Vol: 48 No: 1 Sayfa: 623-661
http://dergipark.gov.tr/cuefd

% Cukurova Universitesi Egitim Fakiiltesi Dergisi

The Change in the Curricula: Teachers’ Perceptions

Serkan UNSAL®", Abdullah CETIN®, Fahrettin KORKMAZ®, Mikail AYDEMIR®

®Dog. Dr. Ogr. Uyesi, KSU., Egitim Fakiltesi, Kahramanmaras/TURKIYE
®Dr. Ogr. KSU, Egitim Fakiltesi, Kahramanmaras/TURKIYE
© Dr. MEB. Gaziantep/TURKIYE
4 MEB. Kahramanmaras/TURKIYE

@ CrossMark

Article Info Abstract

This research aims to explore how the changes made in the curricula are perceived by

DOI: 10.14812/cufej.479002
/eufej teachers, the reasons for the changes and their reflections on education. This study

Article history: utilized “explanatory design” one of the mixed research models. The research sample
Received  19.11.2018 held a total of 449 teachers working at primary, secondary and high schools located
Revised 28.03.2019 within the province of Kahramanmaras during the 2017-2018 academic year. For the
Accepted  12.04.2019 qualitative phase of the study, the working group of the study consisted of 11 teachers

Keywords: who were selected bythe criterion sampling method. The study employed Curriculum

Change, Change Perception Scale (CCPS) which was developed by the researchers and semi-

Perception towards change, structured interview form. The quantitative research data was analyzed through the

Curricula use of SPSS 21.0 package program, while content analysis for the qualitative data
analysis. Research findings revealed that teachers’ perceptions towards the changes in
the curriculum are at the level of "Not sure”, and that no significant difference was
identified across teachers’ perceptions towards the curriculum changes in terms of
gender, teaching level and educational status, yet a statistically significant difference
was found across seniority.The research also suggested the reasons for the changes in
the curriculum as political reasons, the shortcomings arising from the previous
curricula, adapting to the change and improving the education system. The
considerations that should be paid attention in the implementation of the changes in
the curriculum were determined as acting in accordance with the instructions and
diversifying the teaching methods and techniques; whereas those by administrators
were identified as preparing and implementing the changing plan, preparing material
in accordance with the change and ensuring cooperation.

Ogretim Programlarinda Degisim: Ogretmen Algilari

Makale Bilgisi 0z

Bu arastirmanin amaci 6gretim programlarinda yapilan degisikliklerin 6gretmenler
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tarafindan nasil algilandigini, 6gretim programinin degisme nedenlerini ve egitime

Makale Gegmisi: yansimalarini ortaya g¢ikarmaktir. Karma arastirma modeli ile yiiritilen bu arastirmada
Gelig 19.11.2018 “agiklayici desen” kullanilmistir. Arastirmaninin  6rneklemini  Kahramanmarag’taki
Dlzeltme 28.03.2019 ilkogretim ve ortadgretim okullarinda 2017-2018 egitim 6gretim yilinda gorev yapan
Kabul 12.04.2019 449 o6gretmen olustururken, nitel boyutu ile ilgili ¢alisma grubunu arastirmaninin
Anahtar Kelimeler: ornekleminden olgit 6rnekleme yontemine gore segilen 11 6gretmen olusturmustur.
Degisim, /_A_ra§t|rmada_yeriler, arastirmacilar tarafindan gelistirilen Program Degisikligini Algilama
Degisim algilari, Olgegi (PDAQ) ve yari yapilandiriimis goérisme formu ile toplanmistir. Arastirma da

Ogretim programlari

nicel verilerin analizinde SPSS 21 paket programindan nitel verilerin analizinde igerik
analizinden faydalaniimistir. Bu arastirmanin sonucunda 6gretim programi degisikligine
yonelik 6gretmen algilarinin “kararsizim” seklinde orta diizeyde oldugu, 6gretmenlerin
O6gretim programi degisikliklerini algilamalarinda; cinsiyet, gorev yapilan okul
kademesi, 6grenim durumu degiskenine gore anlamli farklihk olmadigi, gérev yapilan
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kidem yili degiskenine gére anlamh farkin oldugu sonucuna ulagilmistir. Ogretim
programinin degismesinde politik nedenlerin, 6nceki programlardan kaynaklanan
eksikliklerin, degisime ayak uydurma ve egitim sistemini iyilestirme g¢abasinin etkili
oldugu sonucuna ulagiimistir. Ogretim programi degisikliginin uygulanmasinda
6gretmenin dikkat etmesi gereken unsular yonergeye uygun hareket etme, 6gretim
yontem ve tekniklerini gesitlendirme gibi etkenlerken yoneticilerin dikkat etmesi
gereken unsurlar degisim planini yapma ve uygulama, degisikliklere uygun materyal
hazirlama, isbirligini saglama seklindedir.

Introduction

The rapid change in today’ world has led many countries around the world to move towards
substantial changes in the qualities of the people they need (Voogt and Pelgrum, 2005; Cetin, 2017).
Educational institutions play a significant role in the training of qualified individuals who will pioneer,
keep up with and adapt to change. Therefore, educational institutions are the leading institutions that
feel the need for continuous change (Caena, 2014). The fact that none of the curricula considered as a
guide to education is inadequate and that they need continuous improvement depending on the
changing conditions (Doganay, 2008) necessitates drastic changes in the curricula of many countries
(Voogt and Pelgrum, 2005). By not remain indifferent to the changes occurring in the world, Turkey has
also adopted a constructive approach education in 2004 and it has gone through fundamental changes
in accordance with the curriculum.

Numerous change initiatives have been carried out to develop innovative and research-based
curricula with the aim of increasing the quality in all levels of education starting from preschool to
higher education (Helvaci, 2010; Tas, 2009). The last of these changes was realized in 2018. Orug and
Ulusoy (2008) pointed out that these changes in the curriculum affect not only the lessons but also the
students, teachers, parents, textbooks, in a nutshell, all in the education system. Teachers play a key
role in the implementation of the curriculum (Karaca and Acar, 2010). Teachers can adopt the changes
in the curriculum and apply it for the specified purpose or they can resist the changes by not
implementing it effectively (Fullan, Hill and Crévola, 2006). Therefore, it is evident that no attempts
towards change can be successful as long as the senior management plans the change attempts and the
teachers do not adapt and resist (Cinar, 2005; Erdogan, 2001; Helvaci, 2010). Tunger (2011) stated that
various factors play a significant role in teachers' failure to adopt change or to put up little or greater
resistance towards change. These are; teachers are trying to protect the existing situation by
maintaining their habits (Tuncer, 2011), the emergence of the possibility of the loss of their social status,
the increase in their workloads, the idea of experiencing economic losses, fear of inspection, collective
opposition, incomplete information, fear of failure in changing, lack of self-competence and woolly-
mindedness (Calik, 2003; Téremen, 2002).

The studies and researches aiming at increasing the quality of education from the beginning of
the 2000s to the present day have mostly focused on curriculum and textbooks (Aybek, Cetin and
Basarir, 2014; Ciray, Klglkyillmaz and Giiven, 2015; Feyzioglu, 2014; Gomleksiz ve Bulut, 2007; Karaman
and Karaman, 2016; Kirikkaya, 2009; Tekbiyik and Akdeniz, 2008). However, teachers are the core
figures with their thoughts, attitudes, and beliefs at the point where the changes in the curricula meet
the students. The proper implementation and execution of the curriculum depend largely on the
teachers (Tum and Giiltepe, 2016). In other words, success in change leans on what teachers think and
do about it (Fullan, 2007; Quickley and Inos, 1995). Numerous studies have revealed that teachers'
classroom practices vary depending on their attitudes and beliefs regarding education and that the most
powerful transformation of change is realized when educators seek opportunities to learn, to share
vision, and when they continuously do dynamic applications (Barber and Mourshed, 2007; Fullan, 2007;
Guskey, 2002; Hanushek, 2003; Montgomery and Way, 1995; Okut, 2009; Schoenfeld, 1994).

Teachers hold important tasks during the successful implementation of the renewed curricula
(Flores, 2005; Kirk and Macdonald, 2001), and their attitudes towards change significantly affect the
implementation and adaptation process (Handal and Herrington 2003; Demirel, 2011). However, the
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views of the teachers, who have critical importance in the success of the curricula, are frequently
disregarded. The solutions realized by excluding the teacher factor cause failure in the curriculum
change as well as money, time, energy loss (Ornstein and Hunkins, 2014).A successful curriculum change
can only be achieved when teachers' beliefs and teaching practices are taken into account (Canli,
Demirtas and Ozer, 2015; Fullan, 2007; Handal and Herrington, 2003). Therefore, teachers' feelings,
thoughts and attitudes towards curriculum must be considered before the launching any innovation.
Kirk and Macdonald (2001) also emphasized that teachers' views are of great importance in the change
of curricula; they argue that different problems will emerge when teachers’ opinions are ignored. This
research is paramount in terms of revealing teachers' views related to changes in the curriculum.

Upon analyzing the relevant literature, the curricula are not appropriately implemented by the
teachers in accordance with the changes (Aykag 2007; Ciftgci, Stnbil and Kéksal, 2013; Ding and Dogan,
2010; Dogan, 2010; Gelbal and Kellecioglu 2007; Karacaoglu and Acar, 2010; Korkmaz, 2006; Oztiirk,
2003; Yapici and Leblebiciler, 2007). Therefore, it is more likely that the desired success in the change
attempts is not achieved (Erdogan, 2015). One of the most important reasons for this failure may be
teachers’ throwback in adopting changes (Gigli, Yilmaz & Demirgelik, 2014; Erdogan, 2015). Besides,
teachers' lack of motivation to deal with change, lack of adequate in-service training activities for
changes, lack of understanding of the philosophy and the logic of the changes by the teachers may
result in the failure of the success of the changes in the curriculum. What is expected from the results of
the study is to reveal the reason why the curriculum is not applied in accordance with the changes made
in the curriculum.

There is a great need for exploring how teachers perceive the changes in their curricula and what
they think about curriculum changing process in order to find responses to these questions “Will
teachers support the changes in the curricula? Or will teachers resist the changes in the curricula?”
Considering the studies in the related literature, no such a study has been specifically conducted on how
the changes made in all curricula are perceived by teachers and what they think about the changes in
the curricula. This was considered as a shortcoming by the researchers and such a study was conducted.
The problem statement of the research is: “What are the teachers’ views regarding the changes in
curricula? Thus, answers to the following questions were sought:

1- How do teachers perceive the changes made in the curriculum?

2- Does teachers' perception towards the changes in the curricula significantly differ across their
gender, seniority, teaching level, educational status?

3. What are the teachers’ perceptions towards the reasons for the changes in the curricula?

4. What should be considered in the implementation of the changes in the curricula?

5. What are the reflections of the recent changes on curricula in terms of teachers' perceptions?
Method

This section covers information regarding the research model, population and sample, data collection
tools, data analysis, validity, and reliability.

Research Model

Johnson and Onwuegbuzie (2004) defined mixed methods research as a combination of quantitative
and qualitative research methods. Creswell (2006) described mixed-method research as the class of
research where a researcher collects and analyzes qualitative and quantitative data together into a
single study. This study utilized a mixed research model as the qualitative and quantitative research
designs were used together. One of the mixed method research design, the explanatory design was
deployed in the present study. This method is a two-phase design where the quantitative data is
collected first followed by qualitative data collection for the purpose of using the qualitative results to
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further explain the findings from the quantitative phase. At first, quantitative data were obtained in this
study and then qualitative data were used to explain the data obtained from the quantitative phase.

Population and Sample

In the quantitative phase of the study, the population of the study was composed of teachers
working at primary, middle school and high schools located within the province of Kahramanmaras
during the 2017- academic year. The research sample held a total of 449 teachers who were selected by
random sampling method. Table 1 present demographic information regarding the participants.

Table 1.
Demographic Information regarding the Participants
Variables f %
Gender Female 209 46,5
Male 240 53,5
0-5 years 153 34,1
6-10 years 120 26,7
Seniority 11-15 years 76 16,9
16-20 years 59 13,2
21 and over 41 9,1
Teaching level Primary school 123 27,4
Middle School 161 35,9
High school 165 36,7
. Graduate 397 88,4
Educational status Postgraduate 52 116
TOTAL 449 100

Table 1 portrays that 209 (46.5%) of the teachers were female and 240 (53.5%) were male. Considering
the seniority of the teachers, the teachers had a seniority of maximum 0-5 years (f=153, 34.1%), and at
least 21 years and over (f=41, 9.1%), while they mostly work at high school (f=165, 36.7%), and few at
primary school (f=123, %27,4). Lastly, almost all of the teachers (f=397, 88.4%) were bachelor's degree
graduates, while 52 of them (11.6%) were postgraduates.

For the qualitative phase of the study, the working group of the study consisted of teachers working
in the province of Kahramanmaras during the 2017-2018 academic year. The study utilized a criterion
sampling method while determining the participants. The criteria were determined as; teachers must be
from different teaching levels, changes must be made in their curricula, voluntary participation must be
ensured and the contribution to the quantitative dimension of the research must be provided. The
teachers were coded as T1...T11 in order to comply with ethical rules. Table 2 displays demographic
information regarding the working group.

Table 2.

Demographic Information regarding the Interviewed Teachers

Teacher Gender Teaching level Branch Seniority
T1 Female High school Physics 6
T2 Male Middle School Turkish 12
T3 Female Middle School Mathematics 9
T4 Female High school Turkish Language and Literature 9
T5 Female High school Mathematics 5
T6 Male High school Geography 8
T7 Male High school Mathematics 20
T8 Male High school History 30
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T9 Male Middle School Religious Culture and Moral 11
Development

T10 Female Primary school Classroom Teacher 17

011 Male Primary school Classroom Teacher 16

According to Table 2, more than half of the teachers were male (54%) and they worked at high schools
(54%). The working group included four teachers (36%) with seniority between 6-11 years, the highest
number belonged to mathematics teachers, that was three (27%).

Data Collection Tools

With a view to identifying how curriculum changes are perceived by teachers, the study employed
Curriculum Change Perception Scale (CCPS) which was developed by the researchers and which included
21 items. The researchers have developed a 5-point Likert type scale ranging from totally agree (5),
agree (4), not sure (3), disagree (2), totally disagree (1). The statistical procedures for the development
of CCPS and the tables as well as comments related to the data were presented below. Besides, the
study also deployed a semi-structured interview form consisting of three open-ended questions so as to
learn more about how teachers perceive curriculum changes. The interview form was prepared by
searching the literature related to change and curricula, and by using expert judges, who study on
changes and curricula. The statistical procedures for the development of CCPS were;

Forming Item Pool

Items related to the topic were written by using the studies obtained as a result of the literature
review. When the items were written, a pool of 38 items was created by taking into consideration the
studies carried out by Cetin, 2017; Erdogan, 2015. Then, content validity was ensured.

The use of Expert Judges

The items were presented to the faculty members who are experts in the field of measurement and
assessment and curriculum and instruction. 2 items were removed from the scale as a result of
evaluating experts’ judges and some items were corrected. Afterward, these items were revised by two
Turkish teachers in terms of spelling, punctuation and meaning.

Administration of the Scale to the Research Sample

The draft of the tool was administered to the research sample that consisted of 475 teachers
working in primary, secondary and high schools in the 2017-2018 academic year in Kahramanmaras. By
checking the completed forms, 26 incomplete and incorrectly filled forms were omitted and the
remaining 449 scales were taken into consideration.

Construct Validity and Conformance Validity

The construct validity is related to the degree to which a test measures what it claims or purports to
be measuring (Buyukoztirk, 2017). Exploratory and confirmatory factor analysis was applied and the
Varimax Rotation method was used in order to examine the construct validity of the scale.

Exploratory Factor Analysis

SPSS 21.0 package program was used for exploratory factor analysis (EFA). Kaiser-Meyer-Oklin (KMO)
and Barlett Sphericity tests were examined so as to determine whether the data set is suitable for factor
analysis. That KMO is higher than 0.60 and Barlett test is significant indicates the data are suitable for
factor analysis (Buyukoztiirk, 2017; Pallant, 2005). This study found KMO as 0.936 and Barlett Sphericity
test as significant (p <.05. Df =210, S2=4339.903). In this case, the sample was identified to be suitable
for factor analysis since the KMO value calculated as 0,936 was higher and better than the proposed
value in the literature, and Bartlett test was significant. The literature indicates that factor loads varying
across 0.30 and 0.40 can be taken as the lower cut-off point in the formation of the factor pattern

627



Serkan UNSAL, et al.— Cukurova Universitesi Egitim Fakiiltesi Dergisi, 48(1), 2019, 623-661

(Buyikoztiirk, 2017; Can, 2016). The lower cut-off point was accepted as 0.30. in the present study. EFA
results suggested that 15 of 36 items were omitted from the scale because of low factor loadings. Factor
loads of the remaining 21 items are presented in Table 3.

Table 3.

Factor Loads regarding CCPS

Items Factor
1

| think the new curriculum satisfies the need. ,782

| find the changes in the new curriculum positive. ,778

I think the new curriculum compensates for the shortcomings of the previous curricula. ,753

I think the basic philosophy of the new curriculum is positive. ,742

I think the changes in the curriculum were made in accordance with the requirements of the 721

age.
| think the changes in the curriculum were made due to the need. ,708
I think the changes in the curriculum were prepared in accordance with the scientific

A ,694
principles.
I think that the changes in the curriculum provide more convenience to students. ,676
I think that the changes in the curriculum will improve the quality of education. ,660
Curriculum change has been prepared to guide the teacher adequately. ,651
The changes in the curriculum attract my attention. ,638
I think the changes in the curriculum will have positive results for the students. ,623
| think teachers' views were also taken into consideration during curriculum change. ,618
I think the main purpose of the curriculum change is understood by the teachers. ,612
I think teachers will easily adapt to the curriculum changes. ,593
I think the reasons for the changes in the curricula are satisfied. ,584
I think the new curriculum is different from the previous one. ,554
| think the teacher can easily implement the new curriculum. ,534
It was very easy for me to adopt the changes made in the curriculum. ,459
| do really care about the curriculum change. ,393
I think the curriculum change is necessary. ,351

Eigenvalue 8,478 Total Variance %40.372
As is seen in Table 3, the EFA results revealed that 21 items were gathered under one dimension which

explained 40.372% of the total variance and whose eigen value was 8,478. The factor loads of the items
related to CCPS ranged from 0,351 to 0,782.

Confirmatory Factor Analysis

Confirmatory factor analysis (CFA) was applied to confirm the factors in the scale for the construct
validity of CCPS. Mplus program was used for the calculations related to DFA. Path diagram and DFA
results generated by the Mplus program are portrayed in Figure 1.
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Figure 1. Path Diagram and DFA Results of the Curriculum Changes Perception Scale
2

The first fit index of the model obtained from CFA is the chi-square statistic (X ). However, it is not
evaluated alone. Therefore, it is evaluated by proportioning with the degree of freedom (df). If the X*/sd
2

ratio is less than 3, the fit is excellent; If it is below 5, the fit is acceptable. Accordingly, X /sd ratio
(535,601 / 201 = 2.664) can be stated to give excellent fit value for the analysis (Simer, 2000).

Table 4.

Fit Indexes of CCPS

The Examined Fit Excellent Fit Acceptable Values The fit values of
Indexes the scale

CFI 0.95 <CFI<£1.00 0.90 <CFI £0.95 0.921

NNFI(TLI) 0.95 <NNFI(TLI)<1.00 0.90 <NNFI(TLI)< 0.95 0.909

SRMR 0.00 <SRMR< 0.05 0.05 <SRMR< 0.10 0.049

RMSEA 0.00 <RMSEA< 0.05 0.05 <RMSEA< 0.08 0.061

Upon examining the fit indexes in Table 4, the Standardized Root Mean Square Residual (SRMR) was
found to be 0.049, referring to an excellent fit value. The Root Mean Square Error of Approximation
(RMSEA) showed 0.061 fit index. Yilmaz and Celik (2009) indicated that the model is acceptable if the
RMSEA value is lower than 0.08. As for the Non-Normalized Fit Index (NNFI) and Comparative Fit Index
(CFl), NNFI was identified to be 0.909 and CFl was 0.921. If the NNFI and CFl values are over 0.95, the fit
is excellent and if it is over 0.90, it is acceptable (SUmer, 2000). Thus, it is likely that NNFI and CFI
showed an acceptable fit value for the analysis. The fit indexes of CCPS suggested that the indexes are
excellent or acceptable. These results can be regarded as an indicator that the construct validity and fit
validity of the scale were ensured.

Reliability

The alpha model was used for reliability. Cronbach’s Alpha is the correlation value between the
questions. Cronbach's Alpha value shows the reliability level of the questions gathered under the factor
(Sipahi, Yurtkoru, Zinc, 2006; Buyukoztlrk, 2017; Can, 2016). The Cronbach’s Alpha reliability value of
the scale was determined as .922. The scale can be considered as a very reliable measurement
instrument. Table 5 depicts each item-total correlation values of CCPS.
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Table 5.
Item-Total Correlation Values related to CCPS
Corrected
Item
Item-Total
No .
Correlation
1 I think that teachers' views were also taken into consideration during 560
curriculum change. !
2 I think the changes in the curriculum will have positive results for the students. ,575
3 I think the curriculum change is necessary. ,326
4 I think the reasons for the changes in the curricula are satisfied. ,538
5 I think the changes in the curriculum were prepared in accordance with the 637
scientific principles. ’
6 I think the changes in the curriculum were made in accordance with the 664
requirements of the age. !
7 I think the main purpose of the curriculum change is understood by the 560
teachers. !
8 | think that teachers will easily adapt to the curriculum changes. ,550
9 | do really care about the curriculum change. ,359
10 Curriculum change has been prepared to guide the teacher adequately. ,602
11 I think the teacher can easily implement the new curriculum. ,492
12 I think the new curriculum is different from the previous one. ,508
13 The changes in the curriculum attract my attention. ,595
14 I think the changes in the curriculum will improve the quality of education. ,612
15 I think the changes in the curriculum were made due to the need. ,666
16 | think the new curriculum satisfies the need. ,727
17 | think the basic philosophy of the new curriculum is positive. ,686
18 | find the changes in the new curriculum positive. ,728
19 It was very easy for me to adopt the changes made in the curriculum. ,419
20 I think the new curriculum compensates for the shortcomings of the previous 701
curricula. !
21 | think the changes in the curriculum provide more convenience to students. ,625

When the item-total correlation of PDQI was examined in Table 5, the values were distributed across
0,326 and 0,728. Since there was no correlation value under the lower cut-off value of 0,300, no item
was omitted from the scale.

Data Analysis

The research data were analyzed through the use of SPSS.21 package program and content analysis.
Before the analysis of the quantitative data, the results of Levene's Homogeneity Test of Variances
which tests the homogeneity of the distribution were examined, and accordingly it was determined that
the homogeneity of the variances was met (F=0.698, p>0.05). Kolmogorov-Smirnov test was used to
determine whether the data demonstrated normal distribution. The analysis results suggested that the
research data were distributed normally (Kolmogorov-Smirnov z=0,200 p> 0.05). As the normality
distribution and homogeneity of variances were carried out in the study, the data transferred to SPSS
within the scope of the research was analyzed and descriptive statistics were performed. Frequency,
percentage, mean, t-test for independent groups, t-test for dependent groups and one-way analysis of
variance (ANOVA) were used during data analysis. The mean score of the related item in the scale was
evaluated by taking into account the range scores such as between 1.00 - 1.80 “totally disagree”,
between 1.81 - 2.60 “disagree”, between 3-2.61 - 3.40 “not sure”, between 4- 3.41 - 4.20 “agree”,
between 5- 4.21 - 5.00 “totally agree”.
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Content analysis was used to analyze the data obtained from the semi-structured interview form. At
first, codes were determined and then themes (categories) were created depending on these codes
(Creswell, 2016; Patton, 2014; Merriam, 2013; Berg and Lune, 2015). Two researchers coded the same
data set separately and the agreement between the codes was calculated by using Miles and
Huberman’s (1994, s. 64) formula (Reliability=Agreement/Agreement+DisagreementX100). The
agreement between the codes of the two researchers was found to be .90. In the case of different
codings, the researchers have discussed and agreed on the codes (Silverman, 2005). Finally, the codes
were tabulated, frequency values were presented, and direct quotations were given. In order to warrant
the validity and reliability of the qualitative data, all stages of the research were described in detail,
participant confirmation was ensured, direct quotations from the interviews were given, and all data
and stages of the study were stored on a computer for confirmation. In addition, the codes were
submitted to the participants, their approval was obtained and volunteer participants were selected in
order to comply with the ethical rules.

Findings
This section includes the findings obtained by applying different data collection tools. The
findings were presented in accordance with the sub-problems of the research in order to ensure
integrity. The first question the research was seeking is how teachers perceive the changes in the
curriculum. Hence, Table 6 displays the findings related to 449 teachers’ perceptions towards changes in
the curriculum.

Table 6.
Mean, Standard Deviations and Participation Levels of the Scores related to CCPS Items

Item Participation

| -
No tems X Sd level
1 I th{nk teachers views were also taken into consideration 234 1,224 Disagree
during curriculum change.
) | think the changes in the curriculum will have positive results 317 1,026 NotSure
for the students.
3 | think the curriculum change is necessary. 3,89 1,047 Agree
4 I think the reasons for the changes in the curricula are satisfied. 2,85 1,205 Not Sure
5 | think the cha.nges in the c'u.rrlcu'lun'1 were prepared in 279 1,096 NotSure
accordance with the scientific principles.
6 I t.hlnk the che?nges in the curriculum were made in accordance 287 1,127 NotSure
with the requirements of the age.
7 | think the main purpose of the curriculum change is 274 1140 NotSure
understood by the teachers.
8 | think teachers will easily adapt to the curriculum changes. 3,10 1,139 Not Sure
9 | do really care about the curriculum change. 3,67 1,165 Agree
10 Curriculum change has been prepared to guide the teacher 260 1,136 NotSure
adequately.
11 | think the teacher can easily implement the new curriculum. 3,25 1,099 Not Sure
12 | think the new curriculum is different from the previous one. 3,36 1,068 Not Sure
13 The changes in the curriculum attract my attention. 3,38 1,157 Not Sure
14 Ithlnkjche changes in the curriculum will improve the quality of 302 1215 NotSure
education.
15 | think the changes in the curriculum were made due to the 323 1235 NotSure
need.
16 | think the new curriculum satisfies the need. 2,68 1,072 Not Sure
17 | think the basic philosophy of the new curriculum is positive. 3,16 1,098 Not Sure
18 | find the changes in the new curriculum positive. 3,12 1,067 Not Sure
19 It was very easy for me to adopt the changes made in the 3,27 1,115 Not Sure
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curriculum.

I think the new curriculum compensates for the shortcomings
of the previous curricula.

| think that the changes in the curriculum provide more
convenience to students.

20 2,88 1,091 Not Sure

21 2,93 1,134 Not Sure

TOTAL 3,06 0,705 Not Sure

Table 6 suggests that participants' perception levels towards CCPS are “Not sure” in eighteen items,
“Agree” in two items and “Disagree” in one item. When their perceptions towards the whole scale were
examined, they were found to have perception at the level of ”Not sure” (X=3.06). The highest
perceived item by the participants was “/ think the curriculum change is necessary. (X=3.89)”, while the
lowest was “I think that teachers' views were also taken into consideration during curriculum change.
(X=2.34)".

The second sub-problem that the research was seeking an answer was to determine whether
teachers’ perceptions towards the changes in the curriculum vary across their gender, seniority,
teaching level, and educational status. Table 7 presents mean and standard deviations of the scores as
well as the independent samples t-test results.

Table 7.

Independent Samples t-Test Results related to Teachers’ CCPS Scores by Gender

Gender N X Sd df t p
Female 209 2,95 ,675

Male 240 3,16 ,718 447 3,112 ,234

As is observed in Table 7, no significant difference was identified across teachers’ perceptions towards
the changes in the curriculum in terms of their gender (p=0,234>0,05).

The mean, standard deviations and the results of the one-way variance of analysis (ANOVA)
conducted to determine whether teachers’ perceptions towards the changes in the curriculum differ
across their seniority were presented in Table 8.

Table 8.

ANOVA Results of the Teachers’ CCPS Scores by Seniority

Seniori N % sd :um of df Mean of F SDlﬁ;:?:::;
eniority qt;are Squares P (Scheffe-

Dunnett-C)

(1) 0-5years 153 3,17 ,676
(2) 6-10 years 120 2,95 ,715 9,678 4 5 a1 1-5
(3) 11-15years 76 3,16 ,702 213,40 444 1;81 5,034 ,001 3-5
(4) 16-20 years 59 3,13 ,673 3 ! 4-5
(5) 21 andover 41 2,70 ,698

TOTAL 449 3,06 ,705 223,08 448

Table 8 reveals that there is a statistically significant difference among the scores regarding teachers’
perceptions towards the changes in the curriculum in terms of their seniority (p=0,001<0,05). Scheffe
and Dunnett-C multiple comparison tests were performed to determine the significant differences
among the teachers by seniority. The results of Scheffe and Dunnett-C tests showed that teachers with
21 years and over seniority (X, = 2.70) had much more negative perceptions towards the curriculum
changes compared to those with 0-5 years (X =3,17), 11-15 years (X =3,16) and 16-20 years (X =3,13)
of seniority.
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The mean, standard deviations and the results of the one-way variance of analysis (ANOVA)
conducted to determine whether teachers’ perceptions towards the changes in the curriculum differ
across their teaching level were given in Table 9.

Table 9.

ANOVA Results of the Teachers’ CCPS Scores by Teaching Level

Teaching Level N X sd df Mean of Squares F P
Primary school 123 2,95 ,701

Secondary school 161 3,11 ,736 4£216 ’i;: 1,967 ,141
High school 165 3,08 ,672 ’

TOTAL 449 3,06 ,705 448

As is seen in Table 9, no significant difference was identified across teachers’ perceptions towards the
changes in the curriculum in terms of their teaching level (p=0,141>0,05).

Table 10 presents mean and standard deviations of the scores as well as the independent samples t-
test results related to the teachers’ perceptions towards the curriculum changes in terms of educational
status.

Table 10.
Independent Samples t-Test Results related to Teachers’ CCPS Scores by Educational Status
Educational Status N X Sd df t p
Graduate 397 3,04 ,702

447 -1,104 0,836
Postgraduate 52 3,16 ,728
TOTAL 449 3,06 ,705

Table 10 reveals no significant difference across teachers’ perceptions towards the changes in the
curriculum in terms of their educational status (p=0,836>0,05).

The third sub-problem of the study is to reveal the reasons for the changes in the curriculum. In this
context, the findings from the teacher interviews are presented in the form of themes and codes in
Figure 2.

1-Raising individuals in accordance with the ideology of the government
Political L (f:5)
reasons 2-Raising individuals according to the wish of society (f: 3)

3-Raising individuals who have adopted common values (f: 1)

The problems 1-The obsolete information (f: 10)

resulting from | _2-Unsuitable for the student's level (f: 6)

) previous 3-The need for the simplification of the curriculum (f: 4)
curricula 4-Troubles in the hierarchy of content (f: 2)

1-Efforts to reflect the developments in information and technology to
the curriculum (f: 4)
An effort to 2- Adapting the curriculum to daily life (f: 4)
.| 3-Responding to the changing interests/requests of the students (f: 3)
4-Preparing students for professional changes (f: 3)
5-Raising individuals required by the age (f: 3)
6-Applying modern education systems (f: 1)
7-Integration with the world (f: 1)

The reasons for
the changes in

the curriculum
adapt to

change

Reasons
related to
education
system

1-The request to improve the education system (f: 4)
=== 2-Student failure in national/international examinations (f: 3)
3-To see curriculum change as a remedy to close gap in education (f: 2)

Figure 2. The Reasons for the Changes in the Curriculum
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Figure 2 illustrates that teachers' views on the reasons for the change in the curricula are gathered
under four themes: political reasons, the problems resulting from previous curricula, efforts to adapt to
the change and reasons related to the education system. The most expressed reason under the theme
of political reasons was determined as raising individuals in accordance with the ideology of the
government (T1, T2, T8, T9, T10), while the least expressed reason was raising individuals who have
adopted common values (T10). The other reason under this theme is to raise individuals according to
the wishes of the society (T4, T8, T9). In this regard, the reason for raising individuals in accordance with
the ideology of the government was explained by T8 as, “Curricula of social lessons such as my own
course are especially changed in accordance with the prevailing ideologies of the rulers of the country.”,
while T1 expressed that “..changes may have been done due to some political reasons of the
government.”. T8 explained the reason for raising individuals according to the wish of society as “..the
social events required the need to changes in the curricula in order to raise individuals both in the
professional and in the ideological sense.” The view of T10 saying that curriculum changed so as to raise
individuals who have adopted common values was as such “...the aim of creating common values like
human rights and animal love may be one of the reasons for the change in the curriculum.”

Teachers indicating that the curriculum has changed due to problems arising from the previous
curriculum listed the reasons in order of frequency as; the obsolete information (T1, T2, T3, 04, TS, T6,
T8, T9, T10, T11), unsuitable for the student's level (T3, T5, T7, T9, T10, T11), the need for the
simplification of the curriculum (T5, T6, T7, T10), and the troubles in the hierarchy of content (T3, T7).
T9 explained the obsolete information as “...the curricula have been changed in order to make the
subjects suitable for all levels of the student, and the scientific developments as well as the change of
scientific knowledge.”, whereas T7 explained the troubles in the hierarchy of content as “...there has
been a need to change the curricula in order to make them suitable for the student level by omitting the
topics or the acquisitions that students have difficulty, changing their places on a class basis.” T3 stated
the curriculum’s unsuitability for the student's level as “The subjects and acquisitions in the previous
curriculum are not suitable for the student level...”, and T5 explained the need for the simplification of
the curriculum as “..It seems to be changed for the simplification or removal of difficult subjects or
acquisitions.”. Besides, T6 expressed the simplification as “to clarify some of the subjects that will not be
practical for the students...”

Seven reasons were created for the change in the curriculum under the theme of an effort to adapt
to change. While the most expressed of these reasons is the efforts to reflect the developments in
information and technology to the curriculum (T4, T9, T10, T11), the least expressed is applying modern
education systems (T1) and integration with the world (T10). T4 expressed the efforts to reflect the
developments in information and technology to the curriculum as “The scientific and technological
developments in the world and in our country affect the qualifications required by the students. It is
impossible to be indifferent and insensitive towards these developments. Therefore, information on
developments in the curriculum will help students adapt to the period they live in and prepare the
infrastructure for their professional life.” On the other, T1 explained applying modern education systems
as “..it may be related to keeping up with the contemporary education systems with the desire to
improve the situation of the country in the exam achievements.” As for the theme of adaptation to
change, three teachers explained the other reasons as responding to the changing interests/requests of
the students (T2,T4, T9), four teachers as adapting the curriculum to daily life (T2, T4, T6,T9), and three
teachers as preparing students for professional changes (T4,T9, T10) and raising individuals required by
the age (T4, T9, T10). T2 explained responding to the changing interests/requests of the students as
“..changes in the interests and requests of the students may be the reasons for the change of the
curricula.”, while T9 expressed adapting the curriculum to daily life as “.. curricula may have been
changed in order to include the topics that will be useful in daily life in the curriculum...”. Besides, T4
explained preparing students for professional changes and raising individuals required by the age as
“The scientific and technological developments in the world and in our country affect the qualifications
required by the students. It is impossible to be indifferent and insensitive towards these developments.
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Therefore, information on developments in the curriculum will help students adapt to the period they live
in and prepare the infrastructure for their professional life.”

Under the theme of education system-related reasons, four teachers stated that the curricula was
changed due to the request to improve the education system (T1, T9, T10, 011), student failure in
national/international examinations (T1, T3, T7), to see curriculum change as a remedy to close gap in
education (T10, T11). T1 explained the request to improve the education system and the reason for
student failure in national/international examinations as follows “One of the reasons of the recent
curriculum changes, is the request to improve the education system especially in the evaluation of exams
held both on a national and international basis, and to catch up with the modern education systems.” On
the other hand, T11 explained the reason to see curriculum change as a remedy to close the gap in
education as such “The lack of desired success in education may be due to the fact that change is seen as
a way out.”

Another question to be sought in the study is related to what should be considered in the
implementation of the changes in the curriculum. In this regard, the findings obtained from the
teachers’ views are presented in Figure 3 as the theme, code, and frequency.

1-Acting in accordance with the instruction(f: 6)

2- Diversification of teaching methods and techniques (f: 5)
Those that 3-Sticking to the content in the curriculum (f: 3)
teachers should  # 4-Considering the student profile in the activities (f: 2)
5-Effective use of technological facilities (f: 2)
6-Considering social sensitivity (f: 1)

Considerations in pay attention

Implementation 7-Reflecting the changes in their plans (f: 1)
of Curriculum 1-Preparing instructional materials appropriate to the changes (f:4)
Changes Those that 2-Ensu_ring coqperation among the groups (f:3)
administration 3-Making and implementing the changing plan (f: 2)
hould #= 4-Informing the stakeholders about the changes (f: 2)
Sl .pay 5-Ensuring teachers' adoption to the changes (f: 1)
attention 6-Making gradual changes, extending them over a period of time

(f:1)

Figure 3. Considerations in the Implementation of Curriculum Changes

Figure 3 reveals that teachers’ views regarding the consideration in the implementation of the
changes in the curriculum were gathered under two themes: those that teachers should pay attention
and those that administration should pay attention. Six teachers expressed their views regarding the
considerations teachers should pay attention as acting in accordance with the instruction (T1, T2, T5, T6,
T7, T9), five teachers as diversification of teaching methods and techniques (T3, T6, T7, T8, T9), three
teachers as sticking to the content in the curriculum (T1, T4, T7), two each expressed the consideration
as considering the student profile in the activities (T3, T9) and effective use of technological facilities
(T4, T7), and one each considered the situation as considering social sensitivity (T9) and reflecting the
changes in their plans (T10). T5 explained that teachers should act in accordance with the instruction
with these words, “Changes should be applied taking into account the methods and instructions included
in the curricula.”, and T9 expressed considering social sensitivity as “Social sensitivity and student profile
should be taken into consideration when applying the changes.”. Besides, T3 stated the need for the
diversification of teaching methods and techniques as such “Teaching should be diversified, choices
should be made in accordance with the subjects that are exposed to change.” T7 expressed sticking to
the content in the curriculum as “It should not be gone beyond the subjects of the curriculum, that is the
changes.” T3 mentions considering the student profile in the activities as “Student level should be taken
into account while the changes are applied, subjects should be concretized in a way that attracts the
attention of the students.” Last but not least, T4 explained the effects of technological facilities as
“Effective teaching material should be used. Technological opportunities such as a tablet, smart board,
etc. should be utilized in the best way.”
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Four of the teachers expressed the considerations that administration should pay attention as
preparing instructional materials appropriate to the changes (T4, T8, T10, T11), three teachers as
ensuring cooperation among the groups (T4, T10, T11), two teachers as making and implementing the
changing plan (T10, T11) and informing the stakeholders about the changes (T10, T11). T8 explained the
need for the administration to prepare instructional materials appropriate to the changes as
“Technological equipment and materials should be provided and adapted in accordance with the
changes.” T11 expressed administrators’ ensuring cooperation among the groups as “The groups should
come together in order to decide on the changes and how they are implemented.” T10 explained making
and implementing the changing plan as “Change requires planning.”, and T11 stated the need
forinforming the stakeholders about the changes as “Teachers should be informed at all times about
how to implement changes and they should be in contact with one another.” T10 expressed making
gradual changes, extending them over a period of time as “Changes should be made gradually, they
should not be made suddenly and rapidly. Teachers should adopt the changes.”

The fifth research question is related to explore the reflections of the changes in the curriculum on
education. In this regard, the findings obtained from the teachers’ views are presented in Figure 4 as
themes, codes, and frequencies.

1-Simplification of the curriculum (f: 10)

2-Association with daily life (f: 4)
Reflection to 3-The presence of irregularities in content distribution (f: 3)
the curriculum 4-Providing updating (f: 3)

5-Clear/precise curriculum (f: 2)

6-Becoming suitable for the student level (f: 2)

é 1-Increasing students' interest in the course (f: 7)

2-Providing the achievement of the acquisitions (f: 6)

The reflections of 3-Being willing to learn (f: 6)

recent changes in

- Reflection to 4-Providing ease of learning (f: 5)
currlcu!a e the student 5-Attracting students' attention (f: 1)
education 6-Acquiring academic self-confidence (f: 1)
9 7-Providing permanent learning (f: 1)

8-Increase in students' success (f: 1)
9-Preventing students from studying (f: 1)

1-Decrease in teacher's workload (f: 6)

2-Having difficulty in completing the course (f: 3)
3-Giving the opportunity to deal with students (f: 2)
4-Difficulty in doing activities (f: 2)

5-Forcing too much to do paperwork (f: 2)

6-Unable to do activities due to lack of materials (f: 2)
7-Causing confusion due to frequent changes (f: 2)
8-Difficulty in practice in crowded classes (f: 1)

Reflection to
the teacher

Figure 4. The Reflections of the Changes in the Curriculum on Education

Figure 4 illustrates that the reflections of the recent changes in the curricula on education are
gathered under three themes such as the reflections on the curriculum, students, and teachers. Almost
all the teachers expressed their views regarding the reflection of the changes on the curricula by
indicating the simplification of the curriculum (T1, T2, T3, T4, T5, T6, T7, T9, T10, T11). Besides, four of
the teachers emphasized the association with daily life (T6, T9, T10, T11), three of them put forward the
presence of irregularities in content distribution (T4, T5, T7) and providing updating (T3, T10, T11). Each
two expressed that the curriculum is clearer/preciser (T2, T3) and it is suitable for the student level (T4,
T7). T5 explained the simplification of the curricula as "It was perfect to purify the curriculum by omitting
the knowledge that students will not encounter much their daily lives.” T6 expressed his/her view

636



Serkan UNSAL, et al.— Cukurova Universitesi Egitim Fakiiltesi Dergisi, 48(1), 2019, 623-661

regarding the association with daily life as “The integration of knowledge related to daily life into lessons
may be said to raise students’ interest.”; T4 clarified the presence of irregularities in content distribution
with such words “I think the subjects are not distributed regularly by grade or year.”; T11 put emphasis
on the provision of updating by indicating “The updated curriculum attracts students’ attention.”.
Moreover, T2 pointed to the fact that the curriculum is precise and clear as follows “The preparation of
the curriculum in a clear and understood way can be considered as positive for teachers.”; T4 stated that
the curriculum is appropriate for the student level with such words “Making the acquisitions suitable for
the student level has been able to overcome some problems previously experienced. It is easier for the
teacher to make students acquire the acquisitions.”

Under the theme of the reflections of the changes in the curriculum on education, the most
expressed teacher opinion was determined to be the increase in the interest of the students (T1, T3, T6,
T7, 79, T10, O11). The other views regarding this theme are to provide the achievement of the
acquisitions (T2, T3, T4, T5, T6, T7), being willing to learn (T1, T6, T7, T9, T10, T11), providing ease of
learning (T1, T2, T3, T10, T11) and attracting students' attention (T10, T11). For instance, T7 referred to
the increase in the students’ interest with these words “Students’ interest has increased as they learn
useful knowledge rather than those that are unnecessary.”; T2 expressed that the changes in the
curriculum provided the ease of learning by stressing “It is more effective than the previous curriculum.
There has been an increase in the success level, that is achieving the acquisitions.”; T10 explained that
the changes in the curriculum increased students’ willingness to learn as follows “That the curriculum is
correlated with daily life arises students’ interest.”; T1 expressed that “Omitting the acquisitions that are
mostly based on numerical knowledge in the physics lesson is beneficial for the teachers and weak
students.”. T11 stated the new curriculum attracts students’ attention as “The updated program attracts
students’ attention.” T6 explained that the changes made the students' acquire academic self-esteem by
indicating “The fears related to the course partially decreased.”; T3 supported that the changes in the
curriculum provided permanent learning with these words “The inclusion of the acquisitions supported
by concrete examples provided easy and permanent learning.”; T4 thought that the changes increased
students’ success by saying “Omitting and simplifying difficult subjects might lead to even more
successful results.” As a negative view related to this theme, T1 explained that the changes prevented
students from studying as “The simplification of the subjects and acquisitions in the curricula prevented
the students from studying. It created a student profile that has shallow thinking skill, unable to think
elaborately, and that has poor interpretation ability.”

As for the reflections of the changes in the curriculum to the teacher; six teachers expressed that
the changes decreased their workloads (T1, T4, T5, T6, T10, T11), three teachers found that they had
difficulty in completing the course (T4, T6, T7), two teachers had the opportunity to deal with students
(T10, T11), difficulty in doing activities (T10, T11), forced too much to do paperwork, unable to do
activities due to lack of materials (T10, T11), confused due to frequent changes (T3, T7). To illustrate, T5
explained the changes provided decrease in their workloads with this sentence “We, as teachers, had a
lot of trouble making the students acquire the knowledge. In the new program, the acquisitions are much
more easily acquired, though not entirely.” T6 clarified his view on the difficulty in completing the course
by indicating that “The curriculum includes lots of information and the course hours are inadequate, so
it's hard to complete all subjects in the curriculum.”; T10 asserted that the curriculum gives the
opportunity to deal with students with these words “You can solve more examples about the same
subject, the time is adequate because the course hours are increased, so you have the opportunity to
deal with all the students.”; T11 explained the difficulty in doing activities, forced too much to do
paperwork and unable to do activities due to lack of materials by indicating that “We cannot do some
activities as they no longer give guide books, no information is given about the changes and there are no
suitable materials. It's a waste of time since we're preparing the activities, which increases workload. We
are having a hard time doing some activities. We are forced to do too much paperwork. We are fed up.
We are not informed about the changes till we face the changes.”; T3 expressed that the changes lead to
confusion because of frequent changes as “Frequent changes of programs lead teachers to face some
problems. For instance, to me, | have a problem of adaptation to the program. Sometimes, | don't know
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what to teach as | am thinking about the old curricula.” T11 stated that they have difficulty in
implementing the curriculum in the crowded classes as “We have difficulty in implementing the
curriculum in the crowded classes.”

Results, Discussion and Recommendations

Research results revealed that the teachers' perceptions regarding the changes in the curriculum
were at the “not sure” level. Besides, no significant difference was identified across teachers’
perceptions towards the curriculum changes in terms of gender, teaching level and educational status,
yet a statistically significant difference was found across seniority. The curriculum change was
determined to be affected by political, the shortcomings arising from the previous curricula, adapting to
the change and improving the education system. The results also suggested many considerations that
need to be paid attention by both teachers and administrators in the implementation of the curriculum
change, and that the changes have various reflections on the curriculum, teachers, and students.

It is noteworthy that teachers' perception levels related to the curriculum were at the “not sure”
level. Unlike this study, Akpinar and Aydin (2007) concluded that primary education teachers found the
changes in education as positive. Besides, the studies showed that teachers are “not sure” about the
effectiveness, adequacy and applicability of different curricula (Er¢apan and Erzen, 2008; Gomleksiz and
Bulut, 2007; Karaer, 2006; Dindar and Yangin, 2007; Tekbiyik and Akdeniz, 2008; Bal, 2008; Aksu, 2008;
Seferoglu, 2007; Arslan, Ercan and Tekbiyik, 2012). This study emphasized that the reasons for the
teachers’ being unsure towards the curriculum change may be due to the difficulties they face in
applying the curriculum, the failure in believing that the change will bring success, the lack of knowledge
of the curriculum philosophy. It may also be that teachers' hesitations in the functioning of their
curricula bear a concern that they will show in the following changes. This concern can be interpreted as
the reason why teachers perceive the change in the curriculum indecisively. Fullan, Hill and Crévolagra
(2006) noted that curriculum changes bring about resistance to teachers, giving up some habits,
adaptation to the new curriculum. In this study, teachers may have developed an indecisive attitude
towards the curriculum changes due to the reasons such as the uncertainties, the failure to predict the
end of the change, the effort of individuals to protect the existing situation, unable to give up habits, the
possibility of loss in social status, insecurity, economic loss, increase in workload, feeling incompetent,
incomplete information (Cetin, 2017; Calik, 2003;Téremen, 2002; Tuncger, 2011; Zengin, 2010).

Research results revealed no significant difference across teachers’ perceptions towards the
curriculum changes in terms of gender, teaching level and educational status, yet a statistically
significant difference was found across seniority. The result of the study is in line with those of the
studies in the relevant literature (Akpinar and Aydin, 2007; Cetin and Yogurtgu, 2015). Teachers with
fewer seniority years were found to have more positive attitudes towards the change than those with
more years. This may be due to the fact that teachers who have been working as a teacher for a long
time have turned some behaviors into habits and that they do not want to give up these habits. Indeed,
as emphasized in the study conducted by Tas (2009), it is quite difficult to change attitudes and habits.

The study suggested that teachers explained the reasons for the changes in the curriculum as
political reasons, the shortcomings arising from the previous curricula, adapting to the change and
improving the education system. In their studies, Gerek (2006), Din¢ and Dogan (2010) found similar
results such as the shortcomings arising from the previous curricula and unable to meet the need. A
similar result emerged in the study conducted by Gilersoy (2010). Seferoglu (2007) indicated that the
change in the curriculum results from the rapid realization and dissemination of the changes as in this
study. The presence of politics among the reasons for the changes in the curriculum could be the
perception that the changes served the government's ideology. Decisions made by MoNE may have led
to a perception that the changes serve the ideology of the government.

This study concluded that the teachers should act in accordance with the instructions, they
should diversify the teaching methods and techniques, they should use the technological facilities
effectively and reflect the changes on their plans. The most leading factor in the implementation of the
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changes is the teacher. Teachers' views and beliefs play a significant role in the success of the changes
(Akpinar and Aydin, 2007; Ginar, 2005; Duru and Korkmaz, 2010; Erdogan, 2001; Gomleksiz, 2007;
Helvaci, 2010). Changes do not appear to be able to achieve success if teachers continue their habits by
ignoring the changes in the curriculum. Helvaci (2010) emphasized that the administrators’ attitudes and
the physical conditions of the school are significant in the realization of the curriculum changes in an
effective way. Another result of the study is that administrators should serve as pioneers in these
subjects such as preparing instructional materials appropriate to the changes, ensuring cooperation
among the groups, making and implementing the changing plan, informing the stakeholders about the
changes. The administrators caring out the change process effectively can reduce employees’ resistance
to change from the beginning by organizing training that will increase their morale and motivation and
contribute to their development instead of forcing them to change, and they can also enable the
employees to focus on the change and the product (Cinar, 2005). Kirikkaya (2009) determined that
teachers faced serious problems in using the methods and techniques in the new curriculum and that
they needed in-service training in order to disregard the methods and techniques used in the existing
curriculum. This result is consistent with that of the present study, indicating the considerations that
should be paid attention by teachers and administrators. The studies showed that teachers did not have
enough knowledge about the new curriculum (Ciftci, Akgliin and Deniz, 2013; Kirmizi and Akkaya, 2009;
Korkmaz, 2006), and that they did not use active learning methods (Aykag, 2007; Aksu, 2008; Karakuyu,
2008). This is similar to that of this study.

Research results suggested that the recent changes in the curricula have many reflections on the
curriculum, students and teachers. The reflections on the curriculum were determined as simplification,
updating and contact with daily life. Similar results emerged in the studies carried out by Alkan and
Arslan (2014); Arslan, Ercan and Tekbiyik (2012). According to the results of this study, the recent
changes in the curriculum provided the students with increasing their interest in the course, being more
willing, the obtaining of the acquisitions easily, and the permanence of learning. Adiglizel (2009)
concluded that all dimensions of the renewed primary education curriculum are largely in line with the
student levels, which supports the results of this research. In addition, the results of the studies
conducted by Aksu (2008), Arslan, Ercan and Tekbiyik (2012), Alkan and Arslan (2014) and Adigizel
(2009) were in parallel to those of this study. However, Kirmizi and Akkaya (2009) indicated that the
acquisitions in the new curriculum are not appropriate for each student’s level. Research results also
portrayed that the recent changes in the curricula have positive effects such as reducing the workload of
the teacher in the lesson, getting more interested in the students, while there also emerged negative
reflections such as difficulty in applying the lesson due to the activities, excessive paperwork, lack of
material and the inability to implement the program due to the crowded classes, confusion due to
frequent changes. The studies conducted in the literature found similar results such as the excessive
paperwork (Cetin, 2017; Yanik, Bagdat, Gelici and Tastebe, 2016), and the failure in the implementation
of the curriculum due to the lack of material and the crowded classes (Dogan, 2010; Geger and Ozel,
2012; Feyzioglu, 2014; Karaman and Karaman, 2016; Kirmizi and Akkaya 2009) and the frequent changes
(Cetin, 2017).

MoNE should inform all relevant sectors, especially teachers, about the changes in the
curricula, and should clearly state the rationale and objectives of the changes and what will be
achieved as a result of them.

The process of change should be managed by following the scientific stages, orientation
training should be taken into consideration for the adaptation process to be realized in a short
time, the resistance factors of teachers should be eliminated and teachers should be convinced
for changes.

The physical infrastructure required by the change must be adapted to the changes in order for
the changes in the curriculum to be carried out effectively.

MoNE should provide teachers with personal and professional development as well as
opportunities for teachers to increase their competencies.
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The reasons for how change processes are managed, the factors of resistance to change and
the reasons for not being adopted by teachers should be examined separately.
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Tiirkge Siirimui

Girig

GlnUimuz dunyasinda gergeklesen hizli degisim, tilkelerin ihtiya¢ duyduklari insanlarin niteliklerini de
hizla degistirmektedir (Voogt ve Pelgrum, 2005; Cetin, 2017). Degisime 6nciliik edecek, ayak uyduracak,
uyum saglayacak nitelikli bireylerin yetistirilmesinde egitim kurumlarina 6nemli gérevler diismektedir.
Bu yizden degisim ihtiyacini sirekli hisseden kurumlarin basinda egitim kurumlari gelmektedir (Caena,
2014). Egitimin kilavuzu olarak kabul edilen 6gretim programlarinin higbirinin mikemmel olmamasi ve
degisen kosullara gore siirekli gelistirmeye muhta¢ olmasi (Doganay, 2008), birgok dlkenin 6gretim
programinda kokli degisikliklerin gergeklesmesini zorunlu kilmaktadir (Voogt ve Pelgrum, 2005).
Tirkiye’de diinyada meydana gelen degisimlere kayitsiz kalamayarak 2004 yilinda yapilandirici yaklagima
uygun egitimi benimsemis ve buna uygun olarak 6gretim programlarinda koklu degisikliklere gitmistir.

Okul oncesi egitimden vyiksekégretime kadar egitimin her kademesinde kaliteyi arttirma
amaclyla, yenilik¢i ve arastiriciligl esas alan egitim programlarini gelistirmeye yonelik ¢ok sayida degisim
girisimi gercgeklestirilmistir (Helvaci, 2010; Tas, 2009). Bu degisimlerden sonuncusu ise 2018 yilinda
gerceklestirilmistir. Orug ve Ulusoy’a (2008) gére programda yapilan bu degisiklikler sadece dersleri degil
ayni zamanda 0Ogrencileri, 6gretmenleri, velileri, ders kitaplarini kisaca egitim sisteminde bulunan her
seyi etkilemektedir. Ogretim programinin uygulanmasinda dgretmenler anahtar rol oynamaktadirlar
(Karaca ve Acar, 2010). Ogretmenler 6gretim programinda yapilan degisiklikleri benimseyerek belirlenen
amag¢ dogrultusunda Ogretim programini uygulayabilirler ya da yapilan degisiklikleri benimsemeyip
o6gretim programini etkili bir sekilde uygulamayarak yapilan degisikliklere direng gosterebilirler (Fullan,
Hill ve Crévola, 2006). Bu ylizden Ust yonetim hangi degisim girisimini planlarsa planlasin 6gretmenlerin
benimsemedigi ve direng gosterdigi hi¢ bir degisim girisiminin basarili olamayacagi aciktir (Cinar, 2005;
Erdogan, 2001; Helvaci, 2010). Tunger’e (2011) gore 6gretmenlerin degisimi benimsememeleri veya
degisime karsi kiglk ya da buyilk direng gostermelerinde birgcok faktér rol oynamaktadir. Bunlar;
ogretmenlerin ahlskanliklarindan vazgegcemeyerek var olan durumu koruma gabasi igine girmeleri
(Tunger, 2011), sosyal statilerinde kayip olacagi ihtimalinin ortaya ¢ikmasi, is yiklerinin artmasi,
ekonomik kayiplar yasanacagi dustincesi, denetlenme korkusu, toplu muhalefet, eksik bilgi, degisimi
basaramama korkusu, kendini yetkin hissetmeme, ne yapacagini bilememe seklinde olabilir (Calik,
2003;Téremen, 2002).

2000°’li yillarin  bagindan gunimize egitimin kalitesini artirmaya yonelik ¢alismalarin ve
arastirmalarin daha ¢ok 6gretim programlari ve ders kitaplarina odaklandigi gérilmektedir (Aybek, Cetin
ve Basarir, 2014; Ciray, Kiiclikyllmaz ve Given, 2015; Feyzioglu, 2014; Gomleksiz ve Bulut, 2007;
Karaman ve Karaman, 2016; Kirikkaya, 2009;Tekbiyik ve Akdeniz, 2008). Oysa 6gretim programlarindaki
degisikliklerin 6grenci ile bulustugu noktada bu bulusmayi anlamh kilan/kilacak olan kisi diistince, tutum
ve inanclariyla 6gretmenlerdir. Ogretim programin amacina uygun bir sekilde uygulanmasi, yiritiilmesi
o6gretmenlere baghdir (Butiin ve Glltepe, 2016). Bir diger ifadeyle degisimdeki basari, 6gretmenlerin
degisim hakkinda ne dislinip ne yaptiklarina baglidir (Fullan, 2007; Quickley ve Inos,1995). Birgcok
arastirma o6gretmenlerin sinif i¢i uygulamalarinin egitime yonelik tutum ve inanglarina bagh olarak
degistigini, degisim yonlinde en gigli donlisimin egitimcilerin; disinmek, 6grenmek, vizyonu
paylasmak icin olanaklar aradiklarinda ve sirekli dinamik uygulamalar yaptiklarinda gerceklestigini
gostermektedir(Barber ve Mourshed, 2007; Fullan, 2007; Guskey, 2002; Hanushek, 2003; Montgomery
ve Way, 1995; Okut, 2009; Schoenfeld, 1994).

Yenilenen 06gretim programlarinin basariyla uygulanmasinda Ogretmenlere 6nemli gorevler
diismekte (Flores, 2005; Kirk ve Macdonald, 2001), 6gretmenlerin degisiklik hakkindaki tutumlari ise
uygulama ve uyum hizlarini énemli derecede etkilemektedir (Handal ve Herrington 2003; Demirel,
2011). Ancak 6gretim programlarinin basariya ulasmasinda kritik bir 6Gneme sahip olan 6gretmenlerin
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diisiinceleri siklikla gbz ardi edilmektedir. Ogretmen faktériinii disarida birakarak gerceklestirilen
¢6zlimler para, zaman, enerji kaybinin yaninda &gretim programin da yapilan degisikligin basarisiz
olmasina neden olmaktadir (Ornstein ve Hunkins (2014). Basarili bir 6gretim programi degisikligi ancak
O6gretmenlerin inanglari, 6gretim uygulamalari hesaba katildigi zaman amacina ulasabilir (Canli, Demirtas
ve Ozer, 2015; Fullan, 2007; Handal ve Herrington, 2003).Bu yiizden herhangi bir dgretim programi
degisikliginde oncelikle, program degisikligine karsi 6gretmenlerin duygu, dislince ve tutumlarinin
incelenmesi gerekir. Kirk ve Macdonald (2001), benzer sekilde 6gretim programlari degisikliginde
ogretmenlerin goéruslerinin alinmasinin 6nemli olduguna dikkat ¢ekmekte; 6gretmen gorislerinin goz
ardi edildiginde farkli problemlerle karsi karsiya gelinecegini ifade etmektedirler. Bu arastirma
O0gretmenlerin 6gretim programlarindaki degisimler hakkindaki dusilincelerini ortaya koymasi agisindan
onemlidir.

ilgili alanyazin incelendiginde 6gretim programlarinin yapilan degisiklikler dogrultusunda amacina
uygun bir sekilde 6gretmenler tarafindan uygulanmadigi goriilmektedir (Ayka¢ 2007; Ciftci, Stinbil ve
Koksal, 2013; Ding ve Dogan, 2010; Dogan, 2010; Gelbal ve Kellecioglu 2007; Karacaoglu ve Acar, 2010;
Korkmaz; 2006; Oztiirk 2003; Yapici ve Leblebiciler, 2007). Bu yiizden yapilan degisim girisimlerinden
beklenen basarinin elde edilemedigi soylenebilir (Erdogan, 2015). Bu basarisizligin en o6nemli
nedenlerinden birisi 6gretmenlerin degisimi benimsememesi olabilir (Glgld, Yilmaz ve Demirgelik, 2014;
Erdogan, 2015). Bunun yaninda 6gretmenlerin degisimi yonetmek igin gerekli motivasyona sahip
olmamasi, degisiklikler konusunda yeterli hizmet ici egitim faaliyetlerinin diizenlenmemesi, yapilan
degisikliklerin felsefesinin ve mantiginin 6gretmenler tarafindan tam anlamiyla anlasilmamasi 6gretim
programinda yapilan degisikliklerden beklenen basarinin gerceklesmemesine neden olabilir. Bu
arastirmanin sonuglarindan beklenen o6gretim programlarinda yapilan degisikliklere uygun olarak
o6gretim programinin uygulanmamasinin nedenini ortaya ¢ikarmasidir.

“Ogretmenler, dgretim programi degisikliklerini destekleyecekler mi? Yoksa 6gretmenler 6gretim
programlarinda yapilan degisikliklere direng¢ mi gosterecekler?”bu sorularin cevabini bulmak igin
O0gretmenlerin kendi bransindaki 6gretim programlarindaki degisimi nasil algiladiklari ve program
degisim sireciyle ilgili neler distndikleri ortaya konmalidir. Alanyazinda yapilan arastirmalar
incelendiginde, tiim branslarda 6gretim programlarinda yapilan degisikliklerin 6gretmenler tarafindan
nasil algilandigl, 6gretim programlar degisiklikleri hakkinda 6gretmenlerin neler dusindiGgini
belirlemeye yonelik herhangi bir ¢alismaya rastlanmamistir. Bu durum arastirmacilar tarafindan eksiklik
olarak goriilmis ve arastirmaya karar verilmistir. Arastirmanin problem ciimlesi“Ogretim programi
degisikliklerine yonelik 6gretmenlerin dislinceleri nelerdir?”seklinde olusturulmustur. Bu kapsamda
asagidaki sorulara cevap aranmistir:

1- Ogretmenler dgretim programinda yapilan degisiklikleri nasil algilamaktadir?

2-Ogretmenlerin &gretim programi degisikliklerini algilamalarinda; cinsiyet, kidem, gérev yapilan okul
kademesi, 6grenim durumu degiskenine gére anlamli farklilik var midir?

3. Ogretmen algilarina gére dgretim programlarinin degisme nedenleri nelerdir?
4. Ogretim programlarindaki degisikliklerin uygulanmasinda nelere dikkat edilmelidir?

5. Ogretmen algilarina gére dgretim programlarinda yapilan son degisikliklerin egitime yansimalari
nelerdir?

Yontem

Bu boliimde arastirmanin modeli, evreni ve 6rneklemi, veri toplama araglari, verilerin analizi, gegerlik
ve glvenirlik calismasi ile ilgili bilgilere yer verilmistir.

Arastirmanin Modeli
Johnson ve Onwuegbuzie (2004), karma yontem arastirmalarini, nitel ve nicel arastirma

yontemlerinin bir arastirmada birlikte kullaniimasi seklinde agiklarken, Creswell (2006) karma yéntem
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arastirmasini, bir arastirma siirecinde nitel ve nicel verilerin birlikte toplanmasi, analiz edilmesi seklinde
aciklamaktadir. Bu arastirmada nitel ve nicel arastirma desenleri birlikte kullanildigindan, arastirma
karma arastirma modelinde yurutilmis bir galismadir. Bu arastirmada karma yontem aragtirmalarindan
olana ciklayici desen kullanilmistir. Bu karma arastirma tiriinde oncelikli olarak nicel veriler toplanir
daha sonra ise nitel veriler nicel verileri agiklamak igin kullanilir (Creswell, 2003). Bu arastirmada
oncelikle nicel veriler elde edilmis, daha sonra nicel ydontemden elde edilen verileri agiklamak igin nitel
verilerden yararlaniimistir.

Arastirmanin Evreni ve Orneklemi

Calismanin nicel bélimunde arastirmanin evrenini, Kahramanmarag’ta yer alan ve ilkokul, ortaokul
ile liselerde 2017-2018 egitim 6gretim yilinda gérev yapan tim 6gretmenler olustururken érneklemini
ise evren igerisinden tesadlfi segilen 449 6gretmen olusturmaktadir. Arastirmanin 6rneklemine ait
demografik bilgiler Tablo 1’de sunulmustur.

Tablo 1.
Arastirmanin Orneklemine Ait Demografik Bilgiler
Degiskenler f %
Cinsiyet Kadin 209 46,5
Erkek 240 53,5
0-5 yil 153 34,1
6-10 yil 120 26,7
Kidem Yih 11-15 yil 76 16,9
16-20 yil 59 13,2
21 ve fazlasi yil 41 9,1
.. . Ilkokul 123 27,4
Gorev Yapilan Okul Kademesi Ortaokul 161 35,9
Lise 165 36,7
o Lisans 397 88,4
En Son Ogrenim Durumu Lisansiistii 52 116
TOPLAM 449 100

Tablo 1 incelendiginde arastirmaya katilan 6gretmenlerin 209'u (%46,5) kadin, 240" (%53,5) erkektir.
Arastirmaya katilan 6gretmenlerin kidem yillari incelendiginde, 6gretmenler en fazla 0-5 yil (f=153,
%34,1), en az 21 yil ve fazlasi (f=41, %9,1) kidem yilina sahip iken, gbrev yapilan okul kademesi
degiskenine gore ise en fazla lise (f=165, %36,7)ve en az ilkokul (f=123, %27,4) kademelerinde goérev
yapmaktadirlar. Son olarak arastirmaya katilan 6gretmenlerin tamamina yakini (f=397, %88,4) lisans
mezunu iken 52’si (%11,6) lisansiistd 6grenim mezunudur.

Arastirmanin nitel bélimdayle ilgili calisma grubunu 2017-2018 6gretim yilinda Kahramanmaras
ilinde gorev yapan 11 o6gretmen olusturmaktadir. Arastirmanin c¢alisma grubu amagli 6rneklem
yonteminden 6l¢iit 6rnekleme yontemine gore olusturulmustur. Arastirmada 6gretmenlerin; farkli okul
kademelerinde gorev yapiyor olmasi, branslarinin 6gretim programlarinda degisiklik yapilmis olmasi,
gonalla katihm saglanmasi, arastirmaninin nicel boyutuna katki sunmasi 6l¢iit olarak alinmistir. Katihmci
dgretmenler etik kurallarina uymak adina 01..011 seklinde kodlanmistir. Calisma grubunda bulunan
o6gretmenlere iliskin bilgiler Tablo 2’de sunulmustur.
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Tablo 2.

Goériisme Yapilan Ogretmenlere Ait Demografik Bilgiler

Ogretmen Cinsiyet Okul Kademesi Brans Kidem yili
01 Kadin Lise Fizik 6
02 Erkek Ortaokul Tiirkge 12
03 Kadin Ortaokul Matematik 9
04 Kadin Lise Tiirk Dili ve Edebiyati 9
05 Kadin Lise Matematik 5
06 Erkek Lise Cografya 8
07 Erkek Lise Matematik 20
08 Erkek Lise Tarih 30
09 Erkek Ortaokul DKAB 11
010 Kadin ilkokul Sinif Ogretmeni 17
011 Erkek ilkokul Sinif Ogretmeni 16

Tablo 2incelendiginde,arastirmanin galisma grubunda gériisme yapilan 6gretmenlerin yaridan fazlasi
erkek (%54) ve lisede gorev yapmaktadir (%54). Calisma grubunda 6-11 yillari arasinda kideme sahip dort
O6gretmen (%36) bulunurken, en fazla 6gretmen matematik bransindan olup sayisi tgtir (%27).

Veri Toplama Araglar

Arastirmada o6gretmenlerin 6gretim programi degisikliklerini nasil algiladiklarini belirlemek amaciyla
arastirmacilar tarafindan gelistirilen ve 21 sorudan olusan Program Degisikligini Algilama Olgegi (PDAO)
kullanilmistir. PDAO 5’li likert tipinde kesinlikle katihyorum (5), katiliyorum (4), kararsizm (3),
katilmiyorum (2), kesinlikle katilmiyorum (1) seklinde gelistirilmistir. Asagida PDAO gelistirilmesine
yonelik istatistiksel islemler ve bu islemler sonucunda elde edilen verilere ait tablo ve yorumlar yer
almaktadir. Diger taraftan 6gretmenlerin program degisikliklerini nasil algiladiklarini daha detayh
o6grenmek amaciyla ¢ adet agik uglu sorudan olusan yari yapilandiriimis goériisme formu kullanilmistir.
Acik uglu sorular, degisim ve 6gretim programlari ile ilgili literatlr taramasi yapilarak, ayni zamanda
degisim ve 0Ogretim programlari konusunda calismalari olan iki uzman goriisine basvurularak
hazirlanmistir. PDAO’nin gelistirilmesine yénelik istatistiksel islemler;

Madde Havuzunun Olusturulmasi

Alanyazin taramasi sonucu ulasilan ¢alismalardan yararlanilarak konuyla ilgili maddeler yazilmistir.
Maddeler yazilirken (Cetin, 2017; Erdogan, 2015) tarafindan yapilan ¢alismalar da dikkate alinarak 38
maddelik bir madde havuzu olusturulmustur. Daha sonra kapsam gecerliligi saglanmaya ¢alisiimistir.

Uzman Goriislerinin Alinmasi

Olusturulan maddeler 6lgme degerlendirme uzmani ile egitim programlari ve 6gretim anabilim
dalinda uzman 06gretim Uyelerinin gorlstine sunulmustur. Uzman goérusleri dogrultusunda 2 madde
olcekten cikarilmis, bazi maddelerde diizenlemeler yapilmistir. Daha sonra bu maddeler iki Tirkge
6gretmeni tarafindan imla, noktalama ve anlam bakimindan incelenmistir.

Olcegin Arastirma Orneklemine Uygulanmasi

Hazirlanan PDAQ taslagi, Kahramanmaras'ta 2017-2018 egitim-6gretim yilinda, ilkokul, ortaokul ve
liselerde gérev yapan 475 6gretmenden olusan arastirmanin drneklemine uygulanmistir. Ogretmenler
tarafindan doldurulan PDAO taslak formu kontrol edilerek eksik ve hatali doldurulan 26 form elenerek,
geriye kalan 449 6lcek degerlendirmeye alinmistir.

Yapi Gegerligi ve Uyum Gegerligi

Yap!i gecerligi testten elde edilen puanlarin test ile 6lgilmek istenen kavramin (yapinin) gercekte ne
derece dlgiilebildigi ile ilgilidir (Blyiikéztirk, 2017). Olcegin yapi gecerliginin incelenmesi amaciyla
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acimlayici ve dogrulayici faktor analizine basvurulmus ve Varimax Dondirme (Rotation) metodu
kullanilmigtir.

Ac¢imlayici Faktér Analizi

Acimlayici faktor analizi (AFA) igin SPSS 21.0 paket programindan yararlaniimistir. Veri setinin faktor
analizi icin uygun olup olmadiginin belirlemek i¢in Kaiser-Meyer-Oklin (KMOQO) ve Barlett Sphericity
testlerine bakilmistir. KMO 0.60’dan yiiksek ve Barlett testinin anlamli ¢gikmasi verilerin faktér analizine
uygun oldugunu gosterir (Blyukozturk, 2017; Pallant, 2005). Bu c¢alismada KMO 0,936 ve Barlett

Sphericity testi anlamli (p<.05. df=210, )(2:4339,903) bulunmustur. Bu durumda 0,936 olarak hesaplanan
KMO degerinin alanyazinda onerilen KMO degerinden yiiksek ve iyi olmasi ayrica Barttlet testinin
anlamh ¢ikmasi 6rneklemin faktor analizi icin uygun oldugunu go6stermistir. Alanyazinda faktor
ortntlistinin olusturulmasinda 0,30 ile 0,40 arasinda degisen faktor yiklerinin alt kesme noktasi olarak
alinabilecegi belirtilmektedir (Bliylkoztirk, 2017; Can, 2016). Bu arastirmada alt kesme noktasi 0,30
olarak kabul edilmistir. Bu nedenle AFA sonucunda, 36 maddeden 15 madde faktor yikleri zayif oldugu
icin Olgekten gikarilmistir. Geriye kalan 21 maddenin faktor yikleri Tablo 3’de verilmistir.

Tablo 3.

PDAOQ’ye AitFaktér Yiikleri

Maddeler 4Fak1tor
Yeni programin ihtiyaca cevap verdigini disiiniyorum. ,782
Yeni programla yapilan degisiklikleri olumlu buluyorum. ,778
Yeni programin dnceki programlarin eksikliklerini giderdigini distiniyorum. ,753
Yeni programin temel felsefesinin olumlu oldugunu diisiiniiyorum. ,742
Program degisikliginin ¢agin gereklerine uygun olarak yapildigini disiinliyorum. ,721
Program degisikliklerinin ihtiyactan kaynaklandigini diisiiniyorum. ,708
Program degisikliklerinin bilimsel temellere uygun olarak hazirlandigini diisinilyorum. ,694
Program degisikliklerinin 6grencilere daha ¢ok kolayliklar sagladigini diisiiniiyorum. ,676
Program degisikliklerinin egitimin kalitesini arttiracagini diisintdyorum. ,660
Program degisikligi 6gretmene yeterince rehberlik edecek sekilde hazirlanmistir. ,651
Programda yapilan degisiklikler ilgimi cekmektedir. ,638
Program degisikliginin 6grenci agisindan olumlu sonuglarinin olacagini diisiinliyorum. ,623
Program degisikliginde 6gretmen goruslerinin yeteri kadar dikkate alindigini diistintiyorum. ,618
Program degisikliginin temel amacinin 6gretmenler tarafindan anlasildigini diisiniyorum. ,612
Program degisimlerine 6gretmenlerin rahat uyum saglayacagini disinidyorum. ,593
Programlarin degisiklik gerekgelerinin yeterli oldugunu dasliniyorum. ,584
Yeni programin 6nceki programdan farkli oldugunu dislintyorum. ,554
Ogretmenin yeni programi kolaylikla uygulayabilecegini diistiniiyorum. ,534
Programda yapilan degisiklikleri benimsemem c¢ok kolay oldu. ,459
Program degisikligi konusunu ¢ok 6nemsiyorum. ,393
Program degisikliginin gerekli oldugunu distiniyorum. ,351

Ozdeger 8,478 Toplam Varyans %40.372

Tablo 3 incelendiginde AFA sonucuna gore, 21 madde toplam varyansin %40.372’sini aciklayan ve
dzdegeri 8,478 olan tek boyut altinda toplanmistir. PDAO’ye ait maddelerin faktér yiikleri 0,351 ile 0,782
degerleri arasinda dagihm gostermektedir.

Dogrulayici Faktér Analizi

PDAO’nin yapi gegerligi icin dlcekteki faktérlerin dogrulanmasi amaciyla dogrulayici faktér analizi
(DFA) uygulanmistir. DFA ile ilgili hesaplamalar igin Mplus programindan yararlaniimistir. Mplus
programi ile olusturulan Path diyagrami ve DFA sonuglari Sekil 1’ de gérilmektedir.
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Sekil 1. Ogretim Programi Dedisikliklerini Algilama Olgedinin Path Diyagrami ve DFA Sonuclari

2
DFA’dan elde edilen modele ait uyum indekslerinden ilki ki-kare istatistigi (X )’dir. Ancak tek basina
degerlendirilen bir istatistik degildir. Bu nedenle serbestlik derecesi (sd) ile oranlanarak degerlendirmeye
alinir. Xz/sd orani 3’ten kiguk ise, uyum mikemmel; 5’in altinda ise uyum kabul edilebilir diizeydedir.
2

Buna gore, yapilan analiz i¢in X /sd oraninin (535,601 / 201 = 2.664) mikemmel diizeyde uyum degeri
verdigi ifade edilebilir (Simer, 2000).

Tablo 4.
PDAO’niin Uyum Iindeksleri

::;:f;:: Uyum Miikemmel Uyum Kabul Edilebilir Degerleri g:;éeeg:lr;rlilyum
CFI 0.95 <CFI <1.00 0.90 <CFI £0.95 0.921
NNFI(TLI) 0.95 <NNFI(TLI)<1.00 0.90 <NNFI(TLI)< 0.95 0.909
SRMR 0.00 <SRMR< 0.05 0.05 <SRMR< 0.10 0.049
RMSEA 0.00 <RMSEA< 0.05 0.05 <RMSEA< 0.08 0.061

Tablo 4’ te yer alan uyum indeksleri incelendiginde Standardize Edilmis K6k Ortalama Kare Artik (SRMR)
0.049 oldugu ve mikemmel diizeyde uyum degeri verdigi goriilmektedir. Yaklasik Hatalarin Ortalama
Karekékii (RMSEA) incelendiginde ise 0.061 dizeyinde bir uyum indeksi elde edildigi gortlmektedir.
Yilmaz ve Celik (2009) RMSEA degerinin 0.08’den kiicliik olmasinin modelin kabul edilebilir dizeyde
uyum gosterdigini  belirtmektedir. Uyum indekslerinin incelenmesine devam edildiginde,
Normlastirimamis Uyum Indeksi (NNFI) ve Karsilastirmali Uyum Indeksi(CFl) incelendiginde, NNFI’'nin
0.909 ve CFI'in 0.921 oldugu goriilmektedir. NNFI ve CFl degerleri 0.95’in lizerinde ise uyum miikemmel,
0.90in Gzerinde ise uyum kabul edilebilirdir (Siimer, 2000). Buna gore, yapilan analiz i¢cin NNFI ve CFl'in
kabul edilebilir bir uyum degeri verdigi soylenebilir. PDAO’niin uyum indeksleri incelendiginde
indekslerin mikemmel veya kabul edilebilir diizeyde oldugu gorilmektedir. Bu bulgulara dayanarak
olgegin yapi gecerliginin ve uyum gecerliginin saglandigi ifade edilebilir.

Giivenirlik

Glvenirlik ¢alismasi yapilirken, Alpha modeli kullanilmistir. Cronbach’s Alpha sorular arasi
korelasyona bagh uyum degeridir. Cronbach’s Alpha degeri faktor altindaki sorularin toplamdaki
givenirlik seviyesini gostermektedir (Sipahi, Yurtkoru, Cinko, 2006; Buyilkoztiirk, 2017; Can,
2016).0lI¢egin Cronbach’s Alpha givenirlik degeri .922 ¢ikmistir. Olcek bu haliyle oldukca giivenilir bir
dlgme aracidir. PDAQ’ye ait her bir madde-toplam korelasyon degerleri Tablo 5’te sunulmustur.
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Tablo 5.
PDAO’ye ait Madde-Toplam Korelasyon Dederleri
Dizeltilmis
Madde Madde-
No Toplam
Korelasyonu
1 Program degisikliginde 6gretmen goruslerinin yeteri kadar dikkate alindigini 560
dustuniiyorum. ’
2 Program degisikliginin 6grenci agisindan olumlu sonuglarinin olacagini 575
dustniyorum. !
3 Program degisikliginin gerekli oldugunu distntyorum. ,326
4 Programlarin degisiklik gerekgelerinin yeterli oldugunu disliniiyorum. ,538
5 Program degisikliklerinin bilimsel temellere uygun olarak hazirlandigini 637
distniyorum. ’
6 Program degisikliginin ¢agin gereklerine uygun olarak yapildigini diisinliyorum. ,664
7 Program degisikliginin temel amacinin 6gretmenler tarafindan anlasildigini 560
distniyorum. !
8 Program degisimlerine 6gretmenlerin rahat uyum saglayacagini disiniyorum. ,550
9 Program degisikligi konusunu ¢ok 6nemsiyorum. ,359
10 Program degisikligi 6gretmene yeterince rehberlik edecek sekilde hazirlanmistir. ,602
11 Ogretmenin yeni programi kolaylikla uygulayabilecegini disiiniiyorum. ,492
12 Yeni programin dnceki programdan farkli oldugunu distiniyorum. ,508
13 Programda yapilan degisiklikler ilgimi cekmektedir. ,595
14 Program degisikliklerinin egitimin kalitesini arttiracagini diisintdyorum. ,612
15 Program degisikliklerinin ihtiyactan kaynaklandigini diisiiniyorum. ,666
16 Yeni programin ihtiyaca cevap verdigini disiiniyorum. ,727
17 Yeni programin temel felsefesinin olumlu oldugunu diistiniiyorum. ,686
18 Yeni programla yapilan degisiklikleri olumlu buluyorum. ,728
19 Programda yapilan degisiklikleri benimsemem ¢ok kolay oldu. ,419
20 Yeni programin dnceki programlarin eksikliklerini giderdigini distiniyorum. ,701
21 Program degisikliklerinin 6grencilere daha ¢ok kolayliklar sagladigini 625
distndyorum. !

Tablo 5’de PDAQ’ye ait madde toplam korelasyonu incelendiginde degerler 0,326 ile 0,728 arasinda
dagihm gostermistir. Alt kesme degeri olan 0,300 altinda korelasyon degeri bulunmadigi icin 6lgekten
herhangi bir madde ¢ikarilmamistir.

Verilerin Analizi

Arastirma verilerinin analizin de SPSS.21 paket programindan ve igerik analizinden faydalanilmistir.
Arastirmaya iliskin elde edilen nicel verilerin analizleri dncesinde dagilimin homojen olup olmadigini test
eden Levene’ninVaryanslarin Homojenligi Testi sonuglarinabakilmis, arastirmada varyanslarin
homojenligi varsayiminin karsilandigi belirlenmistir (F=0,698, p>0.05). Calismada verilerin normal dagilim
gosterip gostermedigine Kolmogorov-Smirnov testi ile bakilmis, verilerin normal dagilim gosterdigi tespit
edilmistir (Kolmogorov-Smirnov z= 0,200 p>0.05). Arastirmada normallik dagihmi ve varyanslarin
homojenligi varsayimlari yerine getirildiginden, arastirmanin amaglari kapsaminda SPSS’e aktarilan
verilerin analizine gecilmis, ilk olarak betimsel istatistikler gerceklestirilmistir. Analiz siirecinde frekans,
ylizde, aritmetik ortalama, bagimsiz gruplar igin t-testi, bagimli gruplar icin t-testi ve tek yonli varyans
analizi (ANOVA) yapiimistir. Olgekte yer alan ilgili maddenin aritmetik ortalama puani, 1.00 - 1.80 arasi
“kesinlikle katilmiyorum”, 1.81 - 2.60 arasi “katilmiyorum”, 3- 2.61 - 3.40 aras! “kararsizim”, 4- 3.41 -
4.20 arasi “katihlyorum”, 5- 4.21 - 5.00 aras! “kesinlikle katilyorum” seklindeki puan araliklari dikkate
alinarak degerlendirilmistir.
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Arastirmada yari yapilandirilmis gériisme formuyla elde edilen verilerin analizinde icerik analizinden
faydalanilmistir. Oncelikle kodlar cikartilmis, sonra bu kodlar dogrultusunda temalar (kategoriler)
olusturulmustur (Creswell, 2016; Patton, 2014; Merriam, 2013; Berg ve Lune, 2015).Bu arastirmada iki
arastirmaci ayri ayri kodlama yaparak, kodlar arasindaki uyum Miles ve Huberman’in (1994, s. 64)
formiili (Glvenirlik= Goriis birligi/Goris birligi+Goris ayriig X 100) kullanilarak hesaplanmustir. iki
arastirmacinin kodlari arasindaki uyum .90 olarak bulunmustur. Farkli kodlamalarin oldugu durumlarda
arastirmacilar tartisarak ortak karara varmislardir (Silverman, 2005).Son olarak kodlar tablolastiriimis,
frekans degerleri verilmis, 6gretmen goéruslerinden direk alintilara yer verilmistir. Nitel verilerin gegerlik
ve guvenirlik caligmasi igin ayrica arastirmanin tim asamalari ayrintili bir sekilde betimlenmis, katilimci
teyidi alinmig, goriismelerden direk alintilara yer verilmis, calismanin tiim verileri ve asamalari teyit
edilebilirlik igin bilgisayar ortaminda saklanmistir. Ayrica etik kurallara uymak igin katihmcilara kodlar
verilmis, katilimci teyidi alinmis ve katilimcilarin génalli olmasina 6zen gosterilmistir.

Bulgular

Arastirmanin bu boéliminde farkli veri toplama araglarinin uygulanmasiyla elde edilen bulgular yer
almaktadir. BUtlnlGglu saglayabilmek amaciyla bulgular arastirmanin alt amaglarn dogrultusunda
sunulmustur. Arastirmanin cevap aradigl birinci soru 6gretmenlerin 6gretim programinda yapilan
degisiklikleri nasil algiladiklaridir. Bu amagla arastirmaya katilan 449 dgretmene PDAO uygulanmis elde
edilen bulgular Tablo 6’de verilmistir.

Tablo 6.
PDAO Maddelerinden Alinan Puanlarin Aritmetik Ortalama, Standart Sapmalari ve Katilim Diizeyleri
Madde Maddeler X Ss K?tllmf
No dizeyi
1 P.rogram deglilk“ngd“e gigretmen gorislerinin yeteri kadar 234 1,224 Katimiyorum
dikkate alindigini distintyorum.
) Progrf\m dg.gl?lkll.lglnm 6grenci agisindan olumlu sonuglarinin 317 1,026 Kararsizim
olacagini diistiniyorum.
3 Program degisikliginin gerekli oldugunu distntyorum. 3,89 1,047 Katiliyorum
4 Ptograumlarln degisiklik gerekgelerinin yeterli oldugunu 285 1205 Kararsizim
distiniyorum.
5 Program dveglsllillliletmln bilimsel temellere uygun olarak 279 1,096 Kararsizim
hazirlandigini disiniyorum.
6 Pto%rafn degisikliginin ¢cagin gereklerine uygun olarak yapildigini 287 1127 Kararsizim
distniyorum.
7 Programudeg|§}k!}g|'r1|n temel amacinin 6gretmenler tarafindan 274 1140 Kararsizim
anlagildigini digiiniyorum.
3 Ptogra"m degisimlerine 6gretmenlerin rahat uyum saglayacagini 310 1,139 Kararsizim
distiniyorum.
9 Program degisikligi konusunu ¢ok dnemsiyorum. 3,67 1,165 Katiliyorum
10 Program degisikligi 6gretmene yeterince rehberlik edecek 260 1136 Kararsizim
sekilde hazirlanmistir.
11 O.gr.e'ztr?emn yeni programi kolaylikla uygulayabilecegini 325 1099 Kararsizim
distiniyorum.
12 Y(fn!'plzogramln onceki programdan farkh oldugunu 336 1068 Kararsizim
distiniyorum.
13 Programda yapilan degisiklikler ilgimi cekmektedir. 3,38 1,157 Kararsizim
14 Pto%rafn degisikliklerinin egitimin kalitesini arttiracagini 302 1215 Kararsizim
dislintGyorum.
15 Pto%rafn degisikliklerinin ihtiyactan kaynaklandigini 323 1235 Kararsizim
distiniyorum.
16 Yeni programin ihtiyaca cevap verdigini disiiniyorum. 2,68 1,072 Kararsizim
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Yeni programin temel felsefesinin olumlu oldugunu
distniyorum.

18 Yeni programla yapilan degisiklikleri olumlu buluyorum. 3,12 1,067 Kararsizim
19 Programda yapilan degisiklikleri benimsemem ¢ok kolay oldu. 3,27 1,115 Kararsizim
20 Yeni programin énceki programlarin eksikliklerini giderdigini
distniyorum.

Program degisikliklerinin 6grencilere daha ¢ok kolayliklar
sagladigini diisiniyorum.

TOPLAM 3,06 0,705 Kararsizim

17 3,16 1,098 Kararsizim

2,88 1,091 Kararsizim

21 2,93 1,134 Kararsizim

Tablo 6 incelendiginde, katiimcilarin PDAO maddelerine yénelik algilari, on sekiz maddede “Kararsizim”,
iki maddede “Katiliyorum”, bir madde de “Katilmiyorum” diizeyinde oldugu gériilmektedir. Olgegin
tamamina yonelik algilari incelendiginde ise “Kararsizim” diizeyinde algiya sahip olduklari gériilmektedir
(X=3.06). Katihmcilar tarafindan en yiiksek algilanan madde “Program dedisikliginin gerekli oldugunu
diisiiniiyorum.(X=3.89)iken, en diisiik ortalamaya sahip olan madde “Program dedisikli§inde é§retmen
goriislerinin yeteri kadar dikkate alindigini diisiiniiyorum.(X=2.34)" oldugu goérilmektedir.

Arastirmanin cevap aradigi ikinci soru O6gretmenlerin O6gretim programi degisikliklerini
algilamalarinda cinsiyet, kidem, gérev yapilan okul kademesi, 6grenim durumu degiskenine gore anlamli
farkin olup olmadigini belirlemektir. Cinsiyet degiskenine goére o6gretmenlerin 6gretim programi
degisikliklerini algilamalarina iliskin bulgular olan, puanlarin aritmetik ortalamalari ve standart sapmalari
ile puanlarda farkhlasma olup olmadiginin belirlenmesi icin gerceklestirilen iliskisiz 6rneklemler igin t
testi sonuglari Tablo 7’de sunulmustur.

Tablo 7.
Ogretmenlerin PDAO Puanlarinin Cinsiyet Degiskenine Gére lliskisiz Orneklemler icin t-Testi Sonuglari

Cinsiyet N X Ss sd t p
Kiz 209 2,95 ,675
Erkek 240 3,16 ,718 447 3,112 234

Tablo 7 incelendiginde, 6gretmenlerin 6gretim programi degisikliklerini algilamalarina iliskin kadin ve
erkek olma durumlarina gore istatistiksel olarak anlamh bir farkhhgin olmadigi goériilmektedir
(p=0,234>0,05).

Kidem degiskenine gore 6gretmenlerin 6gretim programi degisikliklerini algilamalarina iliskin
puanlarin aritmetik ortalamalari, standart sapmalari ile puanlarda farklilasma olup olmadiginin
belirlenmesi icin gerceklestirilen tek yonli varyans (ANOVA) analizi sonuglari Tablo 8’da verilmistir.

Tablo 8.
Ogretmenlerin PDAO Puanlarinin Kidem Yili Degiskenine Gére ANOVA Sonuclari
3 Kareler Kareler Anlamli Fark
Kidem N X Ss Toplam sd F p (Scheffe-
Ortalamasi
1 Dunnett-C)
(6) 0-5vil 153 3,17 ,676
(7) 6-10yil 120 2,95 ,715 1-5
(8) 11-15yil 76 3,16 ,702 291'27480 424 2,448119 5,034 ,001 3-5
(9) 16-20vyil 59 3,13 ,673 ! ’ 4-5
(10) 21 ve fazlasiyil 41 2,70 ,698
TOPLAM 449 3,06 ,705 223,01 448

Tablo 8 incelendiginde, kidem degiskenine gbre 6gretmenlerin 6gretim programi degisikliklerini
algilamalarina iliskin puanlarinda istatistiksel olarak anlamli bir farkhhgin oldugu goérilmektedir
(p=0,001<0,05). Anlamh farkhhklarin hangi kidem vyillarina sahip Ogretmenler arasinda oldugunu
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belirlemek amaciyla Scheffe ve Dunnett-C ¢oklu karsilastirma testleri yapilmistir. Scheffe ve Dunnett-C
testleri sonuglarina gére, 21 yil ve fazlasi (X =2,70) kideme sahip dgretmenlerin, 0-5 yil (X =3,17), 11-15
yil (X =3,16) ve 16-20 yil (X =3,13) kidemlerine sahip 6gretmenlere gore dgretim programi degisiklikleri
hakkinda daha olumsuz bir disiince ye sahiptirler.

Gorev yapilan okul kademesi degiskenine gore Ogretmenlerin O6gretim programi degisikliklerini
algilamalarina iliskin bulgular olan, puanlarin aritmetik ortalamalari, standart sapmalari ile puanlarda
farkhlagsma olup olmadiginin belirlenmesi icin gergeklestirilen tek yonli varyans (ANOVA) analizi
sonuglari Tablo 9’da verilmistir.

Tablo 9.
Ogretmenlerin PDAO Puanlarinin Gérev Yapilan Okul Kademesi Dediskenine Gére ANOVA Sonuclari
Okul Kademesi N X Ss sd Kareler Ortalamasi F p
ilkokul 123 2,95 701 5 97c
Ortaokul 161 3,11 736 ¢

' ) ) 446 496 1,967 ,141
Lise 165 3,08 ,672
TOPLAM 449 3,06 ,705 448

Tablo 9 incelendiginde, gorev yapilan okul kademesi degiskenine gore 6gretmenlerin 6gretim programi
degisikliklerini algilamalarina iliskin puanlarda istatistiksel olarak anlamli bir farkliigin olmadig
gorilmektedir (p=0,141>0,05).

Ogrenim durumu degiskenine gére 6gretmenlerin dgretim programi degisikliklerini algilamalarina
iliskin bulgular olan, puanlarin aritmetik ortalamalari, standart sapmalari ile puanlarda farkhlasma olup
olmadiginin belirlenmesi igin gergeklestirilen iligkisiz drneklemler igin t-testi sonuglari Tablo 10’da
verilmistir.

Tablo 10.
Ogretmenlerin PDAO Puanlarinin Ogrenim Durumu Dediskenine Gére lliskisiz Orneklemler igin t-Testi
Sonuglari

Ogrenim Durumu N X Ss sd t p
Lisans 397 3,04 ,702

. o 447 -1,104 0,836
Lisansustu 52 3,16 ,728
TOPLAM 449 3,06 ,705

Tablo 11 incelendiginde, en son 6grenim durumu degiskenine gére 6gretmenlerin 6gretim programi
degisikliklerini algilamalarina iliskin puanlarda istatistiksel olarak anlamli bir farkliigin olmadig
gorilmektedir (p=0,836>0,05).

Arastirmanin Uglincl alt amaci 6gretim programlarinin degisme nedenlerini ortaya g¢ikarmaktir. Bu
baglamda 06gretmen gorismelerinden elde edilen bulgular tema ve kodlar seklinde Sekil 2’'de
sunulmustur.
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1-Hikimetin ideolojisine uygun insan yetistirme (f:5)
== 2-Toplumun istegine uygun insan yetistirme (f:3)
3-Ortak degerleri benimsemis insan yetistirme (f:1)

Politik
nedenler

| Onceki 6gretim| |1-Bilgilerin giincel olmamasi (f:10)
programindan |_ 2-Ogrencinin seviyesine uygun olmamasi (f:6)
) kaynaklanan 3-Ogretim programinin sadelestirilmesine ihtiya¢ duyulmasi (f:4)
sorunlar 4-icerigin hiyerarsisinde aksakliklarin olmasi (f:2)
1-Bilgi ve teknolojide meydana gelen gelismeleri 6gretim programima
yansitma c¢abasi (f:4)
Degisime 2-Ogretim programini giinliik hayata uygun hale getirme (f:4)
ayak L 3-Ogrencilerin degisen ilgi/isteklerine cevap verme (f:3)
uydurma 4-Mesleki degisimlere 6grencileri hazirlama (f:3)
cabasi 5-Cagin gerektirdigi insan modelini yetistirme (f:3)
6-Cagdas egitim sistemlerini uygulama (f:1)
7-Dinya ile butiinlesme (f:1)

Ogretim
Programlarinin
Degisme

Nedenleri

Egitim 1-Egitim sistemini iyilestirme istegi (f:4)

sistemi ile — 2-Ulusal/uluslararasi sinavda 6grenci basarisizligi (f:3)

ilgili 3-Egitimdeki basarisizligl kapatmak igin 6gretim programini degistirmeyi
nedenler care olarak gorme (f:2)

Sekil 2.0gretim Programlarinin Dedisme Nedenleri

Sekil 2 incelendiginde, 6gretim programlarinin degisme nedenlerine iliskin 6gretmen gorisleri politik
nedenler, dnceki 6gretim programindan kaynaklanan sorunlar, degisime ayak uydurma g¢abasi ve egitim
sistemi ile ilgili nedenler olmak lzere dort tema altinda toplanmistir. Politik nedenler temasi altinda en
fazla ifade edilen neden, hiikiimetin ideolojisine uygun insan yetistirme (01, 02, 08, ©9, 010), en az
ifade edilen neden ise ortak degerleri benimsemis insan yetistirme (010)seklindedir. Bu tema altindaki
diger neden ise toplumun istegine uygun insan yetistirmedir (04, 08, 09). Bu kapsamda hiikiimetin
ideolojisine uygun insan yetistirme nedenini 08, “Ozellikle benim kendi dersim gibi sosyal anlam tasiyan
derslerin programlari, ilkeyi yénetenlerin hdkim ideolojilerine uygun olarak dedistirilmektedir.” seklinde
ifade ederken, 01, “..hiikiimetin bazi politik nedenlerinden dolay! da degisiklik yapilmis olabilir.”
seklinde ifade etmistir. Toplumun istegine uygun insan yetistirme nedenini 08, “..toplumun ihtiyaci olan
hem mesleki anlamda hem de ideolojik anlamda bireyler yetistirmek icin, yasanan bazi toplumsal olaylar
programlari degistirme geredi hissettirmistir.” seklinde ifade etmistir. Ortak degerleri benimsemis insan
yetistirmek icin programda degisiklige gidildigini séyleyen O10’un gériisi, “...insan haklar, hayvan
sevgisi gibi ortak degerler olusturma amaci programin degisme nedenlerinden biri olabilir.” seklindedir.

Onceki 6gretim programindan kaynaklanan sorunlar yiiziinden programin degistigini belirten
dgretmenler; nedenleri siklik sirasina gére bilgilerin giincel olmamasi(01, 02, 03, 04, 05, 06, 08, 09,
010, 011), 6grencinin seviyesine uygun olmamasi(03, 05, 07, 09, 010, 011),0gretim programinin
sadelestirilmesine ihtiya¢ duyulmasi (05, 06,07,010), icerigin hiyerarsisinde aksakliklarin olmasi (03,
07) seklinde siralamislardir. Bilgilerin giincel olmamasini 09, “... bilimsel gelismelerden ve bilimsel
bilgilerin degismesinden dolayi ve konulari 6grencinin her anlamda seviyesine uygun hale getirmek igin
programlar dedistirilmistir.” seklinde ifade ederken, icerigin hiyerarsisinde aksakliklarin olmasini 07, “...
ogrencilerin 6grenmekte zorlandigi konular ya da kazanimlar ¢ikarilarak, basite indirgeyerek veya sinif
bazinda yerleri degistirilerek égrenci seviyesine uygun hale getirmek igcin programlarda degisiklige
gidilme ihtiyaci dogmustur.”seklinde ifade etmistir. Ogrencinin seviyesine uygun olmamasini 03, “Onceki
programda yer alan konu ve kazanimlarin 6grenci seviyesine uygun olmamasi...” seklinde belirtmis ve
dgretim programinin sadelestiriimesine ihtiya¢ duyulmasini 05, “..zor olan konu ya da kazanimlarin
sadelestirilmesi veya ¢ikarilmasi icin dedistirilmis gibi géziikiiyor.” seklinde agiklarken 06 ise “Odrencinin
cokta isine yaramayacak bazi konularin ayrintilarini ¢ikararak sadelestirmek icin...” ifadesiyle
actklamistir.
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Degisime ayak uydurma cabasi temasi altinda 6gretim programindaki degisim icin yedi neden
olusturulmustur. Bu nedenlerden en fazla ifade edileni, bilgi ve teknolojide meydana gelen gelismeleri
dgretim programina yansitma cabasi (04,09,010,011)iken, en az ifade edilenler ise,cagdas egitim
sistemlerini uygulama (01) ve diinya ile bitiinlesme (010) oldugu gériilmektedir. Bilgi ve teknolojide
meydana gelen gelismeleri 6gretim programina yansitma cabasini 04, “Diinyada ve iilkemizde yasanan
bilimsel ve teknolojik gelismeler 6grenciligin gerektirdigi vasiflari etkilemektedir. Bu gelismeler karsisinda
duyarsiz ve ilgisiz kalinamaz. Bu nedenle gelismelere iliskin bilgilerin, 6gretim programinda yer almasi
6grencilerin yasadigi déneme uyum saglamasina yardimci olur ve mesleki hayatina alt yapi hazirlar.”
seklinde ifade ederken cagdas egitim sistemlerini uygulamayir O1, “..sinav basarilarinda iilkenin
durumunu iyilestirme istegi ile birlikte c¢caddas egitim sistemlerini yakalamak olabilir.” seklinde
aciklamistir. Ayrica degisime ayak uydurma temasi altindaki diger nedenleri lic 6gretmen, 6grencilerin
degisen ilgi/isteklerine cevap verme (02,04,09), dort 6gretmen 6gretim programini giinliik hayata
uygun hale getirme (02, 04, 06,09), iic 6gretmen mesleki degisimlere dgrencileri hazirlama (04,09,
010) ve cagin gerektirdigi insan modelini yetistirme (04, 09, 010) seklinde belirtmislerdir. Ogrencilerin
degisen ilgi/isteklerine cevap vermeyi 02, “... programlari giiniin sartlarina uyarlama ve 6grencilerin ilgi
ve isteklerindeki dedisimler programlarin degisme nedenleri olabilir.” seklinde, 6gretim programini
giinlik hayata uygun hale getirmeyi 09, “...giinliik hayatta ise yarayacak ve ¢ada uygun konularin
programa yerlestirilmesi igin... programlarda degisiklik yapilmis olabilir.” seklinde, mesleki degisimlere
dgrencileri hazirlamayi ve ¢agin gerektirdigi insan modelini yetistirmeyi 04, “Diinyada ve iilkemizde
yasanan bilimsel ve teknolojik gelismeler égrenciligin gerektirdigi vasiflar etkilemektedir. Bu gelismeler
karsisinda duyarsiz ve ilgisiz kalinamaz. Bu nedenle gelismelere iliskin bilgilerin, 6gretim programinda yer
almasi égrencilerin yasadigi déneme uyum saglamasina yardimci olur ve mesleki hayatina alt yapi
hazirlar.”seklinde ifade etmiglerdir.

Egitim sistemi ile ilgili nedenler temasi altinda dort 6gretmen egitim sistemini iyilestirme isteginin
(01, 09, 610, 611), iic 6gretmen ulusal/uluslararasi sinavda 6grenci basarisizhginin (01,03, 07), iki
dgretmen(010,011) egitimdeki basarisizhg kapatmak icin 6gretim programinin degistirildigini
belirtmislerdir.Egitim sistemini iyilestirme istegi ile ulusal/uluslararasi sinavlarda 6grenci basarisizlig
nedenleriniO1, “Ozellikle son yapilan program dedisikliklerin nedenlerinden biri, hem ulusal hem de
uluslararasi bazda yapilan ders degerlendirmelerinde ve sinav basarilarinda iilkenin durumunu iyilestirme
istegi ile birlikte ¢agdas egitim sistemlerini yakalamak olabilir.” seklinde belirtirken, egitimde basarisizligi
kapatma igin dgretim programini degistirmeyi care olarak gérme 011 tarafindan “Egitimde basarinin
istenen seviyede olmamasi degisimi bir ¢ikis yolu olarak gériilmesinden kaynakli olabilir.” seklinde
aciklanmistir.

Arastirmada cevap aranan bir diger soru ise 6gretim programlarindaki degisikliklerin uygulanmasinda
dikkat edilmesi gereken hususlarin neler oldugudur. Bu kapsamda 6gretmen goéruslerinden elde edilen
bulgular tema, kod ve frekans olarak Sekil 3’de sunulmustur.

1-Yonergeye uygun hareket etme (f:6)
2-Ogretim ydntem ve tekniklerini gesitlendirme (f:5)
3-Ogretim programinda yer alan icerige bagl kalma (f:3)
# 4-Etkinliklerde 6grenci profilini dikkate alma (f:2)
5-Teknolojik imkanlar etkili kullanma (f:2)
6-Toplumsal hassasiyet dikkate alma (f:1)
7-Degisiklikleri-planlarina.yansitma.(f:1)
1-Degisikliklere uygun 6gretim materyali hazirlama (f:4)
2-ZUmreler arasinda isbirligini saglama (f:3)
Y6netimin dikkat | | 3-Degisim planini yapma ve uygulama (f:2)
etmesi gerekenler | |4-Degisiklikler hakkinda paydaslari bilgilendirme (f:2)
5-Degisiklikleri 6gretmenin benimsemesini saglama (f:1)
6-Degisiklikleri kademeli gerceklestirme, zamana yayma (f:1)

Ogretmenin dikkat
Ogretim etmesi gerekenler
Programlarindaki

Degisikliklerin

Uygulanmasinda

Dikkat Edilmesi
Gereken Hususlar

Sekil 3. Ogretim Programlarinin Uygulanmasinda Dikkat Edilmesi Gereken Hususlar
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Sekil 3 incelendiginde, 6gretim programlarindaki degisikliklerin uygulanmasinda dikkat edilmesi
gereken hususlara iliskin 6gretmen gorusleri, 6gretmenin dikkat etmesi gerekenler ve yonetimin dikkat
etmesi gerekenler seklinde iki temadan olusmaktadir. Ogretmenin dikkat etmesi gerekenleri alti
dgretmen ybnergeye uygun hareket etmeliler (01, 02, 05, 06, 07, 09), bes 6gretmen dgretim yéntem
ve tekniklerini gesitlendirmeliler (03, 06, 07, 08, 09), lic 6gretmen 6gretim programinda yer alan
icerige bagh kalmalilar (01, 04, 07)”, ikiser 6gretmen etkinliklerde dgrenci profilini dikkate almalilar (03,
09)ve teknolojik imkanlari etkili kullanmalilar (04, 07), birer 6gretmen ise toplumsal hassasiyeti dikkate
almahlar (09) ve degisiklikleri planlarina yansitmahlar (010) seklinde gériis belirtmislerdir.
Ogretmenlerin yénergeye uygun hareket etmesi gerektigini 05, “Ogretim programlarinda yer alan
yéntem ve ydnergeler dikkate alinarak dedisiklikler uygulaniimall.” seklinde soylerken, degisiklikleri
uygularken toplumsal hassasiyeti dikkate almanin gerektigini 09, “Toplumsal hassasiyet ve é§renci profili
dikkate alinmalidir.” seklinde ifade etmistir. Ogretim yéntem ve tekniklerini cesitlendirmesi gerektigini
03, “Ogretim yéntem ve teknikler cesitlendirilerek, degisiklik yapilan konulara uygun sekilde secimler
yapilmall.” seklinde, 6gretim programinda yer alan icerige bagh kalmayi 07, “Programda yer alan
konularin yani degisikliklerin disina ¢ikiimamali...” seklinde, etkinliklerde 6grenci profilini dikkate almayi
03, “Degisiklikler uygulanirken égrenci seviyesi dikkate alinmali, 6§rencilerde dikkatini ¢ekecek sekilde
konular somutlastirimalidir.” seklinde, teknolojik imkanlari etkili kullanmayi O4, “Etkili ders materyalleri
kullanilmali. Tablet, akilli tahta vb teknolojik imkdnlardan en iyi sekilde faydalaniimali.” seklinde ifade
etmiglerdir.

Yonetimin dikkat etmesi gerekenleri dort 6gretmen degisikliklere uygun Ogretim materyali
hazirlama (04, 08, 010, 011), iic 6gretmen ziimreler arasinda isbirligini saglama (04, 010, 011), ikiser
dgretmen degisim planini yapma ve uygulama (010, 011) ve degisiklikler hakkinda paydaslari
bilgilendirme (010, 011) seklinde belirtmislerdir. Yénetimin degisikliklere uygun &gretim materyali hazir
hale getirmesi gerektigini 08, “Teknolojik donanim ve materyaller degisikliklere uygun sekilde temin
edilmeli ve uyarlanmalidir.” seklinde ifade etmistir. Yoneticilerin; zimreler arasinda isbirligini saglamasi
gerektigini 011, “Ziimreler bir araya gelerek dedisikliklerin neler oldugu ve nasil uygulanacagina karar
vermelidir.” seklinde, degisim planini yapmasi gerektigini 010, “Dedisimin plani olmalidir.” seklinde,
degisiklikler hakkinda paydaslari bilgilendirmesi gerektigini 011, “Dedisikliklerin neler oldudu ve nasil
uygulanacadi konusunda égretmenler her an bilgilendirilmelidir ve &gretmenlerle sik sik iletisim
kurulmalidir.” seklinde dile getirmislerdir. Degisiklikleri kademeli gerceklestirmeyi ve degisiklikleri
dgretmenin benimsemesini saglamayr 010, “Dedisiklikler kademeli olarak gerceklestirilmeli zamana
yayilmali, ani ve hizli yapilmamalidir. Degisiklikleri 6gretmenlerin benimsemesi saglanmalidir.” seklinde
aciklamustir.

Arastirmanin besinci alt amaci 6gretim programlarinda yapilan son degisikliklerin egitime
yansimalarinin neler oldugunu ortaya c¢ikarmaktir. Bu kapsamda 6gretmen gorislerinden elde edilen
bulgular, tema ve kodlar halinde frekans degerleri verilerek Sekil 4’de sunulmustur.
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1-Ogretim programinin sadelestirilmesi (f:10)
2-Gunlik hayatla iliski kurulmasi (f:4)

3-icerik dagiliminda diizensizliklerin olmasi (f:3)
4-Gincellenmesini saglama (f:3)

5-Programin acik/anlasilir olmasi (f:2)
6-Ogrenci seviyesine uygun hale gelme (f:2)

Ogretim
programina
yansimalari

1-Ogrencilerin derse ilgisinin artmasi (f:7)
2-Kazanimlarin elde edilmesini saglama (f:6)
3-Ogrenmeye karsi istekli olma (f:6)

Ogretim

Programlarinda = . 4-Ogrenme kolayligi saglama (f:5)
Ogrenciye oy T F L

Yapilan Son ansimalar g 5-Ogrencilerin dikkatini cekme (f:1)

Degisikliklerin y 6-Akademik 6zgliven kazanma (f:1)

7-Kalici 6grenmeyi saglama (f:1)
8-Ogrencilerin basarisinda artma (f:1)
9-Ogrenciyi ders calismaktan uzaklastirma (f:1)

Egitime Yansimalan

1-Ogretmenin is yiikiinde azalma (f:6)
2-Dersi yetistirmekte zorlanma (f:3)
3-Ogrencilerle ilgilenme firsati verme (f:2)

Ogretmene 4-Etkinlikleri yapmada zorlanma  (f:2)

yansimalari 5-Cok fazla evrak isi yapmaya zorlama (f:2)
6-Materyal eksikligi yuziinden etkinlikleri yapamama (f:2)
7-Sik degismeden dolayi kafa karigikligina neden olma (f:2)
8-Kalabalik siniflarda uygulamada giiglik ¢cekme (f:1)

sekil 4.0gretim Programlarindaki Degisikliklerin Egitime Yansimalari

Sekil 4 incelendiginde, Ogretim programlarinda yapilan son degisikliklerin egitime yansimalari;
o6gretim programina yansimalari, 6grenciye yansimalari ve 6gretmene yansimalari olmak zere ¢ tema
altinda toplanmustir. Yapilan degisikliklerin 6gretim programlarina yansimasini, 6gretmenlerin tamamina
yakini 08 harig, 6gretim programinin sadelestigini (01,02,03,04,05,06,07, 09, 010,011) belirterek
aciklamistir. Dort 6gretmen giinliik hayatla iliski kuruldugunu (06, 09, 010, 011), iic 6gretmen olumsuz
olarak icerik dagiiminda diizensizliklerin oldugunu (04, 05, 07), ¢ 6gretmen giincellenmesinin
saglandigini (03, 010, 011), ikiser dgretmen programin agik/anlasilir (02, 03) ve dgrenci seviyesine
uygun hale getirildigini (04, 07) belirtmislerdir. Ogretim programinin sadelestiriimesini 05, “Kendi
dersim matematik icin séylersem, 6grencinin ileriki egitim égretim hayatinda ya da giinliik yasaminda
pekte karsilasmayacadi diger bir ifadeyle kullanmayacagi fazla bilgilerden programin arindirilmasi bence
isabet olmus.” seklindedir. Yapilan degisikliklerle 6gretim programinda; ginliik hayatla iliski kuruldugunu
06, “Ozellikle giinliik hayatta éGrencinin kullanacadi bilgilerin derslerde verilmesi 6grencide derse karsi
ilgi ve 6§renme istedi uyandirdigi s6ylenebilir.” seklinde, icerik dagiliminda diizensizliklerin oldugunu 04,
“Konularin sinif kademelerine veya yillara gére dadiiminda bana gére diizensizlik var.” seklinde,
giincellemenin saglandigini 011, “Programin giincel olmasi é§rencilerin dikkatini cekiyor.” seklinde ifade
etmislerdir. Programin acik/ anlasilir olmasini 02, “Programin agik ve anlasilir sekilde hazirlanmasi
égretmen agisindan olumlu oldugu diisiiniilebilir.” seklinde ifade ederken, 6grenci seviyesine uygun hale
gelmeyi 04, “Onceki programlara gére kazanimlarin 6grenci seviyesine uygun hale getirilmesi énceden
yasanan bazi sikintilari giderebilmistir. Odretmen agisindan kazanimlari kazandirmak daha kolay oluyor.”
seklinde aciklamistir.

Ogretim programinda yapilan degisikliklerin dgrenciye yansimalari temasi altinda en fazla ifade
edilen dgretmen goriisi 6grencilerin derse ilgisinin artmasidir(01, 03, 66, 67, ¢9, 010, 011). Bu
temaya ait diger gorisler ise kazanimlarin elde edilmesini saglama (02, 03, 04,05, 06, 07), 6grenmeye
karsi istekli olma (01, 06, 07,09, 010, 011), 6grenme kolayhg saglama (01, 02, 03, 010, 011) ve
ogrencilerin dikkatini cekmedir (010, 011). Ornegin &grencilerin derse ilgisinin artmasini 07,
“Ogrencinin  kullanmayacadi  bilgilerin yerini kullanabilecedi bilgilerin almasi derse karsi ilgi
uyandirmistir.” seklindeki ciimlesiyle ifade etmistir. Ogretim programinda yapilan degisikliklerin;
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kazanimlarin elde edilmesini sagladigini 02, “Onceki programa gére daha etkili bir program olmus.
Basari seviyesinde yani kazanimlarin elde edilmesinde artis saglanmistir.” seklinde, 6grenmeye karsi
istekli olmayi artirdigini 010, “Programin hayata déniik olmasi 6§rencilerde 6Grenme istedi olusturuyor.”
seklinde, 6grenme kolaylg sagladigini O1, “Fizik dersinin programinda konulardaki adir sayisal bilgi
gerektiren kazanimlarin c¢ikarilmasi ézellikle hem sayisal yetenegi zayif égrenciler agisindan hem de
égretmen acisindan kolaylik saglamaktadir.” seklinde aciklarken, 6grencilerin dikkatini ¢ekmeyi
sagladigini 011, “Programin giincel olmasi 6§rencilerin dikkatini cekiyor.” seklinde ifade etmislerdir. 06
yapilan degisikliklerin 6grencilerde akademik 6zgliven olusturdugunu “Derse iliskin korkular kismen
azaldi.” seklindeki, 03 degisikliklerin kalici 6grenmeyi sagladigini “Konularin anlatiminda somut érnekler
verilebilecek kazanimlarin olmasi kolay ve kalici 6§renmeyi sagladl.” seklindeki, 04 degisiklerin
dgrencilerin basarisini artirdigini “Ogrenci agisindan da zor konularin cikariimasi veya sadelestirilmesi
sanki daha basarili sonuclar dogurmustur.” seklindeki climlesiyle acgiklamislardir. Bu tema altinda
olumsuz goriis olarak 01, degisikliklerin &grencileri ders calismaktan uzaklastirdigini “Programlardaki
konu ve kazanimlarin sadelestirilmesi sanildiginin aksine basariyi arttirmamis 6grenciyi ders ¢calismaktan
uzaklastirmistir. Sig diistinen, derine inemeyen, yorumlama kabiliyeti zayif olan 6grenci profili ortaya
ctkarmistir.” seklindeki cimlesiyle agiklamistir.

Ogretim programindaki degisikliklerin 6gretmene yansimalarini; alti 6gretmen is yiiklerinin azaldigini
(01,04, 05, 06, 010, 011), ¢ 6gretmen dersi yetistirmekte zorlandigini (04, 06, O7), ikiser égretmen
dgrencilerle ilgilenme firsati buldugunu (010,011), etkinlikleri yapmada zorlandigini (010, 011), ¢ok
fazla evrak isi yapmaya zorlandigini, materyal eksikligi yiiziinden etkinlikleri yapamadigimi (010, 011),
sik degismeden dolay! kafa karisikhigi yasadigini (03, 07) belirtmislerdir. Ornegin yapilan degisikliklerin
dgretmenin is yikiinde azalmay sagladigini O5, “Biz &gretmenlerde bu bilgilerin 6§rencilere
kazandirilmasinda ¢ok sikintilar ¢ekiyorduk. Yeni programda tamamen olmasa da kazanimlar daha rahat
elde ediliyor.” seklinde ciimlesiyle agiklamistir. Konu ile ilgili dersi yetistirmekte zorlandigini 06, “Bilgiler
¢ok ders saati sayisi yetersiz bu nedenle programdaki konulari yetistirmek zor oluyor.” seklinde,
dgrencilerle ilgilenme firsati vermeyi 010, “Ayni konu ile ilgili daha ¢ok 6rnek ¢bzebiliyorsun, ders saati
artirlldigi icin zaman fazla oluyor ve bu sayede tiim &grencilerle ilgilenme firsati oluyor.” seklinde,
etkinlikleri yapmada zorlanmayi, cok fazla evrak isi yapmaya zorlamayi ve materyal eksikligi ylziinden
etkinlikleri yapamamayi 011, “Kilavuz kitaplarinin kaldirilmasi 6nemli bir olumsuzluk, dedisiklikler
hakkinda bilgi verilmedigi ve uygun materyal olmadigi icin bazi etkinlikleri yapamiyoruz. Etkinlikleri
arastirdigimiz icin zaman kaybi oluyor. Is yodunlugunu artiriyor. Bazi etkinlikleri anlayamiyor yapmakta
zorlaniyoruz. Cok fazla evrak isi oluyor. Bikiyoruz. Yapilan degisiklikler hakkinda bilgi verilmedigi igin
ancak degisiklikle karsilasinca anliyoruz.” seklinde, sik degismeden dolayi kafa karigikligina neden olmayi
03, “Programlarin sik sik dedismesi 6§retmenlerin programi uygulamada bazi sorunlara yol agiyor. Kendi
adima séylersem mesela programa uyum sorunu yasiyorum. Neyi anlatip neyi anlatmamam konusunda
bazen eski programlara aklim kayiyor.” seklinde aciklamislardir. 011, kalabalik siniflarda &gretim
programini uygulamada guglik c¢ektigini “Programi kalabalik siniflarda uygulamakta giicliik ¢cekiyoruz.”
seklinde ifade etmistir.

Sonug, Tartisma ve Oneriler

Bu arastirmanin sonucunda 6gretim programi degisikligine yonelik 6gretmen algilarinin “kararsizim”
seklinde orta diizeyde oldugu, 6gretmenlerin 6gretim programi degisikliklerini algilamalarinda; cinsiyet,
gorev yapilan okul kademesi, 6grenim durumu degiskenine gére anlamli farkhlik olmadigi, gérev yapilan
kidem vyili degiskenine gdére anlamli farkin oldugu sonucuna ulasiimistir. Ogretim programinin
degismesinde politik, 6nceki programlardan kaynaklanan eksikliklerin, degisime ayak uydurma ve egitim
sistemini iyilestirme cabasinin etkili oldugu sonucuna ulasiimistir. Ogretim programi degisikliginin
uygulanmasinda 6gretmen ve yoneticilerin dikkat etmesi gereken bir¢ok unsur oldugu, degisikliklerin
o6gretim programina, 6gretmenlere ve 6grencilere birgok yansimasinin oldugu sonucuna ulasiimigstir.

Bu arastirmanin sonucunda Ogretmenlerin 6gretim programi degisikliklerini algilama diizeylerinin
“kararsizim” dizeyinde c¢ikmasi dikkat cekicidir. Akpinar ve Aydin (2007) yaptigi calismada bu
arastirmadan farkli olarak ilkdgretim 6gretmenlerinin egitimde yasanan degisimleri olumlu buldugu
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sonucuna ulasmislardir.Bunun yaninda alanyazinda yapilan ¢alismalarda farkli 6gretim programlarinin
etkinligi, yeterliligi, uygulanabilirligi konusunda o6gretmenlerin kararsizlik goésterdigi goriilmektedir
(Ercapan ve Erzen, 2008; Gomleksiz ve Bulut, 2007; Karaer, 2006; Dindar ve Yangin, 2007; Tekbiyik ve
Akdeniz, 2008; Bal, 2008; Aksu, 2008; Seferoglu, 2007; Arslan, Ercan ve Tekbiyik, 2012).Bu arastirma da
ogretmenlerin 6gretim programi degisim algilarinin kararsizim ¢ikmasinin sebepleri 6gretim programini
uygulama konusunda sikintilar yasamalarindan, degisimin basari getirecegine inanmamalarindan,
dgretim programinin felsefesini bilmemelerinden kaynaklanabilir. Ogretmenlerin 6gretim programlarinin
isleyisinde yasadiklari kararsizliklarin, bundan sonraki degisikliklerde de kendini gésterecegi seklinde bir
endiseyi tagimalarina da neden olmus olabilir. Bu endisede 6gretmenlerin 6gretim programi degisikligini
kararsizlik icinde algilamalarinin sebebi olarak yorumlanabilir. Fullan, Hill ve Crévola’a (2006) gore
program degisiklikleri, 6gretmenler agisindan direnci, bazi aliskanlklardan vazgeg¢meyi, yeni programa
uyumu beraberinde getirmektedir.Bu arastirmada da degisimle birlikte belirsizliklerin kendini
hissettirmesi, degisimin sonunun kestirilememesi, bireylerin var olan durumu koruma c¢abasi icine
girmesi, aliskanliklarindan vazgecilememesi, sosyal stattide kayip ihtimali, glivensizlik, ekonomik kayip, is
ylikinde artma, kendini yetkin hissetmeme, eksik bilgi gibi nedenlerden (Cetin, 2017; Calik,
2003;Toéremen, 2002; Tunger, 2011; Zengin, 2010) dolayi 6gretmenler 6gretim programi degisikliklerine
karsi kararsiz tutum gelistirmis olabilirler.

Ogretmenlerin 6gretim programi degisikliklerini algilamalarinda; cinsiyet, gérev yapilan okul
kademesi, 6grenim durumu degiskenine gore anlamh farklilk olmadigi, kidem yili degiskenine gore
anlamh farkin oldugu sonucuna ulasiimistir. Kidem yili ile ilgili bu arastirmanin sonucunu alinyazinda
yapilan ¢alismalar desteklemektedir (Akpinar ve Aydin, 2007; Cetin ve Yogurtcu, 2015). Bu arastirmada
az kidem yilina sahip 6gretmenlerin ¢cok kidem yilina sahip 6gretmenlere gore degisim konusunda daha
olumlu tutuma sahiptir. Bunun nedeni, meslekte uzun siire ¢alisan 6gretmenlerin bazi davranislari
ahiskanlik haline getirmis olmalari ve bu aliskanliklarindan vazgegmek istememelerinden kaynaklanabilir.
Nitekim Tas'in(2009) yaptigi ¢alismada vurguladigi gibi tutum ve ahliskanlklarin degistirilmesi oldukga
zordur.

Bu arastirmada 6gretmenler 6gretim programinda yapilan degisikliklerin nedenlerini politik nedenler,
onceki 6gretim programindan kaynaklanan sorunlar, degisime, caga ayak uydurma ve egitim sistemi
iyilestirme cabasi seklinde agiklamislardir. Gerek (2006), Ding ve Dogan (2010) yaptiklari ¢calismada
o6gretim programlarinin degismene denini bu arastirma sonuglarina benzer sekilde 6nceki 6gretim
programinda gorilen aksakliklar ve ihtiyaca cevap vermeme seklinde agiklamistir. Bu arastirmanin
ogretim programinin degismesi nedenleri arasinda yer alan mevcut 6gretim programinin gagin
gereksinimlerine cevap vermemesi sonucu Gilersoy (2010) yaptigi calismayla ortusmektedir.
Seferoglu’na (2007) gbre 6gretim programinin degismesinin nedeni bu arastirmanin sonucunda oldugu
gibi degisimlerin hizli gerceklesmesi ve yayilmasidir. Ogretim programinin degisme nedenleri arasinda
politik nedenlerin gosterilmesinin nedeni yapilan degisikliklerin hikimetin ideolojisine hizmet ettigi
algisinin  olusmasindan kaynaklanabilir. Yapilan degisikliklere MEB’in karar vermesi, degisikliklerin
hukiumetin ideolojisine hizmet ettigi seklinde bir algisinin olusmasina sebep olmus olabilir.

Bu arastirmada Ogretmenlerin yonergeye uygun hareket etmeleri, 6gretim yéntem ve tekniklerini
cesitlendirmeleri, teknolojik imkanlari etkili kullanmalari, degisimleri planlarina yansitmalari gibi
konularda dikkat etmesi gerektigi sonucuna ulasiimistir. Ogretim programlarindaki degisikliklerin
uygulanmasinda en o6nemli faktorlerin basinda 06gretmen gelmektedir. Degisikliklerin basariya
ulasmasinda 6gretmen goris ve inanclari dnemli rol oynamaktadir (Akpinar ve Aydin, 2007; Cinar, 2005;
Duru ve Korkmaz, 2010; Erdogan, 2001; Gomleksiz 2007; Helvaci, 2010). Ogretmenler &gretim
programdaki degisiklikleri gz ardi ederek, aliskanlklarina devam ederlerse degisimimden beklenen
basarinin elde edilmesi mimkin goériinmemektedir. Helvaci (2010) egitimdeki degisimlerin basariyla
gerceklestiriimesinde yoneticilerin  tutumu ve okulun fiziki kosullarinin da ©6nemli oldugunu
vurgulamaktadir. Bu arastirmada yoneticilerin degisikliklere uygun materyal hazirlama, zimreler
arasinda ishirligi saglama, degisim plani yapma ve uygulama, degisiklikler hakkinda paydaslari
bilgilendirme gibi konularda onculiik yapmasi gerektigi sonucuna ulasilmistir. Degisim sirecini etkili bir
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sekilde yiriten yoneticiler, calisanlarini degisime zorlamak yerine onlarin moral ve motivasyonunu
artiracak ve gelisimlerine katki sunacak egitimler diizenleyerek, degisime karsi direnci daha baslangigta
azaltabilir, calisaninin degisime ve lriine odaklanmalarini saglayabilirler (Cinar, 2005).Kirikkaya (2009)
tarafindan yapilan galismada 6gretmenlerin mevcut programda kullanmis olduklari yéntem ve teknikleri
birakmada, yeni programa 6zgli yontem ve teknikleri kullanmada ciddi problemler yasadigi ve bunun igin
hizmet i¢i egitime ihtiya¢ duydugu sonucu, bu arastirmanin degisimi gerceklestirme de 6gretmen ve
yoneticilerin dikkat etmesi gereken etkenler sonucunu desteklemektedir.Yapilan ¢alismalarda
ogretmenlerin yeni 6gretim programi hakkinda yeterince bilgi sahibi olmadigi (Ciftci, Akgiin ve Deniz,
2013; Kirmizi ve Akkaya, 2009; Korkmaz, 2006), aktif 6grenme yontemlerini kullanmadigi (Aykag, 2007;
Aksu, 2008; Karakuyu, 2008) sonucu bu arastirmanin 6gretmen ve yoneticilerin dikkat etmesi gereken
sonucunu destekler niteliktedir.

Bu arastirmada 6gretim programlarinda yapilan son degisikliklerin 6gretim programina, 6grenciye ve
dgretmenlere bircok yansimalarinin oldugu sonucuna ulasilmistir. Ogretim programina yansimalari
sadelesme, glincellenme ve giinlik hayatla iliski kurulma seklinde gerceklesmistir. Arastirmanin bu
sonucunu alanyazinda yapilan ¢alismalar desteklemektedir (Alkan ve Arslan, 2014; Arslan, Ercan ve
Tekbiyik, 2012). Bu arastirmanin sonucuna gore O6gretim programinda yapilan son degisiklikler
ogrencilerin derse ilgisinin artmasina, Ogrencilerin daha istekli olmasina, kazanimlarin kolay elde
edilmesine, Ogrenilenin kalici olmasina neden olmustur. Adiglizel (2009) yaptigi calismada bu
arastirmanin sonucunu destekler bicimde yenilenen ilkdgretim programinin tim boyutlarinin 6grenci
diizeylerine blylik oranda uygun oldugu sonucuna ulasmistir. Ayrica Aksu (2008), Arslan, Ercan ve
Tekbiyik (2012), Alkan ve Arslan (2014) ve Adiglizel (2009) tarafindan yapilan ¢alisma sonuglari bu
calismanin sonuglariyla paralellik gosterirken, Kirmizi ve Akkaya’nin (2009) yaptiklari ¢alismanin, yeni
programdaki kazanimlarin her égrencinin diizeyine uygun olmadigini sonucu, bu arastirmanin sonucuyla
farklilagtigi soylenebilir.Bu arastirmada 6gretim programlarinda yapilan son degisikliklerin 6gretmene
dersi uygulamada is yukiini azaltma, 6grencilerle daha fazla ilgilenme gibi olumlu yansimalari oldugu,
etkinliklerden dolayi dersi yetistirmekte uygulamada zorlanma, fazla evrak isi yapma, materyal eksikligi
ve siniflarin kalabalik olmasi yiziinden programi uygulayamama, sik degisikliklerden dolayl kafa
karisikligi yasama gibi olumsuz yansimalarinin oldugu sonucuna ulasiimistir. Alan yazinda yapilan
calismalar bu arastirmanin evrak isinin fazla oldugu (Cetin, 2017; Yanik, Bagdat, Gelici ve Tastebe, 2016),
materyal eksikligi ve siniflarin kalabalik olmasi yliziinden programin uygulanamadigi (Dogan, 2010; Geger
ve Ozel, 2012; Feyzioglu, 2014; Karaman ve Karaman, 2016; Kirmizi ve Akkaya 2009), degisikliklerin sik
yapildigi (Cetin, 2017) sonucu ile benzerlik géstermektedir. Arastirmanin sonucunda asagidaki oneriler
getirilmistir.

MEB, 6gretim programlarinda yapilan degisiklikler konusunda 6gretmenler basta olmak lizere
ilgili tim kesimleri bilgilendirmeli, degisimin gerekgesini ve amagclarini, degisimin sonucunda
nelerin elde edilecegini acgik¢a belirtmelidir.

Degisim sireci bilimsel asamalari izlenerek yonetilmeli, degisime uyum siirecinin kisa siirede ve
saglikli bir sekilde gergeklesmesi icin oryantasyon egitimlerine 6zen gosterilmeli, 6gretmenlerin
direng faktorleri ortadan kaldiriimali, 6gretmenler degisime ikna edilmelidir.

Ogretim programindaki degisikliklerin etkin bir sekilde gerceklesmesi icin degisimin gerektirdigi
fiziki alt yapi degisimlere uygun hale getirilmelidir.

MEB, 6gretmenlerin kisisel ve mesleki gelisimlerini saglamalari, yeterliklerini artirmalari igin
o6gretmenlere imkanlar sunmalidir.

Degisim sireclerinin nasil yonetildigi, degisime direng faktorleri ve degisimin 6gretmenler
tarafindan benimsenmemesinin nedenleri ayrica arastiriimalidir.
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