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Abstract

Ozet

Every society has its own values, and individuals adapt to
society by realizing their social and emotional development
with these values. While realizing the acquisition of values,
many unexpected difficulties may be encountered.
Undoubtedly, one of the biggest events of this century is the
pandemic, which has an impact on the world. In this study, it
was aimed to evaluate values education in the preschool
curriculum during the coronavirus (COVID-19) pandemic
through “Illuminative Evaluation Model”. In the research,
case study method was employed. The study group of the
research consisted of a preschool located in a disadvantaged
area in Incirliova district of Aydimn province and the preschool
teachers working at this school during the 2020-2021
academic year. The school had a total of 56 students and nine
teachers. The data was collected through triangulation
method. Researchers made observations to describe the case,
analyzed the lesson plans and interviewed with the teachers at
school. The data was analyzed and interpreted by applying
the content analysis method. The data collected from the
research were interpreted according to the steps of
"observation”, "inquiry" and "explanation", which were the
steps of the illuminative evaluation model. When a general
evaluation of values education in distance education was
made, it was concluded that the lack of technological
infrastructure caused the students to miss the lessons and
activities. In addition, the fact that the parents did not support
the students to attend the lessons and to fulfill the activities
negatively affected children’s learning experiences. Thus, the
problems experienced in the content and methodology
elements prevented the full implementation of the evaluation
of students’ progress.

Keywords: Illuminative evaluation model,
curriculum, values education

preschool

Her toplumun kendine 6zgii degerleri vardir ve bireyler sosyal
ve duygusal gelisimlerini bu degerlerle gergeklestirerek
topluma uyum  saglarlar.  Degerlerin  kazanilmasi
gergeklestirilirken pek ¢ok beklenmedik  zorluklarla
kargilagilabilir. Bu yiizyilin en biiyiik olaylarindan biri de
kuskusuz diinyayi etkisi altina alan pandemidir. Bu ¢aligmada,
koronaviriis (COVID-19) pandemisi siirecinde okul oncesi
egitim programinda yer alan degerler egitiminin “Aydinlatici
Degerlendirme Modeli” ile degerlendirilmesi amaglanmuistir.
Arastirmada durum ¢aligmasi yontemi kullanilmigtir.
Arastirmanin  ¢aligma grubunu 2020-2021 egitim Ggretim
yilinda Aydn ili Incirliova ilgesinde dezavantajli bir bolgede
bulunan anaokulu ve okulda gérev yapan okul oncesi
ogretmenleri olugturmustur. Okulun toplam 56 6grencisi ve 9
Ogretmeni vardir. Veriler, gesitleme yontemiyle toplanmustir.
Aragtirmacilar vakayi betimlemek i¢in gozlemler yapmus, ders
planlarini analiz etmis ve okuldaki 6gretmenlerle goriismeler
yapmustir. Veriler igerik analizi yontemi uygulanarak analiz
edilmistir. Arastirmadan elde edilen veriler, aydinlatict
degerlendirme modelinin  basamaklari olan "gdzlem",
"sorgulama" ve "agiklama" adimlarina gore yorumlanmustir.
Uzaktan egitimde degerler egitimi ile ilgili genel Dbir
degerlendirme yapildiginda teknolojik altyapt eksikligi
ogrencilerin ders ve etkinlikleri kagirmasina neden oldugu
sonucuna ulasilmigtir. Ayrica velilerin 6grencilerin derslere
katilimini ve etkinlikleri gergeklestirmelerini desteklememesi
gocuklarmn 6grenme deneyimlerini olumsuz etkilemistir.
Dolaysiyla igerik ve egitim durumlari unsurlarinda yasanan
sorunlar, degerlendirme unsurunun tam olarak uygulanmasina
engel olmustur.

Keywords: Aydinlatict degerlendirme modeli, okul 6ncesi
egitim programi, degerler egitimi
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Extended Summary

Giris

Her toplumun kendine 6zgii degerleri vardir ve bireyler sosyal ve duygusal gelisimlerini bu degerlerle
gerceklestirerek topluma uyum saglarlar. Toplumlar bu degerlerin bireylere kazandirilmasi icin biiyiik emekler
vermektedir. Bu yolda basaritya ulagmanin temel yolu ise egitimden ge¢mektedir. Ozellikle okul éncesi donem
cocuklarda bu degerlerin kazandirilmasi ve ileride siirdiirebilmeleri i¢in kritik bir ddnemdir. Cocuklarin gelecegini
belirleyecek olan toplumsal ve ahlaki degerlerin olusmasi yagamun ilk yillarinda baglar. Bu yiizden okul dncesinde
degerler egitimi ile ilgili caligmalarin 6nemi biiytiktiir.

Degerlerin kazanimu gergeklestirirken birgok beklenmedik zorlukla karsilasilabilir. Farkli yilizyillarda
meydana gelen biiylik olaylar egitim politikalarin1 ve anlayisini da etkilemektedir. Siiphesiz bu yiizyilin da en biiyiik
olaylarindan biri diinya genelini etkisi altina alan koronaviriis (Covid-19) pandemisidir. Bu salgin tilkelerin saglik,
ekonomik, egitim gibi bircok yap1 ve sistemine dogrudan veya dolayli olarak zarar vermistir. Ulkeler bu zarar1 en aza
indirmek i¢in bircok dnlem almigtir. Tiirkiye’de ise salgindan en ¢ok etkilenen sistemlerden biri de egitim sistemidir.
Pandemi doneminde okullarin kapanmasiyla birlikte egitim-6gretim siirecini devam ettirebilmek i¢in en uygun yol
olarak uzaktan egitim segilmistir.

Uzaktan egitimle verilen egitimlerin basartya ulasip ulagsmadigimmin belirlenmesi programlarin giincel
tutulabilmesi ve eksiklerinin giderilmesi agisindan énemlidir. Bir programin, 6gretimin veya etkinligin etkililiginin
belirlenebilmesi i¢in degerlendirme yapilmasi gerekmektedir. Degerlendirmede amag; programin degeri iizerinde
verilen kararlarda kullanilan verilerin basarili bir sekilde toplanmasi ve analiz edilmesidir. Degerlendirmede
arastirmacilara rehber olmasi ve degerlendirme islemini daha bilimsel ve nitelikli hale getirmesi i¢in birgok model
Onerilmistir Bu modellerden biri de aydinlatict degerlendirme modelidir. Bu model ii¢ agamadan olugmaktadir;
gozlem, sorgulama ve acgiklama. Aydinlatici degerlendirme modeli farkli kademelerdeki programlari degerlendirmek
icin kullanilabilmektedir.

Okul oncesi donemde degerler egitimi ile ilgili ¢alismalar biiylik 6nem tagimaktadir ¢iinkii okul Oncesi
egitimin ¢ocuklara istenilen degerleri kazandirmada kritik bir rolii vardir. Bu nedenle okul 6ncesi egitimde degerler
egitiminin degerlendirilmesi, degerler egitiminin etkililiginin ve egitimin uygulanmasi sirasinda ortaya ¢ikan
sorunlarin belirlenmesi agisindan énemlidir. Literatiir incelendiginde degerler egitiminin aydinlatict degerlendirme
modeli ile degerlendirilmesine yonelik bir calismaya rastlanmadigi goriilmistiir. Ayrica literatiirde pandemi
stirecinde Ogretim programlarinin degerlendirilmesine yonelik ¢aligmalara ihtiyag duyulmaktadir. Sonug olarak,
pandemi siirecinde degerler egitiminin degerlendirilmesine yonelik bir ¢aligma literatiire katki saglayacaktir. Bu
yiizden, bu ¢aligmada koronaviriis pandemisi siirecinde okul 6ncesi egitim programinda yer alan degerler egitiminin
Aydinlatict Degerlendirme Modeli ile degerlendirilmesi amaglanmugtir.

Yontem

Aragtirmada nitel arastirma desenlerinden biri olan durum g¢aligmasi yontemi kullanilmistir. Durum tek bir
kurum {izerine odaklandif1 i¢in aragtirma biitiinciil tek durum c¢aligmast seklinde desenlenmistir. Aragtirmanin
calisma grubunu 2020-2021 egitim dgretim yihinda Aydin ili incirliova ilgesinde dezavantajh bir bolgede bulunan
anaokulu ve bu okulda gdrev yapan okul oncesi dgretmenleri olusturmustur. Okulun toplam 56 &grencisi ve 9
Ogretmeni vardir. Veriler gesitleme yontemiyle toplanmustir. Aragtirmacilar; gézlemler yapmus, ders planlarini analiz
etmis ve okuldaki gretmenlerle goriismeler yapmustir. Ayrica goriigmelerde kullanilmak {izere yari-yapilandirtimis
goriisme formu hazirlamis ve pilot uygulamasi yapilmistir. Veriler, icerik analizi teknigi uygulanarak arastirmacilar
tarafindan ayr1 ayr1 analiz edilmis ve incelemeler karsilastirilmistir. Aydimnlatici degerlendirme modelinin basamaklari

olan "gbzlem", "sorgulama" ve "agiklama" adimlarina gore analiz edilmis ve yorumlanmusgtir.

Sonug¢ ve Oneriler

Hedefler belirlenirken tiim degerlere yer verilmedigi, belli basl degerler {izerinde duruldugu goériilmiistiir.
Bunun sebebi olarak ise okul dncesinde bazi degerlerin dgrenciler tarafindan anlasilabilmesinin gii¢ oldugu i¢in
programda yer verilmemesi yorumu yapilmstir. Programda en ¢ok sorunun igerik dgesinde 6zellikle donamm ve alt
yap1 anlaminda oldugu anlagilmigtir. Degerler egitimi derslerinin egitim durumlart degerlendirilmesinde uzaktan
egitim esnasinda dgretmen-6grenci etkilesiminin cok az oldugu sonucuna ulasimistir. Ogrenme siirecine aktif
katilim saglamas1 gerektigine vurgu yapmistir. Bu ¢aligmada 6grencilerin degerler egitimi etkinliklerini ihmal
etmelerinin en biiyiik sebebi olarak ailelerin dgrencilerinin egitimini ihmal etmesi olarak belirlenmistir. Ogrencilerin
derslere katilmamas1 ve etkinliklerin ¢ogunu yanitsiz birakmasi dgretmenlerin 6grenimi degerlendirmesini yetersiz
kilmigtir. Aragtirma sonuglarindan bazi dneriler yapilabilir:

e  Okul 6ncesinde ihmal edilen diger degerlerin de kazanimina iliskin etkinlikler yaptirilmali,

e Dezavantajli bolgelerde 6grencilerin uzaktan egitime katilimlarini artirmak i¢in donanim ve alt yap1

saglanmali veya yiiz yiize egitimin gerceklestirilmesi i¢in tiim sartlar saglanmali,
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e Pandemi doneminde diger kademelerde de degerler egitiminin degerlendirilmesiyle ilgili ¢aligmalar
yuriitiilebilir.

INTRODUCTION

Every society has its own values, and individuals adapt to society by realizing their social and emotional
development with these values. The most suitable environment to increase this development is school where values
education is given (Pahl & Barrett, 2007). Values education is the process of helping individuals with gaining aimed
values (Hokelekli & Giindiiz, 2007). Teaching basic values so that the individual can have a healthy personality is an
issue that must be addressed in preschool education, which is the first step of education (Oktay, 1999). Preschool
period is the years when the development of affective behaviors of a child begins to increase. Behaviors acquired in
childhood shape the personality, attitudes, habits, beliefs and value judgments of the individual in adulthood
(Tanriverdi, 2012). The formation of social and moral values that will determine the future of children begins in the
first years of life.

Value education should begin from early childhood in order for the desired values to be formed. In this respect,
values education in preschool education has a critical role in terms of adopting values and developing positive
personality by living in accordance with these values (Karakas, 2015). Therefore, studies on values education in
preschool are of great importance. Many studies have been carried out on values education in preschool level: Yazar
and Erkus (2013), Ogelman and Sarikaya (2015), Uzun and Kése (2017), Kozikoglu (2018) and Smilgiene,
Masiliauskine and Lenkauskaite (2020) tried to determine the attitudes of preschool teachers towards values
education and their opinions about values education in preschool education; Ulavere and Tammik (2017) aimed to
determine the values of preschool education institutions and teachers’ and parents’ conception of value education;
Aljabreen and Lash (2016) examined value education in preschool education in Saudi Arabia while Mustafa and
Azman (2013) investigated value education in preschool education in Malaysia. ~ Giindiiz, Aktepe, Uzunoglu and
Giindiiz (2017) researched how educational games were effective on adoption of values by preschool children; Orug
(2010) examined moral development and values education in the preschool period; Karakus (2015) studied to learn
whether cartoons that target preschool-age contribute to the values education; Yaka, Yalgin and Denizli (2014)
determined parents’ views related to preferential values in preschool education; Sigurdardottir and Einarsdottir (2016)
realized an action research in Iceland in order to develop consensus about values and value education.

While realizing the acquisition of values, many unexpected difficulties may be encountered. Major events that
took place in different centuries also affect education policies and understanding. Undoubtedly, one of the biggest
events of this century is the pandemic, which has an impact on the world. This epidemic has directly or indirectly
damaged many structures and systems of countries such as health, economy and education. One of the systems most
affected by the epidemic in Turkey is the education system. With the closure of schools during the pandemic period,
distance education has been chosen as the most appropriate way to continue the education process. On 23rd March
2020, distance education was implemented at all education levels, from preschool education to universities. Thus,
values education was given to preschool children through distance education.

To determine the effectiveness of a curriculum, instruction or activity, evaluation process is required.
According to Usun (2012), evaluation can be defined as the decision-making process about any feature of a
curriculum which is developed by using scientific research processes based on systematic data collection and analysis
such as its accuracy, actuality, adequacy, suitability, efficiency, effectiveness, usefulness and success. Evaluation in
education emerges as a criterion used to reveal whether the desired behavioral changes achieve the expected results
(Yiiksel and Saglam, 2014). Evaluation is an indispensable tool for determining needs, correcting errors, reorganizing
and updating curriculums, as innovations are inevitable and the curriculums should be able to meet the demands of
the age (Bantwini, 2010).

IHluminative Evaluation Model

The purpose of the evaluation is to successfully collect and analyze data in order to decide the value of the
curriculum (Wood, 2001). One of the evaluation models used in curriculum evaluation is the illuminative curriculum
evaluation model developed by Parlett and Hamilton (1972). The purpose of the model is to reveal the process of a
new curriculum, positive and negative aspects of the curriculum and effects of the curriculum on students (Usun,
2012). Cahapay (2020) asserts illuminative evaluation model to effectively uncover concealed aspects that indicate
discrepancies within the curriculum.

Illuminative evaluation is carried out in three stages as observation, inquiry and explanation (S6nmez and
Alacapinar, 2015). During the observation phase, observations can be made, while pre-interview and document
analyses are performed. During the inquiry phase, the ideas and thoughts of the participants can be received through
observations, interviews and questionnaires. In the explanation phase, raw data are classified and comments are made.
At this stage, explanations are made by reaching general principles and revealing cause and effect relationships
(Parlett and Hamilton, 1972).
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The illuminating evaluation model can be used to evaluate curriculum at different levels. By using the
illuminative evaluation model, Chirwa (2013) evaluated expressive arts curriculum, Caliskan (2014) evaluated
Science Teaching Methods curriculum, Alderman (2014) evaluated high school curriculum, Gunio (2015) evaluated
hidden curriculum in preschool education, Garwood (2015) evaluated special education curriculum, Oziidogru and
Adigiizel (2016) evaluated the second grade English curriculum of primary school and Yoon, Park and Mcmillan
(2017) evaluated the flipped learning experiences of 3rd grade students at Nursing Program.

As mentioned before, studies on values education in preschool are of great importance because preschool
education has a critical role for children to adopt desired values. Thus, the evaluation of value education in preschool
education is crucial to determine the effectiveness of the value education and problems emerging during the
implementation of the education. When literature was reviewed, it was seen that there was no study on the evaluation
of the values education via illuminative evaluation model. In addition, there is a lack of studies on evaluation of
curriculums during the pandemic . As conclusion, a study on evaluation of values education during pandemic would
contribute to the literature. Hence, this study aimed to evaluate values education in the preschool curriculum during
the coronavirus pandemic through Illuminative Evaluation Model.

METHOD

In the research, the case study method was employed. The case study, one of the qualitative research methods,
is a study aiming to describe and reveal current situations in real life (Creswell, 2013). The case study is a research
method that examines the researched phenomenon in its own life context, and is used in situations where the
boundaries between the phenomenon and its environment are not clearly defined, and there is more than one source
of evidence or data. In the case study, which constitutes the research design, longitudinal and in-depth analysis is
made on an event or situation, instead of dealing with a limited number of variables in accordance with strict rules by
using large samples (Flyvbjerg, 2006). In case studies, the case differs from an individual to a community at a village,
from an event to a specific curriculum (Glesne, 2013). In the current study, "the case of values education curriculum
at the time of the pandemic" was discussed as the case of the study. There are several types of case studies that are
used to provide in-depth information about the truth and to provide practical benefits in practice (Akar Vural &
Cenkseven 2005). As the case of the present research was a case in a single school (Yin, 2009), the research was
designed through a holistic single-case study method.

Study Group

The study group of the research consisted of a preschool located in a disadvantaged area in Incirliova district
of Aydm province and nine preschool teachers working at the school in the 2020-2021 academic year. The school
administration allowed the research to be carried out at the school, and all of the teachers voluntarily participated in
the study. More details about the school and the area were given in the observation stage of chapter “Findings and
Interpretation”.

Data Collection and Analysis

The data was collected through triangulation method. Researchers made observations to describe the case,
analyzed the lesson plans and interviewed with the teachers at school. For face-to-face interviews with teachers, a
semi-structured interview form was developed by researchers, and a pilot study was realized. After the pilot study,
two questions had minor revisions in order to prevent misunderstandings. The data collected during main
implementations was analyzed by every researcher using the content analysis method. The main goal of content
analysis is to reveal the concepts and relationships in order to explain the obtained data (Y1ldirim and Simsek, 2016).
Also, findings were compared for the consistency of the findings, and several samples of the raw data were given
below the findings. Analyzed data were presented with frequency distributions (f), which was used to quantify the
findings (Balci, 2015). Then, the findings were interpreted in terms of three elements of illuminative evaluation
model; observation, inquiry and explanation.

Findings and Interpretations
The data collected from the research were analyzed and interpreted according to the steps of "observation”,
"inquiry" and "explanation”, which are the stages of the illuminative evaluation model.

Observation Stage

The school where the study was conducted was in a region where there were families with low socio-economic
status. Thus, the budget allocated by families for education was also low. The main livelihood of the families was
agriculture and marketing, which families made their living by overworking. From the observations, it was, also,
determined that when the economic level of the families was low, they did not have the necessary infrastructure for
distance education. Most families did not have computers or internet at home. During distance education, children
generally attended their lessons with their families' mobile phones and mobile data. Teachers communicated with
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families and children mostly via WhatsApp. The lessons were carried out through the activities that the teachers
uploaded to the "Educational Information Network (EBA)" or sent from "WhatsApp". They sometimes supported
their activities with educational content on Youtube and interactive games. In addition, teachers held lessons and
meetings on “Zoom”.

When lesson plans used during the pandemic period were examined, it was determined that a total of nine
lessons were related to values education. The topics and the highlighted values of these courses are given below;

e Ant with cicada; responsibilities, empathy

e | keep my environment clean; environmental protection, responsibilities

e Love nature, protect the tree; environmental protection

e Elmer; tolerance

o Differences; tolerance,

e Sharing is good; sharing,

e Love overcomes all barriers; love, benevolence, tolerance

e Butterflies of love; empathy, love

e | love my country; love, patriotism

The views of preschool teachers on how the pandemic affects pre-school values education are given in Table
1.
Table 1. The effect of pandemic on pre-school education
The effect
Negative effect
No much effect felt
Total

©O© N =

When Table 1 is examined, it is seen that most of participants suggested that the pandemic had negative effect
on education. Samples of the raw data were given below.

Teacher 3: “Like every level of education, preschool education was negatively affected. Children had to spend

the most effective and permanent period of their development at home, away from social life.”

Teacher 5: “I think it doesn't affect much because preschool are open, however, parents preferred not to send

their children to us.”

Inquiry Stage
The findings obtained from the interviews with the teachers about the problems they encountered during
values education are given in Table 2.

Table 2. Problems encountered during distance education
Problems encountered
Technological infrastructure
Insufficient family support
Students’ not fulfilling activities
Lack of students’ motivation
No problem

P WwWwwo|—

According to Table 2, technological infrastructure, insufficient family support, students’ not fulfilling
activities and lack of students’ motivation are problems encountered during distance education. Samples of the raw
data were given below.

Teacher 9: “In addition to the internet connection problems, the technological inadequacies of our
parents, the lack of the child's motivation in front of the screen, the lack of feedback from the activities,
etc.; there were many problems.”

Teacher 1: “Technological impossibility and parents not being with the child as they are constantly
working are challenges we encountered.”

The teachers’ actions to solve the problems they experience during distance education are given in Table 3.

Table 3. How to overcome problems
How to overcome problems
Constant communication with parents
Activities with students when parents are with them
Endeavoring to reach students
| had no problems

R NN O =
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As for Table 3, it is seen that in order to overcome problems teachers made constant communication with
parents, made activities with students when parents are with them and endeavored to reach students. Samples of the
raw data were given below.

Teacher 4: “I contacted my parents and supported them on how to use the programs. By sending the

training links via Whatsapp, I made them easier to reach.”

Teacher 6: “I tried to arrange it according to the available time of the parent and sent short and concise

videos.”

Information about people from whom teachers got help to solve the problems is given in Table 4.

Table 4. People from whom teachers got help to solve the problems
From whom getting help
Colleagues
Administration
Parents
No
Total

=W o

[y
[N

Table 4 shows that teachers got help from colleagues, administration and parents to solve the problems.
Samples of the raw data were given below.

Teacher 8: “I am in constant communication and sharing with my groups. We also supported each other

(colleagues) psychologically.”

Teacher 7: “Colleagues and administration help me whenever I cannot overcome challenges.”

The teachers’ suggestions on how to overcome the problems are given in Table 5.

Table 5. Teachers’ suggestions on overcoming problems
Suggestions on overcoming problems
Technological support should be given to families
Family should support children’s education
Face-to-face education should be ensured
Content in “EBA” should be increased
Total

= RN o

=
o

When Table 5 is examined, it is obvious that most of the teachers suggest that technological support be given
to families. The other suggestions to overcome problems are that family should support children’s education, that
face-to-face education should be ensured and that content in “EBA” should be increased. Samples of raw data were
given below.

Teacher 2: “Internet and computer can be provided to disadvantaged areas.”

Teacher 6: “4 technological infrastructure should be provided... students should be easily reachable, and

parents should support their children’s education.”

Explanation Stage

Values education given through distance education during the pandemic period was examined with the
illuminative evaluation model. The general evaluation of values education in terms of four basic elements of
curriculum is given below:

Objective: When the lesson plans were examined, it was seen that the acquisition of values such as justice,
friendship, honesty, self-control and patience was not included, and certain values such as responsibility, empathy,
environmental protection, tolerance, sharing, love, benevolence and patriotism were emphasized. The reason for that
situation can be explained as some values are not included in the curriculum because they can be complicated for
preschool children.

Content: It was determined that the most disruptive part of the curriculum was in the content element because
the students did not have the necessary equipment for distance education. Most of the children did not have computers
and internet at home, so the students tried to carry out the activities through their parents' mobile phones and mobile
data. It can be commented that the content element of the curriculum is directly related to parents’ income. As parents’
income was low, the content was insufficient because parents could not afford expenditures on education.

Methodology: Although the teachers might have the necessary competence for distance education, the lack
of equipment and infrastructure greatly reduced the teacher-student interaction. Moreover, as the parents focused on
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earning money by overworking, they neglected their children’s education during the distance education, and the
students, unfortunately, missed most of the lessons and did not fulfill the activities.

Evaluation: As the students missed too many lessons, student-teacher communication in distance education
remained at a very low level, which prevented teachers to make correct evaluations and to give feedbacks to children.
In other words, the fact that the students did not attend the lessons and fulfill the activities made the teachers'
evaluation impossible.

When a general evaluation of values education in distance education was made, it was clearly seen that the
lack of technological infrastructure caused the students to miss the lessons and activities. In addition, the fact that the
parents did not support the students to attend the lessons and to fulfill the activities negatively affected children’s
learning experiences. Thus, the problems experienced in the content and methodology elements prevented the full
implementation of the evaluation element.

CONCLUSION, DISCUSSION AND RECOMMENDATION

Values education given through distance education during the pandemic period was examined with the
illuminative evaluation model. It was observed that not all values were included, but certain values were emphasized.
Similar to the results of this study, Uzun and Kése (2017) concluded that values such as love, responsibility, sharing
and solidarity were given in preschool education more than other values. Yalgin, Aggiil Yal¢in, Zehir and Zehir
(2020) suggested that acquisition of some values such as respect, affection, and welfare-sharing were preferred more
than other values in preschool education. Karakus (2015) also stated in the study that some values were given more
weight than others in a cartoon prepared for values education. However, values education focuses on teaching and
modeling certain values such as honesty, courage, perseverance, loyalty, care, civic virtues, justice, respect,
responsibility and reliability (Sunal & Haas, 2003; cited in Omeroglu, 2016). Ogelman and Sarikaya (2015), on the
other hand, concluded that values such as love, responsibility, sharing and tolerance were given more importance
than values such as justice, sacrifice, empathy and patriotism in preschool education; they explained the reason for
that situation was that some values were not included in the curriculum because they were complicated for pre-school
children.

It was understood that the most problems in the curriculum were in the content element, especially in terms
of technological equipment and infrastructure. Similarly, Duran (2020) stated that teachers failed to find the required
materials in values education. Kozikoglu (2018) and Balim (2020) concluded that activities could not be realized due
to the lack of material and insufficient conditions. Caligkan (2014) concluded that the Science Teaching Methods
course should be improved in terms of content after the study by illuminative evaluation model. Oziidogru and
Adigiizel (2016) and Kozikoglu (2018) emphasized that physical facilities should be improved for an effective
education in the conclusion of their studies.

In the evaluation of the methodology of values education lessons, it was concluded that there was insufficient
teacher-student interaction during distance education. At the end of curriculum evaluation study, Caliskan (2014)
stated that the students were not active and the practices were not made in the Science Teaching Methods course.
Demirel (2012) emphasized that learners should actively participate in the learning process for effective learning. In
this study, it was, also, determined that the most prominent reason why students ignored values education activities
was that families neglected their students' education. Similarly, Duran (2020), Giizelyurt (2020), Yal¢in, Aggiil
Yalgin, Zehir and Zehir (2020) concluded that there was an inadequate cooperation with families during values
education. Yazar and Erkus (2013), Ogelman and Sarikaya (2015) and Kozikoglu (2018) also stated that the lack of
family support was one of the reasons for not reaching the goals in values education. The fact that the students did
not attend the lessons and fulfill activities made the teachers' evaluation for learning inadequate. Also, Chirwa (2013)
evaluated the Expressive Arts Program with the illuminative evaluation model and concluded that the students failed
to reach the goals.

In conclusion, it was determined that many problems emerged during values education practices in Turkey,
especially during the pandemic period. Yenen and Ulucan (2021), in their comparative study with a different country,
stated that there were relatively more problems in values education practices in Turkey compared to that country.
Regarding the conclusions reached at the end of the study, some suggestions can be made to both practitioners and
researchers:

e Activities related to the acquisition of other values neglected in preschool curriculum such as justice,

friendship, honesty, self-control and patience should be done,

e In order to increase the participation of students in distance education in disadvantaged regions,
equipment and infrastructure should be provided, or all provisions should be provided for the realization
of face-to-face education,

e Studies on the evaluation of values education during the pandemic period can be carried out at the other
educational levels.
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