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The Issue Editorial

Dear readers and researchers of the E-International Journal of Educational Research (E-1JER), we are
happy to be with you with a new issue that we have prepared with the contributions of the E-IJER Editorial
Board, our referees, and our authors. There are nine research articles in this issue of our journal.

The result of the first study titled "Opinions and Suggestions of Social Studies Teachers on Ecological
Literacy" prepared by Demir is as follows: It has been seen that the definitions of ecology and ecological
literacy made by the teachers are similar to the aims of ecological literacy in the literature and the
characteristics of the ecologically literate individual. As a result of the study titled “The Relationship
between Academic Optimism of Schools and Management Style of Principals" in the second article of this
issue, Ivgin & Demirtas stated that teachers' views on academic optimism and perceived principal
management style differed significantly according to the variables of gender, branch, school level, and the
number of teachers in the school. As a result of the third study titled “Trends in Research on the Use of
Digital Games in Education” prepared by Yesiltas & Cehver, it was found that most of the studies were
articles and published in 2017 and 2018, English and Portuguese were the most published languages, most
of the authors were dffiliated with or supported by the National Taiwan University of Science and
Technology among all the institutions and Anadolu University among the Turkish universities, Taiwan and
the USA were the countries with the most publications, the number of citations increased after 2008, and
the most common keywords used in the studies were digital game-based learning, game-based learning,
and digital games. The result of the fourth study, titled “Evaluation of Lesson Inspection by the Principal
and Inspector According To the Opinions of Primary Education Principals and Teachers" prepared by
Yazicy, is seen that It has been the course inspection (supervision) of school principals and inspectors has
positive and negative features in itself. As a result of the fifth study titled "Motivation Scale for Learning
Strategies with Collaborative Play; Adaptation to Turkish, Validity and Reliability Study" prepared by
Kiigiikibis & Eskiler, it was found that the Turkish form of the scale is a valid and reliable measurement
tool for both groups. The result of the sixth study titled "Evaluation of The Instructor-Student Interaction in
Online Classes: Instructors' Perspective" prepared by Sara¢ & Dogan is as follows: insights into the
interaction issues in online classes; the instructors had negative perceptions of the interaction in online
courses due to the challenges they faced. As a result of the seventh study titled “An Analysis on the
Children's Book Series of Ministry of National Education Culture Publications, Literary Genres, Themes,
Root Values, Types of Conflict of Narrative Books" prepared by Delican, it was determined that the books
mostly included stories and comics in terms of genres; It has been determined that fables, tales, legends,
novels, plays, cartoons and humorous anecdotes are rarely included. The result of the eighth study titled
“Examination of the Relationship between School Principals' Ethical Leadership Behaviors and Teachers'
Organizational Trust Levels" prepared by Cayak found that there was a moderately positive and
statistically significant relationship between ethical leadership and organizational trust. The last article of
this issue is the research titled “"An Assessment of the Thinking Styles and Self-Efficacy Perceptions of Pre-
Service Elementary School Mathematics Teachers” prepared by Kiligaslan & iskenderoglu. In result of the
study, it has been concluded that while the "functions" dimension stands out the most in the "Thinking
Styles" scale, the "transforming mathematics into life skills" dimension in the "Mathematics Self-Efficacy
Perception" scale is dominant.

We would like to thank all the authors who shared their studies through our journal and the
reviewers for their contributions. We invite valuable researchers to the E-International Journal of
Educational Research to share their work in our upcoming issues.

Prof.Dr.Ahmet Ustiin
Amasya University
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Say: Editoriinden

Degerli E-Uluslararast Egitim Arastirmalart Dergisi (E-UEAD) okuyuculari, E-UEAD Editér Kurulu,
hakemlerimiz ve yazarlarimizin katkdariyla hazirlamis oldugumuz yeni bir sayt ile sizlerle birlikte olmanin
mutlulugunu yasamaktayiz. Dergimizin bu sayisinda dokuz arastirma makalesi yer almaktadur.

Bunlardan ilkinin yazarlart olan Demir, “Ekolojik Okuryazarliga Yénelik Sosyal Bilgiler
Ogretmenlerinin Goériis ve Onerileri” adli calismastnin sonucunda, Ogretmenlerin yaptigi ekoloji, ekolojik
okuryazarlik tanimlarinin, literatiirdeki ekolojik okuryazarligin amacglart ve ekolojik okuryazar bireyin
ozellikleri ile benzer oldugu gériilmiistiir. ivgin ve Demirtas tarafindan hazirlanan “Okullarin Akademik
lyimserligi ile Miidiirlerin Yénetim Tarzi Arasindaki lliski” adli ikinci calismanin sonucu; akademik
iyimserlik ve algilanan miidiir yénetim tarzina iliskin 6gretmen gértislerinin cinsiyet, brans, okul kademesi,
okuldaki é6gretmen sayist dediskenlerine gére anlamli olarak farklilastigi bicimidedir. Yeni sayunn tgtinci
makalesi olan “Egitimde Dijital Oyun Kullanimna Yénelik Arastirma Egilimleri” adli calismast ile Yesiltas
ve ehver, egitimde dijital oyunlanin kullanimu ile ilgili olarak en fazla yaywn yapilan yilarin 2017 ve 2018
oldugu, en sk yayin yapian dillerin basinda Ingilizce ve Portekizcenin geldigi, yayimlanan akademik
calismalarin bliyitik bir kismuint makalelerin olusturdugu, yaywin yapan yazarlarin c¢alistigi ya da
desteklendigi kurumlarin baginda Ulusal Tayvan Bilim Teknoloji Universitesi'nin, Tiirk Giniversitelerinden
ise Anadolu Universitesi'nin geldigi, ilgili konuda en cok yayn yaptlan (ilkelerin basinda Tayvan ve ABD'nin
oldugu, 2008 yili sonrasinda ise konuya iliskin yayinlara yapilan atif sayisinin arttigy, dijital oyun kullanimt
ile ilgili yapulan bilimsel yayinlarda en cok dijital oyun tabanli 6grenme, oyun tabanli égrenme, dijital
oyunlar vb. anahtar kelimelerinin kullaniddigt sonucuna varmlardwr. Yazicu tarafindan hazirlanan
“[lkégretim Okul Miidiirleri ve Ogretmenlerinin Gériislerine Gére Ders Denetiminin Miidiir ve Miifettislerce
Yapumasinin Degerlendirmesi” adli dérdiincii calismanin sonucunda, okul miidiirleri ve miifettislerin ders
denetimi yapmasinin kendi iclerinde olumlu ve olumsuz ézelliklere sahip oldugu tespit edilmistir. Bu
sayimizin beginci makalesinde, Kiigiikibis ve Eskiler “isbirliGine Dayalt Oyunla Ogrenme Stratejileri cin
Motivasyon Olgegi; Tiirkceye Uyarlama, Gegerlilik ve Giivenilirlik Calismast” adli makalelerinin sonucunda,
6lcegin Tiirkce formunun her iki grupta gecerli ve glivenilir bir 6lcme aract oldugu sonucuna ulasumustir.
Sara¢c ve Dogan tarafindan hazirlanan “Online Derslerde  Egitmen-Ogrenci  Etkilesiminin
Degerlendirilmesi: Ogretim Goérevlilerinin Bakis Acist” adli altinct ¢alismanin sonucunda; égretim
elemanlarinin karsiastiklart zorluklardan dolay: cevrimici derslerde etkilesime iliskin olumsuz algilarinin
oldugu ortaya ctkmustir. Bu sayimizin yedinci makalesinde, Delican “MEB Kiiltiir Yaywnlart Cocuk Kitaplart
Dizisi Uzerine Bir Inceleme; Hikdye Edici Kitaplarn Tiirleri, Temalari, Kék Degerleri ve Catisma Tiirleri” adlt
calismanin sonucunda, kitaplarda tiir acisindan yogun olarak hikaye ve ¢izgi roman tiiriindeki eserlere yer
verildigi; fabl, masal, efsane, roman, tiyatro, karikatiir ve mizahi fikra tirlindeki eserlere nadiren yer
verildigi belirlenmistir. Cayak tarafindan hazirlanan “Okul Ydneticilerinin Etik Liderlik Davranislariyla
Ogretmenlerin Orgiitsel Giiven Diizeyleri Arasindaki lliskinin incelenmesi” adli sekizinci calismantn
sonucunda; 6gretmenlerin okul mudiirlerinin etik liderlik davranislarina yénelik algilart ile 6rgiitsel gliven
diizeyleri arasinda orta dlizeyde pozitif yonlii ve istatistiksel olarak anlamlt bir iliski oldugu bulunmustur.
Yeni sayinin son makalesi olan Kiligaslan ve iskenderoglu tarafindan hazirlanmis olan “ilkégretim
Matematik Ogretmen Adaylarinin Diisiinme Stilleri ile Oz-Yeterlilik Algiarinin incelenmesi” isimli
arastumadur. Arastirmanin sonucunda ortaya cikkmustir ki ilkégretim matematik dgretmen adaylarnda
‘Diisiinme Stilleri” élcegi kapsaminda en fazla “fonksiyonlar” boyutu én plana cikarken, ‘Matematik Oz-
Yeterlilik Algt’ 6lcegine iliskin en cok "matematigi yasam becerilerine doniistiirme” boyutu hdkimdir.

Calismalarint dergimiz yolu ile paylasan tiim yazarlarimiza ve dederli goriislerini esirgemeyen
hakemlerimize katkilarindan dolay: cok tesekkiir ederiz. Bilim diinyasinin degerli arastirmacilarin, gelecek
sayllarimizda calismalarint paylasmak lizere E-Uluslararast Egitim Arastirmalart Dergisi'ne davet eder,
saygtlarimizi sunariz.

Prof.Dr.Ahmet Ustiin
Amasya Universitesi
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Abstract

The increase in ecological problems day by day leads to irreparable dangers. This
situation obliges people to live in harmony with other living things and the
environment. It also increases the importance of ecology science. Therefore,
ecological literacy is a qualified basis for the sustainable development of
individuals. As a matter of fact, it is necessary to educate students with ecological
awareness and environmentally sensitive behaviors. Social studies teachers have
a central role for students to care about the sustainability of life and become
responsible citizens. In this research, social studies teachers' views and awareness
of ecological literacy are examined. 34 social studies teachers working in different
provinces of Turkey participated in this research in which qualitative research
method was used. Data was collected with a structured interview form consisting
of open-ended questions prepared by the researcher. The data obtained in the
research were analyzed by content analysis. It has been seen that the definitions
of ecology, ecological literacy, the aims of ecological literacy and the
characteristics of the ecologically literate individual are similar to the literature.
In addition, the teachers emphasized that an active citizen is ecologically literate
and that the social studies course is related to the science of ecology. Teachers
expressed views on different principles, theories, strategies, methods, techniques
and activities in the implementation of ecological literacy education. In addition,
teachers drew attention to the difficulties that may be encountered before, during
and after ecological literacy education.
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INTRODUCTION

21st century individuals are expected to have various literacy levels. As a matter of fact, the word literacy
integrates with various words such as geography, knowledge, economics, law, media, forming new and
different concepts that include certain knowledge and skills. While literacy skills in education are characterized
in a wide range, another of these new skills is ecological literacy.

Ecological literacy is an important term that connects the two topics (Ha, Huang, Zhang & Dong, 2021).
When the words that make up the concept of ecological literacy are examined closely, the term "Oekologie"
is derived from the Greek words "oikos" and "logos". It is defined as a discipline that studies the connections
between living things and their interactions with their environment (Spurgeon, 2006; Online Etymology
Dictionary, 2020). Literacy, which corresponds to the word "literacy", is the process of creating meaning that
includes identity formation, agency, using literacy skills and learning (Haggstromi & Schmidt, 2020). The skills
of reading, understanding and writing nature within the framework of sustainability include the literate part
of the discipline of ecology (Demir, 2021a).

Ecological literacy is the ability to apply, analyze, evaluate, and deeply understand the global
environment to make informed decisions as a global citizen (Makin, 2003); using the principles of ecology in
daily life for the creation and maintenance of sustainable societies (Capra, 2007); a cquiring and disseminating
ecological knowledge, raising awareness of ecological conservation, and guiding ecological behavior in
sustainable development (Ha, Huang, Zhang & Dong, 2021). The definitions focus on the reflection of acquired
ecological knowledge on behavior (Ozer & Yildirim, 2021). The emergence of the concept of ecological literacy
dates back to the late 1980s.

In 1986, Risser used the term ecological literacy for the first time in a speech at the Ecological Society
of America to explain the lack of scientific knowledge of the American people about nature and the need for
ecologically literate individuals. Therefore, ecologists have debated what constitutes ecological literacy and
the responsibilities, content and pedagogy of ecological literacy. As a result, ecological literacy is emphasized
that knowledge about nature is necessary to make informed decisions. In 1992, David Orr introduced the term
ecological literacy in his book “Ecological literacy: Education and the transition to a postmodern world” and
brought this term to the literature (Boehnert, 2013; McBride, Brewer, Berkowitz & Borrie, 2013; Cabuk, 2019).
With ecological literacy, it is aimed to acquire ecological knowledge, to increase ecological awareness,
reinforce ecological ethics, improve and strengthen ecological attitudes and behaviors (Ha et al., 2021).
Individuals who achieve these goals can be defined as ecologically literate who have a perception and
understanding of the past and future consequences of ecosystem dynamics, criticize, research, question and
find solutions to ecological problems, and consider themselves a part of nature (Khanal, Pandey, Khan, Mishra
& Kunwar, 2020; Ozer & Yildinm, 2021). Educating ecologically literate individuals is possible through
ecological literacy education.

Ecological literacy education is one of the main focuses of the educational process. As a matter of fact,
due to human-based wrong behaviors, irreversible environmental hazards such as air, soil and water pollution,
reduction of natural resources and global climate change have occurred. Therefore, ecological literacy is
important in today's world (Irianto, Yunansah, Mulyati, Herlambang & Setiawan, 2020; Khanal et al., 2020).
Based on this situation, modern and urbanized individuals are asked to be able to read the language of
ecology and to communicate effectively with nature and living things (Ramsay, 2020). Therefore, ecological
literacy education should be systematically included in all stages of the education process, especially
preschool education.

The content of the education to be given to the students today will help the sustainability of the future
by revealing the individual's latent power and transforming them into behavior. Therefore, it is necessary to
educate them as ecologically literate individuals. In order to develop ecological literacy in students,
environmental protection and ecological awareness should be created within the scope of sustainability
(Febriani, Farihah & Nasution, 2020; Khanal et al., 2020; Kocoglu & Ekici, 2013). At this point, there are three
elements in gaining ecological literacy to students (Jordan, Singer, Vaughan & Berkowitz, 2009 cited by
Zangori & Cole, 2019):

» To teach the basic concepts and ecological connections between abiotic and biotic ecosystem
elements, which are called ecological connections.
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« Establishing the relationship between human behavior and the environment.

« Developing the ability to reason about the science and issues of ecology, known as ecological
reasoning.

These elements are necessary for students to become ecologically literate. Thus, students will both
acquire basic information about the ecosystem and gain the dimensions of attitude, behavior and awareness
(Khanal et al, 2020). As a matter of fact, it is aimed to educate ecologically literate individuals in the
educational process not only in the knowledge dimension but also in the action dimension (Ozer, & Yildirim,
2021). Teaching ecological life skills, strengthening human beings by establishing their bond with nature and
creating an ecologically based life can be realized by teachers (Aydin, Dindar & Korkut, 2016). Because
teachers have an important role in raising ecologically literate individuals. The pedagogical knowledge levels
of teachers, their knowledge, attitudes and behaviors related to ecological literacy are important in the
education process. Berkowitz, Ford & Brewer (2005) states that teachers must first be ecology literate and
understand the basic ecological systems and principles that include ecological literacy.

The central role of social studies teachers is to make students responsible and active citizens who care
about the sustainability of life, and to improve ecological literacy in them. It is a course aimed at developing
social studies, cultural values, political awareness, environmental issues, responsible citizenship and an
understanding of sustainability. Social studies teachers, on the other hand, aim to raise democratic citizens
who deal with the interaction of people with their physical and social environment and have basic values and
skills related to life. For this reason, social studies teachers' views and awareness on this issue are important
in developing students' sensitivity towards the protection of natural balance and gaining positive behavior
(Chambers, 2007; Doganay, 2002; Irianto et al.,, 2020; Kahyaoglu & Kaya, 2012).

When the studies in the literature are examined, it is seen that there are studies on the concept of
ecological literacy for pre-school teachers and teacher candidates (Cabuk & Haktanir, 2017; Okyay, Demir,
Sayin & Ozdemir, 2021; Ozer & Yildinm, 2021), science and geography teachers and teacher candidates (Puk
& Behm, 2003; Puk & Stibbards, 2010) and social studies teachers (Aydin, Diindar & Korkut, 2016) who receive
ecological literacy education. Although there are various studies on ecological literacy, it can be said that the
studies on this subject within the scope of teachers are limited. However, ecological literacy seems to be
underused and under-researched in the context of education. It is seen that the studies carried out are aimed
at determining the opinions of teachers in different branches. It has been determined that there is a need for
a comprehensive study to evaluate the views of social studies teachers. Therefore, the research is important
in terms of emphasizing the concept of ecological literacy and revealing the situation of teachers related to
the subject by conducting the research with social studies teachers. In this context, it is thought that the
research will contribute to the literature in revealing the current views of social studies teachers on ecology
and ecological literacy and in the development of ecological literacy education program.

In this research, the views of social studies teachers on ecology, ecological literacy and ecological
literacy education are determined. Within the scope of this general purpose, answers to the following research
questions were sought:

1. How do teachers perceive ecology?

2. How do teachers perceive ecological literacy?

3. What are the teachers' views on an active citizen being ecologically literate?

4. What are the teachers' views on the characteristics of an ecologically literate individual?

5. What are teachers' views on the aims of ecological literacy education?

6. What kind of a connection do the teachers make between the social studies course and the science
of ecology?

7. What are teachers' views on implementing ecological literacy education?

8. What are the difficulties that teachers may encounter in ecological literacy education?

METHOD

Since it is aimed to determine in depth the knowledge of social studies teachers about ecology, ecological
literacy and ecological literacy education, phenomenological design, one of the qualitative research methods,
was used in the study. In this research, phenomenological patterns from qualitative research methods were
used to determine in depth the knowledge that social studies teachers have about ecology, ecological literacy
and ecological literacy education. The main purpose of the phenomenological design is to highlight the
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perceptions and experiences of individuals from their own point of view, in-depth and detailed concepts or
situations (Ersoy, 2019).

1.Study Group

The research working group consists of 34 social studies teachers who work in different provinces of
Turkey, who were chosen randomly on a voluntary basis. Snowball/chain sampling, one of the purposive
sampling methods, was used while determining the participants. According to this approach, individuals who
can be rich sources of information are determined in line with the research problem. To the social studies
teacher who filled out the interview form, “Whom would you recommend to forward the interview form about
the research topic?” It is aimed to increase the number of individuals and data diversity as the process
progresses by asking the question (Yildinm & Simsek, 2016).

When the demographic information of the participants was examined, 16 of the teachers are female
(47.05%), 18 are male (52.94%); 24 (70.58%) at undergraduate level, 10 at master's level (29.41%); 16 of them
are 1-5 years (47.05%), 5 of them are 6-10 years (14.70%), 8 of them are 11-15 years (23.52%), 5 of them are
16 years and above (14.70%) have professional experience.

2.Data Collection Tool

The research was carried out with the approval of the ethics committee at the meeting numbered 4,
dated 07.09.2021, of the Social and Human Sciences Research and Publication Ethics Committee of the
Presidency of Kastamonu University.

In the research, structured interview, which is generally used in phenomenological studies, was preferred as a
data collection tool (Ersoy, 2013). It is aimed to obtain in-depth data from teachers ' views on the research
topic through the structured interview form developed by the researcher. While creating the draft interview
form, researches in the literature were used. In this framework, a total of 10 items were prepared in the
question pool. In order to ensure the suitability and clarity of the prepared interview questions for the purpose
of the study, the necessary corrections were made by taking the opinions of three researchers (two Social
Studies Education experts, one Geography education expert). These questions were removed from the form
because the experts stated that two questions were out of the scope of the research. The form was finalized
after the other questions were revised in order to be understandable and clear. In addition, questions were
added to obtain information about the demographic information of the participants (gender, education level,
professional seniority). The prepared form was restructured by applying it to two social studies teachers in
order to ensure the validity of the questions and to check their clarity, scope and language. Entries suitable
for the final interview formula; A place consisting of eight interviews.

3.Data Collection and Analysis

The data collection tool, which was prepared within the scope of the purpose of the research, was
transferred to the Google Forms system in order to deliver it more easily to the teachers working in various
provinces. In the first stage of the data collection process, voluntary participation consent was obtained from
the participants. The internet connection of the online form was shared with the teachers by the researcher.
Thus, the teachers participated in the research by filling out the form. Before the research, no information was
given to the teachers about ecological literacy. The data were collected between 10.09.2021 and 10.10.2021
in the 2021-2022 academic year.

The qualitative data obtained in the research were analyzed by content analysis in order to determine basic
coherence and meanings (Patton, 2014). The analysis of the data was carried out in four stages as suggested
by Yildirnm & Simsek (2016), coding the data, finding the themes, organizing and defining the data according
to the codes and themes, and interpreting the findings. Within the framework of these stages, the data were
analyzed in depth, read over and over again, and classified by determining categories and codes. Frequency
(f) and percentage (%) rates for each question are given in the relevant tables. For the privacy of the
participants, unique codes were given to each teacher (FT-1: Female Teacher-1, MT-2: Male Teacher-2).
Interpretations and explanations were made for the findings identified as a result of the examinations.

4.Validity and Reliability of Data Analysis

Various studies have been carried out to ensure the validity and reliability of the research. These are;
internal validity of the research by taking expert opinions; external validity of the research by making in-depth
descriptions of the research group and process; internal reliability of the research by including direct quotes;
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external reliability of the research by evaluating the analysis of the data by a different researcher. In addition,
Miles & Huberman's (1994) reliability formula for qualitative data analysis was calculated as “[Reliability =
Consensus / (Agreement + Disagreement) x 100]". Accordingly, “Reliability = 92%" was determined.

FINDINGS

The data obtained in line with the answers given by the teachers to the interview questions were analyzed
within the scope of the research questions and the findings were presented respectively.

1. Findings on the definition of the concept of ecology

In the first research question, the teachers were asked how they defined ecology, and it was tried to
determine the basic knowledge of the teachers about ecology. Information about the code and categories
determined as a result of the analysis of the answers to this question is given in Table 1.

Table 1. Definitions of teachers related to the concept of ecology

Categories Codes f %
Interaction of living things with themselves and their environment 8 40
Interaction of living and non-living things 5 25
interaction Interaction of living things with the environment 4 20
Interaction of living things with each other 3 15
Total 20 100
Environmental science 9 69
Science Natural science 4 31
Total 13 100
Ecological balance 3 60
Sustainability Continuity of nature 2 40
Total 5 100

When Table 1 is examined, it is seen that teachers define the concept of ecology and classify the
characteristics of this concept. In this context, it has been found that their answers to the concept of ecology
are grouped under eight codes in three categories. In the category of "interaction", it is seen that the most
opinion on the definition of ecology is "the interaction of living things with themselves and their environment".
Some of the teacher's views on this category are presented below.

FT-1: “The branch of science that studies the relationship of living things with their environment. MT-
4: "It is the science that studies the relationships of organisms with each other and with their
environment. MT-3: “Interactions of living and non-living things. FT-7: "It is the field of science that
studies the relationship between living things in nature.” MT-17: "It examines the interaction of living
things, plants and animals living on Earth.”

In general, according to teachers, the concept of ecology is expressed that living things are on the basis
of interaction with each other, other living, non-living and environment. In this context, teacher opinions point
to all kinds of interactions of both living and non-living elements as ecology.

When the definitions for the category “science”, the second category for the definition of ecology, are
examined, it is seen that the most views are “environmental science”. Some of the teacher's views on this
category are presented below.

MT-9: “Ecology means nature, natural science.” MT-13:"It is environmental science. MT-20: “In short,
natural science.” FT-26: "It is environmental and natural science.”

In general, ecology is expressed as both environmental and natural science, according to teachers. In
this context, it is seen from the teachers' views that they perceive the concept of ecology as both nature and
environmental science.

The third category created for the definition of ecology is “sustainability”. It is seen that the most
expressed opinion by teachers in this category is “ecological balance”. Some of the teacher's views on this
category are presented below.
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FT-15: “Continuing the existence and continuity of nature within itself. MT-23: “The natural balance
between living and non-living things on Earth. MT-32: “Ensuring continuity of living things in the
context of other and inanimate beings and their environment.

In general, some of the teachers state that ecology is related to sustainability and provides integrity
with the concept of ecology. In this context, it can be deduced from the views of teachers that the continuity
of living and non-living elements is related to sustainability. However, when the cognitive understanding of
the majority of teachers about ecology is examined, it can be said that they confuse the concept of ecology
with the concept of ecosystem.

2. Findings on the definition of ecological literacy

In the second research question, the teachers were asked how they define ecological literacy, and it
was tried to determine the teachers' views on the definition of ecological literacy. Information about the code
and categories determined as a result of the analysis of the answers to this question is given in Table 2.

Table 2. Definitions of teachers regarding the concept of ecological literacy

Categories Codes f %
Understanding the natural cycle/processes 7 37
Understanding nature correctly 7 37
Cognitive definitions To learn about living and non-living things and the environment 3 16
To learn about the human-environment relationship 2 10
Total 19 100
Behavioral definitions Living in harmony with the environment/nature 11 61
Reading nature correctly 7 39
Total 18 100
Awareness of the human-environment relationship 7 54
Affective definitions Understanding of environmental/environmental awareness 4 30
Awareness of ecological problems 2 16
Total 13 100

When Table 2 is examined, it is seen that teachers define the concept of ecological literacy and give
different definitions for this concept. In this context, it was determined that the answers to ecological literacy
were gathered under nine codes in three categories. In the category of "cognitive definitions" among the
categories presented, it is seen that the highest number of views on ecological literacy are "understanding
the natural cycle/processes” and "understanding nature correctly”. Some of the teacher's views on this
category are presented below.

MT-3: "To understand the natural cycle and ecosystem. MT-4: “It's about understanding what's going
on around people.” FT-7: "It is to acquire the ability to read and understand nature correctly and to add
meaning to the relationship of man with other living things and the environment through this skill.”
MT-12: “Gaining information about the environment in which they live, being able to recognize the
environment and the living things in it and perceiving the problems they are in". FT-32: "To live in
harmony with nature and to know the principles of nature.”

In general, the concept of ecological literacy is stated to be based on understanding the elements
related to nature in the cognitive dimension, according to the teachers. In this context, definitions of ecological
literacy as the process of understanding natural processes and acquiring knowledge are obtained from the
views of teachers.

It is seen that the most opinions expressed by the teachers in the "behavioral definitions" category
created about the definition of ecological literacy are in the "living in harmony with the environment/nature"
code. Some of the teacher's views on this category are presented below.

FT-1: “Living in harmony with the environment and nature. FT-14: "Protecting nature.” MT-17: “To
ensure that the natural structure and functioning of the ecosystem continue without disturbing it.” FT-
6: “To be able to live in harmony without harming the environment and nature in which people live.”

When teachers' opinions are examined, it is seen that the concept of ecological literacy is based on
living in harmony with nature/environment in behavioral dimension. In this context, definitions of ecological
literacy as providing continuity, harmonious living, and protection in relation to the environment are obtained
from the teachers' opinions.
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It is seen that the opinions of the teachers in the third category named "affective definitions" created
regarding the definition of ecological literacy are mostly gathered under the code of "awareness about the
relationship between human and environment". Some of the teacher's views on this category are presented
below.

MT-2: “Being more sensitive to one's environment.” FT-15: “To raise awareness in students for the
protection of ecological balance.” FT-19: “To create awareness in people by using environmental
information in order to be more sensitive to the environment.” MT-5: “It is to have the necessary
sensitivity in order not to spolil the relationship between people and nature.”

In general, teachers state that while defining ecological literacy, it is in the direction of creating
awareness and understanding on the basis of the environment and people in the affective dimension. In this
context, definitions of the concept of ecological literacy as being sensitive to the environment, being
conscious and creating awareness are obtained from the views of the teachers.

3. Findings on the ecological literacy of the active citizen

In the fifth research question, the opinions of the teachers on the ecological literacy of an active citizen
were asked, and it was tried to determine the teachers' views on the reasons for the active citizen to be
ecologically literate. Information about the code and categories determined as a result of the analysis of the
answers to this question is given in Table 3.

Table 3. Opinions of teachers on an active citizen being ecologically literate

An active citizen must be ecologically literate. Because, f %
Leaving a livable world 9 25
The need to be a responsible citizen 8 23
Patriotic value 7 20
Interaction between man and environment 7 20
People's sensitivity 4 12
Total 35 100

When Table 3 is examined, the teachers stated the reasons why an active citizen should be ecologically
literate. In this context, it has been determined that teachers' opinions are gathered under five categories. It
is seen that the most opinion among the categories presented is "leaving a livable world". Some of the
teacher's views on this category are presented below.

FT-1: "It definitely should. Thus, the world becomes a more livable place. The ongoing mutual
relationship between the individual and the environment can be carried forward with the sensitivity of
the citizens.” MT-3: "The active citizen must first lead the protection of the area in which he lives. Being
a citizen requires protecting the place where oneself and other people live. At the same time, it requires
contributing to the solution of problems related to the natural environment.” FT-10: “Citizenship is not
Just about voting or paying taxes. First of all, it is necessary to protect the ecological balance in order to
ensure the continuation of life and transfer it to the future. This is only possible by being ecologically
literate.” MT-12: "An active citizen is one who does not harm his country or nation. In order for a
homeland to be passed on to future generations, individuals must be environmentally conscious. If
individuals unconsciously use and consume the environment, they will not be able to leave a livable
homeland for future generations. This is the greatest harm that can be done to the homeland and nation
in the eyes of individuals.” MT-5: “Every citizen must be ecologically literate. This is a requirement of
being a citizen.” FT-32:"Considering today's environmental problems, our citizens should be ecologically
literate, since the main factor that will protect the environment is human.” MT-17: "An active citizen
tries to build the future and takes care of ecology. Being aware of the fact that ecology is entrusted to
us for future generations and acting accordingly are among the characteristics of good and effective
citizens.” MT-30: “It definitely should. One of the most important duties of a responsible citizen is to
leave a clean and livable environment to future generations.”

In general, teachers express opinions about the need for an active citizen to be ecologically literate, to
have responsibilities regarding the environment, and to the need for human-environment interaction. In this
context, it is stated in the opinions of the teachers for various reasons such as the ecological literacy of an
active citizen, the need for individuals to leave a livable world, the need to be a responsible citizen, the value
of patriotism, the interaction between people and the environment, and the sensitivity of people.
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4. Findings on the characteristics of ecologically literate individuals

In the fourth research question, it was tried to determine the opinions of the teachers about the
characteristics of the ecologically literate individual. Information about the code and categories determined
as a result of the analysis of the answers to this question is given in Table 4.

Table 4. Teachers' views on the characteristics of an ecologically literate individual

Categories Codes f %
Sensitive 14 22
Loving 12 18
Protecting 9 14
Not engaging in dangerous behavior 8 13
Conscious 6 10

Characteristics of an ecologically literate individual Respectful 5 8
Valuing 4 6
Living in harmony 2 3
Peace 1 2
Knowing the principles of nature 1 2
Defending the rights of living beings 1 2
Total 63 100
Raising awareness 7 27
Get informed 4 15
Researching 4 15
Frugal/saving 3 12
Solution oriented 2 7
Observer 1 4

Self-evaluation as an ecologically literate individual Curious 1 4
Being a role model 1 4
Responsible 1 4
Clean 1 4
Entrepreneur 1 4
Total 26 100

When Table 4 is examined, the teachers expressed their views on the characteristics of the ecologically
literate individual. In this context, it was determined that the answers of the teachers regarding the
characteristics of the ecologically literate individual were gathered under twenty-two codes in two categories.
It is seen that the most opinions in the category of "characteristics of an ecologically literate individual" are
described as "sensitive" and "loving". Teachers expressed their views on the characteristics and responsibilities
of an ecologically literate individual. Some of the teacher's views on this category are presented below.

FT-7: "Knowing and valuing the habitats of living creatures in nature. Thus, it can be possible to take
precautions against possible dangers.”. MT-17: “Those who know the ecological system, struggle to
prevent the deterioration of the ecological balance, and reflect what they know into their lives.” MT-22:
“It loves nature, defends the right to life of every living thing, does not exclude any living thing, and
protects our world.” MT-3: “Knowing the principles and limits of nature, living in harmony with nature.”

In this context, objectives such as ecological literacy, creating a sensitive society and creating
environmental understanding are obtained from the views of teachers. In this context, it is emphasized that
an ecologically literate individual should have some characteristics such as being sensitive, loving and

protecting the environment, not engaging in dangerous behaviors, and being conscious.

Regarding the category of "self-evaluation as an ecologically literate individual®, teachers first stated
that ecologically literate individuals raise awareness of other individuals. Teachers express their views on
ecological literate identity characteristics. Some of the teacher's views on this category are presented below.

FT-10: “A role model who is knowledgeable about the living things in the natural life, stays away from
all kinds of behavior that will harm the nature, tries to raise the awareness of the people around him on
this issue.” FT-19: “Investigative, curious, seeking solutions to problems, social, able to listen to himself
.” MT-2: “The one who acts sparingly in the consumption of resources and raises awareness of the
people around him.” MT-16: "Has knowledge about the harmony of living things in the environment.”
FM-6: "He is willing to enlighten his environment on issues related to ecology.”
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In general, teachers express their views on their ecologically literate identity characteristics. In this
context, teachers' opinions emphasize some of their own characteristics such as ecologically literate
individuals who raise awareness of others, acquire knowledge, research, frugal/saving, and solution-oriented.

5. Findings on the aims of ecological literacy education

In the third research question, the teachers were asked what the aims of ecological literacy education
could be, and it was tried to determine the teachers' views on the aims of ecological literacy. Information
about the code and categories determined as a result of the analysis of the answers to this question is given
in Table 5.

Table 5. Opinions of teachers about the aims of ecological literacy education

Categories Codes f %
Living without disturbing the ecological balance 6 24
To raise awareness of individuals 6 24
Protecting nature/living things 5 20
Behavioral purposes Ensuring ecological balance 5 20
Making the world livable 2 8
Shrinking the ecological footprint 1 4
Total 25 100
Understanding the impact of living things on ecosystems 6 32
Cognitive purposes Establishing a relationship between man and the environment 6 32
Getting to know nature 5 26
Gaining knowledge to protect nature 2 10
Total 19 100
Affective purposes Developing a society sensitive to ecological problems 3 60
Build in-depth understanding of individuals 2 40
Total 5 100

When Table 5 is examined, it is seen that teachers have classified the aims of ecological literacy
education. In this context, it has been determined that teachers' answers to the aims of ecological literacy
education are grouped under twelve codes in three categories. It is seen that the most opinions in the
"behavioral purposes" category among the categories presented are "living without disturbing the ecological
balance" and "raising awareness of individuals". Some of the teacher's views on this category are presented
below.

MT-3: “To enable people to survive without destroying nature.” MT-5: “It is to protect the environment
we live in and make it more livable without harming the nature.” MT-17: “Ensuring the continuation of
the natural balance, trying to prevent the occurrence of a chain of disasters in the ecosystem.” FT-18:
“To organize our life practices in a way that will reduce our ecological footprint and to defend the right
to life of every living thing.”

In general, teachers state that the aims of ecological literacy are to protect ecology in the behavioral
dimension and to provide ecological balance. In this context, objectives such as ecological literacy,
sustainability, protection of the environment and defending the right to life of living things are obtained from
the views of teachers.

It is seen that the most opinions expressed by the teachers in the category of "cognitive purposes"
created about the objectives of ecological literacy are under the codes of "understanding the impact of living
things in the ecosystem" and "establishing a relationship between people and the environment". Some of the
teacher's views on this category are presented below.

MT-12: “It is to enable people to recognize the environment and perceive environmental problems.”
FT-19:"It is to raise individuals who think ecologically and understand and comprehend natural systems
so that all people living in the world can survive.” FT-15: “To teach what to do to protect nature.” MT-
23: "To understand the harmony and order in nature well.” MT-29: “To understand the effects of
humans, nature and other living things on each other.”

In general, the teachers stated that the aims of ecological literacy are to learn about nature in the
cognitive dimension, to know nature, and to understand the effect of living things on nature. In this context,
objectives such as ecological literacy, recognizing the environment, ecological thinking and understanding for
sustainability are obtained from the views of teachers.
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Another category created for the purposes of ecological literacy is the category called “aims with
affective content”. It is seen that teachers' opinions are mostly gathered under the code of "developing a
society sensitive to ecological problems”. Some of the teacher's views on this category are presented below.

FT-6: “To give people the awareness that life is possible without harming nature.” FT-8: “To create a
society sensitive to environmental problems.” MT-9: “To introduce individuals to nature and living
things well, to make them aware of the relationships between them, and to change people's perspectives
on the world accordingly.” FT-10: “When we look at today's world, we are faced with many ecological
problems. In order to prevent this, it is necessary to create awareness of nature and environment in all
individuals.” MT-16: “It is to raise awareness of people to be sensitive to the living things around them
and not to harm them.” MT-22: “To raise individuals who have adopted the principle of living in
harmony with nature.”

In general, teachers state that the aims of ecological literacy are to create an environmentally sensitive
and understanding society in the affective dimension. In this context, objectives such as ecological literacy,
creating a sensitive society and creating environmental understanding are obtained from the views of
teachers.

6. Findings on the relationship between social studies course and ecology

In the sixth research question, it was tried to determine the knowledge and opinions of the teachers
about how they establish a relationship between the social studies course and the ecology. Information about
the code and categories determined as a result of the analysis of the answers to this question is given in Table
6.

Table 6. Opinions of teachers on the connection between social studies course and ecology

Categories Codes f %
Interdisciplinary 14 29
On the basis of human and environment interaction 11 23
Common features of Deals with living and non-living things 7 16
social studies course and  Associated with life 6 12
ecology science Living in harmony with all the elements in the environment 5 10
Trying to protect natural resources with environmental awareness 3 6
To raise awareness on ecology issues 2 4
Total 48 100

When Table 6 is examined, the teachers stated that there is a connection between the social studies
course and the science of ecology. Teachers used expressions regarding the common characteristics of both
the course and the science of ecology. In this context, it was determined that the answers of the teachers
about the relationship between social studies course and ecological literacy were gathered under seven codes
in one category. Some of the teacher's views on this category are presented below.

MT-24: “Environmental issues are among the main topics of social studies. Every subject that concerns
nature, environment and life is related to both ecology and social studies.” MT-3: “Social studies gives
information about the individual, society and environment. For this reason, social studies acquisitions
are related to ecology itself.” FT-6: "Social studies course includes many disciplines within social
sciences. Human interaction with the environment or the effects of the natural environment on humans
are the subjects given in the social studies course.” FT-32: "The expression "explains the interaction
between human and environment by recognizing the general geographical features of the world and
the environment in which they live” in the general objectives of the social studies course is proof that it
is directly related to ecology.” MT-5:"All kinds of elements that concern living things in society are
related to social studies. Since ecology is a science that studies living things, it is related to social studies.”
FT-7: "Social studies is not independent of nature and human and helps to establish the link between
human-society-nature-future.” MT-11: “Since the Social Studies course is a course that directly concerns
life, there is a direct connection between them and ecology. Both environmental problems and human
relations with other living things are indispensable subjects in social studies.” FT-31: "Since social studies
is a course that includes many branches of science, it is also closely related to the science of ecology.”

In general, teachers express opinions that there is a connection between the social studies course and
the science of ecology, and that this connection has common features both in the course and in ecology. In
this context, it is stated in the opinions of the teachers that the social studies course and the science of ecology
have common features such as being interdisciplinary, on the basis of human and environmental interaction,
related to life and aiming to live in harmony with all the elements in the environment.
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7. Findings on ecological literacy education

In the seventh research question, the teachers were asked how ecological literacy education should be
done, and it was tried to determine the basic knowledge and opinions of the teachers about the applicability
of such an education process. Information about the code and categories determined as a result of the analysis
of the answers to this question is given in Table 7.

Table 7. Opinions of teachers on the implementation of ecological literacy education

Categories Codes %
Experience-based learning 16 72
Learning from near and far 4 18
Teaching principles Learning from the concrete to the abstract 2 10
Total 22 100
Social learning 8 42
Project-based learning 6 32
Teaching-learning theories Cooperative learning 4 21
Multiple intelligences 1 5
Total 19 100
Teaching through presentation 10 58
Inquiry-based teaching 6 36
Teaching strategies Teaching by invention 1 6
Total 17 100
Case study 11 34
Expression 10 30
Teaching methods Experiment 6 18
Problem solving 5 15
Argument 1 3
Total 33 100
Drama 6 34
Brainstorming 3 18
Simulation 3 18
Creating a story 2 12
Teaching techniques Speaking ring 1 6
Six hats 1 6
Six shoes 1 6
Total 17 100
Video 7 20
Film 5 15
Image/photo 5 15
Nature documentary 4 12
In-school practices/activities Animation 4 12
Educational game 3 9
Board-poster works 3 9
Workshops 2 6
Quizzes 1 3
Total 34 100
Nature trips 21 31
Observation 15 22
Tree planting 8 12
Growing plants 6 9
To feed animal 5 7
Out-of-school practices/activities Camp 4 6
Environmental Cleaning 3 4
Hiking 3 4
Visit to the zoo/shelters 2 3
Landscape studies 1 2
Total 68 100

When Table 7 is examined, the teachers expressed their views on how ecological literacy education
should be done in line with their experiences and knowledge. In this context, it was determined that the
answers of the teachers on how to do ecological literacy education were gathered under forty-one codes in

seven categories.

In the category of “teaching principles” created about ecological literacy education, the highest number
of opinions expressed by teachers was “learning based on experience”; “Social learning”; In the category of
“teaching strategies”, the highest number of opinions were “teaching by presentation”; In the category of
“teaching methods”, the highest number of opinions was “case study”; “drama”; “video” with the highest
number of views in the “in-school applications/activities” category; In the category of "out-of-school
practices/activities”, it is seen that the most opinions are under the code of “nature trips”. Some of the
teacher's views on the categories are presented below.
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MT-2: “As stated in the theory of multiple intelligences, methods such as trips, observations and field
studies can be used for ecological literacy education, in which the nature/existential intelligence type is
emphasized. Again, social learning theory can be used as another approach. In social learning theory,
student awareness can be increased through observation.” FT-10: “Ecological literacy education should
be done by directly intertwining individuals with nature. For this, scientific excursions and camps can be
carried out. Thus, individuals will realize the vitality, harmony and cyclicity in natural life. At the same
time, the level of knowledge and sensitivity of individuals can be increased by watching animated films
and videos. They may be asked to carry out a project related to any ecological problem.” MT-5: “Every
school should provide the ecological environment itself. Schools should not be built only as areas covered
with concrete. Various animals and plants can be grown in schools. This will contribute greatly to the
students' having this competence.” FT-18:“This education should explain how the world and life on it
came to be, teach the importance of diversity in life and the benefits that nature offers to all living
things, and introduce the problems that threaten nature and living things.” MT-9: “I don't think that
this will be possible via computer or smart boards, | think this habit should be gained by doing and
living.”

In general, teachers associated both teaching principles, methods and techniques, and
practices/activities with ecological literacy education. In this context, it is stated in the opinions of the teachers
that ecological literacy education should be given on the basis of learning by doing, supported by in-school
and out-of-school practices and with various in-class practices.

8. Findings on the difficulties that may be encountered in ecological literacy education

In the eighth research question, teachers were asked about the difficulties they may encounter in
ecological literacy education, and it was tried to determine the teachers' views on the problems in the
ecological literacy education process. Information about the code and categories determined as a result of
the analysis of the answers to this question is given in Table 8.

Table 8. Opinions of teachers about the difficulties that may be encountered in ecological literacy education

Categories Codes f %
Financial inadequacy 10 38
Student attitude 6 22
Transportation shortage 3 12
Lack of education 2 8
Difficulties encountered Official permissions 2 8
before training Attitude of school administration 1 4
Animal phobia 1 4
Parent's attitude 1 4
Total 26 100
Environmental conditions 5 37
Time crunch 3 21
Difficulties encountered Inconsistency of plan and implementation 3 21
during training Number of participation 2 14
Insect bite 1 7
Total 14 100
Social attitude 11 92
Post-training difficulties Allergic reactions 1 8
Total 12 100

When Table 8 is examined, the teachers stated that there are various difficulties that may be
encountered before, during and after the education in ecological literacy education. In this context, it has
been determined that the answers of the teachers regarding the difficulties that may be encountered in
ecological literacy education are gathered under fifteen codes in three categories.

Teachers express the difficulties experienced in ecological literacy education under the "material
inadequacy" code of the most opinions in the category of "problems that may be encountered before
education". Teachers stated that there may be various problems such as financial inadequacies, transportation
problems, lack of education, permissions, negative attitudes of students, school administration and parents
before education. Some of the teacher's views on the categories are presented below.

MT-17: "A teacher who does not have sufficient knowledge and skills can be a problem. There may be
problems such as permission and cost in out-of-school activities.” MT-5: “The most important problem
will be the prejudices of people who do not have this skill.” MT-9: “There may be problems such as
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financial opportunities in schools and student indifference.” FT-28: “An effective result cannot be
achieved if it is not taken seriously and given importance.”

In general, teachers stated that there may be various problems such as financial inadequacies,
transportation problems, lack of education, permissions, negative attitudes of students, school administration
and parents before ecological literacy education.

It is seen that the most opinions expressed by the teachers in the category of "problems that may be
encountered during education" created about the difficulties experienced in ecological literacy education are
under the code of "environmental conditions". The teachers stated that there may be problems such as the
environmental conditions during the education, the insufficient time allocated, the implementation and the
plan are not in the same direction, and the number of participants is high. Some of the teacher's views on the
categories are presented below.

MT-25: “Time and space can be a problem.” FT-1: “Theoretical knowledge may cause difficulties in
practice.” FT-27:"There may be problems in controlling students.” MT-2: “While gaining ecological
literacy skills, awareness is raised within the possibilities of environmental factors.”

In general, teachers stated that problems such as environmental conditions during ecological literacy
education, insufficient time allocated, application and plan are not in the same direction, and the number of
participation is high.

Another category created regarding the difficulties experienced in ecological literacy education is the
category of "problems that may be encountered after education”. It is seen that the opinions of the teachers
are mostly gathered under the code of "social attitude". Teachers state that after the training, there may be a
contradiction between what the students acquire in education and their social attitudes, and that various
reactions may occur. Some of the teacher's views on the categories are presented below.

It will be difficult to gain this awareness because the characteristics of today's consumer society are
widespread and an understanding that consumes limited natural resources (FT-8).

MT-11: “Just as the ecological literacy education given at the school remains only as a course and
cannot be transferred to practical life.” FT-31: “Infectious diseases may occur after training.” FT-10: “It
is not possible today to demand a sustainable life by making some concessions from people's habits,
wishes and comforts.”

In general, teachers state that after the ecological literacy education, there may be a contradiction
between what the students have acquired in education and their social attitudes, and that there may be
various reactions.

CONCLUSION, DISCUSSION AND SUGGESTIONS

In the study, it was aimed to determine the views of social studies teachers on ecology, ecological literacy
and ecological literacy education. In the light of the findings obtained from the research, the following
results were determined:

It is seen that the teachers have knowledge about the concept of ecology, as they define the
concept of ecology as "the interaction of living things with each other, with inanimate objects and their
environment, nature and environmental science" and "sustainability”. In this context, when the
definitions of teachers about ecology are examined, it is seen that they are generally parallel to the
definitions in the literature (Ering, 1984; Spurgeon, 2006; McBride, 2011). However, when the cognitive
understanding of some teachers about ecology is examined, it can be said that they confuse the concept
of ecology with the concept of ecosystem. Aydin et al. (2016) also state that teachers respond to the
concepts of ecology and ecological literacy in different ways. Ecology can be characterized as taking into
account all living things while understanding the economy of nature. While ecology examines the
relationships of living things with each other and with their environment, ecosystem is defined as the
whole of the living and non-living environment.

Teachers defined the concept of ecological literacy as “understanding the natural cycle/processes,
understanding nature correctly, living in harmony with the environment/nature, awareness of the
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relationship between human and environment”. It was concluded that they had knowledge about this
concept. In the related literature, ecological literacy is defined as a skill that includes dimensions such as
knowledge, awareness, attitude and behavior. In addition, the results of the research support the results
of different studies. Ozer & Yildirim (2021) found that preschool teachers have knowledge of ecological
literacy and that the definitions they make are similar to the literature. Another study shows that social
studies teachers trained in ecological literacy define ecological literacy as “the science of understanding
nature correctly and living appropriately” (Aydin et al.,, 2016). When the studies are compared, it can be
said that even teachers from different branches perceive this concept in a similar way.

All of the teachers stated that an active citizen should be ecologically literate. Teachers justify
these thoughts as leaving a livable world, being a responsible citizen, patriotic value, interaction between
people and the environment, and people’s sensitivity. In a study conducted with social studies teachers
who have received ecological literacy training, it is stated that countries should make laws regarding the
solution of ecological problems, that their citizens should be educated to gain ecological thinking skills,
and that every citizen should be ecologically literate (Aydin et al., 2016). Demir (2021b) found in her
study that the parents of students receiving ecological literacy education emphasized that an active
citizen should also be ecologically literate. In this direction, the result reached in the research is important
in reaching the ultimate goal of social studies.

As another result of the research, teachers stated that ecologically literate individuals are sensitive,
loving, protecting, not behaving dangerously, conscious, respectful, valuing, living in harmony, knowing
the principles of nature, and defending the right to life of living things. In addition, it is seen that teachers
evaluate themselves as ecologically literate individuals as being conscious of others, informed,
researching, frugal/saving and solution-oriented. In this context, the ecologically literate individual
characteristics stated by the teachers are similar to the literature. In this context, the ecologically literate
individual characteristics stated by the teachers are in line with different studies (Borden, 2007; McBride,
2011; Ozer & Yildirim, 2021). Therefore, the ecologically literate individual is both the one who knows
and the one who can apply what he knows in his daily life (Lebo Ill, 2012).

By adding the concept of literacy to the concept of ecology, which has a common bond with
different disciplines, it is aimed to make individuals understand the dynamics of the world and to adopt
sustainable lifestyles. As another result of the research, teachers generally state the aims of ecological
literacy education, including behavioral, cognitive and affective content. In line with this result, it is seen
that the aims of ecological literacy stated by the teachers are similar to the literature (Schwartz, 1999;
Wooltorton, 2006; Ha et al, 2021). As a matter of fact, ecological literacy aims to understand the
dynamics of the modern world, to understand the nature of ecological problems and to design
sustainable lifestyles (Boehnert, 2013).

All of the teachers defend the view that the social studies course is related to ecology. Teachers
stated that social studies is related to ecology as an interdisciplinary, interaction-based, life-related,
natural resources and awareness-raising course. As a matter of fact, social studies course makes use of
various sciences such as ecology in order to raise effective citizens who can make informed decisions
and solve problems in changing local and global conditions (Oztiirk, 2009). Wooltorton (2006), on the
other hand, states that the concepts, skills, values and activities related to ecological literacy are taught
to students in the social studies course. In addition, ecological literacy can play an important role in
raising effective citizens, which is the ultimate goal of social studies course.

Teachers stated that ecological literacy education should be done within the scope of various
teaching principles, strategies, methods and techniques. Teachers generally stated that ecological
literacy education can be applied with the principle of experience-based learning, social learning theory,
teaching strategy by presentation, case study method, and drama technique. In addition, video, film,
visual/photography, such as in-class applications/activities can be included, while nature trips,
observation, tree planting, plant breeding, animal feeding, such as outside-class applications/activities
can be included. This result obtained in the study is in the same direction as similar research results in
the literature. Okyay et al. (2021) in their study with preschool teachers, they stated that teachers should
make arrangements for school gardens suitable for feeding animals and growing plants. In addition,
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they emphasized that students should be given responsibility and that their work that awakens the
consciousness of nature should be done. In the study conducted by Giizelyurt & Ozkan (2018) with pre-
school teachers, activities such as plant breeding, animal feeding, examination in nature, making trips
and recycling are included in environmental education. Turkoglu (2019) stated that teachers and teacher
candidates prefer experiment and observation, drama and game methods in environmental education.
In the relevant literature, students can better grasp the seriousness of ecological problems through
activities intertwined with nature (Ha et al., 2021). In addition, Berkowitz et al., (2005) emphasized that
learning and teaching should be a content together and field studies should be included in ecological
literacy education.

Teachers stated that the difficulties in ecological literacy education were before, during and after
the education. Financial inadequacy, lack of transportation, lack of education, official permissions,
negative attitudes of students, parents and administrators are listed as the difficulties that may be
encountered before the education. During the training, environmental conditions, time constraints, high
number of participants, inconsistency of the plan and the implementation were stated as other
difficulties that could be encountered. The stereotypical perception of society after education is stated
as the most important difficulty that can be encountered. Similar to the results of the research, in a study
conducted with preschool teachers, the lack of materials in nature education, the subject, the field of
application, the overprotection of the parents, the negative attitude of the administrators, the financial
inadequacy, the lack of experts, crowded classes, official permissions, the undisciplined behavior of the
children in the activities were stated as the difficulties experienced by the teachers (Okyay et al.,, 2021).
Guzelyurt & Ozkan (2018) and Tirkoglu (2019) stated in their studies that the inadequacy of the
educational environment of the teachers, the lack of support from the parents, the lack of materials and
the lack of support from the administrators are the difficulties they experience in nature education.
Pedretti & Nazir (2014) also found that teachers have difficulties in environmental education due to the
lack of environmental resources and the intensive curriculum.

Ecologically minded individuals are needed to ensure a sustainable future. Teachers, especially
the family, have an important role in raising these individuals. Within the scope of the qualified formal
education given, it is important to facilitate the ecological literacy education process and to ensure the
continuity of this education in order for the individual to be ecologically literate and to be able to provide
these educations.

In the light of the research findings and the results of the studies in the literature, the following
suggestions are presented: Ecological literacy training can be provided to social studies teachers and
the continuity of these trainings can be ensured. Environmental education activities can be planned in
the presence of teachers and experts. It can be suggested that all stakeholders in the education process
(school management, parents, etc.) provide convenience in order to overcome the difficulties to be
experienced in the ecological education process to be given in schools. Materials, transportation
vehicles, etc. needed in the realization of ecological literacy education. factors may be taken into account
by the authorities. A comparison can be made by taking the opinions of teachers in different branches
about ecological literacy. Determining the ecological literacy levels of social studies teachers can be
handled by other researchers.
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Ozet

Ekolojik sorunlarin giinden giine artmast telafisi olmayan tehlikelere yol
acmaktadir. Bu durum insanlarin diger canlilar ve cevre ile uyumlu yasamasint
zorunlu kilmakta ve ekoloji biliminin 6nemini artirmaktadur. Dolayistyla bireylerin
strdirtilebilir - kalkinmasinda  ekolojik  okuryazarlik  nitelikli  bir  temel
olusturmaktadir. Nitekim c¢evreye duyarli davranislara sahip 6grencilerin
yetistirilmesi  gerekmektedir. ~ Ogrencilerin ~ yasarmin  siirdiiriilebilirligini
6nemsemeleri ve sorumlu vatandaslar olmalart icin sosyal bilgiler 6gretmenlerinin
merkezi bir rolii bulunmaktadir. Bu arastirmada, sosyal bilgiler égretmenlerinin
ekolojik okuryazarliga iliskin gériisleri ve farkindaliklart incelenmektedir. Nitel
arastirma yénteminin kullanddigt bu arastirmaya Tiirkiye'nin farkl illerinde gérev
yapan 34 sosyal bilgiler dgretmeni katimustir. Arastirmact tarafindan hazirlanan
actk uclu sorulardan olusan yart yapillandinlmis gériisme formu ile veriler
toplanmustir. Arastirmada elde edilen veriler icerik analizi ile ¢éziimlenmistir.
Ogretmenlerin  yaptigt ekoloji, ekolojik okuryazarlik tanimlarinin, ekolojik
okuryazarligin amaclarinn ve ekolojik okuryazar bireyin ézelliklerinin literatiir ile
benzer oldugu goérilmdstiir. Ayrica 6gretmenler etkin bir vatandasin ekolojik
okuryazar oldugunu ve sosyal bilgiler dersinin ekoloji bilimi ile iliskili oldugunu
vurgulamistir. Ogretmenler ekolojik okuryazarlik egitiminin uygulanmasinda farkl
ilke, kuram, strateji, yéntem, teknik ve etkinlikler hakkinda gériis belirtmistir. Ayrica
o6gretmenler ekolojik  okuryazarlik egitimi dncesi, swrast ve sonrasinda
karsilastlabilecek glicliiklere dikkat cekmislerdir.
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Genisletilmis Ozet

Problem: 21. Yizyll bireylerinden cesitli okuryazarliklara sahip olmasi beklenmektedir. Nitekim
okuryazarlik kelimesi cografya, bilgi, ekonomi, hukuk, medya gibi cesitli kelimelerle biitlnleserek belirli
bilgileri ve becerileri iceren yeni ve farkli kavramlari olusturmaktadir. Egitimde okuryazarlik becerileri
genis bir yelpazede nitelendirilirken bu yeni becerilerden biri de ekolojik okuryazarliktir.

Ekolojik okuryazarlik, iki konuyu birlestiren dnemli bir terimdir (Ha, Huang, Zhang & Dong, 2021).
Ekolojik okuryazarlik kavramini olusturan kelimeler yakindan incelendiginde ekoloji, Yunanca kokenli
“oikos” ve “logos” kelimelerinden olusarak “Oekologie” terimi tiiretilmistir. Canhlarin birbirleri arasindaki
baglantilari ve cevreleri ile etkilesimlerini inceleyen bir disiplin seklinde tanimlanmaktadir (Spurgeon,
2006; Online Etymology Dictionary, 2020). “Literacy” kelimesine karsilik gelen okuryazarlk ise kimlik
olusturma, eylemlilik, okuma yazma becerilerini kullanmayi ve 6grenmeyi iceren anlam olusturma
strecidir (Haggstromi ve Schmidt, 2020). Ekolojik okuryazarlik ile ekolojik bilginin edinilmesi, ekolojik
farkindaligin artirilmasi, ekolojik etigin pekistirilmesi, ekolojik tutum ve davranislarin iyilestiriimesi,
glclendirilmesi amaclanmaktadir (Ha ve digerleri, 2021).

Ekolojik okuryazarlik ile ekolojik bilginin edinilmesi, ekolojik farkindaligin artiriimasi, ekolojik etigin
pekistirilmesi, ekolojik tutum ve davranislarin iyilestirilmesi, giclendirilmesi amaglanmaktadir (Ha ve
digerleri, 2021). Bu amaclar gerceklestiren bireyler, ekosistem dinamiginin gecmis ve gelecekteki
sonuglarinailiskin algi ve anlayisa sahip, ekolojik sorunlari elestiren, arastiran, sorgulayan ve bu sorunlara
¢6zlm bulan, kendilerini doganin bir pargasi kabul eden ekolojik okuryazar olarak tanimlanabilir (Khanal,
Pandey, Khan, Mishra & Kunwar, 2020; Ozer & Yildirim, 2021).

Ekolojik okuryazarlik egitimi, egitim slrecinin temel odaklarindan biridir. Nitekim insan temelli
yanlis davranislar sebebiyle hava, toprak ve su kirliligi, dogal kaynaklarin azalmasi ve kiresel iklim
degisikligi gibi geri donlst olmayan c¢evresel tehlikeler meydana gelmistir. Bu nedenle ekolojik
okuryazarlik ginimiz diinyasinda énem tasimaktadir (Irianto, Yunansah, Mulyati, Herlambang &
Setiawan, 2020; Khanal, Pandey, Khan, Mishra & Kunwar, 2020). Ogrencilere bugiin verilecek egitimin
icerigi, bireyin gizil glclini ortaya c¢ikarmak ve bunlar davranisa donistirerek gelecegin
surddrilebilirligine yardimci olacaktir. Dolayisiyla onlar ekolojik okuryazar bireyler olarak yetistirmek
gerekmektedir. Ogrencilerde ekolojik okuryazarligi gelistirmek icin stirdirilebilirlik kapsaminda cevrenin
korunmasi ve ekolojik farkindalik olusturulmalidir (Febriani, Farihah & Nasution, 2020; Khanal ve
digerleri, 2020; Kocoglu & Ekici, 2013). Nitekim egitim slrecinde sadece bilgi boyutunda kalmayip
eylemsel boyutta ekolojik okuryazar bireyler yetistirmek hedeflenmektedir (Ozer & Yildirnm, 2021).
Ekolojik yasam becerilerinin kazandirmasi, insanin dogayla bagini kurarak kuvvetlendirilmesi ve ekolojik
temelli bir yasam olusturulmasi 6gretmenler tarafindan gergeklestirilebilir (Aydin, Diindar & Korkut,
2016). Cunkl o6gretmenler, ekolojik okuryazar bireylerin yetistiriimesinde 6nemli bir role sahiptir.
Ogretmenlerin sahip oldugu pedagojik bilgi diizeyleri, ekolojik okuryazarliga iliskin bilgi, tutum ve
davraniglari egitim sirecinde 6nem tasimaktadir. Berkowitz, Ford & Brewer (2005) o6ncelikle
ogretmenlerin birer ekoloji okuryazari olmalarini ve ekolojik okuryazarligi iceren temel ekolojik sistemleri
ve ilkeleri anlamalari gerektigini belirtmektedir.

Ekolojik okuryazarligin yeni bir kavram olmasindan dolayi literattrde ilgili ¢alismalarin sinirli
oldugu soylenebilir. Bununla birlikte, ekolojik okuryazarligin egitim baglaminda az kullanildigi ve az
arastinldigini - gortlmektedir. Yapilan calismalarin  farkli  branstaki 6gretmenlerin  gorislerinin
belirlenmesine yonelik oldugu gorulmektedir. Sosyal bilgiler 6gretmenlerinin  goérislerinin  de
degerlendirilmesine yodnelik kapsaml bir calismaya ihtiyag oldugu tespit edilmistir. Bu baglamda
arastirmanin, sosyal bilgiler 6gretmenlerinin ekoloji ve ekolojik okuryazarlik konusunda mevcut
gorislerinin ortaya koyulmasina ve ekolojik okuryazarlik egitimi programinin gelistiriimesinde literatiire
katki saglayacagi dustinilmektedir.

Yontem: Sosyal bilgiler 6gretmenlerinin ekoloji, ekolojik okuryazarlik ve ekolojik okuryazarlk egitimi
hakkinda sahip olduklari bilgileri derinlemesine tespit etmek amaglandigindan, calismada nitel arastirma
yontemlerinden fenomenolojik desen kullaniimistir. Fenomenolojik desenin temel amaci, bireylerin kendi
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bakis acisindan algi ve deneyimlerini derinlemesine ve ayrintili kavramlar veya durumlari 6n plana
cikarmaktir (Ersoy, 2019).

Arastirmanin ¢alisma grubunu, Tirkiye'nin farkli illerinde gérev yapan, gondllilik esasi 34 sosyal
bilgiler 6gretmeni olusturmaktadir. Katilimcilar belirlenirken amagh 6rnekleme yodntemlerinden
kartopu/zincir 6rneklemesi kullanilmistir. Bu yaklasima goére, arastirmanin problemi dogrultusunda
zengin bilgi kaynagdi olabilecek bireylerin belirlenmektedir. Bu yaklasima gore, arastirmanin problemi
dogrultusunda zengin bilgi kaynagi olabilecek bireylerin belirlenmektedir. Gériisme formunu dolduran
sosyal bilgiler 6gretmenine “Arastirma konusu ile ilgili gériisme formunu kimlere iletmemi dnerirsiniz?”
sorusu sorularak sureg ilerledikce birey sayisi ve veri ¢esitliliginin artirlmasi amaclanmaktadir (Yildinm &
Simsek, 2016).

Arastirmada veri toplama araci olarak fenomenolojik c¢alismalarda genellikle kullanilan
yapilandiriimis goriisme tercih edilmistir (Ersoy, 2013). Arastirmaci tarafindan gelistirilen yapilandiriimis
goriisme formu araciligiyla 6gretmenlerin arastirma konusuna iliskin gértslerinden derinlemesine veri
elde edilmesi amaglanmistir. Nihai gérisme formu katilimcilarin kisisel bilgilerini igeren birinci kisimdan;
sekiz adet goriisme sorularinin yer aldidi ikinci kisimdan olusmaktadir.

Arastirmanin amaci kapsaminda hazirlanan veri toplama araci cesitli illerde godrev yapan
ogretmenlere daha kolay bir sekilde ulastiriimasi icin Google Forms sistemine aktariimistir. Veri toplama
strecinin ilk asamasinda katilimcilardan gonalli katilim onayr alinmistir. Cevrimici formun internet
baglantisi arastirmaci tarafindan 6gretmenlerle paylasiimistir.

Arastirmada elde edilen nitel veriler, temel tutarliliklar ve anlamlari belirlemek amaciyla icerik
analizi ile cozimlenmistir (Patton, 2014). Verilerin analizi Yildirim & Simsek (2016) tarafindan onerilen,
verilerin kodlanmasi, temalarin bulunmasi, verilerin kodlara ve temalara gore diizenlenmesi ve
tanimlanmasi ile bulgularin yorumlanmasi olmak tizere dort asamada gerceklestirilmistir.

Arastirmanin gecerlik ve guvenirliginin saglanmasi amaciyla gesitli ¢alismalar yapilmistir. Bunlar;
uzman gorisleri alinarak arastirmanin i¢ gecerligi; arastirma grubu ve siireci hakkinda derinlemesine
betimleme yapilarak arastirmanin dis gecerligi; dogrudan alintilara yer verilerek arastirmanin ic
glvenirligi; verilerin analizi farkli bir arastirmaci tarafindan degerlendirilerek arastirmanin dis glivenirligi
saglanmistir. Bunlara ek olarak Miles & Huberman'in (1994) nitel veri analizine iliskin glvenirlik
formaline gore “Glvenirlik = %92" olarak tespit edilmis.

Bulgular: Ogretmenlerin ekoloji kavramini “canlilarin kendisi, birbiriyle, cansiz varliklarla ve cevresi ile
etkilesimi, doga ve cevre bilimi” ile “strdurilebilirlik” olarak tanimlamalari tGizerine bu kavram hakkinda
bilgi sahibi olduklari goériilmektedir. Bu baglamda dgretmenlerin ekoloji ile ilgili tanimlari incelendiginde
genel olarak literatiirde yer alan tanimlara paralel oldugu gortlmektedir (Ering, 1984; Spurgeon, 2006;
McBride, 2011).

Ogretmenler ekolojik okuryazarlik kavramini “dogal déngiyi/siirecleri anlamak, dogayi dogru
anlama, cevre/doda ile uyumlu yasamak, insan ile cevre iliskisine yonelik farkindalik” kapsaminda
tanimlamislardir. Ozer & Yildirim (2021) calismasinda, okul éncesi 6gretmenlerinin ekolojik okuryazarlik
hakkinda bilgi sahibi olduklarini ve yaptiklari tanimlarin literatir ile benzer sekilde oldugunu ortaya
koymustur.

Ogretmenler genel olarak davranissal, bilissel ve duyussal icerikli olmak (zere ekolojik
okuryazarligin amaglarini belirtmektedir. Bu sonu¢ dogrultusunda 6gretmenlerin belirttigi ekolojik
okuryazarligin amaglari literatlr ile benzer oldugu gorilmektedir (Schwartz, 1999; Wooltorton, 2006; Ha
ve digerleri, 2021).

Ogretmenler ekolojik okuryazar bireyi duyarli, seven, koruyan, tehlikeli davraniglarda bulunmayan,
bilingli, saygili, deger veren, uyumlu yasayan, barisik doganin ilkelerinin bilen, canlilarin yasam haklarini
savunan Ozeliklere sahip oldugunu belirtmislerdir. Bu baglamda 6gretmenlerin belirttikleri ekolojik
okuryazar birey 6zellikler farkli calismalarla ayni dogrultudadir (Borden, 2007; McBride, 2011; Ozer &
Yildirim, 2021).
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Ogretmenlerin tamami etkin bir vatandasin ekolojik okuryazar olmasi gerektigini ve sosyal bilgiler
dersinin ekoloji ile baglantili oldugunu goérisini savunmaktadir. Nitekim sosyal bilgiler dersi degisen
yerel ve kiresel sartlarda, bilgiye dayali karar alip, problem ¢ozebilen etkin vatandaslar yetistirmek
amaciyla ekoloji gibi cesitli bilimlerden yararlanmaktadir (Oztiirk, 2009).

Ogretmenler genel olarak ekolojik okuryazarlik egitiminin yasanti temelli 6grenme ilkesi, sosyal
0grenme kurami, sunus yoluyla Ogretim stratejisi, Ornek olay yontemi, drama teknigi ile
uygulanabilecegini belirtmislerdir. Ogretmenler ekolojik okuryazarlik egitimine yénelik giigliklerin
egitim ®ncesi, sirasi ve sonrasinda olmak Uzere belirtmislerdir. ilgili literatiirde égrenciler dogayla ic ice
yapilan etkinliklerle ekolojik sorunlarin ciddiyetini daha iyi kavrayabilmektedir (Ha ve digerleri, 2021).
Ayrica Berkowitz, Ford ve Brewer (2005) ekolojik okuryazarlk egitiminde 6grenme ve 6gretimin birlikte
olan bir icerigin olmasi gerektigini ve saha calismalarina yer verilmesi gerektigini vurgulamslardir.

Oneriler: Sosyal bilgiler 6gretmenlerine ekolojik okuryazarlik egitimleri veriimesi ve bu egitimlerin
stireklilik saglanabilir. Ogretmenler ve uzmanlar esliginde cevre egitimi etkinlikleri planlanabilir.
Okullarda verilecek ekolojik okuryazarlik egitim siirecinde yasanacak zorluklarin istesinden gelinebilmesi
icin egitim slirecindeki tim paydaslarin (okul yonetimi, veli, 6gretmen vb.) kolaylik saglamasi 6nerilebilir.
Ekolojik okuryazarlik egitiminin gerceklestiriimesinde ihtiyag duyulan materyal, ulasim araci vb. unsurlar
yetkililerce dikkate alinabilir. Ekolojik okuryazarliga iliskin farkli branstaki 6gretmen gorisleri alinarak
karsilastirma yapilabilir. Sosyal bilgiler 6gretmenlerinin ekolojik okuryazarlik seviyelerini belirlenmesi
diger arastirmacilar tarafindan ele alinabilir.
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Abstract

In this study, it was aimed to examine the relationship between academic
optimism level and principals' management styles according to teacher
perception. Relational screening method was used in the study. The universe of
the research consists of teachers working in public schools in Adiyaman city center
in the 2020-2021 academic year. For this purpose, online data were collected from
353 teachers working in 51 public schools in Adiyaman city center. Parametric
and non-parametric tests were conducted to understand whether teachers' Research
perceptions of academic optimism and perceived principal management style

differed significantly according to gender, branch, seniority, school level, and Vol: 13, No: 4, pp. 22-39
school size variables. A simple correlation was made while trying to determine in
which direction and in what way the relationship between academic optimism
and perceived principal management style according to teacher perception. In
scanning models, the answers of the people are reported in the form of
percentages, in the form of a ruler. As a result of the research, it was seen that
teachers' views on academic optimism and perceived principal management style
differed significantly according to the variables of gender, branch, school level,
and the number of teachers in the school. According to teachers' opinions, there
is a positive and "moderate" relationship between cooperative management style
and academic optimism; A negative “low” relationship was found between the Received: 2022-04-06
oppositional management style, the disinterested management style and the Accepted: 2022-07-18
authoritarian management style and academic optimism.
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Extended Abstract

Problem: Optimism is an individual difference variable that reflects the extent to which people
generalize their positive expectations for their future. Those with high optimism cope better with
difficulties and experience lower avoidance and disconnection (Carver, Scheier ve Segerstrom, 2010).
Optimism can be beneficial in many areas of life. So how can we be more optimistic? Even if people take
cognitive therapies to be more optimistic, optimism is still a personality trait. Although it is a difficult
and long process to change a person's perspective on life, it is possible (Carver ve Scheier, 2014).

If a teacher goes to class with positive emotions, he or she will encounter positive student behaviors.
Because our dispositions serve our purposes, optimistic teachers create a classroom environment in
which all students can succeed. Because optimistic teachers believe that all students can be successful
(Kurz, 2006).

Teachers believe they can make positive changes on student performance. All of the behaviors
and emotions shown towards this belief constitute academic optimism (Beard, Hoy, ve Hoy, 2010).

A manager is an individual who makes other people work to achieve goals. The manager
undertakes duties such as providing resources for the continuity of the structure, selecting the
appropriate one, and directing the employees. Today, being skilled in human relations is essential for
successful management (Robbins and Judge, 2013, p.5). It is a natural result that managers adopt various
management styles in order to influence the other person in human relations. The way the manager uses
power determines his management style (Terzi ve Kurt, 2005). In his study, Ustiiner (2016) discussed the
management styles of school principals as democratic, authoritarian, cooperative, oppositional,
obstructive, indifferent and submissive.

The aim of the study is to determine the level of the relationship between the perceived principal
management style of teachers in formal kindergartens, primary schools and secondary schools and
teachers' academic optimism.

Method: In this study, the relational screening model (Blyukoztirk, Cakmak, Akgln, Karadeniz, &
Demirel, 2020) was used to determine the relationship between academic optimism and the perceived
principal's management style according to teachers' opinions. Parametric and non-parametric tests were
conducted to understand whether teachers' perceptions of academic optimism and perceived principal
management style differed significantly according to gender, branch, seniority, school level, and school
size variables. A simple correlation was made while trying to determine in which direction and in what
way the relationship between academic optimism and perceived principal management style according
to teacher perception. In scanning models, the answers of the people are reported in the form of
percentages, in the form of a ruler. One of the most important features of survey research is that it works
with a large sample of people. (Buyukozturk et al.,, 2020 p:16).

The population of the research consists of teachers working in public schools within the borders
of the central district of Adiyaman province in the 2020-2021 academic year. According to the statistical
data of the 2020-2021 academic year, there are 130 official schools within the boundaries of Adiyaman
Central district and a total of 4091 teachers work in these schools. The sample of the study consists of
353 teachers. Snowball sampling method was used. Online data were collected as schools were closed
due to the pandemic.

“Perceived School Principal Management Style Scale” developed by Ustiiner (2016) and “School
Academic Optimism Scale” developed by Hoy (2006) and adapted into Turkish by Coban and Demirtas
(2011) were used in the study. The data were analyzed with the SPSS-25 program.

Findings: There is a positive and “moderate” correlation between the teachers' views on the academic
optimism level of their schools and the school principals' cooperative management style; a negative
“low” relationship was found between academic optimism with disinterested management style,
authoritarian management style and oppositional management style.
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When the descriptive analyzes are examined, the teachers participating in the research (x=4.02)
think that their principals adopt the cooperative management style. Again, according to descriptive
analysis, the highest arithmetic mean (with x= 4.56) is in the self-efficacy dimension.

When the perceived principal management style scale is examined in terms of gender; It was
observed that there was no significant difference in the sub-dimensions of the scale. This result is Gedik
and Ustiiner, (2019); It overlaps with Abdurrezzak and Ustiiner, (2020) and Akcay and Seving, (2021).
When teachers' views on academic optimism of schools are examined in terms of gender; It was
determined that there was a significant difference in the sub-dimensions of trust and academic emphasis
of the scale. In the sub-dimensions of trust and academic emphasis, male teachers evaluated their
schools as more optimistic than female teachers. The fact that male teachers can communicate more
easily with the environment may have strengthened the sense of trust towards the school and its
environment. This finding of the research is determined by Yilmaz, Cayci and Gimds, (2016); Biroglu and
Deniz, (2017); Incompatible with Bostanci and Kurt, (2018) and Durmaz, (2019).

When teachers' views on academic optimism of schools are examined in terms of seniority; There
was no significant difference in either the total academic optimism score or the sub-dimensions. The
reason why there is no significant difference according to the variable of seniority can be shown that the
teachers have the necessary knowledge, skills and equipment for academic optimism thanks to the
training they receive. This result of the research Kurz, (2006); While overlapping with Bostanci and Kurt
(2018), Coban and Demirtas (2011); Caglar, (2013); Caglar, (2014); Biroglu and Deniz contradict (2018)
and Durmaz, (2019).

When the perceived principal management style scale is examined in terms of the branch variable;
No significant difference was found in the sub-dimensions of the scale. Contrary to this study, Gedik and
Ustiiner (2019) favor classroom teachers in cooperative management style; In the authoritarian
management style, they found a significant difference in favor of branch teachers. In another study,
Abdurrezzak and Ustiiner (2020) determined that there was a significant differentiation in favor of
classroom teachers in the disinterested management style.

Conclusions and Suggestions: A positive relationship was found between academic optimism and
cooperative management style. Based on this, projects in which teachers and principals will work
collaboratively can be supported by awards. A negative relationship was found between academic
optimism and authoritarian, oppositional and disinterested management styles. In this context,
managers who adopt an authoritarian, defiant and disinterested management style can be identified by
making manager performance evaluations, and these managers can be provided with in-service training.
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Ozet

Bu arastirmada dgretmen algisina gére akademik iyimserlik diizeyi ile middirlerin
ybnetim tarzlart arasindaki iliskinin incelenmesi amaclanmustur. Calismada iliskisel
tarama yéntemi kullandmstir. 2020/2021 egitim égretim yilinda Adiyaman il
merkezinde devlet okullarinda okul éncesi, ilkokul, ortaokul ve lise diizeyinde gérev
yapan 6gretmenler arastirmanin evrenini olusturmaktadir. Bu amacla Adiyaman il
merkezinde bulunan 51 devlet okulunda ¢alisan 353 6gretmenden online olarak veri
toplanmustir. Ogretmenlerin, akademik iyimserlik ve algiladiklart miidiir yénetim Dergisi
tarzina iliskin algilarinin cinsiyet, brans, kidem, okul kademesi, okul biyiikligi

degiskenlerine gére anlamli sekilde farklilasip farklilasmadigint anlamak icin Cilt: 13, No: 4, ss. 22-39
parametrik ve non-parametrik testler yapimustir. Ogretmen algisina gére akademik
iyimserlik ve algilanan miidiir ybnetim tarzt arasindaki iliskinin, hangi yénde ve ne
sekilde oldugunu tespit etmeye calisirken basit korelasyon yapiumustir. Arastirma
sonucunda, akademik iyimserlik ve algilanan midir yénetim tarzina iliskin
6gretmen gdriglerinin cinsiyet, brans, okul kademesi, okuldaki 6gretmen sayist
degiskenlerine gére anlamli bicimde farklilastigi gériilmiistiir. Ogretmen gériislerine
gore isbirlikli yénetim tarzi ile akademik iyimserlik arasinda pozitif yénde ve “orta”
diizeyde bir iliski; karst koyucu ydnetim tarzi, ilgisiz yénetim tarzi ve otoriter yonetim

tarzt ile akademik iyimserlik arasinda negatif yénde “disiik” diizeyde bir iliski Gonderim: 2022-04-06
bulunmustur. Kabul: 2022-07-18
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GIRiS

lyimserlik, insanlarin gelecekleri icin olumlu beklentilerini ne dlciide genellestirdigini yansitan bireysel bir
farklihk degiskenidir. Yksek iyimserlige sahip olanlar zorluklarla daha iyi basa cikar, daha diistik kaginma
ve kopma yasarlar (Carver, Scheier ve Segerstrom, 2010). lyimserlik bircok yasam alaninda faydali olabilir.
O halde nasil daha iyimser olabiliriz? insanlar daha iyimser olabilmek icin bilissel terapiler alsalar bile yine
de iyimserlik bir kisilik 6zelligidir. Bir insanin hayata bakis agisini degistirmek zor ve uzun bir slrec olsa
da bu mimkindir (Carver ve Scheier, 2014).

Eger bir 6gretmen olumlu duygular ile sinifa giderse, olumlu 6grenci davranislari ile karsilasir.
Egilimlerimiz amaclarimiza hizmet ettigi icin iyimser dgretmenler biitiin 6grencilerinin basarabilecegi bir
sinif ortami olusturur. Clnkl iyimser 6gretmenler butiin 6grencilerin basarili olabilecegine inanirlar
(Kurz, 2006).

Ogretmenlerin Akademik lyimserlik Algst

Ogretmenler, dgrenci performanslari (izerinde olumlu yénde degisiklik yapabileceklerine
inanmaktadir. Bu inan¢ icin gosterilen davranig ve duygularin tamami akademik iyimserligi
olusturmaktadir (Beard, Hoy ve Hoy, 2010). Ogretmen yeterligi (6z yeterlik), gliven duyusu ve akademik
vurgu akademik iyimserligin bilesenleridir. Bu (i¢ unsur dinamik bir sekilde karsilikli etkilesim igindedir
(Smith, ve Hoy, 2007).

Akademik iyimserligin ilk boyutu égretmen &z yeterligidir. Ogretmen &6z yeterliginin ¢cagdas
kavramsal kokleri Bandura’nin sosyal bilissel kuramina dayanmaktadir. Bandura (1997)'ye gore 6gretmen
0z yeterligi "bir sistem olarak okulun butininin etkili bir performans sergileyebilecegine iliskin
galisanlarin sahip oldugu algi” seklindedir. Baska bir tanima gore 6gretmen 6z yeterligi; 6grencilerin
gelisimine katki saglamak adina etkinlikleri olusturabilecek ve yonetebilecek yetkinlige sahip olduklarina
dair 6gretmen algilarinin tamamidir (Goddard, Hoy ve Woolfolk-Hoy, 2004).

Glven ise 6lgegin ikinci boyutudur. Glven boyutunun temelinde 6§retmenin 6grencilerine ve
velilerine karsi hissettigi bag vardir. Glivenin yaygin duygu oldugu okullarda 6gretmenler, 6grencilerinin
ve velilerinin iyi niyetli, yardimsever, gtivenilir, agik ve dirist olduguna karsilik beklemeden inanirlar (Hoy
ve Tschannen-Moran, 2003). Ayrica okul seviyesi ne olursa olsun velilere ve 6grencilere duyulan giiven
okul basarisini arttirir. Glven bir okulun bazi ekonomik dezavantajlarinin tistesinden gelmesine yardimci
olur (Bryk ve Schneider, 2002).

Akademik iyimserligin tglinct boyutu ise akademik vurgudur. Akademik vurguda temel amag okul
basarisini merkeze almaktir. Ogrencilere yonelik st seviyede ama yapilabilir hedefler belirlenir. Siniflar
dizenli, 6grenciler motivedir (Hoy, Tarter ve Hoy, 2006). Goddard, Sweetland ve Hoy (2000)' e gore
akademik vurgu ile basari arasinda pozitif bir iliski vardir. Akademik vurgusu yiiksek olan okullarda
ekonomi vb. konularda dezavantajli olan 6grencilerin bu dezavantajlarinin istesinden gelerek basaril
olduklari gértlmustir (Hoy, Tarter ve Hoy, 2006).

Oz yeterlik, akademik vurgu ve giiven kavramlarinin ortak noktalari vardir. Bu (i¢ kavramin birlestigi
nokta ise 6grenci basarisi lizerine olumlu ve gugli etkilerinin olmasidir. Olumlu bir akademik ortam
yaratmak icin bu ¢ boyut etkili sekilde birlestirilmelidir.

Ozetle 6z yeterlik 6gretmenlerin dislince ve inanclarini yansitir; égrenciye ve veliye gliven bu
inanglara duygusal bir boyut katar; akademik vurgu ise etkinligin davranissal olarak canlandiriimasini
saglar. Akademik iyimserlik boylece kolektif davranisi bilissel, duyussal ve davranissal olarak agiklar
(Mcguin ve Hoy, 2006).

Alguanan Miidiir Yonetim Tarz

Yonetici, amaglara ulasmak icin orgutin Uyelerinin katkilarini buttinlestiren bireydir (Toprakgl,
2000). Yonetici 6rgitin amaca donitk calsabilmesi icin 6rgltsel yapiyr kurma (Toprakgi, 2001-a),
planlama (Toprakgi, 2001-b), kaynak saglama, iletisimi tesis etme (Toprakgi, 2001-c), uygun olani segme,
calisanlari yonlendirme (Toprakgi, 2002) ve liderlik etme (Toprakci, 2001-d) gibi gorevleri Ustlenir.
Glnimuzde basarili bir ydnetim igin insani iliskilerde yetenekli olunmasi sarttir (Robbins ve Judge, 2013,
s.5). Yoneticilerin insan iliskilerinde karsidaki kisiyi etkileyebilmek icin cesitli yonetim tarzlari benimsemesi
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dogal bir sonuctur. Yoneticinin glicti kullanma sekli onun yonetim tarzini belirler (Terzi ve Kurt, 2005).
Ustiiner (2016) calismasinda okul midirlerinin ydnetim tarzlarini demokratik, otoriter, isbirlikli, karsi
koyucu, engelleyici, ilgisiz ve boyun egici olarak ele almistir.

Demokratik Yonetim Tarzi: Demokratik yonetim anlamh katihm ve birlikte karar verme ile
ilgilenir (Gale ve Densmore, 2010). Demokratik yonetici karar aliminda grup Uyelerine rehberlik eder,
alinacak kararlara grup Uyelerinin dahil olmasini tesvik eder. Grup Uyeleri karar alma slirecine bizzat dahil
olduklarindan dolayr daha motive hissederler. Bu motivasyonla birlikte isbirlikci ve yaratici sekilde daha
fazla cahsirlar (Kilicoglu, 2018, s. 9).

Otoriter Yonetim Tarzi: Klasik yoneticilerin ana egilimi otoriterliktir. Otoriterlik seviyesi arttikca
uygulanan ceza dizeyi de artar. Astlarina gosterdikleri tavirlarinda baski ve tehdit st dizeydeyken
Ustlerine gésterdikleri tavirlarda itaatkar ve hiirmetkar olmayi yeglerler (Ozgiir, 2011). Otoriter ydneticiler
neyin, ne zaman ve nasll yapilacagi konusunda net sdylemler kullanir. Tium kararlar yonetici tarafindan
alinir. Grup Uyeleri alinan kararlarda minimum etkiye sahiptirler (Kilicoglu, 2018, s.9).

ilgisiz Yonetim Tarzi: Bu tarz yonetimi benimseyen ydneticiler karar vermekten kaginir
calismalara dahil olmazlar. Sahip olduklari karar alma gtiglerini astlarina verirler. Astlarin kendi yontemleri
ile is yapmasina 6zgurluk tanirlar. Alinan kararlarin sonuglarindan yine astlar sorumludur. Bu tarz
yoneticiler fikirleri soruldugunda dustincelerini sdylerler ama isin yapilmasina mudahil olmazlar. Bazen
gerekli olan materyallerin teminini saglamaya calisirlar (Chaudhry ve Javed, 2012, s. 259).

isbirlikli Yonetim Tarzi: isbirlikli tarzi benimseyen okul ydneticisi sorunlarin céziimlerini
ogretmenleri ile birlikte arar. Gerektiginde 6gretmeninden yardim talep eder. Basarinin birkag kisinin
degil bitiin 6gretmenlerin oldugunu hissettirir. Ogretmenlerin isbirligi halinde calismalarini destekler.
Ogretmenleri yenilikci olmalari konusunda destekler. Ogretmenlerini takdir etmeyi bilir (Ustiiner, 2016).

Boyun Egici Yonetim Tarzi: Boyun egme baskalarina “hayir” diyemeyen, istemese bile “evet”
deme egilimi olan, hoslanmadigi durumlari sdylemekte zorlanan insanlarin gosterdigi kisilik 6zelliklerinin
tamamidir(Atli, Kaya ve Macit, 2010). Bu tarzi benimsemis middirler baskalarinin distincelerine
gereginden fazla 6nem verirler. Karar alma siirecinde cabuk etkilenirler. Okuldaki bitlin paydaslara iyi
goriinmeye calsirlar. Dislncelerini agiklamaktan cekinirler. Olaylar karsisinda sessizliklerini korurlar
(Ustiiner, 2016).

Karsi Koyucu Yonetim Tarzi: Bu yonetim tarzini benimseyen yonetici diizenin degismesine karsi
¢ikar. Kurallarina siki sikiya baghdir. Bu tarz yonetici rutini sever. Kanun diizen egilimi gosterirler. Yonetici
yeni fikirlere kapalidir. Yaratici ¢6zimler bulamadigindan diger yoneticilerin yaptiklarini takip eder.
Yapilan islerde sorun ¢ikacakmis gibi stipheci davranir (Usttiner, 2016).

Literatirde akademik iyimserlik ve mudlr yonetim tarzi ile ilgili cesitli arastirmalara
rastlanmaktadir. Akademik iyimserlik ile 6rgitsel baghlik arasindaki iliski (Coban ve Demirtas, 2011);
ogrenci basarisini arttirmak icin akademik iyimserlik ile okul kilttiri olusturma arasindaki iliski (McGuigan
ve Hoy, 2006); okullarin 6rgtsel kilttrd ile akademik iyimserligi arasindaki iliski (Yilmaz ve Kursun ,2015);
okullarin akademik iyimserlik duzeyleri ile degisime agiklk duzeyleri arasindaki iliski (Caglar, 2014);
incelenmistir. Bunlarla birlikte burokratik okul yapisi ile madir yonetim tarzlari arasindaki iliskinin
incelenmesi (Alanoglu ve Demirtas, 2020); algilanan mudir ySnetim tarzi ve i¢sel motivasyonun
dgretmenlerin érgiitsel baglligina etkisi (Abdurrezzak ve Ustiiner, 2020); 6gretmenlerin algiladiklari
muddur yonetim tarzi ile mesleki motivasyon diizeyleri arasindaki iliski (Sari,Yildiz ve Canogullari, 2018);
dgretmenlerin érgitsel sinizm diizeylerine algiladiklari midur yénetim tarzinin etkisi (Gedik ve Ustiiner,
2019); gibi konularda cahsilmistir.

Bu arastirmanin amaci, 6gretmenlerin algiladiklari akademik iyimserlik dlzeyi ile mudir yonetim
tarzi arasindaki korelasyonu belirlemektir. Bu nedenle asagida belirtilen sorularin cevaplari aranmistir:

1. Ogretmen algilarina gére ydnetim tarzi ve akademik iyimserlik diizeyleri nasildir?

2. Ogretmen algilarina gére akademik iyimserlik ve yénetim tarzi diizeyleri (cinsiyet, brans, kidem,
okul kademesi, okul blytklugl) degiskenlerine gore anlamli farklilik gdstermekte midir?

3. Algilanan mudir yonetim tarzi ile akademik iyimserlik dlizeyleri arasinda anlamli bir iliski var
midir?
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YONTEM

Bu calismada, ogretmen gorlslerine gore akademik iyimserlik ile algilanan mudir yonetim tarzi
arasindaki iliskinin belirlenmesinde iliskisel tarama modeli (Blyukoztirk, Cakmak, Akglin, Karadeniz ve
Demirel, 2020) kullanilmistir. Ogretmenlerin, akademik iyimserlik ve algiladiklari miidiir ydnetim tarzina
iliskin algilarinin cinsiyet, brans, kidem, okul kademesi, okul buylkligu degiskenlerine gére anlamli
sekilde farkllasip farklilasmadigini anlamak igin parametrik ve non-parametrik testler yapilmistir.
Ogretmen algisina gére akademik iyimserlik ve algilanan midir ydénetim tarzi arasindaki iliskinin, hangi
yonde ve ne sekilde oldugunu tespit etmeye calisirken basit korelasyon yapilmistir. Tarama modellerinde
kisilerin cevaplari ylzdeler seklinde, cetvel halinde raporlastirilir. Tarama arastirmasinin en 6nemli
oOzelliklerinden birisi cok sayida kisiden olusan 6rneklem ile calisiimasidir. (Buylkoztirk vd. 2020 s:16).

Calisma Grubu

Arastirmanin evrenini, 2020-2021 egitim-6gretim yilinda Adiyaman ili Merkez ilce sinirlari icinde
bulunan devlet okullarinda calisan 6gretmenler olusturmaktadir. Adiyaman Milli Egitim MadurlGgu'niin
2020-2021 egitim-6gretim yil istatistik verilerine gore, Adiyaman Merkez ilge sinirlari icinde 130 resmi
okul bulunmakta ve bu okullarda toplam 4091 6gretmen gorev yapmaktadir.

Arastirmanin drneklemini, Adiyaman ili merkez ilcede bulunan ve devlet okullarinda calisan 353
o0gretmen olusturmaktadir. Arastirma tarihinde okullarin pandemi nedeniyle kapali olmasindan dolayi
kartopu 6rnekleme yontemi kullaniimistir ve veriler online olarak internet Uzerinden toplanmistir.
Arastirmaya katilan 6gretmenlerin demografik dzellikleri Tablo 1’ de verilmistir.

Tablo 1. Ogretmenlere ait demografik 6zellikler

Degiskenler Alt Degiskenler f %
Cinsiyet Kadin 154 44
Erkek 199 56
Brans Sinif Ogretmeni 110 31
Brans Ogretmeni 243 69
1-5 64 18
6-10 91 26
Kidem 11-15 69 20
16-20 57 16
21 Ustl 72 20
Anaokulu veya Ana Sinifi 34 10
ilkokul 95 27
Okul Kademesi Ortaokul 114 32
Lise 110 32
Toplam 353 100

Tablo 1'e gdre arastirmaya katilan 353 6gretmenden; 154'G (%44) kadin ve 199'si (%56) erkek,
110°u (%31) sinif 6gretmeni ve 243G (%69) brans 6gretmenidir. Mesleki kidemlerine goére dagilimi
soyledir: 64'U (%18) 1-5 yil, 91'i (%26) 6-10 yil, 69'u (%20) 11-15yil, 57'si (%16) 16-20 yil, 72'si (%20) ise
21 yil ve tzeridir. Ogretmenlerin 34'lG (%10) anasinifinda ya da anaokulunda, 95'i (%27) ilkokulda, 114'(
(% 32) ortaokulda, 110'u ise (% 31) lisede gorev yapmaktadir ve 59'u (%17) 1-15 arasi 6gretmen sayisi
olan okullarda. 611 (% 17) 16-30 6gretmenin bulundugu okullarda, 115'i (%32) 31-45 6gretmenin
bulundugu okullarda, 31'i (%9) 46-60 6gretmenin bulundugu okullarda ve 87'si (%25) 61 ve Uzeri
ogretmenin bulundugu okullarda calismaktadir.

Veri Toplama Aract

Arastirmada 6gretmenlere, birinci balimi kisisel bilgiler, ikinci bélimi Okul Akademik iyimserlik
Olcegi ve lclinct bélimi Algilanan Midir Yénetim Tarzi Olcegi'nden olusan bir veri toplama formu
uygulanmustir. Kisisel bilgi formu arastirmaci tarafindan hazirlanmistir. Oncelikle formda arastirmanin
amacini belirten ve uygulamada dikkat edilmesi gereken hususlarla ilgili kisa bir aciklama yer almaktadir.
Arastirmanin guvenirligi ve katilimcilarin saglikli cevap vermeleri igin isimleri istenmemistir. Kisisel bilgi
formunda 6gretmenlerin kendileri ile ilgili olarak; cinsiyet, brans ve kidemleri, gérev yaptiklar okul ile
ilgili olarak ise; okul kademesi, okuldaki 6gretmen sayisi ile ilgili sorular sorulmustur.
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Okul Akademik lyimserlik Olgegi: Okulun akademik iyimserligini 6lcmek amaciyla Hoy (2006)
tarafindan gelistirilen, Coban ve Demirtas (2011) tarafindan Tirkceye uyarlanan "Okul Akademik
lyimserlik Olcegi” kullanilmistir. Uc alt boyuttan olusan dlcege ait ic tutarlilik degerleri (Cronbach Alpha);
birinci boyut icin, 0.68, ikinci boyut icin 0.89, liclincli boyut icin 0.86 ve toplam icin 0.85'tir. Giiven alt
boyutu yedi maddeden olusmakta ve toplam varyasin % 37.75'ni aciklamaktadir. Akademik vurgu alt
boyutu yedi maddeden olusmakta ve toplam varyasin %10.22'sini aciklamaktadir. Akademik yeterlik alt
boyutu bes maddeden olusmakta ve toplam varyansin % 8.84'nii aciklamaktadir. U¢ boyutun acikladigi
toplam varyans orani ise %56.92 olarak bulunmustur. “Kesinlikle katiimiyorum” ile “Kesinlikle katiliyorum”
arasinda degisen 5'li Likert tipi 19 maddeden olusan 6lgekten alinabilecek en diisiik puan 19, en yiiksek
puan ise 95'tir.Bu calismada 6lgege ait i¢ tutarlilik degerleri (Cronbach Alpha); birinci boyut icin, 0.54,
ikinci boyut igin 0.83, tglincli boyut igin 0.88 ve toplam igin 0.88'dir.

Algianan Miidiir Yonetim Tarzt Olgegi: Arastirmanin diger veri toplama araci, Ustiiner (2016)
tarafindan gelistirilen ve okul mudurlerinin yonetim tarzini 6gretmen algilarina gére belirlemeyi
amaclayan “Algilanan Mudir Yénetim Tarzi Olcegi“dir. Besli Likert tipinde olan 6lcek 25 madde
icermektedir. Olcegin ilk olarak 6 boyuttan olusmasi tasarlanmis ama analizler dogrultusunda toplam
varyansin yaklasik %67'sini aciklayan 4 alt boyuttan (isbirlikli, otoriter, ilgisiz, karsi koyucu ydnetim
tarzlari) olusmasina karar verilmistir.

Olcegin givenirlik calismasinda Cronbach alfa ic tutarlik katsayilari Isbirlikli- demokratk yénetim
tarzi icin .92, Otoriter ydnetim tarzi icin .89, ilgisiz yénetim tarzi icin .86 ve Karsi koyucu yénetim tarzi icin
de .85 olarak belirlenmistir. Bu arastirmada toplanan veriler lizerinde yeniden incelenen Cronbach alfa
katsayilari ise isbirlikli-demokratik ydnetim tarzi icin .96, Otoriter ydnetim tarzi icin .89, ilgisiz yénetim
tarzi igin .78 ve Karsl koyucu yonetim tarzi igin de .87 bulunmustur.

Olcegin puanlari yorumlanirken, alt boyutlarin toplam puanlarina bakilmamakla birlikte hangi alt
boyutta 6gretmen cevaplarinin ortalamalari daha ylksekse 6gretmenlere goére okul midirinin o
yonetim tarzini benimsedigine karar verilmektedir.

Verilerin Analizi

Bu calismada, veriler SPSS-25 programinda analiz edilmistir. Analizlere baslamadan 6nce kayip
veriler kontrol edilmis, u¢ degerler veri setinden c¢ikariimis, dlcekler ve alt boyutlari olusturulmustur.
Normallik dagilimi basiklik ve garpiklik degerleri ile kontrol edilmistir. Basiklik ve garpiklik degerleri +2
ile -2 arasinda bir degere sahip olmasi verilerin normal dagildigini gdstermektedir (George ve Mallery,
2010).

Arastirmanin birinci sorusunun cevabi igin betimsel istatistikler bulunmustur. Katilimcilarin élcegin
alt boyutlarindan ve tamamindan almis olduklar puanlara iliskin aritmetik ortalamalarinin
yorumlanmasinda kullanilan puan araliklarinin belirlenmesinde; (1.00 1.79) oldukca dislk duzey, (1.80-
2.59) duslk dizey, (2.60-3.40) orta diizey, (3.41-4.21) yiksek duizey (4.22-5.00) oldukca ylksek diizey
araliklari kullanilmistir (Ozdamar, 2003).

Arastirmanin ikinci problemine yanit bulmak igin cinsiyet ve brans degiskenlerine gore t testi
yapilmistir. Levene testlerine gore okuldaki 6gretmen sayisi degiskeni icin tek yonli varyans analizi
(ANOVA) yapilmistir. Varyans analizi sonuglari esit olmayan kidem ve okul kademesi degiskenlerine gore
Kruskal-Wallis H Testi yapilmis ve gruplar arasinda anlamli farklilasmanin tespiti icin Mann Whitney U
Testi yapilmistir. Anlamli farklilasma bulundugu durumlarda etki blytkligi n2 hesaplanmistir. Eta-kare
(n2), bagimsiz degiskenin ya da faktoriin bagimli degiskendeki toplam varyansin ne kadarini agikladigini
gOsterir ve "0.00" ile "1.00" arasinda degisir. Bu deger “.01" diizeyinde "kiicik”, ".06" diizeyinde "orta” ve
".14"dlzeyinde bir deger ise "genis” etki buylkligu olarak yorumlanir (Blyukozturk, 2020: 44).

Arastirmanin Uguincl problemine yanit aramak icin korelasyon calismasi yapilmasi planlanmistir.
Korelasyon katsayisi iki degisken arasindaki iliskinin miktarini bulup yorumlamak amaci ile kullanilir.
Korelasyon katsayisinin mutlak deger olarak, 0.7 ile 1 arasinda olmasi, yiiksek; 0.7 ile 0.3 arasinda olmasi,
orta; 0.3 ile 0 arasinda olmasi ise dlstik diizeyde bir iliski olarak tanimlanabilir (Blylkdztirk, 2020 :32).
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BULGULAR

Ogretmen gorisleri dogrultusunda akademik iyimserlik ve algilanan miidiir ydnetimi hakkinda bulgular
sunulmustur.

1. Akademik lyimserlik ve Alguanan Miidiir Yonetim Tarzina iliskin Bulgular

Ogretmenlerin gorislerine gére akademik iyimserlik ile algilanan midiir ydnetim tarzina yénelik
betimsel analizler Tablo 2’ de sunulmustur.

Tablo 2. Akademik iyimserlik ile algilanan midiir yénetimi 6lceklerinin betimsel analizleri

Boyutlar N X S Diizey

Oz Yeterlik 353 4.56 .50 Oldukca Yiksek Diizey
Glven 353 299 77 Orta Diizey
Akademik Vurgu 353 3.24 .85 Orta Dizey
Akademik lyimserlik Toplam 353 3.60 .55 Yiiksek Diizey
isbirlikli yénetim tarzi 353 4.02 97 Yiksek Duzey
Otoriter yonetim tarzi 353 2.21 .95 Duiisiik Duizey

ilgisiz ydnetim tarzi 353 1.70 .66 Oldukga Dustik Diizey
Karsi koyucu ydnetim tarzi 353 1.75 91 Oldukga Dustik Diizey

Tablo 2 degerlendirildiginde 6gretmen algilarinin, 6z yeterlik boyutunda “oldukga yuksek”, gliven
ve akademik vurgu boyutlarinda “orta” , toplam iyimserlikte ise "ylksek” diizey araliginda oldugu
belirlenmistir. Bu bulgular dogrultusunda égretmenlerin genel olarak kendilerini, 6gretmenlik meslegini
yapmak icin yeterli gordikleri sdylenilebilir.

Yine Tablo 2'ye gore 6gretmenler, calistiklari okullarin midurlerinin ydnetim tarzini ilgisiz ydonetim
tarzi ve karsi koyucu yonetim tarzi alt boyutlarinda “oldukca diisiik”, otoriter yonetim tarzi alt boyutunda
"dlsik”, isbirlikli yonetim tarzi alt boyutunda “yiksek” diizey araliginda dederlendirmislerdir. Bu verilere
gore arastirmaya katilan 6gretmenler, midurlerinin isbirlik¢i yonetim tarzini benimsedigini belirtmistir.
Bulgular dogrultusunda genel olarak mudirlerin demokratik yonetim tarzini benimsedikleri sdylenebilir.

2. Cinsiyet Degiskenine Gore Akademik lyimserlik ve Algilanan Miidiir Yonetim Tarzina
iliskin Bulgular ve Yorumlar:

Ogretmen gorislerine gére akademik iyimserlik diizeyi ve algilanan miidir yénetim tarzinin
cinsiyet degiskeni acgisindan incelemek icin t testi yapilmstir. Test verileri Tablo 3'te sunulmustur.

Tablo 3. Cinsiyet degiskenine gére akademik iyimserlik ve algilanan miidiir yénetim tarzinin t testi sonuclart

Boyutlar Cinsiyet N X S Sd T p n2
. ) Kadin 154 457 .50 351 255 799 -
Ozyeterlik Erkek 199 456 50
Giiven Kadin 154 2.83 73 351 -3.302 .001* .03
Erkek 199 3.1 .78
. Kadin 154 3.08 75 351 -3.291 .001* .03
Akademik Vurgu Erkek 199 337 .90
o ) Kadin 154 349 .51 351 -3.096  .002* .03
Akademik lyimserlik Toplam Puan Erkek 199 368 58
T Kadin 154 4.03 .89 351 249 .803 -
Isbirlikli Yonetim Tarzi Erkek 199 401 103
Otoriter Yénetim Tarzi Kadin 154 2.14 93 351 -1.176 240 -
Erkek 199 2.26 .95
ilaisiz Yoneti Kadin 154 1.66 .55 351 -942 347 -
llgisiz Yonetim Tarzi Erkek 199 173 74
Karsi Koyucu Yonetim Tarzi Kadin 154 1.70 .83 351 -.868 .386 -
Erkek 199 1.79 .96

*P<.05

Tablo 3'teki bulgular incelendiginde cinsiyet bagimsiz degiskenine gore, gliven, akademik vurgu
ve akademik iyimserik toplaminda anlaml farklilasma tespit edilmistir. ~ Aritmetik ortalamalara
bakildiginda akademik iyimserlik 6lceginin given boyutunda erkek ogretmenler (x= 3.11), kadin
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ogretmenlere gore (x= 2.83), 6grencilerine ve velilere daha ¢ok glivenmekte oldugu sdylenebilir.
Hesaplanan etki blyikligu n2 degerine (.03) gore cinsiyet degiskeni giiven alt boyutunda "kiicik” etki
blyikligine sahip oldugu sdylenebilir.

Akademik vurgu boyutunda ise erkek 6gretmenlerin (x= 3.37) ile kadin 6gretmenlere gore (x=
3.08) akademik vurgu acisindan daha iyimser olduklari sdylenebilir. Hesaplanan etki buiyukligid n2
degerine (.03) gore cinsiyet degiskeni akademik vurgu alt boyutunda "kiguk” etki buyltkligiine sahip
oldugu soylenebilir.

Olcegin iyimserlik toplam puani aritmetik ortalamalarina bakildiginda erkek 6gretmenlerin
(x=3.68), kadin 6gretmenlere (x= 3.49), gore daha iyimser olduklari dislnilebilir. Hesaplanan etki
blyikligi n2 degerine (.03) gore cinsiyet degiskeni iyimserlik toplaminda “kicuk” etki buylkligine
sahip oldugu soylenebilir.

Tablo 3'te yer alan bulgulara goére algilanan midir yonetim tarzi Olcegi alt boyutlar
degerlendirildiginde 6gretmen goruslerinin cinsiyet degiskeni agisindan anlamli bicimde farkhlagsmadigi

gorilmektedir. Bu bulgular i1siginda middrlerin yonetim gorevlerini yerine getirirken, cinsiyete gore
ayrim yapmadiklari sdylenebilir.

3. Brans Degiskenine Gére Akademik Iyimserlik ve Algilanan Miidiir Yonetim Tarzina
iliskin Bulgular ve Yorumlar:

Ogretmen gérislerine gére, akademik iyimserlik diizeyi ve algilanan midir yénetim tarzinin brans
degiskeni agisindan incelemek i¢n t testi yapilmis sonuglar Tablo 4'de sunulmustur.

Tablo 4. Brans degiskenine gére akademik iyimserlik ve algilanan miidiir yénetim tarzina iliskin t testi sonuclart

Boyutlar Brans N X S sd t p n2

Ozyeterlik Sinif Ogretmeni 110 456 .54 351 -.176 .86 -
Brans Ogretmeni 243 457 48

Glven Sinif Ogretmeni 110 3.06 .82 351 1.132 .258 -
Brans Ogretmeni 243 296 .75

Akademik Vurgu Sinif Ogretmeni 110 340 .86 351 2.353 .019* .02
Brans Ogretmeni 243 317 84

Akademik lyimserlik Toplam Puan Sinif Ogretmeni 110 367 .59 351 1673 095 -
Brans Ogretmeni 243 356 .53

isbirlikli Yénetim Tarzi Sinif Ogretmeni 110 409 9 351 967 334 -
Brans Ogretmeni 243 399 1

Otoriter Yonetim Tarzi Sinif Ogretmeni 110 211 .83 351 -1.298 195 -
Brans Ogretmeni 243 225 99

ilgisiz Yénetim Tarzi Sinif Ogretmeni 110 173 .64 351 558 577 -
Brans Ogretmeni 243 168 67

Karsi Koyucu Yonetim Tarzi Sinif Ogretmeni 110 172 .88 351 -456 .649 -

Brans Ogretmeni 243 177 92

*P < .05

Tablo 4'teki veriler yorumlandiginda brans degiskenine goére, akademik vurgu boyutunda anlamli
bicimde farklilasma oldugu gorilmektedir. Aritmetik ortalamalara bakildiginda akademik vurgu
boyutunda sinif 6gretmenleri (x= 3.4), brans 6gretmenleri ile ayni puan araliginda olmalarina ragmen
(x= 3.17), kendilerini daha yeterli olarak algilamaktadirlar. Hesaplanan etki biyukligu n2 degerine (.02)
gore brans degiskeni akademik vurgu alt boyutunda "kiigtik” etki buylkligine sahip oldugu sdylenebilir.
Sinif 6gretmenlerinin kendilerini daha yeterli gérmelerinin nedeni 6grencilerle daha fazla zaman
araliginda etkilesim halinde olmalari gosterilebilir. Bu uzun sureli etkilesim ile 6gretmen 6grencisinin
eksik yonlerini daha gercekgi sekilde belirleyebilir ve eksik yonlerin giderilmesi igin gereken adimlari
atabilir.

Tablo 4'teki veriler degerlendiridiginde brans degiskeni agisindan 6gretmenlerin algiladiklari
mudir yonetim tarzlarina yonelik gorlslerinin anlamli bicimde farklilasmadigi gortlmektedir. Buna
neden olarak; sinif 6gretmenlerinin ve brans 6gretmenlerinin gorevlerini yerine getirirken temelde
benzer sorunlarla karsilastiklari ve bu sorunlara mdiddrlerinin  benzer yaklasimlar sergilemeleri
gosterilebilir.
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4. Okul Kademesi Degiskenine Gére Akademik Iyimserlik ve Algilanan Miidiir Yénetim
Tarzina iliskin Bulgular ve Yorumlar:

Okul kademesi bagimsiz degiskenine gore oncelikle varyanslarin homojenlik analizi yapilmustir.
Levene (Ozyeterlik)=6.950, p=.000; Levene (gliven)=.482, p=.695; Levene (akademik vurgu)=1.135,
p=.335; Levene (iyimserlik toplam)=1.249, p=.292; Levene (is birlikli yonetim)= 3.942, p=.009; Levene
(otoriter yonetim)=3.167, p=.025; Levene (ilgisiz yonetim)=4.384, p=.005; Levene (karsi koyucu
yonetim)=1.548, p=.202 sonuclarina gore varyanslarin homejen olmadigi anlasiimis ve Kruskal-Wallis H
testi yapilmistir. Test sonugclari Tablo 5'te sunulmustur.

Tablo 5. Okul kademesi degiskenine gére akademik iyimserlik ve algilanan midiir ydnetim tarzina iliskin kruskal-
wallis h testi sonuclart

Boyutlar Okul Kademesi N Sira sd X2 P Fark n2
Ort. (MWU)
Ozyeterlik (A) Okul Oncesi 34 14009 3 7.40 .060 - -
(B) ilkokul 95 189.73
(C) Ortaokul 114 184.32
(D) Lise 110  169.93
Gulven (A) Okul Oncesi 34 169.91 3 2.51 473 - -
(B) ilkokul 95 190.67
(C) Ortaokul 114 174.96
(D) Lise 110  169.50
Akademik Vurgu (A) Okul Oncesi 34 173.32 3 1592  .001* B-D .05
(B) ilkokul 95 206.06 C-D
(C) Ortaokul 114 18043
(D) Lise 110 149.49
Akademik lyimserlik Toplam Puan (A) Okul Oncesi 34 155.22 3 1270  .005* B-A .04
(B) ilkokul 95  204.34 B-D
(C) Ortaokul 114 180.04
(D) Lise 110  156.97
isbirlikli Yénetim Tarzi (A) Okul Oncesi 34 15624 3 6.40 .093 - -
(B) ilkokul 95 188.30
(C) Ortaokul 114  188.24
(D) Lise 110  162.01
Otoriter Yonetim Tarz (A) Okul Oncesi 34 198.41 3 12.29 .006* A-C .03
(B) ilkokul 95 166.50 D-B
(C) Ortaokul 114 157.32 D-C
(D) Lise 110  199.84
ilgisiz Yénetim Tarzi (A) Okul Oncesi 34 21763 3 7.05 .070 - -
(B) ilkokul 95 181.11
(C) Ortaokul 114  167.24
(D) Lise 110  171.01
Karsi Koyucu Yonetim Tarzi (A) Okul Oncesi 34 19556 3 6.14 105 - -
(B) ilkokul 95 165.45
(C) Ortaokul 114 166.75
(D) Lise 110  191.86

*P<.05

Tablo 5'teki veriler degerlendirildiginde okul kademesi degiskeni agisindan, okullarin akademik
iyimserligine iliskin 6gretmen gorisleri akademik vurgu alt boyutunda ve akademik iyimserlik
toplaminda anlamli bigimde farkhlasmaktadir. MWU testi sonuclarina gére akademik vurgu boyutunda
anlamli farkhlasma vardir. Bu farklilasma, ilkokul 6gretmenleriyle lise 6gretmenlerinin arasinda (B>D)
ilkokul 6gretmenleri yoniinde ve ortaokul 6gretmenleriyle lise 6gretmenlerinin arasinda (C>D) ortaokul
ogretmenleri lehine olmustur. Hesaplanan etki buylkligid n2 degerine (.05) gore okul kademesi
degiskeni akademik vurgu alt boyutunda “kicuk” etki buyukligtne sahip oldugu sdylenebilir.

Akademik iyimserlik 6lceginin toplamina bakildiginda MWU testine gore anlamli farklilagsma
olmustur. Bu farklilasma (B>A) ilkokul 6gretmenleriyle okul dncesi 6gretmenlerinin arasinda ilkokul
ogretmenleri yoninde ve (B>D) ilkokul &6gretmenleriyle lise 6gretmenlerinin arasinda ilkokul
ogretmenleri yoninde olmustur. Hesaplanan etki biyukligu n2 degerine (.04) gore okul kademesi
degiskeni akademik iyimserlik toplaminda "kiiguk” etki blyukligine sahip oldugu soylenebilir.
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Otoriter yonetim tarzi alt boyutunda anlamli farklilasma oldugu goérilmustdr. Bu farklilasma okul
Oncesi Ogretmenleri ile ortaokul 6gretmenlerine arasinda (A>C) okul Oncesi 6gretmenleri lehine
olmustur. Yani okul 6ncesi 6gretmenleri, ortaokul 6gretmenlerine gore ydneticilerinin otoriter yonetim
tarzini benimsediklerini diisinmektedirler. Lise 6gretmenleri ile ilkokul 6gretmenleri arasinda (D> B) lise
ogretmenleri yoninde; yine lise o6gretmenleriyle ortaokul 6gretmenlerinin arasinda (D>C) lise
ogretmenlerinin lehine otoriter yonetim tarzi alt boyutunda farklilasma gorilmustir. Yani lise
ogretmenleri hem ilkokul hem de ortaokul 6gretmenlerine gore yoneticilerinin daha otoriter bir ydnetim
tarzi benimsediklerini dusinmektedirler. Bunun sebebi olarak lise dgrencilerinin, ilkokul ve ortaokul
ogrencilerine gore okullarinda yoneticilere daha fazla disiplin sorunu yasatmasi olabilir. Disiplin
sorunlarinin fazlaligindan dolayr muddrler otoriter yénetim tarzi benimseyebilirler. Hesaplanan etki
blyikligi n2 dederine (.03) gore okul kademesi degiskeni otoriter yonetim tarzi alt boyutunda "kliguik”
etki buylkliglne sahip oldugu soylenebilir.

5. Kidem Degiskenine Gére Akademik lyimserlik ve Algulanan Miidiir Yonetim Tarzina
iliskin Bulgular ve Yorumlar:

Kidem degiskeni igin dncelikle varyans homojenlik analizi yapilmistir. Levene (6zyeterlik)=2.129,
p=.077; Levene(glven)=.280, p=.891; Levene(akademik vurgu)=1.001, p=.407; Levene(iyimserlik
toplam)=.978, p=.419; Levene(is birlikli yonetim)= 1462, p=.213; Levene(otoriter ydnetim)=3.257,
p=.012; Levene(ilgisiz ydnetim)=3.731, p=.005; Levene(kars koyucu yonetim)=3.460, p=.009 sonuclarina
gore varyanslarin homejen olmadigi anlasilmis ve Kruskal-Wallis H testi yapilmistir. Test verileri Tablo
6'da sunulmustur.

Tablo 6. Kidem degiskenine gére akademik iyimserlik ve algilanan mudiir yénetim tarzina iliskin kruskal-wallis h
testi sonuclart

Boyutlar Kidem N Sira Sd X? P n2
Ozyeterlik (A) 1-5yil 64 153.42 4 5.87 209 -
(B) 6-10 yil 91 180.71
(©) 11-15 il 69 17291
(D) 16-20 yil 57 194.46
(E) 21 yil ve Ustl 72 183.37
Gliven (A) 1-5yil 64 157.12 4 5.51 238 -
(B) 6-10 yil 91 173.19
(©) 11-15 il 69 173.77
(D) 16-20 yil 57 197.24
(E) 21 yil ve Ustl 72 186.57
Akademik Vurgu (A) 1-5yil 64 167.30 4 5.15 272 -
(B) 6-10 yil 91 178.08
(©) 11-15 il 69 168.81
(D) 16-20 yil 57 203.56
(E) 21 yil ve Ustl 72 171.08
Akademik iyimserlik Toplam Puan (A) 1-5yil 64 154.77 4 8.23 083 -
(B) 6-10 yil 91 174.70
(©) 11-15 il 69 172.30
(D) 16-20 yil 57 206.98
(E) 21 yil ve Ustl 72 180.44
isbirlikli Yénetim Tarzi (A) 1-5yil 64 167.93 4 9.1 058 -
(B) 6-10 yil 91 157.45
(©) 11-15 vl 69 174.26
(D) 16-20 yil 57 201.96
(E) 21 yil ve Ustii 72 192.64
Otoriter Yonetim Tarzi (A) 1-5yil 64 176.75 4 3.90 419 -
(B) 6-10 yil 91 189.03
(©) 11-15 vl 69 181.89
(D) 16-20 yil 57 156.04
(E) 21 yil ve Ustii 72 173.92
ilgisiz Yonetim Tarzi (A) 1-5yil 64 187.36 4 6.76 149 -
(B) 6-10 yil 91 191.78
(©) 11-15 vl 69 180.21
(D) 16-20 yIl 57 153.84
(E) 21 yil ve Ustii 72 164.37
Karsi Koyucu Yonetim Tarzi (A) 1-5yil 64 180.02 4 522 265 -
(B) 6-10 yil 91 185.08
(©) 11-15 vl 69 191.52
(D) 16-20 yIl 57 158.10
(E) 21 yil ve Ustl 72 165.15

*P<.05
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Tablo 6 incelendiginde kidem degiskenine gore akademik iyimserlige iliskin 6gretmen
goruslerinin anlamli bigimde farklilasmadigi gorilmistir. Bu durumda 6gretmenin kideminin az ya da
fazla olmasinin akademik iyimserlige etkisinin olmadigi séylenebilir. Ogretmenlerin algiladigi midir
yonetim tarzina iliskin goruslerinin de 6lgegin alt boyutlarinda kidem degiskeni agisindan anlamli
bicimde farklilasmadigi gérilmistir. Bu bulgulardan yola ¢ikarak okul midirlerinin yonetim gorevlerini
yerine getirirken, dgretmenlerin kidemlerine gére herhangi bir ayricalik yapmadiklari séylenebilir.

6. Okuldaki Ogretmen Sayisi Degiskenine Gore Akademik lyimserlik ve Algilanan Miidiir
Yénetim Tarzina iligkin Bulgular ve Yorumlar:

Ogretmen sayisi degiskenine icin varyans homojenlik analizi yapiimistir. Levene (8zyeterlik)=1.690,
p=.152; Levene(given)=1.734, p=.142; Levene(akademik vurgu)=.271, p=.897; Levene(iyimserlik
toplam)=1.491, p=.204; Levene(is birlikli yonetim)= 1.649, p=.162; Levene(otoriter ydnetim)=1.825,
p=.123; Levene(ilgisiz yonetim)=2.152, p=.074; Levene(karsl koyucu yénetim)=.784, p=.536 sonuglarina
gore varyanslarin homejen oldugu anlasilmis ve One Way Anova Testi yapilmistir. Farklilagmanin
nerelerde oldugunun belirlenmesi igin Sheffe testi yapilmistir. Veriler Tablo 7'de sunulmustur.

Tablo 7. Okuldaki égretmen sayist degiskenine gére akademik iyimserlik ve algilanan midiir yénetim tarzina iliskin
ANOVA sonuclart

Boyutlar Ogretmen Sayisi N X S F P Fark (Scheffe) n2
Ozyeterlik (A) 1-15 59 437 57 3.253 .012* B-A .04
(B)16- 30 61 466 44 C-A
(C) 31-45 115 462 49
(D) 46-60 31 458 49
(E) 61 ve Ustl 87 454 A7
Toplam 353 4.56 .50
Gliven (A) 1-15 59 2.87 .88 1.938 104 - -
(B)16- 30 61 3.00 74
(C) 31-45 115 3.08 79
(D) 46-60 31 3.20 74
(E) 61 ve Ustl 87 2.86 .68
Toplam 353 2.99 77
Akademik Vurgu (A) 1-15 59 3.03 .85 4417 .002* C-E .05
(B)16- 30 61 334 .78
(C) 31-45 115 340 .90
(D) 46-60 31 3.51 .79
(E) 61 ve Ustl 87 3.02 .80
Toplam 353 324 .85
Akademik Iyimserlik Toplam Puan (A) 1-15 59 343 .59 4572 .001* C-A .05
(B)16- 30 61 367 .54
(C) 31-45 115 3.70 .58
(D) 46-60 31 3.76 .50
(E) 61 ve Usti 87 347 48
Toplam 353 3.60 .55
Isbirlikli Yénetim Tarzi (A) 1-15 59 4.01 .90 1.110 352 - -
(B)16- 30 61 4.19 .96
(C) 31-45 115 392 1.08
(D) 46-60 31 4.20 92
(E) 61 ve Usti 87 397 .87
Toplam 353 4.02 97
Otoriter Yonetim Tarzi (A) 1-15 59 2.06 .83 1412 230 - -
(B)16- 30 61 2.16 .88
(C) 31-45 115 232 1.09
(D) 46-60 31 1.96 .84
(E) 61 ve Usti 87 227 .88
Toplam 353 2.21 .95
ilgisiz Yonetim Tarzi (A) 1-15 59 1.71 .59 918 454 - -
(B)16- 30 61 172 72
(C) 31-45 115 172 .65
(D) 46-60 31 148 .50
(E) 61 ve Usti 87 171 73
Toplam 353 1.70 .66
Karsi Koyucu Yénetim Tarzi (A) 1-15 59 1.82 .98 1.277 278 - -
(B)16- 30 61 1.62 .86
(C) 31-45 115 175 91
(D) 46-60 31 152 .84
(E) 61 ve Usti 87 1.87 91
Toplam 353 1.75 91

*P<.05

Tablo 7'ye gore, 6gretmen goruslerinin 6z yeterlik ve akademik vurgu boyutlarinda anlamli
bicimde farkhlastigi gorulmustar. Farklilasmanin hangi boyutlarda oldugunun anlasiimasi icin Scheffe
testi yapilmistir. Scheffe testine gore 6z yeterlik alt boyutunda 6gretmen sayisi 31-45 olan (C-A) okullarda
calisan 6gretmenler ve 6gretmen sayisi 16-30 olan okullarda calisan 6gretmenlerin (B-A); 6gretmen
sayisi 1-15 olan okullarda calisan 6gretmenlere oranla 0z yeterlik algilarinin daha yiksek oldugu
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gorilmastir. Hesaplanan etki blyukligia n2 degerine (.04) gore okuldaki 6gretmen sayisi degiskeni 6z
yeterlik alt boyutunda “kiictik” etki buylkligine sahip oldugu soylenebilir.

Akademik iyimserligin akademik vurgu boyutunda 6gretmen sayisi bagimsiz degiskeni igin
bakildiginda; 6gretmen sayisnin 31-45 olan okullarda galisan 6gretmenlerin (C-E) 6gretmen sayisi 61 ve
Ustl olan okullarda calisan 6gretmenlere gore akademik vurgu yoninden daha iyimser oldugu
soylenebilir. Hesaplanan etki buyikligiu n2 degerine (.05) gore okuldaki 6gretmen sayisi degiskeni
akademik vurgu alt boyutunda "kiiguk” etki buylkligine sahip oldugu sdylenebilir.

Akademik iyimserlik toplam puanina gére 6gretmen sayisi 31-45 arasinda olan okullarda ¢alisan
ogretmenlerin (C-A) , 6gretmen sayisi 1-15 arasinda olan okullarda calisan 6gretmenlere oranla
akademik iyimserlik algilarinin daha yiksek oldugu gorilmustir. Bu durum, kiiclik okullarda neredeyse
her branstan bir 6gretmen bulunurken, orta buyuklikteki okullarda her branstan birkag 6gretmeninin
bulunmasi ve bu durumda ziimre 6gretmenlerinin birbirine yardimci olmasi ile aciklanabilir. Hesaplanan
etki buylkligli n2 degerine (.05) gore okuldaki 6gretmen sayisi degiskeni akademik iyimserligin
toplaminda "kuglk” etki biytkligune sahip oldugu séylenebilir.

Ogretmen sayisi bagimsiz degiskeni agisindan bakidiginda, égretmen gérislerine gére algilanan
mudir yonetim tarzi 6lcedinin alt boyutlarinda anlamli farklilasma olmadigi gorilmastr.

7. Ogretmen Goriislerine Gére Akademik Iyimserlik ve Algulanan Miidiir Yénetim Tarzi
Arasundaki iliskiye Yénelik Bulgular

Ogretmen gorislerine gore akademik iyimserik ile algilanan midir yénetim tarzlari arasindaki
iliskinin ortaya konmasi amaciyla iliski analizi yapilmistir. Veriler Tablo 8'de sunulmustrur.

Tablo 8. Ogretmen gériislerine gére akademik iyimserlik ve algilanan miidtir yénetim tarzi arasindaki iliskiye yonelik
korelasyon tablosu

1. 2. 3. 4. 5. 6. 7. 8.
0z Gliven Akademik iyimserlik isbirlikli Otoriter ilgisiz Kars
Yeterlik Vurgu Toplam Yonetim Yonetim Yonetim Koyucu

1.0z Yeterlik 1 153 153 450 202 =171 -.250 -.188
2.Glven 1 722 879 321 -.097 -.088 -119
3.Akademik Vurgu 1 893 294 -.098 -164 -133
4.yimserlik Toplam 1 .360 -.147 -.200 -.180
5.isbirlikli Yénetim 1 -614 -551 -677
6.0toriter Yonetim 1 434 657
7.llgisiz Yénetim 1 715
8.Karsi Koyucu 1

Capraz korelasyon tablosuna gore en ylksek iliskinin akademik vurgu ile iyimserlik toplam puani
arasinda oldugu goérulmustur. Calisma bu ydonden Coban ve Demirtas (2011) tarafindan yapilan calisma
ile benzer sonuc vermistir.

Akademik iyimserlik ile isbirlikli ydnetim tarzi arasinda (.36) pozitif yonli orta diizey bir iliski
belirlenirken; akademik iyimserlik ile otoriter ydnetim tarzi arasinda (-.147) negatif yonlu dastk iliski;
akademik iyimserlik ile ilgisiz yonetim tarzi arasinda (-.200) negatif yonli dustk iliski ve akademik
iyimserlik ile karsi koyucu y&netim tarzi arasinda (-.180) negatif yonlu distk iliski belirlenmistir.

Bu bulgulardan yola c¢ikilarak alinacak kararlarda 6gretmenin duygu ve dustncelerinin
onemsendigi; 6gretmenin kararlarda etkin gorev ve sorumluluk aldigi isbirlikli yonetim tarzi
benimsendiginde 6gretmenlerin okullarinin akademik iyimserligine iliskin goruslerinin daha olumlu
olacagi soylenebilir. Bu durumun da akademik basariyi olumlu yénde etkilemesi beklenebilir.

TARTISMA, SONUC ve ONERILER

Bu arastirmada, 6gretmen goruslerine gore akademik iyimserlik diizeyi ile algilanan mudur ydnetim tarzi
arasindaki iliski arastinilmistir. Arastirma sonucunda akademik iyimserlik ve algilanan mudir yonetim
tarzina iliskin 6gretmen goruslerinin cinsiyet, brans, okul kademesi, okuldaki 6gretmen sayisi
degiskenleri acisindan anlamli bicimde farkhlastigi saptanmistir. Diger taraftan isbirlikli yonetim tarzi ile
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akademik iyimserlik arasinda pozitif yonde ve “orta” diizeyde bir iliski; otoriter yonetim tarz, ilgisiz
yOnetim tarzi ve karsi koyucu yodnetim tarzi ile akademik iyimserlik arasinda negatif yonde “disik”
dizeyde bir iliski bulunmustur.

Betimsel analizler incelendiginde, arastirmaya katilan 6égretmenler (x=4.02) mudurlerinin igbirlikli
yonetim tarzini benimsediklerini distinmektedirler. Yine betimsel analizlere gore akademik iyimserlik
Olceginin alt boyutlarinda en yiiksek aritmetik ortalama (x= 4.56 ile) 6z yeterlik boyutunda olmustur.

Algilanan mudur yonetim tarzi 6lgedi cinsiyet degiskeni agisindan incelendiginde; 6lcegin alt
boyutlarinda herhangi bir anlamli farklilasma olmadigi gériilmistiir. Bu sonu¢ Gedik ve Ustiiner, (2019);
Abdurrezzak ve Ustiiner, (2020) ve Akcay ve Seving, (2021) ile birebir értiismektedir. Bu sonuclarin aksine
Sari, Yildiz ve Canogullari, (2018) ise cinsiyet degiskenine gore isbirlikli yonetim tarzinda erkek
ogretmenler tarafinda; karsi koyucu yonetim tarzinda ise kadin 6gretmenler tarafinda anlamli farkhlasma
bulmuglardir. Akcay, (2020) ise cinsiyet degiskenine goére karsi koyucu ydnetim tarzinda erkek
ogretmenler lehine anlamli farklilagsma tespit etmistir.

Akademik iyimserlige iliskin 6gretmen gorisleri cinsiyet degiskeni agisindan incelendiginde;
Olcegin akademik vurgu, giiven ve akademik iyimserlik boyutlarinda anlamli farklilasma saptanmistir.
Glven, akademik vurgu alt boyutlarinda ve akademik iyimserlik boyutunda erkek 6§retmenler, kadin
ogretmenlere oranla daha yiiksek diizeyde olumlu degerlendirme yapmislardir. Erkek 6gretmenlerin
cevre ile daha kolay iletisim kurabilmesi, okula ve cevresine karsi gliven duygusunu artirmis olabilir.
Arastirmanin bu bulgusu Coban ve Demirtas, (2011); Caglar (2013) ve Caglar (2014) ile kismen uyusmakla
beraber Yilmaz, Cayci ve GlUmis, (2016); Biroglu ve Deniz, (2017); Bostanci ve Kurt, (2018) ve Durmaz,
(2019) ile uyusmamaktadir. Bu calismalardan Bostanci ve Kurt, (2018) ve Durmaz, (2019) akademik
iyimserligin 6z yeterlik boyutlarinda kadin 6gretmenler lehine anlamh faklilagsma bulurken, Biroglu ve
Deniz (2017) tarafindan yapilan arastirmada ise akademik iyimserligin hicbir alt boyutunda farkhlagsma
gorulmemistir.

Algilanan mudir yonetim tarzi Olcedi brans degiskeni agisindan incelendiginde; olcedin alt
boyutlarda herhangi bir anlamli farklilik saptanmamistir. Bu calismanin aksine Gedik ve Ustiiner, (2019)
isbirlikli yonetim tarzinda sinif 6gretmenleri lehine; otoriter ydnetim tarzinda ise brans 6gretmenleri
lehine anlamli farklilasma tespit etmislerdir. Bagka bir calismada Abdurrezzak ve Ustiiner, (2020) ise ilgisiz
yonetim tarzinda sinif 6gretmenleri lehine anlamli farklilagsma oldugunu belirlemislerdir.

Ogretmenlerin akademik iyimserlige iliskin goérisleri brans degiskenine gére bakildiginda;
akademik vurgu alt boyutunda anlamli farklilasma oldugu saptanmistir. Farklilasmanin sinif dgretmenleri
lehine oldugu anlasiimistir. Bu sonuca gore sinif 6gretmenlerinin 6grenci basarisina odakh olduklari
soylenebilir. Arastirmanin bu bulgusu Yilmaz ve Yildirim, (2017) ile értismekte iken Yilmaz, Cayci ve
GUmds, (2016); Coban ve Demirtas, (2011)'in arastirmalari ile ters dismektedir. Yilmaz, Cayci ve Gimds,
(2016) brans degiskenine gore herhangi bir anlamli farklilasma bulamamisken Coban ve Demirtas, (2011)
ise 0z yeterlik alt boyutunda sinif 6gretmenleri lehine anlamli farklilasma bulmusglardir.

Algilanan midur yonetim tarzina iliskin 6gretmen gorusleri okul kademesi degiskenine goére
incelendiginde; otoriter yonetim tarzinda anlamli farkllik saptanmistir. Bu fark okul Oncesi
ogretmenleriyle ortaokul 6gretmenleri arasinda okul 6ncesi 6gretmenleri lehine; lise 6gretmenleri ile
hem ilkokul hem de ortaokul dgretmenleri arasinda lise 6gretmenleri lehine anlamli farklilagsma
bulunmustur. Sari, Yildiz ve Canogullari, (2018) ise isbirlikli yonetim tarzinda ortaokul 6gretmenleri
lehine; ilgisiz, otoriter ve karsi koyucu yonetim tarzlarinda ise ilkokul 6gretmenleri lehinde anlamli
farklilasma tespit etmislerdir.

Ogretmenlerin akademik iyimserlige iliskin gorusleri okul kademesi degiskeni acisindan
incelendiginde; akademik vurgu alt boyutunda ilkokul ve ortaokul &gretmenleri lehine anlamli
farklilasma bulunmustur. Bu sonuca gore ilkokul ve ortaokullarda okul basarisinin merkeze alindigi
sdylenebilir. iyimserlik toplam puanina gére ise ilkokullar lehine anlaml bir farklilasma gérilmektedir.
Bunun nedeni olarak ise ilkokullarda gorev yapan sinif 6gretmenlerinin slrekli ayni sinifa girmesi ve
ogrencileri daha yakindan tanimasi olabilir. Arastirmanin bu sonuglari Yilmaz, Cayci ve Gimds, (2016);
Bostanci ve Kurt, (2018)'in arastirmalari ile ortismemektedir. Yilmaz, Cayci ve GuUmus, (2016)
arastirmasinda, 6z yeterlik boyutunda lise ile ortaokul 6gretmenleri arasinda ortaokul &gretmenleri
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lehine anlamli farklilasma saptamistir. Bostanci ve Kurt, (2018) tarafindan yapilan arastirmada okul
kademesi degiskenine gore okullarin akademik iyimserligine iliskin 6gretmen goriglerinin dlcegin
toplaminda ve herhangi bir alt boyutunda anlamli bicimde farklilasmadigi tespit edilmistir.

Algillanan mudir yonetim tarzina iliskin 6gretmen gorisleri kidem degiskeni agisindan
incelendiginde; alt boyutlarda herhangi bir anlaml farklilasma bulunmamistir. Bu sonug Sari, Yildiz ve
Canogullari, (2018); Abdurrezzak ve Ustiiner, (2020) ve Akcay ve Seving, (2021) arastirma sonuclari ile
birebir 6rtismektedir. Bu arastirma sonuclarina gore bir okuldaki 6gretmenlerin, kidemsiz ya da kidemli
olmasinin algilanan midur ydnetimi tarzina herhangi bir etkisi olmadigi sdylenebilir.

Akademik iyimserlige iliskin 6gretmen gorusleri kidem degiskeni acisindan incelendiginde; ne
akademik iyimserlik toplam puaninda ne de alt boyutlarda anlamh farklilasma bulunmamistir. Kidem
degiskenine goére anlaml farklilasma bulunamamasinin sebebi ogretmenlerin aldiklari egitimler
sayesinde akademik iyimserlik icin gerekli bilgi, beceri ve donanima sahip olmalari gosterilebilir.
Arastirmanin bu sonucu Kurz, (2006); Bostanci ve Kurt, (2018) ile 6rtiismekle birlikte Coban ve Demirtas,
(2011); Caglar, (2013); Caglar, (2014); Biroglu ve Deniz, (2018) ve Durmaz, (2019) ile celismektedir.

Algilanan mudir yonetim tarzina iliskin 6gretmen gorisleri okuldaki 6gretmen sayisi degiskeni
agisindan incelendiginde; 6lcegin herhangi bir alt boyutunda anlamh farklilagma tespit edilmemistir.

Akademik iyimserlige yonelik 6gretmen gorlsleri O6gretmen sayisi degiskeni agisindan
incelendiginde; 6z yeterlik alt boyutunda 16-30 ve 31-45 arasinda 6gretmeni olan okullar ile 1-15
arasinda 6gretmeni olan okullarda calisan 6gretmen gorusleri anlaml sekilde farklilasmaktadir. Bunun
sebebi olarak; 6gretmen sayisinin artmasi ile ziimre 6gretmen sayisi da artacaktir ve zimrelerin birbirine
olan destekleri 6gretmenlerin 6z yeterlik algilarini yikseltebilir seklinde dustinulebilir. Akademik vurgu
alt boyutunda ise 31-45 arasinda 6gretmene sahip olan okullarin 61 ve Ustli 6gretmene sahip olan
okullara gore anlamli sekilde farkhlastigi gorilmektedir. Bunun sebebi olarak 31-45 arasindaki
ogretmene sahip okullarda ziimre 6gretmenler arasindaki yardimlagsmanin ve ¢ekismenin 61 ve Usti
ogretmene sahip okullara gére daha fazla olacadi dislinllebilir. Akademik iyimserlik toplam puanina
gore 31-45 arasinda 6gretmeni olan okullarin 1-15 arasinda 6gretmeni olan okullardaki 6gretmenlerin
gorislerinin anlamh sekilde farklilastigi gorilmektedir. Bunun sebebi olarak yine ziimre 6§retmenlerinin
yardimlagmasinin okulun akademik iyimserligine iliskin 6gretmen algilarini olumlu yonde arttirdigini
distnebiliriz. Bu sonuclar Coban ve Demirtas, (2011); Caglar, (2014) ile kismen ortlismekle birlikte Yiimaz
ve Yildirim, (2017); Bostanci ve Kurt, (2018) ile celismektedir. Yilmaz ve Yildirm, (2017) ve Bostanci ve
Kurt, (2018) calismalarinda 6gretmen sayisi ile akademik iyimserlik arasinda herhangi bir anlamli
farkhlasma bulamamislardir.

Akademik iyimserlik ile isbirlikli yonetim tarzi arasinda (.36) pozitif yonli orta diizey bir iligki
belirlenirken; akademik iyimserlik ile otoriter ydnetim tarzi arasinda (-.147) negatif yonlu dasik iliski;
akademik iyimserlik ile ilgisiz yonetim tarzi arasinda (-.200) negatif yonli dustk iliski ve akademik
iyimserlik ile karsi koyucu ydnetim tarzi arasinda (-.180) negatif yonlu distk iliski belirlenmistir.

Arastirma bulgularina gore gelistirilen bazi 6neriler sunlardir:

e Akademik iyimserlik ile isbirlikli ydnetim tarzi arasinda pozitif bir iliski bulunmustur. Burdan
yola ¢ikarak 6gretmenlerin ve middrlerin birlikte isbirlikli calismalar yapacaklari projeler 6dul
yolu ile desteklenebilir.

e Akademik iyimserlik ile otoriter, karsi koyucu ve ilgisiz ydnetim tarzlari arasinda negatif bir iligki
bulunmustur. Bu baglamda mudir performans degerlemesi yapilarak otoriter, karsi koyucu ve
ilgisiz yonetim tarzini benimseyen muddrler tespit edilebilir ve bu mudurlerin hizmet ici egitim
almalari saglanabilir.
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INTRODUCTION

The attitudes of today's children towards digital games are mostly the opposite of their attitudes towards
school and education. The attitudes children develop towards digital games correspond exactly to the
student profile that educators want to see in their learning-teaching processes: interested, competitive,
collaborative, result-oriented, in active quest for knowledge and solutions (Prensky, 2003). In this regard,
the integration of digital games into education and academic studies on this subject are of great
importance.

In recent years, the use of digital games in educational environments has started to attract
attention, and research on this subject has become widespread as well. This is because it is known that
games provide motivation, and it is thought that attempts to combine learning content with motivation
for games will bring effective learning (Becta, 2001; Prensky, 2001; Gros, 2007; Woo, 2014). The literature
suggests that digital games provide students with the skills to make quick decisions (Prensky, 2001),
collaborate (Gee, 2003; Gros, 2007), create strategies to overcome obstacles and solve problems (Presky,
2001; Cicchino, 2015), and think critically (Cicchino, 2015). With the support of advanced technology,
games allow for implementing instructional strategies in learning, enable students to interact and
collaborate with their peers, encourage motivation, competition, and fun, support students’ acquisition
of knowledge to achieve learning goals, and allow them to customize learning based on their own skill
levels and learning styles (Gee, 2003; Hwang & Chen, 2022).

Academic studies on the use of digital games in educational environments started to increase in
the mid-2000s in parallel with the development and advance of technology. This increase has led to a
need for bibliometric studies that reveal the state of the research area in order to answer questions
about the direction of research trends on the use of digital games in education and which points should
be considered in the preparation of future studies.

The literature on the use of digital games contains various meta-analysis studies. Talan, Dogan,
and Batti (2020) conducted a meta-analysis and meta-thematic study on the effectiveness of digital and
non-digital educational games. To determine the overall effect size, they included in their study the
effect size comparison of 154 studies dealing with the effect of both digital and non-digital games on
academic achievement during the 2004-2019 period. In addition, they presented a general picture of
the effectiveness of digital and non-digital educational games by analyzing the publications in terms of
sample sizes, student levels of educational games, treatment durations of game activities, school topics
in which games were used, class sizes, game types, and achievement tests used. Clark, Tanner Smith, and
Killingsworth (2016) conducted a meta-analysis on digital games, design, and learning and covered 69
articles published in peer-reviewed journals between January 2000 and September 2012. They obtained
a general result by analyzing the publications in terms of variables such as game duration, the effect of
digital games on learning, the effect of game design, and visual and narrative game features. Ritzhaupt,
Poling, Frey, and Johnson (2014) conducted a synthesis study on digital games in education and covered
73 digital game research articles published between 2000 and 2010. They examined variables such as
grade level, research method, treatment intensity and duration, game platforms used, and the number
of participants. The results showed a steady increase in the number of publications on digital game in
education since 2004.

The literature review indicates that previous studies have been meta-analysis studies and have
focused on specific variables (e.g.,motivation (Wouters, van Nimwegen, van Oostendorp & van der Spek,
2013), competition (Chen, Shih & Law, 2020)) or specific fields (e.g.sciences (Tsai & Tsai, 2020),
mathematics (Byun & Joung, 2018)). Meta-analysis studies typically focus on a limited and analyzable
number of studies and discuss the effects of certain variables on a result of interest. Bibliometric studies,
on the other hand, complement these views by enabling a holistic synthesis of research flows and
describing the distribution of patterns of research articles on a particular topic over a specific period of
time, thereby identifying trends for emerging and future research areas (Schobel, Saqr & Janson, 2021).
The purpose of bibliometrics is basically to evaluate the scientific literature in a particular field, thus
providing a broad perspective for any discipline (Andres, 2009). Bibliometric studies use a quantitative
approach to describe, evaluate, and monitor published research. These studies have the potential to
provide a systematic, transparent, and repeatable analysis process, thereby improving the quality of
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analyses. Bibliometric methods contribute to literature reviews by guiding the researcher to studies with
the highest impact and mapping the research area without subjective bias (Zupic & Cater, 2015).

The literature review found no comprehensive studies providing a bibliometric analysis of studies
on the use of digital games in education. These studies are needed because the development and
increase of technologies for digital games and the day-to-day rise in interest in these studies will require
interpreting the accumulated knowledge. In this respect, the aim of the present research is to determine
the academic studies on the use of digital games in education and to evaluate them bibliometrically.
This evaluation will reveal the state of this research area on national and international levels and thus
prevent the duplication of studies. In this regard, this research aims to bibliometrically analyze the studies
on the use of digital games in education published between 2005-2021 and indexed in the Web of
Science (WoS) database. To this end, answers were sought to the following research questions:

e What is the numerical distribution of academic studies on the use of digital games in education
by year?

e What is the distribution of academic studies on the use of digital games in education by
language of publication?

e What is the distribution of academic studies on the use of digital games in education by type
of publication?

e What is the distribution of academic studies on the use of digital games in education by author
institution?

e What is the distribution of academic studies on the use of digital games in education by author
institution in Turkey?

e What is the distribution of academic studies on the use of digital games in education by
country of publication?

e Which countries have cooperated in academic studies on the use of digital games in
education?

e What is the distribution of the citation numbers of academic studies on the use of digital
games in education by year?

e What are the most frequently used keywords in academic studies on the use of digital games
in education?

e What is the reference co-citation network distribution of academic studies on the use of digital
games in education?

e Which academic studies on the use of digital games in education most cited?

METHOD
Research Design

This research has been carried out in descriptive scanning model. Screening study is expressed as
a research model that aims to describe a past or ongoing situation as it exists. In this research approach,
the situation, person, event or object that is subject to the research is examined without the aim of
affecting them in their own conditions (Karasar, 2014). In study, a descriptive scanning model was used
as it was aimed to reveal research trends in academic publications on the use of digital games in
education.

Data Collection

The Web of Science (WoS) database was used in the data collection phase. WoS, a product of the
“Thomson Reuters Institute for Scientific Information (ISI)”, derived from the Science Citation Index
created by Eugene Garfield in the 1960s (Chadegani et al, 2013, p. 19). According to the current
information available on the WoS website, it contains over 37,000 journals and more than 171 million
records, and it includes a wide range of data from different citation databases (SCl, SSCI, SCI-Expanded,
AHCI, ESCI, CPCI-S, CPCI-SSH, BKCI-S, BKCI-SSH) containing various information collected from journals,
conferences, reports, books, and book series (Yesiltas & Evci, 2021). This research used the WoS database
because of its rich content and datasets allowing bibliometric analysis. In the study process, the whole
WoS database on the Web of Knowledge web page was searched using the keyword “digital game”.
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"Document title”, “abstract”, and "keyword” were chosen as the search criteria. To reach a holistic
interpretation, the study was carried out starting from the oldest date available in the database, covering
the 16-year time period between 2005-2021. The bibliometric data of 760 academic studies in the
"Education/Educational Research” and “Education Scientific Disciplines” categories out of 1,708 results
reached through the search were used as the dataset.

Data Analysis

Data were analyzed by the bibliometric analysis technique. While statistical bibliography was first
used in 1922 by E. Wyndham Hulme from the University of Cambridge, bibliometric analysis was first
used by Pritchard. Pritchard defined bibliometric analysis as the application of mathematics and
statistical methods to books and other scientific communication tools (Pritchard, 1969).

In the present research, a total of 760 studies published on the use of digital games in education
between 2005 and 2021 were examined and categorized based on bibliometric indicators. The
percentages and frequencies of the categorized data were calculated. MS Excel was used for these
calculations. The research topics and trends of the academic publications examined within the scope of
the research were visually mapped through the keywords in the publications. For that, WordArt online
word cloud software was used. The social network analysis of the keywords of 760 academic studies on
the use of digital games in education was visualized through the VOSviewer (Version 1.6.16) package,
which is a bibliometric analysis tool. VOSviewer is a tool for creating maps based on network data and
exploring these maps by visualizing them. The functions of VOSviewer can be summarized as follows:

« Creating maps based on network data: It can be used to create networks of scientific
publications, scientific journals, researchers, research institutions, countries, keywords, or terms. Items in
these networks can be connected by co-authorship, co-occurrence, citation, bibliographic matching, or
co-citation links.

« Visualizing and exploring maps: VOSviewer offers three different ways of visualizing a map:
network visualization, overlay visualization, and density visualization (Van Eck & Waltman, 2013).

The said functions of the VOSviewer were employed in the present research.

FINDINGS
Publication Numbers by Year

The distribution of academic studies published on the use of digital games in education in WoS
by year is given in Figure 1.
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Figure 1. Numerical distribution of studies on the use of digital games in education by year

The data in Figure 1 indicate that most studies on the use of digital games in education were
published in 2017 (f=89), 2018 (f=81), and 2020 (f=71). A holistic evaluation of the figure shows an
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increase in the number of scientific publications on the use of digital games in education as of 2007.
This may be about the worldwide spread of computer and internet use in the early 2000s.

Language of Publication

The distribution of academic studies published on the use of digital games in education in WoS
by language of publication is given in Table 1.

Table 1. Distribution of studies on the use of digital games in education by language of publication

Languages f %

English 733 96.45
Portuguese 13 1.71
Spanish 6 0.79
Chinese 3 0.40
Italian 2 0.26
Norwegian 1 0.13
Russian 1 0.13
Turkish 1 0.13
Total 760 100

Table 1 shows that English (f=733) and Portuguese (f=13) are the leading languages in
publications on the use of digital games in education. The reason why the number of publications in
English, which is one of the most frequent languages of publication, is higher than in other languages
may be the widespread use of English as the language of science and the language preferences of the
journals indexed in the WoS database.

Type of Publication

The distribution of academic studies published on the use of digital games in education in WoS
by type of publication is given in Table 2.

Table 2. Numerical distribution of publications on the use of digital games in education by type of publication

Type of Publication f % 44
Article 435 57.24
Proceedings Paper 297 39.08
Review 30 3.95
Book Chapter 24 3.16
Editorial material 21 2.76

Table 2 shows that most of the academic studies published on the use of digital games in
education are articles (f=435), which are followed by proceedings papers (f=297) and reviews (f=30),
respectively.

Institution of Author

Table 3 presents the distribution of the authors of scientific publications on the use of digital
games in education in WoS by institution. Since the number of institutions in this category is very high
(n=654), only the top 10 institutions in terms of the number of publications are included in the table.

Table 3. Institutions of the authors publishing on the use of digital games in education - top 10 institutions

Institution of Author n %

National Taiwan University of Science and Technology (Taiwan) 33 4.34
National Taiwan Normal University (Taiwan) 26 342
National Central University (Taiwan) 23 3.03
National University of Tainan (Taiwan) 19 2.50
Ghent University (Belgium) 14 1.84
National Cheng Kung University (Taiwan) 12 1.58
Interuniversity Microelectronics Centre (Belgium) 10 1.32
National and Kapodistrian University of Athens (Greece) 10 1.32
National Taipei University of Education (Taiwan) 10 1.32
Norwegian University of Science and Technology (Norway) 9 1.18

Table 3 shows that the leading institutions where the authors publishing on the use of digital
games in education worked or which supported such authors are National Taiwan University of Science
and Technology (f=33), National Taiwan Normal University (f=26), and National Central University (f=
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23). It is a remarkable finding that most of the studies on the use of digital games in education were
from Taiwan-based universities. Table 4 presents the Turkish Universities included in the list, their
rankings, and their number of publications.

Table 4. Institutions of the authors publishing on the use of digital games in education in Turkey - top 10 institutions

Institution of Author n %

Anadolu University 3 0.42
Firat University 2 0.28
Gazi University 2 0.28
istanbul University 2 0.28
Uludag University 2 0.28
Amasya University 1 0.14
Atatlirk University 1 0.14
Bahgesehir University 1 0.14
Balikesir University 1 0.14
Dicle University 1 0.14

Table 4 shows that the leading Turkish institutions where the authors publishing on the use of
digital games in education worked or which supported such authors are Anadolu University (n=3), Firat
University (n=2), Gazi University (n=2), istanbul University (n=2), and Uludag University (n=2).

Countries

The distribution of academic studies published on the use of digital games in education in WoS
by country of publication is given in Table 5. Since the number of institutions in this category is very
high (n=64), only the top 10 countries in terms of the number of publications are included in the table.

Table 5. Countries where scientific publications on the use of digital games in education were published - top 10
countries

Countries n %
Taiwan 162 21.32
USA 134 17.63
UK 41 5.40
People’s Republic of China 40 5.26
Germany 39 5.13
Greece 33 4.34
Australia 28 3.68
Finland 28 3.68
Brazil 26 342
Canada 24 3.16

Table 5 shows that Taiwan (n=162), the USA (n=134), and the UK (n=41) are the leading countries
of publications on the use of digital games in education in WoS.
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Figure 2. Country collaborations based on the co-authorship analysis of scientific publications on the use of digital
games in education (Frame size is about the number of publications, and yellow areas refer to their recentness)
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The cross-country collaboration based on the co-authorship analysis of publications on the use
of digital games in education is shown in Figure 2. While the nodes in each analysis represent countries
and institutions, the node sizes between them reflect the published articles, and the distance and
thickness of the connecting links reflect the degree of collaboration. The countries in the graph are
divided into 11 clusters, and there are 102 connecting links between them. UK has the biggest number
of connections (20 connections). It is followed by the USA (13 connections), China (10 connections), and
Spain (10 connections). These data show that the publications in the relevant countries involved cross-
country collaboration.

Citation Analysis
The yearly distribution of the citation numbers of academic publications on the use of games in

education in WoS is given in Figure 3.

Citation Number

1800 1696

2005 2006 2007 2008 2009 2010 2011 2012 2013 2014 2015 2016 2017 2018 2019 2020 2021

Figure 3. The yearly distribution of the citation numbers of publications on the use of games in education

Figure 3 shows that the citations of academic publications on the use of digital games in education
were low from 2005 to 2008, but they went up with a rising rate of increase every passing year after
2008. This surge in the number of citations may be related to the increase in the number of scientific
publications on this subject as a result of the widespread use and rising importance of games in
education.
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Figure 4. The most cited academic publications on the use of digital games in education
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Based on the cluster analysis in the citation network graph, it is seen in Figure 4 that scientific
publications on the use of digital games in education are grouped under 25 clusters. Among the
publications in these clusters, the most frequently cited ones are Marina Papastergiou’s article titled
"Digital game-based learning in high school computer science education: impact on educational
effectiveness and student motivation” (f=739), Severine Erhel and Eric Jamet's article titled “Digital game-
based learning: Impact of instructions and feedback on motivation and learning effectiveness” (f=233),
and Gwo-Jen Hwang, Li-Hsueh Yang, and Sheng-Yuan Wang's article titled A concept map-embedded
educational computer game for improving students’ learning performance in natural science courses”
(f=217). Table 6 presents the data for the top 10 most cited publications out of 543 publications that
could be included in the citation analysis as well as their connection strengths.

Table 6. The most cited academic publications on the use of digital games in education - top 10 publications

Publication Details Citation Connection
Number Strength

Papastergiou, M. (2009). Digital game-based learning in high school computer science education:

Impact on educational effectiveness and student motivation. Computers & education, 52(1), 1-12. 739 67
https://doi.org/10.1016/j.compedu.2008.06.004

Erhel, S., & Jamet, E. (2013). Digital game-based learning: Impact of instructions and feedback on

motivation and learning effectiveness. Computers & education, 67, 156-167. 233 30
https://doi.org/10.1016/j.compedu.2013.02.019

Hwang, G.J, Yang, L. H., & Wang, S. Y. (2013). A concept map-embedded educational computer

game for improving students’ learning performance in natural science courses. Computers & 217 21
Education, 69, 121-130. https://doi.org/10.1016/j.compedu.2013.07.008

Hwang, G.J., Wy, P. H., & Chen, C. C. (2012). An online game approach for improving students’
learning performance in web-based problem-solving activities. Computers & Education, 59(4), 1246- 161 23
1256. https://doi.org/10.1016/j.compedu.2012.05.009

Huang, W. H., Huang, W. Y., & Tschopp, J. (2010). Sustaining iterative game playing processes in
DGBL: The relationship between motivational processing and outcome processing. Computers & 139 24
Education, 55(2), 789-797. https://doi.org/10.1016/j.compedu.2010.03.011

Yang, Y. T. C. (2012). Building virtual cities, inspiring intelligent citizens: Digital games for developing
students’ problem solving and learning motivation. Computers & Education, 59(2), 365-377. 126 18
https://doi.org/10.1016/j.compedu.2012.01.012

Becker, K. (2007). Digital game-based learning once removed: Teaching teachers. British Journal of

Educational Technology, 38(3), 478-488. https://doi.org/10.1111/j.1467-8535.2007.00711.x 124 21

Hwang, G.J., & Wu, P. H. (2012). Advancements and trends in digital game-based learning research: a
review of publications in selected journals from 2001 to 2010. British Journal of Educational 121 22
Technology, 43(1), E6-E10. https://doi.org/10.1111/j.1467-8535.2011.01242.x

Eseryel, D., Law, V., Ifenthaler, D., Ge, X, & Miller, R. (2014). An investigation of the interrelationships
between motivation, engagement, and complex problem solving in game-based learning. Journal of 109 11
Educational Technology & Society, 17(1), 42-53. https://www jstor.org/stable/jeductechsoci.17.1.42

All, A, Castellar, E. P. N., & Van Looy, J. (2016). Assessing the effectiveness of digital game-based
learning: Best practices. Computers & Education, 92, 90-103. 103 13
https://doi.org/10.1016/j.compedu.2015.10.007

Among the cited publications, those with the highest connection strengths (cs) are, likewise,
Marina Papastergiou’s article titled "Digital game-based learning in high school computer science
education: Impact on educational effectiveness and student motivation” (cs=67), Severine Erhel and Eric
Jamet's article titled “Digital game-based learning: Impact of instructions and feedback on motivation
and learning effectiveness” (cs=30), and Wen-Hao Huang, Wen-Yeh Huang, and Jill Tschoo's article titled
“Sustaining iterative game playing processes in DGBL: The relationship between motivational processing
and outcome processing” (cs=24).

Keywords

Data indicating the frequency of keywords used in scientific publications on the use of digital
games in education are presented in the word cloud image below.
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Figure 5. Word cloud regarding the frequency of keywords used in scientific publications on the use of digital games
in education

Figure 5 shows that concepts such as digital game-based learning, game-based learning, digital
games, serious games, game design, gamification, games, and learning were used the most in scientific
publications on the use of digital games in education.

The general research areas determined based on the keywords of scientific publications on the
use of digital games in education and the social network analysis of the relationships between these
areas are shown in Figure 6.

( digital game-baséd Iangu’ag‘e le ) 48

(oo
T
@ language learning :\

S ey G

serious ( virtual reality )
((educational technology /D
educational games

(el
1

digital game 8
Eﬁm‘w s e (unteractive learning environme J
WOmannon )

% self-efficacy
| scienc o|
! primary school

mlnecraflj

g%b VOSviewer '
2014 2015 2016 2017 2018

Figure 6. Social network analysis of the keywords (Frame size shows the frequency of discussion of the topic, and
yellow areas indicate their recentness)

Based on the cluster analysis in the keyword social network graph, it is seen in Figure 6 that
scientific publications on the use of digital games in education are grouped under 7 clusters. The most
frequently used keywords in these clusters are digital game-based learning (f=147), game-based
learning (f=111), digital games (f=70), serious games (f=52), game design (f=28), gamification (f=28),
games (f=24), and learning (f=23). Among the keywords, the ones with the highest connection strength
(cs) are digital game-based learning (cs=307), game-based learning (cs=257), digital games (cs=159),
serious games (cs=136), and motivation (cs=76). The clusters connected by these connecting links are
the focus of connection of interrelated clusters. While the close positioning of the items reveals the
strength of the relationship between them, the large distance between the items represents the lack of
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sufficient relationship and similarity between them. In addition, if the items are not connected by any
connection strength, this means that there is no relationship between them (Dogan, Dogan & Aykan, p.
167).

Reference Co-Citation Network

The mapping for the reference co-citation network is shown in Figure 7. Upon selecting the
minimum citation number of the cited reference as 5 on VOSviewer, 607 of the 20,032 cited references
meet the threshold value. In the mapping, based on the citations received by the publications in the
reference co-citation network, 5 clusters came out, with the red cluster consisting of 157 publications,
green cluster 157, blue cluster 126, yellow cluster 89, and purple cluster 78.
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Figure 7. Reference co-citation network analysis

Table 7 presents, based on the reference co-citation network analysis, the publications with most
co-citations among publications on the use of digital games in education, the number of citations, and
connection strengths.

Table 7. Most cited publications in the reference co-citation network, co-citation numbers (f), and connection strengths

(cs)
Cited Reference f cs
Prensky, M. (2003). Digital game-based learning. Computers in Entertainment (CIE), 1(1), 21-21. 124 1625
Gee, J. P. (2003). What video games have to teach us about learning and literacy. Computers in 119 1339
Entertainment (CIE), 1(1), 20-20.
Papastergiou, M. (2009). Digital game-based learning in high school computer science education: Impact 86 1433
on educational effectiveness and student motivation. Computers & education, 52(1), 1-12.
Garris, R, Ahlers, R., & Driskell, J. E. (2002). Games, motivation, and learning: A research and practice 74 1043
model. Simulation & gaming, 33(4), 441-467.
Van Eck, R. (2006). Digital game-based learning: It's not just the digital natives who are restless. EDUCAUSE
. 63 871
review, 41(2), 16.
Connolly, T. M., Boyle, E. A, MacArthur, E., Hainey, T., & Boyle, J. M. (2012). A systematic literature review of 62 1036
empirical evidence on computer games and serious games. Computers & education, 59(2), 661-686.
Kiili, K. (2005). Digital game-based learning: Towards an experiential gaming model. The Internet and higher
. 57 959
education, 8(1), 13-24.
Han-Yu, S. ABD GWO-JEN, H., 2013. A collaborative game-based learning approach to improving students’
. o ; 39 845
learning performance in science courses. Computer & Education, 63, 43-51.
Erhel, S., & Jamet, E. (2013). Digital game-based learning: Impact of instructions and feedback on 38 538
motivation and learning effectiveness. Computers & education, 67, 156-167.
Prensky, M. (2003). Digital game-based learning. Computers in Entertainment (CIE), 1(1), 21-21. 38 397
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Table 7 shows that among the studies published on the use of digital games in education, the
most cited source is Marc Prensky’s 2001 study titled "Digital game-based learning”. It is understood
that the said study is an important reference source with a high impact that directs the field of the use
of digital games in education. Also, James Paul Gee's 2003 study titled “What video games have to teach
us about learning and literacy”, Marina Papastergiou’s 2009 article titled "Digital game-based learning
in high school computer science education: Impact on educational effectiveness and student
motivation”, and Rosemary Garris, Robert Ahlers, and James E. Driskell's 2002 study titled “Games,
motivation, and learning: A research and practice model” are the reference sources with the highest
connection strengths.

DISCUSSION, CONCLUSION AND RECOMMENDATIONS

This research aimed to make a bibliometric analysis of the studies on the use of digital games in
education published between 2005-2021 and indexed in the WoS database. The bibliometric data of
760 academic studies in the “"Education/Educational Research” and “Education Scientific Disciplines”
categories out of 1,708 results reached through the search constituted the dataset of the study. The
study found that years with most publications on the use of digital games in education were 2017, 2018,
and 2020, respectively. A holistic evaluation of the years of publications shows an increase in the number
of scientific publications on the use of digital games in education as of 2007. In parallel with this result
of the research, Schobel, Sagr, and Janson (2021) stated that the use of game concepts in digital learning
environments started in 2000 and increased continuously, that the number of published articles
increased every year from 2006 to 2009, and 2017 was the year with most articles published. Similarly,
in their study on game-based learning in science and mathematics education, Chen, Hwang, Yeh, Chen,
Chen, and Chien (2021) determined that only one article was published from 1991 to 2000, a period in
which digital game-based learning research was developing, that an increase occurred from 2001 to
2010 with 11 articles, and that the number of publications tripled in 2012 relative to 2011. They also
stated that most of the articles were published between 2015 and 2020. This may be associated with the
increasing use of digital game environments as a result of the further diversification of learning
environments along with the use of computers and the internet becoming widespread across the world
in the early 2000s and, in parallel with that, the tendency of researchers in this field towards academic
studies on the effect of technology applications on learning.

As to the languages of publication of studies on the use of digital games in education, English
ranked first with a large percentage relative to others. It was followed by Portuguese and Spanish. The
reason why English was the most frequent language of publication with a large percentage can be said
to be the widespread use of English as the language of science and the language preferences of the
journals indexed in the WoS database. Consistently with this result of the research, the literature includes
bibliometric studies conducted in the field of education concluding that English is the most widely used
language (Ozkaya, 2019; Polat & Karakus, 2021; Seref & Karagéz, 2019; Yesiltas & Evci, 2021).

In terms of type of publication, majority of the studies on the use of digital games in education
were found to be articles, which were followed by proceedings papers and reviews, respectively. The
literature contains bibliometric studies conducted in the field of education obtaining similar results to
this result of the research (Yesiltas & Evci, 2021; Seref & Karagoz, 2019).

While the distribution of the authors of academic publications on the use of digital games in
education was being examined by institution, only the top 10 institutions in terms of the number of
publications were covered, since the number of institutions in that category was very high (654). In this
context, National Taiwan University of Science and Technology, National Taiwan Normal University, and
National Central University were detected to be the leading institutions of authors publishing on the use
of digital games in education. Considering the Turkish Universities included in the list by ranking and
number of publications, Anadolu University, Firat University, Gazi University, istanbul University, and
Uludag University were seen to be at the top of the list, respectively.
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Taiwan, the USA, and the UK were the leading countries of publications on the use of digital games
in education in WoS. This may be because these countries carry out various studies on digital learning
as an education strategy. For example, Taiwan conducted a 10-year process from 2003 to 2012 aimed
at promoting the development and adoption of the e-learning approach (Tsai, Chen & Chen, 2010).
Similarly, the USA put into practice several National Education Technology Plans in 2010 and 2017 to
benefit from the power of technology to rethink education and approach student learning in new ways
(Dede, 2010; King & South, 2017). In the UK, there are important organizations that carry out studies for
the integration of technology into education. Becta, one of them, leads the national movement to
improve learning through technology. These results explain the higher number of publications on the
use of digital games in these countries compared to others. In terms of cross-country collaboration
based on the co-authorship analysis of the publications, the UK has the biggest number of connections.
The UK is followed by the USA, China, and Spain. The UK, having the biggest number, collaborated with
Italy and Spain the most, while the USA collaborated with China and Taiwan the most.

As to the yearly distribution of the citation numbers of academic publications on the use of digital
games in education, the citations were low from 2005 to 2008, but after 2008, citation numbers went up
with a rising rate of increase every passing year. This surge in citation numbers may be related to the
increase in the number of scientific publications on this subject as a result of the widespread use and
rising importance of digital games in education through advance of technology. Greek researcher
Papastergiou’s (2009) study, in which she evaluated the learning effectiveness and motivational appeal
of computer games comparatively, ranks first with 739 citations. That the said study has the most
citations though Greece ranks 6th in the country-based ranking of the academic publications in this field
shows that the study has made a significant contribution to the field of use of digital games in education.

The word cloud regarding the frequency of keywords used in scientific publications on the use of
digital games in education indicated that concepts such as digital game-based learning, game-based
learning, digital games, serious games, game design, gamification, games, and learning were used the
most. The general research areas determined based on the keywords of scientific publications on the
use of digital games in education and the social network analysis of the relationships between these
areas revealed that the scientific publications fell under 7 clusters. The most frequently used keywords
in these clusters were digital game-based learning, game-based learning, digital games, serious games,
game design, gamification, games, and learning. Among the keywords, the ones with the highest
connection strengths were digital game-based learning, game-based learning, digital games, serious
games, and motivation. The clusters connected by these connecting links constitute the focus of
connection of interrelated clusters. Keywords in academic publications provide essential information to
understand their main aspects. The inclusion of the concept of game design in the keyword frequency
may be an indication that digital games are moving towards the digital game design process in learning
environments as technology progresses. It can be stated that nowadays, with the increase in the use of
software (Kodu Game Lab, Scratch, etc.) whereby students can design their own games, academic studies
have turned to this field as well. It is known that games generally provide motivation in learning
environments. Motivation is an important variable for digital game environments. This may be why it is
frequently used as a keyword.

Considering the reference co-citation network of scientific publications on the use of digital
games in education, the most cited source is Marc Prensky's (2001) study titled “Digital game-based
learning”. Citation number is important to reflect the author’s contribution to the field. It is understood
that the said study is an important reference source with a high impact that directs the field of the use
of digital games in education. The reference sources with the highest connection strengths after that
study are James Paul Gee's 2003 study titled “What video games have to teach us about learning and
literacy”, Marina Papastergiou’s 2009 article titled "Digital game-based learning in high school computer
science education: Impact on educational effectiveness and student motivation”, and Rosemary Garris,
Robert Ahlers, and James E. Driskell's 2002 study titled “Games, motivation, and learning: A research and
practice model”. These publications have led the field of digital games.
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All in all, this research examined a total of 760 academic studies published on the use of digital
games in education between the years 2005-2021 and indexed in the WoS database and provided an
overview of many components such as prominent publications, authors, countries, citation numbers,
collaborations, types of publication, and keywords. Therefore, this research is expected to light the way
for the related studies to be conducted in the field by reflecting the trends in the use of digital games
in education. Based on the results obtained in the study, it can be recommended to conduct similar
bibliometric analyses for different variables/different disciplines related to the subject in the WoS
database or in different databases.
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Ozet

Bu arastirmanin amact egitimde dijital oyun kullanimina yénelik arastirmalart
bibliyometrik analiz yéntemi ile incelemektir. — Arastirmada nitel arastirma
desenlerinden betimsel tarama modeli tercih edilmistir. Veri toplama asamasinda
Web of Science (WoS) indekslerinde yer alan akademik calismalara ulasidmustir. Veri
tabaninda “digital game” anahtar kelimesi kullanlarak arama yapumstir. Arama
kriteri olarak "dokiiman basligi, 6zet, anahtar kelime" se¢ilmistir. Arastirmaya 2005-
2021 yillart arasindaki “Egitim/Egitim Arastirmalar” ve "Egitim Bilim Disiplinleri”
kategorilerinde yer alan 760 akademik ¢alisma dahil edilmistir. Verilerin analizinde
bibliyometrik analiz yéntemi kullandmustir. Arastirmada egitimde dijital oyunlarin
kullammu ile ilgili olarak en fazla yayn yaptlan yillarin 2017 ve 2018 oldugu, en stk
yayin yapilan dillerin basinda Ingilizce ve Portekizcenin geldigi, yayimlanan
akademik calismalarin bliyiik bir kismunt makalelerin olusturdugu, yaywn yapan
yazarlann calistigt ya da desteklendigi kurumlarin basinda Ulusal Tayvan Bilim
Teknoloji Universitesi'nin, Tiirk (niversitelerinden ise Anadolu Universitesi'nin
geldigi, ilgili konuda en ¢ok yayin yapilan lilkelerin basinda Tayvan ve ABD'nin
oldugu, 2008 ylt sonrasinda ise konuya iliskin yayinlara yapilan atif sayisinin arttigy,
dijital oyun kullanimu ile ilgili yapilan bilimsel yaynlarda en cok dijital oyun tabanlt
6grenme, oyun tabanlt 6grenme, dijital oyunlar vb. anahtar kelimelerinin kullanidigi
bulgularina ulastimistir. Arastirma sonucunda egitimde dijital oyun kullanimina
alaninda bircok bilesene yoénelik genel bir tablo ortaya koyulmustur. Calismanin
bulgularina  dayali olarak  gelecekteki c¢alismalara referans olabilecegi
ddstiniilmektedir.
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Genisletilmis Ozet

Problem: Dijital oyunlarin egitim ortamlarinda kullanimina yonelik bilimsel calismalar teknolojinin
gelismesi ve ilerlemesine paralel olarak 2000°li yillarin ortalarinda artis gdstermeye baslamistir. Bu artisla
birlikte egitimde dijital oyun kullanimina yonelik arastirma egilimlerinin ne yonde ilerledigine ve
gelecekteki calismalarin hazirlanmasinda hangi noktalara dikkat edilmesi gerektigine dair sorularin
cevaplanmasi adina calisma alaninin durumunu ortaya koyan bibliyometrik calismalara ihtiyag
duyulmaya baslanmistir. Bibliyometrinin amaci, temel olarak belirli bir alandaki bilimsel alanyazini
degerlendirmek, dolayisiyla her tirli disipline genis bir perspektif saglamaktir (Andres, 2009).

Egitimde dijital oyun kullanimi Uzerine yapilan calismalarin bibliyometrik analizini ortaya koyan
kapsamli bir arastirmaya literatiirde rastlanmamistir. Dijital oyunlara yonelik teknolojilerin gelismesi ve
artmasi bu arastirmalara giin gegtikce ilgi duyulmasi olusan bilgi birikiminin yorumlanmasini gerekli
kilacagi icin bu arastirmalara ihtiya¢ duyulmaktadir. Bu dogrultuda arastirmanin amaci 2005-2021 yillari
arasinda egitimde dijital oyun kullanimi Gizerine yayinlanan ve Web of Science (WoS) veri tabaninda
indekslenen yayinlari bibliyometrik olarak analiz etmektir. Arastirmanin amaci dogrultusunda egitimde
dijital oyun kullanimi Uzerine yayimlanan akademik calismalarin yillara goére sayisal dagilimi,
yayinlandiklari dillere gére dagihimlari, yayin turlerine gére dagilimlari, yazarlarinin calistigi kurumlara
gore dagihmlari, yayimlandigi tlkelere gore dagihimlari, yillara gore atif sayilari, calismalarda en sik
kullanilan anahtar kelimeler ve yayinlarin referans ortak atif agi dagilimi incelenmistir.

Yéntem: Bu arastirmada egitimde dijital oyunlarin kullanimiyla ilgili akademik arastirmalar bibliyometrik
parametreler agisindan incelenip mevcut durum ortaya koyulmak istendigi icin betimsel tarama deseni
benimsenmistir. Calismanin veri toplama asamasinda Web of Science (WoS) veritabanlari kullaniimistir.
Calisma siirecinde Web of Knowledge Web sayfasinda tim WoS veri tabanlarinda “digital game” anahtar
kelimesi kullanilarak arastirma basliklarinda arama yapilmistir. Arama kriteri olarak “dokiman baslgi,
Ozet, anahtar kelime” secilmistir. Calisma butiincll bir yoruma ulasilabilmek amaciyla veritabaninda
ulasilabilen en eski tarihten baslatilarak 2005-2021 yillari arasindaki 16 yillik zaman dilimini kapsayacak
sekilde gergeklestirilmistir. Arama sonucunda ulasilan 1708 sonugtan “EJitim/Egitim Arastirmalar” ve
“Egitim Bilim Disiplinleri” kategorilerinde yer alan 760 akademik c¢alismaya ait bibliyometrik veri,
calismanin veri seti olarak kullaniimistir. Calismada veri analizi teknigi olarak bibliyometrik analiz
kullanilmistir.

Calismada 2005'den 2021'e kadar olan dénemde egitimde dijital oyunlarin kullanimiyla ilgili olarak
yayinlanmis olan toplam 760 yayin, bibliyometrik gostergeler acisindan incelenerek kategorize edilmistir.
Kategorize edilen verilere iliskin ylzde ve frekanslar hesaplanmistir. Bu hesaplamalar icin MS Excel
uygulamasi kullanilmistir. Calisma kapsaminda incelenen akademik yayinlarin arastirma konular ve
yonelimleri yayinlardaki anahtar kelimeler Gzerinden goérsel olarak haritalandirilmistir. Bu dogrultuda
WordArt cevrimigi kelime bulutu yazilimi tercih edilmistir. Egitimde dijital oyunlarin kullanimiyla ilgili 760
akademik ¢alismanin anahtar kelimelerinin sosyal agd analizi bibliyometrik analiz araglarindan VOSviewer
(Version 1.6.16) paket programi araciligiyla gorsellestirilmistir.

Bulgular: Arastirma sonuglarina gore, egitimde dijital oyunlarin kullanimina yonelik yapilan ¢alismalarin
yil bazli dagilimlari incelendiginde; en fazla yayin yapilan yillar, sirasiyla 2017, 2018 ve 2020 yillaridir.
Yayin yapilan yillar bir butin olarak degerlendirildiginde; 2007 yili ve sonrasinda egitimde dijital
oyunlarin kullanimiyla ilgili yayimlanan bilimsel yayinlarin sayisinda artis oldugu gorilmektedir.
Akademik yayinlar yayin dili bakimindan degerlendirildiginde; ilk sirada %96,45 gibi buytk bir oranda
ingilizce dili yer almaktadir. ingilizceyi Portekizce (%1,71) ve ispanyolca (%0,79) dilleri takip etmektedir.
Calismalarin buyuk bir kisminin makalelerden olustugu sonrasinda en sik yayin yapilan diger tirlerin ise
sirasiyla bildiri ve derleme makale oldugu gorilmektedir. Akademik yayinlarin yazarlarinin calistigi
kurumlara gore dagilimlari incelendiginde; yazarlarin kurumlarinin basinda Ulusal Tayvan Bilim Teknoloji
Universitesi, Ulusal Tayvan Normal Universitesi ve Ulusal Merkez Universitesi yer almaktadir. Kurumlara
iliskin yapilan arama sonucunda listede yer alan Tiirk Universiteleri ve bu Gniversitelerin siralamalari ve
yayin sayilarina bakildiginda ise listenin basinda sirasiyla; Anadolu Universitesi, Firat Universitesi, Gazi
Universitesi'nin geldigi gériilmektedir. Yayin yapilan iilkelerin basinda Tayvan, Amerika Birlesik Devletleri
ve ingiltere'nin geldigi gorilmektedir. Yapilan yayinlarin ortak yazarlik analizinde Ulkelerarasi is birliginde
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ise; baglanti sayisina gore ingiltere en yiiksek sayiya sahiptir. ingiltere’yi ABD, Cin ve ispanya takip
etmektedir.

Egitimde dijital oyunlarin kullanimiyla ilgili yayimlanan akademik yayinlarin yillara gore aldigi
atiflar incelendiginde; 2005'ten 2008'e kadar atiflarinin diisiik oranda seyrettigi, 2008 yili sonrasinda ise
her gegen yil artan bir oranda atif sayisinin arttigi gértilmektedir. Anahtar kelimelerin sikhgina iliskin
kelime bulutunda; en cok dijital oyun tabanl 6grenme, oyun tabanli 6grenme, dijital oyunlar, ciddi
oyunlar, oyun tasarimi, oyunlastirma, oyunlar ve 6grenme gibi kavramlarin kullanildigi gérilmektedir.
Yayinlarin referans ortak atif agi incelendiginde; en cok atifi alan kaynagin Marc Prensky tarafindan
yazilan ve 2001 yilinda yayimlanan "Digital game-based learning" isimli ¢calisma oldugu gortlmektedir.

Sonug ve Oneriler: Sonuc olarak bu arastirma ile 2005-2021 yillari arasinda WoS veri tabaninda egitimde
dijital oyun kullanimina yonelik toplam 760 bilimsel yayin incelenerek bu alanda éne cikan yayin, yazar,
Ulke, atif sayisi, isbirlikleri, kaynak turleri, anahtar kelimeleri olmak Uzere bir¢ok bilesene iliskin bir 6zet
ortaya koyulmustur. Bu dogrultuda yapilan arastirmanin, egitimde dijital oyun kullanimina iliskin egilim
ve trendleri yansitarak alanda yapilacak ilgili ¢alismalara isik tutacagr diisiinilmektedir. Calismada elde
edilen sonuclardan yola ¢ikarak Web of Science veri tabaninda ya da farkli veri tabanlarinda konuya
iliskin farkli degiskenlere/farkli disiplinlere yonelik benzer bibliyometrik analizler ylrttmesi énerilebilir.
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Abstract

The purpose of the current study is to make a comparison of the advantages and
disadvantages of the conduct of course inspection by school principals with the
advantages and disadvantages of the conduct of course inspection by inspectors
on the basis of the opinions expressed by primary school principals and teachers
on the subject. The participants of the current study are 4 teachers and 4 school
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principals working in primary and middle schools located in central district and of Educational
surrounding districts of the city of Mugla in the 2017-2018 school year. The Research
convenience sampling method, one of the purposive sampling methods, was

used in the study. The data of the study were collected by using a semi- Vol: 13, No: 4, pp. 57-78

structured interview form and as a result of the content analysis of the collected
data, 14 category and 35 cod gathered under 4 themes were determined.
According to the results of the study, the advantages of the conduct of course
inspection by school principals include their getting to know the teacher better
during the process, their observing different states of teachers, their making
teachers feel obliged to come to the class as prepared and their making greater
contributions to teachers who are in the same branch as the principal, while its
disadvantages include their not making professional contributions to teachers in
general, their not being objective, their being incompetent in course inspection
techniques and types, their workload'’s negatively affecting their inspection. On
the other hand, the advantages of the conduct of course inspection by inspectors
include teachers’ receiving professional contribution from competent inspectors
while its disadvantages include their not being able to offer sufficient professional
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assistance and guidance, their conducting control-based inspection, their lack of Received: 2022-04-28
professionalism required by inspection and their not being clear on evaluation Accepted: 2022-07-27
criteria.
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Extended Abstract

Problem: The process of inspection consists of the stage of evaluation, correction and development to
achieve the goals of organizations. Inspection processes consist of setting standards, measuring
performance, comparing performance and standards, evaluating the difference between actual
performance and desired performance and initiating corrections (Aydin, 2014). Inspection is an
indispensable management process for organizations (Yilmaz, 2009). Educational inspection is called the
branch of science that examines the process of conduct of educational activities in accordance with their
goals and objectives (Toprakgl, 2008). The concept of inspection of teaching in schools has also started
to come to the fore with its innovative aspects. Sabanci & Ozyiirek (2022) explained inspection with the
group-based clinical inspection model and defined it as the process of planning, applying and observing
together with the parties in the natural functioning of the classroom, and making sense of the results
together. Leaving organizations uncontrolled leads to loneliness, disorder, closure and stagnation and
loss of power (Kimbrough & Burkett, 1990, as cited in Aydin, 2014). Therefore, it is necessary to take the
required measures to determine, correct and improve the performance of teachers in order not to cause
the loss of power and ineffectiveness of all educational institutions in the national education system.

The purpose of inspection should be the development of teachers’ pedagogical skills (Marzano,
Frontier & Livingston, 2011). Sullivan and Glanz (2009) see inspection as the focal point of professional
development. The main goal is to improve teaching. In order to ensure the professional development of
teachers, the main emphasis is put on improving their behaviours in the classroom. To do so, clinical
inspections are applied, so contemporary inspection focuses on learning experiences (Glickman, 1985).
For example, clinical inspection is the model in which the teacher informs the inspector about his/her
deficiencies and detailed observations and practices are conducted to eliminate these deficiencies
(Hopkins and Moore, 1993). Clinical inspection requires course inspection and candidate teachers and
teachers who want to make up for their deficiencies need this inspection (Elliot & Isaacs, 2010). For this
reason, course inspection seems to be a necessity (Ergle & Rutka, 2016)

Course inspection is indispensable for the quality of teaching. Professional guidance given to the
teacher is important in terms of seeing the teacher's shortcomings, improving him/her and increasing
student achievement. It is thought that it is important that course inspection is carried out by inspectors
who have been trained in their field and have adopted the principle of guidance and development.
Course inspection is also important for successful teachers. In a school where committed and
uncommitted teachers are not distinguished, there will be a perception that commitment is no longer
important (Baser, 2015). Therefore, it is obligatory to inspect the educational activities carried out in
schools in order to ensure that a common education is offered throughout the country (Yicel & Toprakgl,
2009). Countries in Europe regulate the inspection of their schools (Eurydice, 2004). They do this to
improve the quality of education. Student performance provides criteria for the comparative analysis of
educational outcomes. Many education systems seek to modernize their governance by establishing a
variety of “evidence-based governance regimes”. “Evidence-based governance systems” in Europe are
often based on two dominant regulations that exist side by side. The first includes performance
standards and the second includes student performance tests. Education inspectors assess the quality
of education using available data through inspection standards. However, with the arrangements made
in the Turkish education system in the last 12 years, the duty of course inspection of education inspectors
continues to be uncertain.

The Ministry of National Education abolished course inspection with the Regulation of the Ministry
of National Education Guidance and Inspection Department and Educational Inspectors Department
which was put into effect in 2014. In 2016, with the Law No. 6764 amending the Decree Law No. 652, all
the inspection duties and powers of the education inspectors working in the provinces were taken over.
With the Official Gazette published on 20.08.2017, the Regulation on the Directorate of Guidance and
Inspection of the Ministry of National Education and the Directorate of Education Inspectors was
abolished and the Regulation on the Inspection Board of the Ministry of National Education was
published. In this regulation, the Ministry Inspectors do not have the duty and authority to inspect the
course. Accordingly, it is understood that the course inspection of teachers will be carried out by school
principals in accordance with the provision “...monitoring teachers' lessons”, which is included in the job
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descriptions of school principals, published in the Journal of Notifications dated 2000 and numbered
2508 of the Ministry of National Education. However, it is thought that in order for school principals to
be able to conduct an effective course inspection, they should know the role and competences of an
inspector, the types of inspection and which type of inspection they should use depending on the
situation and they should undergo a formal training to do all. In addition, it remains a question mark
whether school principals may be in nepotism relations created by unionization in schools, and thus
whether they can act objectively towards teachers. These situations can also create conflicts within the
school. For these reasons, an external inspection may be needed. It is thought that this external
inspection should be carried out by education inspectors who have received academic training in this
field. While these problems regarding the inspection system continue, the Ministry of National Education
has published the Regulation on Education Inspectors in the Official Gazette numbered 31765 on
01.03.2022. With this regulation, the duty of course inspection was given to provincial education
inspectors, as in the old system. However, there is no explanation in this Regulation on how course
inspection will be implemented. Therefore, uncertainty still persists since how this Regulation will be
implemented has not been explained yet.

The purpose of the current study is to make a comparison of the advantages and disadvantages
of the conduct of course inspection by school principals with the advantages and disadvantages of the
conduct of course inspection by inspectors on the basis of the opinions expressed by primary school
principals and teachers on the subject. To this end, answers to the following questions were sought:
What are the advantages/disadvantages of the conduct of course inspection only by school principals
according to the opinions of school principals and inspectors? 2- What are the
advantages/disadvantages of the conduct of course inspection only by education inspectors according
to the opinions of school principals and inspectors?

Method: The current study is a quantitative study based on the opinions of teachers and school
principals. The study employed the phenomenological design. Phenomenology is a research method
that capitalizes on the experiences of individuals through in-depth questions about a phenomenon
(Yildirim & Simsek, 2008). In the analysis of the collected data, the content analysis technique was used.
The participants of the current study are 4 teachers and 4 school principals working in primary and
middle schools located in central district and surrounding districts of the city of Mugla in the 2017-2018
school year. The convenience sampling method, one of the purposive sampling methods, was used in
the study. The participating four school principals are males; their ages are between 40 and 59, two of
the four school principals have a professional experience of 15-30 years while the other two have a
professional experience of 30-40 years; three of them hold a bachelor degree while one of them has a
graduate degree; three of the four teachers are females and one is male, their ages are between 40 and
55; they have a professional experience of 20-35 years and all of them hold a bachelor's degree.

In the study, the semi-structured interview form was used to collect data. As the data were
systematic and comparable, this interview technique was selected (Yildirim and Simsek, 2008). As seven
of the school principals and teachers allowed voice-recording, the interviews were tape-recorded and
then they were transcribed while one of the teachers did not allow voice-recording; thus, his/her
interview was written down on paper and then the interviews were analysed.

In the analysis of the collected data, content analysis was used. Content analysis is an analysis
technique that aims to discover the meanings in the text. The analysis of the data obtained in this study
was carried out in three stages; (1) establishing validity and reliability, 2- coding and theme developing
and (3) reporting (Tavsancil & Aslan, 2001).

In order to establish reliability in the study, expert opinions were sought. The first version of the
opinions of the school principals and teachers and the themes were sent to the field expert, and it was
ensured that he/she placed the opinions of the interviewed groups in the section where the themes were
created. The Percentage of Agreement used in qualitative studies = Agreement/(Disagreement +
Agreement) x 100 (Miles & Huberman, 1994) was used to check the reliability of the study and the
percentage of agreement was accepted as at least 70% in this formula, and the reliability for the current
study was found to be 92%; thus, the reliability of the study was established. While the analysis of the

E-International Journal of Educational Research ISSN: 1309-6265 Vol: 13, No: 4, pp. 57-78 .

59




. E-Uluslararast Egitim Arastirmalart Dergisi ISSN: 1309-6265, Cilt: 13, No: 4, ss. 57-78

data obtained in the study was explained under the appropriate themes, it was reported by including
quotations of the participating teachers and school principals where necessary.

Findings: As a result of the content analysis conducted on the collected data, 16 categories and 35 codes
were determined under 4 themes. According to the results of the study, the advantages of the conduct
of course inspection by school principals include their getting to know the teacher better during the
process, their observing different states of teachers, their making teachers feel obliged to come to the
class as prepared and their making greater contributions to teachers who are in the same branch as the
principal, while its disadvantages include their not making professional contributions to teachers in
general, their not knowing the content and curriculum of the branches outside of their own branch, their
not being objective, their being incompetent in course inspection techniques and types, their workload's
negatively affecting their inspection and their not having a standard evaluation tool. On the other hand,
the advantages of the conduct of course inspection by inspectors include teachers’ receiving
professional contribution from competent inspectors while its disadvantages include their not being
able to offer sufficient professional assistance and guidance, their conducting control-based inspection,
their lack of professionalism required by inspection and their not being clear on evaluation criteria and
their evaluating teachers on the basis of their momentary performance.

Suggestions: Since there is no explanation on how course inspection will be implemented in the
Regulation on Education Inspectors published on 01.03.2022 by the Ministry of National Education,
uncertainty continues. An arrangement should be made on how the course inspection will be
implemented, what kind of team will implement it and at which time intervals it will be implemented.
Education inspectors should conduct course inspections, but school principals should also be involved.
Course inspection should be based on developmental guidance. While selecting education inspectors,
merit should be taken as a basis, and they should be chosen from those who follow innovations, adopt
help and guidance as a principle and have strong communication skills. While the evaluation is being
made, the inspection criteria should be explained and correction-development studies should be carried
out with the teacher over these criteria. Education inspectors should be trained according to the
philosophy of democratic inspection. Education inspectors should be provided with communication
skills development training to demonstrate professional behaviours. School principals should receive in-
service training on course inspection techniques.
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Ozet

Bu c¢alismanin amacy, ilkégretim kurumlarinda calisan 6gretmenlerin  ders
denetiminin okul midiirleri tarafindan yapumasinin olumlu ve olumsuz yanlart ile
egitim milifettisleri tarafindan yapimasinin olumlu ve olumsuz yanlarinin
karsillastirmasint yapmaktir. Bu arastrmanin  katimclar, 2017-2018 egitim-
6gretim ydinda Mugdla ili merkez ilce ve gevre ilcelerinde bulunan ilk ve ortaokullarda E-Uluslararast
gérev yapan 4 6gretmen ve 4 okul midiridir. Arastirmada amaclt érnekleme Egitim Arastirmalart
ybntemlerinden biri olan kolayda érnekleme teknigi kullandmustir. Katiimct dért
okul mudiirii erkek; yaslart 40 ile 59 arasinda olup, dért okul miidiiriinden ikisi 15-
30 yu, diger ikisi 30-40 yil mesleki deneyime ve li¢li lisans, biri yiiksek lisans
derecesine sahiptir. Dort dgretmenden (gl kadin, biri erkek, yaslart 40 ile 55
arasinda; 20-35 yullik mesleki deneyime sahipler ve hepsi lisans derecesine sahiptir.
Nitel arastirmalar temelinde olgu bilim deseninde yapilan gériismeler sonucunda
elde edilen bilgilerle icerik analizi yapimts; buna gére 4 tema altinda 14 kategori ve
bu kategorilere baglt toplam 35 kod belirlenmistir. Calismantn sonucuna gére okul
miidiirlerinin ders denetimi yapmasinin olumlu yanlarinda; égretmeni siire¢ Arastirma Makalesi
icerisinde daha iyi tanidiklar, 6gretmenlerin farkli durumlarint gézlemledikleri,
6gretmenleri derse hazirliklt kildiklar, kendi branst ile aynt olan 6gretmene mesleki
katkt sunduklary; olumsuz yanlarinda ise 6gretmenlere genel olarak mesleki bir katk:
sunamadtklar, objektif olamadiklari, ders denetimi teknikleri ve tiirleri konusunda
yetersiz olduklari, is yiikiiniin denetimi olumsuz etkiledigi; egitim mdifettislerinin ders
denetimi yapmasinin olumlu yanlarinda, yetkin egitim miifettislerinden mesleki
katkt aldiklar; olumsuz yanlarinda ise yeterince mesleki yardim ve rehberlik
sunmadiklar, kontrole dayali denetim yaptiklar, meslegin gerektirdigi
profesyonelligin yeterli olmadigi, degerlendirme élciitlerini acik etmedikleri, anlik
performanst élctiikleri ortaya c¢ikmustir. Bu aragtirma sonucunda Milli Egitim Génderim: 2022-04-28
Bakanligina 6neriler sunulmustur. Kabul: 2022-07-27
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GIRiS

Toplumun modernlesmesine bagl olarak denetim sirecindeki anlayis da degismektedir. Denetim,
hiyerarsik kontrolden sosyal etkilesimci ve meslektas etkilesimci anlayisa dogru demokratik bir streg
yasamaktadir. Denetim sireci, orgutlerin amacini gerceklestirmek icin degerlendirme, diizeltme ve
gelistirme asamalarindan olusur. Denetim, standartlari saptama, performansi 6lgme, performans ile
standartlari karsilastirma, gercek performans ile istenen performans arasindaki farki degerlendirme ve
dizeltme islemlerini baslatma slreclerinden olusmaktadir (Aydin, 2014). Egitim denetimi, egitim
faaliyetlerinin amacina uygun olarak gerceklesip gerceklesmeme sirecini inceleyen bilim dali olarak
adlandinhr (Toprakgi, 2008). Okullardaki 6gretimin denetimi kavrami da git gide yenilikgi yonleri ile 6n
plana ¢ikmaya baslamistir. Sabanci ve Ozyiirek, (2022) denetimi, ziimre temelli klinik denetim modeli ile
agiklayarak, sinifin dogal isleyisi icinde, taraflarla birlikte planlama, uygulama ve gézlem yapma sireci ve
sonuglari birlikte anlamlandirma etkinligi olarak tanimlamistir. Bu etkinlik dgretim ve 6grenci basarisini
artirmaktadir (Sullivan ve Glanz, 2009). Ogretmenin mesleki gelisimi icin yiritilen faaliyetler, egitimin
kalitesinin temelini olusturmaktadir. Ogretmen, mesleki uygulamalarinda pek cok sorunla
karsilagsmaktadir. Bunlardan en dnemlisi, 6gretmenin egitim fakiltelerinde elde ettigi teorik bilgisi ile
ders 6gretiminde karsilastigi sorunlar arasindaki acikhktir (Adubra, 2014). Ogretmenler, egitim
fakiiltesinde edindikleri bilgileri uygulamaya koyacak becerilerden yoksun olabilmektedir. Alan yazinda
yapilan arastirmalar da 6gretmenlerin detayli bir destege ihtiya¢ duyduklarini gdstermektedir (Ergle ve
Rutka, 2016). Ogretmenlere yapilacak olan destek bicimlerinden birisi de ders denetimidir. Ders
denetiminde 6gretmenler yaptiklari yanlis uygulamalari gérecekler ve denetimin yansitici 6zelliginden
faydalanarak yaptiklari hatalari, bir daha yapmamak (zere kendilerini gelistireceklerdir (Glickman,
Gordon ve Ross-Gordon, 2014). Dolayisiyla ders denetimi dnemli hale gelmektedir. Bu nedenle, denetim
érgltler icin vazgecilmez bir ydnetim siirecidir (Yilmaz, 2009). Orgditlerin denetimsiz kalmasi, érgiitiin
yalnizlik, diizensizlik, kapalilik ve duraganlija gitmesine ve gii¢ yitirmesine sebep olmaktadir (Kimbrough
ve Burkett, 1990 akt: Aydin, 2014). Dolayisiyla, milli egitim sisteminde tim egitim kurumlarinin
glglendirilmesi ve etkililiginin artirilmasi; performansinin belirlenmesi, diizeltiimesi ve gelistiriimesine
baglidir. Bunun igin s6z konusu kurumlarin denetiminde yasal ve bilimsel bir igerikle hazirlanmis
kilavuzlara (rehberlere) ihtiyac oldugu aciktir (Toprakci ve Bakir, 2020; Toprakci ve Ozerten, 2020; Akbal
ve Toprakci, 2021; Toprakgi ve Bulut, 2021). Kilavuzlar denetimi standartlastirarak yol haritasi olacak ve
denetimi 6znel olmaktan cikaracaktir.

Denetimin amaci, 6gretmenlerin pedagojik becerilerinin gelistiriimesi olmalidir (Marzano, Frontier
ve Livingston, 2011). Sullivan ve Glanz (2009) denetimi, mesleki gelismenin odak noktasi olarak
gérmektedir. Asil amac égretimin gelistirilmesidir. Ogretmenlerin mesleki gelisimini saglamak icin sinif
icerisindeki davranislarinin gelistirilmesine odaklanilir. Bunun icin de degisik ve cagdas denetim turleri
uygulanir. Cagdas denetim, 6grenme yasantilarina odaklanir (Glickman, 1985). Ornegin klinik denetim,
o6gretmenin denetmene eksik ydnlerini bildirmesi ve bu eksik ydnler izerinde ayrintili bir gézlem ve
uygulama yapilmasi ve gelistirilmesini ifade etmektedir (Hopkins ve Moore, 1993). Klinik denetim ders
denetimini zorunlu kilar ve bu denetime aday 6gretmenler ve eksikliklerini tamamlamak isteyen
ogretmenler gereksinim duyar (Elliot ve Isaacs, 2010). Dolayisiyla, 6gretmene ve egitime katkisi agisindan
pedagojik denetim bir zorunluluk olarak gériinmektedir (Ergle ve Rutka, 2016).

Ders denetimi, 6gretimin niteligi acisindan vazgegilmezdir. Ogretmene yapilan profesyonel bir
rehberlik, 6gretmenin eksikliklerini gormesi, kendisini gelistirmesi, 6grenci basarisinin artirilmasi
agisindan 6nemlidir. Ders denetiminin, alaninda egitim goérmds, rehberlik ve gelisimi ilke edinmis
denetmenlerce yapilmasinin 6énemli oldugu dustinilmektedir. Basarih 6gretmenler icin de ders denetimi
onemlidir. Calisan ile calismayan 6gretmenlerin ayirt edilmedigi bir okulda artik calismanin 6nemli
olmadigr algisi olusacaktir (Baser, 2015). Dolayisiyla okullarda yapilan egitim calismalarinin kalitesinin ve
tlm yurtta ortak bir egitimin gerceklesmesini saglamak icin denetlenmesi zorunludur (Yicel ve Toprakgi,
2009).

Avrupa Ulkeleri de okullarini denetlemek icin dizenlemeler yapmaktadirlar (Eurydice, 2004).
Avrupa Ulkelerinde denetim sireci, lkeden ulkeye farklihk géstermektedir (Faubert 2009). Hollanda
egitim mifettisligi, okullarin iyi egitime dogru gelismesi olarak denetimi tanimlar; 6rnegin Hollanda,
basarisiz okullarda 4 yilda bir teftis ziyareti; ingiltere tiim okullarda diizenli denetim yaparken, yetersiz
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olarak derecelendirilen tiim okullara izleme teftisleri; Isvec, ingiltere, irlanda, Hollanda ve Cek
Cumbhuriyeti tematik okul teftisleri uygulamaktadir (Ergle ve Rutka, 2016). isve¢ okullari mifettislerinin,
ogrencilerin nitelikli bir egitime erismelerini saglamak; diizenli denetim yapmak ve veli ve 6grencilerden
gelen sikayetleri degerlendirmek gorevleri vardir (Novak, 2018). irlanda'daki merkezi teftis kurulu 2003
yilinda okul teftisi icin bir cerceve yayinladi. Degerlendirme cesitleri icerisine, derslerde 6grenme ve
ogretme kalitesi ve dgrenciler icin destegin niteligi gibi 6z degerlendirme temalari olusturdu. Bu 6z
degerlendirme sireci, 5 yilda bir olmak Gzere yapilir. 2011 yili baslarindan itibaren ilkokul sonrasi egitim
kurumlarinin  blylik cogunlugu bu cercevede degerlendirilmistir (McNamara ve O'Hara 2012).
Almanya'da egitimli mifettis grubu tarafindan, okullar 4 yilda bir kaliteye dayali standartlar ve kurallara
dayali olarak gézlemler, gérismeler yapilir; bu gorismeler ve gézlemler kurum denetimi, ders denetimi
olarak yapilr; bu gorismelerden dnce de dokiiman analizi ve 6gretmenler, 6grenciler ve veliler (izerinde
yapilan anketler izerinden zayif ve glcli yonler belirlenir. Bu yonler okul denetiminden sonra okula geri
bildirim olarak sunulur (Dedering, 2015). Tim bu diizenlemelerin amaci 6Jretimin kalitesini artirmaktir.
Egitim denetmenleri, denetim standartlari araciigiyla mevcut verileri kullanarak egitimin kalitesini
degerlendirirler. Ancak Tirk egitim sisteminde son 12 yilda yapilan diizenlemelerle egitim denetiminde
onemli dontsiimler yasanmustir.

Milli EGitim Bakanhgi (MEB), 2014 yilinda yurirlige koydugu MEB Rehberlik ve Denetim Baskanhgi
ile Maarif Mfettisleri Baskanliklar Yonetmeligi ile ders denetimini kaldirmistir. 2016 yilinda ise 652 sayili
KHK'da degisiklik yapan 6764 sayili Kanun (Resmi Gazete, 2011) ile illerde calisan maarif mufettislerinin
tlim denetim gorev ve yetkileri tzerlerinden alinmistir. Bu duruma gore 6gretmenlerin ders denetiminin,
MEB'in 2000 tarihli ve 2508 sayili Tebligler Dergisinde yayinlanan, okul midurlerinin gérev tanimlari
icerisinde yer alan "......6gretmenlerin derslerini izlemek” hikmi geredi okul mudurleri tarafindan
yapilacagi anlasiimaktadir. 2014 ile 2018 yillari arasinda okullarda ders denetimi 4 yildir egitim
miifettisleri tarafindan yapilmamistir. Bu durumu, ilkégretim kurumlari 6gretmenleri ve mudurlerinin
nasil degerlendirdigi merak edilmistir. Daha sonra da Milli Egitim Bakanli§i, 01.03.2022 tarihinde 31765
saylll Resmi gazete ile Egitim Miufettisleri Yonetmeligini yayimlamistir. Bu Yonetmelikle beraber ders
denetimi gorevi eski sistemde oldugu gibi tekrar il egitim mufettislerine verilmistir. Ancak bu
Yonetmelikte ders denetiminin nasil uygulanacagina dair bir agiklama yapilmamistir. Yonetmeligin
uygulamaya yonelik diizenlemesi yapilmadidi igin belirsizlik devam etmektedir.

Alanyazinda ders denetiminin egitim mufettislerince ve okul midurlerince yapilmasinin olumlu ve
olumsuz taraflarini ele alan arastirmalar bulunmaktadir. Bu calismalarda, Aksu ve Mulla, (2009) egitim
mufettislerinin insan iligkilerinin yetersiz oldugu; Altun (2014), &gretmenlerin, ders denetimini
mufettislerden ziyade zlimre 6gretmenlerinin ve okul middrlerinin yapmasini istedigi; Aslanargun ve
Goksoy (2013), okul mdidurlerinin 6gretmen denetiminde, 6gretmenlerin mesleki gelisimlerine
katkilarinin az oldugu; Can ve Glndiz (2016), okul muddirlerinin ders denetimini yasal prosidiri
uygulamak olarak gorip, rehberlik yapmadigi; Demirtas ve Akarsu (2016), 6gretmenlerin, okul
muddrlerinin ders denetiminin nesnelliginden kaygi duydugu; Firinciogullari Bige (2014), okul
muddrlerinin ders denetimi streci konusunda egitim almalari gerektigi; Ginduz ve Coskun, (2011)
ogretmenlerin, mifettislerin olumsuz davranislari ve denetim uygulamalarindan orta diizeyde bir strese
maruz kaldigini;; Tonbul ve Baysilen (2017), okul mudirlerinin ders denetimi gorevini yurltecek
yeterlilige sahip olmadigi; Yaman (2009), rehber 6gretmenlerin teftisinin rehberlik alaninda egitim
gormis mifettisler tarafindan yapilmasi gerektigi; Yavuz ve Yildirm (2009), etkili bir denetim igin
denetgilerin alanlarindaki bilgi ve beceri yeterliklerinin artirilmasi gerektigi sonucuna ulagsmistir. Bu
calismanin amaci ders denetiminin okul muddrleri tarafindan yapilmasinin olumlu ve olumsuz yanlarr ile
egitim mifettisleri tarafindan yapilmasinin olumlu ve olumsuz yanlarinin bir karsilastirmasini yapmaktir.
Bunun igin de asagidaki sorulara cevap aranmistir:

ilkdgretim kurumlari dgretmenleri ve midiirlerinin gérislerine gére;

1-Ogretmenlerin ders denetimlerinin okul muduri tarafindan gerceklestiriimesinin olumlu ve
olumsuz yanlari nedir?

2-Egitim miifettislerinin ders denetimi yapmalarinin olumlu ve olumsuz yanlari nedir?
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YONTEM
Arastrmanmin Modeli

Arastirma ogretmen ve okul mudurlerinin goris ve degerlendirmeleriyle yapilan nitel bir
calismadir. Arastirma bir olgu bilim deseni modelindedir. Olgubilim bir olgu ile ilgili derinlemesine
sorularla, bireylerin deneyimlerinden yararlanan bir arastirma yontemidir (Yildirrm ve Simsek, 2008).
Arastirmadan elde edilen verilerin ¢cdziimlenmesinde icerik analizi teknigi kullaniimustir.

Calisma Grubu

Arastirmanin katiimcilarini 2017-2018 6gretim yilinda Mugla ilinde merkez ve ilge ilkokul ve
ortaokul kurumlarinda gorev yapan 4 6gretmen ve 4 okul midiri olusturmaktadir. Amacl 6rnekleme,
tekniklerinden kolay ulasilabilir durum 6rneklemesi kullaniimistir. Katihmci 4 6gretmenin 2'si sinif ve 2'si
brans-Fen Bilimleri ve Sosyal Bilgiler-; 4 okul madirinin 2'si sinif, 2'si brans-Fen Bilimleri ve Tirkce-
olarak secilmistir. 2 sinif 6gretmenin seciminde, il merkezinde 30 yil ve Uzeri hizmeti olan ve egitim
miifettisi tarafindan mevzuat geregi 2014 yilina kadar ders denetimi gegirmis olmasi 6lglt alinmistir.
Ayrica bu 6gretmenler okul midurleri tarafindan 2016 yilinda performans degerlendirme notu ile
degerlendirilmislerdir. Bu performans degerlendirme uygulamasi Milli Egitim Bakanhg tarafindan, ilk kez
2015-2016 6gretim yilinda uygulanmis, sonra bir daha uygulanmamistir. Okul midurlerinin segiminde il
merkezinde gorev yapan 1 ilkokul ve 1 ortaokul mudurd ile iki ayri ilcede biri merkez, digeri kirsal
mahallede gorev yapan 1 ortaokul ve 1 ilkokul midiri olmasi 6lglt alinmistir. Ayrica gorismeyi kabul
eden okul midurlerinin gegmiste egitim mufettisleri tarafindan 6§retmen ve okul midiri iken denetim
gecirmis olduklari ve bununla birlikte 2016 yilinda dgretmenlerin performans degerlendirme formunu
doldurduklari dustinulerek en az 15 yil kidemi olmasi kriterine uyulmustur. Bylece arastirmaya katilimci
olmayi kabul eden okul muddrlerinin hizmet kidemi 15, 25, 37 ve 40 yil olarak olusmustur. Katilimcilarin
en az 15 yil kideme sahip olmasi &lciit olarak belirlenmistir. ilkokul ve ortaokullarda toplam 258
midirden 40'nin kadin midir oldugu, kadin miidirlerin %15.50 gibi bir orana sahip oldugu, dolayisiyla
da, katilimcr okul mudirlerinin tamami kolay 6rnekleme teknikleri geregi erkek okul midurlerinden
olusmustur. Okul muddrlerinin yaslari 40-59 arasinda, mesleki kidemleri 15-40 yil arasinda
degismektedir. U¢ okul midiri lisans diizeyinde, bir okul midiri ise lisansistii diizeyde egitime
sahiptir. Arastirmada yer alan &gretmenlerin (icli kadin, biri erkektir. Ogretmenlerin yaslari 40-58
arasinda, mesleki kidemleri 20-35 yil arasinda degismektedir. Ogretmenlerin ikisi sinif &gretmeni, ikisi
brans 6gretmenidir. Ogretmenlerin tamami lisans mezunudur.

Verilerin Toplanmas:

Arastirmada veri toplamak amaciyla yari yapilandirilmis gériisme teknigi kullanilmistir. Goriisme
formu igin taslak form hazirlanip uzman gortsi alinmistir. Verilerin sistematik ve karsilastirilabilir
olmasindan dolayr bu goérisme teknigi secilmistir (Yildinm ve Simsek, 2008). Okul midirt ve
ogretmenlerden toplam 7 kisi ses kaydina izin verdikleri icin, gértismeler ses kayit cihazi ile kayit edilmis
ve daha sonra kayit cihazi dinlenerek cevaplar kagitlara yazilmis; 6gretmenlerden 1 kisi ise ses kaydina
izin vermedigi icin soyledikleri kagida not edilmis ve cevaplarin daha sonra analizi yapilmistir.

Bu arastirma Mugla Valilik Makaminin 01/06/2018 tarih ve 10720851 sayili izni ekinde aratirmaci
tarafindan hazirlanan yari yapilandiriimis gérisme formu ile gerceklestirilmistir. Veriler 2018 yilinda
toplanmistir.”

Verilerin Analizi

Arastirmada verilerin analizinde icerik analizi kullanilmistir. icerik analizi metnin icerisindeki
anlamlarin kesfedilmesini amaclayan bir analiz teknigidir. Bu calismada elde edilen verilerin analizi siireci,
U¢ asamada gerceklestirilmistir. Bunlar; (1) gecerlik ve glivenirlik saglama asamasi, (2) kodlama ve tema
gelistirme asamasi ve (3) raporlastirma asamasidir (Tavsancil ve Aslan, 2001).

Gegerlik ve Glivenirlik Saglama Asamast: Arastirmada ilkokul ve ortaokul dizeyine, katihmci
cesitliligine, (6gretmen, mudur) yer verilerek, 6rneklemin cesitlenmesi saglanmistir. Yari yapilandiriimig
sorulara verilen yanitlar, siniflanarak temalar olusturulmustur. Temalar, arastirmaci tarafindan kodlanmig
ve bir nitel arastirma yontemi konusunda deneyimli bir 8gretim Uyesine yeniden kodlamasi icin verilmistir
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ve gelen yanitta kod ve temalar Uzerinde yeniden bir diizenleme yapilmistir. Nitel arastirmalarda
kullanilan Uzlagma Yizdesi= Goris Birligi/(Gorts Ayrihgr +Gorus Birligi) x 100 formdilu (Miles ve
Huberman, 1994) calismanin givenilirligini kontrol igin kullaniimis ve bu formilde uzlasma yiizdesi en
az %70 olarak kabul edilmis, bu calisma igin guvenilirlik % 92 bulunmus ve arastirmanin gtvenilirligi
sagladigi anlasilmistir. Dolayisiyla, arastirmanin i glvenirligi (tutarlilik) saglanmaya cahsilmistir. Katihmci
gorislerinden dogrudan alintilar yapilmis, Arastirmada birden fazla kaynaktan (6gretmen, muadiir) veri
toplanmis, boylece cesitleme yoluna gidilmistir. Alanyazinda, uzman gérist alma, dogrudan alintilara
yer verme, ¢esitleme yoluna gitme, birden fazla arastirmaciyr dahil etme ile arastirmanin gtivenirliginin
artirilabilecegi vurgulanmaktadir (Yildirim ve Simsek, 2008).

Kodlama ve Tema Gelistirme Asamast; 6gretmen ve midir gorusleri Gzerinden icerik analizi
yapilarak kodlar olusturulmus ve kodlardan da kategoriler ve sonunda da temalar olusturulmustur.
Ornegin OG2 ile yapilan gériismede, 6gretmene “Okul miidiriinin ders denetimi yapmasinin olumlu
yanlari nedir?” diye soruldugunda: “.....okul miidiirlerinin 6gretmenleri bir siire¢ icinde tanimasdir. .....o
dgretmenin sadece anlik olarak ders icindeki durumunu degil, yil icindeki durumunu, dgrenci velilerinden
ogrencilerin hallerinden ve diger ziimrelerden gelen,.... bircok durum séz konusudur”.yaniti lizerinden
yapilan icerik analizinden okul muadurd “6gretmenlerin  farkli durumlarini  goézlemler” kodu
olusturulmustur. Bu koddan da "okul muduirl 6gretmeni siireg igerisinde tanir” kategorisine ulasiimistir.
Bu kod ve kategoriden de “Okul midurlerinin ders denetimi yapmasinin olumlu yanlar” isimli temaya
ulasiimistir. Bunun gibi yapilan goriismelerden toplam 35 kod ve 14 kategori olusturulmustur. Sonra bu
kodlar, 6gretmen ve okul mudurlerinin gorislerine gére "Okul midurlerinin ders denetimi yapmasinin
olumlu ve olumsuz yanlar” ve"EJitim muiifettislerinin ders denetimi yapmasinin olumlu ve olumsuz
yanlarl” gibi 4 ayri tema altina yerlestirilmistir. Ayrica bu calismada okul midurleri ve 6gretmenler ile
yapilan gorismeler esnasinda (1 6gretmen harig) ses kayit cihazi ile kayit yapilmistir. Kendileri ile
gorusme yapilan okul midurlerine OM1, OM2, OM3, OM4; 6gretmenlere ise OG1, OG2, OG3, 0G4
seklinde kod numarasi verilmistir.

Raporlastirma Asamast: Calismada elde edilen verilerin, uygun temalar altinda analizleri
acgiklanirken, gerekli gorilen yerlerde katilimcr 6gretmen ve okul midirlerinin direk goérislerine de yer
verilerek raporlastiriimistir.

BULGULAR

Bulgular arastirmanin amaci yéniinde yorumlanmistir. Arastirmanin birinci sorusu ile ilgili olarak;
ogretmen ve okul mudurli gorislerine gére okul mudarlerinin ders denetimi yapmalarinin olumlu ve
olumsuz yanlari 2 tema altinda analiz edilmistir. Bu ana temalar ile altinda yer alan kategoriler ve kodlar
Tablo 1’ de gosterilmistir.

Tablo 1. Ogretmen ve okul miidiirlerinin “okul miidiirlerinin ders denetimi yapma siireci” hakkindaki gériiglerinden
elde edilen tema, kategori ve kodlar

Tema Kategori Kod

= _g Ogretmeni siireg icerisinde tanima Onceki siireclerde sinif ziyaretleri var

£ E 3 Yil igerisinde farkli durumlarini gézlemler
%’ 2 (2 = Sinav sonuglarini degerlendirir

'§ g’ < % Ogretmeni derse hazirlikli kilma Ogretmen kendini kontrol altinda tutar.

=z 0 2> Miiddiriin uyarilar ve dnerileri olur.

za g_ Branstaslikta mesleki katki alma Birlikte etkinlik yapilir

© S Denetim yeterliligi vardir.

Mesleki gelisime katki olmamasi Dersin icerigini bilmez.

v c Sinif icerisinde midahalesi yoktur.

A < - Objektif olamama Bireysel iligkiler denetlemeye yansir

£ T = Ogretmenlere ayni performans notu verilir.
if) % ;': Ayni ortam icinde bulunmak nesnelligi etkiler.
3> 3 Sendikal iliskiler

§ % _g Denetim tekniklerinde yetersizlik Denetim tekniklerinde egitimleri yok.

25 o Kazandiklari birikimle denetim yaparlar.
o0 Is yikiinin denetimi etkilemesi Her isi okul mudurd yapar

Sorusturma gorevleri is yakana artiryor
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Tablo 1’ de, bulgular 2 ana tema altinda olusturulmustur. Bu temalar Okul Mdidiirlerinin Ders
Denetimi Yapmasinin Olumlu ve Olumsuz Yanlari olarak ikiye ayriimis; olumlu yanlarinda Ogretmenleri
Tarnuma, Odretmeni Derslere Hazirliklt Kilma, Brangdaslikta Mesleki Katki Alabilme kategorilerine ve bu
kategorilere ait kodlara; olumsuz yanlarinda ise Mesleki Gelisime Katki Olmamast, Objektif Olamama,
Ders Denetimi Tekniklerinde Yetersizlik, Is Yiikiiniin Denetimi Etkilemesi kategorilerine ve bu kategorilere
ait kodlara yer verilmistir.

1. Okul Miidiirlerinin Ders Denetimi Yapmalarintn Olumlu Yanlan
1.1. Ogretmeni Siireg igerisinde Tanima

1.1.1 Onceki siireclerde sinif ziyaretleri var: Katilimcr égretmenlerden OG2, okul miidiirii eger sik
degismemisse, 6gretmeni tanidigini ve denetim stresinin de azaldigini belirtmektedir: “Simdi muidiir bey
sizi attyorum, 1 yu, 2 yil her neyse tantyor, mesela ..... Hoca benim dersime girmis ¢tkmuslige vardir, hani
tanwyor bu anlamda, teftis stresi de olmuyor.”

1.1.2. Yl igerisinde farkh durumlarini gézlemler: Goriisme yapilan okul middrleri dgretmenlerin
okul igerisinde farkh durumlarini gézlemleyerek degerlendirme yapabildiklerini belirtmektedirler. Okul
middrlerinden MD1 6gretmenleri daha iyi tanidiklarina dikkat c¢ekmistir: “....okul mdiddirlerinin
ogretmenleri bir siire¢ icinde tanimasutr. ....0o dgretmenin sadece anlik olarak ders icindeki durumunu
degil, yul icindeki durumunu, 6grenci velilerinden 6grencilerin hallerinden ve diger ziimrelerden gelen,....
bircok durum séz konusudur”, MD3, 6gretmeni her halinden tanidigini agikhyor: “.....6gretmenin derse
hazirliklt gelip gelmedigini,...... psikolojik sorunlart olup olmadigini, rahatsizigint gérdiigiim zaman onun
tavirlarindan, mimiklerinden her séziinden anlarim ve degerlendirmemi......okul icindeki tim
davranislarint ders isleyisine gére yaparim.” Okul midurleri 6§retmenleri tanimada uzun streli gézlemin
dnemine dikkat cekmislerdir. Ornegin, 6gretmenlerle sabah aksam birlikte olduklarini belirten MD3,
denetimi uzun sireli gdzlem olarak degerlendirip: “Ciinkii biz égretmenlerle sabah saat sekizden aksam

bese kadar birlikteyiz." demistir.

1.1.3. Swtnav sonuclarint degerlendirir: Katihmc MD2, 6gretmenlerle kurum icerisinde bir
yasantilarinin oldugunu dile getirerek, 6gretmenin neler yapabilecegini bildigini, sinav sonuclarinin da
dgretmenleri tanima da etken oldugunu séylemistir: “Ogretmenlere denetim 6ncesi bir gecmisimiz oldugu
icin 6gretmenin kapasitesini biliyorum ben, ne yapabilecegini de biliyorum cok glizel......stnav sonuclarinin
olumlu yant da o alanda égretmeni tesvik edebiliyorum.” MD1 de, 6grencilerin sinav sonuglarinin da
ogretmenin performansini degerlendirmede farkli bir durum oldugunu belirtmistir: “....6gretmenin
dgrencilerini stnava hazirlarken gésterdigi basart, mesela 8. sinif égrencilerinin liseye yerlestirme sinavi
basarilari, bursluluk sinavt basariart gibi.... midiiriin égretmenin performansint daha iyi anlayabilmesi.
Zaten sayisal degerleri gordiikten sonra, neleri daha iyi yapabiliriz seklinde eksiklikleri tamamliyoruz.”

1.2. Ogretmeni Derslere Hazirhikli Kilma

1.2.1. Ogretmen kendini kontrol altinda tutar: Katihmc égretmen OG3, okul miidiirii denetiminin,
ogretmenin kendisini kontrol altinda tutmasina neden oldugunu belirtmektedir: “......bana gére okul
mididdirlerinin ders denetimi yapmast gerekir, sadece okul midiirii degil maarif miifettislerinin de denetim
yapmasindan yanayun ben, bir denetleyicinin olmasi, kendini kontrol altinda tutmasina neden oluyor”.
Okul mudirlerinden MD4 de: “"Ogretmen daha ¢ok denetlendiginin farkinda, ¢tinkii okul miidtirii siirekli
orada, dolayistyla kendine daha cok ceki diizen vermek zorunda kalyor diyerek 6gretmenlerin derse
hazirhkh gelmeye calistiklarini belirtmektedir.

1.2.2. Miidiiriin uyariart ve énerileri olur: G2, okul midirinin uyarilari, dnerileri oldugunu, tekrar
derslere gelecegini belirttigini sdylliyor: “....derse girince dinliyor,...bak surada séyleydi, hani surada séyle
yapmus, glizeldi. Surada sunu mu ekleseydik, gibi seyleri de olabiliyor, hani uyardart da, 6nerileri de
olabiliyor...” Okul muidurlerinden MD3 de “......6gretmenin derse hazirlikli gelip gelmedigini her giin
bilirim.”

1.3. Bransdashkta Mesleki Katki Alabilme

1.3.1. Birlikte etkinlik yaptlir: Gorisme yapilan 6gretmenler, okul mudurleri ile ayni branstan
olmanin ders denetiminde kendilerine daha fazla katki yaptigini belirtmislerdir. Gérisilen OG2 bu
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konuda sunlari belirtmistir:“Hoca (okul miidtirii) dersime girmis ¢tkmisligt vardir. O da kendi fenci olmast
itibartyla, laboratuvara gelir benimle birebir deney yapar. Etkinlik yapar, grup etkinligi ayarlariz, o bana
soru sorar, ben ona soru sorartm, hani uyariart da, 6nerileri de olabiliyor.”

1.3.2. Denetim yeterliligi vardur: Okul mudirlerinden MD1 ve MD4 brans farkhiliginin etkili ders
denetimini olumsuz etkiledigini belirtmislerdir. MD4: “...milifettisler teftis ederlerken 5-6 kisi geliyor, ve
her kisi 6gretmeni bransina gére ayrt dedgerlendirilebiliyor. Miidiiriin ise tek branst oldugu icin baska
alandaki égretmenin dersinde dikkat etmesi gereken seyleri tam olarak bilemiyor ki, bu da brans farkindan
ileri geliyor” MD4: “....okul middiriintin farklt branglarda denetim yeterliliginin olmamasi, okul miiddirii
beden egitimi 6gretmeni ise matematik dersinde ne derece etki yapuyor, ingilizce dersinde veya bir sosyal
dersinde, bir inkilap dersinde ne derece etkili oluyor”.

2. Okul Miidiirlerinin Ders Denetimi Yapmalarinin Olumsuz Yanlart
2.1. Mesleki Gelisime Katki Olmamasi

2.1.1. Dersin icerigini bilmez: Ogretmenlerden OG1, okul midiirlerinin ders denetiminde dgretim
programlarinin kazanimlarinin hangisinin islenip islenmedigini bilemedigini, 6grencilerin donanimini
bilemedigini belirtiyor: "Her dersin icerigini égrencilerinin ne kadar o konulara nereye kadar hakim
oldugunu bir miidiir birde, ikide, licde (stniflar)nasil bilebilir? Ciinkii bir Fen Bilimleri dersinde MUidiir Bey
nereye kadar isledigimizi, o anda bilebilmesi miimkiin degil. "OG3 de OG1'i destekleyici bicimde belirtiyor:
"0 ¢ocuklarin farkindaliklart ya da swnurlart ders kazanimlarinin sinwrlart hakkinda yeterli bilgiye sahip degil,
uzmant degil”. Ogretmenlerden OG1, mesleki gelisimine, okulu midiriinin bir katkisinin olmadigini
belirtiyor: “Okul mddiirlerinin ders denetimi sonucunda valla benim ag¢imdan, 6gretmen arkadaslar
actsindan bir katkist olduguna inanmuworum”

2.1.2. Swnif icerisinde miidahalesi yoktur: Ogretmen OG3, okul middrlerinin sinif yénetimi, sinif
ogretmenligi konusunda c¢ok yeterli oldugunu distinmedigini belirtiyor:"....6gretmen olarak okul
miidiirlerinin sinifima gelmesi bir katkt saglama da, hayiwr saglamad: ya bana saglamadi”; OG4 de ayni
sekilde: "Okul miidiirlerinin benim ders denetimimde bana bir katkist olmad.. Mesleki rehberlik yéniinden
bir katk, bir faydast olmadi. Okul mudiirleri bir defteri ile geliyor, herhalde dersi dinliyor, okul miidiirlerinin
stnifima geldiginde hicbir miidahaleleri de olmamustir.” diye belirtiyor.

2.2. Objektif Olamama

2.2.1. Bireysel iliskiler denetlemeye yansir: O§retmenlerden OG4, okul midirlerinin bireysel
anlamdaki olumlu olumsuz iliskilerini denetlemeye yansittiklarini, bu durumun objektifligi etkiledigini,
performans degerlendirmede okul igi catismalarin yasandigini vurguluyor:” Okul midiirii égretmenler ile
yakin iliskide oldugu icin ders denetimi olumlu, yakin iliskide olmadigi zaman da olumsuz oluyor.
Performans degerlendirme de aglayan égretmenler oldu,..6gretmen miidiir iligskisinin etkilendigini gérdiim,
dgretmen bayan mudiiriin odaswint basti, égretmenlerin arasinda bile siirtiismeler oldu”. MD3 de, bazi
ogretmenlerle samimi davranislar icerisinde olduklarini, iliskilerin iyi olmadigi 6gretmenlerin
degerlendirmesinde nesnel olabilme yoninden siphelerinin  oldugunu belirtmistir:".......baz
ogretmenlerle hani hissimi diyeyim, artik daha samimi davranis icinde oldugumuzdan acaba diye
diistindigim olabiliyor, aranin iyi olmadigt bir 6gretmene karst acaba dedigim olabilir mi? Ama, bir okulda
mudifettis denetim yapmalt mudur derseniz, yapmalidir derim.”

2.2.2. Ogretmenlere aynt performans notu verilir: Ogretmen OG1 de okul middrlerinin duygusal
davrandigini, okuldaki tim 6gretmenlere ayni peformans notunu verdigini belirtiyor: “Orda a tabi ki
mdidiirler duygusal davranir, bence yani eee simdi 5 puanla 5 bir mi? Mliddirlerin elinde bir 6lcme aract
yoktu. Bir okulda 20 tane égretmen varsa hepsinin aynt performans notunu kim iddia edebilir?”. OG1'in
bu soylediklerini MD2 de dodgrulayarak, performans degerlendirme notlarini  objektif
degerlendiremedigini, bunu da okul iklimi bozulmasin diye yaptigini belirtmistir: “20715-2016 dgretim
yullarinda égretmene performans notu doldurdum, Okula yeni geldim ¢ok da tanimiyorum, dedim ki
arkadaslar sizi 90 ve 97 arasinda belirledim. Cok iyi gordiigiim égretmene 97, en kéti gérdigim
dgretmene de 90 verdim....”
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2.2.3. Aynt ortam icinde bulunmak nesnelligi etkiler: Okul midurlerinden MD1, MD2, MD3 ve MD4,
okul muddrlerinin 6gretmenler ile stirekli ayni ortam icinde bulunmalarindan dolay1 ders denetiminde
nesnel olamayabileceklerini belirtmislerdir. Ornegin MD1, okul icerisinde dgretmenlerle stirekli birlikte
olduklarindan baski altinda olabileceklerini, mufettislerin bu durumu yasamadiklarini belirtmektedir:
".....0gretmeni okul midiirii daha dnce tantyor ve aralarinda sorun olusursa dgretmeni objektif sekilde
dederlendiremeyebiliyor.Ya da égretmen mdidiir iyi anlastyor ise muddriin objektif olup olamayacad
tehlikeye giriyor. Miifettisin Ogretmenle baska alanda paylasimt olmadigt icin nesnellik daha ¢ok
saglantyor.”

2.24. Sendikal iliskiler: Gorisme yapilan MD4, okul muduri ile 6gretmenler arasinda adam
kayirma iliskilerinin 6n plana cikabildigini, sendikasi farkli olanlara okul mdudirlerinin farkli gozle
bakabildigini belirtmistir: “...6gretmen okul miidtirii ile beraber ¢alistyor, dolayisiyla kisisel iliskiler 6n plana
¢ctkiyor, azictk miiddire ters duran veya sendikast farkl olan kisi kendisini olumsuz gérme sansina sahip....”

2.3. Ders Denetimi Tekniklerinde Yetersizlik

2.3.1. Denetim tekniklerinde egitimleri yok: Okul mudurleri, ders denetimi yapmalarinin olumsuz
yonlerinden birisinin ders denetimi tekniklerinde yeterli olmadiklarini, bunun icin de bir egitime tabi
tutulmadiklarini belirtmislerdir. Ornegin MD1, nasil denetim yapilacagina dair teknik bir bilgi olmayinca
denetimin zorlastigini belirtmektedir: “....eger teftis konusunda egitim almadiysaniz bu olumsuz
olabiliyor......Denetimde neye, nastl dikkat edecegini, ders icinde nasud miidahale edilecegi gibi teknik bilgi,
teftis esnasinda yapimamast gereken davranislar gerektiren eylemlerden okul miidiirtiniin haberi
olmaytnca teftis zorlasabiliyor.” MD2 de ayni sekilde ders denetimi konusunda bir egitim almamalarinin
dezavantaj oldugunu belirtmistir: “.... denetim bilgisi bir uzmanlik gerektiriyor......... bu yaparak
6grendigimiz, miifettislerden veya diger arkadaslardan edindigimiz tecriibe var. Onun dersini
almadik.....okul midiirleri de yaptyorsa buna alt yapt olmast lazim”

2.3.2. Kazandiklart birikimle denetim yaparlar:

Katiimcr MD3, kazandiklari birikimle ders denetimi yaptigini belirtmistir: “Tam bir egitim alms
miifettis kadar, denetimde rehberlikte faydalt oldugumu bilemem, eksikliklerimizden birisi de bu olabilir.
Sadece, bu bizimki birikimle kazandigimiz seyler.” MD4 de, ders denetimini kendi cabalari ile yaptiklarini
belirtmistir: “Biz bu konuda bir egitimde almadik, ancak nedir, gerek sosyal medyadan, gerek internetten,
gerekse kendi ¢cabalarimizla olusturdugumuz élciitler yaptyorum, bu konuda bir egitimimiz yok.”

2.4. is Yiikiiniin Denetimi Olumsuz Etkilemesi

2.4.1. Her isi okul mudtirti yapar: Okul muddrleri, ¢calisma yogunlugu nedeniyle etkili ders denetimi
yapamadiklarini belirtmislerdir. Ornegin MD1 sene icerisinde bir kez 6gretmenlerin dersine girebildigini,
MD2, okul icerisinde ve disarisinda calisma yogunlugu nedeniyle ders denetimine zaman bulamadigini,
okulun her isini yaptigini belirtmektedir: “Herkes burada oturuyormus gibi géziikiiyor ama,......birinci hafta
denetim almisim,......oraya gidecek vakit bulamiyorsun aslinda,...... karar sende oldugu icin ister istemez
yogunluk yastyorsun, burada ... personel icinde en az uyuyan en cok ¢alisan benimdir, niye séyliiyorum,
amelelik isleri de ben de,”

2.4.2. Sorusturma gorevleri is yikini arturtyor: Katiimc MD4, komisyonlarda ve sorusturma
gorevlerinde okul muduiri sifatiyla gorev aldigini, egitimdeki degisiklikler sonucu yapilan strekli
toplantilar sebebiyle ders denetimini gercekgi olarak yaptiginin sdylenemeyecegini, zaman probleminin
oldugunu belirtmistir:“.......... ilcedeki degisik pozisyonlarda okul mudiirii sifatyla gérev aliyor olmam,
stirekli degisen egitim sistemi sebebiyle yapilan toplantilar sebebiyle, ders denetimini gercek¢i olarak
yaptigim soylenemez, su an lizerimde 20'nin lizerinde sorusturma var.”

Ogretmenler ve okul midiirleri ile yapilan gériismelere gére egitim miifettislerinin ders denetimi
yapmasinin olumlu ve olumsuz yanlari 2 tema, bu temalara bagli, kategoriler ve kodlar analiz edilmistir.
Bu ana temalar ile altinda yer alan kategori ve kodlar Tablo 2' de g&sterilmistir.

E-International Journal of Educational Research ISSN: 1309-6265 Vol: 13, No: 4, pp. 57-78 .

68




. E-Uluslararast Egitim Arastirmalart Dergisi ISSN: 1309-6265, Cilt: 13, No: 4, ss. 57-78

Tablo 2. Ogretmenlerin ve okul miidiirlerinin, editim miifettislerinin ders denetimi yapmalart hakkindaki gériislerinden
elde edilen temalar, kategoriler ve kodlar.

Tema Kategoriler Kodlar

0 LE’ Mesleki yardim ve rehberlik yapma Aday 6gretmenlerin mesleki gelisimlerine katkilari vardir.
3 =] Yontem ve tekniklerde katkilari var

c E 2 < Eksik kalan yerleri fark ettirirler.

% E g < Egitim sistemindeki yenilikleri tanitirlar.

£8 2> Ogretmenleri derse hazirlikli kilar.

;5 £ Olgme degerlendirme siirecinde katkilan var

2 Objektiflik saglama Ogretmenle tanisiklign yok
Yeterince mesleki rehberlik sunmamalari Kendilerini, degisikliklere gére yenilemezler

_c Ogretim materyallerini tanitmazlar

E 2 Ornek ders anlatmazlar

§ = Cevre okullardaki degisik uygulamalari sinif ortaminda
a § tanitmiyorlar.

§ _§ Kontrole dayali denetim yapmalari Dayatma seklinde 6devler var.

c 2 Meslegin gerektirdigi profesyonelligin yeterli insancil yetenekleri zayf

] g olmamasi Kaba davranis sergileyenler var.

%‘: = Degerlendirme &lgltlerinin agtk olmamasi Hangi 6lctimleri yapacaklarini séylemezler

5 E Somut bir énerileri olmaz

= s Ogretmeni anlik performansi ile dlgme Basariyr 6lgmeleri giivenilir degildir.

Basariyr gercege yakin 6lgememe

Tablo 2’ de 6gretmen ve okul mudirlerinin gorislerinin analizi sonucunda elde edilen bulgular 2
temel tema altinda gosterilmistir. Bu temalar mufettislerin ders denetimi yapmasinin olumlu ve olumsuz
yanlari olarak ikiye ayrilmis; olumlu yanlarinda Mesleki Yardim Ve Rehberlik Yapma, Objektiflik Saglama;
olumsuz yanlarinda ise Yeterince Mesleki Yardim ve Rehberlik Sunmamalari, Kontrole Dayalt Denetim
Yapmalari, Meslegin Gerektirdigi Profesyonelligin Yeterli Olmamast, Dederlendirme Olciitlerinin Actk
Olmamasi, Ogretmeni Anlik Performanst ile Olgme kategorilerine ve bu kategoriler altinda da kodlara yer
verilmistir.

1. Miifettislerin Ders Denetimi Yapmalarinin Olumlu Yanlan
1.1. Mesleki Yardim ve Rehberlik Yapma

1.1.1. Aday égretmenlerin mesleki gelisimlerine katkiart vardur: Gorisme yapilan 6gretmenler,
egitim mifettislerinin ders denetimi yapmasinin mesleki gelisimlerine katki sunduklarini belirtmislerdir.
Ornegin  OG1, 6gretmenliginin ilk yillarinda egitim miifettislerinden iyi bir rehberlik aldigini
belirtmektedir: “............. miifettislerin mesleki hayatimda faydalart olmustur. Mesela, Erzurum da.....yeni
mezunsunuz.....O zamanlar iyi bir rehberlik almistim. Miifettisler tarafindan mesleki yardim ve rehberlik
roliinii ilk yularda gérdiik. Miifettislerin égreticilik rolii ydniinden bizi bilgilendirmeleri, yardimlar
oluyordu. OG4, meslegin ilk yillarinda egitim mifettislerinin kendisine yardimi oldugunu, ders denetimi
sirasinda oneriler aldigini, kendisine planlama konusunda katkilarinin oldugunu belirtmistir: “.......
meslegimin ilk yillarinda miifettisler tarafindan éneriler aldim, bana katkilar: oldu, zaten ders denetiminin

taraftaryyim, genellikle planlama hazirlamada bana katkdart oldu.......”

1.1.2. Yéntem ve tekniklerde faydalart var: Katiima OG2, egitim miifettislerinin kendisine yéntem
ve teknikler konusunda katki sundugunu belirtmistir: “Ya da aaa gercekten dgrenci merkezli islediniz,
aradigimiz yéntem teknik buydu, yeni miifredata uyum saglamissiniz, hangi programsa o seye uygun
olarak diizeltme gelistirme yaparlardi. Hangi yéntem teknikleri kullantyorsunuz gibi.” OG3 de dgretim
yontem ve teknikleri konusunda mifettislerin kendisine katkisi oldugunu belirtmistir: “....sinifimizda
ogrencilerimizle birlikte uygulayabilecegimiz yontem ve teknikleri actk beyanlar da oldu, ...... kitap okuma
ile ilgili denetlemeyi 6grencilerin kendine biwrakmast konusunda bir mlifettisten yardim almistim ve
gercekten akran degerlendirmesini ben o miifettis sayesinde ne kadar etkili oldugunu égrendim.”

1.1.3. Eksik kalan yerleri fark ettirirler: Goériisme yapilan OG3 sinif ici uygulamalarda fark
edilemeyen eksikliklerin ortaya cikarilmasi konularinda egitim mifettislerinin kendisine mesleki yardimi
oldugunu belirtmistir: . Ee giin icinde, yil icinde, dénem icinde gbzden kagirdigimiz fark edemedigimiz,
ondan sonra o ¢alisma sliresince eksik kaldigimiz bircok seyi.....denetci diyeyim onlar tarafindan ee ortaya
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ctkartilmast olumlu bir sey”. MD1, kendilerinden eksik yonlerini tamamlama yoniinde yardim aldigini
belirtiyor:”.......ders anlatiyordum, ders bitti, miifettis konuyu anlatirken cok emek sarf ediyorsun, ama
égrenciler bunu almuwyor dedi, sonraki derste her 6grenciye kagit dagitti. isledigimiz konu elektrikti.
Ogrencilere elektrigi tanimlayan 10 ciimle yazmalarint séyledi. Sinifta 5 kisi 10 ciimle yazabildi.”

1.1.4. Egitim sistemindeki yenilikleri tanttirlar: Ogretmenler, miifettislerin ders denetimi yapmasinin
olumlu yénlerinden birisinin de yenilikleri tanitma olarak belirtmislerdir. Ornegin OG3, miifettislerin
egitim sistemindeki degisiklikleri 6gretmenlere anlatan olduklarini belirtmektedir: “......simdi gelen
sistemde 4 yil denetim gdrmiiyoruz, eski sistemde gelen miifettisin kendini gelistirmis, degisen egitim
sistemine uygun bir sekilde yenilikleri 6gretmenlere anlatan da oldu, yeniliklerden kagan kisilerde oldu....."
Ogretmenlerin bu goériislerine benzer sekilde okul midiirleri de egitim miifettislerinden mesleki yardim
ve rehberlik gorduklerini belirtmektedir. Okul mudirlerinden MD2, doksanli yillardan sonra egitim
mifettislerinin 6gretmenlere yardimci, rehberlik¢i oldugunu belirtiyor: “ilk otoriteyi doksanlt yillarda
gordiim, ama sonradan yapilan denetlemelerde rehberlik vardi Tabiri caizse babacan, rehberlikgi,
yardimcy, biraz daha dgretmene yardimct oldugunu gérdiim, daha yapict olanlari...” MD3 de ayni sekilde,
yetkin egitim mdufettislerinden mesleki olarak her zaman faydalandiklarini belirtiyor: “......., gercek
miifettislerin yaptigt denetimin faydast olmustur. Meslegini bilen, okula ne icin geldiginin farkinda olan
miifettisin yaptit denetim faydali olmustur. Ogretmenle iletisim kurabilen, sinifta bir miifettis edastyla
degil, sinifta bir 6gretmen arkadas olarak gelip dinleyen nice muifettisler var.” MD4, yetkin egitim
mufettislerinin, mesleki anlamda egitimden gectikleri icin yeterli olduklarini ve 6gretmene yardimci
olduklarini belirtiyor: “Simdi miifettislerin kendi alanlarinda aldiklart egitimler var, belli bir egitimden
geciyorlar, dolayisiyla mesleki yardim anlaminda miifettisler 6gretmenin alaninda yeterli olduklart icin
rahatlikla hem mesleki anlamda, hem kidem anlaminda, daha rahat denetimde bulunabiliyorlar, rahatlikla
yardimct olabiliyorlar.” MD2, egitim miifettislerinden kurs gordugini, kursta mufettislerden mesleki
yardim aldigini belirtiyor: “....y6netim egitim kursunu bize bir ay boyunca miifettisler verdi, sadece
miidiirliik stnavint kazanan arkadaslara... Iste o zaman yil 2002'de, egitim ydnetim kursunu miifettisler
ybnetti, orada 6gretici roliinii gordim”.

1.1.5. Ogretmenleri derse hazirliklt kilar: Katihmcr MD2, egitim miifettislerinin ders denetiminin
okul yonetimini ve 6gretmenlerini dinamik tuttugunu belirtiyor: “.......miifettislerin ders denetimi dinamik
yaptyordu bir ay icinde, rehberlik icin miifettisler gelecek, kimse orada agtk vermek istemiyor, miidiir de
dahil, herkes yillik calisma plant, sunu bunu, her seyi, ders plani, hepsini hazirliyorlar. Bu acidan degil, her
seyi canlt tutuyor”

1.1.6 Olcme degerlendirme siirecinde katkilart var: Goriisme yapilan dgretmenlerden OG2,
mufettislerin 6lcme, degerlendirme ve planlama konusunda kendisine katkisi oldugunu belirtmistir: “ ...
midifettis sorularumt cok begenmisti, yazililart denetliyorlar, aaa dedi ne kadar gtizel soruyorsunuz, iki seyi
disiindiirerek sormussunuz. Sistem bunu istiyor, iki hiicrenin su kisumlart vardwr degil de bitki hayvan
hiicresinin ortak noktast nedir? Yine OG 2 egitim mifettislerinin ders denetimi bitiminde yaptiklari
toplantida da degerlendirme yaptigini belirtiyor: “MUfettisler ders sonunda gerek tek, gerekse ziimrelerle
0 anki ders swrasinda neler gézlemledilerse, yanlis bulduklart noktalar: séylerlerdi. Genel anlamda okulun
eksikliklerini séylerlerdi”. OG3 ise mifettislerin degerlendirme yaparken bir &lcitlerinin oldugunu
belirtmistir: "Evet rehberlikte hangi konularda degerlendirilecegimizin kagudi vard,, hatta o kagudin (istiinde
bilgilerimiz vardi, onu doldurduk, orada géz atardik, hangi konuda degerlendiriyorlar diye, o degerlendirme
basliklarint biliyorum.” OG4, degerlendirme sonrasi egitim mifettisleri tarafindan bir gériisme yapildigini
belirtiyor: “Ders denetimi sonrast miifettisler tarafindan bir gériisme yapilirdi. Hatta bir miifettis ders
konularu ile ilgili flas iizerinden hazir sunu vermisti, o da ¢ok isime yaramisti, o zamanlar béyle materyaller
bulunmuyordu.” Yine MD1, degerlendirme sonrasi somut oneri aldigini belirtiyor: “Evet eskiden su
anlamda gelistirme yapsaniz, su konuda kendinizi gelistirseniz, diyorlard."”

1.2. Objektiflik Saglama

1.2.1. Ogretmenle tanistkligt yok: Okul miidirleri, egitim mifettislerinin ders denetimi yapmasinin
olumlu yanlarindan birinin objektiflik oldugunu belirtmislerdir. Ornegin MD1, egitim mifettislerinin daha
once 6gretmenleri tanimadigini belirtmektedir: “......miifettis daha objektif davranacaktir. Daha énce
dgretmeni tanimamast da gegerliligi artirtyor. Miidiir de okul icerisinde gerceklestirecegi sosyal faaliyetleri
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ki bu faaliyetlere goniilliiliik esastwr, 6gretmenden isteyecektir. Miidiir dgretmenle ters diiserse, bu
faaliyetler aksar.” MD4 de ayni sekilde egitim mdifettislerinin okul midirlerine gére daha objektif
oldugunu ve yeni bir yliz olarak sinif ortamina girdigini belirtiyor:”......... miifettisler aynt okulda gérev
yapmadigindan Ggretmeni daha objektif gézlemleyebiliyor, ....... stirekli goérmedigi yeni bir yiiz olmast
sebebiyle, 6grenci acgisindan disiindligiimiz zaman, yani denetim daha gercek¢i oluyor ve 6grencinin
performanst daha kolay ortaya cikiyor.”

2. Miifettislerin Ders Denetimi Yapmalarunuin Olumsuz Yanlart
2.1. Yeterince Mesleki Rehberlik Sunmamalari

2.1.2. Kendilerini degisikliklere gdre yenilemezler: Katiimci 6gretmenler, yetersiz mifettislerden
mesleki yardim ve rehberlik alamadiklarini belirtmislerdir. Ornegin OG1, 68 programinin bittigini ve
yapilandirici egitim anlayisinin basladigini ve bu nedenle de 6gretim programlarinda, yéntem ve
tekniklerde ve Olcme-degerlendirmelerde degisikliklerin yogun oldugu 2005 yilina vurgu yaparak,
miifettisten iyi bir mesleki yardim ve rehberlik alamadigini belirtmistir: “Yeni programa gectik. 2005
yilinda....biz hirpaliyoruz kendimizi, ne yapicaz diye. ....bir miifettis geldi, tamam yakaladim dedim artik,
biitiin meraklarimt gidericem. Hemen sordum, ....bu nasu olcak falan diye. Bunca yullik dgretmensiziniz, siz
ne yapacaginizt daha iyi bilirsiniz Hocam dedi...” MD1 de bazi egitim mifettislerinin degisen 6gretim
programlarina gére kendisini yenilemedigini belirtiyor: “....Ikinci bir mesele ise degisen miifredata
miifettisin uyum saglayamamis ve kendini yenileyememis olma ihtimali, kendini gelistiremeyen miifettis
mesleki yardimt yapamuwyor. Miifettisin kendisini yenilemesi gerekir.”

2.1.3. Ogretim materyallerini tanitmazlar: OG2 de 6gretim materyalleri konusunda mesleki yardim
ve rehberlik alamadi§ini belirtiyor: “Miifettisler ders denetimine geldiginde egitim-édgretim materyallerini
kullanmamz yéniinde bir tavsiyeleri olmadi Derse uygun ydntem teknik secin diye bir tavsiyeleri de
olmad.. Brangimla ilgili bir mesleki yayn énerileri de olmadt.”

2.14. Ornek ders anlatmazlar: Gériisme yapilan OG1, mifettislerin dgreticiliklerini gérmedigini
belirtiyor: “ Ornek ders anlatan miifettis degil de......". OG2 de miifettislerin 6greticilik vasfini gérmedigini
belirtiyor: “Miifettislerle ders disinda c¢alistay olarak, yada herhangi bir toplanti,seminer, konferans gibi
birlikte oldugumuzu hatirlamiyorum. Ornek ders anlattiklarint da hatirlamwyorum.” OG3, sinif icerisinde
ornek ders anlatma olayini gérmedigini, “Tamam hocam sizin hani o ise ihtiyaciniz yok, tesekkdiir ederim”
deyip mifettisin gittigini belirtiyor:”.....yetersiz gérdiigiim miifettisler vard.,.....bunun yaninda............. Ornek
ders anlatan miifettis hi¢ olmad. Tamam hocam sizin hani o ise ihtiyaciniz yok, tesekkdiir ederim” deyip
giden de vardi, ortaya attigt fikri kabul ettirmeye calisan miifettisleri de gérdiim. OG4 ise egitim
mfettislerinden mifredatin tanitimi konusunda kurs aldiklarini, ancak sinif icerisinde 6rnek ders anlatan
gormedigini belirtiyor:“Miifettisler tarafindan yeni miifredatin tanituimt konusunda kurs aldik, ama 6rnek
ders anlatan miifettis hic gérmedim.” MD3, egitim mdifettislerinin kaliplasmis ders denetimi sekilleri
oldugunu, godrevlerini yapanlarin yaninda gorevini tam yapmayan egitim mifettislerinin de oldugunu
belirtiyor:”....kaliplasmis miifettis sekilleri vardir. Sadece gelir, deftere bakar, égretmen iyi not tutturmus,
bu cocuga bir-iki problem ¢ézdiiriir. Bu arada bagka isi varsa, onu halleder, gider, etkili bir denetim
yapmayanlar da vardtr, denetimini tam yapan, gérevini tam yapmayanlar da vard.” MD2 de ayni sekilde
egitim mifettislerinin 6gretici rollerini gérmedigini belirtiyor:”....... muifettis eksik gérdiigiinde, hocam
oturun, ben bir ders anlatayim diye gérmedim, il milli egitim veya ilce milli egitimin diizenledigi
konferanslarda miifettisler gérev aldi, ama oralarda cok da yasak savma gibi geliyordu, ¢ok da egitici
oldugunu zannetmiyorum” MD3, egitim miufettislerinin 6gretici rollerini gdérmedigini belirtiyor:
"Miifettislerin 6greticilik yanlarint cok gérmedim. Nadir, neden, o da cok iyi planlanmazdi, miifettisin isi
neydi, sadece sorusturma filan degil, 6gretmenlerin o hafta hazirlandigi, amact egitim-égretime faydali
olabilmek.”

2.1.5. Cevre okullardaki degisik uygulamalart sinif ortaminda tanitmuyorlar: Katihmc OG1, egitim
mufettislerinin cevre okullardaki degisik uygulamalari sinif ortamina getirmesini olumlu buldugunu
soyluyor: “Miifettisler de bizimle paylasmali. Su sdyle olursa daha glizel olabilir, yani sey degil, miifettisler
degisik okullardan 6rnekler getirebilir, yani sunu séyle yapuyorlar, bunu béyle yapmuiyorlar” OG2 egitim
mufettislerinin cevre okullardaki degisik uygulamalari sinif ortamina getirmesini olumlu buldugunu
soylayor: "........ ama miifettis gittigi bir okulda ders anlatimint begenip kopyaya cekse bize, "bakin Hocam
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su su okulda boyle anlatyorlar, cok da glizel, verimli oluyor, diye gdsterse cok daha iyi olacagina
inantyorum.”

2.2. Kontrole Dayali Denetim

2.2.1. Dayatma seklinde édevler var: Ogretmenlerden OG1, egitim miifettislerinin kontrole dayali
denetim yaptiklarini belirtiyor: “"Mutlaka sinifa geldiklerinde de bazi 6devler olurdu bize, ama genellikle
dayatma seklinde. Su su panolar mutlaka olmali, bu kaldirddi, bilmiyor musunuz? ......Geldi miifettis....
Sadece derdi, performans, proje édevi verdiniz mi? Evet verdik. Ama ben géremiyorum panoda dedi."OG2
ise, egitim mufettislerinin planlarini sordugunu, planlarinin olmadigini sdylediginde ge¢mise dayali 10
glnlik plan istedigini belirtiyor: “Bir defter tutmuyordum Sadece konulart yaziyordum.... miifettis bey
geldi. Giinliik planlarinizi gérebilir miyim dedi. Aynen diger miifettisin (elinde bir notun olsun) sdyledigini
soyledim. O da Hoca Hanim hafta sonu dgretmenevinde bulusalim, sen bana 10 glinliik bir plan yap
dedi....” Okul mudrleri de egitim mifettislerinin rehberlik rollerini pek gdstermediklerini belirtmiglerdir.
Ornegin MD2, egitim miifettislerinin kontrole dayali ders denetimi yaptiklarini belirtiyor: “7994'te
basladigimt séyledim. Gelen miifettisler maalesef terdr estirdi, 6gretmen korkardi. Rehberlik olay: yoktu,
sunu yapma, bunu yapma, dur, yaz seklinde tavirlart olurdu. Otoriter bir denetimdi, rehberlik boyutu yoktu.
Sadece sen gdrevini yaptin mi, yapmadin me?”

2.3. Meslegin Gerektirdigi Profesyonelligin Yeterli Olmamasi

2.3.1. insancil yetenekleri zayif: Ogretmenlerden OG4 ile yapilan gériismede, egitim miifettislerinin
ders denetiminde gdstermesi gereken profesyonel davranislari gostermedigini ve iletisim becerisinin
olmadigini belirtiyor: “Eskiden milifettislerin ders denetimi yapmaswnin olumsuz yant ise bazen dgretmeni
ezebiliyorlar, yani bilen kisi pozisyonunda oldugu icin, denetlemede bunu 6n plana ¢ikarwyor, disarida
konusulmast gerekir. Ama swnif icinde égrencilerin 6niinde olmamast lazim. Olcek konusunda ders
anlatirken, bu ders matematik mi dedi miifettisin birisi.

2.3.2. Kaba davranus sergileme: "Katilimc OG1, egitim miifettislerinin ders denetiminde gdstermesi
gereken profesyonel davranislari gdstermedigini ve kaba davranis gosterdigini belirtmek istiyor: “...... Yine
bana aynt soruyu sordu, yok dedi panoda, asmamissiniz, (¢ kere tekrarladi, aynt noktada, ne uzaliyor, ne
kisaltyor. Ohooooo dedim. Ben ne diyorum, o ne diyor.....Benim yéntemim bu dedi.” OG3 de benzer sekilde
bir egitim mufettisinin kaba davranisi ile birlikte yeterli Tlrk tarihi bilgisi olmadigini belirtiyor:

..... bir miifettis alenen, tarih seridinde Canakkale Zaferi ile ilgili..., Mustafa Kemal ile ilgili cocuklarin
yazdigt bir yazt vard., ...o yaziyi kaldurdi esas basart Alman subayinin dedi. Mustafa Kemal'in hicbir
basarist olmadi o savasta dedi. Gelen kisinin tarih hakkinda bilgisini, kendine gére yorumladigini, bunun
olmadigini, actklamasint yaptim, ama yine de ben cok yaralandim, ¢ok liziildim. Tarihi bilmiyor, tarih
bilmedigi gibi yanlt biliyor, insanlar istedigini diisiinebilir ama bence egitime égretime sayguli olmayan
birisi”

2.4. Degerlendirme Olgiitlerinin Agik Olmamasi

2.4.1. Hangi élciimleri yapacaklarint séylemezler: Ogretmenlerden OG1, egitim miifettislerinin
degerlendirmelerini acik etmedigini, belirtiyor: “Miifettisler 6l¢me araclart ile igili hangi 6lciimleri
yapacaklarint actk etmezler...... o defterlerini acarlard:, puanlamalarint istedikleri gibi yaparlard..
Sonrasinda bize okul miidirliigi tarafindan bilgi verilirdi, su puant almigsiniz diye. “OG2, egitim
mufettislerinin degerlendirme 6ncesi ve sonrasi dlcutlerini agik etmedigini belirtiyor: “Derse gelir
midifettisimiz, hos geldiniz buyurun, geger arkaya notlart vardur, defteri vardwr, hani bu hatuladigim,
ontimdeki resim bu. Ondan sonra notunu alir o, arkada belli bir siire, ya da 6ncelikle kendisini de tanttur.
Hani ben miifettisinizim diye. “"Okul mudirleri de, o©gretmenlerle benzer sekilde goruslerini
belirtmislerdir. Okul mudirlerinden MD1, egitim mifettislerinin degerlendirme olcitlerini acik ettigini
gormedigini belirtiyor: “Midifettislerin 6gretmen basarisint degerlendirirken hangi él¢iitleri kullanacaklariny,
actk hale getirdiklerini ben gérmedim. Ana defterleri vard.. ....bir miifettis gelir sadece dersi dinler, oradan
karar verir, baska bir sey istemezdi.” MD2 ise egitim miufettislerinin degerlendirme olcltlerini acik
etmesinin kisiden kisiye degistigini belirtiyor: “Soyle séyleyeyim kisiden kisiye degisir ....sicil raporlart
gelince neyimiz eksik filan, aslinda fazla séylemiyorlar, belirgin bir sey goriirse, Hocam bu niye eksik falan
deniyordu, degerlendirme yapiyordu. Odretmen basarist gercege yakin asagu yukari, saptanir, belki
istisnalar olabilir.” MD3, de egitim mifettislerinden degerlendirme sonucunda somut bir Oneri
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alamadiklarini belirtiyor: “Degerlendirme olumlu ve olumsuz olur, égretmenle birebir miifettis oturup,
diyelim ki okulda birebir gérismeli, sunlar sunlar olumlu, sunlar sunlar olumsuz, su kaynaktan
yararlanmalisin, sunu s6yle yapmalisin diye ¢linkii sadece konusmakla bir sey olmaz.” Buna karsilik okul
mudirlerinden MD4, egitim mifettislerinin ders denetiminde degerlendirme olcltlerini acik ettigini
belirtiyor: "Ders denetiminde, simdi dgretmenin basarisint degerlendirirken, hangi élciitleri kullanacagin
ve dgretmenlerden neler bekledigini actkca belirtmistir miifettisler, acik hale getiriyor ve cok rahat da
soyliiyorlard,, felsefe olarak da hem miifettisin lcme degerlendirme alaninda egitim almis bulunmasy,
degerlendirme agisindan olumlu.”

2.5. Ogretmeni Anlik Performansi ile Olgme

2.5.1. Basartyt 6lgmeleri giivenilir degil: Okul midurlerinden MD1, mifettislerin 6gretmenlerin anlik
performansini degerlendiklerini belirtiyor: “Miifettisler tarafindan yapiuan ders denetiminde, siire icinde
égretmeni tanimadiklart icin 6gretmeni anlik performanswyla élciiyorlar. Ogretmenin o anki mesela
yasadigt stres denetim halinde bulunmakta, bunun yarattigt baski, égretmenin o anki ruhsal psikolojisi,
hasta olmus olabilir........ ” MD2, egitim miufettislerinin ders denetiminin 1 saatlik olmasinin sikinti
oldugunu belirtiyor: “Eee ve en bliyiik sikinti da su iste o 1 saatlik dilimde inceleniyor da, burada aslinda
okul mudiirlerine ¢ok bliytik is disiiyordu, 6n bilgilendirme yapmalart gerekir, okul mdudiirlerinin
miifettislere ama yapmuyorlardi.” MD3, egitim mifettislerinin sadece ders dinleyerek karar verdiklerini
belirtiyor:“..... bir mlifettis gelir sadece dersi dinler, oradan karar verir, baska bir sey istemezdi.”
Ogretmenlerden OG1 de okul miidiirleri ile géris birligi icerisinde anlik performans ile ders denetiminde
ogretmen basarisinin belirlenemeyecedini belirtiyor:

“Miifettisler égretmen basarisint glivenilir yontem ve tekniklerle belirleyemiyorlardi, belirleyemezler
Hocam, zaten 1 ders saati giriyorlardi. 2 ders saati geldigi de oluyordu. 3 ders de. Kimisi gercekten
hakkina gére yaptyor. Dinliyor, kendisi yénlendirme yaptyor, sonra da sizi dinliyor bir de dersi dinliyor.
Ama herkes aynt seyi yapmuyor.”

2.52. Basartyt gerceje yakin élcememe: Ogdretmenlerden OG3, egitim miifettislerinin
degerlendirmesi sonrasinda haksizliga ugrayan 6gretmen arkadaslari oldugunu belirtiyor:“"Bana gére,
simdi, insan, ben bir haksizliga ugramadim denetlemede. Ama haksizliga ugrayan arkadaslarum oldugunu
gortyorum,”.

SONUC, TARTISMA VE ONERILER

Bu calismada, okul mudurlerinin ve egitim mifettislerinin ders denetimi yapmasinin olumlu ve olumsuz
taraflarinin oldugu; ders denetiminin okul muddurleri tarafindan yapilmasinin gerekliligi ile birlikte bir
tarafsiz goz olarak da, nesnellik saglanmasi amaciyla bir dis denetime ihtiyag oldugu ve bu dis denetimin
de kendisini alaninda iyi yetistirmis, gelisimsel rehberlige dnem veren, yetkin egditim mdfettislerince
yapilmasi goruist belirlenmistir. Ders denetiminin egitim mifettislerince yapilmasinin arti ve eksi yanlari
hakkinda yapilan bilimsel ¢alisma sonuclarinin (Aksu ve Mulla, 2009; Altun, 2014; Basol ve Kaya, 2009;
Demirtas ve Akarsu, 2016; Seylim, 2009; Tonbul ve Baysulen, 2017; Yavuz ve Yildirim, 2009; Yesil ve Kis,
2015) bu arastirma sonuglar ile benzerlik gosterdigi; ayrica mevcut arastirmada ders denetiminin
yalnizca egitim mufettislerince degil, okul mudirlerinin de ders denetimi yapmasi gerektigi sonucuna
ulasiimistir. Ancak ders denetiminin sadece okul midirleri tarafindan yapilmasinin gerektigi sonucuna
ulasmis arastirmalar oldugu gibi (Aslanargun ve Gursoy, 2013;Can ve Guindlz, 2016; Firinciogullari Bige,
2014); buna karsilik kurum mddirleri mi, yoksa egitim mifettisleri mi yapsin diye kararsiz kalan sinif
ogretmenleri de olmustur (Ergen ve Esiyok, 2017). Altun'un (2014) arastirmasinda ise 6gretmenler,
oncelikli olarak okul muddrlerinin ders denetimi yapmasini istemislerdir. Yilmaz'in (2009) makalesinde,
okul muddrlerinin, 6gretmeni her yonuyle sireg igerisinde tanidigi, 6gretmenin ders disinda da veli
toplantilari, ziimre toplantilari gibi farkli durumlarini gézlemledigi ve denetim stresini azalttigi sonucuna
varmasl, bu arastirmanin da 6nemli bulgulari arasindadir. Yine bu sonuglar Topuz ve Yilmaz (2019) ve
Yilmaz'in (2018) yaptigi ¢alismayla da Ortismektedir. Bu calismada gorlis belirten 6gretmenler,
ilkégretim kurumlari midurlerinin 6gretimin denetimini yapmasinin olumlu yanlari olarak dgretmenleri
stireg icerisinde tanimasy, derse stirekli hazir tutmasi, okul miidiirii ile aynt bransta olmanin mesleki katkt
sagladigi, olumsuz yanlarinda ise, mesleki gelisime katkist yok, bulgular etrafinda gorislerini
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agiklamiglardir. Bu bulgularin Birel ve Ercek, (2019) ve Yilmaz'in (2018)arastirmalariyla genel olarak
benzestigi sdylenebilir.

Katilimcr 6gretmen ve okul mudurlerinin, okul midurlerinin ders denetimi yapmasi hakkindaki
goruslerine gore, dgretmenleri siire¢ icerisinde tanima, dgretmenlerin degisik ortamlarda farkl
durumlarint gézlemleyebilme; ders denetiminde yetersizlik, objektif olamama, is yiikiiniin ders denetimini
olumsuz etkiledigi gibi sonuclar ortaya ¢ikmistir. Bu sonugclar Aslanargun ve Goksoy (2013) ile Yilmaz'in
(2009) arastirmalarinda ortaya ¢ikan sonuclarla ortismektedir. Arastirmaya katilan 6gretmenler ve okul
mudrlerinin goruslerine gore, egitim mufettislerinin ders denetimi yapmasinin olumlu yanlar olarak,
yetkin egitim miifettislerinin katkisinin oldugu (Mesleki Yardim ve Rehberlik, Olcme ve Degerlendirme),
objektiflik sagladig; olumsuz yanlari olarak ise yeterince mesleki yardim ve rehberlik sunmamalar.,
kontrole dayali denetim, meslegin gerektirdigi profesyonelligin yeterli olmamast ve degerlendirme
olctlerinin agtk olmadigt gibi ortaya ¢ikan bulgularin, Burgaz (1995) ve Aslanargun ve Goksoy'un (2013)
arastirmalarinda ortaya cikan bulgularla benzerlik tasidigi gorilmektedir.

Okul midurleri ve 6gretmenler, kendini yenileyen, gelistiren egitim mufettislerinin mesleki yardim
ve  rehberliklerinden  faydalandiklarini,  kendini  gelistirmeyen  egitim  mufettislerinden
faydalanamadiklarini belirtmislerdir. Bu sonuca benzer olarak Akiiziim ve Ozmen'in (2013) yaptigi
arastirmada, dégretmenler egitim mifettislerini diisiik diizeyde yeterli bulmuslardir. Unal ve Uzim'iin
(2014) yaptiklari arastirmada da yine benzer sekilde egitim mifettislerinin Bakanlik tarafindan
kendilerinden beklenen rol ve yeterliklere uygun olarak yetistirilemedigi sonucuna ulasiimistir. Mevcut
arastirmada bir okul mudurtnin, eskiden denetimin otoriter oldugunu, rehberlik boyutunun olmadigini,
zamanla denetimin yapici hale geldigini ve denetimin rehberlik boyutunun agirlik kazandigini belirtmesi
ile ilgili olarak, egitim denetimi sisteminin gittikce klasik denetimden modern denetime dogru
donilstligu ve daha demokratiklestigi soylenebilir. Bu bulgu Beycioglu ve Donmez'in (2009) calismasi ile
benzesmektedir.

Bir okul mudirindn "Miuifettisin s6zlerinin hazir bir sekilde gelmesinin, égretim araclarint biliyor
olmasi, bu konuda gerekli kaynaklart okuyarak kendini gelistirme imkaninin olmasi, egitim araclarina
rehberlik konusunda da olumlu etki sagliyyor"diye olumlu goriis belirtmesi, egitim mifettisliginin sisteme
olumlu katkilarinin olacaginin gostergesi olarak soylenebilir. Olumsuz olarak da, degisen miifredata
miifettislerin uyum saglayamadiklarini, kendini yenileyememis olduklarini, kendini gelistiremeyen
denetmenin mesleki yardim yapamadigini, denetmenin kendisini yenilemesi gerektigini belirtmislerdir.

Arastirmada, gorisme yapilan 6gretmenlerin tamami mufettislerin 6rnek ders anlatimini
gormedilerini, nadir olarak seminer ve kurslar verdiklerini belirtmislerdir. Bu duruma goére mufettislerin
ogreticilik rollerini tam olarak yerine getirmedikleri sdylenebilir. Bir gretmenin, mifettisler icin “Ders
sonunda gerek tek, gerekse ziimrelerle o anki ders sirasinda neler gézlemledilerse, dogru yanlis bulduklan
noktalari, davranist séylerlerdi” saptamasi, ders denetimi sonunda mufettislerin etkili bir degerlendirme
yapmadiklarini géstermektedir. Bu saptama Burgaz'in (1995)calismasiyla da uyusmaktadir. Arastirmada,
katihmcr 6gretmenler mifettislerin, degerlendirme roli ile ilgili olarak, 6lcme araclarini agik ettiklerini
gormediklerini, mifettislerin ders denetimi yapmadan 6nce bakacagi 6l¢itleri sdylemediklerini, ellerinde
bir 6lcme defteri oldugunu, sinifin arkasina oturduklarini ve o defterin lzerinde istedikleri gibi puanlama
yaptiklarini, sonrasinda okul muduri tarafindan su puani aldiniz diye kendilerine bilgi verildigini
belirtmislerdir. Bu durum denetimin agiklik ilkesi ile uyusmamaktadir. Bu duruma, denetmenin yetersiz
olusu, iletisim becerisinin olmayisi gibi bircok etmenin neden oldugu séylenebilir. Ayrica Aslanargun ve
Tarku (2014) da bu bulguya benzer sonuclara ulagsmislardir. Arastirmada katilimcr 6gretmenler ve okul
mudrleri mufettislerin anlik performansi 6l¢tiging, 1 ders saatinde basariy gercege uygun olarak
Olcemeyeceklerini belirtmislerdir. Bu bulgu Aslanargun ve Gorsoy (2013) ile Demirtas ve Akarsu’nun
(2016) calismalariyla benzesmektedir. Bu durum egitim mifettislerinin gorev ve rollerinden
kaynaklanabilir. Mifettislerin is yukd nedeniyle inceleme- sorusturma gorevleri rehberlik ve denetim
gorevlerinin 6nlne gectigi ve bir ildeki tim egitim kurumlarinda inceleme-sorusturma yaptigi gibi, valilik
tarafindan verilen diger kurumlarda da inceleme sorusturma yaptiklari bilinmektedir. Bu tespit (Akbaba-
Altun ve Memisoglu, 2008; Danyeri, 2001; Can, 2004; Ekinci ve Karakus 2011; Kayik¢l ve Sarlak, 2009)
arastirmalariyla da ortaya c¢ikmistir. Bununla birlikte bir okul mudiri 6gretmenin ders denetimine
kendisinin de bir ders saati girdigini, is yikinin fazla oldugunu belirtmistir. Bu bulgu Yesil ve Kis'in (2015)
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arastirmasiyla da uyusmaktadir. Okul mudurleri is yUki nedeniyle ders denetimi yapamadiklarini, calisma
yogunlugu icerisinde olduklarini, okulda amelelik dahil her isi yaptiklarini; bir okul midiri de ilgelerinde
eskiden miufettislerin yaptigi gibi inceleme-sorusturma muhakkikligi yaptigini, dolayisiyla ders
denetimine zaman ayiramadigini belirtmistir. Egitim sisteminde 09.12.2016 tarihinde 652 sayili Kanunda
yapilan degisiklikle egitim mifettislerinin Gizerinden sorusturma goérevi alindigi icin (01.03.2022 tarihinde
bu goérev mifettislere tekrar verilmistir) artik sorusturmalari okul midurleri de ylrtitmektedir. Bu bulgu
(Algiil, 1998; Basar, 1981; Kaya ve Ulker, 2011; Ozbas, 2002; Koc, 2018) calismalari ile uyusmaktadir. Bu
durumun okul mudirlerinin ¢alisma yogunlugunu artirdidi séylenebilir.

Okul mudurleri kendilerinin ders denetimi teknikleri konusunda egitimleri olmadigini, eskiden
denetmenlerden gordukleri yasantilarla denetim yaptiklarini sdylemislerdir. Kog (2018) da ¢alismasinda,
ilkdgretim kurumlari mudurlerinin ders denetimi teknikleri konusunda egitim almalari gerektigini
vurgulamistir. Yine okul mudurleri 6gretmenlerle sirekli i ice olduklari icin ders denetiminde objektif
olamama kaygisi tasimaktadirlar. Ogretmenler de okul midirlerinin duygusal davranabilecegini
belirtmislerdir. Bu bulgunun zittina Akbasli ve Tung¢'un (2019) arastirmasinda, 6gretmenler, okul
midirinin daha dogru kararlar verdiklerini belirtmislerdir.

Sonug olarak; 2014- 2018 yillari arasinda, 4 yildir okullarda egitim mufettisinin ders denetimi
yapmayisinin ve okul mudurleri tarafindan ders denetimi yapilisinin degerlendirmesi olarak sunlar
soylenebilir: 1- Okul mdaddrleri, ders denetimine olumlu-olumsuz iliskilerini yansitabilmektedir,
dolayisiyla objektif davranamamaktadirlar. Bu nedenle okul muddrleri ile dgretmenler arasinda ¢atisma
yasanabilmektedir. 2- Okul muddrleri, okulundaki &gretmenlerle iliskileri bozulursa, okulun egitim-
ogretim uygulamalarinda gonulli gérev almazlar diye 6gretmenlere verilen performans notlarini yiiksek
tutarak objektif davranmamaktadirlar, calisan ile calismayan ogretmen ayirt edilememektedir. 3-
Ogretmenler, okul miidirlerinin ders denetiminde, dersin kazanimlarini bilemediklerini, her 6gretmene
ayni puani verdiklerini, 6gretmene mesleki bir katki sunamadiklarini, 6gretmen ile okul mudurinin
bransdas olmasi durumda mesleki bir katki sunduklarini sdylemektedirler. 4- Okul mdadurleri is
yogunlugu nedeni ile ders denetimi yapmaya zaman bulamamaktadir. 5- Ogretmenler, eski denetim
sisteminde egitim mdufettislerinden bazen mesleki katki aldiklarini, bazen de alamadiklarini, kendini
yenileyen gelistiren egitim mufettislerinden mesleki anlamda yararlandiklarini belirtmektedirler. 6- Aday
ogretmenlerin gelisimine egitim miifettisleri katki sunmaktadirlar. 7- Okul middirlerinin ders denetimi
teknikleri yetersizdir.

Oneriler;

1- Ders denetimlerini yetkin egitim miufettisleri yapmali; ancak okul mudurleri de etkili olmaldir.

2- Ders denetiminde gelisimsel rehberlik esas alinmalidir.

3- Egitim mufettisleri segilirken, liyakat esas alinmali; yenilikleri takip eden, yardim ve rehberligi
ilke edinen, iletisim becerisi yiiksek kisilik 6zelliklerine sahip olanlardan secilmelidir.

4- Degerlendirme yapilirken denetim &lcedi acik edilmeli ve bu dlgek tzerinden 6gretmen ile
birlikte bire bir diizeltme-gelistirme calismalari yapiimalidir.

5- Egitim mufettisleri cagdas, demokratik denetim felsefesine gore yetistirilmelidir.

6- Egitim mifettisleri, profesyonel mesleki davraniglar sergilemesi icin iletisim becerilerini
gelistirme kursuna alinmalidir.

7- Okul muddrleri ders denetimi teknikleri konusunda hizmet igi egitime alinmalidir.
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Abstract

In this study, it was aimed to adapt the motivation scale for learning strategies
with collaborative play into Turkish and to conduct a study of validity and
reliability for it. A scale adaptation study has been designed by the using the
survey model in the research in line with this purpose. The study uses a scale
developed by Manzano-Ledn et al (2021), which translates into Turkish as the
"Motivation Scale for Learning Strategies with Collaborative Play". The scale
consists of four sub-dimensions: "task motivation", "learning",” “teamwork” and
"flow". The scale, whose original form consisted of 16 items and was prepared in
a likert type of five, was applied in Spain. Necessary work and use permits have
been obtained to adapt the scale in other languages and cultures. To ensure that
the original meaning of the scale matched with the Turkish expressions, the re-
translation method was used. Purposeful sampling method has been used in
order to determine the study group of the research. A total of 1100 volunteers
participated in the study conducted in Turkey, including 788 middle and high
school students (age average: 14.04+2.26) and 312 university students (age
average: 21.97+3.56). Data were evaluated separately for both groups. (1.middle
school-high school students, 2.college students). As a result of the analysis, a
measurement tool consisting of 15 items and four sub-dimensions was obtained.
According to the compliance index values obtained as a result of DFA, it was also
observed that the scale revealed a well-accommodating structure in both groups.
When the Cronbach Alpha internal consistency coefficients of the scale were
examined, it was revealed that all values were above 0.70 The results show that
the Turkish form of the scale is a valid and reliable measurement tool for both
groups.

Keywords: Learning through play, Cooperative learning, Learning strategy,
Motivation, Scale adaptation
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Extended Abstract

Problem: The concept of game, which finds its place in educational processes, allows learning activities
to become fun and improves student skills (Admiraal et. al.,, 2011; Ongl et. al., 2017; Schwabe & Goth,
2005). These activities, which can be utilized in different disciplines, are indispensable elements of
education thanks to the attainments that they offer. In the definitions made about the game, researchers
agree that those who participate in the games achieve various attainments. These attainments stand out
as social and emotional ones, as well as cognitive and physical ones (Broadhead & van der Aalsvoort,
2009; Essmiller, 2020; Ogelman, 2014). Strategies based on learning through play brought with them
rich learning opportunities. Games with their educational properties became the subject of self
constructed systems such as gamification in educational activities, educational games, game-based
learning (Chang et. al,, 2019; Reiners et. al.,, 2014; Sezgin et. al., 2018). A person can participate in games
alone, as well as participate in these fun and educational activities together with more than one person.
These activities, which involve more than one person, contribute to the socialization of their participants,
as well as allowing them to gain experience in collaboration (Yildiz et. al. 2017) Activities that aim to
achieve a common goal through cooperation rather than competitive elements contribute positively to
the learning of students with differences in learning ability (Onder & Silay, 2015). However, during
collaborative learning, there are limits to individual evaluation (Ha Le & Wubbels, 2018; Meijer et. al.,
2020). In the same way, games have a number of limitations (Uskan & Bozkus, 2019). In general, limits
on the attainment of learning styles may be a subject of criticism (Kirschner, 2017). With the combination
of collaborative learning and learning with play designs, these limits can be minimized. In connection to
this, the advantages of both approaches can be combined to increase learning efficiency. This way,
students can also have the opportunity to learn by having fun, while achieving their learning goals
together (Chang et. al., 2019; Steinkuehler & Duncan, 2008).

The use of multiple learning designs in education and training processes is recommended for
the efficiency of educational activities (ince & Huntk 2010; Tatar & Tatar, 2007). This also applies to
game-based learning and collaborative learning strategies, where play and collaboration are used in
educational processes. On the other hand, as in any learning process, it is important to ensure the
motivations of students first (Akbaba, 2006). In this context, a measurement tool was needed to
contribute to the determination of students' motivations for learning strategies with collaborative play.

In this study, it was aimed to adapt the motivation scale for learning strategies with collaborative
play into Turkish language and culture and to conduct a study of validity and reliability for it.

Method: In the study, scale adaptation was carried out using the screening model. In accordance with
the descriptive nature of the research, this model was preferred to describe the current situation as it is
(Karasar, 2012).

Purposeful sampling method was used in this study. This method was preferred because it was
designed on the basis of “optimal units” for the purpose of the research (Bastiirk & Tastepe, 2013). In
this context, middle school, high school and college students who were studying between 2020-2021
academic years were included in the research group.

The average age of 788 middle and high school students who voluntarily participated in the study
was 14.04+2.26 years, and the average age of 312 college students was 21.97+3.56 years. Of the middle
and high school students, 57.6% were female, 42.4% were male, and of the college students, 47.4% were
female and 52.6% were male.

Data Collection Tools Personal Information Form; It consists of questions in which participants are
asked information about their gender, age and educational level (middle school, high school, college).

Motivation Scale for Learning Strategies with Collaborative Play; The study uses -as a data
collection tool-, the scale developed by Manzano-Ledn et. al. (2021), which translates into Turkish as the
"Motivation Scale for Learning Strategies with Collaborative Play". The scale, consisting of 16 items and
prepared in a likert type of 5, is rated between 1-5 (1= strongly disagree, 2= disagree, 3= neither agree
nor disagree, 4 = agree, 5= strongly agree). The scale consists of 4 sub-dimensions: "task motivation",

nwoon

"learning", "teamwork" and "flow". Croanbach Alpha internal consistency values of the original scale
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range from 0.78 to 0.83. DFA model compliance values of the scale without inverse expressions are
described as:" x2 (98, N = 450) = 338.50, p = 0.001; x2/DF = 3.45; CFl = 0.95; IFl = 0.95; TLI = 0.94; RMSEA
=0.061 (90% Cl = 0.051-0.067); SRMR = 0.052" (Manzano-Leon et. al., 2021).

Necessary permissions have been obtained from the author for the use of the measurement tool.
The scale has been applied in Spain and published in Spanish and English languages. Spanish and English
forms of scale were translated into Turkish. The form prepared in English, which is the language of
publication of the study regarding the scale, was selected for evaluation. To ensure that the original
English meaning of the scale matched with the Turkish expressions, the re-translation method was used.
The stages that should be applied in translation are considered in order (Seker & Genc¢dogan, 2006). In
addition, the phases put forward by the World Health Organization (WHQO) and the International Test
Commission (ITC) have been observed taking into account the current processes (ITC, 2018; WHO, 2017).
Accordingly, a bilingual expert panel for translation was conducted by 3 experts (one professional sworn
translator, one academic with experience in scale development and one academic affiliated to the
Department of Educational Sciences) and it was aimed to ensure cross-cultural conceptual consistency.
After the translation and panel operations of the scale, the reverse translation process was performed
by an independent translator whose native language is English. An independent translator, who had no
knowledge of the scale, translated the scale back into English. Both Turkish and English forms were
applied to 33 people who graduated from undergraduate education in English, with a 15 day interval in
between. The data obtained were analyzed by Pearson correlation test (Table 1). As a result of all these
operations, the expressions were re-evaluated together with four experts in their respective field and a
pilot application was carried out with a target audience of 40 people. Through this process, possible
errors were detected and extracted and the scale was given its final state before the study took place.

Conclusions: As a result of the study, it was concluded that "Motivation Scale for Learning Strategies
with Collaborative Play”, which will be used to determine the levels of motivation for learning strategies
with collaborative play, is a valid and reliable measurement tool. The scale results applied to college
students and the scale reapplied to middle school and high school students do turn out to be similar.
After working with both groups, a scale form consisting of 4 sub-dimensions,15 expressions and in the
form of 5 likert type, without an inverse expression was obtained, including task motivation (1,2,3,12,13),
learning (4,5,6,7,8), teamwork (9,10,11), flow (14,15) (article 14 was removed) (Appendix-1). It has been
determined that this scale is a valid and reliable measurement tool that can be applied to the following
groups.

e Middle school students,
e High school students,
e College students.

Suggestions: In line with the results obtained from the current scale applied, the active use of
cooperative play learning strategies in education and training processes is recommended for educators.
In addition, it is recommended for the Motivation Scale for Learning Strategies with Collaborative Play
to be applied for;

e To determine the level of motivation for students to learn in different courses,

e Students and adults of different ages and different levels of learning,

e Students studying in different types of schools,

e Forunderstanding differences and correlations together with measurement tools that will reveal
learning outcomes.

E-International Journal of Educational Research ISSN: 1309-6265 Vol: 13, No: 4, pp. 79-98 .

81




. E-Uluslararast Egitim Arastirmalart Dergisi ISSN: 1309-6265, Cilt: 13, No: 4, ss. 79-98

isbirligine Dayali Oyunla Ogrenme Stratejileri Iicin Motivasyon Olcegi;
Tiirkceye Uyarlama, Gecerlilik ve Giivenilirlik Calismast

Dog. Dr. Hiiseyin Fatih Kiiciikibis Docg. Dr. Ersin Eskiler
Sivas Cumhuriyet Universitesi - Tiirkiye Sakarya Uygulamalt Bilimler Universitesi - Tiirkiye
ORCID: 0000-0002-3973-2837 ORCID: 0000-0001-7617-2958
hfkucukibis@cumhuriyet.edu.tr eeskiler@subu.edu.tr

Ozet

Bu arastumada Isbirligine Dayali Oyunla Ogrenme Stratejileri icin Motivasyon
Olcegi'nin Tiirkce'ye uyarlanmasi, gecerlilik ve giivenilirlik calismasinin yapilmast
amaglanmustir. Bu amag dogrultusunda arastirmada tarama modeli kullanarak,
6lcek uyarlama calismast tasarlanmustr.  Arastirmada Manzano-Ledn vd. (2021)
tarafindan gelistirilen ve Tiirkce'ye “isbirligine Dayali Oyunla Ogrenme Stratejiler
icin Motivasyon Olcegi” olarak cevirilen 6lcek kullanilmistir. Olcek “Gérev
Motivasyonu” , “Ogrenme” , “Takum Calismast” ve "Akis” olmak (izere dért alt Dergisi
boyuttan olusmaktadur. Orijinal formu 16 madde besli likert tipinde hazirlanmis

élcek; ispanya’da uygulanmustir. Olcedin diger dil ve kiiltiirlerde uyarlanmast icin Cilt: 13, No: 4, ss. 79-98
gerekli calisma ve kullanma izinleri alinmustir. Olcedin orijinal anlamu ile Tiirkce
ifadelerinin aynt olmasint saglamak icin ceviri tekrar ceviri yéntemi kullandmustur.
Arastirmanin ¢alisma grubunu belirlemek icin ise amacli 6rnekleme ydntemi
kullandmistir. Katlimct grubunu, 788 ortaokul ve lise (Xye5=14.04+2.26), 312
liniversite égrencisi (X,as=21.97+3.56 ) olmak iizere toplam 1100 géniillii
olusturmustur. Veriler iki grup (1. ortaokul-lise 6grencileri, 2. liniversite 6grenciler:)
icin ayrt ayrt degerlendirilmistir. Analizler sonucunda 15 madde ve dért alt boyuttan
olusan yapt dogrulanmistir. DFA sonucunda elde edilen uyum indeks degerlerine
gore 6lcegin her iki grupta iyi derecede uyum saglayan bir yapt ortaya koydugu
gézlenmistir. Olcegin Cronbach Alpha ic tutarlilik katsayilart incelendiginde ise tim
degerlerin 0.70'in (izerinde oldugu belirlenmistir. Elde edilen sonuglar 6lcegin Tiirkge Génderim: 2022-05-16
formunun her iki grupta gecerli ve giivenilir bir élcme aract oldugunu Kabul: 2022-07-18
gostermektedir.
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GIRiS

Oyun, hos vakit gecirmek Uzere bireysel veya birlikte gerceklestirilen bedensel, zihinsel ve duyussal
faaliyetler olarak tanimlanabilir (Toprakgi, 2017). Oyunlar, her yastan bireyin eglenerek icerisinde yer
alabilecegi, ge¢misten glinimiize varligini stirdiiren etkinliklerdir. Dinyanin cesitli cografyalarinda
yasayan toplumlarda benzer veya farkli oyunlarin varlidi, insanin oyuna olan ihtiyacini gostermekte ve
oyunlarin 6nemini de ortaya koymaktadir. Bircok islevi olan oyunlarla birey, iginde yasadigi toplumu
taniyarak, sosyal cevresi ile bag kurabilmekte ve iliskilerini diizenleyebilmektedir (Erekmekgi & Fidan,
2012; Harrison & West, 2014). Diger taraftan sosyal iletisimi gelistiren oyunlar, kilttrel aktarim araci
haline gelebilmektedir (Firat, 2013; Plass vd., 2015). Kilturel katkilarinin yaninda oyunlar, insana ¢ok yoénli
olumlu kazanimlar sunan 6zeliklere sahiptir (Kocyigit vd., 2007). Yasama dair izler tasiyan oyunlar
icerisinde iyi vakit gecirilirken, bircok yasamsal beceriler de gelistirilebilmektedir. Oyun ile elde
edilebilecek kazanimlar, bireyin egitimi icinde firsatlar sunmaktadir.

Egitim slrecleri icerisinde kendisine yer bulan oyun olgusu, 6grenme faaliyetlerinin eglenceli hale
gelmesini ve 6grencilerin becerilerini gelistirmesini saglamaktadir (Admiraal vd., 2011; Ongul vd., 2017;
Schwabe & Go6th, 2005). Farkh disiplinlerde kullanilabilen bu etkinlikler, sundugu kazanimlar ile egitimin
vazgecilmez unsurlaridir. Oyunla ile ilgili yapilan tanimlarda oyunlara katilanlarin gesitli kazanimlar elde
etti§i konusunda arastirmacilar arasinda fikirbirligi saglandigi gorilmektedir (Kugukibis vd., 2022). Bu
kazanimlar bilissel, fiziksel kazanimlarin yaninda sosyal ve duygusal kazanimlar olarak géze carpmaktadir
(Broadhead & Van der Aalsvoort, 2009; Essmiller, 2020; Ogelman, 2014). Buna ek olarak oyunlar,
gondllilik esasina dayanmasi, eglenceli 6gelerle kurgulanmasi, oyun icerisinde katilimcinin kendisini
ifade etme imkani bulmasi, sosyallesmenin gergeklesmesi, gelisim ve 6grenme icin firsatlar sunmasi gibi
bircok &zellik icermektedir (Gozalan & Kocak, 2014). Ozelliklerin hangi amac¢ dogrultusunda ise
koyuldugu burada 6nem kazanir. Eglenme, hos vakit gecirme amaclarina ek olarak farkl bircok amacla
yapilabilecek bu etkinliklerin sistemler dahilinde sunulmasi, oyunlara yeni bir boyut kazandirmistir.
Dahasi oyunlar yalnizca bir veya birkag ozellik ile agiklanamayan kompleks bir yapiya sahiptir (Eberle,
2014).

Oyunla Ogrenme Stratejileri

Ogrenme stratejisi, grenenin yeni bilgiyi 5ziimsemesi icin bilgiyi anlamlandirma, iliskilendirme ve
isleme streglerinde izledigi yol ve ortaya koydugu caba olarak tanimlanabilir (Tay & Yangin, 2008). Diger
taraftan 6grenme stratejileri, kendi cabasi ile 6grenen bireyin bu 6grenmeyi kendisi icin daha kolay bir
yaplya kavusturmada gelistirdigi dustnceler ve buna bagl sergiledigi davranislar olarak da ifade
edilebilir. Ogrenme stratejileri, dgrencilerin  &nceki bilgileri ile yeni bilgileri iliskilendirerek
yapilandirmasini ve bilgileri kendisi icin anlamlandirmasini amaclamaktadir (Yesilyurt, 2021). Bdylece
bireyin yeni bilgiyi kolayca zihninde siniflandirmasi mimkin olacaktir. Oyun ise bu siirecte 6grenmeyi
kolaylastirma ve 6grenme stratejileri gelistirmede dnemli gorevler lstlenebilir.

Oyunun ozellikleri dikkate alindiginda, egitim sureclerinin desteklenmesi igin uygun bir arag
oldugu gorilmektedir. Egitsel bir faaliyetin temelinde oyunun yer almasi veya herhangi bir 6grenmenin
oyun yoluyla gerceklestirilmesi “6grenme” stirecine olumlu katkilar sunacaktir. Oyun yoluyla 6grenmenin
temel alindigi stratejiler zengin 6grenme imkanlarini beraberinde getirirken, egitici yapisi ile oyunlar,
egitim-ogretim etkinlikleri icerisinde oyunlastirma, egitici oyunlar, oyun tabanli 6grenme gibi basl basina
kurgulanmis sistemlere konu olmustur (Chang vd., 2019; Reiners vd., 2014; Sezgin vd., 2018). Egitici
oyunlar, 6grenmenin eglenme ile gerceklesmesine aracilik eden oyunlar olarak tanimlanirken (Gtines,
2015), oyunlastirma ise oyun 6gelerinin oyun barindirmayan alanlara eklenerek kullaniimasi seklinde
ifade edilmektedir (Deterding vd., 2011; Ozkan & Samur, 2017; Sezgin vd., 2018). Bununla birlikte egitim
sistemi icerisinde 6grenme ile oyun iliskisi, oyun tabanh 6grenme yaklasimi ile de formal bir nitelik
kazanmistir.

Oyun tabanl 6grenme, oyunlarin pedagojik etkilerinden faydalanarak, 6grenme faaliyetlerinin
eglenceli hale getirildigi, olumlu 6grenci etkilesiminin saglandigi egitimsel bir yaklasimdir (Hartt,
Hosseini & Mostafapour, 2020). Hayatin icerisinden 6gelerle desteklenen oyun tabanli 6grenme
ortamlari ile hayatin tecriibe edilmesi de s6z konusudur (Akin & Atici, 2015; Ko¢ Akran & Kocaman, 2018;
Taub vd., 2019; Unal, 2009). Diger taraftan oyunun, araci roliinden faydalanarak, 6grenmenin olugsmasi
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amaglanmaktadir (Wu vd., 2012). Boylece birey, yaparak ve yasayarak 6grenmektedir. Oyunla 6grenme
icin yapilan genis tanimlarda, sinif etkinliklerinin diizenlenmesinin yaninda, sosyal becerilerin
gelistiriimesi, kendi kendini diizenleyebilme, ylksek seviyede 6grenme tasarimlarinin olusturulabilmesi,
belli konularin 6grenilmesinde tercih edilmesi, gercek diinya ile bag kurabilme ve eglenerek 6grenme
gibi bircok 6zellik ifade edilmistir (Aktas Arnas, 2017). Oyunla 6gretimin amacina ulasabilmesi igin ise
gecilmesi gereken evreler vardir. Gérev almak igin motivasyonun saglanmasi, katilim, akis deneyimi,
takim calismasi evrelerinin gerceklesmesi ile ancak 6grenme boyutuna gecilebilir (Procci vd., 2012). Tim
bu kazanimlarin elde edilmesi icin dncelikli sart, gerekli katilimin ve bunun igin gerekli motivasyonun
saglanmasidir (Duncan, 2020).

Egitim slreclerinde katilimi saglamak icin bireyi tesvik edecek unsurlarin kullanilmasi gerekebilir
(Bridgeland vd., 2006). Aktivitelere katiimi ve katilim diizeyini belirleyen, 6dil, not, sosyal grup icerisinde
taninirhk gibi digsal motivasyonlarin yaninda duygusal katilimi saglayan i¢sel motivasyonlardan da
faydalanilir (Ryan & Deci, 2000a; 2000b). Dogrudan motivasyon araci olarak oyun ise eglence unsurlari
ile ilgi cekici gériinmekte, kiside oynama ve oyunda goérev alma hissini uyandirmaktadir (Lewis vd., 2012;
Van Eck, 2006 ). Oyun &geleri, bireyin, 6grenme faaliyetlerine katihmini tesvik ederken, hos duygularin
uyanmasina ve konu ile iliski kurmasina da yardimai olur (Glnes, 2015; Karakog vd., 2020). Bu olumlu
oOzellikleri ile basli basina motivasyon araci olan oyun, égrencilerin i¢sel motivasyonunu gelistirmede
sikhikla kullanilmaktadir (Li, 2019). Ayrica oyun, egitim slreci icin dnemli gorilen sinifa uyum sirecini
desteklerken katihmi da artirmaktadir (Gee, 2003). Oyunun bu kazanimlarinin elde edilmesi igin
motivasyonun ve katilimin saglanmasinin ardindan katilimcinin akis deneyimine ulasmasi beklenir.

Akis, aktivitelere fiziki katihmin yaninda, bilissel olarak yogunlagsmayi ve duygusal katihmi ifade
eder (Nakamura & Csikszentmihalyi, 2014). Egitimde katihmin temelini olusturan akis kavrami, oyun
etkinliklerine yodunlasmay ifade etmek icin de kullanilmaktadir (Kiili vd., 2012; Procci vd., 2012). Akis
kavrami, oyun deneyimi ile degerlendirildiginde katimin saglanmasi ve 6grenmenin gerceklesmesi icin
onemli bir boyut olarak gorilmektedir (Perttula vd., 2017). Oyunlarin ve oyunla 6grenmenin dogasinda
yer alan “eglence” unsuru da akis deneyimi icin belirleyici olmaktadir (Shute, 2011 ). Clnki eglenmek,
bireyin, motive olarak etkinlikler esnasinda etrafinda olup bitenlerin farkinda olamayacadi diizeyde
katilim saglanmasina neden olabilmektedir. Arastirmacilar 6grencilerin, oyunda akis deneyimlerinin
ylksek diizeyde oldugunu belirtmistir (Kiili vd., 2012). Oyunla 6grenme de akis gibi dnemli bir olguda
takim calismasidir. EJitim sireclerinde takim calismasinin gerceklesmesinde “isbirligi” kavrami ve
egitimde “isbirligine dayali 6grenme-6gretme” stratejileri dne ¢cikmaktadir.

isbirligine Dayali Ogrenme Stratejileri

isbirligi, her bir katilanin sorumluluk alarak ortak hedefe ulasmak icin bir etkinlik icerisinde yer
almasi olarak ifade edilir (Roschelle & Teasley, 1995). Egitimde ise isbirligi, paydaslar gelistirerek

"o

o6grenmenin gerceklesmesi icin kullanilir. Bu kavram “isbirlikli 6grenme”, “takim calismast”, "akran
6grenimi”, "karsuiklt 6grenme”, "kubasik égrenme”, "isbirligine dayalt 6grenme” gibi ¢ok farkli isimlerle
egitim calismalarinda yer almistir (Bayrakceken vd., 2013). Diger taraftan bu 6grenme ile ilgili “égrenme

"noon 7] non

yaklasimi”, “égretim yéntemi”, "6gretim stratejisi”, "6gretim modeli” gibi farkli siniflamalar ile birlikte
“isbirligine dayali 6gretim” , "isbirligine dayali 6grenme” gibi tanimlamalar da kullanilmaktadir (Yesilyurt,
2019). Bu calismada ise “isbirligine dayali 6grenme” kavraminin “6grenme stratejisi” siniflamasi ile

kullanilmasi tercih edilmistir.

isbirligine dayali 6grenme, dégrencilerin bir gruba dahil olarak etkilesimde bulundugu, bilissel,
sosyal ve duygusal olarak zengin 6grenme imkani sunan, 6grenme stratejisi olarak tanimlanir (Prince,
2004; Ravinder Kumar, 2017). Kugtk gruplar olusturarak oncelikle grup farkindaliginin olusturuldugu
ishbirligine dayali 6grenme, 6grenciyi birlikte hareket etmeye ve birlikte dgrenmeye yonlendiren egitim
stratejisi olarak da ifade edilir (Janssen & Bodemer 2013; Johnson & Johnson, 1999, Johnson vd., 2007).
isbirligine dayal 6grenme siireclerinde katiimcilarin dahil olduklari takim ¢alismasi gibi etkinlikler sosyal
varolus duygusunun gelismesini saglamaktadir (Kozan & Richardson, 2014). Ayrica yiksekdgrenimde
dahil olmak Uzere farkh egitim dizeylerinde kullanilabilen isbirligine dayali 6grenme tasarimlari, ortak
o6grenme hedeflerine kolektif olarak ulasmanin 6nemli bir yoludur (Loes & Pascarella. 2017). Bu
tasarimlar ile 6grenciler, 6grenme icerikleri ile sosyal iliski kurarak yasam becerilerini gelistirme imkani
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bulurlar (Schnaubert & Bodemer, 2019). icerik ile iliski kurmanin devaminda, mevcut icerigin
gelistirilebilmesi de s6z konusudur (Lee, 2014). Boylece 6drencilerin yaraticiigina da katki sunulmus olur.

isbirligine dayali grenme stratejileri ile dgrenciler, aktif dgrenme siireclerine dahil olmaktadir. By,
O6grenme slrecinin verimliligini tayin eden istendik bir durumdur (Hamouda & Tarlochan, 2015).
isbirligine dayali 6grenmenin bilissel, sosyal sonuclarina iliskin olumlu duygusal tutumlar olusmakta ve
bireyde yeni 6grenmelere karsi motivasyon gelismektedir (Strijbos, 2011). Bu agidan isbirligine dayali
ogrenme stratejileri ile eglence unsurunun 6ne ¢iktigi oyunla 6grenme stratejilerinin bir arada
kullanilmasi, 6grencilerin ilgisinin ¢ekilmesi ve 6grenme motivasyonlarinin saglanmasi icin de dnemli bir
alternatif olarak degerlendirilebilir.

isbirligine Dayali Oyunla Ogrenme Stratejileri

Birey, oyunlar icerisinde tek basina yer alabildigi gibi birden fazla kisi ile de bu eglenceli ve egitsel
etkinliklere katilabilir. Birden fazla kisinin yer aldigi etkinlikler, katiimcilarinin sosyallesmesine katki
sunarken isbirligi yapmaya donik tecriibe kazanmalarini da sadlar (Yildiz vd., 2017). Rekabet
unsurlarindan ¢ok isbirligi ile ortak hedefe ulasma amaci olan etkinlikler, 6grenme diizeyi bakimindan
farkhiliklari olan 6grencilerin, 5grenmesine olumlu katkilar sunar (Onder & Silay, 2015). Ancak isbirligi ile
0grenme esnasinda bireysel degerlendirme yapmaya iliskin sinirliiklar vardir (Le vd., 2018; Meijer vd.,
2020). Ayni sekilde oyunlarinda bir takim sinirliliklari da s6z konusudur (Uskan & Bozkus, 2019). Genel
olarak 6grenme stillerinin kazanimlarina iliskin sinirliliklari elestiri konusu olabilmektedir (Kirschner,
2017). isbirligine dayali 6grenme ve oyunla 6grenme tasarimlarinin birlesmesi ile bu sinirliliklar en aza
indirgenebilir. Buna bagli olarak her iki yaklasimin avantajlari birlestirilerek 6grenme verimliliginin
artirlmasi da saglanabilir. Bu sayede 6grenciler, 6grenme hedeflerine birlikte yonelirken, eglenerek
o6grenme firsati bulabilirler (Chang vd., 2019; Steinkuehler & Duncan, 2008).

Birden fazla &grenme tasariminin, egitim ve &gretim sureclerinde kullaniimasi, egitim
etkinliklerinin verimliliginin artirlmasi icin énerilmektedir (ince & Hiintik 2010; Tatar & Tatar, 2007). Bu
durum oyun ve isbirliginin, egitim siregleri icerisinde kullanildigi, oyunla 6grenme stratejileri ve
isbirligine dayali 6grenme stratejileri icinde s6z konusudur. Diger taraftan her 6grenme siirecinde oldugu
gibi 6grencilerin dncelikle motivasyonlarinin saglanmasi da énemlidir (Akbaba, 2006). Bu kapsamda;
ogrencilerin, isbirligine dayali oyunla 6grenme stratejilerine yonelik motivasyonlarinin belirlenmesine
katki saglayacak bir 6lcme aracina ihtiyag duyulmustur.

Aciklamalar cercevesinde, bu calisma ile isbirligine Dayali Oyunla Ogrenme Stratejileri icin
Motivasyon Olcegi’ nin Tirkce'ye ve Tirk kiltiiriine uyarlanmasi, gecerlilik ve givenilirlik calismasinin
yapilmasi amaclanmistir.

YONTEM

Arastirmada tarama modeli kullanilarak, dl¢ek uyarlama calismasi yapilmistir. Arastirmanin betimsel
niteligine uygun olarak, mevcut durumu, oldugu sekliyle betimlemek amaciyla bu model tercih edilmistir
(Karasar, 2012).

Arastirmada, amagli 6rnekleme yontemi kullaniimistir. Arastirmanin amacina dénuk “en uygun
birimler” esas alinarak calisma tasarlandigindan bu yontem tercih edilmistir (Basttirk & Tastepe, 2013).
Bu cercevede 2020-2021 egitim-6gretim yillinda 6grenim goren, ortaokul, lise ve Universite 6grencileri
calisma grubuna dahil edilmistir.

Arastirmada “ortaokul, lise 6grencileri” ve “Universite 6grencileri” olmak Uzere iki calisma grubu
olusturulmus, goniilli olarak arastirmaya katilan her iki ¢alisma grubundan ayri ayri veriler toplanmistir.
Arastirmanin birinci calisma grubunu olusturan 788 ortaokul ve lise 6grencisinin yas ortalamasi
14.0412.26, ikinci calisma grubu olusturan 312 Universite dgrencisinin yas ortalamasi ise 21.97+3.56'dir.
Ortaokul ve lise 6grencisi olan birinci ¢alisma grubunun %57.6's1 kadin, %42.4'U erkeklerden, Universite
ogrencisi olan ikinci calisma grubunun ise %47.4'0 kadin, %52.6'si erkeklerden olusmaktadir.
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ey

Arastirmada “isbirligine Dayali Oyunla Ogrenme Stratejileri Icin Motivasyon Olgegi”nin yanisira
kisisel bilgi formu da uygulanmistir. Kisisel Bilgi Formu: Katilimcilarin cinsiyet, yas, okul diizeyi (ortaokul,
lise - Universite) gibi bilgileri belirlemeye yonelik sorulardan olusmaktadir.

isbirligine Dayali Oyunla Ogrenme Stratejileri icin Motivasyon Olgegi (iDOOSM-O):
Arastirmada, Manzano-Leén vd. (2021) tarafindan gelistirilen ve ingilizce formunun orijinal adi
“Questionnaire on Motivation for Cooperative Playful Learning Strategies (CMELAC)" olan, Tirkge'ye ise
“[sbirligine Dayali Oyunla Ogrenme Stratejileri icin Motivasyon Olgegi" olarak cevrilen &lcek kullaniimistir.
16 maddeden olusan ve begsli likert tipinde hazirlanan 6lgek, 1-5 arasinda (1= kesinlikle katilmiyorum, 2=
katilmiyorum, 3= ne katiliyorum ne katilmiyorum, 4 = katiliyorum, 5= kesinlikle katiliyorum)
puanlandirimaktadir. Olcek, “gérev motivasyonu”, "6grenme”, "takim calismast” ve "akis” olmak (izere
dort alt boyuttan (faktorden) olusmaktadir. Orijinal dlcegin Croanbach Alpha ig tutarlilik degerleri, 0.78
ile 0.83 arasindadir. Ters ifadesi bulunmayan maddelerden olusan orijinal 6lcegin DFA sonucu kabul
edilebilir model uyum indeks degerlerine “x2/df = 3.45; CFl = 0.95; IFl = 0.95; TLI = 0.94, RMSEA = 0.061

(90% Cl = 0.051-0.067); SRMR = 0.052" sahip oldugu ifade edilmistir (Manzano-Leon vd., 2021).
Uyarlama Siireci

Olcme aracinin kullanimi icin sorumlu yazardan gerekli izinler alinmistir. Olcek; ispanya'da
uygulanmis ispanyolca ve ingilizce formlari ile yayimlanmistir. Olcegin ispanyolca formu ile ingilizce
formu Tiirkce'ye cevrilmistir. Olcege iliskin calismanin yayim dili olan ingilizce dilinde hazirlanmis form
ise degerlendirilmek tizere hedef secilmistir. Olcegin ingilizce orijinal anlami ile Tiirkce ifadelerinin ayni
olmasini saglamak icin “ceviri tekrar ceviri yontemi” kullanilmistir. Ceviride uygulanmasi gereken
asamalar ise sirasi ile ele alinmistir (Seker & Gencdogan, 2006). Ayrica glincel siirecler dikkate alinarak
Diinya Saglik Orgitii (DSO) ve Uluslararasi Test Komisyonu (International Test Commission-ITC)'nun ileri
sirdigi asamalara da uyulmustur (ITC, 2018; WHO, 2017). Bu dogrultuda geviri igin iki dilli bir uzman
paneli, iig uzman (bir profesyonel yeminli terciman, bir dlcek gelistirme tecriibesine sahip akademisyen
ve bir Egitim Bilimleri Ana Bilim Dali'na bagli akademisyen) tarafindan ytritilmus ve kilturler arasi,
kavramsal tutarliigin saglanmasi amaclanmistir (Seker & Gencdogan, 2006). Olcegin, terciime ve panel
islemlerinden sonra ana dili ingilizce olan bagimsiz bir terciiman ile geri ceviri islemi gerceklestirilmistir
(Brislin, 1986). Olcek hakkinda bilgisi olmayan bagimsiz bir terciiman, dlcegi ingilizce'ye tekrar cevirmistir.
Hazirlanan Tiirkce ve ingilizce formlar, ingilizce lisans egitimi alanlarindan mezun olmus 33 kisiye, 15 giin
ara ile uygulanmistir. Elde edilen veriler Pearson Korelasyon testi ile analiz edilmistir (Tablo 1). Tim bu
islemler neticesinde, alan uzmani doért kisi ile ifadeler tekrar degerlendirilerek, 40 kisilik hedef kitle ile
pilot uygulama gerceklestirilmistir. Bu islem ile olasi hatalar tespit edilip, ayiklanarak 6lcege arastirma
oncesi son hali verilmistir. Ayrica, ortaokul ve lise dgretim programlarinda oyun ve isbirligine dayali
o6grenme stratejilere iligskin ciktilarin yer almasi (MEB, 2018a; MEB, 2018b), 6lcekteki ifadelerin anlasilirhgs,
pedagojik olarak yas grubuna uygunlugu (WHO, 2017) dikkate alinarak (¢ Egitim Bilimleri uzmani ile
panel dizenlenmis, ortaokul ve lise 6grencilerine dlcegin uygulanmasi degerlendirilmistir (Capik vd.,
2018). Uzman paneli sonucunda, ortaokul ve lise 6grencilerine 6lcegin uygulanmasina karar verilmis ve
pilot uygulamaya bu &grenciler dahil edilmislerdir. Uzman gorusleri dogrultusunda 6gretim diizeylerine
iliskin farkliliklar g6zéniinde bulundurularak ortaokul ve lise 6grencilerinin, Gniversite 6grencilerinden
ayr bir grupta degerlendirilmesine de karar verilmistir.

Tablo 1. Olcegin Ingilizce ve Tiirkce formlarna iliskin korelasyon analizi

ingilizce
R .989**
Tiirkce P .000
N 33

Tablo 1'de, elde edilen bulgulara gére dlcegin ingilizce orijinal versiyonu ile uyarlanan Tirkce
versiyonu arasinda yiiksek diizeyde pozitif yonli ve anlamli bir iliski oldugu gorilmektedir (r=0.989;
p<0.001). Bu durum her iki formu cevaplayan katilimcilarin, kullanilan ifadelerden yiiksek oranda ayni
anlama ulastiklarini gostermektedir. Bu sonug, 6lcegin dilsel yonden esdegerlilige sahip oldugunu
goOstermektedir (Secer, 2015).
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Belirlenen 6rneklem grubuna anketlerin uygulanabilmesi icin resmi makamlardan yasal izinler
alinmistir. Verilerin saglikli bir sekilde toplanabilmesi icin 6gretmenlerden ve Universite Ogrenci
danismanlarindan yardim alinmistir. Katiimcilara arastirma hakkinda bilgilendirme yapilmis ve gonalli
onam formu imzalatilarak calismaya gonilli olarak katilimlar saglanmistir, ek olarak katilimcilara
dilediklerinde arastirmadan cekilebilecekleri beyan edilmistir. Katiimcilar anketleri, yaklasik 5 dakika sire
icerisinde, cevrimici ve yuz ylze uygulamalar ile yanitlamislardir. Elde edilen ham verilerin analize hazir
hale gelmesi igin, 6zensiz veya bos birakilarak verilen yanitlar ile kayip veri ve ucdegerler kontrol
edilmistir. Yapilan kontrol ve degerlendirme sonrasinda elde edilen 1100 form ise analizlerde
kullaniimustir.

Farkh kaltdrler igcin hazirlanmis olceklerin, diger kdltirlere uyarlanmasinda dogrulayici faktor
analizinin (DFA) kullanilmasi 6nerilmektedir. Ayrica 6lcek uyarlama calismalarinda dnceden belirlenen
faktor yapilarinin dogrulanmasi amaciyla DFA'nin kullanilmasinin uygun olacagi belirtilmistir (Simsek,
2007). Bu nedenle Manzano-Ledn vd. (2021)'nin gelistirdigi Olcek ile belirlenen faktdr yapisinin
dogrulanmasi icin dogrulayici faktdor analizi (DFA) maksimum olabilirlik tahmin ydnteminden
yararlanilarak calismaya baslanmasina karar verilmistir. Maksimum olasilik tahmin yéntemi, gézlemlenen
verileri yeniden Uretme ihtimali en yiiksek olan tahminleri saglamasindan dolay: tercih edilmistir (Hair,
Black, Babin ve Anderson, 2010; Kline, 2005). DFA model uyumunun degerlendirilmesinde, sosyal bilimler
alaninda yaygin olarak kullanilan test istatistikleri; ki-kare degerinin serbestlik derecesine orani (x?/sd<5)
(Kline, 2005), yaklasik hatalarin ortalama karekdki (RMSEA<0.08, uyum iyiligi indeksi (GFI>0.90),
artiklarin ortalama karekékii RMR<5, normlandiriimis uyum indeksi (NFI>0.90), karsilastirmali uyum
indeksi (CFI>0.90), dizeltilmis uyum iyiligi indeksi (AGFI>0.85), standardize edilmis artiklarin ortalama
karekoki (SRMR<0.10) (Hu & Bentler, 1999; Tabachnick & Fidell, 2007; Schermelleh-Engel, Moosbrugger
& Mdiller, 2003) degerleri kullanilmistir. Arastirma kapsaminda uygulanan dlcege iliskin iki (2) farkl
grupta DFA uygulanmistir. Analizin iki farkli grupta uygulanmasinin amaci 6lgegin farkh yas gruplarinda
gecerli bir 6lglim araci olup olmadiginin belirlenmesidir. DFA'ya ek olarak frekans analizi, 6lgek faktor
ortalamalarina iliskin tanimlayici istatistikler, dlcek faktorleri arasindaki iliskinin belirlenmesinde Pearson
Korelasyon analizi, 6lgek faktorlerinin glvenilirlik dizeyinin belirlenmesinde ise Cronbach’in Alpha
katsayisi kullanilmistir. Ayrica, Olcek alt boyutlarina iliskin bilesik giivenirlik degerleri (CR) ve cikarilan
ortalama varyans degerleri (AVE) hesaplanmistir (Sekil 1-2, Tablo 2-3-4-5-6-7).

Arastrmamn Etigi

Arastirmanin tiim asamalari etik ilkelere uygun olarak ylrtttlmustir. Arastirma icin gerekli etik
kurul izni, Sivas Cumhuriyet Universitesi Sosyal ve Beseri Bilimler Etik Kurulu Baskanhgi'ndan “20/05/2021
tarihli, E-60263016-050.06.04-41216 saylt karart” ile alinmistir. Arastirmanin uygulandigi kurumlardan
alinmasi gereken resmi izinler ise Sivas Cumhuriyet Universitesi'nin “37/05/2021 tarihli 44029 sayuli
yazist” ve Sivas il Milli Egitim Mdirligi'niin “26/05/2021 tarihli E-92255297-605.01-25578698 saylt
yazist” ile alinmistir.

BULGULAR VE TARTISMA

Bu bélimde “[sbirligine Dayali Oyunla Ogrenme Stratejileri Icin Motivasyon Olcegi'ne” iliskin analizler
sonucu elde edilen dederlere ve bulgulara yer verilmistir. Dogrulayici faktor analizine (DFA) iliskin
bulgular ile benzesim gecerliligine iliskin bulgulara ait tablolar, ortaokul ve lise 6grencileri ile Universite
ogrencilerine yonelik olarak iki farkli grupta degerlendirilmistir. Buna bagl olarak olcegin faktor
yapilarina ait analizler de iki grup halinde degerlendirilmis ve bu bolimde paylasiimistir.

1. Ortaokul ve Lise Ogrencilerine Yonelik Isbirligine Dayalt Oyunla Ogrenme Stratejileri icin
Motivasyon Olgegine iliskin Bulgular:

Ortaokul ve lise 6grencilerine yodnelik uygulanan dlcege iliskin dogrulayici faktor analizi (DFA),
benzesim gecerliligi ve Cronbach Alpha i¢ tutarlilik kat sayisi test edilmistir.
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1.1. Dogrulayicl Faktér Analizine (DFA) iligkin Bulgular (Ortaokul ve Lise Ogrencileri): Bu
bolimde, ortaokul ve lise 6grencilerine yonelik uygulanan 6lgegin dogrulayici faktoér analizine (DFA)
iliskin bulgular sekil ve tablo halinde sunulmus ve yorumlanmustir.

Tablo 2. Ortaokul ve lise dgrencilerine ybnelik isbirligine dayalt oyunla 6grenme stratejileri icin motivasyon édlcegi
dogrulayict faktér uyum indeksi degerleri

x2/sd RMSEA CFI NFI GFI AGFI RMR SRMR
Modifikasyon Oncesi 4225 .065 951 936 933 .906 .028 034
Modifikasyon Sonrasi 3.761 .061 .964 951 .945 921 .024 .030

Kabul edilebilir degerler: x?/sd<5, RMSEA<0.09, GFI>0.90, RMR<5, NFI>0.90, CFI>0.90, AGFI>0.85), SRMR<0.10 (Hu & Bentler, 1999; Tabachnick &
Fidell, 2007; Schermelleh-Engel vd., 2003).

Tablo 2'de yer alan ortaokul ve lise 6grencilerine yénelik isbirligine Dayali Oyunla Ogrenme
Stratejileri icin Motivasyon Olcegi dogrulayici faktér analizine iliskin  uyum indeksi degerleri
incelendiginde, elde edilen degerlerin (x°/sd=4.225; RMSEA=.065; CFI=.951; NFI=.936; GFI=.933;
AGFI=.909; RMR=.028; SRMR=.034) kabul edilebilir uygunluk diizeyinde oldugu gérilmektedir. Ancak
model uyumunun iyilestirilmesi amaciyla modifikasyon indeks degerleri ve faktér yik degerleri
incelendiginde, S1 ile S2 maddeleri hata varyanslari iliskilendirilmistir. Ayrica S14 maddesinin diisik
faktor yik degerine (.342) sahip oldugu ve dlcek gegerlilik ve glivenirligine olumsuz etkisi olacagi icin
analiz disi birakilmasina karar verilmistir (Hair vd., 2010). Asamal olarak gergeklestirilen modifikasyonlar
sonrasi modelin daha iyi uyum degerlerine ulastigi tespit edilmistir.
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Sekil 1. Ortaokul ve lise 6grencilerine yonelik isbirligine dayali oyunla 6grenme stratejileri icin motivasyon 6lcegi
dogrulayict faktér analizi semast (Standardize edilmemis degerler)

Ortaokul ve lise 6grencilerine yonelik 6l¢egin DFA sonucu elde edilen standardize edilmemis
regresyon katsayilarina ait model diyagrami Sekil 1'de yer almaktadir.
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Tablo 3. Ortaokul ve lise 6grencilerine yonelik isbirligine dayali oyunla égrenme stratejileri icin motivasyon élcegi
standardize faktor yiikleri, hata, r? ve t-degerleri

Faktor Madde A S.H. R2 t-degeri
S1 127 .047 529 19.204
S2 667 .050 A45 17.636

Gorev Motivasyonu S3 707 - .500 -
S12 763 048 .582 20.154
S13 .800 .049 .640 21.121
sS4 729 058 .531 19.146
S5 740 .059 .548 19.428

Ogrenme S6 719 - 517 -
S7 707 .059 .500 18.559
S8 734 056 .539 19.263
S9 675 .055 456 17.188

Takim Calismasi S10 .740 .047 .548 18.761
S11 740 - .548 -

Akis S15 748 043 559 21.801
S16 791 - 626 -

Tablo 3'de ise her bir maddenin bagh oldugu yapi ile iliskisini gosteren standartlastiriimis
regresyon katsayilari, hata degerleri ve regresyon katsayilarinin kareleri yer almaktadir. Modelde yer alan
maddelerin standartlastirilmis regresyon katsayilari .667 ile .800 arasindadir ve hata degerleri ise .043 ile
.059 arasinda bir deger almakta olup, p<.001 diizeyinde anlamlidir. Bulgular her bir maddenin bagl
oldugu yapiyr dnemli dlctide temsil ettigini gostermektedir (Hair vd., 2010; Kline, 2005).

1.2. Benzesim Gegerliligi ve Giivenirlilik Analizlerine iliskin Bulgular (Ortaokul ve Lise
Ogrencileri): Bu boliimde, ortaokul ve lise 6grencilerine yoénelik uygulanan dlcegin benzesim gecerliligi
ve glvenirlilik analizlerine iliskin bulgular tablo halinde sunulmus ve yorumlanmistir.

Tablo 4. Ortaokul ve lise dgrencilerine yénelik isbirligine dayalt oyunla 6grenme stratejileri icin motivasyon élcegi
glivenilirlik, ortalama, standart sapma ve pearson korelasyon degerleri

Faktor X SS A CR AVE 1 2 3 4
1. Gérev Motivasyonu 3.99 67 .840 .85 .53 - 802** 699%* 781
2. Ogrenme 3.89 .69 .839 .76 .52 - 689** 704+
3. Takim Calismasi 3.81 .79 745 74 .59 - .648**
4. Akis 3.99 73 .703 .85 .54 -

**p<0.07; X= Ortalama, Ss = Standart Sapma, a: Cronbach Alpha, CR: Bilesik Giivenirlik, AVE: Ctkarilan Ortalama Varyans

Tablo 4'de 6lcegin benzesim gecerliligi AVE>.50 ve CR>.70 ve CR>AVE degerleri dikkate alinarak
incelenmistir (Fornell ve Larcker, 1981; Hair vd. 2010). Olcegin alt boyutlarinin AVE degerleri .52
(6grenme) ile .59 (takim calismasi) araliginda oldugu goriilmektedir. Bilesik glvenirlik (CR) degerleri ise
.74 (takim calismasi) ile .85 (gdrev motivasyonu ve akis) araliginda degismektedir. Olcekten elde edilen
CR degerlerinin .70'in izerinde olmasi 6lcegin kabul edilebilir seviyede oldugunu gdstermektedir (Hair
vd., 2010). Uygulanan bir 6lcegin benzesim gecerliliginin kabul edilebilir seviyede olmasi igin ise,
ortalama varyans degerinin (AVE) .50'den buyik olmasi, birlesik givenirlilik (CR) degerinin .70'den blylk
olmasi ve elde edilen CR degerinin, AVE degerinden buyik olmasi gerekmektedir (Fornel & Larcker,
1981). Bu durumda elde edilen degerlerin benzesim gecerligi icin yeterli oldugu ifade edilebilir. Ortaokul
ve lise 6grencilerine yonelik uygulanan 6lgegin guvenirligine iliskin Cronbach a i¢ tutarlilk katsayilarinin
ise sirasiyla akis alt boyutunda .70, takim calismasi alt boyutunda .74, 6grenme motivasyonu alt
boyutunda .83, gorev motivasyonu alt boyutunda ise .84 oldugu gorilmustir. Cronbach a ig tutarlilik
katsayisina iliskin degerlerinin .70'in (zerinde olmasi bir Olcegin yeterli diizeyde i¢ tutarlhihiga sahip
oldugunu gostermektedir (Buyukoztirk, 2010). Bu durumda o6lgegin guvenilirlik kriterlerini yerine
getirdigi soylenebilir. Ayrica gérev motivasyonu ile 6grenme ve akis alt boyutlar arasinda ytksek
dlizeyde pozitif yonli anlamh bir iliski oldugu (p<0.01), goérev motivasyonu ile takim calismasi boyutlari
arasinda orta diizeyde pozitif yonli anlamli bir iliski oldugu (p<0.01), 6grenme ile takim calismasi alt
boyutlari arasinda orta diizeyde pozitif yonli anlamli bir iliski oldugu (p<0.01), 6grenme ile akis alt
boyutlari arasinda yiiksek dlizeyde pozitif yonli anlamli bir iliski oldugu (p<0.01), takim ¢alismasi ve akis
alt boyutlari arasinda orta diizeyde pozitif yonli anlamli bir iliski oldugu (p<0.01) gorilmektedir.
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2. Universite Ogrencilerine Yénelik isbirligine Dayalt Oyunla Ogrenme Stratejileri icin
Motivasyon Olcegine iliskin Bulgular

Universite 6grencilerine ydnelik uygulanan dlgege iliskin dogrulayici faktér analizi (DFA), benzegim
gecerliligi ve Cronbach Alpha i tutarlilik kat sayisi test edilmistir.

2.1. Dogrulayici Faktér Analizine (DFA) iliskin Bulgular (Universite Ogrencileri): Bu bolimde,
Universite 6grencilerine ydnelik uygulanan dlcegin dogrulayici faktor analizine (DFA) iliskin bulgular sekil
ve tablo halinde sunulmus ve yorumlanmistir.

Tablo 5. Universite 6grencilerine yénelik isbirligine dayalt oyunla 6grenme stratejileri icin motivasyon 6lcegi
dogrulayict faktér uyum indeksi degerleri

x2/sd RMSEA CFI NFI GFI AGFI RMR SRMR
Modifikasyon Oncesi 2.596 .072 .946 915 .902 .864 .022 .039
Modifikasyon Sonrasi 2.761 .075 .950 922 .906 .866 .018 .037

Kabul edilebilir degerler: x?/sd<5, RMSEA<0.09, GFI>0.90, RMR<5, NFI>0.90, CFI>0.90, AGFI>0.85), SRMR<0.10 (Hu & Bentler, 1999; Kline, 2005,
Tabachnick & Fidell, 2007; Schermelleh-Engel vd., 2003).

Tablo 5'de yer alan “Universite Ogrencilerine Yénelik isbirligine Dayali Oyunla Ogrenme Stratejileri
icin Motivasyon Olcegi” dogrulayici faktér analizine iliskin uyum indeksi degerleri incelendiginde, elde
edilen degerlerin (x%/sd=2.596; RMSEA=.072; CFl=.946; NFI=.915; GFI=.902; AGFI=.864; RMR=.022;
SRMR=.039) kabul edilebilir uygunluk diizeyinde oldugu gorilmektedir Ancak her bir maddeye ait faktor
ylk degerleri incelendiginde, S14 kodlu maddenin oldukga disuk faktor yik degerine (.182) sahip olmasi

nedeniyle ilgili maddenin analiz disi birakilmasina karar verilerek (Hair vd., 2010) analiz tekrar edilmistir.
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Sekil 2. Universite égrencilerine yonelik isbirligine dayalt oyunla égrenme stratejileri icin motivasyon
6lcegi dogrulayict faktér analizi semast (Standardize edilmemis degerler)

Universite 6grencilerine yoénelik 8lcegin DFA sonucu elde edilen standardize edilmemis regresyon
katsayilarina ait model diyagrami Sekil 2'de yer almaktadir.
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Tablo 6. Universite grencilerine yénelik isbirligine dayalt oyunla égrenme stratejileri icin motivasyon 6lcegi
standardize faktor yiikleri, hata, r? ve t-degerleri

Faktor Madde A S.H. R2 t-degeri
S1 769 .072 591 14.134
S2 819 074 671 15.235

Gorev Motivasyonu S3 765 - .585 -
S12 .765 072 .585 14.060
S13 734 .070 .539 13.404
S4 753 .065 .567 14.416
S5 .781 .064 .610 15.103

Ogrenme S6 799 - .638 -
S7 .683 .068 467 12.766
S8 .810 .062 .656 15.846
S9 .740 .082 .548 12.200

Takim Calismasi S10 779 .080 .607 12.806
S11 .735 - .540 -

Akis S15 .770 071 .593 13.502
S16 .784 - 615 -

Tablo 6'da, her bir maddenin bagli oldugu yapi ile iliskisini gdsteren standartlastiriimis regresyon
katsayilari ile hata degerleri incelendiginde, modelde yer alan maddelerin standartlastirilmis regresyon
katsayl degerlerinin .683 ile .819 araliginda, hata degerlerinin ise .062. ile 082 arasinda oldugu
gorilmektedir (p<.001). Bulgular her bir maddenin bagh oldugu yapiyr 6nemli dlclide temsil ettigine
iliskin kanit sunmaktadir (Hair vd., 2010; Kline, 2005).

2.2. Benzesim Gegerliligi ve Giivenirlilik Analizlerine iliskin Bulgular (Universite
Ogrencileri): Bu boliimde ortaokul ve lise grencilerine yénelik uygulanan élcegin benzesim gecerliligi
ve glvenirlilik analizlerine iliskin bulgular tablolar halinde sunulmus ve yorumlanmistir.

Tablo 7. Universite 6grencilerine yénelik isbirligine dayalt oyunla égrenme stratejileri icin motivasyon 6lcedi
glivenilirlik, ortalama, standart sapma ve pearson korelasyon degerleri

Faktor X SS A CR AVE 1 2 3 4
1. Gérev Motivasyonu 4.26 .58 879 .88 .59 - 793+ 724 T17*
2. Ogrenme 15 .57 877 .80 .57 - 678 .706**
3. Takim Calismasi 423 .61 794 75 .60 - .652**
4. Akis 423 .59 752 .88 .59 -

**p<0.01; X= Ortalama, Ss = Standart Sapma, a: Cronbach Alpha, CR: Bilesik Giivenirlik, AVE: Ctkarilan Ortalama Varyans

Tablo 7'de 6lcegin benzesim gecerliligi AVE>.50 ve CR>.70 ve CR>AVE degerleri dikkate alinarak
incelenmistir (Fornell ve Larcker, 1981; Hair vd., 2010). Olcegin alt boyutlarina ait AVE degerlerinin .57
(6grenme) ile .60 (takim calismasi) araliinda ve CR degerlerinin .75 (takim calismasi) ile .88 (gorev
motivasyonu ve akis) araliginda degistigi goriilmektedir. Olcekten elde edilen CR degerlerinin .70'in
Uzerinde olmasi 6lcegin kabul edilebilir seviyede oldugunu gostermektedir (Hair vd., 2010). CR
degerlerinin ise AVE degerinden buylk oldugu gortlmektedir. Bu durumda elde edilen degerlerin
benzesim gecerligi icin yeterli seviyede kanit sagladigi ifade edilebilir (Fornel & Larcker, 1981). Olcegin
bltlninde ve alt boyutlarinda i¢ tutarlilik katsayilari ile bilesik givenirlik degerlerinin .70'in izerinde
oldugu gérilmektedir. Olcegin yeterli diizeyde ic tutarlilik ve bilesik gtivenirlilik kritelerine sahip oldugu
soylenebilir (Buyukoztirk, 2010; Hair vd.,2010). Ayrica Universite 6grencilerine yonelik dl¢egin gorev
motivasyonu alt boyutu ile diger alt boyutlar arasinda yiiksek diizeyde pozitif yonli anlamh bir iliski
oldugu (p<0.01), 6grenme ile takim calismasi alt boyutlari arasinda orta diizeyde pozitif yonli anlamli
bir iliski oldugu (p<0.01), 8grenme ile akis alt boyutlari arasinda yiiksek diizeyde pozitif yonli anlamli
bir iliski oldugu (p<0.01), takim calismasi ve akis alt boyutlari arasinda orta diizeyde pozitif yonli anlamli
bir iliski oldugu (p<0.01) gorilmektedir.
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SONUGC VE ONERILER

Bu calisma, Manzano-Leén vd. (2021) tarafindan gelistirilen, Tirkce'ye “isbirliine Dayalt Oyunla
Ogrenme Stratejileri Icin Motivasyon Olcegi" olarak cevrilen 6lcegin, Tirkce'ye ve Tirk kiiltiriine
uyarlanmasi ile gecerliliginin-givenirliliginin test edilmesi amaciyla yapilmistir. Bu amag¢ dogrultusunda
elde edilen sonuglar bu bélimde yorumlanmustir.

Yapilan bu calismada iki grup olusturularak (1. Ortaokul-lise égrencileri, 2. Universite dgrencileri)
Olcekler katiimcilara uygulanmis, analizleri ve yorumlari ise ayri ayri gergeklestirilmistir. Manzano-Ledn
vd. (2021)'nin gelistirdigi 16 ifadeden olusan Olcege ait, “gdrev motivasyonu”, "6grenme”, "takim
calismast” ve "akis" alt boyutlari korunarak her iki ¢alisma grubunda da 15 ifadeli Tirkge form elde
edilmistir.

Universite 8grencilerine yénelik uygulanan dlcek sonuclari ile ortaokul ve lise 6grencilerine ydnelik
uygulanan olcek sonuglari benzerlik gostermektedir. Bu sonuclar ayni zamanda 6grenmenin
gerceklesme evreleri ile uyumludur. Dider taraftan mevcut arastirma sonugclari, orijinal form ile
gerceklesen arastirma sonuglariyla da tutarlilik gdstermektedir (Manzano-Ledn vd., 2021). Genel olarak
Olcek gelistirme calismalari ve buna bagll olarak yapilan 6lgek uyarlama calismalari, tespit edilmesi
istenen duruma iligkin, 6zgiin 6lgme araclari sunmayi hedeflemektedir. Tirk poptilasyonunda isbirligine
dayali oyunla 6grenme stratejileri motivasyonunu 6lgen herhangi bir dlcme aracina rastlanmamistir.
Diger taraftan Manzano-Ledn vd. (2021)'in gelistirdigi 6lcegin farkh dil ve kiltiirlere dénik uyarlama
galismalari da bulunmamaktadir. Ancak alt boyutlariyla karsilastirildiginda mevcut calisma ile farkhliklar
ve benzerlikler gésteren calismalara rastlamak mimkindir (Akin vd., 2015; Ozevin, 2006; Kiper, 2016;
Sahin vd., 2017; Uygun & Engin, 2014; Yerlikaya & Dogruyol, 2020).

Calisma neticesinde, isbirliine dayali oyunla 6grenme stratejilerine iliskin motivasyon
diizeylerinin belirlenmesi icin kullanilabilecek IDOOSMO'niin, gecerli ve giivenilir bir 8lcme araci oldugu
sonucuna varilmistir. Ortaokul ve lise 6grencilerine uygulanan 6lgek sonuglari ile Gniversite 6grencilerine
uygulanan o6lcek gecerlilik ve glvenirlilik analizi sonuclari benzer niteliktedir. Her iki grup ile
gerceklestirilen galisma sonrasinda, gorev motivasyonu (1,2,3,12,13), 6grenme (4,5,6,7,8), takim calismasi
(9,10,11), akis (14,15) olmak Uzere (14. ifade ¢ikarilarak yeniden siralanmis hali ile) 4 alt boyuttan olusan,
15 ifadeli ve begsli likert tipinde, ters ifadesi bulunmayan 6lcek formu elde edilmistir (Ek-1). Bu dlcegin,
asagida yer alan gruplarda uygulanabilecek gecerli ve glvenilir bir 6lgme araci oldugu, calisma
sonucunda belirlenmistir.

e Ortaokul 6grencileri,
e Lise dgrencileri,
e Universite dgrencileri.

Oneriler

Uygulanan mevcut olcekten elde edilen neticeler dogrultusunda, isbirligine dayali oyunla
o6grenme stratejilerinin, egitim-6gretim siireclerinde aktif olarak kullanilmasi, egitimcilere dnerilmektedir.
Ayrica, isbirligine Dayali Oyunla Ogrenme Stratejileri icin Motivasyon Olcegi’ nin;

e Ogrencilerin, farkli derslerdeki 6grenmelerine iliskin motivasyon diizeylerinin belirlenmesi icin
uygulanmasi,

o Farkli yas ve farkl 6grenme diizeyindeki 6grencilere ve yetiskinlere uygulanmasi,

o Farkh okul tirlerinde 6grenim gdren 6grencilere uygulanmasi,

e Ogrenme ciktilarini ortaya koyacak &lcme araclari ile birlikte farkliliklarin ve iliskilerin
anlasilmasi igin uygulanmasi tavsiye edilmektedir.
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EK-1. isbirligine Dayali Oyunla Ogrenme Stratejileri igin Motivasyon Olcegi (IDOOSM-0)

isbirligine Dayali Oyunla Ogrenme Stratejileri icin Motivasyon Olcegi (IDOOSM-O) -Tiirkce Form

e sbirligine dayali oyunla égrenme etkinliklerine iliskin deneyimlerinizi disiinerek
cevaplayiniz;

. Size en uygun ifadeyi 1'den (Kesinlikle Katilmiorum), 5%e kadar (Kesinlikle
Katulyyorum) puanlayarak isaretleyiniz.

Kesinlikle Katiumuworum
Ne Katultyorum Ne Katilmworum
Kesinlikle Katuyorum

Katimworum
Katilyorum

1. Genel olarak, bu eglenceli aktiviteden keyif aldim.

2. Bu tiir etkinlikleri tekrar yaparim.

3. Motive olmus hissettim.

4. Konu hakkindaki bilgimi gelistirdim.

5. Konuya olan ilgimi arturdt.

6. Bu etkinlik bicimi konuyla ilgili bilgimi kontrol etmek icin uygundu.

7. Konudaki zayif yonlerimi belirlememe yardimct oldu.

8. Konunun icerigini anlamama yardimct oldu.

9. Bu tiir etkinliklerle geleneksel derslerde dgrendigimden daha fazlasin 6greniyorum

10. Ogrenmek icin takim arkadaslarimla iliski kurabildigimi hissettim.

11. Etkinlik sirasinda arkadaslarumdan bir seyler 6grendim.

12. Oyun égelerini eglenceli buldum.

13. Oyun édeleri beni etkinlikleri gerceklestirmeye motive etti.

14. Onerilen etkinlikleri gerceklestirebilecegimi hissettim.

15. Etkinlikleri benim icin rahatlatict ve degerli buldum.
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Appendix-1. Motivation Scale for Learning Strategies with Collaborative Play

Motivation Scale for Learning Strategies with Collaborative Play; English Form

e Answer by thinking about your experience of collaborative gaming activities;
e Mark the phrase that suits you best by scoring from 1 (Strongly Disagree) to 5
(Strongly Agree).

[Strongly Disagree

Disagree

Neither Agree nor Disagree
Agree

IStrongly Agree

1. In general, | have enjoyed this playful activity.

2. | would repeat these types of activities

3. | have felt motivated.

4. | improved my knowledge of the subject

5. My interest in the subject has increased.

6. This activity format has been appropriate to check my knowledge of the subject.

7. Helped me identify my weaknesses in the subject.

8. It helped me understand the content of the subject

9. With these types of activities | learn more than in traditional classes.

10. | feel like | was able to connect with my teammates to learn.

11. | learned from my classmates during the activity.

12. | found the game elements fun

13. The game elements have motivated me to carry out the activity.

14. | felt capable of carrying out the proposed activities.

15. | found the activities comforting and valuable to me.
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Abstract

Due to the COVID-19 pandemic, the learning process shifted from face-to-face
to online as schools and universities were closed almost worldwide. After the
pandemic restrictions, it seems that many educational institutions continue to
offer online courses as an alternative to face-to-face classes, or they have begun
implementing hybrid programs in which the students have both face-to-face and
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online courses. With the shift from face-to-face to online learning, the learning of Educational
process has been dffected negatively from different perspectives with varying Research
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more challenging to pursue at expected levels. Students tend to avoid interacting Vol: 13, No: 4, pp. 99-112

for many different reasons in the online learning process, or the instructors have
some obstacles to a sound interaction with their students. By exploring the
experiences and perceptions of the English language instructors, this descriptive
study aimed to examine instructor-student interaction in online classes, the
challenges faced by the practitioners, and their suggestions for course designers,
policymakers and other related stakeholders. The researchers employed a
qualitative research approach. The participants were 17 instructors working at
the school of foreign languages at a state university. Semi-structured interviews
were conducted to collect the qualitative data. The data was analysed by
following the content analysis procedures. The findings reported insights into the
interaction issues in online classes; the instructors had negative perceptions of
the interaction in online courses due to the challenges they faced. In light of the
qualitative data, the present research offers valuable suggestions for decision-
makers and practitioners, such as considering the learners' participation in Received: 2022-05-28
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INTRODUCTION

Interaction is defined as a joint action or impact, and it has the potential to play a substantial role in
improving the quality of learning. This is because superior learning requires a combined effort on the
part of the instructor and the learner (Curtis & Lawson, 2019). Interaction addresses how instructors and
students utilise language in class (Sinclair & Brazil, 1982). Language, interaction, and learning have been
shown to have a complicated relationship. According to Huth (2011), learning cannot occur without
interaction since language is the carrier of meaning. Students have the chance to communicate their
ideas, thoughts, remarks, and feelings with both their classmates and the instructor when they engage
in interaction with one another (Lei, 2009). Interaction could be argued to be one of the most critical
aspects of the learning process. The interaction between instructors and students is one of the
fundamental requirements for a thriving learning environment. Interaction between the instructor and
students is beneficial to both the learning process and the conversation that takes place in the classroom.
This is due to the fact that interaction between the teacher and students makes it simpler for students
to learn and comprehend the subject matter (Huth, 2011).

On the other hand, there has been a tremendous advancement in technology within the past ten
years. In today's world, the advancement of technology has altered the atmosphere in which teaching
and learning occur, but it has also produced new modes of both activities. The Internet has profoundly
impacted many facets of modern life, including the development of online educational platforms
(Warschauer,1998). According to Grgurovic (2013), technology is becoming increasingly prevalent in all
aspects of society, including the educational context. One of the things that have been made possible
by technological advancement is the virtual classroom. According to Paudel (2021), students are more
likely to engage in an online class than a traditional one owing to several variables, including the cost,
the difficulty of travelling to colleges, and the distance between the two. Interactions conducted online
keep students more interested and improve their capacity to comprehend the subject matter in a more
straightforward and expedient manner (Kruk, 2012). The studies conducted prior to the acceleration of
the digitalisation process mostly argue that the students would be more engaged in an online class than
in a conventional class because there was greater opportunity for interaction in an online class. As a
result, students would have higher academic performance and learning outcomes in an online course
than in a traditional class (Riffel & Sibbley, 2005). According to Cengiz and Cakir (2016), the high level
of interactive participation in online classrooms was expected to contribute to learning advancement in
online courses.

As of March 2020, Covid-19 has caused a radical change, and the use of virtual platforms in
education has boomed as a reaction to the restrictions on conducting face-to-face classes at universities.
As of the beginning of 2022, many countries have begun to eliminate the restrictions for real classroom
settings; however, it can be observed that offering courses conducted in virtual settings by implementing
hybrid teaching models provide the opportunity for students to participate in face-to-face and online
classes within the same course, has emerged as an innovative approach to teaching and learning.
According to recent research, online education presents both opportunities and challenges for higher
education institutions, instructors, and students (Oducado et al., 2021). According to ince and Kabul
(2020), there are advantages of distance learning as it enhances learning opportunities, improves
learning outcomes and facilitates networking and collaboration; and disadvantages as lack of social
interaction or participation may cause a feeling of isolation, while the absence of social atmosphere may
minimise motivation and interaction and worsen discipline. Ensuring effective interaction and
communication like in face-to-face classes could be difficult on online platforms. Keeping the amount
of interaction high in a virtual classroom might be more complicated than in a face-to-face classroom
(Bakker & Wagner, 2020). Therefore, there is a need to determine instructors' perceptions regarding
instructor-student interaction and communication in online education settings. In this context, this
research study aims to explore the perceptions of EFL instructors regarding instructor-student
interaction in online classes, the challenges faced by the practitioners, and their suggestions for course
designers, policymakers, and other related stakeholders. In that sense, the current study aims at
answering the following research questions:
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a.What are the perceptions of EFL instructors regarding instructor-student and student-student
interaction in an online classes?

b.What are the opportunities and challenges faced by the EFL instructors and their suggestions
regarding instructor-student and student-student interaction in online classes?

The related literature on the role of interaction between instructors and students in real and virtual
classrooms presents a significant number of studies; on the other hand, the number of studies conducted
in the new conditions and directly related to the interaction issues is limited. The literature review covers
the studies related to; interaction in EFL classes, interaction in online classes, instructors' perceptions
regarding the interaction in online courses and the perceived difficulties and challenges faced during
online classes.

The Role of Interaction in EFL

The primary objective of studying a language is to be able to communicate effectively in that
language, either verbally or in written form. Interaction in the classroom is essential to accomplishing
that objective. It is the cooperative sharing of thoughts, sentiments, or ideas between two or more
individuals, which results in each party influencing the other (Rivers, 1987).

The following is a description of interaction taken from the Common European Framework of
Reference for Languages (Council of Europe, 2004):

"In interaction, at least two individuals participate in an oral and/ or written exchange in which
production and reception alternate and may, in fact, overlap in oral communication. Not only may
two interlocutors be speaking and yet listening to each other simultaneously. Even where turn-
taking is strictly respected, the listener is generally already forecasting the remainder of the
speaker's message and preparing a response. Learning to interact thus involves more than listening
to receive and to produce utterances." (p.4)

In addition, theories of communicative competence place emphasis on the significance of
interaction. This is because human beings use language in various settings to "negotiate" meaning
(Brown, 2000). Interaction in the classroom has emerged as an essential component of communicative
approaches to the instruction of languages, particularly second languages. It might occur between the
instructor and the students, or it could occur among the students themselves, in groups or on an
individual basis. According to Angelo (1993), one of the ten principles of effective teaching is called
classroom interaction. Classroom interaction includes both teacher-learner and learner-learner
interactions. In the classroom, the teacher frequently poses questions to students, who respond, and
vice versa, or the teacher engages in learning activities. This type of interaction often occurs when the
instructor poses a question and a student respond. It also occurs when the instructor asks small groups
of pupils or the entire class questions, and they react. This form of engagement is often governed by the
classroom's dominating figure, the instructor. This form of interaction's fundamental purpose is the
language's regulated practice. In most circumstances, the teacher's function in this sort of interaction
pattern is to impart knowledge to the pupils, as most patterns involve modelling and drilling (Dagarin,
2004). The instructor begins and concludes the engagement and determines the subject matter. Studies
indicate that, under this interaction type, instructor talking time may account for as much as seventy-
five per cent of the available class time. Typically, teacher-learner interaction follows the Initiation -
Response - Feedback (IRF) model, in which the instructor begins the interaction by asking a question
and then concludes the exchange by providing direct feedback. The output of the student is restricted
to the response in the second round alone. Depending on the teacher's inquiry, this turn may contain
expanded language use, but it is still restricted and lacks the structure of the continuous discussion
(Walsh, 2013).

Interaction in Online Classes

The nature of interaction in online classes is fundamentally different from the interaction in a real
classroom setting. York and Richardson (2012) investigated the elements that affect interaction in online
classes regarding this aspect. They discovered that there were three distinct categories of factors that
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influence interaction in online learning. These categories were course structure, feedback, discourse
techniques, and facilitation factors, including immediacy behaviours and discourse guidelines.
Interaction in online learning is widely researched in conjunction with views of learning progress and
course satisfaction. For distant learning in general, Kuo et al. (2014) identified learner-content and
learner-instructor interaction as critical predictors of student satisfaction, both with the course in general
and their personal successes. These results were validated by Lin et al. (2017) for online language learning
in the K12-context. Other research, however, underlines the relevance of student-student interaction
and indicates the need for carefully designed and led collaborative activities for learning achievement
(Pandey, 2021). The necessity of developing teacher-student as well as student-student interaction is
highlighted notably for language sessions during the epidemic, e.g. by Lomicka (2020). In spite of the
fact that these findings conclusively demonstrate the significance of interaction, collaboration, and social
presence in online education, it is still necessary to acquire a more in-depth knowledge of the various
factors that influence the qualities of these learning modes in order to develop an effective educational
setting. These aspects may be summed up under the categories of (1) course design, (2) factors
connected to the instructor, and (3) factors linked to the students (e.g. Walker, 2007). As concluded by
Kog (2020), the lack of interaction between instructors and students is one of the most outstanding
disadvantages of online teaching environments. Regarding the critical role of communication and
interaction in online classes, Kocayigit and Usun (2020) state that interaction among the agents in an
online class constitutes one of the most essential aspects. In online classes, students face difficulties in
interacting with their instructors. In their study conducted in Turkey, Keskin and Kaya (2020) concluded
that students cannot easily communicate and interact with their instructors during online courses. In this
regard, it can be concluded that in addition to the number of class hours in online or hybrid programs,
the quality of the sessions and perspectives of the practitioners should also be taken into consideration
while planning those teaching and learning environments (Can, 2020).

Opportunities and Challenges for Instructors

Instructors face the challenge of assuming new roles in online settings, shifting away from the
traditional roles of an instructor and a transmitter of knowledge to those of a facilitator of
communication between students, a guide through tasks, a moderator, and a systemic co-learner, and
a problem-solver (Li, 2022). This is in addition to the traditional roles of an instructor and a transmitter
of knowledge (Comas-Quinn et al., 2012). Teaching in synchronous and asynchronous online settings
requires a high level of online language pedagogy, which includes both the knowledge of online
educational technologies and knowledge of how to teach online (Compton, 2009; Hampel, 2009).
However, studies also reveal the inclinations of particular teachers to revert to a more directive and
teacher-centred approach in online environments (Hampel, 2009; Hampel & Stickler, 2012). The
conditions created by the online teaching conditions affect the interaction between instructors and
students and have some adverse effects on the interaction among learners and affect their satisfaction
with the online courses (Bayrak et al., 2021).

METHOD

The current study adopted a qualitative research approach to investigate the attitudes held by EFL
teachers regarding the interaction that occurs in online classrooms. Gentles et al. (2015) advocated for
the utilisation of this method in an effort to achieve a more comprehensive explanation of the various
ways in which humans interpret and ascribe meaning to a variety of situations.

Participants and Setting

This research was carried out at the school of foreign languages of a state university in Turkey.
Following the restrictions imposed by the pandemic, the school continues to offer instruction in foreign
languages through a hybrid teaching model. The lecturers at the institution hold face-to-face lessons
with the same student groups on three days of the week and have online classes with the same student
groups on the other two days of the week. Convenient and purposeful sampling strategies were adopted
while selecting the participating instructors. Researchers interested in learning about and
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comprehending the central phenomena from an insider's point of view are encouraged to use this sort
of sampling as a suggested strategy. For the purpose of this qualitative research, there were a total of
seventeen EFL instructors working at the school to facilitate hybrid learning environments. Each of the
instructors had more than ten years of experience in their profession, and in addition to that, they had
been actively instructing students in online classes for more than two years.

Procedures for Data Collection and Analysis

In order to construct the interview protocol, a comprehensive review of the relevant literature was
carried out, and the interview questions were subjected to additional scrutiny by a panel of experts from
three different institutions, who concluded that they were suitable in light of the aims and purposes of
the study. Additionally, the researchers applied to the Bursa Uludag University Ethics Committee. After
the ethics committee's approval for the study, linguistic equivalence and reliability and validity
procedures were applied.

The semi-structured interview mainly included four open-ended central questions. They
investigated (a) a general evaluation of the online courses in terms of instructor-student communication
and interaction, (b) their thoughts on the effectiveness of teacher-student communication in online
courses, and (c) a comparison of face-to-face classes and online education applications in terms of
communication and interaction between instructors and students (d) their suggestions for a sound and
effective interaction with students in online classes.

The content analysis approach was used to analyse the qualitative data. Thematic approaches
were mostly employed in data analysis. First, the information was organised. The overall sense of data
was investigated after a thorough evaluation of the qualitative data. The codes were then created using
in vivo and descriptive coding approaches (Miles, Huberman, & Saldana, 2014). Throughout the
qualitative data analysis phase, the study used continual comparison processes. Constant comparison
was employed as an inductive strategy to deduce general categories from specific samples of qualitative
data by making comparisons between incidents and data categories (Creswell, 2014). Following that,
sub-themes and categories were created by analysing and interpreting the detected codes in depth.
Finally, the categories were organised into main themes, and appropriate tables and figures were
prepared to describe the current study's qualitative research findings. To establish inter-rater reliability,
all steps of data analysis were carried out separately by two researchers. The outcomes of each stage
were compared at the conclusion, and an agreement was reached on the contentious issues. For
instance, for the first and second central themes and codes addressing these themes, the researchers
needed to repeat the content analysis procedures to reach a consensus on the themes and codes. The
resulting themes were clearly defined and named. Participant statements supporting the themes are
given in the form of direct quotations. In the preparation of the semi-structured questions, expert
opinion, pilot study, direct quotations of the participants and participant confirmation were used to
increase the validity and reliability of the qualitative data.

FINDINGS

Semi-structured interviews were performed with the participating instructors to answer the research
questions. The qualitative findings of the study showed a grand total of codes about perceptions and
evaluations of the instructors. The codes were divided into four major themes. The overall perceptions,
obstacles and challenges, suggestions and needs were determined as the themes. The distribution of
the main themes and codes is presented in Table 1.

1-Overall Perceptions

As displayed in Table 1, the first theme that emerged in the qualitative data was the overall
perceptions of the participating instructors regarding the interaction in online classes. The majority of
the instructors displayed negative perceptions regarding the interaction in online classes. According to
some participants, the students avoided interacting with their instructors and peers for varying reasons.
For example, P4 stated in her interview that:
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"There is limited interaction in online classes. No matter how hard | try to include the students in
classroom discussions and motivate them to be active participants in the lesson, | have not been able to
achieve it." (Participant 4)

Table 1. Distribution of Codes according to The Themes

Themes Codes Frequency of Codes

Overall Perceptions towards ] Limited interaction, = 44

Interaction ] Limited collaboration, L] 32
= Too much reliance on the coursebook = 24
= Too much teacher talking time = 24
=  Limited variety in activities, = 22
] Not authentic, L] 19
=  Too much time for monologues, = 14
. Hard to include learners . 13
. One way. . 11

Obstacles/Challenges . Muted Students = 26
. Invisible students, = 20
. Learners surrounded by distractors, = 20
) Difficulty in monitoring the learners, ) 18
. The low motivation of learners, - 17
. No in-person interaction. . 17
= Level differences, ="
= Technical obstacles. = 8

Suggestions L] Participation Grade, Ll 16
= Tracking via course software, Ll 10
=  Planning additional sessions for extracurricular = 8

activities.

Needs - Training for instructors, - 12

= Varying the online lessons platforms. = 10

Another aspect of the perceptions of the instructors was related to the collaboration between
instructor-student and student-student. Many participants criticised the online teaching practices in that
they found it challenging to create a collaborative learning environment in online classes. These
participants highlighted that collaboration plays a critical role in achieving their objectives in the classes,
and they added that in order for an interactive atmosphere in the lessons, the learners should interact
with their instructors and peers; for instance, participant 11 expressed her perceptions in the following
words:

"To create an interactive learning condition, the students need to collaborate with me and their friends,
however, they insist on keeping silent or utter very limited words in the class, they perceive the online
classes as a one-way instruction method. They sit in front of their computers, and they expect to listen
to their teachers" (Participant 11)

Some other instructors stressed that there was too much reliance on the coursebook's Learning
Management System (LMS) in the online lessons. This caused limited variety in the activities, which
caused boredom among the students and negatively affected the interaction. On this issue, P9 expressed
her perceptions and reservations in the following way:

"During the online classes, | share the presentation tool of the LMS in almost all of the lessons. We use
the same LMS for out-of-class assignments. After a few weeks, it becomes a classroom routine and
caused boredom among the students, which in turn affects the interaction among us" (Participant 9)

The teacher talking time was one of the most often highlighted concerns regarding the overall
design of online courses. Participants nearly unanimously agreed that the lack of true and in-person
engagement in online classrooms led to excessive teacher talking time. Some participants noted that as
teacher talking time increases, lessons become monologues, negatively impacting interaction; yet, it is
difficult for them to address this issue. Concerning this issue, P1 expressed his views in the following
way:

"The lack of interaction causes me to speak more, and when it turns into a classroom routine, | find

myself talking to a black screen and making long monologues. Lack of interaction is an endless circle,
affecting the classes a lot. (Participant 1)
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2-Obstacles and Challenges

As for the obstacles and challenges faced by the instructors during the online classes, the
participants listed many influential factors like the students' low motivation, students' insistence on
keeping mute during the lessons, technical issues, and the distractors surrounding the learners. The first
outstanding aspect was related to the muted students in the classes. The instructors emphasised that
students keep silent during the classes, and they give a reaction only when they are asked questions
directly. According to some participants, to have an interactive foreign language lesson, everyone should
be active and eager to participate in the class even when they are not asked directly. Regarding this
challenging situation, P7 explained her opinion with the following statement:

"I cannot mention interaction when the students keep silent in my lessons. Although | warn them quite
often, they insist on muting themselves. They only give reactions when | directly address questions to
them. Some students do not react even when | address them directly. They are unaware of the
importance of interaction and proper communication in learning a foreign language." (Participant 7)

An additional concurrent code was connected to the fact that pupils face technological challenges
and that the environment around the learners might be distracting. Many of the participants reported
that some students were accessing their online classes from locations such as libraries or homes and
that these students had unstable connections. In addition, other people were in the place, which
significantly distracted the students and made it far more difficult for them to concentrate. In her
interview, P3 provided the following illustration of the problem:

"For some learners, it is not possible to participate in the online classes interactively even if they want
to do so as they are not in an isolated environment during the classes. In some cases, the learners send
me instant messages and inform me that they are in a library or a study room. These conditions pose
an inappropriate environment for learning and participating in the classes interactively." (Participant 3)

3-Suggestions

In addition to general attitudes and barriers to engagement in online classrooms, the qualitative
data analysis uncovered practical suggestions provided by the participating instructors. These were
found in addition to the aforementioned topics. The participants were actively teaching in both
traditional classrooms and online classes simultaneously, which gave them the chance to evaluate and
contrast the two modes of instruction and provide some feedback. The first idea that was particularly
noteworthy concerned the participation grade. Some participants emphasised that if the students were
graded for their engagement in the classes, it would encourage them to participate more enthusiastically
in the lessons. For example, P5 offered his ideas in the form of the following statement:

"The students do not engage in conversation with one another throughout the lessons; nevertheless, this
does not have a direct impact on their marks. They ought to be informed, in my opinion, that the degree
to which they participate in the interactive aspects of the online classes can have an effect on the marks
they receive. When it comes to evaluating the students' work in online classrooms, the teachers should
be allowed more freedom to make their own decisions." (Participant 5)

Another group of participants offered suggestions on using course software more effectively. The
instructors stated that the management systems need to be improved to assist the instructors in
monitoring the students' participation and interaction in online classes. Some instructors aid that if they
could record the individual tracking of student talking and interaction in their classes, they would use
those records for assessment and development of the hybrid education model. As for this aspect, for
instance, P17 expressed her suggestions as follows:

"I cannot keep track of the student's participation in online classes. Some other capabilities need to be
added to our online teaching platform. | believe that if | were able to keep the students talking time or
active times in an online class, it would be beneficial for me and motivative for the students in that they
would be aware that the teacher was keeping track of their interaction and participation." (Participant
17)

The final aspect of the suggestions offered by the participating students was planning additional
sessions for extracurricular activities. Some participants highlighted that they could not allocate
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adequate time for the interactive activities in their online classes. The same group of participants offered
to plan some additional sessions for the motivated learners on a voluntary basis. These instructors stated
that there were some willing and motivated students in their groups, and they would benefit from these
extracurricular activities. For example, P8 expressed her suggestion in the following way in her answers
to the interview questions:

"Although | have reservations regarding interaction in online classes in general, | believe there are some
students who deserve more care. If | were able to plan additional sessions with those students, | would
assist their overall language development via more interactive activities. But these sessions need to be
conducted on a voluntary basis; otherwise, they would be the same as regular class hours." (Participant
8

4-Needs

The last central theme detected in the qualitative data was related to the need for interaction
issues in online classes. The participants mainly mentioned training and varying the online platforms for
lessons. As for the need for training, some participants stated that the interaction in face-to-face classes
was quite different from the interaction in online lessons. Many participants agreed that having in-service
training particularly developed for maintaining interaction in online classes would benefit them. For
example, P16 expressed his needs with the following statement:

"I think we need training for pursuing good interaction in online classes as the conditions are quite
different. As a teacher, | can easily vary how | teach in real classroom settings. What is more, | can
monitor the learners and interfere when | notice some inactive students;, however, in online classes, |
feel that | lose control of the class. Training would be effective in developing more dynamic and
applicable methodologies." (Participant 16)

CONLUSION AND DISCUSSION

This study aimed to explore the perceptions of EFL instructors regarding the interaction between
instructors and students in online classes. Like many other educational institutions, the school of
foreign languages, which constitutes the research site for this study, the students are offered online
courses for learning English. The instructors receive training at technical levels like how to plan and
implement online classes, how to assign tasks and keep the portfolios of learners; however, the
pedagogical aspects of the training needs seem neglected. When the potential of online courses being
implemented in the upcoming years is considered, the perceptions of the practitioners, the challenges
they face, and their suggestions need to be taken into consideration; therefore, this study tried to
investigate EFL instructors' evaluations of the online courses from an insider perspective.

According to the overall findings of the qualitative data analysis, it was revealed that the
instructors had overall negative perceptions of the online teaching practices; these findings of the
current study presents parallel findings with Al-Fudail & Mellar (2008). As for the first research
question, regarding the perceptions of EFL instructors towards student-instructor interaction in online
lessons, the findings of the present study addressed that the participants perceive the teacher-student
interaction in online course teaching as one of the problematic aspects of their teaching in a hybrid
education setting (Quezada, Talbot & Quezada-Parker, 2020). In addition, the instructors believe
that distance education discourages students from participating in social activities and places
restrictions on the student. Dickey (2004) highlighted isolation and alienation in a web-based distance
learning environment and offered web-logs as a way to mitigate these feelings. As the participants of
this study are actively teaching in a hybrid model and they have both face-to-face classes and online
classes, they are expected to have insights into the advantages and disadvantages of each teaching
method. Unlike the real classroom setting, the interaction between instructors and students is limited
in online teaching (Toprake¢l, Hepsogutli & Toprakel 2021). The practitioners lack the opportunities
that they have in a traditional classroom environment. The instructors made connections between the
interaction issues and the problems of high teacher talking time and student boredom in online classes.
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According to the instructors, the interaction problems caused them to have classes in a monologue
format which in turn affects the general dynamics of the EFL lessons.

Concerning the issues regarding interaction, the instructors have indicated that there is not
enough opportunity for interaction in online classes. According to Shackelford and Maxwell (2012), the
interactions between learners are provided with instructor modelling, support and encouragement,
facilitating discussions, multiple communication modes, and required participation. This was in
reference to the lack of interaction that occurs in online teaching environments. Andersen (2013)
revealed that there was a high positive association between both dimensions of learner-instructor
interaction and learner involvement with overall course satisfaction. This finding pertains to the same
problem that was discussed earlier. Additionally, Xiao (2017) stressed the significance of the
importance of course materials or content to encourage engagement. The problems in interaction
between instructors and students yield motivational problems for both instructors and students. In
this respect, the current study has parallel findings with Sahu (2020), who also concludes that the lack
of authentic interaction among the agents in a class leads to motivational problems for both parties.

The first research question also tried to reveal the perceptions of the instructors regarding the
interaction among learners. Similarly, the analyses revealed negative perceptions towards the
interaction among learners from the instructors' perspectives. As in the interaction between
instructors and students, the participants stated that three was limited interaction among the learners
in online classes. Regarding this aspect, the present research had similar findings to Song et al. (2015),
who also found that the amount of interaction among peers decreases in online classes, and it has
adverse effects on the language development of the learners.

The second research question was concerned with opportunities and challenges perceived by
the EFL instructors in terms of student-student and student-teacher interaction in the online education
environment. The findings revealed that the instructors faced various difficulties and challenges in
online courses, such as technical issues, mute and invisible students, motivational problems, and
difficulty in monitoring the learners. Regarding the issues the instructors face in online classes, the
present study revealed similar findings to Jerkovi¢ and others (2022) and Harsch and others (2021).

Finally, the study offered valuable suggestions for the improvement of online teaching models
depending on the recommendations of the participating instructors. As offered by the participants,
grading the students' participation, utilising more capable online teaching platforms and providing
training for instructors might have facilitating effects on online teaching models.

Suggestions and Limitations

Online teaching was already on the agenda of many universities; however, the pandemic
conditions accelerated the process, and educational institutions have begun to offer online alternatives
to their students. It seems that even after the end of restrictions caused by the pandemic, the institutions
will continue to implement online or hybrid teaching models; however, as this study showed, online
alternatives will not replace in-class instruction for language teachers as the instructors perceive that
they lack a considerable amount of interaction that they have in the real classroom setting. In order to
increase interaction in online classes, the correspondence section in the learning management panel
should be used actively with in-class questions and answers as offered by ince, Kabul & Diler (2020).

As for the limitations of the present study, the sample size could be larger. To get more in-depth
information about the extent of the interaction phenomenon, the researchers could try to reach more
participants and include classroom observations in their studies.
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Ozet

Covid-19 salgint nedeniyle, neredeyse diinya capinda okullar ve Universiteler
kapatildigindan égrenme stireci yiiz ylize 6grenmeden cevrimici 6Grenmeye gecmek
zorunda kalmustir. Pandemi kisitlamalarindan sonra bircok egitim kurumunun yiiz
ylize derslere alternatif olarak online ders vermeye devam ettigi ya da égrencilerin
hem yiiz yiize hem de online derslerinin oldugu hibrit programlart uygulamaya
basladigt gériilmektedir. Yiiz yiize égrenmeden cevrimici dgrenmeye gecisle birlikte
6grenme siireci farklt agilardan ve farkle diizeylerde etkilenmistir ve egitmenler ve
6grenciler arasindaki etkilesimin beklenen seviyelerde siirdiiriilmesi daha zor hale Dergisi
gelmistir. dgrenciler gevrimici 6grenme siirecinde pek cok farkli nedenden dolay:

etkilesimden kacinma egilimi sergilemektedirler ya da 6gretim elemanlarimn 8 Cilt: 13, No: 4, ss.99-112
6grencileriyle saglikli bir etkilesim kurmasinin éniinde bazt engeller bulunmaktadur.
Bu betimsel calisma, ingilizce égretim gdbrevlilerinin deneyimlerini ve algilarin
kesfederek, cevrimici siniflarda 6gretmen-6grenci etkilesimine iliskin egitmenlerin
degerlendirmelerini, uygulayicillarin karsilastigt zorluklart ve egitim planlamactlan,
politika yapucilar ve diger ilgili paydaslar icin 6nerilerini incelemeyi amacglamustur.
Arastirmada nitel bir arastirma yaklagimt benimsenmistir. Katiimcilar, bir devlet
Universitesinin yabanct diller yiiksekokulunda gérev yapan 17 dgretim gérevlisidir.
Nitel verileri toplamak icin yart yapuandirimts gériismeler yapdmustir. Veriler icerik
analizi prosediirleri takip edilerek analiz edilmistir. Bulgular, ¢cevrimici siniflardaki
etkilesim sorunlarina iliskin boyutlart ortaya ctkarmistir; 6gretim elemanlarinin
karsilastiklart zorluklardan dolay: ¢evrimici derslerde etkilesime iliskin olumsuz
algtlarinin oldugu ortaya ¢itkmustur. Nitel veriler isiginda bu arastirma, karar vericiler
ve uygulayicdar icin; égrencilerin derslere katilim diizeylerinin puanlamalara dahil
edilmesi ve &gretim gobrevlilerine cevrimici derslerde etkilesim kurma alaninda
hizmet-ici egitimler planlanmast gibi degerli éneriler sunmaktadir.
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Genisletilmis Ozet

Problem: Bir dili 6grenmenin temel amaci, o dilde s6zli veya yazili olarak etkili bir sekilde iletisim
kurabilmektir. Bu amaca ulasmak icin siniftaki etkilesim énemli bir unsur olarak karsimiza ¢ikmaktadir.
Temel olarak iletisim, iki veya daha fazla kisi arasindaki dusincelerin, duygularin veya fikirlerin isbirligine
dayali olarak paylasilmasidir ve her iki tarafin da digerini etkilemesiyle sonuglanir (Rivers, 1987). Ayrica,
iletisimsel yeterlilik teorileri etkilesimin &nemine vurgu yapmaktadirlar, bunun nedeni, insanlarin iletisim
icin cesitli ortamlarda dili kullanmasidir (Brown, 2000). Ote yandan, cevrimici siniflardaki etkilesimin
dogasi, gercek bir sinif ortamindaki etkilesimden temel olarak farklidir (York ve Richardson, 2012).
Cevrimigi 6gretim ortamlarinin en goéze carpan dezavantajlarindan birisi 6gretim elemanlari ve 6grenciler
arasindaki etkilesim eksikligidir, (Kog, 2020). Kocayigit ve Usun (2020), ¢evrimigi siniflarda iletisim ve
etkilesimin kritik roltyle ilgili olarak, ¢evrimigi bir siniftaki aracilar arasindaki etkilesimin en 6nemli
unsurlardan birini olusturdugunu belirtmektedir. Keskin ve Kaya (2020) Turkiye'de yaptiklar ¢alismada
cevrimici derslerde 6grencilerin 6gretim elemanlariyla kolay iletisim ve etkilesim kuramadiklari sonucuna
ulagsmiglardir. Bu baglamda, bu 6gretme ve 6drenme ortamlari planlanirken gevrimici veya karma
programlarda ders saatlerinin niceliginin yani sira oturumlarin niteliginin ve uygulayicilarin bakis
agillarinin da dikkate alinmasi gerektigi sonucuna varilabilir, (Can, 2020). Cevrimigi 6gretim kosullarinin
yarattigi kosullar, yalnizca 06gretim elemanlari ve 0&grenciler arasindaki etkilesimi etkilemekle
kalmamaktadir, bu durum ayni zamanda 6grenenler arasindaki etkilesimi ve 6grencilerin  ¢evrimigi
derslerden memnuniyetlerini de olumsuz olarak etkilemektedir (Bayrak, 2021). Sanal bir sinifta etkilesim
oranini yiksek tutmak, yliz yize bir siniftan daha karmasik olabilir (Bakker & Wagner, 2020). Bu nedenle,
gevrimicgi egitim ortamlarinda 6gretim elemanlarinin 6gretmen-6grenci etkilesimi ve iletisimine iliskin
algilarinin belirlenmesine ihtiyag vardir. Bu baglamda, bu arastirma, ¢cevrimici siniflarda 6gretim gorevlisi-
dgrenci etkilesimi ile ilgili olarak ingilizce &gretim gérevlilerinin algilarini, uygulayicilarin karsilastig
zorluklari ve kurs tasarimcilari, politika yapicilar ve diger ilgili paydaslar icin Onerilerini arastirmayi
amaclamaktadir.

Yontem: Mevcut calisma, arastirma sorularini 6gretim gorevlilerinin  perspektifinden yanitlamak
amaciyla, nitel bir arastirma yaklasimini benimsemistir. Gentler (2015), insanlarin gesitli durumlari
yorumladigi ve anlam yukledigi cesitli yollarin daha kapsamli bir aciklamasini elde etmek amaciyla bu
yontemin kullaniimasini 6nermektedir. Bu arastirma, Turkiye'de bir devlet Giniversitesinin yabanci diller
ylksekokulunda gerceklestirilmistir. Pandeminin getirdigi kisitlamalarin ardindan okul, hibrit bir 6gretim
modeli kullanarak yabanci dillerde egitim vermeye devam etmektedir. Kurumdaki 6gretim gorevlileri
ayni 6grenci gruplari ile yliz ylize ve online dersler vermektedirler. Katilimci 6gretim elemanlari secilirken
kolay ulasilabilir drnekleme ve amacli 6rnekleme stratejileri benimsenmistir. Bu nitel arastirmanin amaci
dogrultusunda, hibrit bir yabanci dil dgretimi programi uygulanmkta olan okulda calisan toplam 17
ingilizce dgretim goérevlisi katilimcr olarak yer almiglardir. Egitmenlerin her biri kendi mesleginde on
ylldan fazla deneyime sahiptir ve buna ek olarak, iki yili askin bir stiredir aktif olarak 6grencilere ¢evrimici
dersler vermektedirler. Yari yapilandirilmis gériisme, demografik sorulara ek olarak temelde dort acik
uclu soru icermektedir. (a) cevrimici derslerin 6gretmen-6grenci iletisimi ve etkilesimi agisindan genel bir
degerlendirmesi, (b) cevrimici derslerde 6gretmen-6grenci iletisiminin etkililigine iliskin distinceler, (c)
ogretim elemanlari ve 6grenciler arasindaki iletisim ve etkilesim agisindan yiiz ylize ve ¢evrimici egitim
ortamlarinin karsilastirmasi, (d) cevrimici derslerde 6grencilerle saglikli ve etkili bir etkilesim igin
Onerilerini kapsamaktadir. Nitel verilerin analizinde igerik analizi yaklasimi kullanilmistir. Veri analizinde
daha ¢ok tematik yaklasimlar kullanilmistir. Nitel verilerin kapsamli bir degerlendirmesinin ardindan
kodlar in vivo ve betimsel kodlama yaklasimlari kullanilarak olusturulmustur (Miles, Huberman ve
Saldana, 2014). Nitel veri analizi asamasi boyunca, ¢alisma sirekli karsilastirma siregleri ydntmini
benimsemistir. Creswell, (2012) tarafindan da 6nerildigi gibi bu ydntem, olaylar ve veri kategorileri
arasinda karsilastirmalar yaparak, nitel verilerin belirli érneklerinden genel kategoriler ¢ikarmak igin
enduktif bir strateji olarak kullanilmaktadir.

Bulgular: Arastirmanin nitel bulgulari, 6gretim gorevlilerinin genel algilari ve konunun detaylarina iliskin
degerlendirmelerine dair ¢cok sayida kod ortaya cikarmistir. Kodlar dort ana temaya ayrilmistir. Genel
algilar, engeller ve zorluklar, oneriler ve ihtiyaclar temalar olarak belirlenmistir. Bulgular, 6gretim
elemanlarinin karsilastiklari zorluklardan dolayi cevrimici derslerde etkilesime iliskin olumsuz algilar
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sergilediklerini ortaya ¢ikarmistir. Arastirma bulgularina gore egitmenler ve 6grenciler arasindaki
etkilesimdeki sorunlar, hem 6greticiler hem de 6grenciler icin motivasyon sorunlarina yol agmaktadir.
Cevricici derslerde siniftaki taraflar arasinda otantik etkilesim eksikligi, her iki taraf icin de 6grenmede ve
etkilesimli aktivitelere etkin katilimda sorunlarina yol agmaktadir. Bu durum, yalnizca egitmenler ve
ogrenciler arasindaki etkilesimi degil, ayni zamanda ogrencilerin kendi aralarindaki etkilesimleri de
olumsuz yénde etkilemektedir. Bulgular, egitmenlerin cevrimigi derslerde; teknik sorunlar, sessiz ve
goriinmez 6grenciler, motivasyon sorunlari ve 6grenenleri izlemede zorluk gibi ¢esitli engel ve zorluklarla
karsilastiklarini ortaya koymustur. Katiimcilar tarafindan ¢evrimici derslerdeki etkilesimi énemli oranda
etkileyen bir diger dnemli unsur ise 6grencierin iletisim ve etkilesimden kaginmalari sonucunda derslerde
agirhkh olarak tek yonlG bir iletisimin meydana gelmesi ve bu durumunda derslerde 6gretim
elemanlarinin 6grencileri ders igi etkinliklere dahil etmelerinde sorunlara yol agmasi olarak tespit
edilmistir. Arastirmaya katilan 6gretim gorevlilerinden bir¢odu, cevrimici dersler esnasinda dnemli sayida
ogrencinin ya kitliphanede ya da yurt ¢alisma odalarinda olduklarini ve bu sepeble etraflarinda dikkat
ve katilimlarini olumsuz etkileme potansiyeli yiksek olan ¢ok sayida dikkat dagitici unsurun varligina
dikkat cekmislerdir.

Bir diger onemli bulgu ise, cevrimici derslerde belirli bir ders kitabinin dijital platfromunun sunum
amaci ile kullanilmasinin zamanla kitaba odakli bir yaklasim benimsenmesine yol actigi ve ilerleyen
oturumlarda ders ici etkinliklerin rutin hale geldigi, etkinliklerin cesitlendiriimesinde sorunlar yasandigi
ve bunlara bagh olarak da 6grenci-6greten etkilesim ve iletisiminin olumsuz etkilendigi sonucu olarak
ortaya ¢ikmaktadir.

Son olarak katihmcilar, 6grenciler ve zaman zaman da kendilerinden kaynaklanan teknik sorunlar
ve baglantida yasanan sorunlar nedeniyle sinif igi etkilesimin olumsuz etkilendigini ifade etmislerdir.
Ozellikle yabanci dil derslerinde cok sik tercih edilen kiiciik tartisma gruplari etkinlikleri sirasinda bazi
ogrencilerin yasadiklari teknik sorunlarin gerek dgreten-6grenci ve gerekse 6grenci-6grenci iletisim ve
etkilesimi Gzerinde olumsuz etkiler meydana getirdigi sonuclarina ulasilmistir. Benzer bir sekilde, yabanci
dil derslerinde hemen hemen her ders icinde yer alan dinleme etkinlikleri sirasinda 6grencilerin
yasadiklari baglanti sorunlari ve odaklanma sorunlarinin anlamayi zorlastirdigi ve bu dinleme
etkinliklerinin devaminda yapilan etkilesimli konusma ve tartisma tiri etkinliklerde sinif ici etkilesimin
dolayl olarak olumsuz yonde etkilendigi anlasiimaktadir.

Sonug ve Oneriler: Calisma, katilimci 8gretim elemanlari tarafindan getirilen 6neriler ve ilgili alanyazinda
yer alan ¢alismalar cercevsinde cevrimici 6gretim modellerinin gelistirilmesine yonelik dederli dnermeler
sunmaktadir. Karar vericiler ve uygulayicilar icin getirilen temel dnerilerden bazilari; 6grenci basarisinin
degerlendirilmesinde &grenicilerin derse aktif katillm durumlarinin da dikkate alinmasi, cevrimigi
derlserde kullanilan digital platformlarin 6grencilerin katiim ve etkilesim diizeylerini izlemeyi saglayacak
araclarla desteklenmesi ve ingilizce dgretim gorevlileri icin cevrimici derslerde etkilesim ve iletisimi
merkeze alan hizmet ici egitim programlari olarak siralanabilir.

Sonug olarak, cevrimici 6gretim secenekleri pandemi 6ncesi donemde de halihazirda bircok
Universitenin gindeminde yer almaktaydi; ancak pandemi kosullari  bu dijitallesme surecini bir
zorunluluk haline getirerek hizlandirdi ve egitim kurumlari 6grencilerine cevrimici alternatifler sunmaya
basladilar. Gériinen o ki, pandeminin neden oldugu kisitlamalar sona erdikten sonra da kurumlar
gevrimigi veya hibrit 6gretim modellerini uygulamaya devam edecekler; ancak, bu calismanin da
gosterdigi gibi, egitmenler gercek sinif ortaminda sahip olduklari dnemli miktarda etkilesimden yoksun
olduklarini algiladiklarindan, cevrimigi alternatifler planlanirken, yabanci dil siniflarinda ¢ok kritik bir role
sahip olan etkilesimin istendik dizeylerde gerceksemesini saglamak adina bir takim tedbirlerin alinmasi
ve programlarin gelistirilmesi icin ilgili taraflarin dnerilerinin dikkate alinmasi gerekmektedir.

E-International Journal of Educational Research ISSN: 1309-6265 Vol: 13, No: 4, pp. 99-112 .

112




An Analysis on the Children’s Book Series of Ministry of National Education
Culture Publications; Literary Genres, Themes, Root Values, Types of Conflict
of Narrative Books

Assist. Prof. Dr. Burak Delican
Tokat Gaziosmanpasa University - Tiirkiye
ORCID: 0000-0003-3187-0001
burak.delican@gop.edu.tr

Abstract

In this research, it is aimed to examine the narrative texts in the Children's Books
Series in the MEB Culture Publications mobile application. In this direction, the
books were evaluated with the document-material analysis technique in
accordance with the structure of the qualitative research. In the study process,
the story books in the Ministry of National Education Culture Publications
Children's Book Series were determined as research material. During the
research process, 35 books were examined using the Story Book Review List (HIL), Research
which was created as a data collection tool. In line with the data collection tool,

the books were classified in terms of genre, and conflict types. In addition, the Vol: 13, No: 4, pp. 113-130
books discussed in the research process were evaluated in terms of themes and
root values in the Turkish Curriculum. According to the results of the research, it
was determined that the books mostly included stories and comics in terms of
genres; It has been determined that fables, tales, legends, novels, plays, cartoons
and humorous anecdotes are rarely included. In terms of the themes in the
Turkish Lesson Curriculum, it is stated that the narrative texts about the themes
of Virtues, National Struggle and Atatiirk and our National Culture are more
intense; It has been determined that the books on the themes of Nature and
Universe, Rights and Freedoms, Communication, Reading Culture, Health and
Sports and Science and Technology are quite limited. In terms of root values, the
books focus on the values of patriotism, benevolence and patience; It was
determined that the values of honesty, love, justice, friendship and self-control
were given less place. In terms of conflict types, in narrative texts, there is often
conflict between characters and the character's own internal conflict; It has been
determined that conflict with nature and conflict with society are less common.
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Extended Abstract

Problem: Children's books can affect children's literacy skills in various ways in terms of their qualities.
This situation has attracted the attention of many researchers, and many children's books have turned
into materials that researchers frequently examine in terms of their formal and content features (Bulut
& Kusdemir, 2013; Demircan, 2006; Gonen, Uygun, Erdogan & Katranci, 2012; Koriikcl, 2012; Veziroglu
& Gonen, 2012). In these studies, it is seen that various methods and techniques are used in determining
and evaluating children's books to be examined. For research purposes, it is seen that researchers deal
with an author's children's book series, only one children's book, children's books that meet a certain
criterion criterion (date range, with special needs heroes, age or class level, etc.), children's book series
of publishing houses, selections created by various institutions or organizations (Ministry of National
Education, Ministry of Culture, etc.), and catalog scans (Bas & Biros, 2019; Dyches, Prater & Cramer, 2001;
Fitri & Waluyo, 2020; Giizelyurt & Ozkan, 2018; Kirkgdz & Diken, 2019; Knafle, Wescott & Pascarella,
1988; Melanlioglu, 2020; Mert, Albayrak & Serin, 2013; Nath & Grote-Garcia, 2017; Ozbasl, 2020; Oztiirk
& Kayadibi, 2021; Seibert & Drolet, 1993; Tekin & Buyukikiz, 2019; Turhan, Bas & Karaca Turhan, 2020).
In these studies, it can be said that children's books are handled and evaluated in terms of certain criteria.
In the research, children's books were examined in terms of their formal and external structure features,
covers, binding methods, paper properties, sewing features, cover designs, writing styles and sizes.
Children's books were evaluated in terms of picture-text relations, text structures, text types, educational
values, conflict and problem-solving types, vocabulary, and readability as content and text features.

In this research, it is aimed to examine the Children's Book Series in the MEB Culture Publications
mobile application. The reason why the Children's Book Series in the MEB Culture Publications mobile
application was determined as the research material is that the application can be accessed via
smartphones and tablets. According to Turkish Statistical Institute [TUIK] (2021), the rate of use of
devices such as smartphones and tablets by children in Turkey is approximately 98% between the ages
of 6 and 15. This indicates that children can access the books in the Ministry of Education Culture
Publications Children's Book Series whenever they want to access them. According to Google Play data,
the number of downloads of the MEB Cultural Publications application is over 10 thousand (Google Play,
2021). In this direction, it can be said that the books in the Children's Book Series in the MEB Culture
Publications mobile application are easily accessible and frequently used books. In addition, narrative,
informative and poetic texts have different textual characteristics from each other. For this reason, during
the research process, it was aimed to classify the books in the structure of narrative text, which are more
common in the MEB Culture Publications Children's Book Series, in terms of literary genre, theme,
conflict type and root values.

Method: In this research, the Children's Book Series in the mobile application named MEB Kdltur
Yayinlari, which is published by MEB Culture Publications and open to free access on Google
Play/AppStore application providers, has been examined. 35 books, which were considered as research
material, were examined in terms of genre, theme, conflict type and educational value with the
document-material analysis technique in accordance with the structure of the qualitative research; The
obtained results are presented in tables by making frequency and percentage calculations.

Findings: 1t has been determined that the books in the narrative text structure in the MEB Children's
Book Series are mostly related to the theme of Virtues, our National Culture, the National Struggle and
Ataturk and the Individual and Society. Books on the themes of Emotions, Personal Development and
Child's World are limited; It has been concluded that the books on the themes of Nature and Universe,
Rights and Freedoms, Communication, Reading Culture, Health and Sports and Science and Technology
are quite limited.

The results of the research show that the books in the narrative text structure in the Ministry of
National Education Culture Publications Children's Books series consist of works in the genre of comics
and stories, in terms of literary genres. A very limited number of fairy tale and legend works; It has been
determined that works in the genre of fables, novels, plays, cartoons and humorous anecdotes are not
included at all.
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When the narrative texts in the Ministry of National Education Culture Publications Children's
Book Series are examined in terms of the root values in the Turkish Language Curriculum, it is found that
there is an intense relationship with the values of patriotism, benevolence, patience, love and
responsibility; It has been determined that there are fewer books related to the values of honesty,
friendship, self-control.

According to the results of the research, it has been determined that the narrative texts in the
MEB Culture Publications Children's Book Series focus on the conflict between the characters and the
inner conflict of the character. It has been determined that the conflict between nature and character
and the type of conflict between society and character are limited.

Suggestions: It has been determined that the books in the narrative text structure in the MEB Children's
Book Series are mostly related to the theme of Virtues, our National Culture, the National Struggle and
Atatlrk and the Individual and Society. As in the results of similar studies, it is observed that books on
the theme of Individual and Society are also heavily included in the MEB Children's Book Series in terms
of themes and subject headings under the themes. On the other hand, the fact that the books about
Virtues, Our National Culture and the National Struggle and Atatiirk are widely included in the narrative
text structure of the MEB Children's Book Series differs from the results of other studies. This difference
may be due to the fact that only narrative text structures were handled in the analysis process. Themes,
with the titles they contain, can affect the knowledge and the quality of the knowledge that children will
acquire in the reading process. For this reason, including common content in the series of children's
books to be created for children, as well as the topics of Nature and Universe, Rights and Freedoms,
Communication, Reading Culture, Health and Sports and Science and Technology, can create a richer
reading environment for the reader.

It is a negative situation that the literary genres of the books in the narrative text structure in the
Ministry of Education Culture Publications Children's Book Series are limited. Increasing the diversity of
the literary genres of the books in the narrative text structure of the Ministry of National Education
Culture Publications Children's Book Series can create a positive environment for the development of
the comprehension skills of the readers, the enrichment of their imaginations and the development of
the reading culture.

Although there are common values between the values in the narrative texts in the Ministry of
National Education Culture Publications Children's Book Series and the results of other studies, it is
difficult to say that there is an overlap. This research is based on the root values included in the Turkish
Language Curriculum. On the other hand, in the research of Bas & Biros (2019), Schwartz was based on
the List of Values, and in the research of Oksiiz, Keskin & Cetinkaya (2018), the values included in the
Life Studies Curriculum. In this respect, it can be said that there is not a balanced distribution in terms
of value in the Ministry of National Education Culture Publications' Children's Book Series, as in other
children's book selections. When children's books are considered as one of the educational materials
used in the value education process, benefiting from the results of this research in determining the story
books in the Ministry of National Education Culture Publications Children's Book Series can help for a
balanced distribution of values.

The diversity of conflict types can be effective in improving the problem-solving skills of the
individual. Ogulmis (2006) has good will in reaching conflict resolution; believing that problems have
more than one solution; a win does not necessarily mean the other side loses; approaching problems
from different perspectives and being an active listener to learn from others' perspectives; Avoiding the
use of force, focusing on problems rather than situations; He states that the behaviors to consider
emotions can be effective. In this direction, the diversity of conflict types in children's books can be
created opportunities to develop children's problem-solving skills in conflict processes. For this reason,
adding books that include examples of the conflict between nature and character and the conflict
between society and character in the narrative text-structured books in the Ministry of National
Education's Culture Publications Children's Book Series can create an environment for children to
develop their problem-solving skills.
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Ozet

Bu arastirmada MEB Kiiltiir Yayinlart mobil uygulamasinda yer alan Cocuk Kitaplart
Dizisindeki hikdye edici kitaplarin incelenmesi amaclanmustir. Bu dogrultuda
kitaplar nitel arastirmanin yapisina uygun olarak dokiiman-materyal incelemesi
teknigi ile degerlendirilmistir. Calisma siirecinde MEB Kiiltiir Yaywnlart Cocuk
Kitaplar Dizisinde yer alan hikdye edici kitaplar arastirma materyali olarak
belirlenmistir. Arastirma siirecinde 35 kitap veri toplama aract olarak olusturan
Hikéye Edici Kitap Inceleme Listesi (HiL) kullaniarak incelenmistir. Veeri toplama
aract dogrultusunda kitaplar Tiirkce Dersi Ogretim Programinda yer alan tiir, tema
ve kék degerler acisindan ve ayrica ¢atisma tirleri acisindan degerlendirilmistir.
Arastirma sonuclarina gére kitaplarda tiir acisindan yogun olarak hikéye ve ¢izgi
roman tiiriindeki eserlere yer verildigi; fabl, masal, efsane, roman, tiyatro, karikatiir
ve mizahi fikra tiiriindeki eserlere nadiren yer verildigi belirlenmistir. Tiirk¢ce Dersi
Ogretim Programinda yer alan temalar acisindan ise Erdemler, Milli Miicadele,
Atatiirk ve Milli Kilttirim{iz ve Vatandagslik temalariyla ilgili hikdye edici metinlerin
daha yogun oldugu; Doda ve Evren, Hak ve Ozgiirliikler, iletisim, Okuma Kiiltiirii,
Saglik ve Spor ve Bilim ve Teknoloji temalarwyla ilgili kitaplarin oldukga stnurlt oldugu
tespit edilmistir. K6k degerler acisindan kitaplarin vatanseverlik, yardimseverlik ve
sabur degerleri lizerine yogunlastigy, dlirlistliik, sevgi, adalet, dostluk ve 6zdenetim
degerlerine daha az yer verildigi gériilmdistiir. Catisma tirleri acisindan ise hikdye
edici metinlerde siklikla karakterler arasinda ¢atisma ve karakterin kendi ic
catismastnin yer aldigy; tabiat ile catisma ve toplum ile ¢atisma tiiriiniin daha az
bulundugu belirlenmistir.

Anahtar Kelimeler: MEB kiiltiir yaywinlar, Cocuk kitaplart dizisi, Tiir, Tema, Deger,
Catisma
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GIRiS

Cocuk edebiyati Urinleri bireyin basta dil ve okuryazarlik becerileri olmak tGzere bilissel, sosyal, psikolojik
vb. alanlarda gelisimini desteklemek icin cesitli firsatlar olusturabilecek olanaklara sahiptir. Cocuk
edebiyati Urlnlerinin ele aldigi konular, bu konulari ele als bigimleri ve ¢cocugun diinyasina gorelik
kavrami basta cocuk kitaplari olmak Uzere cocuk edebiyati Urtnlerinin dil ve okuryazarlik egitiminin
ayrilmaz bir parcasi olmasini saglamaktadir.

Cocuk kitaplari bebeklikten itibaren bireyin diinyasinda var olan ve aileler, 6gretmenler ve ¢ocuklar
tarafindan siklikla kullanilan materyallerdendir. Okuma yazmanin &grenilmesine kadar gecen surecte
resimli cocuk kitaplari ile gergeklestirilen dinleme, izleme, anlama ¢alismalari; gorsel okuma deneyimleri
sesbilgisel farkindalik, yazi farkindaligi ve alici ve ifade edici dil becerileri basta olmak lzere erken
okuryazarlik becerilerinin gelisimi strecinde dnemli bir katkiya sahiptir (Akoglu, Ergll ve Duman, 2014;
Bayraktar, 2018; Bicakgl, Er ve Aral, 2018; Efe ve Temel, 2018; Ergl, Sarica ve Akoglu, 2016; Justice ve
Ezell, 2000; Riley, 2006; Whitehurst ve Lonigan, 1998). Erken ¢ocukluk déneminden itibaren ¢ocuk
kitaplari ile anlamli bir etkilesim icinde saglanan bu katki cocuklarin okuma yazmayi 6grenme siirecinde
daha az giclikle micadele etmelerin saglayabilir. Bu nedenle ¢ocuk kitaplarinin dogumdan itibaren
bireyin okuryazarlik gelisimi stirecinde dnemli bir etkiye sahip oldugunu ifade etmektedir. Uluslararasi
Okuryazarlik Dernegi (2019) ise ailelere cocuklarinin okuryazarlik gelisimlerini desteklemek igin sundugu
Oneriler arasinda etkilesimli kitap okuma etkinliklerin en dnemli destek olarak tanimlamaktadir.

Cocuk kitaplarinin bireyin okuma yazma becerilerini gelistirme acisindan sundugu olanaklarla
okuryazarlik gelisimini etkilemektedir. Tirkce Dersi Ogretim Programinda ilk okuma yazma sirecinin
birinci sinifin sonuna dek tamamlanmasi ve Gclincl sinif diizeyinde de akici okumaya tam anlamiyla
ulagsmis olmasi beklenmektedir. Daha sonraki yillarda ise dil becerileri olarak dinleme, konusma, okuma
ve yazma becerilerinin potansiyelinin en Ustline ulastirimasi hedeflenmektedir (Milli Egitim Bakanligi
[MEB], 2019). Cocuk kitaplari bireyin dil becerilerini etkilemeyle birlikte okuma kdiltlriiniin olusmasinda
da 6nemli bir faktor olarak bulunmaktadir. Erken ¢ocukluktan yetiskinlige dek hayatin her alanina gesitli
sekillerde etki eden cocuk kitaplari bireyin okumaya iliskin tutumuna ve okuma kdlttrini olusturmasina
da etki etmektedir (Aytas, 2003; Karakus, 2014; Oztirrk, 2020; Temizytrek, 2003). Bu haliyle cocuk
kitaplarinin dil becerilerine olan etkisinin yaninda okuma kilttrini olusturmasi agisindan da ele almak
gerekmektedir.

Cocuk kitaplari barindirdiklari nitelik agisindan ¢ocuklarin okuryazarlik becerilerine ¢esitli sekillerde
etki edebilmektedir. Bu durum pek ¢ok arastirmacinin dikkatini ¢ekmis, haliyle pek ¢ok cocuk kitabi da
arastirmacilarin  bicimsel ve iceriksel 6zellikleri acgisindan siklikla inceledigi materyaller haline
donlsmistir (Bulut ve Kusdemir, 2013; Danowski ve Robinson, 2012; Demircan, 2006; Filipovi¢, 2018;
Gonen, Uygun, Erdogan ve Katranci, 2012; Korikgt, 2012; Silalahi, Juliana, Citradi ve Cecilia, 2021;
Veziroglu ve Gonen, 2012). Bu arastirmalarda incelenecek cocuk kitaplarinin belirlenmesinde ve
degerlendirme bicimlerinde cesitli yontem ve tekniklerin kullanildigi gérilmektedir. Degerlendirilecek
cocuk kitaplarinin belirlenmesinde arastirma amaglar dogrultusunda bir yazarin cocuk kitaplar serisi,
sadece bir cocuk kitab, belirli bir 6lctitu saglayan (tarih araligi, 6zel gereksinimli kahramanlari olan, yas
ya da sinif diizeyi vb.) cocuk kitaplari, yayinevlerinin cocuk kitaplari serileri, cesitli kurum ya da kuruluslar
(MEB, Kdiltir Bakanhgr vb.) tarafindan olusturulmus seckiler ve katalog taramalarinin ele alindig
gorilmektedir (Bas ve Biros, 2019; Dyches, Prater ve Cramer, 2001; Fitri ve Waluyo, 2020; Guzelyurt ve
Ozkan, 2018; Kirkgdz ve Diken, 2019; Knafle, Wescott ve Pascarella, 1988; Melanlioglu, 2020; Mert,
Albayrak ve Serin, 2013; Nath ve Grote-Garcia, 2017; Ozbasi, 2020; Oztiirk ve Kayadibi, 2021; Seibert ve
Drolet, 1993; Tekin ve Buyukikiz, 2019; Turhan, Bas ve Karaca Turhan, 2020). Bu arastirmalarda ¢ocuk
kitaplarinin belirli 6lcttler tarafindan ele alindigi ve degerlendirildigi sdylenebilir. Arastirmalarda bicimsel
ve dis yapi ozellikleri acisindan ¢ocuk kitaplarinin kapaklari, ciltleme ydntemleri, kagit 6zellikleri, dikis
dzellikleri, kapak tasarimlari, yazi bicimleri ve ebatlari vb. ézelliklerinin ele alindigi gérilmektedir. ierik
ve metin Ozellikleri agisindan ise resim-metin iliskileri, metin yapilari (bilgilendirici, hikaye edici, siir),
metin tirleri (hikdye, roman, karikatir, ani, biyografi vb.), egitsel degerleri, catisma ve problem ¢ézme
turleri, kelime varhgi, okunabilirlik dlzeyi, toplumsal cinsiyet vb. pek ¢ok icerik agisindan
degerlendirmeye tabi tutulmuslardir. Arastirmalarda ulasilan sonuglar agisindan ortak noktalar bulunsa
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da her bir arastirmada farkli bir kitap belirleme 0l¢litii ve degerlendirme siireci yaritialdigi icin arastirma
sonuglarinin farkhlastigr sdylenebilir. Bakirci, Yildiz ve Ceran (2021) tarafindan yapilan arastirmada Can
Cocuk ve Gun Isigi Yayinlarindan 2019 yilinda ¢ikan ¢ocuk kitaplari incelenmistir. Turhan, Bas ve Karaca
Turhan'in (2020) arastirmasinda dort farkh yayinevinin 665 Tirk ¢ocuk kitabi temalari agisindan ele
alinmistir.  Oksiiz, Keskin ve Cetinkaya (2018) tarafindan vyapilan arastirmada sosyal medya
platformlarinda en fazla onerilen resimli cocuk kitaplari incelenmistir. Dyches, Prater ve Cramer (20071)
tarafindan yapilan arastirmada otizim ve 6zel gereksinimli cocuklar cocuk kitaplarindaki karakterler
agisindan incelenmistir. Ozbasi (2020) ise Aytiil Akal masallarini Tiirkce Dersi Ogretim Programinda yer
alan kok degerler agisindan degerlendirmistir. Bas ve Biros (2019) tarafindan yapilan arastirmada ise
ceviri cocuk edebiyati eserlerinde yer alan degerler incelenmistir. Samur ve Arikan (2018) tarafindan Behig
Ak'in cocuk kitaplari Gizerine yapilan arastirmada kitaplardaki ¢atisma tirleri belirlenmistir. Nath ve Grote-
Garcia, (2017) tarafindan yapilana rastirmada go¢men ¢ocuk kahramanlari olan resimli covuk kitaplari
incelenmistir. Melanloglu (2020) tarafindan yapilan arastirmada ise multeci kahramanlarin yer aldigi
c¢ocuk edebiyati Urinleri degerlendirilmistir. Bu arastirmada ise MEB Kiltir Yayinlari mobil
uygulamasinda yer alan Cocuk Kitaplari Dizisinin incelenmesi amaclanmistir. MEB Kiltlr Yayinlari mobil
uygulamasinda yer alan Cocuk Kitaplari Dizisinin arastirma materyali olarak belirlenmesinin nedeni ise
uygulamanin akilli telefon, tablet vb. bir arag ile ulasilabilir olmasidir. Turkiye'de ¢ocuklarin akilli telefon,
tablet vb. araclar kullanim orani Tirkiye istatistik Kurumu [TUIK] (2021) verilerine gére 6 — 15 yas
araliginda yaklasik %98 diizeyindedir. Bu durum ¢ocuklarin erismek istedikleri durumda MEB Kultir
Yayinlari Cocuk Kitaplari Dizisindeki kitaplara ulasabilecedine isaret etmektedir. MEB Kiltlr Yayinlari
uygulamasinin Google Play verilerini gore indirilme sayisini 10 binin Gzerinde oldugu gorilmektedir
(Google Play, 2021). Bu dogrultuda MEB Kiltir Yayinlari Mobil Uygulamasinda yer alan Cocuk Kitaplari
Dizisindeki kitaplarin kolaylikla ulasilabilir ve siklikla kullanilan kitaplardan olustugu soylenebilir. Buna ek
olarak hikaye edici, bilgilendirici ve siir metin tirtindeki kitaplar birbirlerinden farkli metin 6zellikleri
tasimaktadirlar. Bu gerekceyle arastirma siirecinde MEB Kltlir Yayinlari Cocuk Kitaplari Dizisinde daha
fazla yer alan hikaye edici metin yapisindaki kitaplarin edebi tiir, tema, kok dederler ve catisma tirleri
agisindan tasnif edilmesi amaglanmistir. Bu temel amag dogrultusunda su sorulara cevap aranmistir;

MEB Kdiltlr Yayinlari Cocuk Kitaplari Dizisinde yer alan hikaye edici metin yapisindaki kitaplarin

. Turkce Dersi Ogretim Programlarinda yer alan edebi tiirler acisindan dagilimi nasildir?
. Turkce Dersi Ogretim Programlarinda yer alan temalar acisindan dagilimi nasildir?

. Tirkce Dersi Ogretim Programlarinda yer alan kék degerler acisindan dagilimi nasildir?
. Catisma turleri agisindan dagilimi nasildir?

AW =

YONTEM

Bu arastirmada MEB Kultlr Yayinlar tarafindan yayimlanan ve Google Play/AppStore uygulama
saglayicilarinda Ucretsiz olarak erisime agik olan MEB Kiltir Yayinlari isimli mobil uygulamadaki Cocuk
Kitaplar Dizisi incelenmistir. Arastirma materyali olarak ele alinan kitaplar tir, tema, deger ve ¢atisma
tlrt agisindan nitel arastirmanin yapisina uygun olarak dokiiman-materyal incelemesi teknigi ile
incelenmistir. Dokiiman-materyal incelemesi arastirilmasi hedeflenen olgu ve olaylar hakkinda bilgi
iceren yazili ve gorsel materyallerin analizini kapsamaktadir (Simsek ve Yildirim, 2011). Bu ¢alismada da
arastirma materyali olarak belirlenen MEB Kultlr Yayinlari Cocuklari Kitaplari Dizisindeki hikaye edici
metin yapisindaki kitaplar arastirmanin alt problemleri dogrultusunda incelenmis ve analiz edilmistir.

Arastrmanmin materyali

Bu arastirmada MEB Kultir Bakanhg tarafindan yayimlanan ve MEB Kiltlir Yayinlari mobil
uygulamasinda Cocuk Kitaplari Dizisi olarak yer alan hikaye edici metin yapisindaki kitaplar ele alinmistir.
MEB Kultlr Yayinlari Mobil uygulamasinda Cocuk Kitaplari Dizisinde dijital olarak bulunan hikaye edici
metin yapisindaki 39 kitap arastirma materyali olarak incelenmistir. Arastirma materyali olarak incelenen
kitaplarla ilgili bilgiler Tablo 1'de sunulmustur.
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Tablo 1. Arastirma materyali olarak ele alinan cocuk kitaplar: dizisindeki hikdye edici kitaplara iliskin bilgiler

Sira  Kitabin Adi Yazar/Uyarlayan Resimleyen ::xlh': Diizey
1 Ah Bir Buylsem Serap Kurbanoglu  ilknur Ates 2017 0. Oncesi+
2 Can'in Kuslar Nazan Ozeng Ucak  Zeynep Bassa 2017 0. Oncesi+
3 Canakkale Destani Orhan Dindar Orhan / Erhan Dindar 2020 Ortaokul+
4 *Cocuk Kahramanlar Orhan Dindar Orhan / Erhan Dindar 2020 ilkokul+
5 Cok. Kapan. Tutun Nurben Dogan Sinem / Evren Savas 2020 0. Oncesi+
6 Dogrucu Dosdogrucu Davut Suleyman Teyek Elgin Sahal 2019 Ortaokul+
7 Durustlik ve Konfligyts ?;f:\iif;?:jd / Elif Varol Ergen 2019 ilkokul+
8 Ezineli Yahya Cavus Tabyadaki izler Mukadder Bilgili Belirtilmemis 2019 Ortaokul+
9 Fatih Sultan Mehmet Orhan Dindar Orhan / Erhan Dindar 2019 Ortaokul+
10 Gondller Sultani Yunus Emre Orhan Dindar Orhan / Erhan Dindar 2019 Ortaokul+
1 Glinaydin Zelis Uzeyir Giindiiz Belirtiimemis 2019 0. Oncesi+
12 iyi Uykular Kirmizi Balik Stiheyla Pinar Hakki Engin Giderer 2019 0. Oncesi+
13 Keloglan Altin Kus Ahmet Yozgat Ahmet Yozgat 2019 ilkokul+
14 Kendine Gliven ve Mimar Sinan Emfr::aDTJ?akr/ S:::waerz] Emrah 2017 ilkokul+
15 Kinali Hasan-Vatan Sana Emanet Ogul Yusuf Dursun Belirtilmemis 2021 Ortaokul+
16 *Laklakgl Kaplumbagalar Ayse Kilimci Mustafa Afsin Gurler 2021 ilkokul+
17 Malazgirt 1071 Orhan Diindar Orhan / Erhan Diindar 2021 ilkokul+
18 Melek Hanimin Ciftligi Merhamet Fatma Aydar Belirtilmemis 2021 Ortaokul+
19 Meraklilik ve Evliya Celebi Esra Celik Banu Sigrar 2017 ilkokul+
20 *Mesneviden Oykiiler Hicabi Kirlangig¢ Belirtilmemis 2017 ilkokul+
21 Modern Tip Biliminin Onciisii ibni Sina Orhan Diindar Orhan / Erhan Dindar 2017 ilkokul+
22 Mondros'tan Mudanya'ya Orhan Dindar Orhan / Erhan Dindar 2017 Ortaokul+
23 Munzur Efsanesi Hatice Gllensoy Belirtilmemis 2017 ilkokul+
24 Mustecip Onbasi-Denizlerin Tahti Veli Ustiin Belirtilmemis 2018 Ortaokul+
25 *Nasreddin Hocadan Ztﬁ::fa Afsin Mustafa Afsin Gurler 2017 ilkokul+
26 Ogdrenme ve Marie Curie gg;hzil(é;tlf Seda Yazic 2018 ilkokul+
27 lezngsﬁ:;ag;:zl Orhan Dindar Orhan / Erhan Dindar 2019 Ortaokul+
28 Safiye Huseyin Korkuya Vakit Yok Huri Dursun Ozkan  Belirtiimemis 2018 Ortaokul+
29 Seyit Onbasi Yikind Kalbiyle Tasiyan Yigit Mehtap Teker Belirtilmemis 2018 Ortaokul+
30 Sihirli Firca Perihan Karayel Sukran Kirc 2018 ilkokul+
31 Yaltakcioglu Yumsik Suleyman Teyek Belirtilmemis 2018 Ortaokul+
32 :(/:bay Mustafa Kemal Atatiirk Umudumuz Kadir Girgin Belirtilmemis 2018 Ortaokul+
33 Yavuz Sultan Selim Bekir Erdem Orhan / Erhan Dindar 2017 Ortaokul+
34 ;\(/?:2?;' Ismail Hakli Bey Karanlik limanin Istk Okcu Belirtilmemis 2018 Ortaokul+
35 ng:ray Yusuf Kenan Efendi Yusufcuklar da Z/:\[/]ez!:!yyen Glven Belirtilmenis 2017 Ortaokul+
36 Zelis Anaokulunda Uzeyir Giindiiz Belirtilmemis 2017 0. Oncesi+
37  Zelis Bir Yasinda Uzeyir Giindiiz Belirtiimemis 2017 0. Oncesi+
38 Zelis Yiriyor Uzeyir Giindiiz Belirtilmemis 2017 0. Oncesi+
39 Zelise Kardes Geliyor Uzeyir Giindiiz Belirtilmemis 2017 0. Oncesi+

metin yapisindadir.

Arastirma materyali olarak ele alinan MEB Kiiltir Yayinlari Cocuk Dizisinde toplam 62 adet kitap
bulunmaktadir (01.02.2022). Bu kitaplarin 39'u hikaye edici metin yapisinda 23’ de bilgilendirici veya siir

Yapilari

bakimindan metinler

hikaye edici,

bilgilendirici

ve siir

olarak

siniflandirilmaktadir (Akyol, 2011). Arastirma slirecinde Cocuk Yayinlari Dizisindeki hikaye edici metinlerin
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ele alinmasinin nedeni yogun olarak bulunan metin yapisi olmasidir. Bilgilendirici ve siir yapisindaki
metinlerin arastirma disinda tutulmasini nedeni ise yapisal olarak farkli 6zellikler barindirmalarindan
dolayi tek bir ¢alismanin icinde tim yapi tirlerindeki metinlere yonelik ozelliklerin tasnifinin anlasilir
olmayacagi dislincesidir. Bu dogrultuda arastirma materyali olarak Cocuk Kitaplari Dizisinde yer alan
hikaye edici metin yapisindaki 39 kitap incelenmistir. Kitaplarin son baski yillari 2017 ile 2021 tarihleri
arasinda degismektedir. 21 kitabin resimleyen bilgileri sunulmus, 18 kitabin ise resimleme bilgileri
bulunmamaktadir. Kitaplarin tamami Tirkce olup ceviri kitap yer almamaktadir. Ayrica arastirma
materyali olarak belirlenen 39 kitapta da yas/sinif/diizey ile ilgili bir &neri ya da ydnlendirme
bulunmamaktadir. Buna ragmen kitaplarin 9'unun okul dncesi, 13'Unin ilkokul ve 17'sinin ortaokul
diizeyinde kitaplar oldugu ifade edilebilir. Arastirma materyali olarak ele alinan kitaplarin bir kisminda
birden fazla hikdye bulunmaktadir. Cocuk Kahramanlar isimli kitapta (i, Mesneviden Oykdiler isimli
kitapta 23, Nasreddin Hoca isimli kitapta 6 ve Laklak¢l Kaplumbapa isimli kitapta 17 alt hikaye
bulunmaktadir. Tablo 1'de alt hikayeleri olan kitaplar belirtiimis olup bu dogrultuda Cocuk Kitaplari
Dizisinde 39 kitap olmasina ragmen istatistiksel yanhlik olusturmamak icin alt hikayeleri bulunan kitaplar
arastirma kapsaminin disinda tutulmustur. Bu haliyle 35 hikaye edici kitap tiir, tema, deger ve catisma
tlirt agisindan degerlendirilmistir.

Veri Toplama Araclari ve Siireci

Arastirmada veri toplama araci olarak olusturulan Hikdye Edici Kitap inceleme Listesi (HiL)
kullanilmistir. HiL alti kisimdan olusmaktadir. Bunlar Kiinye Bilgileri, Edebi Tiir, Temalar, K6k Degerler ve
Catisma Turl bashklandir. Veri toplama araci olarak kullanilan HiL'in yapisi asagidaki Tablo 2'de ifade
edilmistir

Tablo 2. Hikdye edici kitap inceleme listesinin (HiL) icerigi

inceleme Alani incelenen Ozellikler

Kiinye Bilgileri Kitabin AFjI./ Yazar / Uyarlayan / Resimleyen / Ceviren / Yayinevi / Orijinal Dili / Yas Onerisi /
Yayin Tarihi

Edebi Tiirii (;‘|zg| Roman / Fabl / Hikaye / Karikatlir / Masal / Efsane / Destan / Mizahi Fikra / Roman /
Tiyatro
Erdemler / Milli Kultarimiz / Milli Miicadele ve Atattirk / Birey ve Toplum / Okuma Kulttra /

Tema iletisim / Hak ve Ozgiirlikler / Kisisel Gelisim / Bilim ve Teknoloji / Saglik ve Spor / Zaman ve
Mekan / Duygular / Doga ve Evren / Sanat / Vatandaslk / Cocuk Dinyasi

. . Adalet / Dostluk / Diristliik / Ozdenetim / Sabir / Saygi / Sevgi / Sorumluluk / Vatanseverlik /
Kok Deger

Yardimseverlik

Tabiat ile Karakter Arasinda Catisma / Karakter Arasinda Catisma / Toplum ile Karakter Arasinda

Gatisma Tiird Catisma / Karakterin Kendi i¢ Catismasi

MEB Kiiltir Yayinlari Cocuk Kitaplari Dizisinde yer alan hikaye edici metin yapisindaki kitaplar HiL
kapsaminda yer alan basliklar dogrultusunda incelenmistir. Her bir kitap kodlanmis ve edebi tiir, tema,
deger ve catisma tlrl agisindan tasniflenmistir. Bu siirecte Akyol'un (2011) hikaye edici metinlerin
dzelliklerine iliskin tanimlamalari ve Tiirkce Dersi Ogretim Programinda yer alan edebi tiirler, temalar ve
kok degerler dikkate alinmistir;

Tirkge Dersi Ogretim Programinda Erdemler, Milli Kaltirimiiz, Milli Miicadele ve Atatiirk, Birey ve
Toplum, Okuma Kdiltrd, iletisim, Hak ve Ozgurliikler, Kisisel Gelisim, Bilim ve Teknoloji, Saglk ve Spor,
Zaman ve Mekan, Duygular, Doga ve Evren, Sanat, Vatandaslik ve Cocuk Diinyasi olmak Uzere 16 tema
yer almaktadir. Bu temalardan; “Erdemler”, “Milli KaltGrimaz”, “Milli Micadele ve Atatiirk” temalarinin
her sinif dizeyinde islenmesi zorunludur. Zorunlu temalar disinda verilen diger temalar se¢meli
temalardir. Milli Egitim Bakanliginin hazirladigi tim égretim programlarinda ve Tirkce Dersi Ogretim
Programinda da adalet, dostluk, diristlik, 6z denetim, sabir, saygi, sevgi, sorumluluk, vatanseverlik ve
yardimseverlik degerli ortak "kék degerler” olarak yer almaktadir. Buna ek olarak Tirkge Dersi Ogretim
Programinda ders kitaplarinda kullanilacak hikaye edici metinlerin edebi tlrlerini ise Cizgi Roman, Fabl,
Hikaye, Karikatlir, Masal, Efsane, Destan, Mizahi Fikra, Roman ve Tiyatro olarak ifade etmislerdir (MEB,

2019).
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Hikaye edici metin yapilarindaki catisma tirlerinin incelenmesinde ise Lukens (1995) tarafindan
tanimlanan ve Akyol (2011) tarafindan uyarlanan siniflandirmalar temel alinmistir. Bu dogrultuda hikaye
edici metin tlrlerinde dort tlr catisma bigiminin oldugu ifade edilebilir;

e Tabiat ile karakter arasindaki catisma: Bu ¢atisma tiiriinde kahraman giiciniin sinirlarini asan
tabiat dengelerini degistirme veya zor sartlar altinda yasama micadelesi icindedir. U¢suz
bucaksiz bir ormanda kaybolmak ve orada yasamak zorunda olmak bu catisma tiirline 6rnek
olarak verilebilir.

e Toplum ile karakter arasindaki ¢atisma: Bu ¢catisma tlriinde kahramanin 6zellikleriyle toplumun
Ozellikleri bagdasmamaktadir. Kahraman toplumun duslncesini degistirme dislincesiyle
hareket etmektedir.

o Karakterler arasindaki catisma: Bu ¢atisma tlriinde iki kahramanin birbirine Ustlinliik saglama
mucadelesi vardir.

e Karakterin kendi i¢ catismasi: Bu ¢atisma titlinde psikolojik boyutu 6ne ¢ikan bir anlatim vardir.
Hikayede kahraman kendi i¢ diinyasinda huzur arama pesinde veya yapacadi bir isle ilgili karar
verme miicadelesindedir.

Arastirma slrecinde MEB Kdltiir Yayinlari Mobil Uygulamasinda yer alan Cocuk Kitaplari
Dizisindeki 39 hikaye edici kitap Tiirkce Dersi Ogretim Programlarinda yer alan tema, deger ve edebi tiir
ozellikleri agisindan; Lukens (1995) tarafindan tanimlanan ve Akyol (2011) tarafindan uyarlanan catisma
tirleri acisindan incelenmistir. inceleme stirecinde her bir kitap ve metin ilk olarak kodlanmis, kiinye
bilgileri tanimlandiktan sonra her bir metin okunarak yukarida ifade edilen 6zellikler agisindan tasnif
edilmistir.

Arastirmanin gecerlik ve glivenirlik calismalari kapsaminda arastirma materyali olarak belirlenen
Cocuk Kitaplari Dizisindeki hikaye edici metin yapisindaki kitaplar bagimsiz iki arastirmaci tarafindan
Hikaye Edici Kitap inceleme Listesinde yer alan kategoriler acisindan ayri ayri betimleyici kodlama olarak
degerlendirilmistir. Kitaplara iliskin tiir, tema, deder ve catisma tlrl agisindan yapilan degerlendirmeler
uyum gosterdiginde (+) gostermediginde (-) olarak isaretlenmistir. (+) isareti olanlar goris birligini, (-)
olarak isaretlenmis olanlar goris ayriligini temsil etmektedir. Her bir kitap igin yapilan degerlendirme
sonucunda iki bagimsiz arastirmacinin sonugclari Miles ve Huberman (1994) giivenirlik formdiliine (goris
birligi / (gorus birligi+goris ayriidi) gore degerlendirilmisitir. Arastirmacilar arasindaki uyum orani %90
olarak hesaplanmistir. Miles ve Huberman (1994) bu orann %80 ve Uzerinde olmasi halinde gtvenilir
sonuglar tasidigini ifade etmektedir (Baltaci, 2017). Gegerlik calismalari kapsaminda arastirma stirecinde
ulasilan veriler ve bulgular ilgili kavramsal literatiir ve benzer arastirma bulgulari géz 6niine alinarak
degerlendirilmis, ayrica alan uzmanlarinin (Sinif Egitimi alaninda Dr. Ogr. Uyesi, Tirkce Egitimi alaninda
Dr. Ogr. Uyesi ve Sinif Egitimi alaninda Ars. Gér.) bu degerlendirmeler (izerinde denetim olusturmasi
saglanmistir. Ek olarak gecerligi desteklemek amaciyla arastirma siirecinde takip edilen asamalar veri
toplama araci, veri toplama sureci ve analizi baslklari altinda detayh olarak agiklanmistir.

Verilerin Analizi

Arastirmanin veri analiz stirecinde Akyol (2011) ve Tirkce Dersi Ogretim Programi (2019) temel
alinarak olusturulan Hikaye Edici Kitap inceleme Listesinden (HiL) elde edilen veriler ilk olarak Excel
programina aktarilarak ilgili basliklar altinda tanimlanmistir. Arastirma siirecinde cevap aranan alt
problemler dogrultusunda veriler betimlenmistir. Ulasilan sonuglar ylzde ve siklik hesaplamalari
yapilarak tablolara donusturilmustar.

Arastirmanun Etik izni

Arastirma slrecinde dokiman incelemesi teknigi kullanilmistir. Arastirma materyali olarak
incelenen Cocuk Kitaplari Dizisindeki kitaplarin bilgileri aragtirma materyali kisminda sunulmustur. insan
Uzerinde herhangi bir arastirma yuritilmedigi icin etik kurul onay belgesi gerekmemektedir. Bununla
birlikte yapilan bu calismada “Yuksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi gerektigi belirtilen tim kurallara uyulmustur. Yonergenin ikinci bolimi olan
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"Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemler” bashdi altinda belirtilen eylemlerden higbiri
gerceklestirilmemistir.

BULGULAR

Arastirmanin bu kisminda veri analizi sonucunda ulasilan bulgular arastirmanin alt problemleri
dogrultusunda sunulmustur. MEB Kultir Yayinlari Mobil Egitim Uygulamasinda yer alan Cocuk Kitaplari
Dizisindeki hikaye edici kitaplar edebi tirler, temalar, kok degerler ve ¢atisma tirleri agisindan incelenmis
ulasilan bulgular siklik ve ylizde sonuglari eklenerek tablolar halinde sunulmustur.

1. MEB Kiiltiir Yaywnlart Cocuk Kitaplar: Dizisinde Yer Alan Hikdye Edici Metinlerin Edebi
Tiirler Acisindan Daguume:

Arastirmanin ilk alt problemi kapsaminda MEB Kultur Yayinlart Cocuk Kitaplari Dizisizindeki hikaye
edici kitaplarin edebi tirleri incelenmistir. Bu dogrultuda sorular Cizgi Roman, Fabl, Hikaye, Karikatr,
Masal, Efsane, Destan, Mizahi Fikra, Roman, Tiyatro tirleri acisindan tasnif edilmistir. Ulasilan bulgular
siklik ve ylizde hesaplamalari ile Tablo 3'te ifade edilmistir.

Tablo 3. MEB Kiiltiir Yayinlart Cocuk Kitaplart Dizisinde yer alan hikaye edici metinlerin edebi tiirler agisindan daguimt

Edebi Tiir  Sikhk Yiizde Kitaplar

Hikaye 24 66.67 Can'in Kuslari / Duristlik ve Konfligyiis / Seyit Onbasi Yikinid Kalbiyle Tasiyan Yigit /
Yarbay Mustafa Kemal Atatlirk Umudumuz Var / Ezineli Yahya Cavus Tabyadaki izler /
Safiye Hiseyin Korkuya Vakit Yok / Mistecip Onbasi-Denizlerin Tahtu / Melek Hanimin
Ciftligi Merhamet / Kinali Hasan-Vatan Sana Emanet Ogus / Yiizbagi ismail Hakki Bey
Karanlk limanin Martisi / Yuzbasi Yusuf Kenan Efendi Yusufcuklar da Aglar / Zelis
Anaokulunda / Zelise Kardes Geliyor / Zelis Bir Yasinda / Zelis Yirtyor / Glinaydin Zelis
/ Kendine Giiven ve Mimar Sinan / Sihirli Firca / Ogrenme ve Marie Curie / Meraklilk
ve Evliya Celebi / lyi Uykular Kirmizi Balik / Yaltakcioglu Yumsik / Ah Bir Bliylisem

Cizgi 8 22.22 Mondros'tan Mudanya'ya / Goniller Sultani Yunus Emre / Plevne Kahramani Gazi
Roman Osman Pasa / Modern Tip Biliminin Onciisii ibni Sina / Canakkale Destani / Fatih Sultan
Mehmet / Malazgirt 1071 / Yavuz Sultan Selim
Masal 2 5.56 Dogrucu Dosdogrucu Davut / Keloglan Altin Kus

Efsane 1 2.78 Munzur Efsanesi
Fabl 1 2.78 Cok. Kapan. Tutun
Mizahi 0 0.00

Fikra j

Karikatiir 0 0.00 -

Roman 0 0.00 -

Tiyatro 0 0.00 -

Toplam 35 100.00

Tablo 3 incelendiginde MEB Kdltir Yayinlari Cocuk Kitaplari Dizisinde yer alan hikaye edici
metinlerin yogun olarak hikaye ve cizgi roman tiriindeki eserlerden olustugu gézlemlenmektedir. Hikaye
tiriinde 24 kitap yer almakta bu da Cocuk Kitaplari Dizisinde yer alan kitaplarin yarisindan fazlasinin
(%66,67) hikaye turtindeki kitaplardan olustuguna isaret etmektedir. Cocuk Kitaplari Dizisinde yer alan
hikaye edici metinlerin 8'i ¢izgi roman (%22), 2'si fabl (%6) tirlindeki eserlerdir. Geriye kalan kitaplarin
1'i fabl, 1'i de efsane tiriindeki kitaplardir. Roman, tiyatro, karikatiir ve mizahi fikra tlriindeki eserlerin
ise MEB Kiltur Yayinlari Cocuk Kitaplari dizisinde yer almadigi gorilmektedir. Bu bulgulardan hareketle
Cocuk Kitaplari dizisinde ve ¢izgi roman tiiriindeki eserlerin yogun olarak yer aldigi ifade edilebilir. Masal,
efsane ve fabl tiriindeki eserlere oldukgca sinirli sayida; roman, tiyatro, karikatir ve mizahi fikra trindeki
eserlere de hig yer verilmedigi sdylenebilir.

2. MEB Kiiltiir Yaywnlart Cocuk Kitaplart Dizisinde Yer Alan Hikaye Edici Kitaplarun Tiirkce
Ogretim Programinda Yer Alan Temalar Agisindan Daguimu:

Arastirmanin ikinci alt problemi kapsaminda MEB Kaultir Yayinlari Cocuk Kitaplari Dizisizindeki
hikdye edici kitaplar Tirkce Ogretim Programinda yer alan temalar acisindan incelenmistir. Bu
dogrultuda kitaplar Erdemler, Milli Kultarimiz, Milli Micadele ve Atatlrk, Birey ve Toplum, Okuma
Kaltard, iletisim, Hak ve Ozgurliikler, Kisisel Gelisim, Bilim ve Teknoloji, Saglik ve Spor, Zaman ve Mekén,
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Duygular, Doga ve Evren, Sanat, Vatandaslk ve Cocuk Diinyasi temalara agisindan tasnif edilmistir.
Ulasilan bulgular siklik ve yiizde hesaplamalari ile Tablo 4'te ifade edilmistir.

Tablo 4. MEB Kiiltiir Yaywinlart Cocuk Kitaplar: Dizisinde yer alan hikdye edici metinlerin Tiirkce Ogretim Programinda
yer alan temalar agisindan dagilimt

Temalar Sikhik Yiizde Kitaplar

Munzur Efsanesi / Gondller Sultani Yunus Emre / Plevne Kahramani Gazi Osman pasa /
Canakkale Destani / Fatih Sultan Mehmet / Malazgirt 1071 / Seyit Onbasi Yukinu Kalbiyle
Tasiyan Yigit / Yarbay Mustafa Kemal Atatirk Umudumuz Var / Ezineli Yahya Cavus
Erdemler 17 22.67 Tabyadaki izler / Safiye Hiiseyin Korkuya Vakit Yok / Miistecip Onbasi-Denizlerin Tahtu /
Melek Hanimin Ciftligi Merhamet / Kinali Hasan-Vatan Sana Emanet Ogus / Yiizbagi ismail
Hakki Bey Karanlik limanin Martisi / Ylzbasi Yusuf Kenan Efendi Yusufcuklar da Aglar /
Yavuz Sultan Selim / Yaltakcioglu Yumsik
Mondros'tan Mudanya'ya / Canakkale Destani / Seyit Onbasi Yukinu Kalbiyle Tasiyan

Milli Yigit / Yarbay Mustafa Kemal Atatirk Umudumuz Var / Ezineli Yahya Cavus Tabyadaki
Miicadele ve 11 14.67 izler / Safiye Hiseyin Korkuya Vakit Yok / Miistecip Onbasi-Denizlerin Tahtu / Melek
Atatiirk Hanimin Ciftligi Merhamet / Kinali Hasan-Vatan Sana Emanet Ogus / Yiizbasi ismail Hakki

Bey Karanlik limanin Martisi / Yiizbasi Yusuf Kenan Efendi Yusufcuklar da Aglar
Mondros'tan Mudanya'ya / Canakkale Destani / Seyit Onbasi Yukinl Kalbiyle Tasiyan
Yigit / Yarbay Mustafa Kemal Atatirk Umudumuz Var / Ezineli Yahya Cavus Tabyadaki
Vatandashk 11 14.67 izler / Safiye Hiiseyin Korkuya Vakit Yok / Miistecip Onbasi-Denizlerin Tahtu / Melek
Hanimin Ciftligi Merhamet / Kinali Hasan-Vatan Sana Emanet Ogus / Yiizbasi ismail Hakki
Bey Karanlik limanin Martisi / Yizbasi Yusuf Kenan Efendi Yusufcuklar da Aglar
Mondros'tan Mudanya'ya / Munzur Efsanesi / Goniller Sultani Yunus Emre / Plevne
9 12.00 Kahramani Gazi Osman Pasa / Modern Tip Biliminin Onciisi ibni Sina / Fatih Sultan
Mehmet / Malazgirt 1071 / Yavuz Sultan Selim / Kendine Giiven ve Mimar Sinan
Zelis Anaokulunda / Zelise Kardes Geliyor / Zelis Bir Yasinda / Zelis Yuriyor / Glinaydin

Milli
Kiltiirimiiz

Duygular ? 12.00 Zelis / Sihirli Firca / Ogrenme ve Marie Curie / Meraklilik ve Evliya Celebi / Ah Bir Blyisem

Cocuk 5 6.67 Zelis Anaokulunda / Zelise Kardes Geliyor / Zelis Bir Yasinda / Zelis Yurltyor / Glinaydin

Diinyasi ) Zelis

Kisisel Gelisim 4 533 Slhlrh F|r§a / Ogrenme ve Marie Curie / Meraklilik ve Evliya Celebi / Kendine Gliven ve
Mimar Sinan

Birey ve R - . . .

Toplum 3 4.00 Diiristlik ve Konfligyls / Dogrucu Dosdogrucu Davut / Yaltakcioglu Yumsik

Saglk ve Spor 2 2.67 iyi Uykular Kirmizi Balik / Ah Bir Bliylisem

Doga ve 2 2.67 Can'in Kuslari / Cok. Kapan. Tutun

Evren

Okuma y

Kiiltiirii 1 133 Keloglan Altin Kug

Bilim ve 1 133 Modern Tip Biliminin Onciisii ibni Sina

Teknoloji

iletisim 0 0.00

Hak ve

Ozgiirliikler 0 0.00

Zaman ve

Mekan 0 0.00

Sanat 0 0.00

Toplam 36 100.00

Tablo 4 incelendiginde MEB Kiiltiir Yayinlari Cocuk Kitaplari Dizisinde yer alan hikaye edici metin
yapisindaki kitaplarin Tiirkce Dersi Ogretim Programinda yer alan temalarla olan iliskisine bakildiginda
kitaplarin yogun olarak Erdemler, Milli Mlicadele ve Atatiirk ve Vatandaslik temalariyla iliskili olduklari
gorulmektedir. Cocuk Kitaplari Dizisinde yer alan hikaye edici metinlerin 17’si (%23) Erdemler temasiyla
dogrudan iliskili olan kitaplardir. Milli Miicadele ve Atatlirk ve Vatandasll temalariyla ilgili olarak ise her
bir temayla ilgili 11'er (%15) kitabin yer aldigi gorilmektedir. Milli Ktltirimz (9) Duygular (9), Kisisel
Gelisim (6) ve Cocuk Diinyasi (5) temalariyla ise daha az sayida ilgili kitap oldugu soylenebilir. Doga ve
Evren, Hak ve Ozgurliikler, iletisim, Okuma Kiiltiir(, Saghk ve Spor ve Bilim ve Teknoloji temalariyla ilgili
kitaplarin oldukga sinirli sayida oldugu gorilmektedir. Bu bulgulardan hareketle MEB Cocuk Kitaplari
Dizisinde yer alan hikaye edici metin yapisindaki kitaplarin yogun olarak basta Erdemler temasi olmak
lzere Vatandaslik, Milli Miicadele ve Atatiirk ve Milli Kalttrimiz temalariyla ilgili oldugu sdylenebilir.
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Duygular, Kisisel Gelisim ve Cocuk Dlnyasi temalariyla ilgili kitaplarin sinirli oldugu; Doga ve Evren, Hak
ve Ozgurlikler, iletisim, Okuma Kiiltiirli, Saglk ve Spor ve Bilim ve Teknoloji temalariyla ilgili kitaplarin
ise oldukca kisith oldugu ifade edilebilir.

3. MEB Kiiltiir Yaywnlart Cocuk Kitaplar: Dizisinde Yer Alan Hikdye Edici Kitaplarn Tiirkce
Ogretim Programinda Yer Alan Kok Degerler Agisindan Dagulimu:

Arastirmanin lglincu alt problemi kapsaminda MEB Kiilttr Yayinlari Cocuk Kitaplari Dizisizindeki
hikaye edici kitaplar kok degerler agisindan incelenmistir. Bu dogrultuda kitaplar adalet, dostluk,
dirustlik, 6zdenetim, sabir, saygi, sevgi, sorumluluk, vatanseverlik ve yardimseverlik degerleri agisindan
tasnif edilmistir. Ulasilan bulgular siklik ve ylizde hesaplamalari ile Tablo 5'te ifade edilmistir.

Tablo 5. MEB Kiiltiir Yaywinlart Cocuk Kitaplart Dizisinde yer alan hikdye edici metinlerin kék degerler agisindan
dagimt

Deger Sikhik Yiizde Kitaplar

Mondros'tan Mudanya'ya / Plevne Kahramani Gazi Osman pasa / Canakkale Destani /
Fatih Sultan Mehmet / Malazgirt 1071 / Seyit Onbasi Ylkund Kalbiyle Tasiyan Yigit /
Yarbay Mustafa Kemal Atatiirk Umudumuz Var / Ezineli Yahya Cavus Tabyadaki izler /
Vatanseverlik 15 22.06  Safiye Huseyin Korkuya Vakit Yok / Mustecip Onbasi-Denizlerin Tahtu / Melek Hanimin
Ciftligi Merhamet / Kinali Hasan-Vatan Sana Emanet Ogus / Yiizbasi ismail Hakki Bey
Karanlik limanin Martisi / Yizbasi Yusuf Kenan Efendi Yusufcuklar da Aglar / Yavuz Sultan
Selim
Sihirli Firca / Can'in Kuslar / Diristlik ve Konflicyls / Munzur Efsanesi / Canakkale
Destani / Safiye Hiseyin Korkuya Vakit Yok / Mistecip Onbasi-Denizlerin Tahtu / Melek
Hanimin Ciftligi Merhamet / Keloglan Altin Kus / Yaltakcioglu Yumsik / Malazgirt 1071 /
Gonlller Sultani Yunus Emre
Can'in Kuslari / Ah Bir Blyiisem / Plevne Kahramani Gazi Osman Pasa / Kendine Given ve
Sabir 8 11.76 Mimar Sinan / Sihirli Firca / Ogrenme ve Marie Curie / Meraklilik ve Evliya Celebi / Goniiller
Sultani Yunus Emre

Yardimseverlik 12 17.65

Gondller Sultani Yunus Emre / Keloglan Altin Kus / Zelise Kardes Geliyor / Zelis Bir Yasinda

Sevoi 8 11.76 / Zelig Yuruyor / Mondros'tan Mudanya'ya / Zelis Anaokulunda / Glinaydin Zelis

Cok. Kapan. Tutun / Zelis Anaokulunda / Giinaydin Zelis / Ogrenme ve Marie Curie /
Sorumluluk 6 882 Malazgirt 1071 / Gondller Sultani Yunus Emre
M . Kendine Glven ve Mimar Sinan / Sihirli Firca / Meraklilik ve Evliya Celebi / Ah Bir Biylisem
Ozdenetim > 735 / Plevne Kahramani Gazi Osman Pasa / Safiye Hiseyin Korkuya Vakit Yok
Dostluk 4 5.88 Cok. Kapan. Tutun / Modern Tip Biliminin Onciisii ibni Sina / Munzur Efsanesi / Sihirli Firca
Savan 4 588 Diiriistliik ve Konfiicylis / Ogrenme ve Marie Curie / Géniiller Sultani Yunus Emre / Safiye

v9 ’ Huseyin Korkuya Vakit Yok

Adalet 3 441 Fatih Sultan Mehmet / Yavuz Sultan Selim / Gondiller Sultani Yunus Emre
Diiriistliik 3 441 Diiristlik ve Konflgyus / Yaltakcioglu Yumsik / Goniller Sultani Yunus Emre
Toplam 68 100

Tablo 5 incelendiginde MEB Kiiltiir Yayinlari Cocuk Kitaplari Dizisinde yer alan hikaye edici metin
yapisindaki kitaplarin Tirkce Dersi Ogretim Programinda yer alan kék degerlerle olan iliskisine
bakildiginda kitaplarin yogun olarak vatanseverlik, yardimseverlik, sabir ve sevgi degerleriyle iliskili
olduklari gorilmektedir. Cocuk Kitaplari Dizisinde yer alan hikaye edici metinlerin 15'i (%22,
vatanseverlik degeriyle dogrudan iliskili olan kitaplardir. Yardimseverlik degeriyle iliski olarak ise 12
hikaye edici metnin yer aldigi gorilmektedir (%18). Dostluk, sorumluluk, 6zdenetim, adalet ve saygi
degerleriyle ilgili kitaplarin ise oldukga sinirli oldugu soylenebilir. Bu bulgular MEB Kultur Yayinlari Cocuk
Kitaplari Dizisinde yer alan hikaye edici metinlerin yodun olarak vatanseverlik, yardimseverlik, sabir ve
sevgi degerleriyle iliski oldugu; Sabir, sorumluluk, dostluk, 6zdenetim, adalet ve saygi degerleriyle iliskili
kitaplarin daha az oldugu soylenebilir.
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4. MEB Kiiltiir Yaywnlart Cocuk Kitaplar: Dizisinde Yer Alan Hikdye Edici Kitaplarin Catisma
Tiirleri Actsindan Daguumu:

Arastirmanin dérdiinci alt problemi kapsaminda MEB Kultlr Yayinlari Cocuk Kitaplari Dizisizindeki
hikaye edici kitaplar catisma tirleri acisindan incelenmistir. Bu dogrultuda kitaplar tabiat ile karakter
arasindaki catisma, toplum ile karakter arasindaki ¢atisma, karakterler arasindaki catisma ve karakterin
kendi i¢ catismasi basliklari acisindan tasnif edilmistir. Ulasilan bulgular siklik ve ylizde hesaplamalari ile
Tablo 6'da ifade edilmistir.

Tablo 6. MEB Kiiltiir Yayinlart Cocuk Kitaplart Dizisinde yer alan hikdye edici metinlerin ¢atisma tiirleri agisindan
dagimt

Catisma Tiirii Siklik  Yiizde Kitaplar

Can'in Kuslan / lyi Uykular Kirmizi Balik / Ah Bir Blylisem / Diristliik ve Konflicyts /
Plevne Kahramani Gazi Osman pasa / Modern Tip Biliminin Oncisi ibni Sina /
Canakkale Destani / Fatih Sultan Mehmet / Malazgirt 1071 / Seyit Onbasi Yukinu
Kalbiyle Tastyan Yigit / Yarbay Mustafa Kemal Atatlirk Umudumuz Var / Ezineli Yahya
Cavus Tabyadaki izler / Safiye Huseyin Korkuya Vakit Yok / Miistecip Onbasi-
31 38.27 Denizlerin Tahtu / Melek Hanimin Ciftligi Merhamet / Kinali Hasan-Vatan Sana
Emanet Ogus / Yiizbasi ismail Hakki Bey Karanlik limanin Martisi / Yiizbagi Yusuf
Kenan Efendi Yusufcuklar da Aglar / Dogrucu Dosdogrucu Davut / Yavuz Sultan Selim
/ Zelis Anaokulunda / Zelise Kardes Geliyor / Zelis Bir Yasinda / Zelis Yiruyor /
Glinaydin Zelis / Kendine Giiven ve Mimar Sinan / Sihirli Firca / Ogrenme ve Marie
Curie / Meraklilik ve Evliya Celebi / Gonuller Sultani Yunus Emre / Yaltakcioglu Yumsik

Karakterin Kendi
i¢ Catismasi

Munzur Efsanesi / Mondros'tan Mudanya'ya / Gonlller Sultani Yunus Emre / Plevne
Kahramani Gazi Osman pasa / Modern Tip Biliminin Onciisii ibni Sina / Canakkale
Destani / Fatih Sultan Mehmet / Malazgirt 1071 / Seyit Onbasi Yukinl Kalbiyle
Tasiyan Yigit / Yarbay Mustafa Kemal Atatiirk Umudumuz Var / Ezineli Yahya Cavus
Tabyadaki izler / Safiye Hiseyin Korkuya Vakit Yok / Mistecip Onbasi-Denizlerin

29 35.80  Tahtu / Melek Hanimin Ciftligi Merhamet / Kinali Hasan-Vatan Sana Emanet Ogus /
Yiizbasi ismail Hakki Bey Karanlik limanin Martisi / Yizbasi Yusuf Kenan Efendi
Yusufcuklar da Aglar / Dogrucu Dosdogrucu Davut / Keloglan Altin Kus / Yavuz Sultan
Selim / Zelis Anaokulunda / Zelise Kardes Geliyor / Zelis Bir Yasinda / Zelis Yurtyor /
Glinaydin Zelis / Kendine Glven ve Mimar Sinan / Sihirli Firca / Meraklilik ve Evliya
Celebi / Yaltakcioglu Yumsik

Karakterler
Arasinda Catisma

Diristlik ve Konfligyls / Cok. Kapan. Tutun / Seyit Onbasi Yukinu Kalbiyle Tasiyan

Tabiat ile Karakter Yigit / Yarbay Mustafa Kemal Atatiirk Umudumuz Var/ Ezineli Yahya Cavus Tabyadaki
Arasindaki 11 13.58 izler / Safiye Hiiseyin Korkuya Vakit Yok / Mistecip Onbasi-Denizlerin Tahtu / Melek
Catisma Hanimin Ciftligi Merhamet / Kinali Hasan-Vatan Sana Emanet Ogus / Yiizbasi ismail

Hakki Bey Karanlik limanin Martisi / Ylzbasi Yusuf Kenan Efendi Yusufcuklar da Aglar

Toplumiil . . . . .
K::)a;::rl € Fatih Sultan Mehmet / Malazgirt 1071 / Yavuz Sultan Selim / Kendine Gliven ve Mimar
. 10 12.35 Sinan / Cok. Kapan. Tutun / Yaltakcioglu Yumsik / Munzur Efsanesi / Mondros'tan
Arasindaki , - w s . .
Mudanya'ya / Gondller Sultani Yunus Emre / Ogrenme ve Marie Curie
Catisma
Toplam 81 100

Tablo 6 incelendiginde MEB Kdltir Yayinlari Cocuk Kitaplari Dizisinde yer alan hikdye edici
metinlerde yogun olarak karakterler arasinda catisma ve karakterin kendi i¢ catismasinin bulundugu
gorulmektedir. Karakterin kendi i¢ catismasinin 31 hikdye edici metinde (%38) karakterler arasi
catismanin ise 29 hikaye edici metinde (%36) yer aldigi gorilmektedir. Toplum ile karakter arasindaki
catisma (17) ve tabiat ile karakter arasindaki ¢atisma (12) tirtiniin bulundugu hikaye edici metinlerin ise
az sayida oldugu ifade edilebilir. Bu bulgulardan hareketle MEB Kdltir Yayinlari Cocuk Kitaplari
Dizisindeki hikaye edici metinlerin karakterler arasi catisma ve karakterin kendi i¢ catismasi lzerine
yogunlastigi ifade edilebilir. Tabiat ile karakter arasindaki catisma ve toplum ile karakter arasindaki
¢atisma tirdnin sinirl oldugu ifade edilebilir.
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SONUGC, TARTISMA VE ONERILER

Bu arastirmada MEB Kdltlr Yayinlari mobil egitim uygulamasinda yer alan Cocuk Kitaplari Dizisindeki
hikaye edici metinler edebi tirleri, temalari, degerleri ve catisma tirleri agisindan incelenmistir. Ulasilan
sonuclar su sekildedir;

Arastirma sonuclart MEB Kuiltir Yayinlari Cocuk Kitaplar dizisinde yer alan hikaye edici metin
yapisindaki kitaplarin edebi tirler agisindan hikaye ve ¢izgi roman tlriindeki eserlerden olustugunu
gOstermektedir. Masal, efsane ve fabl tirlindeki eserlere oldukga sinirli sayida; roman, tiyatro, karikatir
ve mizahi fikra turtiindeki eserlere de hig yer verilmedigi belirlenmistir. Temizytrek (2014) cocuk edebiyati
ogretiminin genel amacini ¢ocuklara birtakim sorumluluklar yikleyerek onlarin hayal diinyasini, ifade
kabiliyetini, bakis agilarini, dil becerilerini ve diistinme yetilerini gelistirmek olarak ifade etmektedir. Bu
sebeple cocuklarin farkli edebi turlerle karsilasmalari onlarin hayal dinyalarinin gelismesine ayni
zamanda farkli bakis agilari ve diistinme bicimleri gelistirmelerine temel olabilir. Bu dogrultuda pek ¢ok
arastirmacinin edebi tirlerin etkilerin belirlemek icin cocuk kitaplarini cesitli yontemlerle ele aldig:
gorilmektedir (Frang, 2006; Firat, 2013; Gonen, 1993; Isik ve Karakus, 2017; Mert, 2012; Savva, Higgins,
ve Beckmann, 2022; Sahin, 2011). Ayrica edebi tlrler agisindan cesitliligin olmasi ¢ocuklarin anlama
becerilerinin gelistiriimesinde, s6z varliginin gelistirilmesinde ve okuma zevkinin olusturulmasinda
firsatlar sunmaktadir (Bas, 2010; Karatay, 2007; Temizyurek, 2016). MEB Kultlr Yayinlari Cocuk Kitaplari
Dizisinde yer alan hikaye edici metin yapisindaki kitaplarin edebi tirlerinin sinirli olmasi bu nedenle
olumsuz bir durum olusturmaktadir. MEB Kdltur Yayinlari Cocuk Kitaplari Dizisinde yer alan hikaye edici
metin yapisindaki kitaplarin edebi tirler agisindan cesitliligin artirnlmasi  okuyucularin  anlama
becerilerinin  gelistiriimesinde, hayal dinyalarinin zenginlestiriimesinde ve okuma kiltirinln
gelistiriimesinde olumlu bir ortam olusturabilir.

MEB Cocuk Kitaplari Dizisinde yer alan hikaye edici metin yapisindaki kitaplarin yogun olarak basta
Erdemler temasi olmak tizere Milli Kiltiirimiz, Milli Micadele ve Atatlirk ve Vatandaslik temalariyla ilgili
oldugu belirlenmistir. Duygular, Kisisel Gelisim ve Cocuk Diinyasi temalariyla ilgili kitaplarin sinirli oldugu;
Doga ve Evren, Hak ve Ozgrliikler, iletisim, Okuma Kiiltiirii, Saglk ve Spor ve Bilim ve Teknoloji
temalariyla ilgili kitaplarin ise oldukga kisith oldugu sonucuna ulasilmistir. Bakirci, Yildiz ve Ceran (2021)
tarafindan yapilan arastirmada Can Cocuk ve Giin Isigi Yayinlarindan 2019 yilinda ¢ikan ¢ocuk kitaplar
incelenmis, arastirmada kitaplarin agirlikli olarak Birey ve Toplum temasi ile iliskili oldugu belirlenmistir.
Uretim, Tuketim Verimlilik, insanlar Kurumlar ve Sosyal Orgiitler ve iletisim Becerileri temalarinin ise daha
az yer aldigi sonucuna ulasilmistir. Turhan, Bas ve Karaca Turhan'in (2020) arastirmasinda da dort
yayinevinin 665 Turk cocuk kitabi tizerine yaptiklari katalog taramasinda genel temalarin (Erdemler, Birey
ve Toplum) daha yodun yer aldigi; 6zel temalarin (Bilim ve Teknoloji, Sanat vb.) daha az yer aldig:
sonucuna ulasiimistir. Cocuk kitaplarinin temalarinin incelendigi pek cok arastirmada da benzer
sonuglara ulasildigi gérilmektedir (Aydin, 2019; Danowski ve Robinson, 2012; Génen, Katranci, Uygun
ve Ucus, 2011). ilgili literatiirde cocuk kitaplarinin temalari izerine yapilan arastirma sonuclarinda yaygin
olarak karsilasilan durumlara yonelik iceriklerin daha yogun oldugu; yaygin olarak karsilasiimayan
iceriklerin daha az yer aldigi gorildigi ifade edilebilir. Arastirmada ulasilan sonugclarla diger
arastirmalarin sonuglari arasinda benzerlik ve farkliliklar barindiran kisimlar bulunmaktadir. Yapilan
benzer arastirmalarin sonuclarindan farkli olarak temalar ve temalarin altindaki konu basliklari agisindan
Birey ve Toplum temasina iliskin kitaplarin MEB Cocuk Kitaplari Dizisinde yogun olarak yer almadigi
go6zlemlenmektedir. Buna ek olarak MEB Cocuk Kitaplari Dizisinde yer alan hikaye edici metin yapisindaki
kitaplarda Erdemler, Milli Kiltirimiaz ve Milli Miicadele ve Atatirk ve Vatandashk temalariyla ilgili
kitaplarin yaygin olarak yer almasi diger arastirmalarin sonuclarindan ayrismaktadir. Bu farkhlik inceleme
strecinde sadece hikdye edici metin yapilarinin ele alinmasindan kaynaklanmis olabilir. Temalar
barindirdiklari konu basliklariyla cocuklarin okuma siirecinde elde edecekleri bilgiyi ve bilginin niteligini
etkiyebilmektedir. Bu gerekgeyle ¢ocuklar igin olusturulacak ¢ocuk kitaplari serilerinde yaygin igeriklere
oldugu kadar Doga ve Evren, Hak ve Ozgdrlikler, iletisim, Okuma Kaltiirli, Saglik ve Spor ve Bilim ve
Teknoloji temalarinin konu basliklarina da yer vermek okuyucu agisindan daha zengin bir okuma
ortaminin olusmasini saglayabilir.
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MEB Kiiltir Yayinlari Cocuk Kitaplari Dizisinde yer alan hikaye edici metinler Tiirkce Dersi Ogretim
Programinda yer alan kék degerler agisindan incelendiginde yogun olarak vatanseverlik, yardimseverlik,
sabir ve sevgi degerleriyle iliski oldugu; duristlik, sorumluluk, dostluk, 6zdenetim, adalet ve saygi
degerleriyle iliskili kitaplarin daha az oldugu belirlenmistir. ilgili literatiir incelendiginde cocuk
kitaplarinda yer alan degerlerin incelendigi pek ¢ok arastirma bulunmaktadir (Akdemir ve Saban, 2020;
Bas ve Biros, 2019; Dirican ve Daglioglu, 2014; Fitri ve Waluyo, 2020; Knafle, Wescott ve Pascarella, 1988;
Okstiz, Keskin ve Cetinkaya, 2018; Ozbasi, 2020). Dirican ve Daglioglu (2013) arastirmalarinda 3-6 yas
araligina yonelik hazirlanan cocuk kitaplarinda sevgi, paylasmak, arkadaslk, mutluluk ve nezaket
degerlerine yer verildigini belirlemistir. Diger taraftan cesaret, liderlik, 6zgtiven, sorumluluk ve baris daha
az yer verildigi sonucuna ulasmislardir. Oksiiz, Keskin ve Cetinkaya (2018) tarafindan yapilan arastirmada
sosyal medya platformlarinda en fazla énerilen resimli cocuk kitaplari Hayat Bilgisi Ogretim Programinda
yer alan degerler agisindan incelenmis ve paylasma, sevgi, estetik, yardimseverlik ve hosgori degerlerinin
yogun olarak yer aldigi; vatanseverlik, adalet, misafirperverlik ve bagimsizlik degerlerinin ise daha az yer
aldigi sonucuna ulasilmistir. Ozbasi (2020) ise Aytiil Akal masallarini Tirkce Dersi Ogretim Programinda
yer alan kok degerler acisindan degerlendirmis ve adalet, dostluk, diristlik, 6zdenetim, sabir, saygi,
sevgi, sorumluluk, vatanseverlik, yardimseverlik degerlerinin tamaminin yer aldi§i belirlenmistir. Bas ve
Biros (2019) tarafindan yapilan arastirmada ise ceviri cocuk edebiyati eserlerinde yer alan degerler
Schwartz Degerler Listesi araciligiyla incelenmistir. Arastirma sonucunda ceviri ¢ocuk edebiyati
eserlerinde glig, basari, hazcilik, uyarilma, 6zdenetim, evrenselcilik, yardimseverlik, geleneksellik, uyum
ve glvenlik degerlerine yer verildigi belirlenmistir. Bu arastirmalarin sonuglari cocuk kitaplarinin degerler
egitimi acisindan énemli bir materyal oldugunu ancak her kitabin ya da seckinin kapsadigi degerler
acgisindan farkhliklar icerdigini gdstermektedir. Bu gerekceyle MEB Kultir Yayinlari Cocuk kitaplari
Dizisinde yer alan hikaye edici metinlerdeki degerlerle diger arastirmalarin sonuclari arasinda ortak
degerler bulunmasina ragmen bir ortismenin oldugunu ifade etmek gugctir. Bu farkliigin ortaya
¢tkisinda etki eden bir diger faktodr ise deger siniflandirmalarinin farkh bicimlerde ele alinmasidir. Bu
arastirmada Tirkce Dersi Ogretim Programinda yer verilen kék degerler temel alinmistir. Diger taraftan
Bas ve Biros (2019) arastirmasinda Schwartz Degerler Listesini, Oksiiz, Keskin ve Cetinkaya (2018)
arastirmasinda Hayat Bilgisi Dersi Ogretim Programinda yer alan degerleri temel almistir. Bu dogrultuda
MEB Kaultir Yayinlar Cocuk Kitaplari Dizisinde de diger cocuk kitaplari seckilerinde oldugu gibi deger
agisindan dengeli bir dagilimin olmadidi sdylenebilir. Cocuk kitaplari deger egitimi stirecinde kullanilan
egitim ogretim materyallerinden biri olarak ele alindiginda MEB Kiltlr Yayinlar Cocuk Kitaplari
Dizisindeki hikaye edici kitaplarin belirlenmesinde bu arastirmanin sonuclarindan faydalaniimasi
degerlerin dengeli bir sekilde dagilimi igin yardimci olabilir.

Arastirma sonuglarina gére MEB Kiltur Yayinlari Cocuk Kitaplari Dizisindeki hikaye edici metinlerin
karakterler arasi catisma ve karakterin kendi i¢ catismasi Uzerine yogunlastidi tespit edilmistir. Tabiat ile
karakter arasindaki ¢atisma ve toplum ile karakter arasindaki catisma tiirtiniin sinirli oldugu belirlenmistir.
Karag6z (2014) 2000 — 2010 yillari arasinda baskisi yapilan ve 9 — 12 yas araligindaki cocuklara yénelik
yazilan yerli cocuk romanlarindaki ¢atismalari inceledigi arastirmasinda catisma tirlerinin yogun olarak
karakterler arasindaki catisma ve karakterin kendi i¢ catismasindan olustugunu belirlemistir. Karakterle
toplum arasindaki catismanin ise oldukca sinirli oldugunu belirlemistir. Samur ve Arikan (2018) tarafindan
Behi¢ Ak’in cocuk kitaplar Uzerine yapilan arastirmada kitaplardaki catisma tirlerinin yogun olarak
karakter arasindaki catismalardan olustugu tespit edilmistir. Cevik ve Muldur (2021) ise Ugurtmam Bulut
Simdi ve Gokyuzinde Balonlar isimli kitaplarda en ¢ok karsilasilan catisma bigiminin karakterin kendi ig
catismasi oldugunu belirlemislerdir. Melanlioglu (2020) tarafindan milteci kahramanlarin yer aldig
cocuk edebiyati Urlinlerinde siklikla karakterler arasindaki ¢atismanin yer aldigini belirlemistir. Sener
(2018) tarafindan 6dulli cocuk kitaplarindaki baskahramanlar lizerine yapilan arastirmada ise karakterin
kendi i¢c catismasinin yogun olarak yer aldigi belirlenmistir. Blyukisik'in (2019) Nur i¢dzini cocuk
kitaplarindaki ¢atisma tirlerini incelediginde ise yogun olarak karakterler arasi catismanin var oldugunu
tespit etmistir. ilgili literatiirde benzer konu basliklarinda yapilmis calismalarda hikaye edici metinlerdeki
gatisma tlrlerinin de yogun olarak karakterler arasi ve karakterin kendi i¢ catismasi tGzerine yogunlastigini
goOstermektedir. Bu dogrultuda MEB Kiiltir Yayinlari Cocuk Kitaplar Dizisinde yer alan kitaplarin da
catisma tirleri agisindan diger arastirmalarda ele alinan kitaplar ve seckilerle benzerlik gosterdigi
soylenebilir. Catisma tirlerinin cesitliligi bireyin problem ¢dzme becerilerini gelistirme agisindan etkili
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olabilmektedir. Ogiilmiis (2006) catismalarda ¢cdziime ulasmada iyi niyet; sorunlarin birden fazla ¢ézimii
olduguna inanma; bir tarafin kazanmasi diger tarafinda kaybetmesini gerektirmez; sorunlara farkli bakis
agilariyla yaklasma ve baskalarinin bakis agilarini 6grenmek icin etkin dinleyici olma; Gli¢ kullanmaktan
kaginma, durumlar tzerine degil, sorunlar Uzerine odaklanma; Duygulari dikkate alma davraniglarinin
etkili olabilecegini belirtmektedir. Bu dogrultuda c¢ocuk kitaplarindaki catisma tirlerinin cesitliligi
cocuklarin catisma sureclerinde problem ¢ézme becerilerini gelistirmek icin firsatlar olusturulabilir. Bu
gerekceyle MEB Kilttr Yayinlari Cocuk Kitaplar Dizisinde yer alan hikadye edici metin yapisindaki
kitaplarda tabiat ile karakter arasindaki catisma ve toplum ile karakter arasindaki catisma orneklerinin de
yer aldigi kitaplar eklenmesi ¢ocuklarin problem ¢6zme becerilerini gelistirmek icin bir ortam
hazirlayabilir.
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Abstract

In this study, the relationship between school principals’ ethical leadership
behaviors and teachers’ organizational trust levels were examined according to
the teachers’ perspective. Sample of the study, which was designed in the
correlational survey model, consists of 397 teachers working in two districts of
Istanbul. Ethical Leadership Scale and Organizational Trust Scale were used
throughout the study. Data obtained during the study were analyzed by
arithmetic average, standard deviation, correlation analysis and regression
analysis. According to the findings, teachers’ levels of organizational trust, and
their perceptions regarding ethical leadership behaviors of school principals were
found to be at a high level. As a result of the correlation analysis, it was found
that there was a moderately positive and statistically significant relationship
between ethical leadership and organizational trust. On the other hand, it was
determined that ethical leadership significantly predicted teachers’
organizational trust. Based on the results obtained from the research, the
relationship between leadership and trust can be better understood by
conducting research on how different leadership behaviors of school principals
affect teachers' organizational trust levels; trainings can be organized for both
school principals and teachers about the importance of acting in accordance with
the ethical principles required by the teaching profession, and in this context, in
order to enable educators to internalize professional ethical principles; based on
case studies, awareness of teachers and school principals about different
situations and their possible consequences can be increased; it can be ensured
that teachers are involved in the management process by taking their opinions
in the decisions and activities to be made in order to increase their organizational
trust level; school principals can be selected more objectively and school
management can be made a more professional profession.
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INTRODUCTION

Administration is not only a technical and political phenomenon, but also an "ethical" phenomenon
(Tutum, 1994). The relationship between ethics (Simsek and Altinkurt, 2009) and administration, which
are behaviors in accordance with the norms of "moral law" accepted by the society, come to the fore
especially when it comes to rights and distribution of resources. Because individuals within the
organization want to benefit from rights and resources equally or more, and in such cases, administrators
are expected to act in accordance with ethical rules (Karsli, 2004). In this respect, the most important
feature that a leader should have and reflect to his environment is ethical values and honesty (Sweet,
2000).

What is the relationship between leadership and ethics has been one of the key questions in the
ethical leadership literature (Levine and Boaks, 2014). Ethical leadership, which is a leadership theory that
aims to maintain and prioritize relationships based on ethical values and principles (Erdogan, 2002),
primarily includes the leader's ethical behavior and being a good example to the members of the
organization in terms of ethics in order to create an ethical climate in the organization (Aronson, 2001).
In essence, ethical leadership, which includes leading with respect for the rights and dignity of others
(Ciulla, 2004), is to embody the goals, vision and values of the organization in an ethical understanding
(Freeman and Stewart, 2006). Therefore, while leadership focuses on the use of power, ethical leadership
focuses on using and motivating their power within social responsibility (Eisenbeiss, 2012).

At the beginning of the 21st century, the issue of ethical values has become one of the priority
issues in the field of educational administration, as in other administrative fields (Gimuseli, 2006). In
order for the school organization, which is responsible for teaching people the truth and the good, to
achieve this goal, the employees and principals of that organization must have adopted the universally
accepted good and truth and reflect them in their behavior. These principles are ethical principles
(Erdogan, 2007).

Educational administration and its sub-area, school administration, are responsible for realizing
the education policies of the state and the general and special education objectives determined by the
authorized bodies in line with these policies. School principals continue their duties representing the
educational pillar of the state. For this reason, providing a healthy, efficient and effective educational
environment in schools is considered the duty of primary school principals (Toprakgl and Tas, 2020).
While performing their duties, school principals are expected to act in accordance with professional
ethical principles as well as laws and policies (Aydin, 2015). In this respect, the internalization of ethical
principles by school principals will positively affect other employees in the school and contribute to their
success and happiness in their duties (Cetin and Ozcan, 2004).

In Turkey, with a circular issued in 2015, "Professional Ethical Principles for Educational Service
Providers" was established. In this circular, the ethical principles expected from school principals are
explained as follows: “School principals; takes the necessary measures to ensure that education and
training can be carried out in a healthy and safe environment. It ensures the effective, efficient and
economical use of corporate resources. It does not discriminate between teachers, students and parents
based on race, language, religion, color, gender, political opinion and family status. It allows teachers,
students and parents to clearly express the problems experienced at school and strives to find solutions
to problems. Communicates positively and continuously with parents regarding the education and
training of students. It abides by the principles of equality, impartiality and merit among teachers in the
conduct of educational services.” (MoNE, 2015). In addition, there are many studies conducted by
different researchers and institutions on a national and international scale regarding the ethical
principles that teachers and education principals should have, and a list of ethical principles created on
this subject (AASA, 2022; NASSP, 2008). When these ethical principles lists are examined, it is seen that
one of the most emphasized ethical principles and behaviors is “trust” (Brown, Trevino and Harrison,
2005).

Trust is one of the important characteristics that make a leader an ethical leader. School principals
must show ethical behavior so that students, teachers, parents and other stakeholders can trust that the
best is done in the school (Pipkin, 2000). In an organizational context, trust is the individual's perceptions
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of the support provided by the organization, and the belief that managers will be truthful and stand by
their word (Mishra and Morrissey, 1990). As can be understood from this definition, managers have a
great responsibility in the formation of trust in organizations.

Trust has a very important place in the development and efficiency of schools. Because in schools
where there is no trust or the level of trust is low, there is a distancing between teachers and students
and an unhealthy communication environment between stakeholders. Thus, when insecurity takes over
the school culture, it is not possible to do productive work at school (Yilmaz, 2006-a). According to
Tshanmen-Moran and Hoy (1998), and Demir (2015), trust is important and necessary in order to achieve
success in school, to create a healthy relationship between teachers and principals and a better
educational environment. There are five key criteria for building trust in school. These are helpfulness,
trust, competence, honesty, and openness. In the researches, it has been stated that with the increase in
the perception of transparency of teachers towards their schools, their negative attitudes and behaviors
towards the organization such as organizational cynicism will decrease (Gokce and Levent, 2022), on the
other hand, corruption can be prevented by increasing transparency in school management, and thus,
teachers' sense of trust towards their institutions can develop (So, 2006). Therefore, considering that
trust is the expectation that a person's decisions and activities comply with ethical principles (such as
honesty, integrity), it can be thought that there may be a strong relationship between ethics and trust.
As a matter of fact, it is expected that the ethical leadership behaviors of the managers in the
organizational environment will have a positive effect on the establishment of an environment of trust
in the organization (Hosmer, 1995). Based on these considerations, this research was carried out to
examine whether there is a significant relationship between the ethical leadership behaviors of school
principals and the organizational trust levels of teachers.

Purpose of the Study

The purpose of this study is to examine the relationship between the ethical leadership behaviors
of school principals and the organizational trust levels of teachers according to teacher perceptions. For
this purpose, answers to the following questions were sought:

1. What are the ethical leadership behavior levels of school principals according to teacher
perceptions?

2. What are the organizational trust levels of teachers?

3. Is there a significant relationship between the ethical leadership behaviors of school principals
and teachers' organizational trust levels?

4. Do school principals' ethical leadership behaviors predict teachers' organizational trust?

METHOD

This study, which examines the relationship between the ethical leadership behaviors of school principals
and the organizational trust levels of teachers, is designed in a correlational survey model. In the
correlational survey model, it is tried to determine whether there is covariance between two or more
variables and the degree of covariance (Karasar, 2005).

Population and Sample

The population of the study consists of 10747 teachers working in public and private pre-school,
primary school, secondary school and high school levels in Pendik (7368 teachers) and Tuzla (3379
teachers) districts of Istanbul in the 2020-2021 academic year. Simple random sampling method was
used to determine the sample. It is considered sufficient for the sample that can represent the
population, which is between 10000-25000 with a 5% error rate in the sampling determination table, to
be according to the range of 370-378 (Yazicioglu and Erdogan, 2004, p. 50). However, considering
possible data losses, more participants were tried to be reached. Thus, the research was carried out with
397 teachers.
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When the demographic characteristics of the teachers constituting the sample group are
examined, 234 (59%) of the teachers are female and 163 (41%) are male. In addition, 33 (8%) of the
teachers were 0-5 years, 64 (16%) 6-10 years, 88 (22%) 11-15 years, 103 (26%) 16-20 years and 109 (28%)
of them have 21 years or more professional seniority. Of the teachers, 336 (85%) have associate degree
and undergraduate education, and 61 (15%) have graduate education. When the educational levels of
the teachers are examined, 39 (10%) of the teachers work in pre-schools, 116 (29%) in primary schools,
138 (35%) in secondary schools and 104 (26%) in high schools.

Data Collection Tools

During the study, Ethical Leadership Scale developed by Yilmaz (2005) and Organizational Trust
Scale developed by Yilmaz (2006-b) were used. Psychometric characteristics of data collection tools are
presented below.

Ethical Leadership Scale

The "Ethical Leadership Scale" developed by Yilmaz (2005) is a 5-point Likert-type scale to
determine the ethical leadership behaviors of school principals according to teacher perceptions. In the
Ethical Leadership Scale, which consists of 44 items, there are 4 factors: "communicational ethic”,
"environmental ethic”, "ethic in decision making" and "behavioral ethic". The total variance explained by
the four factors was 61,139%. Cronbach Alpha internal consistency coefficients calculated for the whole
and sub-dimensions of the scale are .95 for the communicational ethic sub-dimension; .92 for the
environmental ethic sub-dimension; .94 for the sub-dimension of ethic in decision making; .90 for

behavioral ethic sub-dimension and .97 for the overall scale.
Organizational Trust Scale

The "Organizational Trust Scale" developed by Yilmaz (2006-b) is a 5-point Likert-type scale to
determine teachers' organizational trust levels in their schools. In the organizational trust scale, which
consists of 22 items, there are 3 factors: "trust in administrators”, “trust in colleagues" and "trust in
shareholders". The total variance explained for the three factors is 56.46%. Cronbach Alpha internal
consistency coefficients calculated for the whole and sub-dimensions of the scale are .73 for the trust in
administrators sub-dimension; .90 for the trust in colleagues sub-dimension; .79 for the trust in
shareholders sub-dimension and .88 for the overall scale. The high scores obtained by the participants

from each factor indicate high confidence in their school, and low scores indicate low confidence.
Ethics Statement

The studies involving human participants were reviewed and approved by the Istanbul Medeniyet
University Ethics Committee with the decision number 2022/03-04. Only the volunteered participants
participated in this study.

Procedures and Data Analysis

Data collection tools (Online surveys created on Google Forms Platform) were delivered to e-mails
of 397 teachers who voluntarily participated in the research by the school principals. Data collected from
397 teachers were analysed using SPSS 25.0 program. Before the analysis of the data, it was examined
whether the data met the normality assumptions. For this purpose, the skewness and kurtosis values of
the data set and the Q-Q Charts were examined. It was concluded that scores for communicational ethic
(-.71 to -.06), environmental ethic (-1.31 to 1.51), behavioral ethic (-1.23 to .78), ethic in decision making
(-1.16 to 1.70) , ethical leadership (scale total score) (-1.09 to .74), trust in administrators (-.79 to .51),
trust in colleagues (-.46 to .08), trust in shareholders (-1.11 to 1.11, 25) and organizational trust (scale
total score) scores (-1.09 to .74) were within the limits of normal distribution. George and Mallery (2003)
state that if the skewness and kurtosis coefficients are in the range of +2, the data show normal
distribution. In addition, it has been observed that the expected and actual values of the data are
distributed close to a line with a slope of 45 degrees in the created Q-Q charts. Therefore, this showed
that the distribution of the data would be considered normal (Can, 2014). In the interpretation of
arithmetic averages, the range of 1.00-1.79 was evaluated as “very low”, the range of 1.80-2.59 as “low”,
the range of 2.60-3.39 as “medium”, the range of 3.40-4.19 as “high” and the range of 4.20-5.00 as “very
high”. Descriptive statistics, correlation and regression analysis were used while analyzing the data.
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Significancy levels were tested at .05 level; other significancy levels were also specified and
findings are presented in the form of a table in accord with the purpose of this study. While correlation
analyse results were being interpreted: .00-.30 range is considered as "low level relationship”, .31-.70
range is considered as “moderate level relationship” and .71-1.00 range is considered as "high level
relationship” (Blyukoztirk, 2011).

FINDINGS
Ethical Leadership Behavior Levels of School Principals According to Teacher Perceptions

Regarding the scores of the Ethical Leadership Scale used in the research, arithmetic average,
standard deviation, and skewness-kurtosis values are presented in Table 1.

Table 1. Descriptive statistics of the ethical leadership scale

Skewness Kurtosis X Sd
Communicational ethic -71 -,06 3,87 79
Environmental ethic -1,31 1,51 4,06 78
Behavioral ethic -1,23 ,78 4,09 96
Ethic in decision making -1,16 1,70 3,94 ,66
Ethical Leadership (Total) -1,09 74 3,98 76

When Table 1 is examined, the average score of the teachers on the "Behavioral ethic" sub-
dimension x=4.09, the average score on the "Communicational ethic" sub-dimension x=4.06, the
average score on the "Ethic in decision making" sub-dimension x=3.94, the average score on the
"Communicational ethic" sub-dimension x=3.87. The average score of the teachers regarding the “Ethical
Leadership total score" is x=3.98. Based on these findings, it was found that school principals' ethical
leadership scale sub-dimension scores and scale total scores were "high" according to teacher
perceptions.

Organizational Trust Levels of Teachers

Regarding the scores of the Organizational Trust Scale used in the research, arithmetic average,
standard deviation, and skewness-kurtosis values are presented in Table 2.

Table 2. Descriptive statistics on the organizational trust scale

Skewness Kurtosis X Sd
Trust in administrators -79 ,51 412 65
Trust in colleagues -46 ,08 3,85 ,68
Trust in shareholders -1,11 1,25 4,06 79
Organizational Trust (Total) -70 43 3,96 67

As can be seen in Table 2, the average score of the teachers on the "Trust in administrators" sub-
dimension is x=4.12, the average score on the "Trust in shareholders" sub-dimension is x=4.06, and the
average score on the "Trust in colleagues” sub-dimension is Xx=3.85. The average score of the teachers
regarding the "Organizational Trust total score" is Xx=3.96. Based on these findings, it was found that the
teacher organizational trust scale sub-dimension scores and the scale total score were "high".

Relationship Between The Ethical Leadership Behaviors of School Principals and Teachers’
Organizational Trust Levels

In the next stage of the study, the results of the correlation analysis conducted to determine the
relationship between teachers' ethical leadership and their perceptions on organizational trust are given
in Table 3.

Table 3. The relationship between teachers' perceptions on ethical leadership and organizational trust

Trust in Trust in Trust in Organizational
administrators Colleague shareholders Trust (Total)
Communicational ethic ,5271%* ,596** A02%* ,546**
Environmental ethic A45** ,500** ,301** A48**
Behavioral ethic A466** ,531** ,308** A468**
Ethic in decision making A16%* ABT** ,283** A1T7**
Ethical leadership (Total) 494+ ,561** ,350** ,504**

**p<.01; N=397
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As seen in Table 3, there are significant relationships at the p<.01 level between all sub-
dimensions of ethical leadership scale and all sub-dimensions of organizational trust scale. In terms of
scale total scores, there is a moderately positive relationship between ethical leadership and
organizational trust (r=.50; p<.01). This finding shows that as ethical leadership behaviors of school
principals increase, teachers' organizational trust levels also increase.

Regression Analysis Results Between Ethical Leadership Scale and Organizational Trust
Scale

After these procedures, in accordance with the main purpose of the study, regression calculations
were carried out in order to determine whether score of ethical leadership significantly predicts
organizational trust score; and the results are presented in tables below.

Table 4. Regression analysis results between ethical leadership scale and organizational trust scale

Model B SE B t p R R? F p
1.(Constant) 2.20 15 14.23 .000

Ethical A4 .04 .50 11.60 .000 .50 25 134.65 .000
Leadership

As shown in Table 4, as a result of the regression analysis performed to determine whether
teachers' ethical leadership scale scores significantly predict their organizational trust scale scores, it was
seen that the ethical leadership scale was a significant predictor of the organizational trust scale score
(F(1.395)=134.65, p< 0.001).

It was determined that the ethical leadership scale explained 25% of the variance (R*= .25;
p<0.001) in the organizational trust scale score in a statistically significant way. When the t-test result
regarding the significance of the coefficient of the predictor variable in the regression equation (B= .44)
is analyzed, it is seen that the ethical leadership scale is a significant predictor of the organizational trust
scale (p<0.001).

According to the results of the regression analysis, the regression equation that predicts the
organizational trust scale is as follows:

Organizational Trust = (.44 x Ethical leadership) + 2.20

DISCUSSION, CONCLUSION AND RECOMMENDATIONS

In this study, the relationship between school principals' ethical leadership behaviors and teachers'
organizational trust levels was examined. The study findings showed that the ethical leadership behavior
levels of school principals are high according to teacher perceptions.

When the studies on this subject are examined, ethical leadership behaviors of school principals
were found at a high level in some studies (Aljbour, 2020; Ertiirk, 2019; Giilcan, Kiling and Cepni, 2012;
Helvaci, 2010; Kaya, 2020; Pasa and Negiz-Isik, 2017; Ugurlu, 2009); and at a moderate level in some
studies (Cemaloglu and Kiling, 2012; Yuksel-Gulhan, 2018). Therefore, it can be said that teachers see the
behavior of school principals in a positive way in terms of ethics, based on the results of both this
research and similar research. Since the fair behavior of principals is seen as one of the implementation
indicators of ethical principles, it is the ethical behavior that society expects from both teachers and
principals today (Teyfur, Beytekin and Yalcinkaya, 2013). On the other hand, in a world that attaches
more and more importance to democracy and is globalizing, it is unthinkable that the work of school
principals would conflict with democratic values and be far from universal ethical principles. Considering
the fact that value judgments are an important factor in determining and realizing the aims of education,
the importance of contemporary school principals' behavior consistent with ethical principles in realizing
their administrative work will emerge. In this context, a school principal who wants to meet the
requirements of the age should strive to increase the success level of all students by displaying an
honest, fair and moral attitude, in other words, he should be an ethical leader (Gliimduseli, 2001). Because
parents expect their children to receive a qualified education so that they can become a good person, a
good citizen and a good job (Karakdse, 2007).
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When the scores of the sub-dimensions of the ethical leadership scale were examined, it was
found that the teachers perceived their managers as ethical in behavioral terms, followed by
environmental ethic, ethic in decision making, and communicational ethic, respectively. Since the school
principal is taken as a model by the teachers and students in terms of ethical behavior, they contribute
to the ethical behavior of their followers with their ethical leadership skills (Celik, 2000). Because, as
Pipkin (2000) states, the values and character of the leader can be clearly seen throughout his behavior.
In a similar study, Yiksel-Gilhan (2018), who used the same scale, found that teachers perceived their
managers as ethical in decision making, followed by behavioral ethic, environmental ethic and
communicational ethic, respectively. Although it is considered that each of the sub-dimension scores is
high, it is remarkable that teachers perceive school principals as ethical, at least in terms of
communication. As a matter of fact, it can be considered as a negative situation that school principals
are perceived as least ethical in terms of communication compared to other dimensions, as the persons
responsible for ensuring cooperation between teachers and other stakeholders and strengthening
organizational communication at school (Brewster and Railsback, 2003). In his research conducted with
school principal candidates, Toprak¢i (2001) revealed that principal candidates perceive the
communicative competence of school principals at a low level. Therefore, it can be thought that the low
communicative competence of school principals may be effective in the low scores of the
communicational ethic sub-dimension.

Another finding obtained from the study showed that teachers' organizational trust levels are
high. In some studies, on organizational trust, teachers' organizational trust was found at a high level
(Akay, 2020; Erdogan, 2012; Uygur and Arabaci, 2019) and in others (Yilmaz, 2009; Cemaloglu and Kiling,
2012) at a medium level. On the other hand, it was found that the average scores of the sub-dimensions
of the scale were found to be that teachers trust their principals the most, followed by trust in
shareholders and colleagues, respectively. Similar to the results of this study, in the studies conducted
by Yilmaz (2009) and Cemaloglu and Kiling (2012), it was found that teachers trust their principals the
most. The trust of the employees towards their managers is the amount of belief of the management
against the promises given to them (Halis, Gokgoz and Yasar, 2007). When employees believe that their
managers are reliable, they are more positive about their decisions and feel more secure (Dirks and Ferin,
2002). Therefore, teachers' high level of trust in school principals indicates a positive organizational
structure.

According to another finding of the study, there is a moderately positive and significant
relationship between ethical leadership and organizational trust. The results of the research examining
the relationship between these two variables in the literature also support this finding of the research.
As a matter of fact, in studies conducted both in educational organizations and in different sectors
(Anbari, Yarmohammadian and Alavi, 2016; Cemaloglu and Kiling, 2012; Johnson, Shelton and Yates,
2012; Yuksel-Gulhan, 2018 and Zuhlke, 2019), there is a high correlation between ethical leadership and
organizational trust. It was found that there is a high-level and positive relationship. This finding from
the research is quite meaningful and valuable. Because leadership is important in school administration
and school principals must have a high level of leadership competence (Toprakgi, 2000). Based on this
idea, the period of the education principal being stuck behind strict bureaucratic rules just by sitting in
his chair is over. The expectations of the society from school organizations are changing day by day
(Can, 2002). Even the most talented teachers cannot have the expected impact on student achievement.
This situation is closely related to the extent to which the school principal has leadership characteristics
(Ozden, 2004). As a matter of fact, the education administration represents a very important unit in the
education system. Ethical values are reflected in the leadership style of the education manager and in
the professional and moral behaviors he displays in the situations he encounters every day. One of the
most important factors that reduce the morale of teachers and other employees is the suspicion of the
honesty and impartiality of their principals. At this point, ethical principles enable managers to stay away
from controversial actions and decisions (Aydin, 2015). As a result; (i) teachers' organizational trust and
perceptions of school principals' ethical leadership behaviors are high; (ii) there is a moderately positive
and significant relationship between teachers' perceptions of school principals' ethical leadership
behaviors and their organizational trust levels; (iii) school principals' ethical leadership behaviors are a
significant predictor of teachers' organizational trust levels.
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This research has some limitations. The research was carried out with teachers working in Istanbul,
the largest city in Turkey. Similar research can be done with teachers working in different cities and the
findings can be compared. The scale was used as a data collection tool in the research. For this reason,
the data obtained are limited to the answers given by the participants to the scales and the scope of the
measurement tools. Considering this limitation, it is thought that it would be beneficial to use different
data collection tools such as observation and interview, which are frequently used in qualitative research,
in addition to quantitative data collection tools in future research.

Based on the results obtained from the research, the following suggestions can be developed for
practitioners; (i) Trainings can be organized for both school principals and teachers about the importance
of acting in accordance with the ethical principles required by the teaching profession and in this context,
in order to enable educators to internalize professional ethical principles, and to raise awareness about
different situations and the possible consequences of these situations based on case studies; (ii) teachers
can be involved in the management process by taking their opinions in the decisions to be taken and
activities to be carried out in order to increase their level of organizational trust; (iii) school principals
can be selected more objectively, making school management a more professional profession; (iv) All
stakeholders, especially school principals, should ensure that a more transparent and accountable
managerial approach is established within the institution and fulfill its requirements.
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Ozet

Bu arastirmada okul mudiirlerinin etik liderlik davranislart ile dgretmenlerin érglitsel
gliven diizeyleri arasindaki iliski incelenmistir. lliskisel tarama modelinde
tasarlanmis olan arastirmanin érneklemini istanbul iline bagli Pendik ve Tuzla
ilcelerinde gdrev yapmakta olan 397 égretmen olusturmaktadir. Arastirmada “Etik
Liderlik Olcegi” ve "Orgiitsel Giiven Olcegi” kullanidmustr. Arastirma verileri
aritmetik ortalama, standart sapma, korelasyon analizi ve regresyon analizi ile
céziimlenmistir. Arastirmadan elde edilen bulgulara gére 6gretmenlerin; érgtitsel
gliven diizeylerinin ve okul midiirlerinin etik liderlik davranislarina yénelik
algtlarinin yiiksek diizeyde oldugu tespit edilmistir. Yapilan korelasyon analizi
sonucunda 6gretmenlerin okul mdiddrlerinin etik liderlik davranislarina ydnelik
alglart ile orglitsel giiven diizeyleri arasinda orta diizeyde pozitif yonli ve
istatistiksel olarak anlamlt bir iliski oldugu bulunmustur. Basit regresyon analizi
sonucunda etik liderligin orglitsel glivenin anlamlt bir yordayicist oldugu
saptanmustir. Arastirmadan elde edilen sonuglardan hareketle okul yéneticilerinin
farkli liderlik davranislarinin 6gretmenlerin drglitsel gliven dtizeylerini ne derecede
etkiledigine iliskin arasturmalar yapularak liderlik ile giiven arasindaki iliskinin daha
iyt anlasimast saglanabilir; 6gretmenlik mesleginin gerektirdigi etik ilkelere uygun
davranmanin énemi hakkinda ve bu baglamda egitimcilerin mesleki etik ilkeleri
i¢sellestirmelerini saglamak amactyla hem okul miidiirlerine hem de égretmenlere
egitimler diizenlenebilir; érnek olaylardan yola cikarak 6gretmenlerin ve okul
miidiirlerinin degisik durumlar ve bu durumlanin olast sonuglart hakkinda
farkindaliklart arttirldabilir; 6gretmenlerin 6rglitsel gliven diizeylerini artturmak igin
alinacak kararlarda ve yapilacak faaliyetlerde onlarin da gériisleri alinarak ybnetim
stirecinin icinde bulunmalart saglanabilir; okul miiddirlerinin secimi daha objektif bir
sekilde yapularak okul yéneticiligi daha profesyonel bir meslek haline getirilebilir.
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Genisletilmis Ozet

Problem: Etik degerler konusu 21. Yizyihn baglangicinda diger yonetim alanlarinda oldugu gibi egitim
yonetimi alaninda da éncelik tagiyan konulardan biri olmustur (Gimdseli, 2006). insanlara dogrulari ve
iyileri 6gretmekle yikimli olan okul 6rgltiiniin bu amacina ulagsmasi icin basta o 6rgitiin is gérenlerinin
ve yOneticilerinin evrensel kabul goren iyileri, dogrulari benimsemis ve bunlari davranislarina yansitmis
olmalari gerekmektedir. Bu ilkeler ise etik ilkelerdir (Erdogan, 2007).

Egitim yonetimi ve bunun bir alt alani olan okul yonetimi devletin egitim politikalarini ve yetkili
organlarin bu politikalar dogrultusunda saptadigi genel ve 6zel egitim amaclarini gergeklestirmekle
yUukUmltdir. Okul mudurleri devletin egitim ayagini temsilen gorevlerini siirdirmektedir. Bu nedenle
okullarda saghkh, verimli ve etkili bir egitim-6gretim ortami sunulmasi okul muddirlerinin dncelikli gorevi
sayllmaktadir (Toprakgi ve Tas, 2020). Okul muddrlerinin gorevlerini yerine getirirken, yasa ve politikalar
kadar mesleki etik ilkelerine de uygun davranmalari beklenir (Aydin, 2015). Bu acidan okul yéneticilerinin
etik ilkeleri igsellestirmeleri, okuldaki diger calisanlari olumlu yonde etkileyerek gorevlerinde daha
basarili ve mutlu olmalarina katki saglayacaktir (Cetin ve Ozcan, 2004).

Okullarin gelisiminde ve verimliliginin arttirilmasinda giiven cok énemli bir yere sahiptir. Zira

glvenin olmadidi veya gliven dizeyinin distk oldugu okullarda, 6gretmenlerle 6grenciler arasinda
uzaklagsma ve paydaslar arasinda sagliksiz bir iletisim ortami olusmaktadir. Bdylece glivensizlik okul
kilturind ele gegirdigi zaman okulda verimli islerin yapilmasi zorlasabilmektedir (Yilmaz, 2006-b).
Tshanmen, Moran ve Hoy'a (1998), ve Demir'e (2015) gbre okulda basariy1 yakalayabilmek, 6gretmenler
ve yOneticiler arasinda saglikli iliski ve egitimsel agidan daha iyi bir ortam olusturmak icin glven
onemlidir ve gereklidir. Arastirmacilara gore okulda gliveni olusturmanin bes temel 6l¢lti vardir. Bunlar,
yardim severlik, glvenirlilik, yetkinlik, diristlik ve acikliktir. Yapilan arastirmalarda 6gretmenlerin
okullarina iliskin seffaflik algilarinin artmasi ile 6rgitsel sinizm gibi drgite iliskin olumsuz tutumlarinin ve
davranislarinin azalacagi (Gokge ve Levent, 2022) diger taraftan da okul ydnetiminde seffafligi arttirarak
yolsuzlugun 6niine gegilebilecegi ve bodylece 6gretmenlerde kurumlarina karsi giiven duygusunun
gelisebilecegi belirtilmistir (So, 2006). Dolayisiyla glivenin bir kisinin, kararlari ve faaliyetlerinin etik
ilkelere (dogruluk, diristlik gibi) uygun olduguna iliskin beklentiler oldugu géz éniine alinirsa etik ile
gliven arasinda guclu bir iliskinin var olabilecegi distnilebilir. Nitekim 6rgit ortaminda yoneticilerin
sergileyecekleri etik liderlik davranislarinin 6rglitte gliven ortaminin olusmasina olumlu bir yonde etki
etmesi beklenmektedir (Hosmer, 1995). Bu dislincelerden hareketle bu arastirma okul midurlerinin etik
liderlik davranislari ile 6gretmenlerin 6rgltsel gliven diizeyleri arasinda anlaml bir iligski olup olmadigini
incelemek amaciyla gerceklestirilmistir.
Yontem: Okul mudurlerinin etik liderlik davranislari ile 6gretmenlerin orgitsel gliven dulzeyleri
arasindaki iliskinin incelendigi bu arastirma iliskisel tarama modelinde tasarlanmistir. Tarama modelleri
gec¢miste ya da halen var olan bir durumu, var oldugu sekliyle betimlemeyi amaclayan arastirma
yaklasimlaridir (Karasar, 2005).

Arastirmanin calisma evreninin 2020-2021 egitim-dgretim yilinda istanbul ilinin Pendik ve Tuzla
ilcelerindeki resmi ve 6zel okul 6ncesi, ilkokul, ortaokul ve lise kademelerinde goérev yapmakta olan
10747 &gretmen olusturmaktadir. Orneklemin belirlenmesinde basit seckisiz érnekleme ydntemi
kullanilmistir. Orneklem belirleme tablosunda %5 hata orani ile 10000-25000 araliginda olan evreni
temsil edebilecek 6rneklemin 370-378 araliginda olmasi yeterli gériilmektedir (Yazicioglu ve Erdogan,
2004, s. 50). Ancak olasi veri kayiplari da goz 6niline alinarak daha fazla katilimciya ulasiimaya calisilmistir.
Boylece arastirma 397 6gretmen ile yiritilmustir. Orneklem grubunu olusturan 8gretmenlerin
demografik ozellikleri incelendiginde 6gretmenlerin 234'G (%59) kadin ve 163U (%41) erkektir. Ayrica
ogretmenlerin 33’ (%8) 0-5 yil, 64'G (%16) 6-10 yil, 88'i (%22) 11-15 yil, 103'G (%26) 16-20 yil ve 109'u
(%28) 21 yil ve Ustli mesleki kideme sahiptir. Ogretmenlerin 336'si (%85) 6n lisans ve lisans diizeyinde
egitime, 61'i de (%15) lisansistl diizeyde egitime sahiptir. Ogretmenlerin gorev yaptiklari egitim
kademeleri incelendiginde 6gretmenlerin 39'un (%10) okul dncesi egitim kurumlarinda, 116's1 (%29)
ilkokullarda, 138'i (%35) ortaokullarda ve 104'U (%26) liselerde gorev yapmaktadir.

Arastirmada Yilmaz (2005) tarafindan gelistirilen Etik Liderlik Olcegi ve Yilmaz (2006-b) tarafindan
gelistirilen Orgtsel Guven Olcegi kullanilmistir. Yilmaz (2005) tarafindan gelistirilen “Etik Liderlik Olcegi”
ogretmen algilarina gore okul yoneticilerinin etik liderlik davranislarini belirlemeye yonelik 5li Likert tipi

i nou

bir dlcektir. 44 maddeden olusan Etik Liderlik Olcegi'nde “iletisimsel etik”, “iklimsel etik”, “karar vermede
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etik” ve "davranigsal etik” olmak lizere 4 faktér bulunmaktadir. Dort faktor tarafindan agiklanan toplam
varyans %61,139'dir. Etik Liderlik Olcegi'nin givenirligini belirlemek icin Cronbach Alpha ic tutarlik
katsayisi kullanilmistir. Olcegin alt boyutlari ve geneli icin hesaplanan Cronbach Alpha i¢ tutarlilik
katsayilari iletisimsel etik alt boyutu icin .95; iklimsel etik alt boyutu igin .92; karar vermede etik alt boyutu
icin .94; davranigsal etik alt boyutu icin .90 ve 6lcegin geneli icin .97 olarak bulunmustur. Yilmaz (2005)
tarafindan gelistirilen “Orgiitsel Guven Olcegi” ©&gretmenlerin okullarina iliskin 6rgiitsel giiven
dizeylerini belirlemeye yonelik 5'li Likert tipi bir 6lgektir. 22 maddeden olusan 6rgutsel gliven dlceginde
"ydneticiye glven”, “meslektaslara gliven” ve “paydaslara giiven” olmak tzere 3 faktdr bulunmaktadir.
Uc faktériin aciklanan toplam varyans %56,46'dir. Orgiitsel Giiven Ol¢egi'nin giivenirligini belirlemek icin
Cronbach Alpha i¢ tutarlik katsayisi kullanilmistir. Olcegin alt boyutlari ve geneli icin hesaplanan
Cronbach Alpha i¢ tutarliik katsayilari Yoneticiye Gliven alt boyutu igin .73; Meslektaslara Glven alt
boyutu icin .90; Paydaslara Glven alt boyutu icin .79 ve 6lgegin geneli icin .88 olarak bulunmustur.
Katilimcilarin her bir faktorden aldiklari yiiksek puan, okullarina iliskin yiksek guven duygusunu, disiik
puan ise, disiik gliven duygusunu gdstermektedir.

Google formlar aracihdiyla hazirlanan olcek linki arastirmaya gonulli olarak katilmak isteyen
dgretmenlere okul yonetimleri tarafindan iletilmistir. Ogretmenler tarafindan doldurulan 397 élcege ait
verilerle analiz yapilmistir. Verilerin analizinden 6nce verilerin normallik varsayimlarini karsilayip
karsilamadi§i incelenmistir. Bu amag dogrultusunda veri setinin carpiklik-basiklik degerleri ile Q-Q
grafikleri incelenmistir. iletisimsel etik (-, 71 ile -,06), iklimsel etik (-1,31 ile 1,51), davranissal etik (-1,23 ile
,78), karar vermede etik (-1,16 ile 1,70), etik liderlik (6lcek toplam puani) (-1,09 ile ,74), yoneticiye gliven
(-,79 ile ,51), meslektasa gliven (-46 ile ,08), paydaslara giiven (-1,11 ile 1,25) ve orgutsel gliven (6lcek
toplam puani) puanlarinin normal dagilim sinirlari icerisinde oldugu sonucuna ulasilmistir. George ve
Mallery (2003) carpiklik ve basikhk katsayilarinin +2 araliginda olmasi durumunda verilerin normal
dagilim ozelligi gosterdigini belirtmektedir. Ayrica verilerin, olusturulan Q-Q grafiklerinde beklenen ve
gerceklesen degerlerinin egimi 45 derece olan bir dogruya yakin dagildiklari gértlmuistir. Dolayisiyla bu
durum da verilerin dagilimlarinin normal kabul edilecegini gostermistir (Can, 2014). Aritmetik
ortalamalarin yorumlanmasinda 1.00-1.79 araligi “cok dislk”, 1.80-2.59 araligi “dislk”, 2.60-3.39 araligi
“orta”, 3.40-4.19 araligi "ylksek” ve 4.20-5.00 araligi “q¢ok yliksek” olarak degerlendirilmistir. Verilerin
analizinde betimleyici istatistikler, korelasyon ve regresyon analizi kullaniimistir. Elde edilen veriler
bilgisayarda SPSS 22.0 programinda ¢dziimlenmis ve manidarliklar minimum p<.05 diizeyinde sinanmis,
diger manidarlik diizeyleri ayrica belirtilmis ve bulgular arastirmanin amaglarina uygun olarak tablolar
halinde sunulmustur. Ek olarak korelasyon analizinin yorumlanmasinda da .00-.30 araligi “dasik”, .31-.70
araligr “orta” ve .71-1.00 araligi da "yiksek” diizeyde iliski olarak kabul edilmistir (Blytkoztirk, 2011).
Calismanin ilk sorusu aritmetik ortalama, ikinci sorusu Pearson momentler carpimi korelasyon analizi ve
Uclincl soru da basit dogrusal regresyon analizi ile arastirilmistir.

Bulgular: Arastirmaya katilan 6gretmenlerinin “Davranissal Etik” alt boyutuna iliskin ortalama puani
x=4.09, “iletisimsel etik” alt boyutuna iligkin ortalama puani x=4.06, “Karar vermede etik” alt boyutuna
iliskin ortalama puani x=3.94, “iletisimsel Etik” alt boyutuna iliskin ortalama puani x=3.87'dir.
Ogretmenlerin “Etik Liderlik toplam puanina” iliskin ortalama puani ise x=3.98'dir. Bu bulgulardan
hareketle 6gretmen algilarina gére okul middurlerinin etik liderlik dlcegi alt boyut puanlarinin ve 6lgek
toplam puaninin “yiksek dizeyde” oldugu tespit edilmistir. Arastirmaya katilan 6gretmenlerinin
"Yoneticiye Guven” alt boyutuna iliskin ortalama puani x=4.12, "Paydaslara Giiven” alt boyutuna iliskin
ortalama puani x=4.06, “Meslektasa Gliven” alt boyutuna iligkin ortalama puani x=3.85'tir. Ogretmenlerin
“Orglitsel Glven toplam puanina” iliskin ortalama puani ise x=3.96'dir. Bu bulgulardan hareketle
ogretmen orgltsel gliven 6lcedi alt boyut puanlarinin ve o6lcek toplam puaninin “yiksek dizeyde”
oldugu tespit edilmistir. Ogretmenlerin etik liderlik ile érgitsel glivene iliskin gorisleri arasindaki iligkiyi
belirlemek amaciyla yapilan korelasyon analizi sonucunda etik liderlik dlceginin tim alt boyutlar ile
érgltsel gliven dlceginin tim alt boyutlari arasinda p<.01 diizeyinde anlamli iligkiler vardir. Olcek toplam
puanlari acisindan bakildiginda ise etik liderlik ile 6rglitsel guven arasinda (r=.50; p<.01) orta diizeyde
pozitif yonll bir iliski vardir. Bu bulgu okul yoneticilerinin etik liderlik davranislari arttikca 6gretmenlerin
érgltsel guven dizeylerinin de yikseldigini gdstermektedir. Ogretmenlerin etik liderlik 8lcegi
puanlarinin, orgitsel giiven 06lcegi puanlarini anlamli sekilde yordayip yordamadigini belirlemek
amaciyla yapilan regresyon analizi sonucunda etik liderlik 6lceginin orgitsel gliven 6lgek puaninin
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anlamli bir yordayicisi oldugu tespit edilmistir (F(1-395=134.65, p<0.001). Etik liderlik 6lcegi, orgtsel
gliven 6lcek puanindaki varyansin %25'ini (R*= .25; p<0.001) istatistiksel olarak anlamli sekilde acikladig
saptanmistir. Regresyon denklemindeki yordayici degiskenin katsayisinin (B= .44) anlamhligina iliskin t-
testi sonucu incelendiginde de etik liderlik dl¢eginin 6rgttsel guven dlgeginin anlamli bir yordayicisi
oldugu tespit edilmistir (p<0.001).

Sonuglar: Arastirma sonucunda 6gretmen algilarina gore okul mdidurlerinin etik liderlik davranis
dizeylerinin ylksek oldugu bulunmustur. Deger yargilarinin egditimin amaglarinin belirlenmesinde ve
gergeklestiriimesinde 6nemli bir etken oldugu gercegi dikkate alinirsa, cagimizin okul mudurlerinin
yonetim islerini gerceklestirmede etik ilkelerle tutarli davranis sergilemelerinin dnemi ortaya cikacaktir.
Bu baglamda cagin gereklerini karsilamak isteyen bir okul miduri dirtst, adil ve ahlakl bir tutum
sergileyerek biitlin 6grencilerin basari dlizeylerini artirmaya gayret etmeli, bir baska ifadeyle etik agidan
lider olmahdir (GUmdiseli, 2001). Zira veliler gocuklarinin iyi bir insan, iyi bir yurttas ve iyi bir meslek sahibi
olabilmeleri icin nitelikli bir egitim almalarini beklemektedir (Karakdse, 2007). Arastirmadan elde edilen
bir diger bulgu 6gretmenlerin orgiitsel gliven diizeylerinin yiksek oldugunu gdstermistir. Akay (2020),
Erdogan (2012), Uygur & Arabaci (2019)'da yaptigi arastirmalarinda 6gretmenlerin 6rgitsel giiven
dizeylerini yiksek diizeyde bulmustur.

Arastirmanin bir diger bulgusuna gore etik liderlik ile 6rgiltsel gliven arasinda orta diizeyde pozitif
yonli ve anlamli bir iliski vardir. Literatiirde bu iki degisken arasindaki iliskinin incelendigi arastirma
sonuglari da arastirmanin bu bulgusunu desteklemektedir. Nitekim hem egitim 6rgitlerinde hem de
farkl sektorlerde gerceklestirilen arastirmalarda (Anbari, Yarmohammadian & Alavi, 2016; Cemaloglu &
Kiling, 2012; Johnson, Shelton & Yates, 2012; Yiksel-Gllhan, 2018 ve Zuhlke, 2019) etik liderlik ile
orglitsel gliven arasinda yiiksek diizeyli ve pozitif ydnde bir iliski oldugunu bulmustur. Okul ydnetiminde
liderlik 6nemlidir ve okul muddirlerinin Ust diizeyde liderlik yeterligine sahip olmasi gerekmektedir
(Toprakgl, 2000). Buna bagli olarak da egitim yoneticisinin artik, sadece koltugunda oturarak bir mevzuat
bekgisi gibi kati blrokrasi kurallarinin arkasina sikisip kalma dénemi gerilerde kalmistir. Toplumun okul
orgitlerinden beklentileri her gecen giin degdismektedir (Can, 2002), bu baglamda genelde egitim
sisteminin ozelde de okulun en 6nemli pozisyonlarindan biri olan okul yoneticilerinden okuldaki
ogretmenlerin egitim 6Jretim misyonlarini ortak noktalarda birlestirmeleri, d§retmenlere birbirinden
Ogrenecekleri ortam ve firsatlari saglamalari ve okulda yapilmasi gereken oncelikleri belirlemeleri
beklenmektedir. Bu durum okul yoneticisinin liderlik 6zelliklerine ne dl¢lide sahip olduguyla yakindan
iliskilidir (Ozden, 2004). Nitekim egitim ydneticisi, egitim sistemi icinde dnemli bir misyonu yerine
getirmektedir. Egitim ydneticisinin liderlik biciminde, ve her giin yiz yize geldigi durumlarda gosterdigi
mesleki ve ahlaki davranislarinda sahip oldugu etik degerlerin yansimalari gérilir. Ogretmenlerin ve
diger is gorenlerin gondl gliciini (moral) distiren en dnemli etkenlerden biri, ydneticilerinin diristliga
ve tarafsizhgindan kusku duyulmasidir. Etik ilkeler tam bu noktada yoneticilerin etik agidan istenmeyen
ve tartismaya acik eylemlerde bulunmalarini ve kararlar almalarini engellemis olur (Aydin, 2015).

Oneriler: Arastirmadan elde edilen sonuclardan hareketle arastirmacilara su 6nerilerde bulunulabilir; (i)
benzer bir arastirma 6grenci ve 6gretmen sayisinin buylksehirlerdeki okullara kiyasla daha az oldugu
kiicuk sehirlerde yapilabilir; (ii) nitel ya da karma arastirma ydntemleri kullanilarak arastirma konusu
hakkinda daha derinlemesine bilgi sahibi olunabilir; (iii) okul yoneticilerinin farkli liderlik davranislarinin
ogretmenlerin oérgutsel gliven diizeylerini ne derecede etkiledigine iliskin arastirmalar yapilarak liderlik
ile gliven arasindaki iliskinin daha iyi anlasilmasi saglanabilir.

Arastirmadan elde edilen sonuglar dogrultusunda uygulayicilara yonelik olarak da su oneriler
gelistirilebilir; (i) 6gretmenlik mesleginin gerektirdigi etik ilkelere uygun davranmanin dnemi hakkinda
ve bu baglamda egitimcilerin mesleki etik ilkeleri i¢sellestirmelerini saglamak amaciyla hem okul
muddrlerine hem de 6gretmenlere egitimler dizenlenebilir, 6rnek olaylardan yola cikarak degisik
durumlar ve bu durumlarin olasi sonuglari hakkinda farkindalk kazanmalari saglanabilir; (ii)
ogretmenlerin 6rgltsel gliven diizeylerini arttirmak icin alinacak kararlarda ve yapilacak faaliyetlerde
onlarin da gorugleri alinarak yonetim siirecinin icinde bulunmalari saglanabilir; (iii) okul mudurlerinin
secimi daha objektif bir sekilde yapilarak okul yoneticiligi daha profesyonel bir meslek haline getirilebilir;
(iv) basta okul muddrleri olmak tizere tim paydaslar kurum icinde daha seffaf ve hesap verebilir bir
yonetsel anlayisin yerlesmesini saglamali ve bunun gereklerini yerine getirmelidir.
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Extended Abstract

Problem: Individual differences are among the crucial factors affecting achievement levels of individuals
through education and teaching activities (Basol and Turkoglu, 2009). To achieve the goals of lasting
learning and providing high quality education, individual differences should be taken into consideration
(Cubukgu, 2004). The thinking capabilities and styles of the individuals are among those differences.
Mathematics is one of the most important means to develop the thinking ability, which makes humans
unique among all living creatures. Mathematics not only facilitate the development of thinking, but also
provide the most important building blocks of education (Kesgin, 2006). It is also the set of thoughts
people use for finding solutions to problems they may come across. Self-efficacy in mathematics refers
to the individuals’ judgment about their potential to be able to successfully grasp a subject in
mathematics. In the light of this definition, one can forcefully argue that a teacher who lacks competence
or the feeling of self-efficacy in one’s field would not be able to instill confidence among her students
and build authority in the classroom, on the basis of respect. As self-efficacy is about the individual's
self-perception, pre-service mathematics teachers with a robust training would naturally be expected to
have high levels of self-efficacy in mathematics, above all. One’s own perception of self-efficacy, in turn
is a significant determinant of achievement levels in mathematics. For, the individual can be successful
in problem solving only if she is equipped with a positive, guiding and motivating self-efficacy
perception (Langenfeld, Thomas and Pajares, 1993; Pajares and Kranzler, 1995).

The 21st century is known as the age of information and communications. In such a day and age,
individuals with critical and creative thinking skills, capable of robust analyses, synthesis and assessment,
not to mention problem-solving and reasoning abilities are in demand (Semerci, 1999). Only individuals
with these thinking skills will successfully adapt to the developing world. Through thinking, the individual
can produce, use, and utilize information. Teachers play a major part in training the individuals with the
required competences. The teachers’ ability to exhibit the competences required in their profession is a
product of their own training, as well as their confidence in their ability to perform as teachers and fulfill
their duties (Yilmaz, Gercek and Soran, 2004). Against this background, the present study aims to come
up with an assessment of the thinking styles and self-efficacy perceptions of pre-service elementary
school mathematics teachers. To do so, the study seek answers to the following research problems:

e What is the level of thinking styles exhibited by pre-service elementary school mathematics
teachers?

e How do the thinking styles of pre-service elementary school mathematics teachers vary with
reference to the year of the program?

e What is the state of mathematics self-efficacy perceptions of pre-service elementary school
mathematics teachers?

e How do the mathematics self-efficacy perceptions of pre-service elementary school
mathematics teachers vary with reference to the year of the program?

e |s there a correlation between the thinking styles and self-efficacy perceptions of pre-service
elementary school mathematics teachers?

Method: The study employs survey method. The study aims to identify the thinking styles and to
determine the self-efficacy perceptions of pre-service elementary school mathematics teachers, along
with any correlation between the two variables. The study was carried out with 141 pre-service teachers
enrolled in the elementary school mathematics teacher training program in a state university in the
Eastern Black Sea region of Turkey. The study employed the “Thinking Styles” inventory developed by
Sternberg and Wagner (1992). The validity and reliability analyses for the Turkish language version were
carried out by Bulus (2005). In addition, the “Mathematics Self-Efficacy Perceptions” scale developed by
Umay (2001) was used in combination. The Learning Styles Inventory (Sternberg and Wagner, 1992) is
developed with reference to the Mental Self Government Theory. It is comprised of 13 sub-tests, each
containing eight items of 7-point Likert type questions (a total of 104 items) covering five fundamental
sets of traits presented in the theory. It aims to identify the styles prominent with the individual, among
the 13 thinking styles stipulated by the theory. The inventory was adapted to Turkish language by Bulus
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(2006), who also cut the item count to 65. The potential answers to the items in the 7-point likert
inventory are “1=not at all well”, “2=not very well”, "3=slightly well”, “4=somewhat well", “5=well",
"6=very well", and "7=extremely well". The thinking styles inventory is comprised of five trait sets:
functions, forms, levels, fields, and tendencies. The 13 subscales of the inventory are legislative, executive,
judicial, global, local, progressive, conservative, hierarchic, monarchic, oligarchic, anarchic, internal, and

external. An internal reliability factor of this study is 0.93.

In the study, data regarding mathematics self-efficacy perceptions were collected using the
“Mathematics Self-Efficacy Perceptions Scale” developed by Umay (2001). The scale is comprised of 14
items to be marked on the basis of five-point Likert system. The reliability analysis of the scale produced
a reliability factor of 088. The scale is comprised of three factors. These factors are mathematics self-
conception, behavioral awareness about mathematics, and the ability to translate mathematics to life
skills. The first one —mathematics self-conception— is assessed through items 7, 9, 10, 13, and 14. The
second factor —behavioral awareness about mathematics— is assessed through items 3, 4, 5, 6, 11, and
12. Finally, the third factor —the ability to translate mathematics to life skills— is assessed through items
1, 2, and 8. The statistical analyses carried out within the framework of the study were run using SPSS 21
statistics package software. The forms filled out by the participants were checked by the researcher.
Incorrect applications of the scales were left out of the analysis. Only acceptable survey responses were
included in the analysis. The statistical analysis of the data was based on descriptive statistics, ANOVA
and Pearson correlation tests. The Skewness and Kurtosis values and the results of the Levene test were
used to assess the data in the light of the requirements of the parametric tests. The significance level is
seted to be 0.05.

Findings and Suggestions: The most prominent thinking styles expressed by pre-service elementary
school mathematics teachers were the ones associated with the function’s trait. With respect to this trait,
the legislative thinking style was the most common one observed among the pre-service teachers. It is
followed by the executive and judicial styles in terms of frequency.

The most common thinking styles for the remaining traits —forms, levels, fields, and tendencies—
were hierarchic, local, internal, and liberal, respectively. According to the findings reached, involvement
in events entailing creativity, and drawing her contributions is most enjoyable to pre-service teachers.
Moreover, it is possible to argue that pre-service teachers enjoy involvement in events with a touch of
uncertainty. They also welcome innovation and participation in detailed works. They also enjoy working
independently, decide on work based on priorities, and are organized as well as systemic in their
approaches. The least common thinking style among the pre-service teachers was the conservative one.
In other words, pre-service teachers are not happy with being bound by existing rules, and instead opt
for change.

No significant variation was observed in the mix of thinking styles exhibited by pre-service
teachers, based on the year of the program they are in. On the other hand, the highest thinking style
scores were recorded with pre-service teachers in the fourth year of the program.

According to the answers provided by the pre-service elementary school mathematics teachers,
the ability to translate mathematics to life skills stood out among the factors recorded on the
Mathematics Self-Efficacy Perceptions scale. It is followed by the behavioral awareness about
mathematics, and thirdly, mathematics self-conception. Mathematics is considered as a tool to help
understand life and the world, and come up with ideas about these. Thus, the elementary goal of current
efforts for reforming education is to facilitate understanding mathematics, and build a system to help
individuals learn it as an element of life.

Again, no significant mean difference was observed in the self-efficacy perceptions of pre-service
teachers, based on the year of the program they are in. Some increase was recorded in self-efficacy
perception levels from the first year through the third, followed by some amount of fall in the fourth
year. The undergraduate education the pre-service teachers received in the first three years of the
program can be associated with the increase in self-efficacy perception levels. The senior year pre-service
teachers, on the other hand, are mostly occupied by the concerns about the exams they will take to join
civil service after graduation. The KPSS exam they have to take and pass with flying colors for
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appointment in a public elementary school causes visible tension in the minds of senior year pre-service
teachers. The fall in their self-efficacy perception levels is perhaps due to the tension thus felt.

In terms of the correlation between the thinking styles and self-efficacy perceptions of pre-service
elementary school mathematics teachers, a significant and positive relationship is observed between the
ability to translate mathematics to life skills, and legislative, executive, hierarchic, and internal thinking
styles. The relationship between the ability to translate mathematics to life skills and oligarchic thinking
style, on the other hand, was less significant, albeit still positive. The correlation between the ability to
translate mathematics to life skills and hierarchic thinking style was found to be the strongest of all. A
statistically significant negative relationship is observed between mathematics self-conception and
judicial as well as anarchic thinking styles. On the other hand, a significant and positive relationship was
between behavioral awareness about mathematics and oligarchic, internal, and liberal thinking styles. In
other words, the more organized and system-based work one puts in, the higher self-efficacy perception
would be. Innovation, organization, system-based work, and including details have a positive effect on
self-efficacy perception. Working on flexible and comfortable projects, and avoiding dependencies, in
turn, have a negative effect on self-efficacy perceptions.

Coming studies based on interviews with pre-service mathematics teachers can investigate why
different thinking styles appear, and what leads to variations in mathematics self-efficacy perceptions.
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Ozet

Bilisim ve iletisim cagt olarak adlandwrilan 21. yiizyilda elestirel ve yaratict olabilen,
analiz, sentez ve dederlendirme diizeylerinde diisiinen, problem ¢6zme ve
muhakeme yetenegine sahip bireylere ihtiyac vardur. Clinkii gelisen diinyaya ancak
diistinen bireyler uyum saglayacaktur. Diistinen insan bilgiyi iretebilir, kullanabilir
ve degerlendirebilir. Bu bireylerin yetismesinde en bliyiik pay 6gretmenlere aittir.
Ogretmenlerin 6gretmenlik mesledinin gerektirdigi yeterlikleri yerine getirmeleri,
onlanin iyi editim almalaninin yaninda, 6gretmenlik gérevini ve gereken
sorumluluklarint yerine getirebileceklerine olan inanclart ile dogrudan iliskilidir. Bu
calismada da ilkégretim matematik 6gretmen adaylarinin disiinme stilleri ile
matematik 6z-yeterlilik algtlarinin  incelenmesi amaclanmaktadir.  Calisma
Tirkiye'nin Dogu Karadeniz Bolgesi'nde yer alan bir devlet Universitesindeki
ilkégretim matematik 6gretmenligi anabilim dalinda 6grenim g6ren 141 6gretmen
adayiyla yirttilmdstir. Bu arastirmada Sternberg ve Wagner (1992) tarafindan
gelistirilen ve Tiirkce gegerlik, glivenirlik calismalart Bulus (2005) tarafindan yaptlan
“Diisiinme Stilleri” élcegi ile Umay (2001) tarafindan gelistirilen “Matematik Oz-
yeterlilik Algt” 6lcegi kullanilmustir. ilkégretim matematik 6Gretmen adaylarnda en
fazla fonksiyonlar boyutundaki diisiinme stilleri gériilmektedir. Bu boyutta,
6gretmen adaylart en fazla yasama diisiinme stiline sahiptir. Daha sonra yliriitme
ve yarg: diisiinme stilleri, yasama diisiinme stilini takip etmektedir. ilkégretim
matematik égretmenleri arasinda Matematik Oz-Yeterlilik Alg: élcegine iliskin en
cok matematigi yasam becerilerine déndlistiirme boyutu hdakimdir. Bu boyutu
matematik konularindaki davranis farkliigt daha sonra ise matematik benlik algtst
izlemektedir.

Anahtar Kelimeler: Diisiinme stilleri, Oz-yeterlilik, Ogretmen adaylar, Matematik
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GIRiS
Egitim ve ogretim faaliyetlerinde bireylerin basarilarini etkileyen onemli faktorlerden biri bireysel
farkhliklardir (Basol ve Tirkoglu, 2009). Kalici 6gretimin saglanmasi ve nitelikli bir egitim verilebilmesi igin

bireysel farklliklar g6z éniinde bulundurulmalidir. Bireylerin sahip oldugu disiinme stilleri de bireysel
farklilklardandir.

Bir beceri olan distinme, bilginin zihinsel olarak ortaya konusunun islenmesidir. Dislinme
dogrudan 6gretilebilir ve gelistirilebilir (Cubukcu, 2004). Yani diisiinme, hayatimizi essiz ve anlamli kilan
bilincimizin temel aktivitesi olmasinin yani sira 6grenilebilen, alistirma yapilabilen ve gelistirilebilen bir
beceridir (Dincer ve Saracaloglu, 2011). Bireysel farkliliklardan biri olan diistinme stilli ise bireyin sahip
oldugu dustinme becerisini kullanma seklidir (Sternberg ve Zhang, 2001). Disiinme stillerine yonelik
gelistirilmis farkli teoriler bulunmaktadir (Epstein, Pacini, Denes-Raj ve Herier, 1996; Sternberg, 1997, Fer,
2005; Duru, 2004) ve "Zihinsel Ozerklik Teorisi” insanlarin distinme stillerini inceleyen bu teorilerden
biridir (Sternberg, 1997). Bu teorinin 6ziinde her bireyin kendine 6zgl bir disiinme stillinin varligi
benimsenmektedir. Ayrica stillerin kullaniminin, sartlara (sinif, cinsiyet, okul tirQ, vb.) gére degisebilecegi
vurgulanmaktadir (Cubukcu, 2004). Zihinsel Ozerklik Teorisi 5 boyut icerisinde 13 disiinme stillini
tanimlamaktadir. Tablo 1 ‘de bu teoriye ait boyutlar, distinme stilleri ve 6zellikleri 6zetlenmektedir
(Cubukgu, 2004):

Tablo1. Zihinsel 6zerklik tablosu

Boyut Diigiinme Stilleri Ozellikler

Yaraticilik iceren islerde yer almaktan zevk duyar

Yaraticilik, planlama, tasarlama ve bicimlendirme odakhdir
Diizenli ilkelerin oldugu islerde yer almaktan zevk duyar
Prosedire uygun calismayi tercih eder

Yapilanlarin sonuglarini degerlendirerek odaklanir
Degerlendirme, yargilama, karsilastirma davranislarini gosterir
Belli bir zaman diliminde bir sey Gzerine tam olarak odaklandigi islere
katilmaktan zevk alir

Muikemmelliyetcidirler

Kararlidirlar

Yasama (Legislative)
Fonksiyonlar Yuratme (Executive)

Yargi (Judicial)

Monarsik (Monarchic)

Bicimler Oncelik sirasina gére calismaya karar verirler
Hiyerarsik (Hierarchic Sistemli ve duizenlidirler
Oligarsik (Oligarchic) Olaylarin hepsine bir anda yogunlasir
. . Esnek, rahat islerde calismaktan keyif alir
Anarsik (Anarchic) Herhangi bir seye bagimli olmaktan kacinir
. Yerel (Local) Detay iceren islere katiimaktan zevk alir
Diizeyler L e o
Global Kuramsal fikirlere ve bir fikrin btiintine dikkat etmeye daha egilimlidir
Etkinlik icsel (Internal) Bagimsiz galismaktan zevk duyar
Alanlan Dissal (External) Kisiler arasi iletisim kurma gerektiren islerde yer almaktan keyif alr
Acik Fikirli (Liberal) Be|ll:§|Z|Ik iceren islerde yer almaktan zevk duyarlar
Egilimler Yeniliklere aciktirlar
9 Muhafazakar Mevcut kurallara bagl olmaktan hoslanir
(Conservative) Degisime agik degillerdir

Tablo 1'de gérildigu gibi Zihinsel Ozerklik Teorisine bagh olarak disiinme stilleri fonksiyonlar
(yasama, yurutme, yargi), bicimler (monarsik, hiyerarsik, oligarsik, anarsik), dizeyler (yerel, global);
etkinlik alanlari (i¢sel, dissal), egilimler (acik fikirli, muhafazakar) seklindedir.

insani diger canlilardan ayiran en temel 6zelligi olan diistinmeyi gelistiren en énemli araglardan
biri matematiktir (Tural, 2005). Dusinmeyi gelistiren matematik, egitimin yapitaslarindan da en
onemlisini olusturur (Umay, 2001). Ayrica matematik insanlarin karsilasabilecekleri her tiir problemi
c6zmek icin kullandigi dusiinceler butintdir (Kesgin, 2006). Oz-yeterlilik (Self-efficacy), Sosyal Bilissel
Kuramin anahtar degiskenlerinden biridir. Bandura'ya gore 6z-yeterlilik, davranislarin olusmasinda etkili
olan niteliklerden biridir. Bandura 6z-yeterliligi bireyin, belli bir performansi géstermesi icin gerekli olan
etkinlikleri organize etmesi ve basarili olarak yapma kapasitesi hakkinda kendine iligskin yargisi olarak
tanimlamaktadir (Bandura, 1997). Matematik 6z-yeterliligi, kisilerin matematik ile ilgili bir konuyu
basariyla 6grenip 6grenemeyeceklerine dair kendi potansiyelleri hakkinda verdikleri karardir
(Langenfeld, Thomas ve Pajares, 1993; Pajares ve Kranzler, 1995). Alaninda yetkin olmayan veya kendini
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yetkin hissetmeyen bir 6gretmenin 6grencilerine giiven vermesi ve sinifta saygiya dayali bir otorite
olusturmasi pek mimkiin degildir. Oz-yeterlilik, bireyin kendine iliskin algisi olduguna gore, iyi yetismis
matematik 6gretmen adaylarinin her seyden énce matematige iliskin 6z-yeterlilik algilarinin da ytksek
olmasi beklenebilir (Umay, 2001). Oz-yeterlilik algisi ise kisilerin matematik basarilarinin énemli bir
belirleyicisidir. Clinki bireylerin problem ¢6zmede basarili olmalari igin, kendi kendisini yonlendiren,
kendisini motive eden ve pozitif 6z-yeterlilik algisina sahip olmasi gerekmektedir (Langenfeld, Thomas
ve Pajares, 1993; Pajares ve Kranzler, 1995).

Alan yazinda distinme stili ve 6zyeterlilik ile ilgili calismalara bakildiginda genelde degiskenlere
bagli olarak distinme stilinin (Bulus, 2005; Cubukgu, 2004; Grigorenko ve Sternberg, 1997; Zhang ve
Sternberg, 1998; Zhang ve Sternberg, 2000) ve 0z-yeterliligin (Akbulut, 2006; Akkoyunlu ve Orhan, 2003;
Ekici, 2008; Kahyaoglu ve Yangin, 2007; Kuiglikyilmaz ve Duban, 2006; Migray, 2002; Yenilmez ve Kakmaci,
2008) arastirildigi gorilmektedir. Bilisim ve iletisim cagi olarak adlandirilan 21. ylzyilda elestirel ve
yaratici olabilen, analiz, sentez ve dederlendirme diizeylerinde dislinen, problem ¢6zme ve muhakeme
yetenedine sahip bireylere ihtiyac vardir. Gelisen diinyaya ancak distinen bireyler uyum saglayacaktir.
Dusunen insan bilgiyi Uretebilir, kullanabilir ve degerlendirebilir (Semerci, 1999). Bu bireylerin
yetismesinde ise en biiyiik pay 6gretmenlere aittir. Ogretmenlerin égretmenlik mesleginin gerektirdigi
yeterlikleri yerine getirmeleri, onlarin iyi egitim almalarinin yaninda, 6gretmenlik gdrevini ve gereken
sorumluluklarini yerine getirebileceklerine olan inanglari ile dogrudan iliskilidir (Yilmaz, Gercek ve Soran,
2004). Bu galismada da ilkogretim matematik 6gretmen adaylarinin diisiinme stilleri ile matematik 6z-
yeterlilik algilarinin incelenmesi amaglanmaktadir. Bu amag¢ dogrultusunda cevap aranacak sorular su
sekildedir:

e ilkdgretim matematik gretmen adaylarinin diisiinme stilleri ne diizeydedir?

e ilkdgretim matematik 6gretmen adaylarinin disiinme stilleri sinif diizeyine gére nasil bir
degiskenlik gostermektedir?

e ilkdgretim matematik 6gretmen adaylarinin matematik &z-yeterlilik algilari ne diizeydedir?

e ilkégretim matematik 6gretmen adaylarinin matematik 6z-yeterlilik algilari sinif diizeyine gére
nasil bir degiskenlik gostermektedir?

e ilkégretim matematik 6gretmen adaylarinin diisiinme stilleri ile matematik &z-yeterlilik algilari
arasinda nasll bir iliski vardir?

YONTEM

Bu arastirmada tarama ve iliskisel arastirma yéntemi kullanilmistir. ilkdgretim matematik égretmeni
adaylarinin dustinme stilleri ile matematik 6z-yeterlilik algilarinin belirlenmesi ve bu ikisi arasinda iliski
olup olmadiginin arastiriimasi amaglandigindan bu yéntemin kullanilmasi uygundur. Tarama yontemi
katihmcilarin bir olay veya konuya iliskin beceri, tutum, yetenek, ilgi ya da gorislerinin belirlendigi bir
arastirma sekli olmasinin yani sira betimleyici bir arastirma yontemidir. Betimsel arastirmalar “ne, nerede,
nasil, ne zaman"” gibi sorularin cevaplandiriimasina olanak tanimaktadir. iliskisel arastirmalarda ise amag
iki ya da daha fazla degisken arasindaki iliskinin ortaya konulmasidir ancak bu iliskinin belirlenmesi
surecinde degiskenlere herhangi bir midahalede bulunulmamaktadir (Buyukoztirk, Kilic Cakmak,
Akgln, Karadeniz ve Demirel, 2014). Bu arastirmada da oncelikle ilkdgretim matematik 6gretmeni
adaylarinin disinme stilleri ve 6z-yeterlilik algilari tarama yontemi araciligiyla ortaya konularak
betimlenecektir, daha sonra ise bunlar arasinda iliski olup olmadigi iliskisel arastirma yontemi ile ortaya
konulacaktir.

1. Calisma Grubu

Galisma Turkiye'nin Dogu Karadeniz Bolgesi'nde yer alan bir devlet tniversitesindeki ilkogretim
matematik 6gretmenligi anabilim dalinda 6grenim goren 141 6gretmen adayiyla yiritilmuistar. Asagida
yer alan Tablo 2'de sinif diizeylerine gore 6grenci sayilari yer almaktadir. Tablo 2'de de gorildigu tzere
calismaya farkh sinif seviyelerinde ilkdgretim matematik 6gretmenliginde 6grenimlerine devam etmekte
olan 6gretmen adaylar katilmistir. Bu katilimcilardan 34°G 1, 401 2, 35'i 3 ve 32'si de 4. sinifa devam
etmektedir.
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Tablo 2. Sinif degiskenine gére dgrenci sayilart

Sinif n (%)
1. sinif 34 24,1
2. sinif 40 28,4
3. sinif 35 24,8
4. sinif 32 22,7
Toplam 141 100

2. Veri Toplama Araclart

Bu arastirmada Sternberg ve Wagner (1992) tarafindan gelistirilen ve Tirkce gecerlik, guvenirlik
calismalari Bulus (2005) tarafindan yapilan “Dustinme Stilleri” 6lcegi ile Umay (2001) tarafindan
gelistirilen “Matematik Oz-Yeterlilik Algi” élcegdi kullanilmistir.

Distinme Stilleri Olcegi (Sternberg ve Wagner, 1992) Zihinsel Benlik-Yénetimi Kurami'nin
ongoruleri dogrultusunda gelistirilmis, bes temel boyut altinda yer alan her biri sekiz madde iceren 13
alt testten olusan (toplam 104 madde) ve 7 dereceli Likert tipi bir dlgektir. 13 diistinme stilinden, bireyin
baskin olduklarini ortaya cikarmayi amaclamaktadir. Olcek Tiirkiye'de Bulus (2006) tarafindan Tiirkce'ye
uyarlanmis ve madde sayisi 65'e indirilmistir. 7'li likert tipindeki 6lcekte yanitlar "1=hi¢ uygun degil”,
“2=cok uygun degil", "3=biraz uygun”, “4=oldukga uygun”, “5=uygun”, “6=cok uygun” ve “7=tamamen
uygun” seklindedir. Distinme stilleri 6lcegi; islevler, formlar, diizeyler, alanlar ve egilimler olmak Uzere
bes boyuttan ve 13 alt boyuttan olusmaktadir. Bu boyutlar; yasama, ylrtitme, yargi; monarsik, hiyerarsik,
oligarsik, anarsik; global, lokal; icsel, dissal; liberal, muhafazakar olmak Uzere on (¢ alt boyuttan
olusmaktadir. Diisiinme Stilleri Olcegi'nin calisma grubuna uygulanmasi sonucu i¢ tutarlilik alfa
glvenirlik katsayisi 0,93 olarak bulunmustur.

Arastirmada matematik 6z-yeterlilik algiya ydnelik veriler Umay (2001) tarafindan gelistirilen
“Matematige Karsi Oz-yeterlilik Algisi Olcegdi” ile toplanmistir. Matematige karsi 6z-yeterlilik dlcegi begli
likert tirinde hazirlanmis ve 14 maddeden olusmaktadir. Bu o6lcegin glvenirlik calismasi sonunda
glivenirlik katsayisi .88 olarak belirlenmistir. Olcek tic faktérden olusmaktadir. Bunlar, matematik benlik
algis;; matematik konularinda davranislardaki farkindalik ve matematigi yasam becerilerine
dondstlrebilme olarak tanimlanmistir. Bunlardan birinci faktér olan matematik benlik algisi: 7, 9, 10, 13
ve 14. maddelerde; ikinci faktor olan matematik konularinda davranislarindaki farkindalik: 3, 4, 5, 6, 11
ve 12. maddelerde ve Uglncl faktor olan matematigi yasam becerilerine dénUstirebilme: 1, 2 ve 8.
maddelerde tanimlanmistir.

3. Verilerin Analizi

Arastirma kapsaminda yapilan istatistiksel analizler, SPSS 21 kullanilarak gerceklestirilmistir.
Katilimcilardan toplanan olcek formlari arastirmaci tarafindan kontrol edilmis ve yanlis doldurulan
Olcekler arastirma disinda tutulmus ve kabul edilebilir nitelikteki anketler calismaya dahil edilmistir.
Verilerin istatistiksel analizinde; betimsel istatistikler, ANOVA ve Pearson korelasyon testleri kullanilmistir.
Elde edilen verilerin parametrik testlerin 6n sartlarini saglayip saglamadigina Carpiklik ve Basiklik
degerleri ve Levene testi sonuclari incelenerek karar verilmistir. Verilerin analizinde, anlamlilik diizeyi 0,05
olarak alinmistir.

BULGULAR

Bu boélimde 6gretmen adaylarinin dustinme stilleri, 6z-yeterlilik algilari ve distinme stilleri ile 6z-
yeterlilik algilari arasindaki iliski hakkinda veriler ortaya konulacaktir. Bu veriler “ilkégretim Matematik
Ogretmen Adaylarinin Disiinme Stilleri”, ilkégretim Matematik Ogretmen Adaylarinin Matematik Oz-

yeterlilik Algisi”, "ilkégretim Matematik Ogretmen Adaylarinin Disiinme Stilleri ile Matematik Oz-
Yeterlilik Algilari Arasindaki iligki” baslklar altinda sunulacaktir

1. ilkégretim Matematik Ogretmen Adaylarunn Diisiinme Stilleri
Tablo 3'de 6gretmen adaylarinin Disiinme Stili Olgegi (DSO)'den elde edilen puanlara iliskin
aritmetik ortalama, standart sapma, minimum ve maksimum degerleri ile basiklik ve carpiklik degerleri

belirtilmistir. Ogretmen adaylarinin DSO'niin, fonksiyonlar boyutunda yasama alt boyutu icin aritmetik
ortalamasi 5,57 (ss= 0,80); yuriitme alt boyutu icin aritmetik ortalamasi 5,37 (ss= 0,92); yargi alt boyutu
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icin aritmetik ortalamasi 5,09 (ss= 1,07); bicimler boyutunda monarsik alt boyutu icin aritmetik ortalamasi
4,51(ss= 0,96); hiyerarsik alt boyutu icin aritmetik ortalamasi 5,22 (ss= 1,13); oligarsik alt boyutu icin
aritmetik ortalamasi 4,22 (ss=1,06); anarsik alt boyutu igin aritmetik ortalamasi 4,54 (ss= 0,99)dur.
Ogretmen adaylarinin DSO'niin diizeyler boyutunda global alt boyutu icin aritmetik ortalamasi 4,12 (ss=
1,16); lokal alt boyutu icin aritmetik ortalamasi 4,39 (ss= 1,52); etkinlik alanlari boyutunda i¢sel alt boyutu
icin aritmetik ortalamasi 4,70 (ss= 1,10); dissal alt boyutu igin aritmetik ortalamasi 4,30 (ss=1,10); egilimler
boyutunda liberal alt boyutu icin aritmetik ortalamasi 5,06 (ss= 1,10); muhafazakar alt boyutu igin
aritmetik ortalamasi 3,61 (ss= 1,30)dir. Sonug olarak Tablo 3’e gore katimcilarin dlcegin genelinden ve
alt boyutlarindan elde ettikleri aritmetik ortalama degerlerinin 3,61 ile 5,57 arasinda; standart sapma
degerlerinin ise 0,61 ile 1,52 arasinda farklilik gosterdigi belirlenmistir.

Tablo 3. Diisiinme stili 6lcedi (DSO)'den elde edilen puanlar

DSO Boyutlar Madde x Ss. Min. Mak. Carpikhk Basikhk
Yasama 5 560 081 360 7,00 -0,28 -0,56
Fonksiyonlar Yiritme 5 535 095 260 700 -033 0,30
Yarg 5 507 1,11 200 700  -037 -0,56
Monarsik 5 434 092 240 660  -0,02 0,48
Bicimler Hiyerarsik 5 513 1,19 200 7,00  -041 -0,34
Oligarsik 5 405 098 160 660 012 0,28
Anarsik 5 450 099 240 7,00 019 -0,57
Diizeyler Global 5 400 120 1,00 7,00 0,00 0,27
Lokal 5 420 107 200 7,00 004 0,31
. icsel 5 469 109 200 7,00 -012 -0,59
Etkinlik Alanlar D§|§sal 5 425 1,11 180 7,00 011 0,54
—_— Liberal 5 506 1,11 180 7,00  -0,34 -0,29
Muhafazakar 5 341 129 100 680 046 0,26

Ayrica, 6gretmen adaylarinin DSO'niin alt boyutlarindan elde ettikleri puanlarinin normallik
varsayimini saglayip saglamadigini belirlemek icin garpiklik ve basiklik katsayilari hesaplanmistir (bkz.
Tablo 3). Carpiklik ve basiklik katsayilari bize DSO’ niin alt boyutlarindan elde edilen verilerin +1.00
araliginda oldugunu ve normal dagilim sinirlari icerisinde yer aldigini (Tagpinar, 2017) gostermektedir.

Ogretmen adaylarinin DSO’ den sinif degiskenine gére aldiklari puanlar Tablo 4’ de sunulmustur.
Birinci sinif 6gretmen adaylarinin DSO icin aldiklari puanlarinin aritmetik ortalamasi 4,50 (Ss= 0,56); ikinci
sinif 6gretmen adaylarinin 4,54 (ss= 0,59); liglincl sinif 6gretmen adaylarinin 4,28 (Ss= 0,54); doérdinci
sinif 6gretmen adaylarinin 4,67 (ss= 0,72) dir. Ogretmen adaylarinin DSO'niin genelinden elde ettikleri
puanlar ile sinif degiskeni arasinda yapilan analiz sonuclarina gore siniflar arasinda herhangi bir anlamli
farklihk gorilmemistir [F (3, 137) = 2.425, p= 0.07] (bkz. Tablo 4).

Tablo 4. DSO puanlarinin sunif dediskenine gére dagilim

Olcek Sinif n X ss sd F p Anlamlh Fark (sinif)
1. sinif 34 4,50 0,56
; 2. sinif 40 4,54 0,59
bSO 3. sinif 35 4,28 0,54 3137 2425 007
4. sinif 32 4,67 0,72

2. llkégretim Matematik Ogretmen Adaylarunn Matematik Oz-yeterlilik Algist

Tablo 5' de d6gretmen adaylarinin Matematik Oz-Yeterlilik Algi Olcegi (OYAO)' den elde edilen
puanlara iliskin aritmetik ortalama, standart sapma, minimum ve maksimum degerleri ile basiklik ve
carpiklik degerleri belirtilmistir. Ogretmen adaylarinin OYAQ' niin matematik benlik algisi boyutu icin
aritmetik ortalamasi 2,70 (ss= 1,16); matematik konularinda davranislardaki farkindalik boyutu icin
aritmetik ortalama 3,36 (ss= 0,46); matematigi yasam becerilerine donustlrebilme boyutu icin aritmetik
ortalamasi 3,70 (ss= 0,60)" dir.

Tablo 5. Matematik 6z-yeterlilik algt dlcegi (6yad)’ den elde edilen puanlart

Boyutlar Madde Sayisi n X ss Min. Mak. Carpikhk Basikhk
Matematik Benlik Algisi 5 141 270 1,16 1,40 5,00 0,81 -0,84
Matematik Kon. Davranislardaki Farkindalik 6 141 3,36 046 217 4,50 0,24 -0,03
Matematigi Yasam Bec. Dénustiirme 3 141 3,70 060 2,00 5,00 0,02 -0,19
AYAO 14 141 320 055 221 471 0,83 0,01
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Ayrica, 6gretmen adaylarinin OYAO'nin boyutlarindan elde ettikleri puanlarinin normallik
varsayimini saglayip saglamadigini belirlemek icin carpiklik ve basiklik katsayilari hesaplanmistir (bkz.
Tablo 5). Bu katsayilara gore degerler matematik benlik algisi boyutu icin carpiklik 0,81 basiklik -0,84;
matematik konularinda davranislardaki farkindalik boyutu icin carpiklik 0,24, basiklik -0,03; matematigi
yasam becerilerine donustirebilme boyutu icin carpiklik 0,02, basiklik -0,19 olarak hesaplanmistir. Bu
durumda OYAO'niin boyutlarindan elde edilen verilerin normal dagihim sinirlari icerisinde yer aldig
(Taspinar, 2017) belirlenmistir. Ogretmen adaylarinin OYAO'den sinif degiskenine gére aldigi puanlar
Tablo 6’ da belirtilmistir.

Tablo 6. OYAO puanlarinin sinif degiskenine gére Dagilimt

OYA Simif  n X ss sd F p Anlamh Fark
1 34 1,98 044 3-1
2 40 194 034 3-2
Matematik Benlik Al ' ' 3-137 143,18 0,00™
atematik Benlik Algisi 3 35 441 056 3.4
4 32 254 089 4-1
1 34 331 038
2 40 324 033
M ik Kon. D. | ki Fark Ik ' ' -137 , ,02" -2
atematik Kon. Davranislardaki Farkindali 3 35 355 0,56 3-13 3,303 0,0 3
4 32 336 049
1 34 353 0,55
2 40 372 065
M igi Y Bec. Donustu ! ' -137 1, 7
atematigi Yasam Bec. Donustiirme 3 35 368 059 3-13 680 0
4 32 385 0,55

“p<.01 “p<.05

Katiimcl  dgrencilerin  OYAQ'lerinin  sinif degiskenine gére anlamli bir farkhlik gésterip
goOstermedigini belirlemek yapilan ANOVA sonuglarina gére Matematik Benlik Algisi alt boyutu puanlari
[F 3,137 =143.180, p=0.00] ile Matematik Konularindaki Davranislardaki Farkindalik alt boyutu puanlari [F
@, 137) =3.303, p=0.02] arasinda anlamli bir farklihk gorilmdstir. Ancak Matematigi Yasam Becerilerine
Dondiistlirme alt boyutu puanlari [F, 137=1.680, p=0.17] arasinda anlamli bir fark gorilmemistir (bkz.
Tablo 6) Katiimcilarin sinif seviyeleri arasindaki farklilasmanin hangi gruplar arasinda oldugunu tespit
etmek amaciyla yapilan Tukey HSD testi sonuglarina gore; Matematik Benlik Algisi boyutunda; 3. sinif
ogrenci grubundaki (x=4.41) 6grencilerin ortalama puanlarinin 1. sinif (x=1.98) grubundaki 6grencilerin
ortalama puanlarindan; 3. sinif 6grenci grubundaki (x=4.41) 6grencilerin ortalama puanlarinin 2. sinif
(x=1.94) grubundaki 6grencilerin ortalama puanlarindan; 3. sinif 6grenci grubundaki (x=4.41)
ogrencilerin ortalama puanlarinin 4. sinif (x=2.54) grubundaki 6grencilerin ortalama puanlarindan; 4. sinif
ogrenci grubundaki (x=2.54) 6grencilerin ortalama puanlarinin 1. sinif (x=1.98) grubundaki 6grencilerin
ortalama puanlarindan ve 4. sinif 6grenci grubundaki (x=2.54) 6grencilerin ortalama puanlarinin 2. sinif
(x=1.94) grubundaki 6grencilerin ortalama puanlarindan daha yiiksek oldugu belirlenmistir. Matematik
Konularindaki Davranislardaki Farkindalik boyutunda ise 3. sinif 8grenci grubundaki (x=3.55) 6grencilerin
ortalama puanlarinin 2. sinif (x=3.24) grubundaki &grencilerin ortalama puanlarindan daha yuksek
oldugu belirlenmistir.

3. ilkoégretim Matematik Ogretmen Adaylarumn Diisiinme Stilleri ile Matematik Oz-
Yeterlilik Algilart Arasindaki iliski

Tablo 7'de égretmen adaylarinin DSO ile OYAO arasindaki iliski puanlari sunulmustur. Tablo 7'e
gore benlik algisi ile yargi distinme stili arasinda negatif yonde zayif diizeyde anlamli bir iliski [r= -0,21,
p= 0,02], anarsik disiinme stili arasinda negatif ydnde zayif diizeyde anlaml bir iliski [r=-0,23, p=0,14] ;
yasam becerilerine doniistlirme ile yasama dislinme stili arasinda pozitif ydnde zayif diizeyde anlamli
bir iliski [r=0,26, p=0,05], ylritme distinme stili arasinda pozitif yonde zayif dizeyde anlaml bir iliski
[r=0,25,p=0,09], hiyerarsik dusiinme stili arasinda pozitif ydnde orta diizeyde anlamli bir iliski [r=0,41,
p=0,00], oligarsik diistinme stili ile pozitif yonde zayif diizeyde anlamli bir iliski [r=0,21,p=0,02], icsel
distinme stili arasinda pozitif yonde orta diizeyde anlamli bir iliski [r=0,46, p=0,00]; matematik
konularinda davranis farkliligi ile icsel diisinme stili arasinda pozitif yonde zayif diizeyde anlamli bir iliski
[r=0,28, p=0,03], liberal disiinme stili arasinda pozitif yonde zayif diizeyde anlamli bir iliski belirlenmistir
[r=0,22, p=0.02].
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Tablo 7. DSO ile OYAOQ arasindaki iliski puanlart

DsO
: ¢ ® % % % % I 3§ 3 3 & $
] b g ] ] & & o L] = 4 8 S
© = c = ()] c (G} o i N
> S o g = < -~ w
> = £ o e
S
=
Ben.
Af; -0,162 -0,135 -0,208" -0,125 -0,110 0,008 -0,235" 0,10 -0,169 -0,070 0,050 -0,157 0,082
=2 Yas.
s Bec 0.269” 0,250™ 0,164 0,078 041" 0215 0,164 0050 0,101 0468" 0003 0,184 -0,071
' Dén.
Dav.
Faa:II( 0,143 009 0,145 -0,002 0,130 0,265" 0,143 -0,013 0,705 0,284™ -0,007 0,223" -0,042

**p<.01 *p<.05
TARTISMA, SONUG VE ONERILER

Bu arastirmada ilkdgretim matematik 6gretmen adaylarini diisiinme stillerinin, matematik 6z-yeterlilik
algilarinin sinif degiskeni bakimindan incelenmesine ve sinif degiskenine gére sahip olunan disiinme
stilleri ve matematik 6z-yeterlilik algilari arasinda anlamli bir iliski olup olmadigi aciklanmaya calisiimistir.
Ayrica ilkdgretim matematik Sgretmen adaylarinin disiinme stilleri ile matematik 6z-yeterlilik
algilariarasindaki iliskinin ortaya koyulmasi amaclanmistir.

ilkdgretim matematik 6gretmen adaylarinda en fazla fonksiyonlar boyutundaki diisinme stili
gorilmektedir. Bu boyutta, 6gretmen adaylari en fazla yasama disiinme stiline sahiptir. Daha sonra
ylriitme ve yargi diisinme stilleri, yasama distinme stilini takip etmektedir. Berkant ve Tlzer (2016) sinif
ogretmenlerinin distinme stillerini belirlemek amaciyla yirittugl calismada dgretmenlerin en ok
yasama distinme stiline sahip olduklarini belirlemistir. Agcayazi Altuntas (2008), Dizgiin (2011) , Oflar
(2010), Ozdemir (2012) ve Yildiz'in (2011), yurittikleri calismalarda da benzer sonuclara rastlaniimistir.
Bunun yani sira Bilgic'in (2010) 6gretmenlerle, Canbolat'in (2011) 6gretmen adaylariyla yirattikleri
galismada ise yasama distinme stilinin en az gorildiigu ortaya konulmustur. Ayrica 6gretmen adaylari
arasinda bicim kategorisinde hiyerarsik diistinme stili, dlizeyler kategorisinde lokal distinme stili, etkinlik
alani kategorisinde i¢sel diisinme stili, egilimler kategorisinde liberal diistinme stili hakimdir. Sonuglara
gore dgretmen adaylari en ¢ok yaraticilik iceren, kendinden de bir seyler kattigi olaylarda yer almaktan
zevk almaktadir. Ayrica 6gretmen adaylarinin belirsizlik iceren islerde yer almaktan zevk duyduklari,
yeniliklere acik olduklari, detay iceren islere katilmaktan zevk aldiklar, bagimsiz calismaktan zevk
duyduklari, dncelik sirasina gore calismaya karar verdikleri, sistemli ve dizenli olduklari sdylenebilir.
Ogretmen adaylari en az ise muhafazakar diisiinme stiline sahiptir. Ogretmen adaylari genelde mevcut
kurallara bagll olmaktan hoslanmazlar ve degisime agiktirlar. Oflar'in (2010) ilkdgretim okulu
ogretmenleriyle yurittigiu calismada da Ogretmenler arasinda en az muhafazakar disinme stili
goruldugu tespit edilmistir. Bilgi ¢aginda elestirel disinme becerilerini sergileyen, bilgi lreten,
sorgulayan, yaratici distinen bireylerin yetistirilmesi gereklilik haline gelmistir (Seferoglu ve Akbiyik,
2006). Bu sebeple bu bireylerin yetistiriimesinde buytk katkisi olan 6gretmenlerinde bu 6&zellikleri
gOstermesi gerekir. Yasama disiinme stili de bu gereklilikleri destekler niteliktedir.

Ogretmen adaylarinin disiinme stillerinin siniflar arasi degisimine bakildiginda siniflar arasi
anlamli bir farklihgin olmadig tespit edilmistir. Ayrica en ylksek diisinme stilli puaninin dérdiinci sinifta
goruldugi belirlenmistir. Bu durum 6gretmen adaylarinin lisans egitimleri boyunca son sinifta daha ¢ok
uygulamali derslerle deneyim yasamalarinin bir sonucu olabilir. Dincer'in (2009) yuruttigu ¢alismada da
O6gretmen adaylarinin diisiinme stilllerinde sinif degiskenine bagli anlaml bir fark bulunamamistir. Fakat
icsel dustinme stillinin sinif degiskenine gore degistigi ve dordiinct sinifta en yilksek oranda oldugu
tespit edilmistir. Bulus (2005) tarafindan yuritilen calismada ise i¢sel, dissal ve muhafazakar disinme
stillerinde sinif degiskenine gore anlamli farkliliklar bulunmustur. Zhang'in (2004) yirittigu calismada
ise dusiinme stilleri ile sinif degiskeni arasinda anlaml bir fark bulunamamistir.

ilkdgretim matematik égretmenleri arasinda Matematik Oz-yeterlilik Algi dlcegine iliskin en cok
matematigi yasam becerilerine donistirme boyutu hakimdir. Bu boyutu matematik konularindaki

E-International Journal of Educational Research ISSN: 1309-6265 Vol: 13, No: 4, pp. 145-158 .

155




. E-Uluslararast Egitim Arastirmalart Dergisi ISSN: 1309-6265, Cilt: 13, No: 4, ss. 145-158

davranis farkhligi daha sonra ise matematik benlik algisi izlemektedir. Matematik, hayatin ve diinyanin
anlasilmasi ve bunlar hakkinda fikirler Gretilebilmesi icin yardimci bir eleman olarak goriilmektedir. Bu
nedenle, glinimizde egitimle ilgili yapilan reform calismalarinin en dnemli amaci, bireylerin matematigi
anlayarak, yasamlarinin bir kesiti olarak 6grenmelerine yardimci olabilecek bir sistemin olusturulmasini
saglamaktir (Dursun ve Dede, 2004).

Ogretmen adaylarinin matematik &z-yeterlilik algilarinin siniflar arasi degisimine bakildiginda,
siniflar arasi anlamh bir farkhligin oldugu gorilmektedir. Birinci siniftan tclinct sinifa kadar 6z-yeterlilik
algilarinda artis gorilirken dérdiincii sinifta diisiis oldugu belirlenmistir. Ogretmen adaylarinin birinci
siniftan cglincl sinifa kadar lisans dizeyinde aldiklar egitim 6z-yeterlilik algilarinin artmasina neden
olmus olabilir. Dordiinct sinif 6gretmen adaylari ise son sinifta yogun bir sekilde sinav kaygisini
hissetmektedirler. Atama icin girecekleri KPSS sinavinin etkisi son sinif 6gretmen adaylarinda etkili bir
sekilde goriilmektedir. Ogretmen adaylarinin 6z-yeterlilik algilarindaki diisiisiin sebeplerinden biri de bu
olabilir. Yenilmez ve Kakmaci'nin (2008) ilkdgretim matematik O0gretmenlerinin &z-yeterlilik inang
dlzeylerinin arastinldigi calismada ise sinif dizeyi bakimindan alt siniflardaki 6grencilerin  Ust
siniflardakilere gore daha ylksek 6z-yeterlilik inang diizeyine sahip oldugu gorilmektedir. Cakiroglu ve
Istksal'in (2010) yurittigld calismada ise son sinif 6grencilerinin en yiksek, ikinci sinif 6grencilerinin ise
en disik 6z-yeterlilik dlizeyine sahip olduklari belirlenmistir. Migray'in (2002) yapmis oldugu calismada
ise 6z-yeterlilik seviyesinin sinif dlizeyinden bagimsiz oldugu sonucuna varilmistir.

ilkégretim matematik 6gretmen adaylarinin diisiinme stilleri ile matematik 6z-yeterlilik algilari
arasindaki iliskiye bakildiginda; yasam becerilerine déntstlirme ile yasama, yuriitme, hiyerarsik ve icsel
distinme stilli arasinda pozitif ydonde anlaml bir iliski oldugu gortlmektedir. Bunun yani sira yasam
becerileri donlstirme ile oligarsik disiinme stilli arasinda pozitif ydnde fakat diger diisinme stillerine
gore daha az anlamh bir iliski tespit edilmistir. Ayrica yasam becerilerine donistirme ile hiyerarsik
distinme stilli arasinda diger diisiinme stillerinden daha kuvvetli bir iliski oldugu belirlenmistir. Benlik
algisi ile yargi ve anarsik diisinme stilleri arasinda negatif yonde anlamli bir iliski oldugu gorilmektedir.
Bunun yani sira matematik konularinda davranis farkliigi ile oligarsik, i¢sel ve liberal disiinme stilleri
arasinda pozitif ydonde anlamli bir iliski oldugu tespit edilmistir. Yani sistemli ve dlzenli calistikca 6z-
yeterlilik algisinda da artis gortilmektedir. Yaraticilik, diizen, sistemli calismak ve detaylara yer vermek
oz-yeterlilik algisini olumlu yonde etkilemektedir. Esnek, rahat islerde calismakta yer almak ve herhangi
bir seye bagimli olmaktan kaginmak ise 6z-yeterlilik algisini olumsuz etkilemektedir. Demir'in (2013) 6z-
yeterlilik algilari ile ilgili yGrittigi bir calismada da yaratici diisiinme ile 6z-yeterlilik algisi arasinda
anlamli bir iliski oldugu ortaya konulmustur. Karaduman'in (2015) ise yasam boyu 6grenme egilimde
olan bireylerin yani sistemli ve dlzenli bir hayat icerisinde olmanin 6z-yeterlilik algisini gelistirecegi
sonucuna ulasilmistir.

ileride yapilacak calismalar ile matematik 6gretmen adaylari ile gériismeler yapilarak disiinme
stillerinin farklilasma nedenleri ve matematik 6z-yeterlik algilarinin hangi nedenlere bagh olarak farkhlk
gosterdigi ortaya konulmaya calisilabilir. Ayrica sinif i¢ci uygulamalarda farkli ydntem ve teknik
kullanilarak 6gretmen adaylarinin disiinme stillerinde ve 6z-yeterlilik algilarinda degisiklik olup olmadigi
da belirlenebilir. Bunun yanisira 6gretmen adaylarinda farkli diisiinme stilleri goraldigu icin derslerde
dlcme degerlendirme boyutunda da farkliliklara gidilebilir. Ogretme adaylarinin 6z-yeterlilik algilarinda
artis saglamak icin de cesitli seminerler ve konferanslar diizenlenebilir.
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