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project schools in Mugla. The interviews were evaluated under the themes of "the underlying meanings of projects",
"the reasons for teachers to involve in projects", "the effects of projects on teachers" and "the effects of projects on
students". According to the research results, the participants defined projects as works that focus on quantity rather
than quality, as works only for display, as incompatible with the education system, as a discredited concept, and as
drudgery. The participants stated that the teachers participated in the projects due to the pressure from the school
principals and central education system as well as aiming to put forth useful work, execute the task perfunctorily,
and gain an advantage. In addition, the participants expressed that the projects carried out in schools have positive
effects for teachers such as increasing job satisfaction, providing personal development opportunities and enabling
collaboration with colleagues, as well as negative effects such as burnout, waste of time, inefficiency and not
contributing to professional development. Finally, the participants asserted that while the projects provided positive
effects for students such as socialization, motivation, self-confidence, and teamwork, they had negative effects such
as not supporting academic success, disruption of lessons, boredom, and incorrect learning of science.
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OZ: Bu arastirmada, Tiirkiye’de okullarda yiiriitiilen projelerin, anlami ve etkilerinin, proje okulu 6gretmenlerinin
goriisleri ile belirlenmesi amaglanmaktadir. Arastirma, durum ¢aligmast modelinde desenlenmistir. Arastirmanin
verileri, Mugla ilindeki proje okullarinda gorev yapan 10 &gretmen ile gerceklestirilen yar1 yapilandirilmisg
goriigmeler ile toplanmistir. Yapilan gortismeler, “proje kavraminin anlam1”, “6gretmenlerin projelere dahil olma
nedenleri”, “projelerin 6gretmenler agisindan etkileri” ve “projelerin 6grenciler agisindan etkileri” temalar1 altinda
degerlendirilmistir. Arastirma sonuglarina goére katilimcilar, projeleri, nitelik yerine nicelie odaklanan,
gostermelik, egitim sistemiyle uyugsmayan calismalar, itibarin1 kaybeden bir kavram ve angarya olarak
tanimlamaktadirlar. Katilimcilar, 6gretmenlerin projelere, okul miidiirlerinin zorlamasi, merkezi baskilar, faydali
bir ¢aligma ortaya koymak, verilen gorevi yapmis olmak ve avantaj elde etmek gibi nedenlerle katildiklarini ifade
etmislerdir. Ayrica katilimcilar, okullarda yiiriitiilen projelerin 6gretmenler agisindan, is doyumunu artirma, kisisel
gelisim imkanlar1 sunma ve meslektaslarla is birligine olanak saglama gibi olumlu etkilerine ragmen; tiikkenmislik,
zaman kaybi, verimsizlik ve mesleki gelisime katki saglamama gibi olumsuz etkilerinin oldugunu ifade etmiglerdir.
Son olarak, katilimcilar, projelerin, 6grenciler agisindan, sosyallesme, motivasyon, 6zgiiven ve takim caligmast
gibi olumlu etkiler saglarken, akademik basariy1 desteklememe, derslerin aksamasi, bikkinlik ve bilimin yanlis
Ogrenilmesi gibi olumsuz etkileri oldugunu belirtmislerdir.

Anahtar sozciikler: Proje, proje okulu, 6gretmen, neoliberalizm
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1. INTRODUCTION

With the neoliberal policies implemented throughout the world since the 1970s, public institutions
and employees have been exposed to significant changes. As a result of these policies envisaging the
privatization of public services or their management through private sector practices, employees have
been faced with more flexible, precarious, and uncertain working conditions. Thus, it is aimed to create
a favorable environment of inequality, uncertainty, temporariness, and risk. The effects of neoliberal
policies on education have started to appear in Turkey, especially since the 2000s. The most prominent
of these effects are the increase in the number of private schools, the introduction of policies supporting
the wealthy, the transformation of the teaching profession, and the emergence of different types of
schools (Colak, 2021). In terms of different school types, "Project Schools", formed in upper-secondary
education in Turkey, can be considered as a neoliberal transformation in education (Colak, Aysel,
Yorulmaz, & Altinkurt, 2021). These schools mainly aim to carry out national or international projects.
It is thought that the examination of the projects through the views of teachers working in these schools
can be crucial in order to evaluate the projects in the context of neoliberal policies and understand their
place in the education system.

Neoliberal policies have implemented a "new management™ approach for the transformation of
social welfare state institutions. Public organizations have adopted the management techniques used by
the private sector and assume an entrepreneurial identity (Brown, 2018; Deem, 1998). This situation has
important reflections on schools, which are also social state institutions. The management approach of
schools, based on public interest and expertise, has left its place to an understanding that focuses on
customer demands and competition. The projects are also thought to have a significant impact on this
transformation as the projects carried out with private sector practices in schools can be used as a tool to
increase the visibility of schools and increase the culture of competition among schools (Kili¢ & Tung,
2022). This understanding leads schools to move away from the aim of providing quality education and
to transform them into institutions that compete with each other by producing a higher number of
projects.

Projects’ coming to the forefront in education is closely related to the fact that education has
become a commaodity that can be bought and sold with neoliberal policies (Altinkurt & Aysel, 2016;
Simsek, 2018). Kilig¢ and Tung (2022) draw attention to the emergence of the concept of “project
fetishism” as one of the indicators of the commodification and marketization of education. Project
fetishism refers to the transformation of the main purpose of schools from being places of acquiring
knowledge to a view that knowledge provides an economic return. Neoliberal practices lead to the
establishment of a culture of project fetishism in organizations and cause organizations to focus on
project success in a narrow sense. This culture is characterized by the race to get results quickly and
show it, taking the easy way out and exaggerating the results (Bayraktar, 2017). The establishment of a
project culture in schools causes schools to become institutions that commodify information, produce
customer-oriented projects and compete with each other to show their results (Kili¢ & Tung, 2022). In
this respect, labelling some schools as "Project School™ is one of the indicators that this understanding is
gradually coming to the fore in education.

The term “Project School” in Turkey first appeared in 2014 in the Law No. 6528 named “The
Amendment of the Basic Law of National Education and Some Laws and Decrees [Milli Egitim Temel
Kanunu ile Bazi Kanun ve Kanun Hiikmiinde Kararnamelerde Degisiklik Yapilmasina Dair Kanun]”
(Resmi Gazete, 2014). Then, with the “Regulation on Educational Institutions Implementing Special
Programs and Projects” [Ozel Program ve Proje Uygulayan Egitim Kurumlar1 Yonetmeligi] published

Anadolu University Journal of Education Faculty (AUJEF), 8(1), 376-398



School Projects from the Perspectives of the Project School Teachers 379

in 2016, the requirements for schools to be categorized as projects schools and for teachers and
administrators to be appointed in these schools were declared (Ministry of National Education [MoNE],
2016). Gradually, all of the Science High Schools and Social Sciences High Schools in the upper-
secondary education institutions were transformed into project schools. Among the project schools, there
are also some schools from Anatolian High Schools, Vocational and Technical Anatolian High Schools
and Anatolian Imam Hatip High Schools. When the regulation that underpins the project schools is
examined, it is noticed that these schools are responsible for carrying out national or international
projects and their studies will be examined by the Ministry of National Education every year. Therefore,
it would be appropriate to claim that the ultimate establishment purpose of project schools is to develop
and implement projects. “The Regulation on Appointing Teachers and Assigning Administrators to
Educational Institutions Implementing Special Programs and Projects under the Ministry of National
Education” [Milli Egitim Bakanligma Bagli Ozel Program ve Proje Uygulayan Egitim Kurumlarma
Ogretmen Atama ve Yonetici Gorevlendirme Ydnetmeligi], published in 2023, defines the concept of
project as follows:

These are the studies proposed by the school directorate, provincial directorate, district national
education directorate or the relevant general directorate in order to increase the quality in the
academic, vocational, social, artistic, and cultural fields that will be carried out within a certain
period of time in the educational institution within the framework of cooperation agreements with
domestic and foreign institutions at home and abroad. (MoNE, 2023, Article 3)

As can be seen, the projects that project schools are responsible for carrying out according to the
regulation include studies to be created in cooperation with domestic and foreign organizations in a wide
range such as academic, social, vocational, cultural, and artistic fields. Therefore, the projects expected
from the project schools are defined in a very general way, and no further explanation is given regarding
their objectives, boundaries, nature, duration, budget, and planning. Currently, many school-wide, local,
national, or international projects could be conducted both in project schools and in other schools. The
types and numbers of projects carried out over the years are increasing, and even these numbers can be
regarded as an indicator of the quality of education. The reason for this can be explained by the increasing
impact of neoliberal policies on education in recent years as such policies put private sector practices at
the forefront and strive to establish inequality, risks, insecurity, and competition in every field. In order
to disguise and sustain these changes, fancy concepts that are easy on the ear such as “project” can be
used (Colak, 2021). Standing (2019) draws attention to the fact that neoliberal policies try to hide the
negative aspects of concepts by naming them in a posh manner. Labelling some school names with
“project” in Turkey in recent years and the projects produced to increase the quantity can be regarded as
reflections of such a "posh categorization" process.

The concept of a project is defined by the Turkish Language Association as “a scientific study
design that has been planned and programmed in different areas, the cost has been calculated, approved
by the governing bodies of institutions and organizations” (TDK, 2023). As can be seen, in this
definition, projects are emphasized to be planned and budgeted studies based on a scientific purpose and
process. However, in line with the aim of neoliberalism to undermine every concept and use it for its
own purposes, the concept of "project” has also been transformed into a very convenient structure and
has taken its place in the education system. That is to say, project, which was a concept that used to
express important research, development, or invention by applying scientific methods in a long, planned
and systematic process in the past (Cubukgu, 2014), is now turning into a simpler, more ordinary,
ambiguous, and easily adaptable concept.
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In essence, the project is a scientific research design. In schools, feeding students' sense of
curiosity and directing them to science and scientific research are among the important goals of
education. However, in order to create a project, in addition to being knowledgeable, it is also necessary
to have a high level of competence in the concept of science, scientific paradigms, science ethics,
scientific research process, scientific research methods and techniques (Ozsoy, 2014). To attain such
competencies, it is necessary to go through a solid education. Therefore, teachers who will conduct
projects in project schools and guide students who are expected to produce projects should be competent
in this regard and have received training in this area. Teachers are appointed to the project schools for a
period of four years with the approval of the Minister of National Education. When the prerequisites for
those who can be appointed as teachers to these schools are examined, it is seen that there are no
requirements regarding the qualifications of the teachers, their expertise on projects, or their education
levels (MoNE, 2023, Article 4). Therefore, it can be argued that some problems may arise if the teachers
working in these schools are not competent in projects and scientific research (Atalmus, Sel¢uk, & Atag,
2018). For example, such incompetence may harm the viewpoint towards science by causing fast and
inattentive studies, turning to mystical and metaphysical subjects that cannot be in the field of science,
and adopting practices contrary to science ethics. As a matter of fact, in some project competitions, it is
possible to come across projects examining the effects of horoscopes on students’ success or dealing
with fortune-telling, magic, and necromancy (TUBITAK, 2019).

The concept of the project discussed in this research refers to a broad category of projects carried
out in schools. Currently, projects such as Erasmus (European Region Action Scheme For The Mobility
Of University Students), eTwinning, TUBITAK (The Scientific and Technological Research Council of
Turkey), and TEKNOFEST (Aerospace and Technology Festival) are conducted in project schools, as
in other schools. In addition, school-wide, local, national, and ministry-initiated projects, the number of
which is increasing day by day, can also be implemented in these schools. The projects can cover a wide
area from scientific research projects to science fairs, competitions, school partnerships, and social
responsibility activities. Although most of these projects are mainly carried out by students under the
guidance of teachers, projects involving only teachers can also be implemented. It is evident that each
project has a separate purpose, study subject, and target audience. However, the focus of the current
research is not to consider and analyze the place of various projects in education separately. Instead, by
considering the term project as an umbrella concept, the research focused on the position of projects in
the education system in general and their impact on teachers and students. In other words, in this study,
regardless of its specific content, it is aimed to examine the place of project concept in the education
system and its reflections in general from the perspectives of project school teachers. Therefore, this
concept has been handled throughout the research in a way that covers all the studies and practices
conducted under the name of the project in schools. Although similar projects are implemented at all
levels in the education system, the reason for including the teachers in the project schools in the study
group of this research is that these schools are legally responsible for producing projects (MoNE, 2023)
and that a large number of projects are executed in these schools.

In the literature, there are studies that independently examine the projects carried out in schools
such as TUBITAK (Atalmus et al., 2018), eTwinning (Giindiiz Cetin & Giindogdu, 2022) and Erasmus
(Demirer & Dak, 2019). In addition, there are also studies dealing with the projects implemented in
preschool education (Aslan & Koksal Akyol, 2006) and with the importance of projects in science and
mathematics education (Dede & Yaman, 2003). In recent years, it is observable that research on project
schools has increased. Those studies reveal the reflections of the project schools on education and society
(Kurul, 2016), the roles and competencies of the project school principals (Usul, 2020), the qualifications
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of the project schools (Meseci Giorgetti, Ceven, Topaloglu, Giilen, & Garip, 2018), the organizational
commitment of the teachers in the project schools (Kog, 2019), job rotation in project schools (Aslan,
2018), and the structure and functioning of project schools (Kaya, 2019). Colak et al. (2021), in their
study on project schools, examined the views of project school teachers on the concept of "project
school". However, no research has been found in the literature regarding the projects conducted in project
schools according to the views of teachers. Through this research, the place and effects of the projects in
the education system have been revealed from the perspectives of teachers. In addition, this research has
shed light on the functioning and effectiveness of project schools and has reflected teachers' views on
the purpose of these schools. Therefore, the research is thought to make an important contribution to the
literature. In this context, this research aimed to reveal the views and reflections of teachers working in
project schools on the meaning and impact of the projects carried out in Turkish schools. Within the
scope of this primary objective, answers to the following questions were sought:

» What do teachers think of the underlying meanings of projects?
» What are the reasons for teachers to be involved in the projects?
» What are the effects of the projects on teachers according to teachers’ perspectives?

» What are the effects of the projects on students according to teachers’ perspectives?

2. METHOD
2.1. Research Design

A qualitative research approach was used in the research. The research was designed in the case
study model. A case study is the presentation of a current phenomenon in the context of real life (Yin,
2002). Case studies are based on how and why questions and provide an in-depth examination of a
phenomenon or event that the researcher cannot control (Yildirim & Simsek, 2013). In this research, the
experiences of the teachers working in the project schools regarding the “projects” are considered as the
case. In this context, teachers' experiences and observations on projects were analyzed using the data
obtained from the interviews.

2.2. Study Group

The study group of the research consists of 10 teachers working in project schools in Mugla in the
second term of the 2021-2022 academic year. Criterion sampling and maximum variation sampling
techniques were used to determine the study group. Criterion sampling refers to including all cases
according to a range of criteria determined beforehand while maximum variation sampling involves
forming a relatively small sample group which reflects the maximum diversity of the participants
considering the aim of the study (Biiyiikoztiirk, Kilig Cakmak, Akgiin, Karadeniz, & Demirel, 2014;
Yildinm & Simsek, 2013). In line with the purpose of the research, the inclusion criterion of currently
working at a project school in upper-secondary education was determined to select participants for the
study. Within the scope of maximum variation sampling, participants from different project school types
such as Anatolian high schools, Science high schools, and Imam Hatip high schools were included in the
research. In addition, including teachers with different professional seniority and subject areas in the
study group helped to provide richer data on the projects and to reveal the opinions of teachers with
varying characteristics about the projects. Thus, the objective was to promote diversity in terms of
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participants. Table 1 presents detailed information about the participants of the study that involved face-
to-face interviews.

Table 1. Study Group

Participant Gender  Seniority  Subject Area Projects Conducted School Type
Code (Years)
P1 Male 33 Turkish Language and TUBITAK Imam Hatip High School
Literature
P2 Male 25 Physics TUBITAK, Patent Science High School
P3 Female 12 Guidance Erasmus, TUBITAK, Science High School
Local Projects
P4 Male 15 Information TEKNOFEST Imam Hatip High School
Technologies
P5 Male 26 Turkish Language and  TUBITAK, Local Projects ~ Anatolian High School
Literature
P6 Male 30 Biology TUBITAK Science High School
P7 Male 20 English Erasmus, eTwinning, Anatolian High School
Local Projects
P8 Female 25 Biology TUBITAK, Erasmus Science High School
P9 Female 10 Chemistry TUBITAK, TEKNOFEST  Science High School
P10 Male 26 Turkish Language and  TUBITAK, Local Projects ~ Science High School

Literature

2.3. Data Collection Tool

The data of the study were collected using a semi-structured interview form prepared by the
researcher. During the development of the interview form, first of all, the literature on the subject was
reviewed and a draft form was prepared. In order to develop and evaluate the draft form, expert opinion
was sought from four academics. The interview form was rearranged in line with the suggestions and
corrections from the experts. The interview form consists of nine questions. Alternative options were
created for some questions to be used in cases where they were not sufficiently understood or sufficient
feedback could not be obtained. Some of the questions in the interview form are as follows: "What do
you think about the meaning attributed to projects in the education system?", "Why are teachers involved
in projects?", "What do you think about the effects of projects on teachers?".

2.4. Data Collection Process and Data Analysis

The data of the research were acquired through interviews. The interviews were conducted face-
to-face with the participants by the researcher and were completed between April and May 2022. In order
to collect data, institutional permission was granted by Mugla Provincial Directorate of National
Education dated 08.03.2022 and numbered E-70004082-604.02-45272326, and ethics approval by
Mugla Sitki Kogman University Social and Human Sciences Research Ethics Committee dated
22.03.2022 and numbered 43. Appointments were arranged to conduct interviews with the teachers who
were within the scope of the study group and agreed to be interviewed. Great care was taken to ensure
that interviews were conducted in a quiet environment where the participants would feel comfortable.
Before the interviews, the participants were informed about the scope and purpose of the research. All
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interviews were recorded with the permission of the participants. In line with the flow of the
conversation, the order of the interview questions was changed when necessary. During the interviews,
due consideration was given to direct the questions in the interview form to the participants in an
impartial manner and to make the interviews in a conversational atmosphere. The duration of the
interviews varies between 20 minutes and 43 minutes. The audio recordings obtained from the interviews
were converted into text by the researcher. In this context, a 61-page interview transcript was acquired.
Descriptive analysis technique was employed in the analysis of the data. A descriptive analysis is the
presentation of the data according to the themes revealed by the research questions or the questions used
in the interview processes. Thus, the data are organized under themes and described in a systematic and
clear way (Yildirim & Simsek, 2013). In this context, the data derived from the interviews in the research
were organized and explained within the framework of the sub-objectives of the research by drawing
inferences from the data. Sub-themes were created to present the relations in a more understandable and
systematic way.

2.5. Validity and Reliability

Validity in qualitative research implies that the accuracy of the findings is checked by the
researcher through certain processes (Creswell, 2016). In other words, validity refers to reflecting the
researched phenomenon as it is. In order to ensure the validity of this study, a thorough explanation was
provided regarding how the data collection process was carried out, the characteristics of the study group
and how the data were analyzed. Also, the expert review was used to develop the interview form. The
criterion sampling method was used to reveal the investigated phenomenon in accordance with its nature
which has contributed to ensuring transferability (Yildirim & Simsek, 2013). Frequently including direct
guotations under the themes served to convey the research data to the reader without commenting.
Another way to secure validity in qualitative research is to reveal the stance of the researcher (Merriam,
2015). The researcher worked as a teacher in a project school for 10 years. This shows that the researcher
had experience in the researched subject for a long time and was able to observe it closely. In the
interpretation of the findings of the research, the researcher benefited from these experiences. Reliability
in qualitative research indicates the consistency of the researcher's approach (Merriam, 2015). In order
to ensure consistency and the suitability of the themes and sub-themes, two other researchers also
examined the findings. Later, in the meeting held with these researchers, the compatibility of the themes
with both the sub-themes and the quotations associated with them was discussed and the meeting
continued until a consensus was reached.

3. FINDINGS

This research aimed to determine the views and reflections of teachers working in project schools
on the meaning and impact of the projects carried out in Turkish schools. The data obtained from the
semi-structured interviews with the teachers were examined under the themes developed within the
framework of the sub-objectives of the research. These themes are (1) the underlying meanings of
projects, (2) the reasons for teachers to be involved in the projects, (3) the effects of the projects on the
teachers, and (4) the effects of the projects on the students.
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3.1. The Underlying Meanings of Projects

Teachers' views on how they made sense of the projects carried out in schools are expressed under

this theme. In this context, teachers, as practitioners, made assessments on the place of projects in
education. The opinions of the participants on this issue are presented in Table 2.

Table 2. The Underlying Meanings of Projects According to Teachers

The Meanings Attributed to Projects Participant Codes

Works that focus on quantity rather than quality P1, P2, P3, P4, P5, P7, P8, P9, P10
Works only for display P2, P3, P4, P5, P6, P7, P10

A concept incompatible with the education system P3, P5, P6, P8, P9, P10

Drudgery P2, P3, P4, P6, P8, P10

A discredited concept P1, P4, P5, P6

The participants describe the projects as works that focus on quantity rather than quality, as works

only for display, as incompatible with the education system, as a discredited concept, and as drudgery.
The primary issue raised by the participants is that projects focus on quantity rather than quality.
Participants are of the opinion that producing a large number of projects in every field increases the
number of projects developed, while reducing their quality. It should be pointed out that a few teachers
(P2, P3, P4) use the metaphor of "project dump" to describe this situation. The opinions of certain
participants regarding the view that the projects are studies that focus on quantity rather than quality are
as follows:

The quality is no longer a concern. Here, is it good quality, is it bad, is it useful, etc. We passed
that part. It is only important that the numbers increase. To be able to say that we have done so
many projects, we have done 100 projects... If someone comes to realize and says that even a
primary school kid won't do it, that's right. Our aim is to increase something statistically... It
matters how many you do rather than what it is for (P2).

We always focus on quantity rather than quality. In other words, the people at a higher level use
them in this way... They only participate for the sake of numbers. That is, it happens because the
administrators want to say that "Oh, our school should have an application, too," or they want to
tell the higher-ups that “We have applied with so many projects” ... We ended up in a “project
dump” this way (P3).

Many participants pointed out that the projects are only for display. Teachers stated that although

the quality of the projects is low, the schools are in an effort to bring the projects to the fore. In this

context, they defined the projects as "show", "advertisement", "eye-filling", and "pretend works". Some
of the participants who regard the projects as being solely for display have the following views:

Projects are carried out for advertising purposes. They are conducted to have done it, in the sense
of advertising, to say here it is, to impress, to prepare on paper. This is actually a very serious
problem (P7).

Projects are for display. Everything is for display. You will photograph everything you do. The
show part is important. The content is empty, but the show part is very fancy. You will shoot
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videos, take photos, and show that you did it in every way. Even if you haven’t done it, you will
pretend you did it (P2).

Advertisement... In other words, the school principals consider it completely as an advertisement
(P4).

As a matter of fact, | think what we have seen in recent times is the act of taking images, spreading,
and advertising rather than the content of the project or the emotional impact it has on the student
and the teacher... Two photos one project, two sentences one project. But it's nice to appear and
talk about it. How else can you show yourself? (P3).

Some participants expressed their opinions on the fact that the projects did not match the realities
of the education system. At this point, the teachers pointed out that the intensive curriculum and the
central examination-oriented nature of the education system contradicted the projects. The opinions of
certain participants with regard to these contradictions are as follows:

To tell the truth, we all know that with the current education program, children are going through
a process towards the university entrance exam. In other words, especially in schools like ours, it
is difficult for the child to turn to preparing a project when he is completely focused on the exam...
These have nothing to do with the process of the university selection exam that the child will take
tomorrow. The child will truly earn his living according to this exam. In what way will your
projects help the child at this stage? (P6).

After all, we have an exam that we aim for, we have an intense curriculum that we have to follow.
For example, my students had to skip their classes while they were going to their project work.
Either this kid will miss his course, or he will miss his lesson. In other words, children try to get
away from education and the curriculum to carry out projects (P9).

In addition to the fact that the projects did not align with the realities of the education system,
some participants stated that they had difficulty in allocating time for such studies as they had a very
busy work schedule in schools. Also, teachers see projects as "drudgery" because they think that there is
no return for them and their students. Some of the participants' views on this situation are as follows:

As a teacher, speaking for ourselves, we have 30 hours of classes. We don't have a free day
anyway. Plus, education doesn't just end at school, we continue at home. Like question preparation
and stuff... The teacher will have a course, he will be on duty at boarding schools. When will this
man produce a project? Therefore, if we look at the projects at schools from the point of view of
teachers, I think of it as drudgery for most of them (P10).

It is an extra burden. Many of them are not prepared by students anyway. It brings a drudgery.
That is, it has no purpose. Many things were done just for the sake of doing them... Now everyone
is so fed up with many drudgeries that they can even write one themselves by saying “Let's do it
for display” (P3).

Some participants do not associate the projects currently being carried out in schools with the real
concept of the project. Therefore, the participants drew attention to the fact that the concept of the project
has lost its credibility with the increase in projects that focus on display and quantity in schools. Some
of the participants' views with regard to this issue are as follows:

The project name has already lost its credibility. You know, some words are like that, you can use
them... If someone says project, | think of it as a trivial thing, a made-up thing. Our biggest problem
is that we contaminate words, that is, we devalue them (P1).
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The word project has started to be used like such a magic word. Now, think about the simplest
thing such as buying something for school. They say that “Let's turn it into a project”. There will
be garbage bins in a few places, gardening will be done in the school, and these were also called
as a project. However, these are normal routines. When everything is called a project, projects
have become worthless like this, and they have turned into garbage. Projects were also emptied,
that is, even in normal works, they started to be hamed as this project or that project (P4).

When evaluated in general, it is seen that teachers attribute negative meanings to projects within
the education system. Almost all of the interviewed participants do not consider the projects to be
sufficient in terms of quality, however they draw attention to the fact that many projects continue to be
produced in schools. Teachers associated this fact with the effort of schools to use the projects as a tool
to come to the fore.

3.2. The Reasons for Teachers to Involve in Projects

This theme includes the opinions of the participants with regard to why teachers take part in
projects carried out in schools. The reasons for teachers' involvement in the projects are presented in
Table 3.

Table 3. The Reasons for Teachers to Involve in Projects

The Reasons to Involve in Projects Participant Codes

Pressure from the school principals P1, P2, P3, P4, P5, P6, P7, P8, P9, P10
Pressure from the central education system P3, P4, P5, P8, P9, P10

To put forth a useful work P1, P4, P8, P9, P10

To execute the task perfunctorily P3, P5, P6, P7, P8,

To gain advantage P1, P2, P4, P9

The participants stated that the teachers participated in the projects due to the pressure from the
school principals and central education system, putting forth useful work, executing tasks perfunctorily,
and gaining advantage. It is significant to note that all of the participants expressed that the teachers
participated in the projects because of the pressure from the school principals. The opinions of certain
participants with regard to view that school principals force teachers to develop projects are as follows:

Administrators and school principals, in particular, exert pressure. It exists in this school as well
as in previous schools. It is done unwillingly because of the administration or just because
someone wants it... Let alone the project schools, as they are named as the project the teacher
comes by taking it into consideration, even in primary schools, secondary schools, and regular
high schools, this pressure has started to occur against teachers (P4).

...and there is pressure, okay? Everyone is under pressure. And when the man writes to you, he
doesn't say “Do you want to do a project?”. He says that a certain number of projects will arise
from Physics and Mathematics, and a certain number of projects will arise from Chemistry. He
orders you, as you see. You have to do this. No one asks if the students really want this (P2).

It has been mentioned that there are central pressures regarding projects in addition to the pressure
exerted by school principals. In this context, teachers stated that they were forced to participate in the
projects due to the pressure of the district and provincial education directorates and the Ministry of
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National Education on schools. Some of the participants' views with regard to pressures from the central
education system are as follows:

Currently, there is pressure from the National Education on schools in terms of projects. We are
the project school you know.... National Education puts a lot of pressure on TEKNOFEST. So,
they urge you to apply (P9).

Almost all projects come with imposition. | mean, you know, someone in a higher authority is
producing a project... It was the same when | was writing projects in the district, so you write in
the district, you plan the project, you plan the activities, and you say that this will be implemented
in all primary schools... It comes from the higher-ups (P3).

The district directorate says that you are a project school, and you will participate. The school
principal is coming, he says we will join, and they said so. Thanks to this obligation, this work is
carried out (P5).

Aside from pressures, some participants stated that teachers choose to participate in projects in
order to put forth useful work. In this context, some teachers can carry out projects to improve themselves
in their profession and to be beneficial to students. Some of the participants who think that one of the
reasons for teachers to participate in the projects is to put forth useful work have the following views:

Maybe there are those who say that I should do something sincerely and diligently... We have
friends who are curious about science, curious about their own field, trying to do something, well-
intentioned and diligently working... As I said, there are those who say that I should sincerely
improve myself and have a say in my field (P1).

Now, what | see is a group that really wants that. There is an idealistic group. They think it is
really useful (P4).

Some participants stated that the projects were done in order to execute the task perfunctorily,
since the teachers did not have any expectations from the projects and did not participate voluntarily.
Therefore, these participants are of the opinion that the teachers do the projects to fulfill their duty and
remove their duty from their responsibilities. The opinions of certain participants with regard to the view
that the teachers participate in the projects in order to execute the task perfunctorily are as follows:

Look at the projects currently being done at this school. How are they performed? Discharge the
work and get rid of it... Now, if teachers like us are given this, we will not expect anything because
if | don't have an interest, | don't expect anything. | expect to finish the job and get rid of it (P5).

Teachers do things just to say they have done them... The current environment, that is, most of
the friends | see around do not want to do it... Teachers think of how we can do it in the simplest
way (P8).

Many things were meant to be completed... Then, you get into this system you criticize and you
start pretending. That is to say, the system somehow takes you inside its functioning. Oh, you're
saying, I'm doing it, it doesn't work, and moreover you get a lot of criticism. In fact, there's no
return for it. Then, you don't take it seriously (P3).

Finally, relatively few participants stated that some teachers decided to participate in projects to
gain advantages. In this context, they stated that teachers do projects with the thoughts of staying at the
project school and contributing to careers. Some of the participants who claimed that teachers were
involved in the projects in order to gain an advantage assert the following views:
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Another reason why they're involved is that it may help them in the future... He accepts the
pressure beforehand as project schools offer attractive opportunities to people. It offers quality
education, offers good students. It offers good opportunities and grants. So, the teacher takes these
into account and does the project even if he is reluctant, even if he does not want to... | think that
teachers are doing it to say in the future that “I have done a project” or to have an impact on their
careers (P4).

And you can't say you won't. In a way, you say, if we are a project school, this will be done, then
let's do it. Our subject area also requires it. | prepare my projects regarding them as laboratory
studies or something (K9).

At least you can stay as a teacher in the project school for 4 years (P2).

When the opinions of the participants under this theme are evaluated in general, it is revealed that
the projects produced in schools are not based on volunteerism but are carried out mostly due to coercion.
In this context, the participants pointed out that the pressures from school principals or central authorities
were the most important reasons for teachers' participation in projects.

3.3. The Effects of the Projects on the Teachers

The views of the participants regarding the effects of the projects carried out in schools on teachers
are included under this theme. These effects are categorized into two groups as positive and negative.
The effects of the projects on teachers are given in Table 4.

Table 4. The Effects of the Projects on the Teachers

Effects on Teachers Participant Codes

Positive Effects Job satisfaction PS5, P6, P9
Personal development P8, P9
Collaboration with colleagues P7

Negative Effects Burnout P3, P4, P5, P6, P7, P8, P9, P10
Waste of time P2, P3, P4, P5, P6, P8
Inefficiency P1, P3, P5, P8

Not contributing to professional P2, P4, P5, P10
development

Participants are of the opinion that the projects carried out in schools have positive effects on
teachers such as increasing job satisfaction, providing personal development opportunities, and enabling
collaboration with colleagues. The opinions of some participants with regard to the positive effects of
projects on teachers are as follows:

Just as there is a debate club, there can also be a project club, and as he enjoys doing it, he may
want to join that group voluntarily. Its return may be that he becomes satisfied when he puts
something forward (P5).
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For example, while doing a TUBITAK project, together with the child you can research a subject
and learn different things about it as well. There may be different results here. Its contribution to
the teacher may be in the form of satisfying his own curiosity individually (P8).

We have a project team of three people. We are working together. Here we act together in
administrative and technical matters. They have very serious advantages (P7).

Despite the positive effects of the projects on the teachers, many participants also pointed out the
negative effects of the projects on the teachers. In this context, the participants stated that the projects
had negative effects such as burnout, waste of time, inefficiency and not contributing to professional
development. The opinions of some participants regarding the negative effects of the projects on teachers
are as follows:

People are very nervous because of these projects. | mean, as somebody asks why you did it; why
didn’t you do it, why you weren't on the list, teachers are already very nervous. Teachers are now
fed up, they withdraw... Now there is a state of burnout, “No matter what [ do I can’t”. They have
to deal with lots of projects, and when it comes to their main job, a feeling of fatigue and burnout
occurs... So maybe you can't teach classes as well as before (P3).

Unnecessary waste of time. Now he will either allocate time from the lesson to the project, or he
will allocate time from his personal schedule if the lesson is over... So, you are taking the teacher's
time as it is not something done voluntarily (P5).

I think that the current projects are a bit of inefficient work... I think doing the same thing over
and over again causes a waste of time, boredom, and decreased motivation for the teacher (P8).

Just because it is done with the understanding of fulfilling the task and because teachers don't
believe it much, it doesn't produce very good things. That's why I don’t think that the projects, in
today’s sense, develop teachers that much (P10).

As can be seen, the participants stated that the projects conducted in schools can have positive and
negative effects on teachers. However, it should be emphasized that many participants held the opinion
that the projects had more negative than positive effects on teachers. In addition, the projects also have
some effects on students.

3.4. The Effects of the Projects on the Students

The opinions of the participants regarding the effects of the projects carried out in schools on
students are included under this theme. These effects are categorized into two groups as positive and
negative. The effects of the projects on students are given in Table 5.
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Table 5. The Effects of the Projects on the Students

Effects on Students Participant Codes

Positive Effects Socialization P2, P4, P6, P7, P8, P9, P10
Motivation P2, P3, P7, P9, P10
Self-confidence P4, P7, P8, P10
Teamwork P7,P10

Negative Effects Not supporting academic success P3, P4, P5, P6, P7, P9, P10
Disruption of lessons P1, P2, P3, P6, P7, P8, P9
Boredom P3, P4, P5, P6
Incorrect learning of science P1, P4

Participants stated that the projects carried out in schools have positive effects on students such as

socialization, motivation, self-confidence, and teamwork. While the participants expressed the positive
effects of the projects, they drew attention to the fact that only projects that were compatible with the
aims of education and met the necessary qualifications had these effects. The opinions of some
participants regarding the positive effects of the projects on students are as follows:

So, you are trying to choose the best students so that instead of resting for an hour and two, they
come here and communicate with each other. We do not want him to deal with this project. We
want him to do his job by socializing (P2).

The fact that our students prepare a presentation among foreign students and present it to us makes
a great contribution... That's why these projects really have great contributions in terms of
motivation (P7).

For example, we conducted TUBITAK 4006 project, in the simplest form. Even the children's
presentation and telling of it had an impact on their self-confidence. So, the children said that “we

are able to do that”. In fact, it was simple stuff, but to explain it and be appreciated is effective on
children, I think (P8).

They gather information, there are interviews sometimes, they enter social environments, and they
talk. They bring together what they collect and make a synthesis and create a product. There can
be a fusion in the name of teamwork spirit. Maybe there is such a benefit (P10).

Despite the positive effects of the projects on the students, some participants also expressed their

opinions about the negative effects of the projects on the students. The participants stated that the projects
carried out in schools have negative effects on students such as not supporting academic success,
disruption of classes, boredom, and incorrect learning of science. Some of the participants' views
regarding the negative effects of the projects on students are as follows:

The questions in the university exam are not in parallel with the projects here. Now, it has such a
negative effect. Unfortunately, students who are too immersed in these works do not get the grades
they want when they take the university entrance exam (P10).

For example, my students had to skip their classes while they were going to their project work.
Because how will they go? Either this kid will miss his course, or he will miss his lesson. In other
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words, children try to get away from education and the curriculum in a way to carry out projects
(P9).

| have a project idea in mind. But | can't find motivated students. Students are also coming in with
new frustration. They come with project frustration, that is, with project fatigue. This is because
they are asked to make projects, projects, and projects in those schools from a young age (P4).

...he thinks that this is the right thing, he thinks that the simple thing he does is scientific work...
It is not science, it is a futile distraction, and it is a loss in fact (P1).

As can be seen, the participants stated that the projects performed in schools can have positive and
negative effects on students. In general, although projects have positive effects on students in terms of
social aspects, they have negative effects in terms of academic aspects.

4. RESULT and DISCUSSION

This research aims to identify the views and reflections of teachers working in project schools on
the meaning and impact of the projects carried out in schools. In line with the purpose of the research,
semi-structured interviews were conducted with 10 teachers working in project schools. The data
obtained were analyzed through descriptive analysis within the framework of the sub-objectives of the
research. The following themes were developed within this context: The underlying meanings of
projects, the reasons for teachers to be involved in the projects, the effects of the projects on the teachers,
and the effects of the projects on the students.

The first sub-objective of the research reveals the place of the projects developed in schools in the
education system through the underlying meanings of projects. According to the results, it was concluded
that the projects were not sufficient in terms of quality, they were made only for display and a large
number of projects were produced. As can be seen, the neoliberal approach regarding emptying of
concepts by giving them posh names (Standing, 2019) is implemented through projects in schools.
Project numbers are regarded as an element of competition and schools are pushed into a race for
“success” and visibility in this way. Indeed, competition is one of the main strategies used by
neoliberalism (Brown, 2018; Lazzarato, 2014). A structure created within inequalities increases
competition and competition reproduces inequalities (Colak, 2021). The reflection of this in education is
the emergence of a culture of competition among schools in every field. In addition to the competition
between schools that is currently created by the central exams based on rankings (Buyruk, 2013), there
is also intense pressure on schools to be visible by producing a large number of projects in every field.
This situation fosters a culture of project fetishism (Bayraktar, 2017) to settle in schools. Within the
project fetishism, schools are transformed into educational institutions that produce many visibility-
oriented projects and compete with each other through projects.

The focus on competition in education leads to the commodification of education and knowledge
(Vatansever & Yalgin, 2016). Commodification in education means that educational institutions act
within the logic of profit and business. A typical example of this situation is the charter school practice
in the United States (USA). Charter schools are based on the competitive and efficiency strategy of the
private sector. These schools can use a number of marketing and eye-washing methods to show
themselves as successful (Simsek, 2018). In addition, the commodification of education may force
schools to become entrepreneurs. This situation may cause the commercialization of schools (Aksoy,
2005). For example, public schools that cannot receive regular and sufficient funds from the central
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budget can focus on projects due to the income they can generate (Kili¢ & Tung, 2022). With this idea,
it could be argued that the projects produced in large numbers in schools but not sufficient in terms of
quality indirectly increase the commodification in education. Also, fast, careless and unsupervised
studies that attach importance to numbers can also result in the normalization of practices contrary to
scientific ethics. This situation brings about a postmodern understanding such as “anything goes” that
constitutes the ideology of neoliberalism. For example, as one participant stated, projects that should be
conducted by students are done by teachers, or the increase in plagiarism in projects and having projects
done by institutions outside the school can be shown among these improper practices. Institutional audits
of projects such as TUBITAK and Erasmus and their expert referee process can prevent the negative
effects that may arise in this sense. However, it is necessary to show this care in other studies such as
school-wide or local projects. In fact, in order for the perception towards science and projects not to
change, while the projects are being carried out, care should be taken to comply with ethical rules and
follow the steps of the scientific research process, beyond just making an application.

The second sub-objective of the research is the reasons why teachers are involved in projects. In
the research, it was concluded that the teachers were forced to participate in the projects, often without
doing so voluntarily. This result can be clarified by the job insecurity created by neoliberal policies
(Colak, 2021) and its reflections on the project schools. Teachers are appointed to the project schools for
a limited period of time and this may lead them to experience implicit job insecurity which refers to
anxiety about the threat of losing valued job features (Colak et al., 2021). Teachers who believe they
could be reassigned to non-project schools for any reason may feel compelled to take on additional
responsibilities and participate in the projects. In addition, the pressure and coercion that teachers
perceive from school principals or central authorities can be explained by the precarization of labor.
According to Vatansever (2013), precarization is the intimidation of employees to the extent that they
accept being deprived of their rights, being deskilled, and being exploited due to the fears they feel under
competitive conditions. Therefore, teachers' unwilling participation in projects could imply that they face
precarization because of the insecurity or uncertainty they feel. In addition, the fact that all of the teachers
participating in the current research were selected from project schools may be the reason why teachers
feel more pressure about projects. In the literature, there are studies that overlap with this finding of the
research. Similarly, Colak et al. (2021), in their research conducted with project school teachers,
concluded that the risks and uncertainties experienced by teachers in project schools weakened teachers
and made them vulnerable to precarization. In his research, Yorulmaz (2021) concluded that the
insecurity created by the project school practice weakened the teachers. In addition, the research carried
out by Colak and Altinkurt (2022) uncovered that teachers are exposed to pressure and coercion by
administrators due to their explicit or implicit job insecurity.

In order to better understand the precarization experienced by teachers in project schools, the
emergence of these schools and their appointment processes should be examined. In Turkey, with the
project school regulation (MoNE, 2016) published in 2016, some schools that stand out with their
features such as success and equipment have started to be included in the scope of project school. Thus,
the exam requirement, which was previously mandatory for teachers to work in these schools, was
abolished. Previous research in the field has found that the criteria for the appointments and assignments
of teachers to these schools are not well-defined (Aslan, 2018) and do not value merit (Colak et al., 2021;
Yorulmaz, 2021). This situation does not align with the aims these schools are trying to achieve in terms
of projects. This is because, in order for teachers in these schools to put forward qualified projects or
scientific studies, merit must be the basic criterion in appointments. The lack of competence in
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researching and advising students on projects at a sufficient level can also harm the viewpoint toward
science.

Teachers' involvement in projects (even if they do not want to) can be attributed to the
transformation in the teaching profession brought about by neoliberal policies. With the neoliberal
policies implemented in education since the 1980s, the autonomy and status of teachers have been
undermined. Due to the increasing centralized exams, teachers have begun to be seen as mechanical
transmitters of exam knowledge and their performances have been assessed based on the number of exam
questions their students solved correctly. Therefore, the idealistic Republic teacher has been replaced by
the exam-oriented technician teacher (Unal, 2005; Yildiz, 2014). However, it is evident that under
neoliberal policies competition is not limited to exams anymore. Projects (especially the number of them)
have become a new competitive arena for schools and teachers. Kili¢ and Tung (2022) conducted a study
on the transformation in the teaching profession caused by neoliberal policies in Turkey and came to the
conclusion that teachers are now required to create projects. In the present study, teachers also drew
attention to the demands of the administrators and even their forcing them to carry out projects.
Therefore, with regard to the transformation in the image of the teacher, it is seen that new neoliberal
responsibilities are being imposed on teachers. In addition to being technicians who prepare students for
the exam, teachers are now expected to produce a large number of projects.

The third sub-objective of the research is the effects of the projects on teachers. The effects of the
projects on teachers were examined under two headings as positive and negative effects. Though limited,
the results of the research show that the projects have positive effects on teachers namely enhancing job
satisfaction, personal development, and collaboration with colleagues. Studies found in the literature
have indicated certain projects can yield positive effects for teachers (Cetinkaya & Ayartepe, 2020;
Demirer & Dak, 2019; Erdem, Basar, Toktay, Yaygaz, & Kii¢iiksiileymanoglu, 2021). However, in this
study, it was determined that the negative effects of the projects outweighed the positive effects on
teachers. In terms of negative effects, projects can prevent teachers from concentrating on their lessons,
especially by causing a waste of time. In addition, the workload of a growing number of projects and the
pressure of administrators can lead to burnout among teachers. According to research in the field,
teachers' workload has been found to have a significant effect on burnout. In their research involving 92
teachers, El Helou, Nabhani, and Bahous (2016) found that excessive workload is one of the most
important causes of burnout. In addition, Van Droogenbroeck, Spruyt, and Vanroelen (2014) revealed
that teachers' nonteaching-related workloads have a greater impact on emotional burnout than the
workloads that arise from the actual teaching duties. Thus, it can be concluded that the projects will raise
the workload and burnout levels of teachers, leading to a decline in their job performance.

The fourth sub-objective of the research is the effects of the projects on students. Similarly, the
effects of the projects on students are discussed under two headings as positive and negative effects.
According to the results of the research, the projects have positive effects on students namely
socialization, motivation, self-confidence, and teamwork which are primarily social in nature. Research
in the field has shown that projects implemented at different levels of the education system improve
students' communication and social skills (Arikan & Kimzan, 2016), increase cooperation (Bozdag,
2017) and motivation (Giindiiz Cetin & Gilindogdu, 2022). However, very few studies evaluate such
projects in terms of their negative aspects (Akdemir, 2017; Benzer & Evrensel, 2019). The participants
in the current study emphasized that projects had a greater negative effect than positive effect on students.
It is worth mentioning that the negative effects are mainly seen in lessons and academic achievement.
According to studies in the literature, the most important and structural problem of the Turkish Education
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system is the central exams (TEDMEM, 2023; Yilmaz & Altinkurt, 2011). The fact that the projects can
disrupt the lessons, do not support academic success in terms of their content, and take time can
negatively affect the academic achievements of the students and even their success in the central exams.
In addition, many participants in the research pointed out that the projects were made for display and for
this purpose, many photographs were taken and published during the projects. This situation is
considered to have the potential to create ethical problems for students. Education Reform Initiative
(ERG) researcher Salman (2022), in her article titled “Teachers, Social Media and Children's Rights”,
reveals the possible consequences of sharing videos and photos of children on social media. Due to these
shares, the way students speak, their clothes and their behaviors become consumable material, and
students' digital identities are formed against their will. In addition, some posts may result in behavioral
problems such as bullying and may harm students' self-perceptions through the number of likes.
Therefore, visuals shared in the course of creating, conducting and disseminating the projects by
disregarding ethical rules and with the intention of highlighting the visibility may lead to the exploitation
of the students and trigger unfavorable behaviors and actions from them.

As a result, nurturing students' scientific curiosity and directing them to scientific research is one
of the important goals of education. In fact, Aristotle's (2018) metaphysics book begins with "Man
naturally wants to know". In other words, knowing and researching is a natural feature of human beings.
In order to achieve this, the scientific research competencies of the students and especially of the teachers
who guide them in research, are considered to be important. Moreover, the purpose of science is not to
produce pretend projects to be visible or to increase quantity. Projects only performed in compliance
with their true essence or nature can be a way for students to meet science and put forward a scientific
research design. In this context, projects should be regarded as studies in which students will develop
their curiosity, creativity, and research skills by using the steps of scientific research.

5. LIMITATIONS and SUGGESTIONS

A potential limitation of the study is that only teachers working in project schools in upper-
secondary education were included in the study group. Since project schools are given the responsibility
of producing projects by regulation, many projects are carried out in these schools. Therefore, in order
to collect rich and in-depth data on the projects, interviews were held with the teachers at the project
schools. Nevertheless, some participants in the study noted that the meaning and reflection of the project
concept align with that of other school types. Therefore, further research can be conducted with teachers
working at non-project schools. In addition, scales that examine teachers' views on projects can be
developed to reveal teachers' perceptions of projects in various dimensions.

The results of the research indicate that the projects carried out in schools are produced in large
numbers lacking adequate quality and are only primarily intended for showcasing. Additionally, they do
not appear to be based on voluntary participation and match the realities of the education system.
Considering the results of the research, it is possible to make some suggestions for practitioners. In this
context, instead of being considered as an area of competition and as the main determinant of
organizational performance, projects should be based on a scientific basis and executed within the
framework of ethical principles. In addition, they should consider the realities of the education system
and focus on quality rather than quantity. In terms of teachers, projects should be carried out on a
voluntary basis, and teachers who are willing to conduct projects in line with the needs of the school and
students should be given the necessary support (such as budget, time, and place) and autonomy.
Furthermore, teachers should be given the necessary opportunities to develop their scientific research
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competencies in project execution and counseling students. In this context, a master’s degree or doctoral
education requirement may be introduced in the selection of teachers for schools that will implement
scientific-based studies. From the students' point of view, the projects ought to be organized in a way
that does not interfere with the lessons and be designed to benefit to the students without exploiting them
through shared visuals. Finally, the education system should not be based on neoliberal concepts such as
"project™ and "project school”, which are presented under an alluring illusion and have diverged from
their real meanings. Instead, it is crucial to establish an education system based on policies that provide
justice and a quality education for all members of society. Such a system should also support the holistic
development of students in order to increase success.

Conflict of Interest Statement

The author declares no conflict of interest.

Anadolu Universitesi Egitim Fakiiltesi Dergisi (AUJEF), 8(1), 376-398



396 Ibrahim COLAK

REFERENCES

Akdemir, A. S. (2017). eTwinning in language learning: The perspectives of successful teachers. Journal of
Education and Practice, 8(10), 182-190.

Aksoy, H. H. (2005). Kiiresel kapitalizmin kamusal egitime etkileri. Abece Egitim ve Ekin Dergisi, 232, 2-1.

Altinkurt, Y., & Aysel, I. (2016). Yeni Tiirkiye ve egitim: Egitime dikkatli bakmak. In 1. Kaya (Ed.), Yeni
Tiirkiye 'nin toplumsal yapist (pp. 13-39). Ankara: Imge.

Arikan, A., & Kimzan, 1. (2016). The project approach in preschool education: The inquiries of dendrologists
project. Elementary Education Online, 15(2), 498-528. http://dx.doi.org/10.17051/i0.2016.37190

Avristotle. (2018). Metafizik (Y. G. Sev, Trans.). Istanbul: Pinhan.

Aslan, D., & Koksal Akyol, A. (2006). Okul &ncesi egitimde proje yaklasimi. Gazi Universitesi Mesleki Egitim
Falkiiltesi Dergisi, 8(16), 87-105.

Aslan, S. (2018). Analysis of job rotation at schools according to teachers who work at project schools
(Unpublished master’s thesis). Istanbul Sabahattin Zaim University, Institute of Social Sciences, Istanbul.

Atalmis, E. H., Selcuk, G., & Atag, A. (2018). Tubitak 4006 projelerine iliskin ydnetici, yiiriitiicii ve 6grenci
goriisleri. Ahi  Evran  Universitesi Kiwrsehir Egitim  Fakiiltesi Dergisi, 19(3), 1999-2020.
https://doi.org/10.29299/kefad.2018.19.03.006

Bayraktar, F. (2017). Neo-liberallesme, sivil toplum kuruluslari ve ‘projecilik’: Elestirel bir bakis. Amme Idaresi
Dergisi, 50(2), 105-142.

Benzer, S., & Evrensel, E. (2019). Students’ views about Tiibitak 4006 science fair. Journal of Steam Education,
2(2), 28-38.

Bozdag, C. (2017). Technology integration in Turkish and German schools: A comparative analysis of eTwinning.
Journal of Ege Education Technologies, 1(1), 42-64.

Brown, W. (2018). Halkin ¢éziiliisii: Neoliberalizmin sinsi devrimi (B. E. Aksoy, Trans.). Istanbul: Metis.

Buyruk, H. (2013). A political economy analysis relating to the historical transformation of teacher’s labour in
Turkey (Unpublished doctoral dissertation). Ankara University, Institute of Educational Sciences, Ankara.

Biiyiikoztiirk, S., Kilig Cakmak, E., Akgiin, O. E., Karadeniz, S., & Demirel, F. (2014). Bilimsel arastirma
yontemleri (22nd ed.). Ankara: Pegem Akademi.

Creswell, J. W. (2016). Nitel yontemler (Y. Dede, Trans.). S. B. Demir (Trans. Ed.), In Arastirma deseni: Nitel,
nicel ve karma yontem yaklasimlar: (pp. 183-213). Ankara: Egiten Kitap.

Cetinkaya, E., & Ayartepe, S. (2020). Teachers’ views about TUBITAK 4006 science fairs. Journal of Research
in Informal Environments, 5(2), 159-198.

Colak, 1. (2021). The precarization of educational labour: The examination of teachers’ job insecurity perceptions
(Unpublished doctoral dissertation). Mugla Sitki Kogman University, Graduate School of Educational
Sciences, Mugla.

Colak, 1., & Altikurt, Y. (2022). The precarization of educational labor: The examination of teachers' job insecurity
perceptions. Educational Process: International Journal, 11(2), 60-95.
https://doi.org/10.22521/edupij.2022.112.4

Colak, 1., Aysel, 1., Yorulmaz, Y. I., & Altinkurt, Y. (2021). A neoliberal transformation in secondary education:
Project schools. In 4th International Symposium on Philosophy, Education, Arts and History of Science
Proceedings Book (pp. 23-38). Mugla: Mugla Sitk1 Kogman University.

Cubukgu, Z. (2014). Proje tabanli 6grenme. B. Oral (Ed.), In Ogrenme gretme kuram ve yaklasimlar: (pp. 527-
539). Ankara: Pegem Akademi Yayincilik.

Dede, Y., & Yaman, S. (2003). The status, importance and evaluation of teaching with projects in the science and
mathematics instruction. Gazi University Journal of Gazi Educational Faculty, 23(1), 117-132.

Deem, R. (1998). 'New managerialism' and higher education: The management of performances and cultures in
universities in the United Kingdom. International Studies in Sociology of Education, 8(1), 47-70.
https://doi.org/10.1080/0962021980020014

Anadolu University Journal of Education Faculty (AUJEF), 8(1), 376-398



School Projects from the Perspectives of the Project School Teachers 397

Demirer, M., & Dak, G. (2019). Senior administrators’, principal of school, vice principal of school and teachers’
visual metaphors about Erasmus+ projects. IBAD Journal of Social Sciences, (5), 255-266.
https://doi.org/10.21733/ibad.627950

El Helou, M., Nabhani, M., & Bahous, R. (2016). Teachers’ views on causes leading to their burnout. School
Leadership & Management, 36(5), 551-567. https://doi.org/10.1080/13632434.2016.1247051

Erdem, E. G., Basar, F. B, Toktay, G., Yaygaz, LH,& Kiiciiksiileymanoglu, R. (2021). Contribution of eTwinning
projects to dijital literacy skills of teachers. International Journal of Social Sciences and Education
Research, 7(3), 204-219. https://doi.org/10.24289/ijsser.901129

Giindiiz Cetin, 1., & Giindogdu, K. (2022). Teacher views related to e twinning project practices. Electronic Journal
of Social Sciences, 21(81), 76-90. https://doi.org/10.17755/esosder.981142

Kaya, A. (2019). A case study on the structure and functioning of project schools. Marmara University Atatiirk
Education Faculty Journal of Educational Sciences, 49(49), 69-98.
https://doi.org/10.15285/maruaebd.525253

Kilg, S., & Tung, B. (2022). The reflections of neoliberal policies on the teaching: an evaluation based on the views
of school administrators and teachers. Trakya Journal of Education, 12(3), 1781-1798.
https://doi.org/10.24315/tred.1108363

Kog, A. (2019). Proje okullarmmin etkili okul ozellikleri ile 6gretmenlerin orgiitsel baghiliklar: agisindan
incelenmesi (Unpublished master’s thesis). Near East University, Institute of Educational Sciences, Lefkosa.

Kurul, N. (2016). Proje okullari: Laik mahallenin okullar1. Elestirel Pedagoji, 8(48), 2-9.

Lazzarato, M. (2014). Neoliberalizm is basinda: Esitsizlik, giivencesizlik ve toplumsalin yeniden kurulumu.
Politik-ekonomik alanin incelenmesi i¢in temel 6geler (S. Yardime, Trans.). In A. Artun (Ed.), Sanat emegi:
Kiiltiir is¢ileri ve prekarite (pp. 101-143). Istanbul: Iletigim.

Merriam, S. B. (2015). Nitel arastirmalarda gegerlik, giivenirlik ve etik (E. Ding, Trans.). In S. Turan (Trans. Ed.),
Nitel arastirma: Desen ve uygulama igin bir rehber (pp. 183-213). Ankara: Nobel.

Meseci Giorgetti, F., Ceven, G., Topaloglu, H., Giilen, E., & Garip, E. (2018). Administrators’ opinions on
qualified school characteristics of project schools. Educational Administration: Theory and Practice, 24(4),
689-744. https://doi.org/10.14527/kuey.2018.018

Ministry of National Education. (2016). Milli Egitim Bakanligi Ozel Program ve Proje Uygulayan Egitim
Kurumlari Yonetmeligi. Resmi Gazete, Date: 1 Eyliil 2016, No: 29818.
resmigazete.gov.tr/eskiler/2016/09/20160901-32.htm

Ministry of National Education. (2023). Milli Egitim Bakanligia Bagli Ozel Program ve Proje Uygulayan Egitim
Kurumlarma Ogretmen Atama ve Yonetici Gorevlendirme Yonetmeligi. Resmi Gazete, Date: 08 Subat
2023, No: 32098. https://www.resmigazete.gov.tr/eskiler/2023/02/20230208-10.htm

Ozsoy, Y. (2014). Bilim ve sanat merkezi 6grenci, 6gretmen ve velilerinin {istiin yetenekli 6grenci kavramina
iliskin metaforlari. Ustiin Yetenekliler Egitimi ve Arastirmalart Dergisi, 2(1), 74-87.

Resmi Gazete. (2014). 6528 nolu milli egitim temel kanunu ile bazi kanun ve kanun hiikmiinde kararnamelerde
degisiklik yapilmasina dair kanun. Resmi Gazete, Date: 14 Mart 2014, No: 28941,
resmigazete.gov.tr/eskiler/2014/03/20140314-1.htm

Salman, U. A. (2022). Ogretmenler, sosyal medya ve ¢ocuk haklar.. Retrieved from
https://www.egitimreformugirisimi.org/ogretmenler-sosyal-medya-ve-cocuk-haklari/

Standing, G. (2019). Prekarya: Yeni tehlikeli sinzf (E. Bulut, Trans.; 5th ed.). istanbul: Tletigim.

Simsek, H. (2018). Tiirkiye'de deviet okulu neden hedefte? Yeni liberal ve yeni muhafazakdr taktikler. Istanbul:
Gamze.

TDK (2023). Tiirk Dil Kurumu sozliikleri. Retrieved on 12.01.2023 from https://sozluk.gov.tr
TEDMEM. (2023). Smnaviarin gélgesinde egitim sistemi. Ankara: Tiirk Egitim Dernegi.

TUBITAK (2019). 2019 yili lise 6grencileri arastirma projeleri final yarismas: birincilik odiilleri. Retrieved from
https://www.tubitak.gov.tr/sites/default/files/3835/2019 _lise_yarisma.pdf

Usul, F. (2020). Examining the roles and competencies of principals of project schools in terms of accountability
(Unpublished master’s thesis). Yildiz Technical University, Institute of Social Sciences, Istanbul.

Anadolu Universitesi Egitim Fakiiltesi Dergisi (AUJEF), 8(1), 376-398



398 Ibrahim COLAK

Unal, L. I. (2005). Ogretmen imgesinde neoliberal doniisiim. Egitim Bilim Toplum, 3(11), 4-15.

Van Droogenbroeck, F., Spruyt, B., & Vanroelen, C. (2014). Burnout among senior teachers: Investigating the role
of workload and interpersonal relationships at work. Teaching and Teacher Education, 43, 99-109.
https://doi.org/10.1016/j.tate.2014.07.005

Vatansever, A. (2013). The precarian nights the futureless white-collar workers’ dream in 21st-century world. EUL
Journal of Social Sciences, 4(2), 1-20.

Vatansever, A., & Yal¢in, M. G. (2016). Ne ders olsa veririz: Akademisyenin vasifsiz is¢iye doniigtimii (4th ed.).
Istanbul: Tletisim.

Yildirim, A., & Simsek, H. (2013). Sosyal bilimlerde nitel arastirma yontemleri (9th ed.). Ankara: Segkin.

Yildiz, A. (2014). Tiirkiye’de 6gretmenlik mesleginin doniisiimii: Idealist gretmenden sinava hazirlayici teknisyen
ogretmene. In A. Yildiz (Ed.), Idealist gretmenden sinava hazirlayici teknisyene: Ogretmenligin doniisimii
(pp. 13-26). Istanbul: Kalkedon.

Yilmaz, K., & Altinkurt, Y. (2011). Prospective teachers’ views about the problems of Turkish educational system.
International Journal of Human Sciences, 8(1), 942-973.

Yin, R. K. (2002). Case study research: Design and methods (3rd ed.). California: Sage.

Yorulmaz, Y. I. (2021). Organizational power distance perception of teachers and its reflections on educational
organizations, structural reasons, and structuration (Unpublished doctoral dissertation). Mugla Sitki
Kog¢man University, Graduate School of Educational Sciences, Mugla.

Anadolu University Journal of Education Faculty (AUJEF), 8(1), 376-398



