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Abstract

Language is based on concepts. Concepts are nourished by language. It is
difficult to make progress and development in the language without knowing
the concepts of the mother tongue. A language and words, terms and concepts
belonging to a language that fall within the disciplinary field of individuals in .
both social and academic life; It is important for students to have gains in || E-International Journal

speaking, writing, comprehension and listening in a correct and appropriate of Educational
way. One of the basic building blocks of Turkish teaching is to develop the Research
conceptual world of individuals. Vocabulary of individuals is developed and

updated with Turkish teaching. Turkish teaching has a special place in terms of Vol: 14, No: 2, pp. 120-140

concept teaching. The aim of this research is to evaluate the opinions of Turkish

teachers about the concept teaching process. The research was carried out with

the phenomenological model of the qualitative research method. The study

group was determined by the maximum variation sampling method. In this

context, interviews were held with 26 Turkish teachers working in different

districts and schools in Mardin province in 2021. The data collection tool of the Research Article
research consists of a semi-structured interview form consisting of two parts and

six questions. Content analysis technique was used in the analysis of the data.

Analyzed views were divided into themes and codes. The percentage of

agreement between the codings was found to be .90. As a result of the research

findings, in the concept teaching process of Turkish teachers; It has been

concluded that students attach importance to concretization, student-induced Received: 2022-10-21
cognitive difficulties come to the fore, and materials of different structures and Accepted: 2023-03-18
qualities are used. In addition, it is among the results that the concept teaching

process has reflections on the cognitive and affective language development of

the students and affects the speaking skills of the students the most.
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INTRODUCTION

Human has the motivation to understand himself, nature and the world he lives in (Bacanli, 2001). In this
context, with his birth, he may need many knowledge, skills, etc. In terms of his future. He takes the basis
of his behavior from his family. Afterwards, he continues with his family, social environment and school
process. In this process, he continues to gain new behaviors through formal and informal education
(Asilioglu, 2014). From the first childhood, they begin to construct by examining and discovering the
tangible assets around them (Ozmen, 2020). In other words, people start to learn concepts and their
names starting from childhood, classify them and reveal the relationships between concepts (Kaptan,
1999). In order to create an organized structure in the concept learning process, people try to reveal
common points and highlight differences among a number of related experiences (Zeithamova, Mack,
Braunlich, Davis, Seger, Kesteren & Wutz, 2019). People are constantly trying to find new information.
As a result of these efforts, people learn concepts to facilitate communication, make useful predictions
about their world, make sense of objects and situations, and form mental building blocks to express
their more complex thoughts (Goldstone & Kersten, 2003). This learning and structuring process in the
mind continues at all ages (Godek, Polat & Kaya, 2019). As a result, people seek new information through
active experiments in line with their goals (Nelson & Movellan, 2001). Concept learning, which takes
place with this search for knowledge, begins with the birth of the individual and continues throughout
life (Ulgen, 2004).

In general terms, concepts are seen as mental representations that allow people to classify or
select a group of non-identical but equivalent situations and objects (Wisniewski, 2002). Concepts can
also be expressed as a knowledge structure that represents the changeable common features of different
objects and phenomena that make sense in people's minds (Ulgen, 2004). Concepts are defined by
grouping these common features according to a certain rule and expressing them with a single word
(Duman, 2015). In other words, concepts that are the building blocks of human cognition (Goldstone,
Kersen & Carvalho, 2018) are mental representations of categories of objects, events or other entities
(Taymaz-Sari, 2021). In fact, the concepts that constitute the building blocks of knowledge; are not
tangible objects, events or assets. Concepts are units of abstract thinking (Kaptan, 1999). When an entity
or object is mentioned, they are the first associations formed in the human mind (Ayas, 2006). The more
the individual's experiences related to the concepts and the number of experiences reached as a result
of these experiences, the easier it is for the individual to group and define the concepts (Yilmaz & Colak,
2011). The common denominator seen in all these definitions of the concept is abstraction and
classification based on similarities and relations between objects. In other words, it is the creation of
categories in the mind (Malatyali & Yilmaz, 2010). As a result, based on all these data, it is seen that
concept learning is an important part of knowledge organization (Hunt, 1962).

According to Ulgen (2004), concept learning occurs through concept creation and concept
acquisition. Concept formation is human nature. Although it continues throughout life, it is most intense
in childhood. Because children are trying to get to know everything in these years. Concept acquisition
refers to the process of classifying the created concept with appropriate rules and criteria. It is stated
that creating a concept is a prerequisite for gaining a concept. But concept learning alone is not enough.
In learning scientific concepts, these two stages must be realized together (Cayc, 2007). As
contemporary products emerge in science, literature and art, and as scientific and technological
knowledge increases, new concepts constantly appear in the language of society and the meanings of
existing concepts change over time (Akyildiz, 2020).

Concepts, which have an important place in all learning processes of people from childhood to
old age, also constitute an important pillar of the curriculum carried out in schools (Cetinel, 2019).
Because each education and training level has its own concepts that are expected to be acquired by
individuals. It is obvious that these gains are among the desired concepts to be found in the type of
human being desired to be seen in the future. Although it is not a lesson in the form of direct concept
teaching at all teaching levels, the subject of sounds and adjectives in the Turkish lesson, the formation
of awareness; number, quantity, spatial concepts, some opposite concepts in mathematics lesson; It is
stated that naming some objects in lessons such as visual arts lessons and science lessons is given within
the framework of concept teaching (Melekoglu, 2021). However, although these activities are carried out
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for concept teaching, it is known that students still have misconceptions both in their social processes
and in their academic processes. It is seen that educators use many techniques, graphics, and materials
such as applications and tools in order to purify students from these misconceptions and to increase
academic success (Paull, Holmes, Omari, Haski-Leventhal, MacCallum, Young & Scott, 2022; Elen, Piro,
Wevers, Maddens & Raes, 2022; Bilgin & Bekiroglu, 2021; Theobald & Brod, 2021; Butarbutar, Uspayanti,
Manuhutu & Palangngan, 2019; Polat & Calis, 2019; Cakmak, Cakmak & Topal, 2018; Kubiatko & Prokop,
2009; Ekinci Celikpazu & Borekgi, 2018; Geyer, Kuczenski, Zink & Henderson, 2015; Minarechova, 2016;
Oztiirk & Omeroglu, 2015; Ulusoy & Erkus, 2015; Gardner & Brown, 2013; Gémleksiz & Fidan, 2013;
Temizkan, 2011; Basarmak & Gelibolu, 2010; Keppens & Hay, 2008; Balim, inel & Evrekli, 2008; Ayas &
Unal, 2007; Temelli, 2006; Thompson & Logue, 2006; Cansungii Koray & Bal, 2002; Zeilik, Schau &
Mattern, 1998). However, when the literature is examined, it cannot be said that there are enough studies
in which the opinions of teachers and students about the concept, misconceptions and concept teaching
process are taken. It is seen that there are some studies that can be shown as an example on this subject
(Ugak, 2020; Prabha, 2020; Soylu & Memisoglu, 2019; Kdgce, Yildiz & Aydin, 2019; Servet, 2018; Seyhan,
2017; Memisoglu & Tarhan, 2016; Akbas, 2013; Nakiboglu, 1999; Aydogan & Aydogan, 2020). These
studies, which were carried out with the participation of teachers, teacher candidates and secondary
school students; It was carried out with the concept teaching processes of fields such as religious culture
and ethics, science, social studies, mathematics, science, history, geography and special education. In
these studies conducted at different times, graphics such as concept maps, mind maps, and concept
cartoons are generally used in concept teaching processes, there is no differentiation in the concept
teaching process in terms of genders, the participants sometimes have difficulties in the concept
teaching processes (especially in the teaching of abstract concepts), some concepts that make up the
course content are not fully understood. It has been concluded that the concepts are not understood
and therefore the concepts are tried to be memorized, and sometimes traditional concept teaching
preferences are made.

Language acquisition in humans begins with words. Words that emerge in the form of meaningful
structures are important for individuals to communicate with their environment and integrate with the
society. With the development of vocabulary, the expressive power of individuals develops. Concept
teaching is important in this regard. Concept teaching is a part of enriching the vocabulary. Concept
teaching has formal and informal forms. However, societies do not want to leave the learning of their
members (children) to chance, trial and error, that is, to informal flow. The education systems are trying
to do exactly that. There are many knowledge and skills that need to be acquired by the child (Toprakgi,
2016). In this context language education is more than more important. For this reason, they teach their
own language first, and later learning of child continues by building on what they have learned. Turkish
society is trying to achieve this with Turkish education.

Teaching Turkish as a course has shown many developments since the first years of the Republic
(Doykun, 2022). According to Glizel (2003, p. 63), Turkish teaching started when Atatlirk ordered the
establishment of Secondary Teachers' School in rural and rural secondary schools. With Turkish teaching,
it is aimed to increase literacy and accelerate the transition to the Latin alphabet. According to Doykun
(2022), with the transition to Latin letters, a literacy campaign was started all over Anatolia. Everyone of
all ages has been taught the new alphabet and given the opportunity to learn to read and write. These
initiatives formed the foundations of today's Tirkiye in terms of literacy.

Language is based on concepts. Concepts are nourished by language. It is difficult to make
progress and development in the language without knowing the concepts of the mother tongue. For
this reason, the mother tongue education and teaching of every nation is based on concepts. In addition
to literacy education, another dimension of Turkish teaching is the teaching of existing and newly
introduced concepts in the language. More or less individuals are taught new concepts in all courses.
However, one of the basic building blocks of Turkish teaching is to develop the conceptual world of
individuals. Vocabulary of individuals is developed and updated with Turkish teaching. For this reason,
Turkish teaching has a special place in terms of concept teaching.

In both social and academic life, it is important for individuals to acquire a language and words,
terms and concepts belonging to a language in a correct and appropriate way in the dimensions of
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speaking, writing, understanding and listening. It can be said that each discipline tries to contribute to
this situation within its own limits. However, it can be said that this contribution comes mostly from
language education and teaching disciplines. Turkish Course Teaching Program provides information
that allows students to learn about listening/monitoring, speaking, reading and writing skills and mental
skills for life, develop themselves individually and socially using these skills, communicate effectively,
read and write on demand, with Turkish love, it is configured in a integrity that contains skills and values.
However, Turkish Lesson Curriculum; It accepts the development of language skills and competences as
a prerequisite for learning in all other fields, personal and social development, and acquiring professional
skills (MoNE, 2019). It is essential to know the concept teaching processes in the Turkish course, which
is seen to have the power to affect all areas of life of the individual. The aim of this study is to evaluate
the opinions of Turkish teachers about the concept teaching process. Based on this purpose, answers
were sought for the following sub-objectives.

1.What kind of activities do you do in the concept teaching process?

2.What are the situations that you have difficulties in the concept teaching process?

3.What are the materials you use in the concept teaching process?

4. What are the reflections of the concept teaching process on your students' language

development?
5.Could you explain why the concept teaching process improves which language skills your
students have developed the most?
6.What are your suggestions that you think can make the concept teaching process effective?

METHOD

The phenomenology model, one of the qualitative research methods, was used in this study in which
the views of Turkish teachers on concept teaching were evaluated. In the phenomenology model, it is
aimed to obtain in-depth information about events, situations, concepts and perceptions (Yildirim &
Simsek, 2018). In the phenomenological model, individuals' experiences about a subject are tried to be
examined in depth (Johnson, 2000; Smith & Eatough, 2007). This research was carried out with the
phenomenology model, as it was aimed to investigate the experiences of Turkish teachers about the
concept teaching process in depth.

1. Study Group

The study group of the research consists of 26 Turkish teachers working in central and village
secondary schools in Artuklu, Kiziltepe and Derik districts of Mardin province. Participators were defined
by easily accessible case sampling, one of the purposive sampling techniques. In purposive sampling,
the researcher uses his judgment on who will be selected, and takes the people or groups that are most
suitable for the purpose of the research into the sample. In this framework, the most appropriate group
for the problem studied is the subject of observation (Balci, 2009). Detailed data on the Turkish teachers
who constitute the study group of the research are presented.

It is seen that 11 (42.3%) of the Turkish teachers participating in the research are female and 15
(57.7%) are male; 19 of them (73.1%) had a bachelor's degree and 7 (26.9%) had a master's degree; 8 of
them between 1-5 years (30.8%), 14 of them between 6-10 years (53.8%), 2 of them between 11-15 years
(7.7%), 2 of them between 16 years or more (7.7%) years of service; 2 of them mostly teach in the
provinces (7.7%), 13 of them mostly in the districts (50%), 11 of them mostly in the rural settlements
(11.3%); It is seen that 15 of them (57.7%) work in the lower socioeconomic environment, 9 (34.6%) in
the middle, 2 (7.7%) in the upper socioeconomic environment.

2. Data Collection Tool

In the research, a semi-structured interview form consisting of two parts was used as a data
collection tool. In the first part of the form, there is the "Personal Information Form" regarding the
demographic data of the study group. In the Personal Information Form, there are five demographic
questions along with explanations about the purpose of the research. In the second part of the form,
there is a semi-structured interview form consisting of six open-ended questions. While the interview
form was being prepared, opinions were taken from Turkish language education experts, curriculum and
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instruction field experts, and Turkish teachers. By evaluating the feedback received from the experts and
teachers, the places of some questions in the interview form were changed, the ambiguity of some
questions was removed and the interview form was given its final form.

3. Data Collection

Ethics committee approval was obtained from the Scientific Research and Publication Ethics
Committee of Mardin Artuklu University before the research data were collected. After obtaining the
necessary permissions, the central and village secondary schools in the Artuklu, Kiziltepe and Derik
districts of Mardin province were visited and the Turkish teachers working in these schools were
interviewed, and explanations were made about the purpose of the research and the application steps.
In the research, interview forms were presented to Turkish teachers who wanted to contribute to the
research on a voluntary basis. The interviews were limited to 30-50 minutes. During the interview,
explanations were made about the questions regarding the research and the interview form.

4. Analysis of Data

Content analysis technique was used in the analysis of the research data. It is aimed to reach the
concepts and relations that will explain the data obtained in the content analysis technique. In the
content analysis technique, data that are similar to each other are brought together and organized within
the framework of themes in a way that the reader can understand (Yildirim & Simsek, 2018).

The analysis of the data was made together by the researchers and the themes and codes were
revealed. The themes and codes revealed by the researchers were tabulated. The themes and codes that
emerged were presented to another field expert, independent of the research, and their opinions were
taken. While coding the data, the "Percent Agreement Formula" developed by Miles and Huberman
(1994) was used to calculate the consistency between the codings. According to the formula, the
calculation is made as “Reliability = Consensus/(Agreement + Disagreement) x 100”. A rate of agreement
between codings of 70% and above is considered sufficient for coding reliability (Yildinm & Simsek,
2018). By means of this formula, the coding agreement percentage of the researchers was determined
as 0.90. Since descriptive information was not requested from the teachers in the study, a number was
given to the initials of the words "Turkish Teacher" in the interview forms and "TT1, TT2, TT3 etc." coding
was done.

5. Validity and Reliability of Data

In this study, in which the opinions of Turkish teachers on the concept teaching process were
examined, the recommendations in the literature were taken into account in order to ensure validity and
reliability (Creswell, 2020; Yildirrm & Simsek, 2018; Merriam, 2009; Shenton, 2004). Explaining that they
have reached their destination is among the important criteria of validity (Yildinm & Simsek, 2018). In-
depth data was collected from Turkish teachers for the research. Turkish teachers in different districts
and schools in the same province were interviewed. In this way, it was tried to provide data diversity.
Obtaining 78 pages of data from 26 Turkish teachers who voluntarily participated in the research shows
that in-depth data was collected. Including direct quotations from teachers' opinions, storing the
interview forms by transferring them to digital media, and taking opinions from field experts during the
research process are measures taken to ensure validity and reliability. A proportional approach has been
adopted when quoting directly from teachers' opinions. In proportion to the frequency of the resulting
codes, 1 direct quotation is included for every 10 code intervals.

6. Ethical

Ethics committee approval was obtained from the Scientific Research and Publication Ethics
Committee of Mardin Artuklu University to carry out the study.

Name of the Board: Mardin Artuklu University Scientific Research and Publication Ethics
Committee

Board Date: 13.10.2021

Number of Sessions: 2021/9-8

Document Issue Number: E-79906804-0500.06.04-30043
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FINDINGS

In this part of the research, based on the questions in the semi-structured interview form, Turkish
teachers' views on the concept teaching process were presented in tables in the form of themes and
codes.

1. Opinions About the Events Held

“What kind of activities do you do in the concept teaching process?”, which constitutes the first
sub-purpose of the research. Findings that emerged in line with the opinions of Turkish teachers
regarding the question are given in Table 1.

Table 1. Activities in the concept teaching process

Theme Code f %

Giving concrete examples (TT1, 3,9, 15, 23, 26), Sentence usages (TT2, 9, 11,
13, 14), Sneaking (TT3, 14, 20, 21, 24), Visualization (TT6, 23, 26), Envisioned
(TT16, 24, 25), Associative teaching (TT1), Activities for more than one sense
(TT16)

Embodiment Events 24 32

Concept Maps (TT4, 10, 15, 22, 23, 25), Giving concept characteristics (TT3, 4,

6, 19, 24), Concept Pool (TT21, 25), Worksheets (TT12, 19), Identifying

misconceptions Investigating the origins of concepts (TT24), Concept 22 30
dictionary (TT22), Mind maps (TT10), Tests (TT19), Storytelling (TT21), Word

Association tests (TT4)

Conceptualization
Activities

Drama method (TT6, 7, 17), Group work (TT15, 17), Creative writing exercises
Student Active (TT12, 21), Question-Answer exercises (TT5, 17), Teaching with games (TT15),

. . o L L 1 17

Participation Activities Using the functional method (TT3), Internalization activities (TT3), Activating 3
students in the process (TT6)
. Using a dictionary (TT 8, 9, 24), Instant speaking activities (TT 11, 12, 21),

Material Events Textbook activities (TT13, 19), Writing new words in a notebook (TT9) 9 12
Digital Events Smart board applications (TT 7, 11, 18), Film and Video Screening (TT15) 4 5
Transfer to Current Life ~ Adapting the concepts to current life (TT 5, 8), Establishing a relationship 3 4
Events between concepts (TT10)
Total 75 100

In Table 1, there are opinions about the activities of Turkish teachers during the concept teaching
process. When the data in the table are examined, it is seen that the views on the activities carried out
in the concept teaching process emerge as six themes. Emerging themes are named as concretization
activities, conceptualization activities, student active participation activities, material activities, digital
activities and transfer to daily life activities. The abstract nature of concepts and concept teaching
imposes more responsibilities on teachers in this process. It is an important issue to concretize the
concepts by considering the readiness levels of the students. With concretization, it is easier for students
to perceive concepts and shape them in their minds. When the views of Turkish teachers are examined,
the fact that activities related to the theme of concretization come to the fore, confirms this situation.
Some of the opinions of Turkish teachers about the activities carried out in the concept teaching process
are presented below in the context of themes.

Teachers' views on the theme of concretization activities:

I continue the concept teaching process through connotation through concrete examples (TT1).

For concept teaching, | teach the lesson with activities and visuals that will appeal to more than one
sense organ (TT16)

In the concept teaching process, | first start by identifying and eliminating the misconceptions that exist
in the student. Then | try to prepare the concept map, have the meanings of the concepts interpreted
and make it permanent in the mind of the student. | try to make the learned concept permanent through
examples and activities. I'm going to have a few more examples made to determine the deficiencies and
I'm done (TT23).

Teachers' views on the theme of conceptualization activities:
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I try to use explanation and word association techniques. | use concept maps to show the relationship
or connections between concepts. | use it especially at the beginning and end of a new topic to be told
(TT4).

I do concept map, concept pool and visualization activities. (TT25).
Teachers' views on the theme of student active participation activities:

I explain what the concept is and then do activities that can be active for the student to bring this concept
to life in the student's mind (TT6).

Teacher's view on the theme of material activities:

After using the lecture method, | use a worksheet and a test to reinforce the subject. Finally, if there are
activities related to the subject in the textbook, | apply them in the classroom (TT19).

Teacher opinions on the theme of digital activities:
I have drama studies and various applications from the smart board (TT7).
Teacher's view on the theme of transfer to current life activities:
| prefer to give examples that can be used in daily life by adapting them to students' lives. With the
Question-Answer technique, the concept(s) take more place in the minds of the students (TT5).
2. Opinions on Difficult Situations

“What are the situations that you have difficulty in the concept teaching process?”, which is the
second sub-purpose of the research. The findings that emerged in line with the opinions of Turkish
teachers regarding the question are given in Table 2.

Tablo 2. Difficult situations in the concept teaching process

Theme Code f %
Not being able to understand the concepts (TT3, 9, 13, 16, 20), Not being able to
use the concepts in daily life (TT16, 21, 23), Forgetting the concepts quickly (TT1,

Student Originated 5), Learning difficulties (TT5), Weak language development (TT10), Vocabulary

Cognitive States lack of vocabulary (TT14), Confusing close concepts (TT3), Inadequacy in reading 1 34
and writing (TT12), Inability to use it in a sentence appropriately (TT21), Inability
to associate it with Past Learning (TT19)
.. Lack of readiness (TT8, 10, 15, 26), Students being in concrete operational stage
Student Originated (TT4, 24), Distraction (TT3), Stagnation in concept development (TT11), Prior
Developmental 11 22

learning differences (TT17), Inability to establish a relationship between concepts

Conditions (TT17), Not being able to pronounce the concepts (TT21)

Having a different mother tongue (TT2, 5, 9, 24), Preferring concepts in the social
environment (TT11, 12, 18), Economic situations (TT12, 25), Preferring 10 20
stereotypical concepts (TT6)

Community Based
Conditions

Not being able to Concretize the concepts (TT 7, 13, 25), Not being able to
associate the concept (TT7), Incomplete teaching of the learning outcomes (TT1), 6 12
Changing the misconceptions (TT23)

Teacher-Based
Situations

Student Originated

Emotional States Indifference to concepts (TT3, 18), Resistance to new concepts (TT, 20) 4 8
School Related S

Situations Technological inadequacy (TT 12), Crowded classes (TT 12) 2 4
Total 50 100

Table 2 shows the situations in which Turkish teachers have difficulties in the concept teaching
process. When the data in the table are examined, it is seen that the opinions about the difficult
situations in the concept teaching process emerge as six themes. The emerging themes were named as
student-induced cognitive situations, student-based developmental situations, community-based
situations, teacher-induced situations, student-based affective situations, and school-related situations.
While students can acquire some concepts directly through experience, they also acquire some concepts
from their environment. During the concept teaching process, students can be affected by the society,
school, teachers and friends they live in. Being in different environments not only provides students with
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a wealth of concepts, but also brings along various problems. It can be difficult to change the negative,
ordinary and old concepts learned from these environments. Students may have difficulties in learning
new concepts. Some of the opinions of Turkish teachers about the difficulties in the concept teaching
process are presented below in the context of themes.

Teachers' views on the theme of student-induced cognitive states:

I have problems with students not being able to fully understand the concepts and not correcting the
concepts they misunderstood TT20).

As a result of students being uninterested in concepts, learning concepts can be more difficult than
necessary. Concepts can sometimes distract students. Especially abstract concepts distract students.
Close concepts can sometimes cause confusion for students (TT3).

Teachers' views on the theme of student-based developmental situations:

Since the language development of the students is weak, they cannot fully understand the concepts
(TT10).

Teacher's view on the theme of community-based situations:

Children have difficulties in understanding metaphorical words. Children's late or incomplete learning
of Turkish also doubles this difficulty (TT9).

Teacher's view on the theme of teacher-induced situations:
I have difficulties in concretizing the concepts. I'm having a hard time associating the concept (TT7).
Teacher's view on the theme of student-induced affective states:
Students have difficulty in learning a new concept because they only use certain words in their daily
lives, and | have difficulties in gaining these new concepts to students (TT6).
3. Opinions on the Materials Used

“What are the materials you use in the concept teaching process?”, which constitutes the third
sub-purpose of the research. Findings that emerged in line with the opinions of Turkish teachers
regarding the question are given in Table 3.

Tablo 3. Materials used in the concept teaching process

Theme Code f %

Textbooks (TT2, 5, 6, 8,9, 11, 13, 14, 21, 24), Dictionary (TT6, 8, 10, 13, 18, 21, 22, 24),
Written-Printed Reading books (TT2, 14), Working papers (TT12, 19), Background cardboard (TT5, 23),

Materials Tests (TT11, 19), Encyclopedia (TT24), Story reading (TT11), Class Board (TT22), 30 a4
Keeping an individual dictionary (TT6)

Technological Smart board applications (TT 3,4, 5, 6, 7, 8, 11, 21, 22, 23, 25, 26), Class board (TT4, 5, 19 28

Materials 22, 23), EBA applications (TT13, 19, 24)

Visual Materials Pictures (TT 10, 16, 20, 24), Videos (TT 10, 17, 19), Photographs (TT10), Real objects 9 13
(TT15)

Graphical Concept map (TT1, 10, 17, 21), Fishbone (TT1), Concept net (TT10) 6 9

Materials P P e ! P

Actionable . L .

Materials Speaking activities (TT 11, 20), Games (TT 12), Student materials (TT 21) 4 6

Total 68 100

In Table 3, opinions about the materials used by Turkish teachers in the concept teaching process
are given. When the data in the table are examined, it is seen that the opinions about the materials used
in the concept teaching process emerge as five themes. Emerging themes were named as written-printed
materials, technological materials, visual materials, graphical materials and operational materials.
Concepts are perceived by students as abstract and complex. The age levels and readiness of the
students form the basis of this situation. For this reason, enriching concept teaching with materials by
considering students' perception and cognition levels makes teaching concepts enjoyable. Teaching
materials prepared with different qualities and purposes are effective in attracting students' attention
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and embodying concepts. The use of materials that students can contact directly provides a more
permanent learning. Some of the opinions of Turkish teachers about the materials used in the concept
teaching process are presented below in the context of themes.

Teachers' opinions on the theme of Written-Printed materials:

| benefit from textbooks and reading books in the concept teaching process (TT2).
I try to use all necessary materials such as a dictionary of idioms and proverbs (TT18).

I use course books, dictionaries, smart boards and dictionaries created by the students themselve (TT6).
Teachers' views on the theme of technological materials:

I mostly use interactive board (smart board) at the material point. The existence of internet infrastructure
facilitates access to digital materials (TT25).

I use related activities through EBA application. In addition, | benefit from the course book and the
Turkish dictionary (TT13).

Teacher's view on the theme of visual materials:

| use objects used in daily life according to the type of concept, mainly on visual materials (TT15).
Teacher opinions on the theme of graphical materials:

| use fishbone and concept map technique in the process (TT1).
Teacher's view on the theme of action materials:

| use worksheets and printed materials for students as well as various games that | have designed (TT12).

4. Views on Reflections on Language Development

“What are the reflections of the concept teaching process on the language development of your
students?”, which constitutes the fourth sub-goal of the research. The findings that emerged in line with
the opinions of Turkish teachers regarding the question are given in Table 4.

Table 4. Reflections of concept teaching process on language development

Theme Code f %
Expressing oneself better (TT2, 4, 6, 8, 13, 17, 19, 20, 23, 25), Developing language skills
(TT11, 12, 15, 26), Raising Awareness (TT1, 9, 14, 23), Developing vocabulary (TT6, 16, 24, 25),
Learning the meaning of concepts (TT1, 18, 22), Contributing to learning the language by
experience (TT5, 21, 23), Developing reading comprehension (TT20, 23), Using some

Cognitive concepts To begin with (TT2), to raise language awareness (TT3), It contributes to making 43 91
Reflections sense of the world (TT4), It allows to organize concepts (TT4), Analysis skills are developing

(TT7), Synthesis skills are developing (TT7), Developing thinking power (TT17), Mental

activities realizing (TT12), Making inferences (TT11), Clarifying the read books in the mind

(TT9), Contributing to learning the language with visuals (TT5), Supporting the improvement

of language problems (TT10), Facilitating bonding between words (TT17)
Affective Increasing self-confidence (TT 6), Developing imaginary worlds (TT 7), To gain a love of 4 9
Reflections reading (TT12), To gain the habit of reading (TT12)
Total 47 100

In Table 4, the views of Turkish teachers on the reflections of the concept teaching process on the
language development of the students are given. When the data in the table are examined, it is seen
that the students' views on the reflections of the concept teaching process on language development
emerge as the theme. The emerging themes were named as cognitive reflections and affective
reflections. Every new concept that people acquire is stored in their memory. These concepts make a
transition from mental operations to language expressions in due course. Using richer sentences, using
different forms of expression, expressing a situation that can express oneself better or that can be
expressed with more than one word, is possible with a concept richness. It is not a correct approach to
limit the concept teaching process to memorizing words only. Concept teaching process is also a
language development process. Some of the opinions of Turkish teachers about the reflections of the
concept teaching process on the language development of the students are presented below in the
context of themes.

E-International Journal of Educational Research ISSN: 1309-6265 Vol: 14, No: 2, pp. 120-140 .

128



. E-Uluslararast Egitim Arastirmalart Dergisi ISSN: 1309-6265, Cilt: 14, No: 2, ss. 120-140

Teacher opinions on the theme of cognitive reflections:

Concepts have a very important place in making sense of the world. Concept teaching enables students
to organize concepts correctly. It provides ease of communication (TT4).

As the students use the new concepts they learned in their daily lives, their vocabulary develops and
they express themselves more effectively. When students use these newly learned concepts when they
talk, their self-confidence also increases (TT6).

It contributes to the improvement of language problems of children with language delay and language
disorders (TT10)

Since each new concept learned facilitates thinking power and establishing links between words, it also
takes students' self-expression skills to the next level (TT17).

The opportunity to understand what he reads and to express himself better arises. His ability to interpret
the concepts he hears in the social environment develops and he gains different perspectives (TT23).

Teacher's view on the theme of affective reflections:

There are big changes in the dream worlds. Developing analysis and synthesis skills (TT7).

5. Views on the Most Improved Language Skills

The fifth sub-goal of the research, "Can you explain which language skill your students have
developed the most during the concept teaching process?" The findings that emerged in line with the
opinions of Turkish teachers regarding the question are given in Table 5.

Table 5. Language skills most improved by concept teaching process

Theme Code f %

Facilitating self-expression (TT2, 15, 16, 26), Increasing self-confidence (TT13, 21, 24),
Being oriented towards daily life (TT7, 11, 19), Transferring newly learned concepts
Speaking Skill through language (TT5, 16), Speaking developing (TT3), Ensuring integrity among 17 56
language skills (TT6), Influencing interpretation (TT8), Expressing thoughts (TT10),
Enriching the vocabulary (TT13)

Enriching vocabulary (TT12, 18), Influencing meaning (TT8, 14), Developing vocabulary
Reading Skill (TT4), Learning unknown concepts (TT9), Increasing self-confidence (TT24), Facilitating 8 27
self-expression (TT26)

Ensuring integrity among language skills (TT6), Influencing meaning (TT8), Facilitating self-
Writing Skill expression (TT15), Increasing self-confidence (TT21), Transferring what has been learned 5 17
(TT25)

Total 30 100

In Table 5, the views of Turkish teachers on the language skill that was developed the most during
the concept teaching process are given. When the data in the table are examined, it is seen that the
views on the language skill developed the most during the concept teaching process emerged as three
themes. The emerging themes were named as speaking skill, reading skill and writing skill. Basic
language skills constitute the building blocks of languages. While learning the mother tongue, grammar
rules are learned without knowing. Tongue; It is learned by listening in the womb, by starting to speak
after birth, by reading and writing while going to school. Therefore, basic language skills are
interconnected and develop by influencing each other. A deficiency in one skill directly or indirectly
affects other skills. Concept teaching process is related to basic language skills. Learned concepts are
acquired through basic language skills. Concepts are perceived with listening and reading skills;
transmitted by speaking and writing skills. It is not possible to observe a situation concretely with the
listening skill in the concept teaching process. It is possible to directly observe speaking, reading and
writing skills. Especially speaking skill plays an active role in the transfer of learned concepts. Some of
the Turkish teachers' views on the language skill that students developed most during the concept
teaching process are presented below in the context of themes.

Teachers' opinions on the theme of speaking skills:

It affects speaking skill more. In addition, the positive effect of speaking skills indirectly contributes to
the development of other language skills. Because students use listening, writing and reading skills less
than speaking skills. Newly learned concepts are used in the first place through language, that is, by

E-International Journal of Educational Research ISSN: 1309-6265 Vol: 14, No: 2, pp. 120-140 .

129



. E-Uluslararast Egitim Arastirmalart Dergisi ISSN: 1309-6265, Cilt: 14, No: 2, ss. 120-140

speaking. These concepts, which are placed in the student's vocabulary with speaking skills, are reflected
in other language skills over time (TT5).

It affects the speaking skill the most. They use the learned concepts more consciously in their daily
conversations (TT19).

Teacher's view on the theme of reading skills:

The clearer the reading skill is for the student, the more pleasure he or she will get. For example, a 5th
grade student repeatedly asks me whether he understands the concept. When he does not understand,
he gets bored and therefore does not want to read. For this reason, | think that concept teaching
improves reading skills the most (TT9).

Teacher's view on the theme of writing skills:
Thanks to the concepts they learned, they develop their writing and speaking skills more. The reason for
this is that they use what they have learned in the speaking and writing activities we do (TT25).
6. Opinions on Suggestions That Can Make the Process Effective

“What are your suggestions that you think can make the concept teaching process effective?”,
which is the sixth sub-purpose of the research. The findings that emerged in line with the opinions of
Turkish teachers regarding the question are given in Table 6.

Tablo 6. Recommendations that can make the concept teaching process effective

Theme Code f %

Involving different and rich activities (TT1, 10, 25), Using the learning by experience

method effectively (TT5, 25, 26), Telling stories and jokes about the concept (TT13,

21, 24), Focusing on examples (TT5, 21), Focusing on materials (TT12, 25), Utilizing

technology (TT7, 11), Using visuals (TT24, 25), Gamifying concepts (TT3), Preparing

concept lists (TO8), Supporting concepts with examples (TT9), Using mind maps 28 62
(TT12) ), Using animations (TT12), Continuous reading (TT14), Assigning tasks to

students (TT17), Providing complete learning (TT17), Choosing concepts effectively

and beautifully (TT22), Identifying less concept areas (TT23), Being exposed to new

concepts quit (TT11)

Recommendations for
Teachers

Updating the textbooks (TT19, 20), Giving the concepts within a certain logic (TT4),
Recommendations for  Sorting the skills (TT4), Adapting the curriculum (TT4), Adding a dictionary to the
the MoNE books (TT9), Functioning the curriculum (TT15), Different kinds of literary including
texts (TT20)

Keeping a dictionary (TT6, 12), Doing repetitions constantly (TT5), Reading books

Suggestions for (TT6), Using new concepts in daily life (TT6), Learning through group activities (TT16), 7 16

Students Mastering the rules of the language (TT17)
Advice for Families Raising awareness of families (TT2), Ensuring Student-Parent-Teacher unity (TT18) 2 4
Total 45 100

In Table 6, opinions about the suggestions that Turkish teachers think can make the concept
teaching process effective are given. When the data in the table are examined, it is seen that his views
on the suggestions that are thought to make the concept teaching process effective emerged as four
themes. The emerging themes were named as suggestions for teachers, suggestions for MoNE,
suggestions for students, and suggestions for families. All stakeholders have various duties in the
concept teaching process. Students encounter new concepts not only at school but also in all areas of
life. Schools are institutions where concepts are taught consciously and systematically. Students shuttle
back and forth between home and school because they are at the age of growing up. Parents at home
and teachers at school are supporters of the concept teaching process. There are various duties and
responsibilities on each side in this process. For this reason, it is important to control this process by
taking into account the suggestions to make the concept teaching process effective. Some of the
opinions of Turkish teachers about the suggestions that are thought to make the concept teaching
process effective are presented below in the context of themes.

Teachers' opinions on the theme of suggestions for teachers:

Visuals and materials that can attract the attention of students should be used. Concept pools and
concept maps can be used. Students should be included in the process and the learned concepts should
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be applied in practice. For example; writing studies (composition, story creation, etc,), such as making
prepared speeches (TT25).

The most important method that makes the concept teaching process effective is gamification. For this
reason, | think that gamification activities should be emphasized (TT3).

The use of mind maps should be widespread, materials should be used frequently in lessons, concepts
should be shown to students with animations, and students should be given the habit of keeping a
dictionary (TT12).

Teachers' views on the theme of recommendations for MoNE:
I think that textbooks should be developed more in terms of teaching concepts (TT19)
Teacher's view on the theme of suggestions for students:

The individual who masters the rules of his own language does not have any difficulties in mastering
foreign languages. Therefore, active tasks should be given to students in the concept teaching process
and full learning should be ensured (TT17).

Teacher's view on the theme of suggestions for families:

It is important that concept teaching is gained through experience. | think that families also have
important duties in this regard (TT2).

CONCLUSION, DISCUSSION AND SUGGESTIONS

People are open to learning new concepts in every field and period of life. Developing scientific,
philosophical, artistic, medical and daily activities also reveal new concepts. Some of these concepts can
be learned easily, while others require the support of someone else. Based on the findings obtained
from this study, in which Turkish teachers' views on the concept teaching process were examined, the
following conclusions were reached.

Turkish teachers stated that they carry out activities aimed at concretizing, conceptualizing,
ensuring active participation of students, using materials, using digital contents, and transferring them
to current life in the concept teaching process. In the concept teaching process, teachers are as active
as students are. As a matter of fact, the task of teaching the concepts falls to the teacher. Teachers need
to consider the readiness level of students in this process. When the opinions were examined, it was
revealed that Turkish teachers gave importance to concretization while teaching the concepts. In their
study, Altintas and Altintas (2008) determined that using concept maps in social studies course increased
the academic success of students. Aydogan and Aydogan (2020) found that the activities programmed
with the Scratch application prepared with Makey Makey are effective in teaching concepts and increase
permanence in their research with children in need of special education.

In the study, Turkish teachers stated that they experienced student-related cognitive,
developmental and affective difficulties, community-based difficulties, teacher-related difficulties and
school-related difficulties during the concept teaching process. When these difficulties are examined, it
is seen that student-based cognitive difficulties come to the fore. It is thought that the abstractness of
concepts and concept teaching causes these difficulties. The fact that Turkish teachers give education to
students at secondary school level and the age ranges of the students make concept teaching difficult.
Secondary school students pass from the concrete operational stage to the abstract operational stage
at this stage. However, since the transition to the abstract operational period is not fully realized,
students tend to think concretely. The resulting opinions also support this result. The fact that students
adopt the language and speech structure of the society they live in and that there are students with
different mother tongues causes Turkish teachers to have difficulties in teaching concepts. Although
teaching new concepts is difficult, changing existing concepts is more difficult for students. In their study,
Soylu and Memisoglu (2019) found that social studies teachers experienced problems such as lack of
example and concretization in the concept teaching process, and concepts such as students' level.

The variety of materials used in the education and training process is effective in attracting
students' attention. In the study, Turkish teachers stated that they used written-printed, technological,
visual, graphical and operational materials in the concept teaching process. The use of materials with
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different structures and qualities by Turkish teachers adds diversity and richness to the concept teaching
process. Another remarkable point is that Turkish teachers use materials that appeal to more than one
sense organ. As the number of sensory organs addressed in education and training activities increases,
permanence also increases in direct proportion. Studies have revealed that people remember 10% of
what they read, 20% of what they hear, 30% of what they see, 50% of what they see and hear, and 80%
of what they see and hear and say. When the sense of touch is added to these, it is stated that this rate
increases up to 90%. When the materials used by Turkish teachers are examined, it is revealed that
materials that appeal to different sensory areas are preferred. It is thought that materials that appeal to
such various and different sensory areas in the teaching of abstract concepts are effective in concretizing
the concepts and increasing permanence. Temizkan (2011) stated that visual materials (concept maps,
concept cartoons, worksheets, graphic organizers, etc.) should be included frequently in the concept
teaching process. Tunkler (2021), in his research, determined that social studies teacher candidates are
inadequate in preparing graphic materials in the concept teaching process. There are also studies
(Erdem, 2020; Erdem & Uzal, 2017; Yesil, 2006) revealing that teachers cannot benefit from educational
technologies and teaching materials sufficiently. Cayci (2007) concluded that teaching with concept
change texts is more effective than traditional concept teaching in students' learning of concepts.

Every new concept learned has a positive or negative effect on people. In the context of these
effects, people adapt the concepts they have acquired to life. The concepts learned in the concept
teaching process can emerge in a positive or negative way. Turkish teachers stated that the concept
teaching process had reflections on students' cognitive and affective language development. As in the
argument that language is a mirror of thought, the concepts in the minds of individuals are also reflected
in the language from thoughts. In their research, Liu and Hsieh (2020) determined that teaching by
concept is effective in increasing students' metaphorical awareness and competence.

Basic language skills are divided into four groups as listening, speaking, reading and writing
(MoNE, 2019). The development of these skills contributes to the development of many skills such as
self-expression, socialization and self-confidence. “Developing listening/watching, speaking, reading
and writing skills” (MoNE, 2019, p. 7) is among the specific objectives of the Turkish Language
Curriculum. For this reason, it is important to develop students' basic language skills. Turkish teachers
stated that the concept teaching process improved the students' speaking, reading and writing skills the
most. Speaking, reading and writing skills are skills that are suitable for observation. Direct observation
of listening skill is more difficult than other language skills. The opinions of Turkish teachers also reflect
this situation. The new concepts learned in the concept teaching process can be observed through
speaking while students express themselves, they can be observed through writing during the transfer
of students' thoughts to paper, or new concepts can be acquired through a read text. Every new concept
learned is processed into people's vocabulary. With the accumulation of concepts, the vocabulary of
individuals expands and develops. It emerges when it is needed by blending it with language skills.
Glndogdu (2012) determined that the acquisition of listening/watching and reading skills for concept
teaching took place more in the 2005 Turkish Lesson Curriculum.

In order to make the concept teaching process effective, Turkish teachers; He made various
suggestions for teachers, the Ministry of National Education, students and families. When the
suggestions are examined, it is noteworthy that Turkish teachers mostly make suggestions for teachers.
It is thought that the concept teaching process is based on transference, which reveals this situation. As
a matter of fact, the usual stereotypical concepts are used in the family or social environment. The
support of someone else may be necessary for concepts that cannot be understood in printed materials.
On the other hand, it can be very difficult for students to make sense of the concepts on their own before
they reach a certain maturity. All these situations increase the role and responsibility of teachers in the
concept teaching process. With the support of teachers, the concept teaching process can be more
efficient. Factors such as teachers' activities inside and outside the classroom, oral and written
expressions, vocabulary, and the materials they use in the lesson enrich the concept teaching process.

When the research results were examined as a whole, it was concluded that concretization was
effective in the concept teaching process. Teachers come to the fore in concretizing the concepts.
Concept teaching is a situation that is directly or indirectly related to all courses. It is not a correct
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approach to associate only with Turkish lessons. However, the structure of the Turkish course, it's being
a mother tongue course, and the fact that it contains basic language skills increase the effect of Turkish
course and Turkish teachers in the concept teaching process.

e Research data were collected by qualitative method based on teacher opinions. Different studies
can be done with quantitative or mixed method.

e It has been determined that the 2005 Turkish Language Curriculum has been examined in terms
of concept teaching. It would be beneficial to examine the 2018 Turkish Language Curriculum
in terms of concept teaching.

¢ In the literature review, when domestic and foreign academic studies were examined, it was
determined that there was no scale for concept teaching. A scale development study can be
done for concept teaching.

e This research data was conducted at the secondary school level. Similar studies can be carried
out at other educational levels.

e Conducting a study dealing with the views of different branch teachers on concept teaching will
provide researchers with the opportunity to compare.
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Ozet

Dil, kavramlar tizerine kuruludur. Kavramlar ise dil ile beslenmektedir. Ana dilin
kavramlart bilinmeden dilde ilerleme ve gelismenin olmast glictiir. Gerek sosyal
gerek akademik yasamda bireylerin disiplin alanina giren bir dil ve dile ait s6zciik,
terim ve kavramlarin;, konusma, yazma, anlama, dinleme boyutlarinda dogru ve
yerinde olacak bir sekilde kazanima sahip olmast énemlidir. Tiirk¢ce dgretiminin
temel yapt taslarindan birisi bireylerin kavram diinyalarint gelistirmektir. Tiirkge
6gretimi ile bireylerin sézclik dagarcigt gelismekte ve giincellenmektedir. Kavram
6gretimi acisindan Tlirkce 6gretimi ayrt bir yer tutmaktadir. Bu arastirmantin amact
Tirkce  Ogretmenlerinin  kavram  égretimi  siirecine  iliskin  gértslerini
degerlendirmektir. Arastirma nitel arastirma ydnteminin olgubilim modeli ile
yirttilmistdr. Arastirmanin ¢alisma grubu maksimum cesitlilik 6rnekleme yéntemi
ile belirlenmistir. Bu baglamda 2021 yiinda Mardin il sitnirlart icinde farkle ilge ve
okullarda gérev yapmakta olan 17 kadwn, 150 erkek 26 Tiirkce Ggretmeni ile
gértismeler yapumustir. Arastirmanin veri toplama aracint iki béliim ve altt sorudan
olusan yart yaplandirdmis gériisme formu olusturmaktadur. Verilerin analizinde
icerik analizi teknigi kullandmstir. Analiz edilen gérisler tema ve kodlara
ayrilmustir. Kodlamalar arast uyusum ylizdesi ise .90 olarak tespit edilmistir.
Arastirma bulgulart sonucunda Tiirkce 6gretmenlerinin kavram 6gretimi stirecinde;
somutlastirmaya 6nem verdigi, 6grenci kaynaklt bilissel zorluklarin én plana ¢iktigy,
farkli yapida ve nitelikte materyaller kullanddigt sonucuna ulastimustir. Ayrica
kavram Ggretimi stirecinin égrencilerin bilissel ve duyussal acidan dil gelisimlerine
ybnelik yansimalart oldugu ve égrencilerin en fazla konusma becerisini etkiledigi
ulastlan sonuclar arasindadur. Arastirma sonuclart bir biitiin olarak incelendiginde
kavram 6gretimi siirecinde somutlastirmanin etkili oldugu sonucuna ulasimustur.
Kavramlarin somutlastinimasinda ise dgretmenler én plana ¢tkmaktadir. Kavram
6gretimi, tiim derslerle dogrudan ya da dolayli olarak iliskili bir durumdur. Sadece
Tiirkce dersiyle iliskilendirmek dogru bir yaklasim degildir. Fakat Tiirkce dersinin
yaptst, ana dil dersi olmast ve temel dil becerilerini biinyesinde barindurmast Tiirkce
dersinin ve Tiirkce 6&gretmenlerinin kavram 6&gretimi  siirecindeki etkisini
arttirmaktadtr.
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Genisletilmis Ozet

Problem: insanin cocukluktan yashliga kadar bitin &grenme siireclerinde énemli bir yer tutan
kavramlar, okullarda yurutilen 6gretim programlarinin da énemli bir ayadini olusturmaktadir (Cetinel,
2019). Zira toplumlar Gyelerinin (cocuklarinin) 6grenmelerini rastlantiya, deneme yanilmaya bir baska
deyisle informale birakmak istemezler. Zaten egitim sistemleri de tam olarak bunu yapmaya calisir.
Cocuga kazandiriimasi gereken bircok bilgi ve beceri vardir (Toprakgi, 2016). Ancak 6zellikle dil egitimi
daha bir 5nemlidir. Bu yuzden &ncelikle kendi dillerini 6gretirler ve sonraki 6grenmeler de bu 6grenmeler
Uzerine insa edilerek devam eder. Tirk toplumu da Tirkce egitimi ile bunu gergeklestirmeye calisir. Tim
ogretim kademlerinde dogrudan kavram 6gretimi seklinde bir ders olmamakla birlikte Tirkce dersinde
sesler ve sifatlar konusu, farkindaligin olusmasi; matematik dersinde rakam, sayi, miktar, uzamsal
kavramlar, bazi zit kavramlar; gorsel sanatlar dersi, fen bilgisi dersi gibi derslerde de bazi nesne isimlerinin
verilmesinin kavram 6gretimi cercevesinde verildigi ifade edilmektedir (Melekoglu, 2021). Ancak her ne
kadar kavram 6gretimi icin bu faaliyetler yiritilse dahi yine de dgrencilerin gerek sosyal siireclerinde
gerekse de akademik siireclerinde kavram yanilgilarina sahip olduklari bilinmektedir. Ogrencileri sahip
olduklari bu kavram yanilgilarindan arindirmak ve akademik basarinin arttirilmasi amaci ile etkin kavram
ogretimini saglayabilmek icin egitimcilerin pek ¢ok teknik, grafik, materyal gibi uygulama ve arag gereci
kullanmaktadir.

Gerek sosyal gerek akademik yasamda bireylerin disiplin alanina giren, bir dil ve dile ait sozclik,
terim ve kavramlarin konusma, yazma, anlama, dinleme boyutlarinda dogru ve yerinde olacak bir sekilde
kazanima sahip olmasi dnemlidir. Her disiplinin kendi sinirlari cercevesinde bu duruma katki saglamaya
cahstigi sdylenebilir. Ancak belki de bu katkinin ziyadesi ile dil egitimi ve 6gretimi disiplinlerinden geldigi
soylenebilir. Bu temelde okullarda okutulan Tirkge dersinin &nemi daha da belirginlesmektedir. Tlrkce
Dersi Ogretim Programi, grencilerin hayat boyu kullanabilecekleri dinleme/izleme, konusma, okuma ve
yazma ile ilgili dil becerilerini ve zihinsel becerileri kazanmalari, bu becerileri kullanarak kendilerini
bireysel ve sosyal yonden gelistirmeleri, etkili iletisim kurmalari, Tlrkce sevgisiyle, istek duyarak okuma
ve yazma aliskanligi edinmelerini saglayacak sekilde bilgi, beceri ve degerleri iceren bir bitlnlik icinde
yapilandirilmistir. Bununla beraber Tiirkce Dersi Ogretim Programi; dil becerilerinin ve yeterliliklerinin
gelistiriimesini, diger tim alanlarda 6grenme, kisisel ve sosyal gelisme ile mesleki becerileri edinmenin
On sarti olarak kabul etmektedir (MEB, 2019). Bireyin tiim yasam alanlarini etkileme giicline sahip oldugu
goriilen Turkce dersinde kavram ogretim siireclerinin bilinmesi elzemdir. Bu calismanin amaci Tirkce
ogretmenlerinin kavram ogretimi sirecine iliskin gorislerini degerlendirmektir. Bu amagtan hareketle
asagidaki alt amaclara cevap aranmistir.

1.Kavram 6gretimi stirecinde ne tir etkinlikler yapmaktasiniz?

2.Kavram 6gretimi surecinde zorlandiginiz durumlar nelerdir?

3.Kavram 6gretimi stirecinde kullandiginiz materyaller nelerdir?

4.Kavram 6gretimi slirecinin 6grencilerinizin dil gelisimine yansimalari nelerdir?

5.Kavram 6gretimi slrecinin dgrencilerinizin en fazla hangi dil becerisini gelistirdigini sebebiyle

agiklar misiniz?

6.Kavram 6gretimi stirecini etkili kilabilecegini dustindiiguiiniiz &nerileriniz nelerdir?

Yontem: Bu arastirmada nitel arastirma yonteminin olgubilim modeli kullaniimistir. Olgubilim modelinde
olaylar, durumlar, kavramlar ve algilarla ilgili derinlemesine bilgi elde etmek amacglanmaktadir (Yildirim
& Simsek, 2018). Olgubilim modelinde bireylerin bir konu hakkindaki deneyimleri derinlemesine
incelenmeye calisiimaktadir (Johnson, 2000; Smith & Eatough, 2007). Kavram &6gretimi sireci ile ilgili
Tirkce 6gretmenlerinin deneyimleri derinlemesine arastirilmak amaglandigi icin bu arastirma olgubilim
modeli ile ylrittlmustar.

Arastirmanin ¢alisma grubunu Mardin ilinin Artuklu, Kiziltepe ve Derik ilcelerine bagli merkez ve
koy ortaokullarda goérev yapmakta olan 26 Tirkce 6gretmeni olusturmaktadir. Arastirmada 6rnekleme
olarak maksimum cesitlilik 6rnekleme yontemi kullaniimistir. Calisma grubunu olusturacak Tirkce
ogretmenlerinin belirlenmesinde cinsiyet, mezuniyet durumu, hizmet yili, en ¢cok gérev yapilan yerlesim
yeri cevresi ve kurumun bulundugu sosyoekonomik cevre degiskenleri cesitlilik kaynagi olarak ele
alinmistir.
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Arastirmada veri toplama araci olarak iki bélimden olusan yari yapilandiriimis goriisme formu
kullanilmistir. Formun birinci bélimiinde calisma grubunun demografik verilerine iliskin “Kisisel Bilgi
Formu” yer almaktadir. Kisisel Bilgi Formu’'nda arastirmanin amacina iliskin aciklamalarla birlikte
demografik bes soru yer almaktadir Formun ikinci bolimiinde ise alti acik uclu sorudan olusan yari
yapilandiriimis goriisme formu yer almaktadir. Goérisme formu hazirlanirken Tirkge egitimi alan
uzmanlarindan, egitim programi ve 6gretim alan uzmanlarindan ve Turkce dgretmenlerinden goris
alinmistir.

Arastirmanin yuratilebilmesi icin gerekli izinler alindiktan sonra Mardin ilinin Artuklu, Kiziltepe ve
Derik ilcelerine bagl merkez ve kdy ortaokullarina gidilerek bu okullarda gérev yapmakta olan Tirkge
ogretmenleri ile gorlsilmis, arastirmanin amaci ve uygulama basamaklarina iliskin aciklamalar
yapilmistir. Arastirmada gonillilik esasi gozetilerek arastirmaya katkida bulunmak isteyen Tirkce
ogretmenlerine gorisme formlari matbu olarak sunulmustur. Yapilan gériismeler 30-50 dakika araligi ile
sinirl tutulmustur. Gorlisme esnasinda arastirmaya ve gorisme formuna ydnelik sorularla ilgili
agtklamalar yapilmistir.

Arastirma verilerinin analizinde icerik analizi teknigi kullanilmistir. icerik analizi tekniginde elde
edilen verileri aciklayacak kavramlara ve iliskilere ulasiimasi amaclanmaktadir. Verilerin analizi
arastirmacilar tarafindan birlikte yapilarak tema ve kodlar ortaya ¢ikartiimistir. Arastirmacilar tarafindan
ortaya cikartilan tema ve kodlar tablolar haline getirilmistir. Ortaya ¢ikan tema ve kodlar arastirmadan
bagimsiz baska bir alan uzmanina da sunularak gérls alinmistir. Veri kodlamasi yapilirken kodlamalar
aras! tutarliigin hesaplanmasi icin Miles ve Huberman (1994) tarafindan gelistirilen “Uyusum YUzdesi
Formala” kullanilmistir.

Arastirmada gecerlik ve guvenirligin saglanmasi icin alanyazinda belirtilen &neriler dikkate
alinmistir (Creswell, 2020; Yildinm & Simsek, 2018; Merriam, 2009; Shenton, 2004). Nitel arastirmalarda
toplanan verilerin detayli olarak analiz edilmesi ve arastirmacilarin sonuglara nasil ulastiklarini agiklamasi
gecerligin onemli dlgltleri arasinda yer almaktadir (Yildinm & Simsek, 2018). Arastirma icin Tirkge
ogretmenlerinden derinlemesine veri toplanmaya calisiimistir. Ayni ildeki farkli ilce ve okullardaki Tirkce
ogretmenleri ile gortstlmistir. Bu sekilde veri gesitlemesi saglanmaya calisiimistir. Arastirmaya gonalli
olarak katilimda bulunan 26 Tirkce 6gretmeninden 78 sayfalik veri elde edilmesi, derinlemesine veri
toplandigini géstermektedir. Ogretmen gériislerinden dogrudan alintilara yer verilmesi, gdériisme
formlarinin dijital ortama aktarilarak saklanmasi ve arastirma siirecinde alan uzmanlarindan goris
alinmasi gegerlik ve guvenirligin saglanmasi igin alinan énlemlerdir.

Sonuclar: Tirkce ogretmenleri kavram 6gretimi slrecinde somutlastirmaya, kavramsallastirmaya,
ogrencilerin aktif katilimini saglamaya, materyal kullanmaya, dijital icerikler kullanmaya ve glincel yasama
transfer etmeye yonelik etkinlikler yaptiklarini ifade etmislerdir. Kavram 6gretimi stirecinde égrenciler
aktif oldugu kadar dgretmenler de aktiftir. Nitekim kavramlari 6gretme goérevi 6gretmene diismektedir.
Ogretmenlerin bu siiregte ©grencilerin  hazir bulunusluk seviyesini géz ©niinde bulundurmasi
gerekmektedir. Ogretmen gérisleri incelendiginde Tirkce ©gretmenlerinin kavramlar 6gretirken
somutlastirmaya 6nem verdigi ortaya gikmistir.

Arastirmada Turkce 6gretmenleri kavram 6gretimi strecinde 6grenci kaynakli bilissel, gelisimsel,
duyussal zorluklar, toplum kaynakli zorluklar, 6gretmen kaynakli zorluklar ve okul kaynakh zorluklar
yasadiklarini belirtmislerdir. Bu zorluklar incelendiginde 6grenci kaynakli bilissel zorluklarin 6n plana
ciktigr gorilmektedir.

Arastirmada Turkce oOgretmenleri kavram ogretimi sirecinde yazili-basili, teknolojik, gorsel,
grafiksel ve eylemsel materyaller kullandiklarini belirtmislerdir. Tirkce 6gretmenlerinin farkh yapida ve
nitelikte materyaller kullanilmasi kavram &gretimi surecine gesitlilik ve zenginlik katmaktadir. Bir diger
dikkat cekici husus ise Tirkge 6gretmenlerinin birden fazla duyu organina hitap eden materyaller
kullanmasi olmustur.

Kavram ogretimi surecinde 6grenilen kavramlar olumlu ya da olumsuz bir bicimde ortaya
cikabilmektedir. Tirkce 6gretmenleri kavram 6gretimi siirecinin, 6grencilerin biligssel ve duyussal agidan
dil gelisimlerine yonelik yansimalari oldugunu belirtmislerdir. Dil distincenin aynasidir savinda oldugu
gibi bireylerin zihinlerindeki kavramlar da dustincelerden dile yansimaktadir.
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Tirkge 6gretmenleri kavram 6gretimi siirecinin 6grencilerin en fazla konusma, okuma ve yazma
becerilerini gelistirdigini belirtmislerdir. Konusma, okuma ve yazma becerileri gézlemlenmeye uygun
yapidaki becerilerdir. Dinleme becerisinin dogrudan gozlenmesi ise diger dil becerilerine oranla daha
zordur. Turkce 6gretmenlerinin gorisleri de bu durumu yansitmaktadir.

Kavram 6gretimi surecini etkili kilmaya yonelik olarak Tirkge 6gretmenleri; 6gretmenlere, Milli
Egitim Bakanligina, &grencilere ve ailelere yénelik cesitli 6nerilerde bulunmustur. Oneriler incelendiginde
Tirkce 6gretmenlerinin en cok 6gretmenlere yonelik dnerilerde bulunmasi dikkat ¢cekmektedir. Kavram
Ogretimi siirecinin aktarima dayali olmasinin bu durumu ortaya ¢ikardigi distinilmektedir. Nitekim aile
ortaminda veyahut sosyal cevrede alisilagelen kalip kavramlar kullaniimaktadir. Basili materyallerde
anlagilamayan kavramlar icin baskasinin destedi gerekli olabilmektedir. Ogrencilerin ise belli bir
olgunluga gelmeden kavramlari tek baslarina anlamlandirmasi epey gli¢ olabilmektedir. Tim bu
durumlar kavram oOgretimi surecinde o6gretmenlerin rollini ve sorumlulugunu arttirmaktadir.
Ogretmenlerin destegi ile kavram dgretimi siireci daha verimli gecebilmektedir. Ogretmenlerin sinif
icinde ve disinda yaptiklari etkinlikler, s6zli ve yazili ifade bicimleri, s6z dagarciklari, derste kullandiklar
materyaller gibi etmenler kavram 6gretimi slirecini zenginlestirmektedir.

Arastirma sonuglari bir bitiin olarak incelendiginde kavram 6gretimi siirecinde somutlastirmanin
etkili oldugu sonucuna ulasilmistir. Kavramlarin somutlastirimasinda ise 6gretmenler on plana
¢tkmaktadir. Kavram 6gretimi, tim derslerle dogrudan ya da dolayli olarak iliskili bir durumdur. Sadece
Turkce dersiyle iliskilendirmek dogru bir yaklasim degildir. Fakat Turkce dersinin yapisi, ana dil dersi
olmasi ve temel dil becerilerini blinyesinde barindirmasi Tirkce dersinin ve Tirkce 6gretmenlerinin
kavram 6gretimi strecindeki etkisini arttirmaktadir.

Oneriler: Bu arastirma sonuclarindan hareketle calismaya ve arastirmacilara yonelik asagidaki 6nerilerde
bulunulmaktadir.

e 2005 Tiirkce Dersi Ogretim Programi'nin kavram égretimi acisindan incelendigi tespit edilmistir.
2018 Tirkce Dersi Ogretim Programi'nin da kavram dgretimi acisindan incelenmesinde fayda
vardir.

e Yapilan alanyazin taramasinda yerli ve yabanci akademik calismalar incelendiginde kavram
ogretimine yonelik bir 6lgedin olmadidi tespit edilmistir. Kavram 6gretimine yonelik bir 6lcek
gelistirme calismasi yapilabilir.

e Bu arastirma verileri ortaokul kademesinde yuritilmastir. Diger egitim kademelerinde benzer
calismalar yapilabilir.

e Kavram o&gretimine iliskin farkh brans 6gretmenlerinin gorlslerini ele alan bir calismanin
yapilmasi arastirmacilara karsilastirma imkani saglayacaktir.
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