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Editorden

Pandemi bitin bir hayati olumsuz etkiledi. Bu yiizden Agustos 2020 sayisint ¢ikarmada
zorlansak da ¢ok siikiir yine birlikteyiz.

Dergimizin bu sayisinda sunlar var: Birinci olarak, deneyime acikligin, sorumluluk ve
disadontikliigiin evrensellik-farklilik yénelimi (zerindeki olumsuz etkilerini azaltarak bir tampon
islevi sergiledigi tespitinde bulunan Givitgi'ye ait “Psikolojik Danismanlik Ogrencilerinde
Sorumluluk ve Disadéniikliik ile Evrensellik-Farklilik Yénelimi Arasindaki iliskide Deneyime
Acikligin Diizenleyici Rolii” isimli makale vardir. Ikinci olarak, isin niteliginin mesleki giivence ile
degil, kisinin sahip oldugu is ahlaku ile ilgili oldugu diisiintilmekle birlikte mesleki glivencenin
olmast gerektigi, mesleki giivencenin olmamaswnin psikolojik baskt yaratacagi, mesleki
glivencenin sagliklit performans degerlendirmesi ile birlikte olmast gerektigi, mesleki glivencenin
kayguwyt azalttige ve calisanlarin baris ve huzur ortaminda c¢alismasina katkida bulundugunu
saptayan Engiir ve Kayik¢t'nin “Tiirk Egitim Sistemindeki Mesleki Glivence Uygulamalarinin
Okula ve Og“retmenlerin Performansina Etkisi” adlt makaleleri vardir. Uciincii olarak, Mehmet
Altin ve Saracaloglu'na ait "Kuantum Ogrenme Cevresi Olcegi Gelistirme Calismast” adli
calisma vardur. Arastirmacilar, gelistirdikleri élcegin Kuantum Odgrenme Cevresi ile ilgili farkl
arastirmalarda veri toplama aract olarak kullandabilecegi oOnerisinde bulunmaktadirlar.
Dérdiincii olarak, egitimcilerin sendikaya (lye olmama nedenleri ile ilgili olarak; sendikalarin
siyasi ve ideolojik yaptya sahip olmalari, ¢alisanlarin haklarint tam olarak koruyamamalart ve
etiketlenme korkusu gibi gortgleri saptayan Akar ve Ersii'yve ait “Egitimcilerin Sendikal
Orgiitlenme Nedenlerinin Incelenmesi” isimli makale vardir. Dérdiincii olarak, Arastirmalarinin
sonucunda okul kiiltiirtiniin psikolojik iklim ve psikolojik gliclendirmeyi etkileyen énemli bir
faktér oldugunu saptayan Mert ve Ozgenel’e ait “Giic Tiirleri, Psikolojik Giiclendirme,
Okul Kiiltiirti ve Psikolojik Iklim Arasindaki Iliskiler: Bir Yapisal Esitlik Modellemesi” isimli makale
vardur. Son olarak, yaptiklar: etkinliklerin ilkokul 6grencilerinin okuma ve yazma tutumu Ulizerinde
anlamlu etkisinin oldugunu gésteren Eminoglu ve Baggeci'nin “ilkokul Odrencilerinin Okuma ve
Yazma Tutumlarindaki Degisimin incelenmesi” isimli calismast vardir.

E-UEAD'\n yaywina hazirlanmast siirecinde emegi gecen dergi calisany, yazar, hakem ve diger
ilgililere tesekkiirlerimi sunuyor, pandeminin ve etkilerinin ¢cabucak kaybolmasint diliyorum.

Birlikte daha nice zamanlara...

Prof. Dr. Erdal Toprakgt
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Editorial

The pandemic has negatively affected a whole life. Therefore, even though there are obstacles in
publishing the August 2020 issue, thank God we are together again.

The contents in this number of our journal are as follows: First, there is a study under the title of
“The Moderating Role of Openness to Experience on the Relationship between Concientiousness,
Exraversion and Universal-Diverse Orientation in Counseling Students” by Civitgi. The results of
this study show that openness to experience has a moderating role in reducing the negative
effects of conscientiousness and extraversion on the the Universal-Diverse Orientation. Second,
there is a study under the title of “The Effect of Occupational Assurance Practices on School and
the Performance of Teachers in the Turkish Education System” by Engiir and Kayikg¢t'. According
to results of the research, the quality of the work is not related to professional assurance, but to
the work ethic that the person has, but there should be professional assurance, the absence of
professional security will create psychological pressure, professional security should be
accompanied by a healthy performance assessment, professional security reduces anxiety and
contributes to the employees to work in an environment of peace and tranquility. Third, there is a
study under the title of "Development Study of Quantum Learning Environment Scale” by
Mehmet Altin and Saracaloglu. They suggest that the scale can be used as a data collection
tool in different studies on Quantum Learning Environment. Fourth, there is a study under the
title of "An Analysis on the Reasons for Unionization of Educators” by Akar and Ersii. They
determined that the political and ideological structure of unions, the failure to fully protect the
rights of employees and the fear of being labeled were highly emphasized under the theme of
why educators do not become members of unions. Fifth, there is a study under the title of
“Relationships between Power Sources, Psychological Empowerment, School Culture and
Psychological Climate: A Structural Equation Modeling” by Mert and Ozgenel. As a result of the
research they found that school culture is an important factor affecting psychological climate and
psychological empowerment. Finally, there is a study under the title of “Investigation of Change
in Reading and Writing Attitudes of Primary School Students” by Eminoglu and Bagceci. They
determined that their activities have a significant effect on primary school students' reading and
writing attitudes.

I thank to the journal employees, authors, reviewers and all the others who have contributed to
the preparation process of this issue. | hope that the pandemic and its effects quickly disappear.

Together to many more times...

Prof. Dr. Erdal Toprakgt
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Cilt: 11 Sayi: 2 Agustos 2020
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The Moderating Role of Openness to Experience on the Relationship
between Concientiousness, Exraversion and Universal-Diverse Orientation

in Counseling Students

Prof.Dr. Nazmiye Civitci
Pamukkale University-Turkey
ncivitci@pau.edu.tr

Abstract:

The aim of this study is to examine whether there is a moderating role of openness to
experience in the relationship between the Universal-Diverse Orientation (UDO), and
the conscientiousness and extraversion of counseling students. The study was
conducted with 377 counseling undergraduate students attending a public university
in the west of Turkey. Adjective Based Personality Scale and Short Form of the
Miville-Guzman Universality-Diversity Scale were used to collect data of the study.
The moderating effects of openness to experience in the relationship between
conscientiousness and extraversion, and UDO was examined by Baron and Kenny's
(1986) moderating model. Regression analysis procedures based on this moderating
model were used. The findings of the study indicated that openness to experience had
a moderating role in the relation between their UDO, and conscientiousness and
extraversion. As a result, the findings of the present study highlights that openness to
experience has a moderating role in reducing the negative effects of
conscientiousness and extraversion on the UDO.

Keywords: Universal-diverse orientation, personality traits, openness to experience
conscientiousness, extraversion
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INTRODUCTION

It is important that the societies gaining more and more pluralism are reflected in the
counseling area. In recent years, it has been observed that the effects of pluralism have
increased in counseling theories and practices, and multicultural issues such as the attitudes of
counselors towards differences and the ability to work with clients from different cultures have
been the focus of attention. The necessity of working with diverse clients is based on the
acceptance and awareness of the similarities and differences among people (Yeh & Arora, 2003).
As Vontress (1988) has also underlined, process counselors are required to accept and respect
the cultural diversities for an effective therapeutic relationship along with allying to the
similarities of being a human that clients bring to the counseling process (as cited in Ponterotto,
2008, p.124). Counselors need to be sensitive to the collective perceptions and experiences of
the clients as well as to their individual perceptions and experiences (Trusty, Davis & Looby,
2002). In this regard, Universal-Diverse Orientation (UDO) that “reflects the attitudes of
awareness and acceptance toward the similarities and differences among people” (Miville et al.,
1999, p.291), gains importance. The studies indicate that UDO has a positive correlation with
empathy (Miville et al., 2006), ethno cultural empathy (Wang et al, 2003), the self-perceived
multicultural counseling competence (Constantine et al, 2001) and a negative correlation with
dogmatism and homophobia (Miville et al., 1999). Some interesting findings have also been
revealed in the research studies examining how UDO influences counseling process. For
instance, a study by Stracuzzi, Mohr and Fuertes (2011) shows that counselors’ UDO is positively
associated with their perceptions of gay and bisexual male clients regarding the working
alliance, session depth, and session smoothness. In the same vein, another research (Harbin,
2004) reveals a negative correlation between the counselors’ UDO and their countertransference
reactions including anger and anxiety toward clients with different racial origins. Based on the
research findings above, it can be said that UDO has a crucial role for the therapeutic
effectiveness of the counselors and promoting effective relations especially with the diverse
clients. Given the role of UDO in therapeutic efficacy, understanding the factors contributing to
the UDO of counselors gains more importance.

Another variable that plays an important role in the effectiveness of the counseling
process is the personality traits of the counselors. Counselor educators heavily emphasize the
role of counselors’ personality traits in the effectiveness of counseling. It is even reported that
the personality traits of counselors are more influential than the theories and techniques they
use in their relations with the clients (Crews et al.,, 2005). It is observed that the personality which
plays a significant role in the therapeutic efficacy of the counselor is also a factor contributing to
the UDO. Some previous studies demonstrate that UDO is positively correlated with openness to
experience (Thompson, Brossart, Carlozzi & Miville, 2002; Strauss & Connerley, 2003; Han &
Pistole, 2017), agreeableness (Strauss & Connerley, 2003; Han & Pistole, 2017); and healthy
attributes of personality (Roberts, Laux, & Burck, 2005). Openness to experience particularly
stands out as a strong predictive of UDO (Thompson et al,, 2002; Strauss & Connerley, 2003;
Han & Pistole, 2017). Openness to experience can be identified as the disposition toward
curiosity, cultural sophistication, intelligence flexibility and openness to new feelings and ideas
(Chamorro-Premuzic, 2007). Individuals open to experience have a wide range of interests
(Rolland, 2002, p. 8), a high level of intellectual interests and aesthetic sensitivity (Chamorro-
Premuzic, 2007) and they are not conservative (Kail & Cavanaugh, 2008). Furthermore, the
related literature points out that openness to experience is negatively correlated with prejudice
(Ekehammar & Akrami, 2003; Flynn, 2005; Ekehammar & Akrami, 2007) and positively correlated
with positive attitudes toward immigrants (Gallego & Pardos-Prado, 2013), multicultural
counseling competency (Moore-Thomas, 1998), intercultural sensitivity (Aydin & Sahin, 2017)
and attitudes toward equal opportunities for immigrants (Ackermann & Ackermann, 2015). All
these characteristics of openness to experience refer to the positive attitudes toward diversity;
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and clarify that openness is a strong predictor of UDO. In addition, findings from the research
conducted by Dinesen, Klemmensen and Norgaard (2016) show that openness to experience
contributes positively to the attitudes toward migrants by reducing the influence of factors such
as cultural and economic threats on the attitudes toward migrants. This finding also reveals the
indirect effects along with direct effects of openness to experience on attitudes toward diversity.
Positive effects of openness to experience on the attitudes toward diversity make it more
valuable for the counselors. In the counseling process, openness to experience is considered as
an essential dimension for the counselors’ ability to deal with the differences such as gender and
race (Leong & Bhagwat 2001, p. 258).

As another component of the personality, conscientiousness refers to self-discipline,
responsibility, competence, order, leadership (Chamorro-Premuzic, 2007, p.27), being
hardworking, ambitious and persevering (McCrae, & Costa, 1987). Among personality
dimensions, it is the most related factor with the academic and job performance (McCrae, 2004).
Although conscientiousness has positive contributions to the academic and work performances,
it cannot be said that it positively affects the attitudes toward diversity. The research on the
relationship between the conscientiousness and attitudes toward diversity indicates a positive
correlation between conscientiousness and negative attitudes toward the immigrants (Gallego &
Pardos-Prado, 2013); and between conscientiousness and the attitudes toward equal
opportunities for immigrants (Ackermann & Ackermann, 2015). Moreover, conscientiousness is
not considered as a personal trait promoting positive attitudes toward diversity as it is not
associated with UDO (Thompson et al, 2002; Strauss & Connerley, 2003) and intercultural
sensitivity (Aydin & Sahin, 2017).

Extraversion is the other personality trait that was addressed in the current research. The
main characteristics of extravert individuals are warmth, assertiveness, positive emotions,
excitement seeking and social dominance (Chamorro-Premuzic, 2007, p.27). When compared to
those of open and conscient individuals, the attitudes toward diversity of extraverts are more
controversial. As extraversion is not linked to UDO (Thompson et al., 2002, Strauss & Connerley,
2003) and intercultural sensitivity (Aydin & Sahin, 2017), it does not have strong effects on the
attitudes to diversity. However, it is remarkable that extraversion is related (Carney, Jost, Gosling
& Potter, 2008; Gerber, Huber, Doherty, Dowling & Ha, 2010) to negative attitudes toward
immigrants (Gallego & Pardos-Prado, 2013) and conservatism which refers to the acceptance of
inequality (Hirsh, Young, Xu & Peterson, 2010).

Among personality traits, openness to experience holds the most consistent and
powerful positive relations with the attitudes toward diversity. In contrast to openness to
experience, conscientiousness and extraversion are observed to be negatively related with the
attitudes toward diversity. Given the strong relationship between the attitudes toward diversity
and openness to experience, it is expected that openness functions as a buffer by reducing the
negative effects of conscientiousness and extraversion on the UDO. In other words, it is foreseen
that openness to experience will play a moderating role for the relationship between the UDO,
and conscientiousness and extraversion. The aim of the current study is to examine whether
there is a moderating role of openness to experience in the relationship between the UDO, and
the conscientiousness and extraversion of counseling students.

METHOD
Participants

The present study was conducted with 377 counseling undergraduate students
attending a public university in the west of Turkey. The students voluntarily participated in the
study. 109 of the participants were males (29%) and 268 of them were females (71%), and their
ages varied between 18 and 25 (M=20.38 , SD= 1.75).



Measures

The Miville-Guzman Universality-Diversity Scale- Short Form: The Miville-Guzman
Universality-Diversity Scale- Short Form (M-GUDS-S) developed by Fuertes et. al. (2000) was
adapted to Turkish by Civitci (2014). As a Likert-type scale, M-GUDS-S involves 15 items. M-
GUDS-S includes three sub-scales called Diversity Contact, Relativistic Appreciation and Comfort
with Differences. Exploratory Factor Analysis was performed to specify the construct validity of
the Turkish version of M-GUDS-S; and a three-factor construct was found. This three-factor
construct was supported by Confirmatory Factor Analysis (CFA). Based on CFA, fit indexes were
calculated as RMSEA = .055, GFI = .94, AGFI = .92, CFl = .96, NFI = .93 and NNFI = .95. Criterion-
related validity of M-GUDS-S was tested through Multicultural Personality Scale. The scores
from both of the scales were correlated significantly and positively. In the reliability study of M-
GUDS-S, Cronbach Alpha coefficient was found to be .75 for the total score; test re-test
reliability coefficient was also found as .92 for the total score. Cronbach Alpha coefficient
obtained in the current study was .78 for the total score.

Adjective-Based Personality Scale (ABPS): It was developed by Bacanli, Ilhan and Aslan
(2009) based on the Five Factor Theory. ABPS, a Likert-type scale, consists of 40 items which are
antonym pairs of adjectives. Findings of the factor analysis indicated a five-factor structures;
which are Extraversion, Agreeableness, Conscientiousness, Emotional Stability and Openness to
Experience. Five factors account for 52.63% of the total variance. To test the concurrent validity
of the ABPS, Sociotrophy Scale, Reaction to Conflicts Scale, Negative-Positive Emotion Scale and
Trait Anxiety Inventory were employed. Significant correlations were found between the factors
of the ABPS and these scales. The reliability of ABPS was tested via the analyses of test-retest
and Cronbach Alpha coefficient. Reliability coefficients for each sub-scale figured out through
test-retest analysis were computed as .85, .86, .71, .85 and .68 for Extroversion, Agreeableness,
Conscientiousness, Emotional Stability and Openness to Experience. For those five factors,
Cronbach Alpha coefficients were .89, .87, .88, .73 and .80 respectively. Cronbach Alpha
coefficients obtained in the current study were .89 for Extraversion .80 for Conscientiousness
and .77 for Openness to Experience.

Data Analysis

The moderating effects of openness to experience in the relationship between
conscientiousness and extraversion, and UDO was examined by Baron and Kenny's (1986)
moderating model. Regression analysis procedures based on this moderating model were used.

Procedure

Data collection tools of the study were administered to the participants by the
researcher in the classroom. The participants were informed about the purpose of the study and
the confidentiality of the data gathered. The participants took part in the study on a voluntarily
basis.

FINDINGS

Descriptive statistics and bivariate correlations for all variables are reported in Table 1. As shown
in Table 1, there are significant correlations between all variables. Additionally, Kurtosis and
Skewness values indicate normally distributed data.
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Table 1:
Correlation and descriptive statistics of all variables in the study
1 2 3 4

1.UDO -
2. Conscientiousness A1 -
3. Extraversion .35%* .36** -
4. Openness 59%* .35%* .68** -
Mean 71.39 37.02 46.02 43.79
SD 7.48 6.81 8.86 6.48
Skewness -.37 -.98 -48 -61
Kurtosis .06 1.01 -.02 .36

**p<0.01 *p<0.05 UDO: Universal-Diverse Orientation

To examine the moderating effects of openness to experience on the relationship
between conscientiousness and extraversion, and UDO, hierarchical multiple regression
procedures suggested by Baron and Kenny (1986) were applied, For predictor variables
(conscientiousness and extraversion) z-scores were used to minimize multicollinearity problems
between the interaction and the main effects (Frazier, Tix, & Barron, 2004). In the first step of
the hierarchical regression model, predictive variables (conscientiousness and extraversion)
added to the regression model; in the second step, potential moderator variable (openness to
experience) and in the third step, interaction variable (openness to experience x
conscientiousness and extraversion) were also added. Results of analysis for moderating effect
of openness to experience on the relationships between conscientiousness and UDO are
reported in Table 2.

Table 2:
Hierarchical regression analysis for moderating effect of openness to experience on the
relationships between conscientiousness and UDO

Variable B SEB B t p R?®  AR2 F p
Dependent variable: UDO
Step 1

Conscientiousness .81 .38 1 2.12 .035 .01 .01 4.47 .035
Step 2

Conscientiousness -.82 .33 -1 -247 014

Openness to Experience 4.70 .33 .63 1424  .000 36 35 10485 000
Step 3

Conscientiousness =72 .33 -.10 -2.19 .029

Openness to Experience 4.90 .34 .65 14.57 .000 .37 .01 73.20 .000

UDO X Conscientiousness .65 .25 11 2.59 .010

UDO: Universal-Diverse Orientation

As shown in Table 2, there was a significant interaction between conscientiousness and
openness to experience [B= 0.11, p<.01]. The results indicated that openness to experience had
a moderating effect on the relationship between conscientiousness and UDO. To determine the
direction of this interaction, procedures drawn by Cohen, Cohen, West, and Aiken (2003) were
followed.
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Figure 1. Openness to experience as a moderator of the relationship between conscientiousness and universal-diverse
orientation

As seen in Figure 1, the effect of conscientiousness on the UDO varies according to the
openness to experience level of students. As conscientiousness increases, UDO decreases in the
students who have low openness to experience. However, UDO is more stable in the students
who have high openness to experience.

Table 3:
Hierarchical regression analysis for moderating effect of openness to experience on the
relationships between extraversion and UDO

Variable B  SEB B t p R? AR2 F p
Dependent variable: UDO
Step 1

Extraversion 2.62 .36 .35 7.24  .000 A2 12 5243  .000
Step 2

Extraversion -72 42 -10  -1.69 .092

Openness to Experience 491 42 .66 11.57 .000 35 23 10237 .000
Step 3

Extraversion -.81 42 -1 -1.91  .057

Openness to Experience 5.29 45 .71 11.86 .000 .36 .01 71.55 .000

UDO X Extraversion .69 .26 12 260 .010

UDO: Universal-Diverse Orientation

As seen in Table 3, there was a significant interaction between extroversion and openness to
experience [p= 0.12, p< .01]. The results of hierarchical regression analysis demonstrated that
openness to experience had a moderating effect on the relationship between extraversion and
uDO.
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Figure 2. Openness to experience as a moderator of the relationship between extraversion and universal-
diverse orientation

As indicated in Figure 2, as extroversion increases, UDO decreases in the students who
have low openness to experience. In contrast, no such decrease was observed in the students
who have high openness to experience.

DISCUSSION

The present study investigates the moderating role of openness to experiences in the
relationship between the counseling students’ UDO, and conscientiousness and extraversion.
The findings of the study indicated that openness to experience had a moderating role in the
relation between their UDO, and conscientiousness and extraversion.

Based on the findings, it was found out that openness to experience plays a moderating
role in the relationship between UDO and conscientiousness. In other words, as
conscientiousness increases, UDO decreases in the students who have low openness to
experience. However, UDO is more stable in the students who have high openness to
experience. In this case, it can be said that openness to experience acts as a buffer by reducing
the negative effects of conscientiousness on UDO. The finding that positive attitudes toward
diversity diminish as the level of conscientiousness rises is in line with the related literature. The
studies examining the relationship between counseling students’ personality and UDO
(Thompson et al,, 2002; Strauss & Connerley, 2003) reveal that conscientiousness is not linked to
UDO. It is pointed out that persons with high conscientiousness have negative attitudes toward
immigrants (Gallego & Pardos-Prado, 2013) and negative attitudes toward equal opportunities
for immigrants (Ackermann & Ackermann, 2015). As the level of conscientiousness gets higher,
social conformity is observed to get promoted (Sibley & Duckitt, 2008). In this regard, it is not
easy to develop attitudes and behaviors toward diversity; independent of social judgments.
Furthermore, persons with high conscientiousness value the traditions. The importance they
attach to traditionalism can have an impact on the development of conservative attitudes
(Mondak, 2010). A great number of studies probing into the relationship between personality
and political orientation (Carney et al., 2008, Gerber et al,, 2010; Hirsh et al., 2010) put forth that
conscient people are more conservative. It is noteworthy that conscientiousness is positively
associated with conservatism characterized by the acceptance of inequality and resistance to
change (Hirsh et al,, 2010). Conservative and traditionalist characteristics of conscient people
lead to perceive the diversity as a threat for their traditions. On the contrary to the
conscientiousness, openness to experience is positively correlated with the nonconventional



(Weiten, 2010) and liberal attitudes (Carney et al,, 2008; Gerber et al., 2010; Hirsh et al., 2010)
promoting positive attitudes to diversity. Openness to experience is positively correlated with
UDO (Thompson et al, 2002; Strauss & Connerley, 2003), favorable attitudes toward
homosexuality (Shackelford & Besser, 2007), intercultural sensitivity (Aydin & Sahin, 2017),
positive attitudes toward immigrants (Gallego & Pardos-Prado, 2013) and positive attitudes
toward equal opportunities for immigrants (Ackermann & Ackermann, 2015), and negatively
correlated with prejudice (Ekehammar & Akrami, 2003; Flynn, 2005). These characteristics of
openness can contribute to the reduction of the negative effects of conscientiousness on the
attitudes towards diversity. The combination of conscientiousness and openness to experience
can be deduced to facilitate the interactions with differences. The findings of the research
carried out by Ackermann and Ackermann (2015) support those of the current research.
According to the results of the study, highly conscientious individuals' attitudes toward equal
opportunities for immigrants differ depending on the homogenous or heterogeneous
environment they live in. That is, living in an environment of different nationality neighbors
diminishes the negative effects of conscientiousness on the attitudes toward equal
opportunities for immigrants (Ackermann & Ackermann, 2015). These findings on
conscientiousness also clarify the moderating effect of openness to experience on the
relationship between conscientiousness and UDO. According to these findings, it can be said
that negative attitudes of conscient people toward diversity are not permanent. It is evident that
some factors that contribute to the development of more flexible and tolerant attitudes can
have an impact on the negative attitudes of individuals with high conscientiousness toward
diversity.

Another finding of this study demonstrated that openness to experience has a
moderating effect on the relationship between extraversion and UDO. According to this finding,
as extraversion increases, UDO decreases in the students who have low openness to experience.
In contrast, no such decrease was observed in the students who have high openness to
experience. In other words, openness to experience functions as a buffer by reducing the
negative effects of extroversion on the UDO. Sociable and relationship-oriented characteristics
of extravert individuals (McCrae & Lockenhoff, 2010) seem to facilitate their interaction with
differences. Positive emotions and warmth, two of the facets of extraversion, promote the
positive attitudes towards diversity as these facets are positively correlated with UDO (Han &
Pistole, 2017), and negatively correlated with the prejudice (Ekehammar & Akrami, 2007). On the
other hand, assertiveness and activity facets of extraversion are not linked to prejudice
(Ekehammar & Akrami, 2007). In addition, it is remarkable that there is a positive correlation
between extraversion, and negative attitudes toward immigrants (Gallego & Pardos-Prado,
2013) and conservatism enhancing the negative attitudes toward diversity (Carney et al., 2008;
Gerber et al, 2010). When all the aspects of extraversion are evaluated together, it can be
concluded that some of its facets facilitate interaction with differences, while some others make
it difficult to interact with differences. Openness to experience can be said to act as a buffer to
diminish these difficulties. Given the positive and consistent effects of openness to experience
on the attitudes toward diversity, it is not surprising that it can decrease the negative effects of
extraversion on attitudes toward diversity. The findings of the present study are supported by
those of a study conducted by Turner, Dhont, Hewstone, Prestwitch and Vonofakou (2014).
According to the findings of that research, increases in cross-group friendship and lowering the
levels of intergroup anxiety reduce the negative effects of extroversion on the outgroup
attitude.

As a result, the findings of the present study highlights that openness to experience
has a moderating role in reducing the negative effects of conscientiousness and extraversion on
the UDO. Openness to experience can be said to facilitate more flexible and tolerant attitudes
toward diversity. The findings can be regarded as additional evidence to reveal the indirect
effects of openness to experience on the attitudes to diversity. The findings can also be said to
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have significant results for counselor education. It is considered that raising counseling students’
awareness on the contribution of personality traits to the UDO would be effective in self-
exploration and acquiring insights. Their experiences in education process are crucial for
creating awareness. Particularly in the counseling supervision process, it is important to include
experiences raising their awareness regarding how personal traits affect their relations with
diverse clients.

Findings of this study need to be evaluated in terms of some limitations. First, findings
are limited to the data obtained through self-report scales. The fact that this research was
conducted on counseling students at a public university can be considered as a limitation for
the generalizability of the findings. However, future studies on different samplings can
contribute to the generalizability of the research findings. Moreover, the present investigation
does not deal with the facets (assertiveness, warmth, etc) of the related personality traits
(openness to experience, conscientiousness and extraversion). More comprehensive findings are
expected to emerge at future research studies involving the facets of personality traits.
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GENISLETILMIS OZET

Giris: Toplumlarin gittikce daha cogulcu bir 6zellik kazanmaswinin psikolojik danisma alanina
yanstmalart da énem kazanmaktadtr. Son yilarda psikolojik danisma kuram ve uygulamalarinda
cogulculugun etkilerinin arttigt, psikolojik danismanlarin farkliliklara ydnelik tutumlari, farkl
kltiirlerden gelen danwsanlar ile calisma yeterligi gibi cok kiiltirliliige iliskin konularin ilgi odagt
oldugu gézlenmektedir. Farkliliklart olan danisanlar ile calisma yeterliginin temeli insanlar
arasinda var olan benzerlik ve farkliliklarin farkina varilmast ve kabul edilmesine dayalidir (Yeh ve
Arora, 2003). Psikolojik danisman, danisanin bireysel algt ve yasantilarina oldugu kadar kolektif
algt ve yasantilarina da duyarlt olmalidir (Trusty, Davis ve Looby, 2002). Bu baglamda, insanlar
arasinda var olan benzerlik ve farkliliklarin farkina varilmast ve kabul edilmesine iliskin tutumlart
yansttan evrensellik-farklilik yénelimi (Miville ve ark., 1999) énem kazanmaktadir. Evrensellik-
farkliik yéneliminin, psikolojik danismanlarin terapétik etkililiklerinde 6zellikle farkliliklart olan
danisanlarla etkili iliskiler gelistirmede 6nemli bir rolii oldugu gériilmektedir (Thompson, Brossart,
Carlozzi ve Miville, 2002).  Psikolojik danisma stirecinin etkililiginde énemli rol oynayan diger bir
degisken ise psikolojik danismanin kisilik 6zellikleridir. Psikolojik danisman egitimcileri psikolojik
danisma’nin etkililiginde psikolojik danismanin kisilik ézelliklerini énemle vurgulamaktadurlar.
Hatta, psikolojik danismanlarin kisilik 6zelliklerinin danisanlart ile iliskilerinde kullandigt kuram ve
tekniklerden daha etkili oldugu rapor edilmektedir (Crews ve ark., 2005). Psikolojik danismantn
terapétik etkililiginde 6nemli bir rolii olan kisilik 6zelliklerinin evrensellik-farklilik ybnelimine de
katkida bulunan bir degisken oldugu gézlenmektedir. Daha dnce yapumis olan bazt ¢calismalar,
psikolojik damisman adaylarinda evrensellik-farklilik yéneliminin deneyime aciklik (Thompson,
Brossart, Carlozzi ve Miville, 2002, Strauss ve Connerley, 2003), yumusakbaslilik (Strauss ve
Connerley, 2003) ve saglikl kisilik ézellikleri (Roberts, Laux ve Burck, 2005) ile pozitif yénde iliskili
oldugunu géstermektedir. Ozellikle deneyime aciklik, evrensellik-farklilik yéneliminin giiclii bir
yordayucist olarak (Thompson, Brossart, Carlozzi ve Miville, 2002) dikkat cekmektedir. Deneyime
actklik, merak, entelektiiel ilgi, bilissel esneklik, yeni duygu ve distiincelere actk olma egilimini
temsil etmektedir (Chamorro-Premuzic, 2007; Leong, 2008, s.723). Deneyime acik olanlar genis bir
ilgi alanina sahiplerdir (Rolland, 2002, s.8) ve estetik duyarliklar: yiiksektir (Chamorro-Premuzic,
2007). Ayrica, literatiir incelendiginde; deneyime acikligin 6nyargt ile negatif yonde (Ekehammar
ve Akrami, 2003; Flynn, 2005, Ekehammar ve Akrami, 2007), ¢ok kiiltiirlii psikolojik danisma
yeterligi (Moore-Thomas, 1998), gé¢cmenlere yénelik olumlu (Gallego ve Pardos-Prado, 2013) ve
esitlikci tutumlar (Ackermann ve Ackermann, 2015) ile pozitif yonde iliskili oldugu gériilmektedir.
Deneyime acikligin bu ozellikleri, farkliliklara yénelik olumlu tutumlara isaret etmektedir ve
evrensellik- farklilik yéneliminin giiclii bir yordayicist olmasint agiklamaktadur. Ayrica, Dinesen,
Klemmensen ve Norgaard (2016) tarafindan yapilan arastirmada elde edilen bulgular, deneyime
actkligin, gé¢menlere yénelik tutumlar lzerinde kiiltiirel ve ekonomik tehdit gibi faktorlerin etkisini
azaltarak gécmenlere yénelik tutumlara olumlu katkiarinin oldugunu géstermektedir. Bu bulgu,
deneyime acikligin, farkliliklara yénelik tutumlar lzerinde dogrudan etkilerinin yant sira dolayli
etkilerini de ortaya koymaktadiwr. Deneyime actkligin, farkliliklara ydnelik tutumlar lzerindeki
olumlu etkileri, psikolojik danismanlar icin énemini artirmaktadir. Deneyime aciklik, ozellikle,
psikolojik danismanlarin, psikolojik danisma iliskisinde wrk ve cinsiyet gibi farkliliklara iliskin
durumlart yonetme yetenegi icin temel bir boyut olarak kabul edilmektedir. (Leong ve Bhagwat
2001). Kisilik faktorleri arasinda farkliliklara yénelik en gliclii ve tutarlt olumlu iliskinin deneyime
actklik oldugu gozlenmektedir.  Sorumluluk ve disaddniikliik ise deneyime acikligin aksine
farklliklara yoénelik olumsuz tutumlart ile dikkat ceken kisilik ézellikleridir. Deneyime acikligin
farklliklara ydnelik olumlu tutumlar ile arasindaki giiclii iliski géz 6niine alindiginda, sorumluluk
ve disadénliikliigin farkliliklara yénelik tutumlar lizerindeki olumsuz etkilerini azaltarak bir
tampon islevi gbérmesi beklenebilir. Bu calismanin amaci, psikolojik danismanlik égrencilerinde,
sorumluluk ve disadéniikliik ile evrensellik-farklilik ybnelimi arasindaki iliskide deneyime acikligin
diizenleyici bir roliiniin olup olmadigint test etmektir.
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Yontem: Bu calisma, Tiirkiye'de bir devlet (iniversitesinde 6grenim gdren 268'i kiz, 109'u erkek
olmak tlizere 377 psikolojik danismanlik lisans 6grencisi ile gerceklestirilmistir. Yaslart 18-25
arasinda degisen katilimcilarin yas ortalamast ise 20.38'dir. Arastirma verilerini toplamak
amactyla Miville-Guzman Evrensellik-Farklilik Yénelimi Kisa Formu ve Sifatlara Dayal: Kisilik Testi
kullandmustir. Arastirmada sorumluluk ve disadoniikliik ile evrensellik-farklilik y6nelimi arasindaki
iliskide deneyime acikligin diizenleyici (moderatér) etkisi, Baron ve Kenny'nin (1986) diizenleyicilik
modeline iliskin belirttikleri basamaklara dayali bir dizi hiyerarsik ¢oklu regresyon analizi ile test
edilmistir.

Bulgular: Analiz sonucunda elde edilen bulgulara gére sorumluluk ile deneyime agiklik etkilesimi
[B= 0.11, p< .01] ve disadontikliik ile deneyime agiklik etkilesimi [B= 0.12, p< .07] evrensellik-
farklilik yénelimini anlamlt olarak yordamaktadir. Buna gére, deneyime aciklik, hem sorumluluk
ile evrensellik-farklilik y6nelimi hem de disaddniikliik ile evrensellik-farkliik ydnelimi arasindaki
iliskide diizenleyici (moderator) bir rol oynamaktadir. Diger bir deyisle, deneyime aciklik diizeyi
diistik olan 6grencilerde, sorumluluk ve disadéoniikliik arttik¢a evrensellik-farklilik yonelimi diizeyi
diismektedir. Ancak, deneyime agiklik diizeyi yiiksek olan dgrencilerin evrensellik-farklilik y6nelimi
diizeylerinde béyle bir azalma gézlenmemektedir.

Tartisma: Bu arastirmada, psikolojik danismanlik égrencilerinde, sorumluluk ve disaddniikliik ile
evrensellik-farklilik ybnelimi arasindaki iliskide deneyime acikligin diizenleyici rolii incelenmistir.
Arastirma sonucunda elde edilen bulgular, psikolojik danismanlik 6grencilerinde sorumluluk ve
disadénlikliik ile evrensellik-farklilik ydnelimi arasindaki iliskide deneyime acikligin diizenleyici
etkisinin oldugunu gostermektedir. Buna gdre, deneyime aciklik, sorumluluk ve disadoniikligiin
evrensellik-farkliik  y6nelimi lizerindeki olumsuz etkilerini azaltarak bir tampon islevi
sergilemektedir. Deneyime acikligin, farkliliklara yénelik daha esnek ve kabul edici tutumlar
gelistirilmesini kolaylastirict bir roliiniin oldugu séylenebilir. Arastirma sonuglarinin, danisman
egitimi acisindan da dogurgulart bulunmaktadir. Psikolojik danismanlik Ggrencilerinin, kisilik
ozelliklerinin farkliiklara yénelik tutumlarina katkisina iliskin  farkindalik  gelistirmelerinin
kendilerini kesfetmeleri ve i¢c gérii kazanmalarinda etkili olacagt disiintilmektedir. Farkindalik
gelistirmelerinde danisman egitimindeki deneyimleri; 6zellikle psikolojik danisma siipervizyon
stirecinde, kisilik ézelliklerinin farkliliklara yénelik tutumlarina nasul yansidigina iliskin farkindalik
kazandwracak yasantilara yer verilmesi énemli gériilmektedir.
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Ozet:

Glivence ilkesi insan kaynaklart ybnetiminin 6nemli ilkelerinden biridir. Glivence, is
glivencesi ve makam giivencesi olarak ikiye ayrimaktadur. Is giivencesi, bireyin hakl
nedenler olmadan isten atlamamast anlamina gelmektedir. Is giivencesi, is doyumu,
moral ve performans kavramlarinin birbirini etkiledikleri séylenebilir. Bu ¢alisma
temel olarak, farkl disiplinlerce ele alinan is glivencesi kavraminin sosyal ve
psikolojik boyutlarinin ¢alisanlar ve drglitleri tizerindeki etkilerini insan kaynaklart
ybnetimi bakus agistyla ele almayt amaglamustur. Arastirmada nitel arastirma yontemi
kullandmustur. Nitel arastirma yéntemlerinden olgubilim calismast ile desenlenen
arastirmada veriler yart yapulandurdmis gériisme formu ile toplanarak icerik analizi
teknigi ile analiz edilmistir. Arastirma dgretmenlere gére isin niteliginin mesleki
glivence ile degil, kisinin sahip oldugu is ahlakt ile ilgili oldugu disiiniilmekle birlikte
mesleki glivencenin olmast gerektigi, mesleki gilivencenin olmamasinin psikolojik
baskt yaratacagi, mesleki gtivencenin saglikli performans degerlendirmesi ile birlikte
olmast gerektigi, mesleki glivencenin kaygyt azalttigt ve ¢alisanlarin baris ve huzur
ortaminda c¢alismasina katkida bulundugu belirlenmistir. Buna karsin asurt ve
kosulsuz is giivencesinin drglitte isin niteligini distirdiigu, kurumda monotonlugu ve
calisanda tiikenmislik hissini arturdigy, ¢alisanda kaygisizliga yol actigi anlasimustur.
Performans bilincinin olusturulmast egitim calismalarina ihtiya¢ oldugu, performans
degerlendirmesinin uzman kadro ile adaletli objektif bir sekilde coklu kriterlere
dayali olarak yapumast gerektigi anlasimaktadir.
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GiRiS

insanin davranislarini yénlendiren en énemli etkenin gereksinimleri oldugunu savunarak
gldiulenme olgusunu aciklamaya calisan Maslow'un, ortaya koydugu ihtiyaclar hiyerarsisinde
glvenlik ihtiyaci insan yasaminda karsilanmasi gereken birincil ihtiyaclar arasinda yer almaktadir
(Sabuncuoglu ve Tiiz, 1995, s. 101). Is yasami, insan yasaminin énemli bir parcasini olusturdugu
gibi yasamin diger alanlarini da etkilemektedir. Bu nedenle is yasaminda Maslow'un givenlik
ihtiyacina karsilik gelen, “"Guivence ilkesi” nin uygulanmasi, gerek is alaninda gerekse yasaminin
diger alanlarinda calisanlar agisindan kritik bir 6neme sahiptir. Kiiresellesmenin etkisiyle degisen
sosyo-ekonomik kosullara ayak uydurabilmek amaciyla yapisal degisimler geciren orgutlerde,
calisanlarin is givencesinin ve givencenin araglarindan biri olan sendikalasma oranlarinin
gittikce azaldigi gortlmektedir (Kayikgl, 2013). Bu durum calisanlarin issizligine veya issizlik
tehlikesinin artmasina, statii ve Ucret kayiplarina ve artan performans baskisina maruz
kalmalarina neden olmustur. Tium bu gelismelerin sonucu olarak is glivencesinin calisanlar icin
hayati bir konu haline geldigi sdylenebilir.

Egitim yonetimi agisindan 6rgutiin amaglari ve Uretim boyutu kadar insan (calisanlarin
gereksinimleri) boyutu da 6nemlidir. Bu nedenle gerek kamu ydnetiminde ve gerekse egitim
yonetiminde insan kaynaklari yonetiminin dnemli ilkelerinden biri olan giivence ilkesi (Can, 2001;
Yiksel, 1997) uygulama alaninda yasal zeminde de yerini almaktadir. Alanyazin incelendiginde
genel olarak iki tiir giivenceden bahsedilmektedir. Bunlar is glivencesi ve makam glivencesi
olarak belirtilebilir. is giivencesi kisinin hakli bir neden olmaksizin isten cikarilmamasini ifade
ederken; makam glivencesi ise kisinin yikseldigi makamdaki gorevini koruyabilmesini ifade
etmektedir (Bilgin, 2011; Tortop, Aykac, Yayman ve Ozer, 2007). Is giivensizligi ise, tehdit
altindaki bir isin arzu edilen bir devamlihgr saglamak icin algilanan gugstzlik (Greenhalgh ve
Rosenblatt, 1984), mevcut isin sirekliligine engel olacak her tirli yasal veya yasal olmayan
orgltsel degisimler sonucunda ortaya cikan, is gérende, belirsizlik diislincesine dayali olarak isini
kaybetme kaygisi doguran durumlar (Karacaoglu, 2015, s. 13) olarak tanimlanmistir. Memuriyet
kavrami birokraside calisanlarin is glivencesini icinde barindiran temel kavramlardan biridir.
Weber'e gére memuriyet bir meslektir, memurun daima sosyal bir statlisi vardir, hizmetin
karsiligi olarak Ucret ve calisanlarin gelecegi icin guvenlik saglanir (Bursalioglu, 2014, s. 20).
Weber'in ideal tip burokrasisinde acik ve net bir isbolimu, kurallar ve yonetmelikler sistemi,
tarafsiz bir tutum, orglitte calisma siresi boyunca calisma garantisi icinde bulunmaktadir (Aydin,
2014, s. 70). Memurlar, devlet giivencesi kapsamina alindigindan belirli bir calisma yili veya yasta
emekli olana kadar calisir. Daha sonra emekli ikramiye ve ayligi alarak omir boyu saghk
glivencesi gibi haklara sahip olurlar (Oztekin, 1993).

Memur glivencesi, 6teden beri kamu ydnetiminde tartisilagelen énemli konular arasinda
yer almaktadir. Bir kisim calisan, devlet memurluguna calisanlara is guvencesi saglamasi
agisindan olumlu bakarken, bir kisim yonetici ise, bunun calisanlar verimsizlige surikledigini
dustinerek devlet memurlugu yoluyla istihdama karsi olumsuz bir distince tasimaktadir. Bu
durumda o6rgltte bir yanda insan ve iliski boyutu, diger yanda ise orgiit ve Uretim boyutu 6n
plana cikmaktadir. Bu iki boyut birbirine ters gibi goriinse de cagdas egitim yonetimi
yaklasimlarinda kalite igin her iki boyut ayni derecede &nemli ve birbirini olumlu etkileyen
konumdadir.

Galisanlarin is glvencesi, is doyumu ve morali 6rgitiin insan ve iliski boyutunu énemli
derecede etkileyen kavramlar arasinda yer almaktadir. is giivencesi, bireyin hakli nedenler
olmadan isten atilamamasi, is doyumu, bir is gorenin orgltteki is yasamini degerlendirmesi
sonucunda ulastigi haz duygusu ya da ulastigi olumlu duygusal durum (Demirtas ve Glnes,
2002, s. 83), moral ise, bireyin amaglan ile icinde bulundugu durum arasindaki farka iligkin
algilarinin olusturdugu zihinsel bir durum ya da tutum olarak tanimlanmaktadir (Demirtas ve
Glnes, 2002, s. 106). Makam gulvencesine dayali olarak calisan kariyer sisteminde ¢alisanlarin
gostermis olduklari performansa gore 6rgut hiyerarsisindeki konumlarinin yiikselmesi onlarin
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gldilenmesinin artmasina neden olur (Tunger, 2013, s. 87). Bazi bireyler ise karsi negatif
davranislar sergilerken bazilari da is givencesizligine karsi tedbir ve tepki olarak daha fazla
performans sergilemekle birlikte bunlarin 6rgitlerine bagliliklarinin ise yliksek derecede
olmadi§i gorilmektedir (Dede, 2017, s. 31).

Tirkiye'de kamu ydnetimi alaninda “glivence” ilkesini diizenleyen cesitli yasal dayanaklar
bulunmaktadir. 657 sayili Devlet Memurlari Kanunu'nun (DMK) guvenlik baslikh 18'inci
maddesinde; “Kanunlarda yazili haller disinda devlet memurunun memurluguna son verilmez,
aylik ve baska haklari elinden alinamaz” hilkkmiine yer verilerek hangi hallerde memurlugun sona
erdirilecedi agikga belirtiimistir (DMK, 1965). Ancak son yillarda yapilan yasal dizenlemeler
sonucunda is giivencesi, Tirkiye'de yogun tartisma ve calismalarin odaginda yer almistir. isten
ctkarma proseddirlerini diizenleyen ve zorlastiran yasal diizenlemeler, 6zel sektor firmalarinin
insan kaynaklari politika ve streglerinde yeniden yapilanmayi da zorunlu kilmistir (Digin, 2008, s.
1). Guvence ilkesi ile insan kaynaklari yonetiminin diger énemli ilkelerinden birisi olan yeterlik
(liyakat) ilkesi arasinda énemli bir iliski bulunmaktadir. Ozellikle makam glvencesi dikkate
alindiginda Tirkiye'de oldugu gibi okul yoneticilerinin 4 yillik (gegici) bir sire icin gorev yaptigi
durumlarda atama kistaslari somut, bilimsel ve nesnel degilse (Kayikci, Ozdemir ve Ozyildirim,
2015, s. 471) yoneticilerin makam glivencesinden bahsetmek mimkin degildir. Clinku yeterlige
dayali olmayan yonetici gorevlendirmeleri ayni zamanda gtivence ilkesini de zedeleyebilir.

Tirkiye'de yasal olarak liyakat ilkesi benimsenmistir. Basta anayasa olmak lizere 657 sayili
devlet memurlar kanununun temel ilkeleri arasinda bulunan “Liyakat” su sekilde tanimlanmistir;
“Devlet kamu hizmetleri gorevlerine girmeyi, siniflar icinde ilerleme ve yikselmeyi, gérevin sona
erdirilmesini liyakat sistemine dayandirmak ve bu sistemin esit imkanlarla uygulanmasinda
Devlet memurlarini glivenlige sahip kilmaktir.” Buna gore, gorevi yerine getirecek olan kisilerin
de daimi statlide ve bir kariyere dayali olarak calistiriimasi gerektigi belirtiimektedir. Buda kamu
hizmetlerine giriste ve ylkseltmelerde liyakat esaslarinin uygulanmasini gerekli kilmaktadir.
Devlet memurlari kanununda memurun gorev vyeri degistirilebilir ancak 6zlik haklarinin
korunmak zorunda oldugu belirtiimektedir. Memurun gorevden atilmasi ancak memuriyetten
cikariimayi gerektiren disiplin sucu islemesi ya da 6 aydan fazla hapis cezasi ile mahk{miyetine
karar verilmesi durumlarinda miimkin oldugu belirtiimektedir.

Kapitalist diinyada memurlarin sahip olduklari glivence dolayisiyla sosyal devlete alternatif
olarak onerilen sistem, bireysel inisiyatifi daha 6n plana c¢ikaran liberal devlet modelidir. Buna
gore liberal devlette hem devletin sirtinda sosyal haklarin ve memuriyetin yiki olmayacak, hem
de serbest girisimcilik desteklenecektir. Liberal devlet savunuculari, sosyal devlet modellerinde
ortaya ¢ikan yozlasmanin ve kayirmaciligin liberal devlette azalacagini da 6ne stirmektedir (Kara,
2009, s. 369). Ancak 2020 yilinda diinyada bas gdsteren Coronavirls salgini sosyal devlet ve
glvence ilkesinin ¢alisma hayatinda ne kadar blyik bir &neme sahip oldugunu g&stermistir.

Tirkiye'de memurlugun sadece bir is glivencesi olarak algilanmasi, objektif bir performans
degerlendirme ve buna dayali 6dil ve ceza sisteminin iyi islememesi ve bunun sonucunda kamu
ve egitim yonetimindeki verimsizlik elestirilere neden olmaktadir. Halbuki glvence ilkesinin
yaninda &dulin kullanilmasi, egitim calisanlarinin calismaya gidilenmesi (Sarpkaya, 2014, s. 225)
ve Orgltu yasatmak icin gerekli olan performansin (Aydin, 2013) artirlmasinda énemli bir yer
tutar. Givenceden mahrum bir ortamda calisan 6gretmenin isten memnuniyetinin azalmasi
beklenir. Turk egitim sisteminde 6gretmenlerin calisma kosullarindan memnun olmamalari
onlarin mesleklerini gerektigi sekilde icra edememelerine yol acabilmektedir (Dede, 2017, s. 4).
Meslek orgutlerinin olmamasi (Toprakci, 2009) ve genel olarak egitimde (Toprakg, Cakirer,
Bilbay, Bagcivan ve Bayraktutan 2010) &6zel olarak 6gretmenlikte (Toprakci. Bozpolat ve Buldur
2010) meslek ahlaki belirsizligi onlarin calisma kosullarini etkilemektedir. Meslek 6rgutinin
olmayisi (Sendika degil, Baro o&rnedin) gerek 6zel okul sahiplerini gerekse hikiimetleri
o6gretmenlik isinin mesleklesmesinde tek belirleyici yapabilmektedir. Etkin bir performans
degerlendirme, 6dillendirme, cezalandirma ve kariyer sisteminden mahrum bir glivence sistemi,
okullarda insan kaynaginin zaman icinde degerini kaybetmesine, verimsizlesmesine ve ¢alismaya
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iliskin motivasyonunun dlsmesine neden olabilir. Bununla beraber bireysel ve mesleksel
gelisimlerini destekleyici orgltsel ortamlarda oOgretmenlerin artan bir bicimde etkililik
gosterdigini ortaya koyan cesitli arastirmalar vardir (Aydin, 2013, s. 39). Gliniimizde performans
degerlendirme sistemleri araciligi ile personelin drgilite olan katkilarinin artirilmasi, zayif ve giigli
yonlerinin ortaya cikarilmasi, egitim gereksinimlerinin tespiti ve kariyer planlama amaclanmistir
(Bakan ve Kelleroglu, 2003, s. 124). insan kaynaklari yénetiminin en énemli gérevlerinden biri
calisanlarin eksikliklerini tespit etmek, onlar gelistirme programlarina tabi tutarak, diger is
gorenlerle ayni duruma getirmeye calismaktir (Mercin, 2005, s. 142). Performans
degerlendirmesinin saglikl bir sekilde yapilmamis olmasi, performansa dayal (cret sistemini
olumsuz yonde etkileyecegdi gibi, personel ile kurum arasindaki iliskilerin bozulmasina da neden
olabilir. Bu durum &zellikle ayrimcihk yapildigi fikrinin olugsmasina, guvensizlik ortaminin
dogmasina, sayginligin azalmasina ve yénetimin zayiflamasina neden olabilir (Eren, 2006, s. 150).
Yeni kamu ydnetimi anlayisinda personel yonetimi ilkeleri esitlik ve tarafsizlik, kariyer, yeterlilik,
basari degerlendirmesi ve hesap verilebilirlik olarak yeniden siralanmistir. Gerekli egitim, bilgi,
yeterlik, tecribe ve yetisme sartlarina uygun olarak yikselme ve ilerleme imkanindan sz
edilmis, liyakat ilkesi, performans standartlarina dayandiriimistir. Basari degerlendirmesine genis
bir yer verilmis, performans ddemesinden soz edilmistir (Eroglu, 2010, s. 229).

Bu calismanin amaci, Turk egitim sisteminde uygulanan givence ilkesinin 6gretmen ve
egitim kurumlar Uzerindeki etkisini ortaya koymak ve daha etkili ve verimli bir isleyis icin dneriler
sunmaktir. Bu arastirma, insan kaynaklari yonetiminin dnemli ilkelerinden biri olan Glvence
ilkesine iliskin Turk milli egitim sistemindeki uygulamalari ortaya koymasi, givence ilkesinin
orgut ve birey boyutu lizerindeki etkilerini saptamasi ve daha etkili bir isleyis icin uygulayicilara
Oneriler sunmasi agisindan énemlidir. Bu amacla égretmenlerin, devlet memurlarina uygulanan
mesleki glivenceye, uygulanan mesleki giivencenin calisanlara, calisanlarin performanslarina ve
orglte etkisi hakkindaki goris ve Onerileri belirlenmeye calisiimistir. Bu cercevede asagida
verilen sorulara yanit aranmistir:

1- Ogretmenlerin "Mesleki Guvence ilkesi” kavramina iliskin algilar nelerdir?

2- Ogretmenlerin mesleki giivence ilkesinin okullardaki uygulamalarinda gérdiikleri olumlu
yonler nelerdir?

3- Ogretmenlerin mesleki givence ilkesinin okullardaki uygulamalarinda gérdukleri
olumsuz yonler nelerdir?

4- Ogretmenlerin egitim sistemindeki mesleki giivence uygulamalari ile okul calisanlarinin
performansi arasindaki iliski hakkindaki gorisleri nelerdir?

5- Ogretmenlerin Tirk egitim sistemindeki mesleki giivence uygulamalarina iligskin
beklentileri nelerdir?

YONTEM

Arastirmanin yontemi nitel arastirma yontemidir. Nitel arastirma, bireyler ve gruplar
arasindaki sosyal ve bireysel problemlerin derinlemesine incelenmesidir. Arastirma, nitel
arastirma yonteminin fenomenoloji desenine uygun olarak gerceklestirilmistir. Bu arastirmada
ogretmenlerin mesleki glivenceye iliskin deneyimlerini ve karsilastiklari olgu ve olaylari nasil
anlamlandirdiklarini, mesleki giivenceye iliskin diisiince yapilarini ve 6zini belirlemek
amaclandigi icin Fenomenoloji deseni secilmistir. Fenomenoloji deseninin temeli, bir kisi veya bir
grup igin yasanilan deneyimin anlami, yapisi ve 06zlUnU arastirmaktadir (Patton, 2001).
Fenomenoloji deseni “kisilerin deneyimleri, hayati anlamlandirma bigimleri, olanlar ile onlari
anlama sekilleri arasindaki iligkiyi, bir olay yasama bicimlerini, kisilerarasi deneyimlerin ortak
noktalarin” arastirirken kullanilmaktadir (Edmonds ve Kennedy, 2017, s. 170). Bu yoniyle olgu
bilim uygun bir arastirma zemini olusturmaktadir. Veri toplama yontemi olarak gériisme yontemi
kullanilmistir. Goriisme, nitel arastirmada en sik kullanilan veri toplama aracidir. Veri toplamak
amaciyla yari yapilandirilmis gorisme formu kullaniimistir. Gérisme formu, ilgili alanyazin
incelenerek olusturulmus, uzman goérisiine sunulmustur. Gériisme formunun birinci béliminde
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kisisel bilgilere iliskin sorulara, ikinci bolimiinde ise Turk milli egitim sisteminde uygulanan
glvence ilkesinin 6gretmen ve 6rglt Uzerindeki etkisi ile ilgili géruslerini belirlemek lzere ana ve
sonda sorulara yer verilmistir (Creswell, 2014; Yildirim ve Simsek, 2013).

Arastirmanin Calisma Gurubu, Antalya ilinde, merkez ilcelerde ortadgretim okullarinda
gorev yapan o6gretmenler arasindan secilmistir. Calisma gurubunun belirlenmesinde maksimum
cesitlilik drneklemesi kullanilmistir. Bunun i¢in mimkin oldugu kadar farkli brans ve kidemden
dgretmenler secilmis ve (¢ ayn okuldan katilimc saglanmistir. Ogretmenlerin  seciminde
"gonalluluk” olglist esas alinarak, mesleki deneyiminin fazla olmasina &zen gdsterilmeye
calisimistir. Bu cercevede goriismeler ortadgretim kademesinde calisan 14 6gretmen ile
yapilmistir. Gorlismeler ylz ylze gergeklestirilmistir. Gorlsmeler ses kaydi ile kayit altina alinmis
ve not tutma ydntemi ile desteklenmistir. Analiz asamalarinda NVIVO 10 nitel arastirma paket
programi kullanilarak igerik analizi ve betimsel analiz yapilmistir (Creswell, 2014; Yildirm ve
Simsek, 2013).

icerik analizinde temel amag, toplanan verileri aciklayabilecek kavramlara ve iliskilere
ulagmaktir. Betimsel analizde 6zetlenen ve yorumlanan veriler, icerik analizinde daha derin bir
isleme tabi tutulur ve betimsel bir yaklasimla fark edilmeyen kavram ve temalar bu analiz sonucu
kesfedilir (Yildirim ve Simsek, 2013, s. 259). Verilerin ¢6ziimlenmesinde katilimcilar kodlanmistir.
Katilmcilarin kod numaralari (O) kisaltmasi ile O1, 02, 03,.., 014 seklinde belirtilmistir.
Tablolarda 6zet olarak sunulan katilimci gorusleri tablo altlarinda sunulan dogrudan alintilarla
desteklenerek agiklanmistir.

Gecerlik ve Giivenirlik: Nitel arastirmalarda gecerlik ve guvenirlik kavramlari yerine
inandiricilik, aktarilabilirlik, tutarlilik ve teyit edilebilirlik kavramlar kullaniimaktadir (Mills, 2003).
Arastirmaci, arastirmanin tim asamalarinda miimkiin oldugunca objektif olmaya dikkat etmistir.
Kodlamalar strecinde arastirmaci kendisi disinda uzman gorislerine de basvurarak kodlamalarin
dogru bir sekilde olusturulmasi saglanmistir. Kodlama ve kategorilestirme ayrintili bir sekilde
ifade edilerek gecerlik artinimaya cahsilmistir. ikinci asamada nitel verilerin givenirliginin analizi
yapilmistir. Nitel arastirmanin i¢ guvenirligini (tutarhhigini) artirmak igin tutarlihk incelemesi
yonteminden vyararlanilmistir. Arastirmada verilerin analizinde glvenirligin ve tutarligin
saglanmasi agisindan arastirmanin arastirmacilar ayri ayri kodlamalarda bulunmus ve iki ayr
arastirmacinin  kodlamalari arasindaki uyum karsilastirilmistir. Buna goére iki arastirmacinin
kodlamalari arasindaki uyuma iliskin KohenKappa tutarlilik katsayisinin 0.92 diizeyinde anlamli
olarak hesaplandigi gorilmustir. KohenKappa tutarlilik katsayisinin 0.80 ile 1.00 arasinda olmasi,
mukemmel bir uyum oldugu seklinde yorumlanmaktadir (Landis ve Koch, 1977, s. 165). Ayrica
arastirmada elde edilen bulgular katiimcilarla paylasiimis ve bu bulgularin katilimcilarin
deneyimleriyle uyumlu oldugu katilimcilar tarafindan belirtilerek katimci teyidi alinmistir.

BULGULAR

Bu bolimde Tirk milli egitim sisteminde uygulanan giivence ilkesinin 6gretmen ve 6rgut
Uzerindeki etkisini ortaya koymak amaciyla hazirlanan alt problemlere iliskin arastirma
bulgularina yer verilmistir.

1- Ogretmenlerin Milli Egitim Bakanhg Tarafindan Uygulanan “Mesleki Giivence
ilkesi” ne iliskin Algilari

Ogretmenlerin Milli Egitim Bakanhgi tarafindan uygulanan “mesleki giivence ilkesi” ne
iliskin algilarini iceren bulgular tablo 1'de yer almaktadir.

Tablo1'de verilen 6gretmenlerin mesleki givence ile ilgili algilari incelendiginde
o6gretmenlerin 7 ayri gorus belirttikleri gortlmektedir. Buna gore ogretmenler Milli EgJitim
Bakanhgi tarafindan uygulanan mesleki glvencesi ilkesinin; “ Glvence, is ahlaki ile birlesince is
kalitesi oldugunu (7), Haklarin yasalarla korunmasi oldugunu (7), psikolojik rahatlik oldugunu (8),
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sosyal devlette sosyal glivenlik oldugunu (5), yasam hakki oldugunu (2), eksikliginin egitim
kalitesini etkilemedigini(3) ve calisanlarda informal etkilere karsi direng sagladigini (10)"
belirtmiglerdir.

Tablo 1. Ogretmenlerin “Mesleki giivence ilkesi” ne iligskin algilari

01 62 63 64 65 066 067 68 69 O10 611 612 613 614 f

Mesleki giivence;

is ahlaki ile
1 birlesince is kalitesi v ¥ v v v v v 7
artar.

Haklar yasalarla
korunmasi saglanir.

Psikolojik rahatlik
saglar.

Sosyal devlette,
4 sosyal guvence v v v v v 5
glci saglar.

Yasam hakkini
koruma altina alir.

Glvence tek basina

performansi

arttirmaya yeterli

degildir.

Calisanlarin informal

7. etkilere karsi v o v v v v v v v v 10
direncini gliclendirir

Glivence ilkesinin, is ahlaki ile birlesince is kalitesi olustugunu savunan bazi katilimcilar bu
gorislerini su sekilde ifade etmislerdir: 010: “Ogretmenler odasinda zil calinca bir égretmen
derse gitmeyi geciktiriyor bagka bir tanesi hemen zil ¢calar ¢calmaz derse gidiyor. Bu yetistirilmeyle
alakali, glivenceyle alakali degil bence, Mesleki giivenceyi alirsan, zil ¢alar ¢almaz dersine gider
ama bu sefer derste oturur. Nitelikli ders gecirmez. is ahlaku ile ilgili bir sey.”, ©2: “Giivence var ya,
ogretmen onu bildigi icin isin gereklerini suiistimal edici davranislar ortaya ¢ikwor. Kurumda farkl
kutuplar ortaya cikiyor. Yani calisan 6gretmen ve isini oldugu kadar yapan 6gretmen olusuyor.
Buda kutuplasmaya sebep oluyor. Zamanla is iliskileri de dejenere oluyor.”, seklinde ifade
kullanmustir.

Haklarin yasalarla korunmasi anlamina geldigini 6ne siliren bazi katilimcilar goruglerini su
sekilde ifade etmislerdir: ©12: “Mesleki giivence bence hukuksal anlamda haklarin yasalar ile
korunmastdur’, O7: “Mesleki giivence siyasi erkin keyfine kalmadan mesaiyi rahat ve 6zgiir bir
sekilde yapabilmek.” demislerdir.

Glvence ilkesinin psikolojik rahatlik ifade ettigini dne siiren bazi katilimcilar sunlari ifade
etmislerdir: 013: “Mesleki giivence bence kisinin isini icra ederken kaygt duymadan calisabilmesi,
hem gelecek hem simdiki zaman. Rahatlik buda hayata yansiyor. Psikolojik olarak daha rahat
hissediyorsun.”,014: “insanin kendini psikolojik anlamda giivende hissetmesi tabiki olumlu.
Yaptigin isin karsiigint alacagint 1 ay dnceden bilmen psikolojik agidan olumlu yansima yapar”
seklinde ifade kullanmistir.

Bazi katilimcilar glivence ilkesini sosyal devlette sosyal glvence anlamina geldigini su
sekilde aciklamistir: ©11: “Sosyal devlette insanlara giivence verilmesi zaten kagtnilmaz. Bizim
hukukumuza gére bizim devletimiz sosyal bir devlet oldugu icin sosyal glivencenin yaninda tabiki
mesleki giivence olmast da gayet dogal”, O8: “ Bir ilkede yasayan her insanin giivencesi olmak
zorunda. Ister caligsin ister calismasin her birey gelecede kaygisiz bakmak gibi bir insan hakkina
sahip. Saglik agistndan ekonomik acgidan giivence ile kaygim olmadan bakabileyim ki iiretkenligim
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ortaya cikabilsin. Saglik sorunlarim varsa ve devlet bana bakmuyorsa ve ekonomik gelirim bunu
karstlamaya yetmiyorsa isimi ne kadar yapabilirim bu tartisilir” demislerdir.

Glvence ilkesinin bir yasam hakki oldugunu belirten bir katihmci bu goérisiini su sekilde
ifade etmistir: O11: “Giivence yasam hakkidir bence. insanlarin yasamint devam ettirebilmesi
icinde her seyden Once saglik, sonra gida vb. gibi temel ihtiyaclarint giderebilmesi gerekir. Pek ¢ok
toplumda ve bizde de issizlik maas: veriliyor. Bu insanlara en azindan hayatint devam ettirebilme
garantisi veriyor”

Sadece guvence ilkesinin uygulanmasinin isin kalitesine katki saglamadigini 6éne siren
bazi 6gretmenler gériislerini su sekilde acikladilar: ©1: “Ogretmenler arasinda da bu diisiinceye
zaman zaman sahit oluyoruz. Dersime girip ¢tkayim, zamaninda geleyim diyor égretmen ama
yapdan egitimin kalitesinin yapian egitim-6gretime ve 6grenciye hicbir katkist yok. lcinde
bulundugumuz sistemde degerlendirme ancak bu sekilde oluyor.”

Glvence ilkesinin galisanlarin informal etkilere karsi direng sagladigini belirten bir katilimci
bu konudaki gérislerini su sekilde ifade etmistir: O14: “Kendini giivence altinda hissetmeyen
devlet memuru ister égretmen olsun ister okul mudiirii olsun baskalarinin ve ézellikle amirlerinin
veya siyasilerin daha fazla etkilerinde kalirlar. Bazen bunlarin usulsiiz taleplerine karst da
direnemeyebilirler bazen duyuyoruz stajyer 6gretmenler stajyerliklerini kaldirana kadar kendilerini
glivence icinde hissetmedikleri icin bazen okul muidiirlerinin gérevleri olmayan okul ve idari isleri
stajyerlere yaptirdiklarint duyuyoruz. Halbuki kendini yasal giivence altinda géren bir 6gretmen
gérevi olmayan isleri yapmaz ve buna karst direnir.” O2: “Gegici gérevli olduklart icin bazi okul
mdidlirleri tekrar gorevlendirilebilmeleri icin bazen miidiirlerinin taleplerini yasalardan éncelikli
algilamaktadurlar, hdlbuki gtivence icinde olan bir okul miidiirii giiciinii sadece yasalardan alacagit
icin uygun olmayan taleplere karst daha direngli olacaktir”

2- Ogretmenlerin Mesleki Giivence ilkesinin Okullardaki Uygulamalarinda
Gordiikleri Olumlu Yonlere iliskin Goriisleri

Ogretmenlerin mesleki giivence ilkesinin olumlu ydnlerine iliskin goérisleri Tablo 2'de
verilmistir.

Katihmcilar uygulanan giivence ilkesinin kurumsal acidan ve bireysel agidan olumlu y&nleri
oldugunu belirtmislerdir. Kurumsal acgidan olumlu yoénleri arasinda, isin kalitesini, ise aidiyet
duygusunu artirir (9) ve Orgiitte psikolojik gerilimi ve sorunlari azaltir (2), Performans artar (2)
Glven hissi is motivasyonunu artiriyor” seklinde ifadeler yer alirken; Calisanlar agisindan olumlu
yonleri arasinda ise, calisanlar kendilerini glivende hisseder (2), is doyumu artar(2), iliskiler
samimilesir (2), Ogretmenlerin egitimini pozitif etkiler (2), Mesleki glivence, glidiileme ile orantili
olmali(2). Mesleki glivencenin olmamasi psikolojik baski yaratir ( 2) gibi gorisler yer almistir.

Glvence ilkesinin Tirk egitim sistemindeki uygulamalarini calisanlar agisindan olumlu
bulan bazi katilimcilar gérislerini su sekilde ifade etmislerdir: 012: “Olumlu yani, c¢alisanin
kendini glivende hissetmesidir. Meslegin niteliginin ve performansinin artmasint saglar. Calisanda
daha cok is doyumu saglar. Daha verimli calisma ortamt olusmastnt saglar. O14:" Ertesi giiniin
kaygist ile yasamak cok zor. Ozel sektérdeki insanlar evet cok fazla caba sarf ediyor ama bunun
yaninda o stresi de ¢ok fazla yaswyorlardwr. Her sene sézlesme yenilenecek mi yenilenmeyecek mi
kaygist zor."",01: “Eger mesleki giivenceyi hissediyorsaniz bu kesinlikle pozitif etkiliyor. Psikolojik
olarak bizi etkiliyor. Béylece kuruma bagliigin artwyor. Bence resmi iliskiler, samimi iliskiler ile
desteklenirse kurumun basarisi, performanst artiyor. Bu lyi kétii glinde birliktelik hissi yaratiyor.
Kaygin azaliyor.”,
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Tablo 2. Ogretmenlerin mesleki giivence ilkesinin okullardaki uygulamalarinda gérdiikleri olumlu
yonlere iligkin goriisleri

Goriisler; 01 062 063 04 65 66 O7 68 069 610 O11 612 613 014 f
isin kalitesini, ise
aidiyet
duygusunu
artirir.

Orglitte
psikolojik
gerilimi ve
sorunlari azaltir.
Bireyin kendini
glivende
hissetmesiyle
veriminin
artmasina yol
agar.

Glven hissiyle is
motivasyonunda v v 2
artis olur.

Glvence algisi

kurumda

catismay!i

azaltiyor.

Calisanlarin

kendilerini

glivende v v v v v 5
hissetmelerine

yardim eder.

is doyumunun

artmasina v v 2
yardimci olur.

iliskilerde

samimiyet artigi v v 2
saglar.
Ogretmenlerin
gelismesine
olumlu katki
saglar.
Mesleki
glivence ve
gldileme es
oranda v v 2
kullanildiginda

olumlu etki

yaratir.

Glivence

psikolojik

sorunlarn azaltir, v v v v v 5
glvencesizlik

baski yaratir.

Kurum Agisindan

Calisanlar Agisindan

Guvence ilkesinin Turk egitim sistemindeki uygulamalarini Kurumsal agidan olumlu bulan
bazi katilimcilar gérislerini su sekilde ifade etmislerdir: 012: “Psikolojik etkisinin olumlu yani
kendini glivende hissetme olabilir. Eger kendimi glivende hissedersem isim daha iyi olur daha
motive olurum.” O1: “mesleki giivence ile &égretmenler kaygidan uzaklasmaktadir, kaygt
ogretmenlerin ézglirliiklerini ve verimliliklerini dustiriir. Kaygtyla yasayan 6gretmen kurallara
uymak ve istenilen cercevede égretmen olabilmek icin yaraticiligindan ve sinif ici performansindan
odiin vermektedir.”
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3- Ogretmenlerin Mesleki Giivence ilkesinin Okullardaki Uygulamalarinda
Gordiikleri Olumsuz Yonlere iliskin Goriisleri
Ogretmenlerin mesleki giivence ilkesinin uygulamada gériilen olumsuz yénlerine iligkin
gorusleri tablo 3 ‘te verilmistir.

Tablo 3. Ogretmenlerin mesleki giivence ilkesinin okullardaki uygulamalarinda gériilen olumsuz
yonlerine iligkin goriisleri

Goriisler; 61 62 03 064 65 06 O67 068 069 O10 611 612 613 0614 f
Kiside kaygisizliga yol v v v v v v v 7
aglyor.
c Kurumda
-8 monotonlugu v v vy 4
E artiriyor.
&; ng?tﬁeigin niteligini J J 5
5 Usuriyor.
2 Mesleki glivencenin,
rahathidi isin kalitesini v v v v v v 6
dusuruyor.
Mesleki glivence
gldileme ile orantili v v 2
degil.
Calisanda adalet . J J J v 3
duygusunu zedeliyor.
Kiside tikenmislik J J J J 4

hissini artinyor.

M. giivence olumsuz
iliski ve mutsuzluga v v 2
neden oluyor

Mesleki glivence
meslek ahlakini v v 2
olumsuz etkiliyor.

Calisanlar Agisindan

Mesleki glivence

gldileme ile v v 2
orantisizdir.

Guvencesizlik

psikolojik baski v v 2
yaratir.

Katihmcilar Turk egitim sisteminde uygulanan glivence ilkesinin kurum ve calisanlar
agisindan bazi olumsuz yodnleri oldugunu belirtmislerdir. Katiimcilarin glvence ilkesinin
uygulanmasinda kurumsal agidan olumsuz olarak gordikleri yonler arasinda kiside kaygisizliga
yol agiyor (7), 6rgute isin niteligini distriyor (4) ve kurumda monotonlugu artiriyor (2), mesleki
glvence ile psikolojik rahatlama isin kalitesini dusuriyor (6) seklinde ifadeler yer alirken;
cahisanlar acisindan gordikleri olumsuz yonleri arasinda ise, ¢alisanda adalet duygusunu negatif
etkiliyor (3), kiside ttikenmislik hissini artiriyor(4), mesleki glivence kurumda negatif iliskilere,
mutsuzluga neden oluyor (2), mesleki glivence giidiileme ile orantili olmali(2) gibi gorisler yer
almistir.

Turk egitim sisteminde guvence ilkesinin uygulanmasinin kurum acisindan bazi olumsuz
sonuclar dogurdugunu savunan bazi katihmcilar bu konudaki gorislerini su sekilde ifade
edilmistir. 02: “Meslek ahlakt kavramwnin giivence sebebiyle dejenere oldugunu diisiiniiyorum.
Mesleki giivenceyi kétliye kullaniyor. Kisisel c¢ikarlarin én plana alindigt ¢alisanlar haline
déniistiik.” O11: “Ama diger tarafta nastlsa ben maastmt altyorum is bir sekilde yiiriyor nasl
ylrdrse yurisin deniyor. Bunun da olumsuz psikolojik etkisini goriyoruz. Bu olumsuz etki
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sebebiyle ortaya konulabilecek basart da gobsterilemiyor. Ya da saglanan kaynaklar yeterli
kullandamuyor. Bizim toplumumuzda belirli giivence varsa rahat hareket edilir.”,03:"Mesleki
glivence hayatsal kaygwt azaltiyor ama sistem icinde glivence sebebiyle performans diisiisi
oluyor. Yildan yila tembellesiyoruz. Mesleki giivencenin sagladigt haklara glivenip insanlar
calismuyor. Isin niteligi diistiyor. Grup calismasint kesinlikle olumsuz etkiliyor. Yapsam da
yapmasam da olur ruhu olusuyor. Bu diisiincenin etkisiyle hevesli olmak etkili olmuyor.”, O4:
"Cevremde de bir sey yapilmaya kalkistinca” ne gerek var “ tavrt ile karstlastyorum. Yani devlette
cok calismayacaksin, basarii olmaya kalmayacaksin sanki ¢linkii sirekli sistemsel engeller ile
karstlastyoruz.”.

Tark egitim sisteminde gulvence ilkesinin uygulanmasinin calisanlar acisindan bazi
olumsuz sonuglar dogurdugunu savunan bazi katilimcilar bu konudaki goérUslerini su sekilde
ifade edilmistir: 02: “Aslinda mesleki giivence ile kaygt hissiyatimiz yok denecek kadar azaliyor
ancak zaman icinde 6zglivenimizi yitiriyoruz. Diinya degisiyor, insanlar ve ihtiyaclart da degisiyor.
Boylece egitim sisteminden beklenenlerde degisiyor. Ancak benzer olant tekrar etmek
yenilesmekten kolay oldugu icin glivence nasilsa var diye kolay: tercih ediyoruz. Clinkii zor olant
yani degisimi tercih etmemiz icin zorlayict bir sebep yok. Ama buda zamanla monotonluk,
mutsuzluk getiriyor. Sonucta meslekten haz alamayan, tiikenmislik yasayan bireyler oluyoruz. ©5:
“Psikolojik actdan mesleki tatmin yasamuiyoruz. Yani lretmiyoruz ve monoton bir hayata
dénlistiyor bu durum. Boyle mutluluk olmaz. Kegke Urettigimizi hissetsek ve calistigimizda bir
karsiligt olacagint gérebilsek.”

4- Ogretmenlerin Egitim Sistemindeki Mesleki Giivence Uygulamalari ile Okul
Calisanlarinin Performansi Arasindaki iliski Hakkindaki Goriisleri

Ogretmenlerin egitim sistemindeki mesleki glivence uygulamalari ile okul calisanlarinin
performansi arasindaki iliski hakkindaki gorusleri Tablo. 4'te sunulmustur.

Ogretmenlerin Turk egitim sistemindeki mesleki glivence uygulamalarinin 6gretmenlerin
performansina etkisi hakkindaki gorugsleri ile ilgili olarak, bazi katilimcilar: “Performans
degerlendirmesi oldugunu dusinmiyorum (11), Uzmanlarla objektif bir degerlendirme
yapilmiyor (11), Mesleki givence performansi disurlyor (4), Mesleki glivence performansi
pozitif etkiler (7), Performans mesleki glivence ile degil is ahlaki ile ilgilidir (7), Mesleki glvence
glduleyici bir performans degerlendirme ile anlamlidir (11).” seklinde gorus bildirmislerdir.

Katihmci bazi 6gretmenler performans degerlendirmesi yapilmadigini ya da uygun bir
sekilde yapiimadigini su sekilde ifade etmislerdir; ©10: “Performans degerlendirmesi diye bir sey
yok bence. Siyaset etkisinde kalwyor sitem maalesef, durum béyle olunca mesleki glivence ¢alisantn
siyasilerin etkisiyle savrulmastnt 6nliiyor.”, ©3: “Bence égretmenleri dederlendiren bir performans
degerlendirmesi yok. Yapilanda adil degil. Yapudigt varsayiliyor. lyi bir 6gretmensin ya da kétiisiin
kriteri yok. Yani bence performans degince yaptlan calismaya, islere bakuir ve bunun karsilinda
licret, kariyer basamaklart gibi takdir kriterleri yaratir. Calisan takdir edilir yani. Ama ben
calisanlarin takdir edildigini géremiyorum, dolayisiyla ¢alisanin takdir edilmedigi bir ortamda is
glivencesi zarar gérmesini engellemis oluyor.”,07: “Liyakatten cok giic sahiplerine sahte bir
sadakate bagli bir degerlendirme sistemi var sanki. Buna uygun degilsen devlet memurlugu
semsiyesi seni koruyabiliyor, aksi durumda her an isten atlabilirim diye siirekli stres altinda
kalirsin. Clinkii maalesef egitimde performans degerlendirmesi yok bence.”

Bazi 6gretmenler mesleki glvencenin performans (izerinde olumlu etkisi oldugunu
savunurken bazilari ise olumsuz etkiledigini savunmuslardir. Mesleki glivencenin 6gretmenlerin
performansini diisiirdiigiinii savunan bazi égretmenler bu gériislerini su sekilde aciklamistir: 03:
“Ozellesmekten yana degilim ancak giivencenin artk &gretmenler icin zararli oldugunu
diisiintiyorum. Yani ben 20 senelik 6gretmenim geldigim noktada yapsam da olur yapmasam da
olur diyorum.”, O4: “Hangi egitim seviyesinde olursa olsun giivence vermek olumlu degil. Ancak
temel hak ve O&zglirliikler dgretmene verilmeli. Mesleki basart bekliyorsak hayat kaygist
diisiiriilmeli. Ornegin ekonomik kaygqist yiiksek olursa para odakli calistr. Buda yapian isin

25



niteligini diistirebilir. Verilen temel hak ve ézglirliikleri iyi kullanan 6gretmende basarilt oluyor
ama kisisel ¢tkarlart icin kullananda var.”

Tablo 4. Ogretmenlerin egitim sistemindeki mesleki giivence uygulamalan ile okul calisanlarinin
performansi arasindaki iliski hakkindaki goriisleri

01 62 063 064 O5 06 07 68 069 610 611 612 613 614 f
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olmadigr igin

mesleki v ooV v v oo v o v v v v o1
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Onemlidir.

Mesleki

glivence

objektif bir

performans v v v v v v v v v v v o1
degerlendirme
ile
desteklenmiyor.
Mesleki
glvence
performansi
dusuriyor.
Mesleki
glivence
performansi
pozitif etkiliyor.
Performans
mesleki
glivence ile v v v v v v 6
degil is ahlaki
ile ilgilidir
Mesleki
glivence
guldileyici bir
performans
degerlendirme
ile anlamhdir

Mesleki givencenin performansi arttirdigini distinen bazi katilimcilar ise gorislerini su
sekilde ifade etmistir: ©11: “Bana gére giivencesiz insan daha basarisiz olur ¢iinkii hep tedirgin.
Rahat diisiinemez, ¢alisamaz. Giivenceye sahip insan daha rahat diisiiniir daha (retken olur diye
diisiinmeliyiz”

Performansin mesleki giivence ile degil is ahlaki ile ilgili oldugunu savunan baz
katihmailar sunlari séylemistir: ©10: “Yani giivence ile alakalt degil. [sini iyi yapma bilincine sahip
olmak ve olmamak ile alakali. Biling 6nemli.”,04: “Mesleki ahlak énemli bir tarafta cok calisan
diger tarafta yiyip icip oturan var ve aynt noktadastn ve aynt giivence ve sartlara tabisin.” 02:
“Performans dederlendirmesi hissedilmeli yani icsellestirilmeli bence. Yani bu kisinin kisisel
degerleri ile ilgili, kisilik ozellikleri ile ilgili daha ¢ok bence. Meslek ahlakt kavramu kisinin sahip
olmast gereken bir erdem olmalt. ”.

Mesleki glvencenin guddleyici bir performans degerlendirme ile anlamli olacagina
savunan bazi katimailar ise bu gérislerini su sekilde paylasmistir: O5: “Mesleki giivence sosyal
devletin geregi oldugu kadar calisanlarin gérevlerini huzur ve giiven icerisinde yapabilmeleri ve
bagkalarinin kisisel baskilarina maruz kalmamalart icin gereklidir ancak bunun c¢alisanlart
rehavete sevk etmemesi icin c¢alisanlart calismaya gldiileyecek onlarin performanslarint
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degerlendirecek ve édiillendirecek sistemlere ihtiyac vardir” O1: “Eger giivence verilmeden sadece
performansa gére is hakkt verilirse égretmende “Isimi kaybetmemek icin her seyi yaparim”
distincesi olacaktir. Buda 6gretmeni kélelestirir.” demisleridir.

5- Ogretmenlerin Tiirk Egitim Sistemindeki Mesleki Giivence Uygulamalarina iligkin
Beklentileri

Ogretmenlerin  Turk Egitim Sistemindeki mesleki glivence uygulamalarina iliskin
beklentileri Tablo 5'te verilmistir.

Tablo 5'e gore, 6gretmenlerin Tirk egitim sistemindeki mesleki glivence uygulamalarina
iliskin beklentileri sunlardir; Calisanin yasam kaygisini engellemeli(6), is glivencesi olmadan
performans beklentisi kolelestirir(3), Mesleki glivence isin gereklerine gore belirlenerek verilmeli
(4), Mesleki gtivence saglikh performans degerlendirmesi ile birlikte olmali(8).

Tablo 5. Ogretmenlerin Tiirk Egitim sistemindeki mesleki giivence uygulamalarina iligkin beklentileri
01 02 03 04 05 06 O7 08 09 O10 611 012 013 014 F

Calisanin yasam
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glivencesiyle
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Sadece performans
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Mesleki glivence
saglikh performans
degerlendirmesi ile
birlikte olmaldir.

Tablo 5'te verilen birinci tema ile ilgili olarak O7: “Her an isten kovulacak ve siirgiin
edilecekmis gibi hissetmemeli c¢alisan. Kendini rahatlikla ifade edebilmeli insan. Yani
fikirlerimizden ya da bir konu lizerinde fikir yiirtiterek yapilan tartismalardan sorgulanmamaliyz.”,
02: “Mesleki giivence égretmenlerin performansint kesinlikle olumlu etkiler bence. Is giivencesi
olmalt. Sadece isine odaklanworsun, kaygiarin azalyor.” seklinde ifade kullanmislardir. ikinci
tema ile ilgili olarak O7: “Giivencenin olmadi§i ortamda bizden istenenleri tam olarak yapanlar
oluyoruz. Belli kaliplara sokuluyoruz.” seklinde ifade etmistir. Uclincii tema ile ilgili olarak 014:
“Ogdretmen yetistiriliyorsa edgittigi kisiye yeterli ve uygun egitimi vermesi bile bir giivence.
Ogretmen derse giriyor, égrenci ile birebir iletisime giriyor, insan egitiyor bu nedenle ¢ok ézel
vastflart olmalt. Ve dgretmen bu vasiflart aldiginda da giivenceye sahip olmall. Yani ben buradan
mezun olacagim, dgretmen olarak atanacagum, ¢ok iyi bir egitim aldim bu bana glivence olarak
verildi, maasim olacak, saglik, sosyal giivencem olacak diye diisiinmeli 6gretmen aday:. Bu sekilde
meslegini daha iyi benimseyecektir. “, ©4 : “Her okulun yapist ve ihtiyaclart farklidir, ihtiyaclara
gore kalite artirdmali. Calismaya ve gelisime acik olmayan, masa bast ¢alismak isteyen memur
baska memuriyet kadrolarinda ¢alistirdmall.” seklinde ifade kullanmiglardir. Dérdiinct tema ile
ilgili olarak ©2: "Ben mesleki giivence ve performans degerlendirme dengesinin iyi ayarlanmasi
gerektiginin kesinlikle hayati olduguna inantyorum. Ciinki insanin sahip olmast gereken temel
haklar var. Bunlar toplumun varligt icin korunmali. Ornegin Avrupa‘da issizlik maagt veriliyor,
nedeni ise toplum refahint korumak. lssiz olan insanlarin sug isleyerek toplumun huzurunu
bozabilecegi diistintilerek onlara licret édeniyor. Toplumda geliri cok yliksek ve geliri diisiik uglar
azaltilarak toplum refaht saglanmaya ¢alisiliyor. Bizim iilkemizde de performanst yiiksekse ¢ok
kazanur degilse isten atilr gibi bir uygulamada olmamalt”
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SONUC TARTISMA VE ONERILER

Son zamanlarda is guvencesinin memurlarin performansini azalttigi yoniinde cesitli
tartismalar yer almaktadir. Ancak, is glivencesi ilkesi, klasik yonetim kuramcilar arasinda yer alan
Max Weber'in birokrasi kuramindaki memurluk kavramiyla (Bursalioglu, 2014; Oztekin, 1993)
baslamis ve bu glinkii modern yonetim anlayisini temsil eden insan kaynaklari yénetiminde de
yerini almistir. Clinkii modern ydnetim anlayisi 6rgltin sadece Uretim boyutunu degil ayni
zamanda insan ya da iliski boyutunu dikkate almayi gerektirir. insan ya da iliski boyutunu dikkate
almak, bir bakima calisanlarin memnuniyetini, is doyumunu, moralini, motivasyonunu ve ise
bagliligini dikkate almaktir. Bu agidan baktigimizda calisanlarin stres ve kaygilarini azaltmada
glvence bilylk 6nem tasir. Bakan ve Blylkbese (2004) tarafindan yapilan arastirma sonucunda
elde edilen arastirma verileri is glivencesi degiskeni ile motivasyon, genel tatmin, is tatmini,
sosyal tatmin arasinda anlamli iliskiler oldugunu ortaya koymustur. Bu arastirma sonucunda
glnumuzde kurumlarin en degerli varhigi olarak kabul edilen insan faktdrinin kurum amacglari
dogrultusunda en etkili sekilde yénlendirilebilmesi icin kendilerine is glivencesinin sunulmasi
gerektigi, ancak is glivencesinin yaninda etkili bir performans degerlendirme sisteminin de yer
almasi gerektigi sonucuna ulasiimistir.

Mesleki glivence ilkesi ne iliskin algilar konusunda bazi 6gretmenler, “ Givence ilkesinin,
ancak is ahlaki ile birlesince is kalitesinin olusabilecegini, is glvencesi eksikliginin tek basina
egitimin kalitesini etkilemeyecegini” ifade etmislerdir. Aslinda bu goérisi savunanlar 6gretmenlik
mesleginin kendine has yénlerini vurgulamislardir. Ogretmenlik mesleginin bir sevgi isi oldugu,
bu meslegi yuritmek icin onu sevmek, insanlari sevmek gerektigi ve bu &zelliklerin 6gretmenin
sahip olmasi gereken kisisel 6zellikler arasinda oldugu (Agikgdz, 2003) belirtiimektedir. Ayrica
ogretmenin kendi yeterlik alanlari ile ilgili 6z degerlendirme yaparak kendi gelisimini saglamasi
"kisisel ve mesleki degerler-mesleki gelisim” acisindan sahip olmasi gereken bilgi beceri ve
tutumlar arasinda yer almaktadir (Aslan, 2011).

Arastirmaya gore 6gretmenlerin bazilar glvence ilkesini, haklarin yasalarla korunmasi,
sosyal devlette sosyal glvenlik unsuru ve hatta bir yasam hakki oldugunu ifade etmislerdir.
Guvence ilkesi bir yoniyle de sosyal devlet anlayisinin ve insan haklarinin bir sonucudur. Kara
(2009) tarafindan vyapilan calismada sosyal devletin vatandaslarin temel ihtiyaclarinin
karsilanmasi agisindan gerekli oldugu sonucuna varilmistir. Clinki liberal dizenin getirdigi
yoksullagma ve artan issizlik, sonucunda insanlar, Maslow'un ihtiyaclar hiyerarsisinde belirttigi en
temel gereksinimlerini bile karsilamaktan yoksun kalabilmektedir. Dinyada basgdsteren
coronavirls salgini dolayisiyla isini kaybeden milyonlarca insanin caresiz bir sekilde sokaklara
atilmasi ve yasanan insani dram sosyal devlete olan gereksinimi agik¢a ortaya koymustur.
Zorlutuna (2012) tarafindan yapilan arastirma sonucunda da is glivencesinin glinimiizde, bircok
calisanin Ucret veya diger beklentilerinden daha énemli bir konu haline geldigine isaret ettigi
gorulmektedir.

Bazi Ogretmenler ise gulvence ilkesinin, calisanlara psikolojik rahathk getirdigini ve
calisanlarda informal etkilere karsi direng sagladigini belirtmislerdir. Calisanlar, yasalar tarafindan
yeterince korunmadiklarini hissettiklerinde Ustlerinin ya da erki elinde bulunduran siyasilerin
yasal olmayan talep ve baskilari karsisinda kendilerini zayif hissederek mesru olmayan yollara
girebilirler. Max Weber'in memurlar mesleki yasamlari boyunca giivenceye almaya calismasinin
asil nedeni budur. Bazi katilimcilar glivencesizligin onlar lizerinde baski ve gerilim yaratacagini,
isini kaybetme korkusunun, is tatminini engelleyeceg@ini belirtmislerdir. Karacaoglu (2015)
tarafindan yapilan arastirma ya gore, calisanlarin algiladiklari is glivencesizligi arttik¢a calisanlarin
isten ayrilma niyetlerinin de arttiyi gorilmektedir.

Bazi katilimcilar Turk egitim sisteminde uygulanan givence ilkesinin kurum agisindan ve
calisanlar acisindan olumlu yonleri oldugunu belirtmislerdir. Kurum acisindan olumlu yonleri
arasinda “isin kalitesini, ise aidiyet duygusunu artirdigini, érgitte psikolojik gerilimi ve sorunlar
azalttgini, performansi, given hissini, is motivasyonunu artirdigini” belirtmislerdir. Cagdas
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egitim yonetiminde isin kalitesini arttirmanin yaninda ise ve kuruma baglilk, kurumla bireyler ya
da calisanlar arasina glvene dayal iliskiler kurma ve calisanlarin calismaya motive edilmesi
6nemli hedefler arasinda yer almaktadir (Aydin, 2014). Mesleki glivence, bilimsel esaslara dayali
bir odullendirme sistemi ile desteklendiginde cagdas yodnetim anlayisinin kalite hedefleri
arasinda yer alan calisanlarin memnuniyetini (Kavrakoglu, 1998; Kayikgi, 1999), takim calismasin,
is doyumunu, moral ve motivasyon unsurlarini saglamaya ortam hazirlar.

Ancak arastirmaya gore Tirk egitim sisteminde uygulanan guvence ilkesinin kurum ve
cahisanlar agisindan bazi olumsuz ydnlerinin de oldugunu gdstermistir. Kurumsal agidan olumsuz
gorilen yonler “Kiside kaygisizliga yol actigi, orglte isin niteligini distrdigu ve kurumda
monotonlugu artirdigl, sagladigi psikolojik rahatlama ile isin kalitesini disirdigi” belirtilmistir.
Galisanlar agisindan neden oldugu olumsuz yonler ise, “Calisanda adalet duygusunu negatif
etkiledigi, kiside tikenmislik hissini artirdigi, kurumda negatif iliskilere ve mutsuzluga neden
oldugu” seklinde ifade edilmistir. Buna gore kurumsal agidan baktigimizda sadece mesleki
glvence saglamanin calisanlarda kaygisizlik ve psikolojik rahatlama yarattigini ancak bunun tek
basina oldugunda isin kalitesini diisirmekle kalmadigini ayni zamanda kurumda monotonluga
yol actigini géstermektedir. Odiil ceza ve diger gidiileyici unsurlarin eksiklikleri sonucunda
zamanla insanlarin gelisim hedefleri ve yenilesme hedefleri tasimamalari ve monotonlasma
sonucunda insanlarin tikenmislik ve mutsuzluk hissine kapilmalari glivence ilkesinin uygun
sekilde isletimemesinden kaynaklanmaktadir, bunu vurgulayan bazi katilimcilar ise "Mesleki
glivence gudileme ile orantili olmali” seklinde gorus bildirerek o6dil, ceza, performans
degerlendirme gibi calisanlari gliduleyecek unsurlarin olmasi gerektigini savunmuslardir. Ayni
sekilde bazi arastirmalar (Sabanci,1998; Sarpkaya, 2006; Kocak, 2002; Unal, 2000) Tirk Egitim
Sisteminde okullarda kullanilan odillendirme sisteminin 6gretmenleri glidilemede yetersiz
kaldigini gostermektedir. Aydin (2012) tarafindan yapilan calisma da birokrasinin ilgili bitin
taraflarinin, burokrasinin isleyisinden sikayetci oldugu ve memurlarin  keyfi olarak isi
yavaslattiklarina 6nemli 6lclide kanaat getirdigi sonucuna varildigi goérilmektedir.

Katiimcilarin -~ blyidk c¢ogunlugu egitim sisteminde performans degerlendirmesi
yapilmadigini ya da yapiliyor olsa bile objektif bir sekilde yapilmadigini belirtmislerdir. Mesleki
glvencenin performans Uzerindeki etkisi konusunda ise farkli gorislere rastlanmistir. Bazi
katihmcilar mesleki glivencenin performansi dislrdigind, bazilan ise arttirdigini savunurken
katihmcilarin dnemli bir bolimi ise Performansin mesleki giivence ile degil is ahlaki ile ilgili
oldugunu &ne slirmislerdir. Bazi katilimcilar ise, mesleki glivencenin guddileyici bir performans
degerlendirme ile anlaml olacagini dusinmuslerdir. Tirk egitim sisteminde i¢ ve dis
guduleyicilerden yoksun bir guvence ilkesinin uygulandigi ve gerek calisanlar gerekse orgutin
verimliligi acisindan 6nemli sorunlar yasandigi gorilmektedir. Bunun en &nemli nedenleri
arasinda guddleyici ve o&dlllendirici bir performans degerlendirme sisteminin olmamasi
soylenebilir. Bu nedenle glidileme veya motivasyon, 6rgit yonetimlerinin calisanlarin ise
devami, iste surekliligi ve performans diizeyini artirma acisindan dnemle Gzerinde durduklar bir
konudur (Sabanci, 1998, s. 45). Hizmet ve endustri isletmelerinde yapilan bir arastirmaya gore
(Oriicli ve Kanbur, 2008) érgiitsel-ydnetsel motivasyon uygulamalarinin verimlilik Gzerinde etkisi
oldugu ancak performans Uzerinde bdyle bir etkisinin gorilmedigi sonucuna ulasiimistir.
Arastirmalar performans degerlendirmesinin insan kaynaklari yonetiminde, cogunlukla lcret ve
maas yonetimi, performans hakkinda geri bildirim ve calisanlarin zayif ve gucli yonlerinin
tespitinde kullanildigini géstermektedir (Ozgen ve Yalcin, 2010, s. 217). Bakan ve Kelleroglu
(2003) tarafindan yapilan arastirmada calisanlarin isteki verim ve mesleki bilgi dizeyleri esas
alinarak, personel tarafindan kabul gorerek yapilan performans degerlendirmesinin faydal
olacagi sonucuna varildigi gérilmektedir. Mercin (2005) icinde gelistirme islevi yer alan insan
kaynaklari yonetimi bolimi 6zel egitim kurumlarinda yer alirken kamu kurumlarinda bu
bolimin olmadigini saptamistir. Halbuki basari igin is gorenlerin hangi kurumda olursa olsun
onemsenmesi, ihtiyaclarina cevap verilmesi gerekmektedir. Bu gereksinim ylzyihmizin
vazgecilmez bir olgusu oldugu anlasiimaktadir.
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Bu durumda calisanlarin galismaya glidilenmesini saglayacak stratejilerin (Aydin, 2014)
hayata gecirilmesi gereklidir. Bunun icin bilimsel ve objektif kistaslara dayali bir performans
degerlendirme sisteminin uygulamaya konmasi calisanlarin takdir edilmesi ve calisanlarin
monoton giden bir sireci yok edecek ve calisanlarin dniinde hedefler koymalarini saglayacak
odul ve terfi sistemleri devreye sokulmalidir. Diger yandan glivencesiz isin meslek olmasi
gliclesebilir, mesleki bir kimligi olan is, glivenceli olmaya daha yatkindir. O halde 6gretmenlik
isini meslege donustlirmede etkili olabilecek avukatlardaki Baro, doktorlardaki Tabipler Birligi
gibi meslek 6rgitlerine (Toprakei, 2009; Toprakci. Bozpolat ve Buldur 2010) ihtiya¢ oldugunu da
belirtmek gerekir.
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Abstract

Assurance principle is one of the important principles of human resources
management. Assurance is divided into two as job security and authority. Job security
means that the individual cannot be fired without justified reasons. It can be said
that job security, job satisfaction, morale and performance concepts dffect each other.
This study basically aims to examine the effects of social and psychological
dimensions of the job security concept handled by different disciplines on employees
and their organizations from a human resources management perspective.
Qualitative research method was used in the research. In the study, which was
designed with a scientific study, which is one of the qualitative research methods, the
data were collected through a semi-structured interview form and analyzed by
content analysis technique. As a result of the research, it is stated that the quality of
the work is not related to professional assurance, but to the work ethic that the
person has, but it should be stated that there should be professional assurance. It is
stated that the absence of professional security will create psychological pressure, it is
stated that professional security should be accompanied by a healthy performance
assessment, professional security reduces anxiety and contributes to the employees to
work in an environment of peace and tranquility. On the other hand, it is stated that
excessive and unconditional job security decreases the quality of work in the
organization, increases the monotony and sense of burnout in the organization and
causes anxiety in the employee. It is stated that performance awareness should be
provided, training should be given, performance evaluation should be a fair, objective
evaluation with expert staff and multi-criteria performance evaluation should be
made.
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EXTENDED ABSTRACT

Problem Assurance principle is one of the important principles of human resources
management. Assurance is divided into two as job security and authority. Job security refers to the
fact that the person is not fired without a just cause and authority guarantee refers to the person's
ablility to maintain his position in the office where he is promoted. Civil servant is perceived as a
only job security in Turkey, an objective performance evaluation and based reward and penalty
system not working well and consequently, it causes criticisms of inefficiency in public and
educational administration. Besides the principle of assurance, using the reward, motivating the
training staff to work and it plays an important role in increasing the performance required to
keep the organization alive. In this study, teachers' job security applied to civil servants, the
opinions of the occupational assurance applied on the performance, the psychology of the
employees and the organization have been tried to be determined.

The aim of this study is to reveal the effect of the assurance principle applied in the Turkish
education system on the teacher and the organization and to offer suggestions for more effective
functioning. For this purpose, the opinions of the teachers about the professional security applied
to civil servants, the performance of the applied professional security on the psychology of the
employees and the organization were tried to be determined. In the research, answers to the
following questions were sought:

1- What are the perceptions of teachers regarding the concept of professional security?

2- What are the opinions of the teachers regarding the positive aspects of the professional
assurance principle applied in the education system?

3- What are the opinions of the teachers regarding the negative aspects of the professional
assurance principle applied in the education system?

4- What are the opinions of teachers about the effect of professional assurance practices in
the Turkish education system on teachers' performance?

5- What are the expectations of teachers regarding occupational assurance practices in the
Turkish Education System?

Method: Qualitative research method was used in the research. It was designed with a case
study of qualitative research methods. In the research, the data were collected through a semi-
structured interview form and analyzed by content analysis technique. The study group of the
study was selected among the teachers working in secondary schools in central districts of Antalya
province. Maximum diversity sampling was used to determine the study group. interviews were
made with 14 teachers working in secondary education. The interviews were held face to face.
Interviews were recorded by voice recording and supported by note-taking method. In the analysis
stages, content analysis and descriptive analysis were performed using NVIVO 10 qualitative
research package program.

Findings: Some teachers stated that "the principle of assurance, when combined with work
ethic, can only occur in the quality of work and the lack of job security will not affect the quality of
education”. Some teachers, on the other hand, assured that the principle of assurance brings
psychological comfort to employees and stated that it provides resistance to informal effects in
employees. Psychological relaxation allows employees to stay away from tension and so it can
make it better in terms of morale and job satisfaction. It can also strengthen the resilience or
tendency to enforce the law against the private or inappropriate (illegal) demands of supervisors or
external pressures. Positive aspects of the assurance policy applied according to the participants for
the institution defined as;, “Increasing the quality of work, sense of belonging, reducing
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psychological tension and problems in the organization, increase performance, sense of trust,
motivation of work”

According to the participants, as the positive aspects of the principle of assurance for the
employees, it has been stated that the employees will feel safe, increase their job satisfaction,
make the relations sincerely, affect the education of teachers positively, and the lack of
professional security will create psychological pressure. However, some participants stated that
professional assurance and motivation factors should be proportional. According to the
participants, providing professional assurance for the Institution creates anxiety and psychological
relief for the employees and it causes monotony in the institution. the negative consequence for
employees is that the sense of justice is negatively affected. The most important reason for this is
that the difference between many employees and little or no employees is not determined and
people are not appreciated for their work. According to the opinions of teachers about the effect of
professional assurance practices in the Turkish education system on teachers' performance, The
vast majority of participants did not evaluate performance in the education system or even if they
are being done, they stated that they are not done objectively.

According to the results of the research, it is thought that the quality of the work is not
related to professional assurance, but to the work ethic of the person. however, it is stated that
there should be professional security. It is said that the absence of professional security will create
psychological pressure and that professional security should be together with a healthy
performance assessment. It is stated that professional security reduces anxiety and contributes to
employees working in an environment of peace and tranquility. However, excessive and
unconditional job security is said to decrease the quality of work in the organization and cause
monotony in the organization. It is stated that it increases the sense of burnout in the employee
and causes anxiety in the employee. It is stated that performance awareness should be provided,
training should be given, performance evaluation should be a fair, objective evaluation with expert
staff and multi-criteria performance evaluation should be made. In line with the findings and
conclusions obtained from the research, it may be suggested to carry out studies to protect the
assurance principle and take measures to measure the performance of the employees.
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Kuantum Ogrenme Cevresi Olcegi Gelistirme Calismast '
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Ozet:

Kuantum dgrenme, basarist égretimde ispatlanmis teori ve yaklasimlarinin etkilesimli
bilesimi olarak tammlanmaktadir. Ogrenme ortamlariun  kuantum 6grenme
modeline uygun bir sekilde diizenlenmesi dénemli gériilmektedir. Bu calismanin
amacy, bir sinifin kuantum 6grenme cevresine uygunlugunu élcebilen bir 6lcme aract
gelistirmektir. Kuantum o6grenme modeline uygun sekilde 7. sinif égrencilerine
uygulanan programa iliskin nitel veriler incelendiginde kuantum 6grenme cevresine
dair verilere rastlanmustir. Verilerin incelenmesinden ortaya ctkan kodlar ve literatiir
taramast kullanilarak kuantum 6égrenme cevresine iliskin bir madde havuzu
olusturulmustur. Olusturulan madde havuzu lizerinde gerceklestirilen giivenirlik ve
gecerlilik incelemeleri sonunda toplam 6 boyut ve 26 maddeden meydana gelen
Kuantum Ogrenme Cevresi Olcedi ortaya cikmustir. Gelistirilmis olan élgegin RMSEA
degeri .04, CFI degeri .93, IFI dederi ise .93 ve SRMR dederi .049'dur. Olcegin ic
tutarlilik icin katsayst ise .93'tiir.
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GiRiS

"Endustri 4.0" olarak tanimlanan teknoloji alanindaki gelismeler insan yasaminda bir¢ok degisim
yaratmistir (Oztemel, 2018). Bu degisime ayak uydurmak amaciyla bilgiye daha hizli ve etkili
ulasma konusunda becerilere sahip ve bu becerileri yasamlari boyunca farkl alanlarda kullanan
bireylerin sayisinin artmasi amaciyla 6gretim esnasinda Ogrenene 6nem veren O&grenim
modellerine yonelik daha fazla calisma yapilmasi ihtiyag haline gelmistir (Hanbay, 2009).
Bireylerin bilissel, duyussal ve psiko-motor becerilerinin gelismekte oldugu 6zellikle ilk ve orta
egitim kademelerinde 06grenim modellerinin  6nemi olduk¢a buyUktlir. Farkli egitim
kademelerinde basvurulabilecek modellerden biri de kuantum 6grenme modelidir.

Kuantum, enerjiyi 1sida ceviren etkilesim olarak tanimlanmaktadir. Bitiin yasam bir
enerjidir. Kuantum fiziginde iyi bilinen formillerden biri, “maddenin kitlesi” carpi “isik hizinin
karesi” esittir “enerji“dir, (E=mc?). Kuantum 6grenme, basarisi egitimde ispatlanmis teori ve
yaklasimlarinin etkilesimli bilesimdir ve her 6grenme stiline sahip her yas grubundaki
6grenenlere ideal bir model olarak ifade edilebilir (DePorter ve Hernacki, 1992).

Kuantum temelli bir 6gretim programinda izlenecek yol; &nceden belirlenmemekte,
bireylerin ihtiyaclarina, ilgilerine ve 6grenme bicemlerine gore esnemektedir. Kuantum teorisini
icsellestiren bir 6gretim programi, zihin ve deney arasinda olusturulacak olan bir baglantiyi
temel almalidir. Zihinsel olusum, duygusal ve duyusal olusum sayesinde farkli zeka tirlerine katki
saglar. Bu ylizden bdyle bir program bilisin yani sira duyguya, diislinceye, sezgiye ve yaraticiliga
da yer vermektedir. Tirkiye'de 2004 senesinde reform sayilacak degisimlerle, kuantum teorisi
bilimsel felsefe olarak egitim programlarina girmistir. Bu yilzden, kuantum felsefesinde
temellendirilen program; butiincll, yaratici ve elestirel dislinen, coklu bakis acisina sahip
bireylerin yetistiriimesini amaclamaktadir (Ekici, 2013). Kanadli, Unal ve Karakus (2015) kuantum
6grenme modeline uygun bicimde dlzenlenmis ortamlarin akademik basariyr olumlu yénde
etkiledigini belirtmistir. Suryani (2013) kuantum &grenme modelinin tarih 6greniminde basari
Uzerindeki etkisini incelemis; kuantum 6grenme modelinin tarih 6greniminde basariyr artirdigi ve
tarihe ilgisi olan 6grencilerin tarih basarisinin da ytiksek oldugu sonucuna ulasiimistir. Trice
(2012), kuantum oOgrenme modelinin derste uygulanmasinin &grencilerin okuma ve dil
becerilerindeki akademik basarisi ve 6grenme kaliciligr tGzerindeki etkisini incelemis; arastirmasi
sonunda, kuantum o6grenme modelinin okuma ve dil becerilerindeki akademik basarisi ve
ogrenmenin kaliciligi Gzerinde olumlu etkisi oldugu sonucuna ulasiimistir. Yapilan arastirmalarda
6grenme ortamlarinin kuantum 6grenme modeline uygun bir sekilde diizenlenmesi dnemli
gorulmektedir. Bu calismanin amaci, bir sinifin kuantum &grenme cevresine uygunlugunu
Olcebilen bir 6lgme araci gelistirmektir.

Kuantum 6grenmede &grenenlerin dikkatlerini ¢eken ve onlara glven hissi veren
yaklasimlar onemli yer tutar. Etkili sinif ydnetiminde basvurulan yaklasimlar, dikkat toplama
teknikleri ve 6grenenlerin 6grenme etkinliklerine etkili katilimlarinda motivasyonun saglanmasi
kuantum 6grenme cevresinde yer alan diger degiskenlerdir. Kuantum 6grenmede ilk olarak
ogrenenlerin deneyimleri ile icerik arasinda bag kurulur (Deporter ve Hernacki, 1992; Given ve
Deporter, 2015).

Beyin, cevresinden sirekli uyaran algilamaktadir. Kuantum &grenme, bazi faktorlere
odaklanarak aktif 6grenimi destekleyen firsatlar yaratir; oturma dlzeni, merak uyandiracak ve
icerigi giclendirecek cevresel faktorler, 1siklandirma, sicaklik, diizen/temizlik, durum yonetimini
ve ilgi merkezini destekleyecek muzik kullanilmasi gibi. Cevreyle ilgili bu 6zellikler t¢ baslik
altinda toplanmistir (Deporter ve Hernacki, 1992; Given ve Deporter, 2015):
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Tablo 1:

Kuantum dgrenme cevresini olusturan dgeler

Oge Aciklama Kosullar

Ogrencilerin rahat edebilecedi sinif diizeni
Ogrenenlerden olusan bir ortamda kisisel arasi etkilesim  Sinifin yeterince aydinlik olmasi

Sinif ve isbirligi ile ilgilidir. Ogrenenin aktif olmasi amaclanr. Gorsel 6geler
Miizik
Olumlu hava
Ogrenenlerin bilissel, duyussal ve sosyal riskler Glven verici ortam
Atmosfer alabilecekleri glivene sahip olduklari olumlu ve Destek veren bireyler
hosgorill bir sinif iklimi ile ilgilidir. Merak uyandirici
Eglenceli
Hareketlilik
Farkl etkinliklere gegis
.. Sinifin fiziki durumunu destekleyen ve 6grenmeyi Oyunlar
Fiziksel . . . S
zenginlestiren bir alan amacglanmaktadir. Birlikte calisma
Derse katilim

Etkinlikler arasi mola

Kuantum &6grenme icin Oncelikle ortamin kuantum 6grenmeye uygun hale getirilmesi
gerekmektedir (Deporter ve Hernacki, 1992):

1- Rahat ve dinlendirici bir atmosfer yaratiimali.

2- Rahatlatici, uyarici ve odaklayici mizik kullanilmal.

3- Farkli muzik tirleriyle farkli havalar yaratilmal.

4- Olumlu tutumu sirdirmek icin gorsel hatirlaticilar kullanilmal.

5- Ogrenenlerin cevresiyle etkilesim icinde olabilecegi bir ortam olusturulmali.

Kuantum 6grenme icin hem fiziksel hem de duygusal olarak uygun bir ¢evre yaratiimalidir.
Yapilmasi gerekenler bir listede kontrol edilmelidir (Deporter ve Hernacki, 1992).

Kuantum Ogrenme Cevresinin Ogeleri Kontrol
Mobilya- tipi ve dizenlemesi ]
Isiklandirma
Muzik
Gorseller-posterler, resimler, biilten tahtasi
Gereglerin yerlesimi
Sicaklik
Bitkiler
Rahathk
Genel hava

OooooDoooog

Sekil 1. Kuantum égrenme cevresi icin kontrol listesi (Deporter ve Hernacki, 1992)

Motivasyonun kolaylikla saglanacagi ortamlar distndlmelidir. Bu bir okul sirasi, bir
calisma odasi ya da 0Ozel bir yer olabilir. Bazi 6grenciler diizensiz alanlari sever. Mutfak
masasinda calisirlar, rahat bir koltukta kitap okurlar ya da her seyin gozlerinin 6niinde oldugu bir
alanda/masada calismay severler. Her 6grenen kendi enerjisini en Ust seviyeye cikarabilecegi ve
calismasina odaklanabilecedi alanlarda c¢alismayi isterler. Bu ylzden sinif ortami da bu
ogrenenlerin rahat edebilecegi bicimde dizenlenmelidir (Deporter, 2006; Deporter ve Hernacki,
1992).

Kuantum o6grenme cevresinde mizik c¢ok oOnemli bir yere sahiptir. Zihin yoran
calismalarda, nabiz ve kan basinci artmaktadir. Beyindeki dalgalar, hizlanir ve kaslar sikisir.
Rahatlama ve meditasyon esnasinda, nabiz ve kan basinc diser ve kaslar gevser. Normalde
tamamen rahatlandiginda dikkat toplanmasi veya dikkatle calisildiginda rahat olunmasi zor olur.
Zorlayicr zihinsel etkinlikler gerceklestirilirken 6grenenleri rahatlatmanin yollarn aranmistir.
Deneysel calismalarin ardindan ¢o6zimin mizikte oldugu sonucuna ulasiimistir. Mizikle
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baslatiimis rahatlama, zihni aglk tutmakta ve odaklamayi sadlamaktadir. Bu duruma olanak
saglayan en etkili mizigin, Bach, Handel, Pachelbel ve Vivaldi'nin muzikleri gibi barok muziklerin
oldugu ileri sirilmustlr (Deporter, 2006; Deporter, Reardon ve Singer-Nourie, 1999).

Egitimin iyilestirilmesi ve amaglara ulasiimasi icin basarisi kanitlanmis modellerin 6grenme
ortamlarinda uygulanmasina ihtiyac vardir. Model uygulanmasinda onemli &gelerden biri
dersliklerde modellere uygun cevrenin olusturulmasidir. Bu nedenle 6grenme cevrelerin
herhangi bir modele uygunlugunun nasil 6l¢llebilecedine dair sorunlar ortaya ¢ikmaktadir. Alan
yazin incelendiginde modellere uygun &grenme cevreleriyle ilgili calismalara ihtiya¢ oldugu
gorilmektedir. Bu ¢alismayla bir sinifin kuantum 6grenme c¢evresine uygunlugunu 6élcebilen bir
arag gelistirilmesi ve boylelikle alan yazina katki saglanmasi amaclanmistir.

YONTEM

Bu calismanin amaci, bir sinifin kuantum 6grenme cevresine uygunlugunu olcebilen bir
dlcme aracr gelistirmektir. Olcek hazirlanirken DeVellis (2003) tarafindan ©nerilen islemler
gerceklestirilmistir.  Olcegin gelistiriimesine iliskin siirecte sirasiyla madde havuzunun
hazirlanmasi, kapsam gecerligi icin uzman goérlsi alma calismasi, deneme uygulamasi, yapi
gegerligi ve glvenirlik analizleri gerceklestirilmistir.

Calisma Grubu:

2017-2018 egitim-6gretim yilinda gerceklestirilen calismanin madde havuzu hazirlama
strecine 7. sinifta okuyan 36 6grenci kuantum 6grenme modeline gore tasarlanan programa
dair gorusleri, pilot calismasi slirecine 7. sinifta okuyan 28 6grenci taslak dlcme aracina dair
gorusleri ve yapi gecerliligi calismasina 7. sinifta okuyan 476 6grenci olcekleri doldurarak katihm
saglamistir. Ogrencilerin derslere olan ilgilerinin ergenlige gecis dénemlerinde azalmasindan
(Altin ve Saracaloglu, 2018) dolayr bu calismaya en ¢ok ortaokulun son iki senesinde ihtiyac
duyuldugu distndlmdistir. Sekizinci siniflarin arastirmaya dahil edilmemesinin sebebi ise liseye
gecis sinavindan dolaylr 6grencilerin o sinava odaklanip pilot uygulama icin isteksiz
davranabilecekleri ve sekizinci siniflar tzerine deneysel bir calismaya izin verilme sirecinde
sikinti yasanabilecegi distintlmesidir.

Madde Havuzunun Hazirlanmasi:

Aydin ilinde orta sosyo-ekonomik diizey bolgesinde bir ortaokulun yedinci sinifinda
kuantum 6grenme modeline uygun bicimde dizenlenen programin uygulanisi esnasinda
cesitleme stratejisiyle veriler toplanmistir. Cesitleme stratejisi, farkli veri kaynaklar, farkli veri
toplama ve analiz yontemleri kullanarak arastirma sonuglarinin inandiricihgini arttirmaya yonelik
gabalarin bitinidar (Yildinm ve Simsek, 2008). Cesitlemede kullanilan veri toplama teknikleri;
go6zlem, dokiman incelemesi ve goérismedir. Program uygulanirken dersin 6gretmeni ve
arastirmaci gozlemlerini saha notlarina aktarmislardir. Saha notlari, sinifta gerceklesen eylemlerin
yazili olarak kayda gecirilmesidir (Johnson, 2015). Her ders sonunda calisma grubundaki
ogrencilerin o dersle ilgili dislincelerini yazdiklari kayit defterleri olmustur; bu defterler
arastirmanin  dokiiman incelemesi kismini olusturmustur. Kayit defterleri, katilimcilarin
distincelerini ve degerlendirmelerini aktardiklari glnliklerdir (Johnson, 2015). Programin
uygulanmasindan sonra ¢alisma grubunda puanlama anahtarinda en yiiksek, orta ve en disuk
puan alan lcer 6grenci gruplarindan gonilli olanlarla gérismeler yapilmistir. Gorlisme sorulari
calisma grubundaki 6grencilerin bulunduklari gruba uygulanan programa yonelik onlarin algi ve
duygularini belirlemeye yonelik olmustur.  Ozellikle kuantum &grenme cevresini olusturan
ogelerin 6grenciler Gzerindeki etkisine dair ifadelere rastlanmistir:

e “tahtalarin Ustlinde sert bir yere oturmaktansa yumusak ve rahat bir yere oturmak ¢ok
glizel” (gorisme)
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e "(mizik hakkinda) bence glizeldi kendimi degisik ama mutlu hissettim” (gértisme)
¢ "Buglin ¢ok fazla hareket ettik, eglenceli gecti” (gnlik)
e “(gizil 6grenme hakkinda) bu fikri sevdim; clnki nadiren de olsa bazi kelimeleri
ogreniyorum” (goriisme)
“Birlikte ¢alismaktan daha fazla hoslaniyorlar.” (saha notu)
“(duvarlara asilan motive edici sozler hakkinda) gayet azim verici” (goriisme)
“Daha fazla isbirligi icerisine giriyorlar” (saha notu)
“Bitkiler sinifimiza daha giizel ve hos bir gorinti katti” (gunlik)
e “(Kapi slisli ve paspas hakkinda) sinifa birazcik ev havasi katiyor” (goriisme)

Elde edilen verilerin analizinden oraya cikan kodlardan yola cikarak ve alan yazini
tarayarak kuantum 6grenme cevresine yonelik 79 maddelik bir havuz olusturulmustur.

Madde Havuzunun Uzman Gériisii Calismalan:

Olusturulan havuz, kapsam gegerliginin saglanmasi amaciyla goruslerini almak Uzere on
uzmana iletilmistir. Uzmanlardan ikisi kuantum 6grenme ile ¢alismalar yapmis olan toplam sekiz
program gelistirme ve 6gretim alaninda 6gretim elemani, biri dlgme ve degerlendirme alaninda
Ogretim elemani ve biri Tirkce 6gretimi alaninda 6gretim elemanidir. Uzman goriisi sonrasi
degisen maddeler Tablo 2'de verilmektedir.

Tablo 2:

Uzman Gériisii Sonrast Degisen Maddeler

No Uzman Gériisii Oncesi Uzman Goriisii Sonrasi
1 Ogretmenler, 6grencilere olumlu davranis gésterir. Ogretmenler, ogrencilere karsi olumlu davranis
gosterirler.
5 Ogretmenler, 8grencilere givenir. Ogretmenler, 8grencilerin basarli olacagina inanirlar.
13 Sinifta, 6grencileri cesaretlendirici gorseller vardir. Sinifta, 6grencileri cesaretlendirici gorsel 6geler vardir.
16 Sinifta, 6grencileri motive edici gorseller vardir. Sinifta, 6grencileri motive edici gorsel 8geler vardir.
19 Sinifta yapilan calismalar sergilenir. Basarili calismalar sergilenir.
23 Ogretmenler, goriinimlerine &zen gdsterir. Ogretmenler, dis gériinislerine 6zen gésterirler.
25 Ogretmenler, 6grencileri basarabilecekleri konusunda Ogretmenler, 6grencileri bir gérevi basarabilecekleri
cesaretlendirir. konusunda cesaretlendirirler.
29  Ogretmenler, yumusak tonda konusur. Ogretmenler, yumusak bir ses tonuyla konusurlar.
30  Ders esnasinda rahatlatici muzik calar. Ders esnasinda rahatlatici muzik calinir.
35  Derslerde rahat davranilan bir atmosfer vardir. Sinif atmosferi 6grencileri rahatlatir.
38 Ders calisirken odaklayici mazik calar. Slr‘1‘|f.ta ders calisirken odaklanmaya yardimci olan
muzik calinir.
45  Derslerde 6grenciler aktiftir. Ogrenciler derslerde aktiftirler.
47 Sinifta 6grenciler uyum icerisindedir. Ogrenciler, sinifta uyum icerisindedirler.
48  Sinifta calisilan konuyla ilgili materyaller vardr. Sinifta calisilan konuyla ilgili ara¢ ve gerecler vardir.
52  Sinifta calisilan konuyla ilgili gérseller vardir. Sinifta calisilan konuyla ilgili gérsel dgeler vardir.
59 Ogretmenler, 6grencilerin derse katilabilecekleri Ogretmenler, 6grencilerin derse katilabilecekleri
firsatlar sunar. firsatlar olustururlar.
64  Derslerde 8grenciler yardimlasabilir. Ogrenciler derslerde yardimlasabilirler.
66  Derste 6grenciler hata yapmaktan korkmaz. Ogrenciler derste hata yapmaktan korkmazlar.
67  Etkinliklerde 6grenciler birlikte hareket edebilir. Ogrenciler etkinliklerde birlikte hareket edebilirler.
75  Sinifta renkli materyaller vardir. Sinifta renkli arag ve geregler vardir.
77  Etkinlikler arasinda molalar vardir. Etkinlikler arasinda kisa sireli molalar vardir.

Uzman gorist sonrasi toplam 21 madde 6zellikle uygulama yapilacak olan katimcilarin
maddeleri daha iyi anlayabilmeleri ve maddelerin 6lgme aracini daha iyi temsil edebilmesi icin
degistirilmistir.

Olcegin Pilot Calismasi:
Uzmanlardan gelen dénutler dogrultusunda madde havuzu sekillendirilmis ve denemelik

Olcegin pilot uygulamasi bir ortaokulun 7. sinifinda 6grenim goéren 28 6grencinin katilimi ile
yapilmistir. Madde tepki ifadelerinin sonraki sayfaya da eklenmesi gerektigi, 6grencilerin 6lgegi
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doldururken surekli sayfa gevirmek zorunda kaldiklari belirtilmistir. Pilot uygulama &ncesi ve
sonrasinda degisen maddelere iliskin madde havuzu Tablo 3'te verilmektedir.

Tablo 3:
Pilot Uygulama Sonrast Degisen Maddeler
No Pilot Uygulama Oncesi Pilot Uygulama Sonrasi
2 Sinif, renklidir. Sinif, rengarenktir.
14 Derslerde endise verici bir atmosfer vardir. Derslerde 6grenciler endiseli hisseder.
Sinifta, 6grencileri motive edici afisler, posterler vb.

16 Sinifta, 6grencileri motive edici gorsel 6geler vardir. vardir

Siniftaki siralar bitiin 6grencilerin tahtayi ve 6gretmeni

28 Sinifta siralar "U" diizenindedir. rahatlikla gdrebilecegi bicimde dizenlenmistir.

48  Sinifta calisilan konuyla ilgili materyaller vardir. Sinifta calisilan konuyla ilgili arag ve geregler vardir.

Siniftaki siralar 6grencilerin birlikte calisabilecedi bicimde

55 Sinifta siralar kiime diizenindedir. . .
dizenlenmistir.

Pilot uygulama sonrasi toplam 6 madde katilimcilarin daha iyi anlayabilecekleri bicimde
dizenlenmistir.

BULGULAR
Bu bélimde “Kuantum Ogrenme Cevresi Olcegi'nin gelistirilmesi amaciyla pilot uygulama
sonrasi gerceklestirilen gecerlik ve glivenirlik calismalarina yer verilmistir.

1. Olgegin Gegerlik Calismasi:

Taslak 6lgme aracinin yapi gecerliginin incelenmesi icin veri toplamak amaciyla iki orta
sosyo-ekonomik diizey ortaokulun 7. siniflarinda 6grenim goéren toplam 476 06grenciye
ulasiimistir. Yapi gegerligi calismasi icin 476 6grenciden elde edilen veriler kullaniimistir.

Acimlayici Faktor Analizi:

Yapi gecerligi calismasinda ilk olarak agimlayici faktdr analizi uygulanmistir. Faktor analizi
icin varsayimlarin kontrolii islemi gerceklestirilmistir. Oncelikle mahalanobis uzakligina bakilarak
u¢ degerlere sahip toplam 16 veri setten cikartilarak normallik saglanmistir. Kalan veriler
incelendiginde normal Q-Q grafiginde gerceklesen degerler ile beklenen degerlerin 45 derecelik
dogruya yakin dagildiklari belirlenmistir. Bunun yani sira, egiliminden arindirilmis Q-Q grafiginde
toplanan verilerin yatay sifir cizgisi civarinda rastgele dagilim sergilediklerinden dolay verilerin
normal dagildigi (Blytkoztirk, 2012) sdylenebilir.

CGalisma grubundan elde edilen verilerin agimlayici faktér analizine uygun olup olmadigi
belirlemek icin  Kaiser-Meyer-Olkin  (KMO) testi gergeklestirilmis ve veri setinin
faktorlestirilebilecegine karar verilmistir (KMO=.87). Ayrica gerceklestirilen Bartlett kiresellik testi
ile maddeler arasi iliskilerin oldugu matrisin, iliskiler olmadigi birim matristen farkli oldugu
gorulmastir (p<.001). Anti-imaj korelasyon matrisinin her bir maddenin faktér ¢éziimlemesi
icinde kalip kalmamasina karar verilmesi icin sundugu olcitler incelenmistir. 18. madde harig
tim madde degerlerin .5'in Uzerinde oldugu gorilmdastir. Bu ylzden 18. madde oOlcekten
cikartihp analize devam edilmistir.

Acimlayici faktor analizi yontemi olarak en cok kullanilan (Velicer ve Jackson, 1990)
yontemlerden temel bilesenler analizi kullanilmistir. Faktor yikd alt sinir olarak .33 belirlenmistir.
Analiz ilk olarak doérdl birer maddeden olusan 11 boyut 6nermistir. Yedi maddenin ise iki
faktorle arasindaki iliski diizeyinin birbirine ¢ok yakin oldugu gorilmistir. Bilesenler matrisine
bakildiginda 58 maddenin birinci faktor yik degerlerinin .335 ve Uzerinde oldugu gorilmistdr.
Déndirme éncesi bu faktorin acikladigi varyans %22.97'dir. Olcegin diger faktdrlerinin
belirginlestiriimesi icin yapilan madde ¢ikarma islemleri ve dondirmeler sonunda 6 boyut ve 26
maddeden olusan Kuantum Ogrenme Cevresi Olcegi'ne ulasiimistir. Ulasilan dlcegin maddeleri
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aras! iligkileri korelasyon matrisinde incelendiginde, aralarinda kabul edilebilir iliskinin (r>.3)
oldugu maddelerin oldukca fazla oldugu gorilmastir. Ayrica matrisin determinantinin .002
oldugu gorulmustir. Bu da faktdér ¢dzimlemesinin mimkin olabilecegini gdstermektedir
(Determinant>.0001). Maddeler arasi c¢oklu esdogrusallik da (r>.9 olan maddeler)
gozlenmemektedir.

Tablo 4:
Acimlayict Faktér Analizi Sonucunda Maddelere liskin Elde Edilen Bulgular

Madde
Havuzu F1 F2 F3 F4 F5 F6
No

Boyutlar

Ogretmenler, 6grencileri bir gorevi

Madde 25 74 basarabilecekleri konusunda cesaretlendirirler.

Ogretmenler, dgrencilerin basarili olacagina

c ~
Q - Madde 5 71 .
£ 5 inanirlar.
GEJ’ % Madde 39 68 Ogretmenler, dgrencileri cesaretlendirirler.
O & Madde 1 66 O"gretr.nenler, Ogrencilere karsi olumlu davranis
gosterirler.
Madde 8 .56 Ogretmenler, 6grencileri giivende hissettirirler.
Madde 49 .69 Calismalarda basarili olan 6grenciler alkiglanir.
g ~ Madde 50 .64 Etkinliklerde 6grenciler arasinda igbirligi vardir.
g g Madde 67 63 Oérer\.ciler etkinliklerde birlikte hareket
2 edebilirler.
g Madde 58 .59 Ogrenciler birbirlerini destekler.
Madde 64 .56 Ogrenciler derslerde yardimlasabilirler.
Madde 16 70 Sinifta, 6grencileri motive edici afisler, posterler
vb. vardir.
5 = Madde 13 61 39 Sinifta, 6grencileri cesaretlendirici gorsel 6geler
> = vardir.
2 g Madde 15 .60 Derslerde oyunlara yer verilir.
° g Ogretmenler, derslerde merak uyandirici
2 Madde 20 5 etkinlikler yaparlar.
Madde 12 53 Ogltet.menler, dgrencilerin birlikte eglenecegi
etkinlikler yaptirirlar.
- Madde 76 .78 Sinifta rahat bir ortam vardir.
> -
= g g . Madde 46 73 Sinif, rahat ders calismaya uygundur.
©
£ 30 ~ Madde 35 .54 Sinif atmosferi 6grencileri rahatlatir.
e« Madde 47 .38 .50 Ogrenciler, sinifta uyum icerisindedirler.
Madde 43 68 ilnlfta ihtiya¢ oldugunda kullanilan renkli
o alemler vardir.
S‘é :-g Madde 37 61 Sinifta ihtiyag oldugunda basvurabilecek kitaplar
> £ vardir.
;(E L Madde 75 61 Sinifta renkli arag ve geregler vardir.
Madde 48 57 Sinifta ¢aligilan konuyla ilgili arag ve geregler
vardir.
Madde 26 79 Sinif kapisi stsladar.
v o=
Z '394 s Madde 30 69 Ders esnasinda rahatlatict mizik galinir.
E @ Madde 38 67 Slrllf.ta ders calisirken odaklanmaya yardimci olan
mizik galinir.

Tablo 4'te goruldugu Uzere faktor yik degerleri .50 ile .79 arasinda degismektedir. Temel
bilesenler analizi sonucunda elde edilen faktoriin acikladigi varyans %51.46'dir.

Dogrulayici Faktor Analizi:

Acimlayici faktér analizi sonucu elde edilen modelin yapi gegerligini test etmek amaciyla
dogrulayic faktor analizi yapilmistir. Gizil degiskenlerle ilgili kuramlarin test edilmesinde
kullanilan DFA (Tabachnick ve Fidell, 2015), degiskenler ile boyutlar arasindaki iliskiyi
belirtmektedir. Ayni 6rneklem lizerinde AFA ve DFA uygulamanin sorun olusturmadigindan
(Worthhington ve Whitaker, 2006) DFA'da da 476 6grenciden elde edilen veriler kullaniimistir.
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Ayrica Koyuncu ve Kilig (2019) agimlayici faktér analizi (AFA) ve dogrulayici faktdr analizinin
(DFA) kullanimi Gzerine gergeklestirdikleri dokiiman incelemesinde 36 calismada ayni 6rneklem
Uzerinde AFA ve DFA uygulandigini belirtmistir. Dogrulayici faktér analizini yapmak igin AMOS
programindan yararlanilmistir. Modelde boyut uyumundan elde edilen bulgular Tablo 5'te

verilmektedir.

Tablo 5:
Uyum Olctitleri ve DFA'dan Elde Edilen Uyum Indeksleri Degerleri
incelenen Uyum Mikemmel Uyum Kabul Edilebilir Uyum DFA dan Elde
; . e e Edilen Uyum Sonug
Indeksleri Olcutleri Olcutleri : .
Indeksleri
X2/sd 0 <x2/sd <2 2<x2/sd <5 1.67 Miikemmel Uyum'’
RMSEA .00 < RMSEA < .05 .05 < RMSEA < .08 .04 Mikemmel UyumZ
CFI .95 < CFl £ 1.00 .90 < CFl £ .95 93 Kabul Edilebilir Uyum?
IFI .95 < IFI £ 1.00 .90 < IFI £.95 .93 Kabul Edilebilir Uyum3
SRMR .00 < SRMR < .05 .05 < SRMR <£.10 .049 Mikemmel Uyum2

'(Kline, 2011), %(Hu ve Bentler, 1999), }(Bentler, 1980)

Tablo 5 incelendiginde 6lcegin RMSEA degeri .04, CFl degeri .93, IFI degeri .93 ve SRMR
degeri .049'dur. RMSEA indeksinde .05'e kadar olan degerler ve SRMR'de .05'ten kiiglik degerler
modelde miukemmel uyuma (Hu ve Bentler, 1999), CFI ve IFl indekslerinde .9'dan yiiksek olan
degerler modelde kabul edilebilir uyuma (Bentler, 1980) isaret etmektedir. Ayrica X?/sd degeri
1.67 ¢ikmistir. Bu degerin 0-2 arasinda yer almasi mikemmel uyum olarak gérilmektedir (Kline,
2011). Sekil 2 incelendiginde modeldeki boyutlar arasindaki iliski .9'dan buyik olmadigi icin
degiskenler arasinda ¢oklu baglanti olmamasi varsayiminin karsilandigi (Tabachnick ve Fidell,
2015) gorulmektedir.
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Tablo 6:
Dogrulayict Faktér Analizi Sonucunda Maddelere liskin Elde Edilen Bulgular

Boyutlar Madde Havuzu No Yeni Madde No t X Ss
Madde 25 1 12.18* 3.73 1.16
. Madde 5 2 12.97* 4.03 1.24
?FZEZ”:%’ Madde 39 3 11.09* 3.77 1.29
Madde 1 4 13.53* 2.93 1.19
Madde 8 5 13.39* 2.18 1.32
Madde 49 6 13.53* 2.30 1.07
Dayanisma Madde 50 7 13.72* 1.98 1.28
(Faktor 2) Madde 67 8 12.38* 2.79 1.27
Madde 58 9 13.52* 3.55 1.38
Madde 64 10 11.84* 1.51 1.04
Madde 16 11 13.12* 1.62 1.06
Motivasyon Madde 13 12 13.25* 2.54 1.28
(Faktor 3) Madde 15 13 12.85* 1.90 1.30
Madde 20 14 13.16* 1.56 1.17
Madde 12 15 12.29* 3.12 1.44
Madde 76 16 12.10* 2.27 1.52
Rahatlik/ uyum Madde 46 17 10.82* 2.97 1.40
(Faktor 4) Madde 35 18 13.66* 2.82 1.28
Madde 47 19 12.39* 2.32 1.32
Madde 43 20 12.50* 3.19 1.40
Arag gereg Madde 37 21 11.71* 2.94 1.30
(Faktor 5) Madde 75 22 13.33* 3.02 1.31
Madde 48 23 11.87* 3.06 1.30
. Madde 26 24 9.61* 2.98 1.28
Estetik "
(Faktor 6) Madde 30 25 9.93 2.00 1.25
Madde 38 26 12.18* 2.62 1.27
*p<.001

2. Olgegin Giivenirlik Calismasi:

Gelistirilmis olan “Kuantum Ogrenme Cevresi Olcegi“nin giivenirliginin belirlenmesi icin
verilerin i¢ tutarlilik katsayisi hesaplanmistir. Olcegin toplaminin i¢ tutarlihdi icin elde edilen
bilesik guivenirlik (Raykov, 1997) katsayisi .93'tiir. Olcegin alt boyutlarinin ic tutarlilk katsayisi icin
Cronbach alfa kullanilmis; “6gretmen” boyutu icin .77, dayanisma boyutu icin .72, motivasyon
boyutu icin .67, rahatlik/uyum boyutu icin .97, aragc-gereg boyutu icin .61 ve estetik boyutu igin
ise .61 katsayisi elde edilmistir.

Tablo 6.
Olcegin Toplamdaki ve Alt Boyutlardaki ¢ Tutarlilik Katsayist

Boyut Giivenirlik
Olcek toplami 86
Ogretmen 77
Dayanigma 72
Motivasyon .67
Rahatlik/Uyum 97
Aracg-gereg .61
Estetik .61
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SONUC, TARTISMA VE ONERILER

Kuantum kavrami; siyah cisim isimasi Uzerine gerceklestirilen arastirmalarda, “enerji
Obegi/paketi” olarak tanimlanmistir. Kuantum, enerjinin i1sida dénliismesini saglayan etkilesim
olarak 6ne sitrllmistir. Kuantum ogrenme ise basarisi egitimde ispatlanmis teori ve
yaklasimlarinin etkilesimli bilesimi olarak tanimlanmaktadir. Okullarimizda bittncdl, yaratici ve
elestirel dustnen, coklu bakis acisina sahip bireylerin yetistirilmesini amaclanmaktadir.
Dolayisiyla 6grenme ortamlarinin kuantum 6grenme modeline uygun bir sekilde diizenlenmesi
onemli gortlmektedir. Bu galismanin amaci, bir sinifin kuantum 6grenme gevresine uygunlugunu
Olcebilen bir 6lgme araci gelistirmektir.

Ol¢cme aracinin gelistirme siirecinde 79 maddeden olusan madde havuzu 476 katiimciya
uygulanmistir. Ho (akt. Can, 2014) orneklem sayisinin madde sayisinin 5 katini asmasi
durumunda analiz sonuglarinin daha kabul edilebilir oldugundan séz etmektedir. Tabacnich ve
Fidell (2015), 300 6rneklemin iyi oldugunu belirtmistir. Bu ylzden bu ¢alismada katilimci sayisinin
yeterli oldugu sdylenebilir.

Gelistirilmis olan 6lcegin RMSEA degeri .04, CFl degeri .93, IFI degeri ise .93 ve SRMR
degeri .049'dur. Hu ve Bentler (1999), RMSEA indeksinde .05 ve SRMR indeksinde .049'a kadar
olan degerlerin modelde mikemmel uyumun isareti oldugunu belirtmektedir: Ayrica Bentler
(1980)'a gore CFl ve IFl degerlerinin .9'dan yiksel olmasi modelde kabul edilebilir uyumu
gostermektedir. Bunun yani sira, X2/sd degeri 1.67 cikmistir. Bu degerin 2'den kigik olmasi
modelde mukemmel uyum olduguna isaret etmektedir (Kline, 2011). Modeldeki boyutlar
arasindaki iliski .9'dan biyik olmadigi icin degiskenler arasinda coklu baglanti olmamasi
varsayiminin karsilandigi (Tabachnich ve Fidell, 2015) gorilmektedir.

Gecerlilik calismasinin sonunda 6 boyut ve 26 maddeden olusan Kuantum Ogrenme
Cevresi Olcegi'ne ulasiimistir. Olcegdin i¢ tutarhlik icin katsayisi .93'tir. i¢ tutarllik katsayisi .80'den
buyuk degerlere sahip 6lcekler yiksek 6lclide giivenilir olarak kabul edilmektedir (George ve
Mallery, 2003). Olcekte olumsuz ifadede madde bulunmamaktadir. Bu yiizden analizlerde ters
kodlama yapilma ihtiyaci bulunmamaktadir. Olcekten alinabilecek en yiiksek puan 130 iken en
disiik puan 26'dir. Olcegin uygulanacadi siniflarda puanlarin yiiksek olmasi sinif ortaminin
kuantum 6grenme c¢evresine uygun oldugu anlamina gelirken; puanlarin disik olmasi sinif
ortaminin kuantum 6grenme cevresine uygun olmadigi anlamina gelecektir.

Gelistirilmis olan 6lcekte veriler ortaokul kademesi 7. 6grencilerinden toplanmistir. Farkli
kademelerde calisma yapacak arastirmacilara olcegin o kademelere gore uyarlama yapmalari
Onerilebilir. Bu arastirma bir Olcek gelistirme calismasi olup sadece 6lcegin gecerlik ve
glvenirligine iliskin bulgulara ulasilmistir. Bu 6l¢edi farkli arastirmalarda veri toplama araci olarak
kullanarak yedinci sinif diizeyindeki siniflara kuantum 6grenme cevresine ne olclide yakin
oldugunu belirlemeye yonelik betimsel calismalar yapilabilir.
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1 Ogretmenler, dgrencileri bir gérevi basarabilecekleri konusunda
cesaretlendirirler.
2 Ogretmenler, 8grencilerin basarili olacagina inanirlar.
3 Ogretmenler, 6grencileri cesaretlendirirler,
4 Ogretmenler, 6grencilere karsi olumlu davranis gosterirler.
5 Ogretmenler, 8grencileri giivende hissettirirler.
6 Calismalarda basarili olan 6grenciler alkislanir.
7 Etkinliklerde 6grenciler arasinda isbirligi vardir.
8 Ogrenciler etkinliklerde birlikte hareket edebilirler.
9  |Ogrenciler birbirlerini destekler.
10 |Ogrenciler derslerde yardimlasabilirler.
11 [Sinifta, 6grencileri motive edici afisler, posterler vb. vardir.
12 [Sinifta, 6grencileri cesaretlendirici gorsel 6geler vardir.
13 |Derslerde oyunlara yer verilir.
14 [Ogretmenler, derslerde merak uyandirici etkinlikler yaparlar.
15 |Ogretmenler, dgrencilerin birlikte eglenecegi etkinlikler yaptirirlar.
16 [Sinifta rahat bir ortam vardir.
17  [Sinif, rahat ders ¢alismaya uygundur.
18  [Sinif atmosferi 6grencileri rahatlatir.
19  |Ogrenciler, sinifta uyum icerisindedirler.
20 [Sinifta ihtiya¢ oldugunda kullanilan renkli kalemler vardir.
21 [Sinifta ihtiyag oldugunda basvurabilecek kitaplar vardir.
22  [Sinifta renkli ara¢ ve geregler vardir.
23 [Sinifta ¢alisilan konuyla ilgili arag ve gerecler vardir.
24 [Sinif kapisi sislidr.
25 [Ders esnasinda rahatlatici mizik calinir.
26  [Sinifta ders calisirken odaklanmaya yardimci olan miizik galinir.
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Abstract

Quantum learning was defined as an interactional combination of theories and
approaches whose success has been proven in instruction. It is considered important
to arrange learning environments in accordance with the quantum learning model.
In the study, it was targeted to develop a scale able to measure the extent to how
much the environment of any class was suitable to the environment of quantum
learning model. An item pool related to the quantum learning environment was
formed by reviewing the literature and by using the codes obtained from the
examination of the qualitative data. Quantum Learning Environment Scale consisting
of 6 dimensions and 26 items emerged at the end of the reliability and validity
analyzes performed on the item pool. RMSEA value of the scale is .04, CFl value is
.93, IFl value is .93 and SRMR value is .049. The reliability coefficient obtained for the
whole scale is .93.
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EXTENDED ABSTRACT

Problem: Nowadays, in order to increase the number of individuals who have the skills to reach
information more rapidly and effectively and who use these skills in different areas throughout
their lives, more studies have been conducted on the learning models that give importance to the
learner during the education (Hanbay, 2009). The importance of learning models in the primary
and secondary education levels at which individuals' cognitive, affective and psycho-motor skills
are developing is quite significant. One of the models that can be used in different education levels
is the quantum learning model.

The word of quantum was defined as energy block/pack at the researches on the black body
radiation. Quantum was suggested as the interaction making energy to transform into light.
Quantum learning is depicted as an interactional combination of theories and approaches whose
success has been proven in instruction (DePorter and Hernacki, 1992). Quantum theory took place
as scientific philosophy in the curriculum by a change considered as a reform in Turkey (Ekici,
2013). Thus, the curriculum grounded on quantum theory purposed to educate students able to
think holistically, critically and creatively and who have multiple points of view. Thus, it is
considered important to arrange learning environments in accordance with the quantum learning
model. In the study, it was targeted to develop a scale able to measure the extent to how much the
environment of any class was suitable to the environment of quantum learning model.

In quantum learning, approaches that attract the attention of learners and that give them a sense
of trust have an important place. For quantum learning, a suitable environment should be created
both physically and emotionally. The approaches used in effective classroom management,
attention collection techniques and motivation for the effective participation of the learners in
learning activities are variables around quantum learning environment. (Deporter ve Hernacki,
1992; Given ve Deporter, 2015).

Method: In the study conducted in the 2017-2018 academic year, 36 students attending at the 7th
grade were included to prepare item pool, 28 students at the 7th grade attended to pilot and 476
students at the 7th grade attended to validity study. Actions suggested by DeVellis (2014) were
taken in preparing the scale. Preparation of the item pool, obtaining expert opinion for scope
validity, trial application, construct validity and reliability analyzes were respectively performed in
the process of the development of the scale.

During the implementation of the curriculum which was organized in accordance with the
quantum learning model in the seventh grade of a secondary school in the middle socio-economic
level in Aydin province, data were collected with a diversification strategy. The diversification
strategy is a set of efforts to increase the credibility of research results using different data sources,
different data collection and analysis methods (Yildirim and Simsek, 2008). Observation, document
review and interview were used as data collection techniques. As the qualitative data about the
curriculum implemented to 7th grade learners appropriate for the quantum learning model were
analyzed, the data on environment dimension of the quantum learning were obtained. A pool of
79 items was created for the quantum learning environment as a result of the codes obtained from
the qualitative data and the literature review. The pool was sent to ten experts to get their opinions
for the purpose of ensuring the scope validity. The item pool was formed according to the feedback
received from the experts. Then, pilot scale was applied to 28 students attending to the 7th grade
of a middle school.

Findings, Discussion and Results: Validity and reliability studies were conducted after the pilot
implementation. At first, exploratory factor analysis was applied in the construct validity study. In
exploratory factor analysis, Quantum Learning Environment Scale consisting of 6 dimensions and
26 items has been reached as a result of rotations, extraction and addition processes. In the
correlation matrix between the items, it is seen that the items with acceptable relationship (r> .3)
are quite high. In addition, the determinant of the matrix is .002, which suggests that factor
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analysis is possible (Determinant> .0001). Multiple interferences between substances (r> .9) are
not observed.

Confirmatory factor analysis was performed to test the data fit of the model obtained as a result of
exploratory factor analysis. AMOS program was used for analysis. Since the relationship between
the dimensions in the model is not greater than .9, the assumption of not having multiple
connections between variables is met (Tabachnich and Fidell, 2015). At the end of the analysis, it
was observed that the model is in good fit.

The Cronbach alpha coefficient of the data was calculated to determine the reliability of the
developed scale. The reliability coefficient obtained for the whole scale is .86. The reliability
coefficient of the sub-dimensions of the scale are .77 for the-teacher, .72 for the solidarity
dimension, .67 for the motivation dimension, .97 for the comfort/fit dimension, .61 for the
tool/material dimension and .61 for the aesthetic dimension. As a result of the reliability analysis,
it was found that internal consistency was high both in the whole scale and in the
interdimensional consistency.

Quantum Learning Environment Scale consisting of 6 dimensions and 26 items emerged at the
end of the reliability and validity analyzes performed on the item pool There is no negative
expression in the scale. Therefore, there is no need for reverse coding in the analysis. The highest
score in the scale is 130 while the lowest score in the scale is 26. Higher scores mean that the
classroom environment is suitable for the quantum learning environment.

On the developed scale, data were collected from the 7th grade students at secondary school level.
It is advisable for researchers who will research at different levels to adapt the scale to those
stages. This research is a scale development study, and only the validity and reliability of the scale
was obtained. By using this scale as a data collection tool in different studies, descriptive studies
can be conducted to determine to what extent the 7th grade level is close to the quantum learning
environment.
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Ozet:

Bu ¢alismanin amact egitimcilerin sendikal érglitlenme nedenlerini incelemektir. Bu
amacla nitel ve nicel yontemlerin birlikte kullanddigt karma yéntem desenlerinden
yakinsayan paralel karma ydntem deseni tercih edilmistir. ~ Calismanin nicel
boyutunun ¢alisma grubunu Kilis il Milli Egitim Midirligine bagle farkle okul
kademelerinde gérev yapan 270 egitimci (6gretmen ve okul yéneticisi)
olusturmaktadir. Katiimcilardan toplanan veriler (lizerinde yapiuan analizler
sonucunda egitimcilerin sendikal érgiittenme nedenleri arasinda ilk sirada maddi ve
sosyal beklentilerini karsilama isteginin oldugu gérilmustiir. Onu swrayla mesleki ve
kisisel gelisim ihtiyacint karsilama ile duygusal nedenler izlemektedir. Ayrica
egitimcilerin sendikal drgiittenme nedenlerinin yapilan gérev ve sendikaya lyelik
degiskenine gére farkllastigi, cinsiyet, kideme gérev yapilan okul kademesi
degiskenine gére farklilasmadigt gorilmdistir. Calismanin nitel boyutunda ise
maksimum cesitlilik 6rnekleme yéntemi kullanilarak olusturulan ¢alisma grubundan
elde edilen veriler betimsel ve icerik analizi yontemleri kullanilarak analiz edildiginde
egitimcilerin gériislerinin (¢ tema altinda toplandigt gériilmdstir. Egitimcilerin
sendikalara tye olma nedenleri temast altinda; egitimcilerin haklarint korumalart ve
gelistirmeleri, mesleki gelisimi diizenleyici faaliyetler diizenlemeleri ve diinya
gorisiinii temsil etmeleri gibi gértslerin egitimcilerin sendikalara lye olmasinda 6ne
ctktige goriilmektedir. Egitimcilerin sendikaya Uye olmama nedenleri temas: altinda;
sendikalarin siyasi ve ideolojik yaptya sahip olmalar, calisanlarin haklarint tam
olarak koruyamamalart ve etiketlenme korkusu gibi goriislerin daha ¢cok vurgulandigt
belirlenmistir. ideal bir egitim sendikastnin nasil olmast gerektigi temast altinda ise;
sendikalar siyasetten uzak durmali, egitim calisanlart arasinda birlik ve beraberligi
saglamalt ve ¢alisanlarin haklarint korumali ve gelistirmeli gibi gériislerin daha ¢cok
ifade edildigi gorilmdistdir.
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Onerilen Atif

E-Uluslararast Egitim

Arastirmalar Dergisi,
Cilt: 11, Sayu: 2, 2020, ss.50-67

DOI: 10.19160/ijer.730221

GoOnderim : 2020-04-30
Kabul : 2020-06-15

Akar, H. &. Erst, A. A. (2020). Egitimcilerin Sendikal OrgUtIenme Nedenlerinin incelenmesi, E-Uluslararast Egitim

Arastirmalart Dergisi, Cilt: 11, Sayi: 2, 2020, ss. 50-67, DOI: 10.19160/ijer.730221

© 20XX e-uluslararasi egitim arastirmalari dergisi



e-uluslararast egitim arastirmalan dergisi, Cilt: 11, Sayt: 2, 2020, ss. 50-67

GiRIS

Kuresellesen diinyada demokratik toplumlarin ana unsurlarindan olan bireyler, hayatin
tim alanlarinda oldugu gibi is hayatinda da bir araya gelme ve etkilesime girme ihtiyaci
hissetmektedir. Bu ihtiyag cercevesinde kendilerini ifade edebilmek, ortak hedeflerini daha hizli
gerceklestirebilmek ve 6rgitli bir bicimde calisarak daha etkili olabilmek amaciyla cesitli sivil
toplum kuruluslan olusturmakta ya da halihazirda var olan kuruluslara katilmaktadir (Erdogan ve
Glines Karaman, 2016). Bu kuruluslardan biri de hi¢ siiphesiz sendikalardir. Sendikalar, calisma
hayatindaki orgttler icinde 6nemli bir yere sahiptir. Sendikalar calisanlarin, isveren ve siyasi
otoriteye karsi haklarini ve cikarlarini korumak amaciyla olusturulmus yapilardir (Kog, 2000).
Sendikalar, tarihsel siirecte isci sinifinin yani proletaryanin lretim araclarini elinde bulunduran
sermaye sinifina karsi vermis oldugu miicadelede olmazsa olmaz yapilar olarak ele alinmistir
(Engels, 1994). Bu baglamda gilinimizde sendikalar, kanunlarin kendilerine sunmus oldugu yetki
cercevesinde Uyelerini temsil etme, yasal haklarini koruma, tyelerinin tim alanlarda gelisimlerine
katkida bulunma, yasal konularda yardim etme, Uyeleri arasinda birlik ve beraberligini saglama
(Soylemez, 2019) gibi konularda faaliyette bulunmanin yan sira Gyelerinin gorislerini ve
beklentilerini ilgili mercilere ileterek seslerinin duyulmasina imkan sunmaktadir (Kalkan, 1999).

Sendikal &rgitlenmenin ilk defa sanayi devrinde ortaya ciktigi gorilmektedir. Sanayi
devrimi ile birlikte insanlarin kol ve kas gtict ile yaptiklari isler bir anda makineler araciligiyla
daha hizli bir sekilde yapilmaya baslanmistir. Bu durum calisma yasaminda ve sosyal yasamda
kokli degisimlerin meydana gelmesine neden olmustur. Sanayi kuruluslarinin sehirlere kurulmasi
kirsal kesimlerden kente go¢l hizlandirmistir. Buna bagh olarak da sehirlerin nifusu artmistir.
Sehirlerin nifusunun artmasi beraberinde issizligi getirmistir. Bu durum sermaye sinifinin isgi
sinifinin emegini somirmesine zemin hazirlamistir. K6tl kosullarda distk Ucretle galismaya
zorlanan isci sinifi careyi isverene karsi orgiitlenmede ve ortak hareket etmede bulmustur
(Zincirkiran ve Keser, 2018). Buna paralel olarak Tirkiye'de iscilerin drgiitlenmesi ise 19. ylzyilin
sonlarina denk gelmektedir. Ozellikle kiiciik atélyelerde calisan Osmanli tebaasi olan azinliklar bu
doénemde haklarini arama adina 6rgitlu hareket etmeye baslamislardir (Kara, 2018). Bu agidan
baslangicta isci rgltlenmesi olarak ortaya ¢ikmis olan sendikalar zamanla kamu calisanlarini
(memurlar) da icerecek sekilde kapsamini genisletmistir (Arslan, 2014).

Kamu calisanlarinin sendikalasmasi sadece Tirkiye de degil tim diinyada ge¢ dénemlerde
baslamistir. Turkiye'de 1960'lara kadar kamu calisanlarinin 6rgutli muicadelesinden bahsetmek
mumkln degildir. Bunda nispeten diinyadaki gelismeler etkili oldugu gibi kamu ¢alisanlarinin
calisma kosullarinin iscilere gére daha iyi olmasi da etkili olmustur (Faydali, 2009). Ozellikle 1961
Anayasasl kamu sendikaciliginin gelismesinde bir doénim noktasidir. 1961 Anayasasinin 46.
maddesi ile isci ve isverenle sinirli olan sendikalasma hakkinin gercevesi kamu calisanlarinin dahil
edilmesi ile genisletilmistir. Bu kapsamda ilgili Anayasa maddesine dayali olarak 624 sayili Devlet
Personeli Sendiklar Kanunu yirtlige girmistir (Koca, 2010). 1982 Anayasasinin 51. maddesi ile
kamu calisanlarina verilen bu hak her ne kadar geri alinmissa da (Glines, 2013), sonraki yillarda
Anayasanin sendikalarla ilgili maddelerinde degisiklikler yapilarak bu hak tekrar verilmis olmakla
birlikte kamu calisanlarinin sendika kurma, Ust kuruluslar olusturma ve toplu sézlesme haklari
glvence altina alinmistir (S6ylemez, 2019). Ginimizde kamu sendikalarinin kurulusu, yapisi ve
isleyisi ile ilgili dizenlemeler 2001 yilinda yurirlige giren 4688 sayili Kamu Gorevlileri Sendikalari
ve Toplu S6zlesme Kanunununa dayali olarak yurttilmektedir (Gemici, 2008).

Kamu calisanlarinin sendikalagmasina ise 6gretmenlerin oncilik ettigi gorilmektedir.
Ogretmenlerin toplumla ve biirokrasiyle es zamanl olarak bir arada olmasi, calisma kosullarinin
zor olmasi ve sayica ¢ok fazla olmalarinin bu durumun olusmasinda etkili oldugu ifade
edilmektedir (Gllmez, 1988). Bu baglamda 10 Temmuz 1965 tarihinde kurulan ve faaliyetlerine
baslayan Tirkiye Ogretmenler Sendikasi (TOS) kamu calisanlarinin érgitlenmesinde lokomotif
rolii Ustlenmistir. TOS ile birlikte bircok egitim sendikasi kurulmustur (Koc ve Kog, 2009; Ocal,

51



1988). Boylece 1908'den 1965'e kadar cemiyetler ve dernekler seklinde orgitlenmis olan
ogretmenler ilk defa sendikal diizeyde orgitlenmeyi gergeklestirmislerdir. Yizyili askin bir
stredir cemiyetler, dernekler ve sendikalar diizeyinde o6rglitlenen 6gretmenlerin bu sirecte
kurduklar orgutler bazen kendi kendilerini fesih etmis bazen devlet eliyle zorla kapatiimis
olmalarina ragmen 6gretmenler her donemde 6rgiitli kalmay basarmislardir (Gul, 2007).

Glnidmiz Tuarkiye'sinde ise hemen hemen tim iskollarinda calisanlar arasinda
sendikalasmanin oldugu gortlmektedir. Egitim hizmetleri is kolu ise diger is kollarindaki
sendikalagsmalarla karsilastirildiginda en fazla sendikalasmanin gorildiga is koludur (Kayikgl,
2013). Egitimciler arasinda o6rgitlenmeyi zorunlu kilan temel nedenler ise 6zlik haklarinda
ilerleme saglama istekleri ve is hayatlarinda karsilastiklari zorluklar ve sorunlardir (Baysal, 2006).
Bu baglamda, egitimcilerin is ve hayat kosullarini gelistirmek ve aralarindaki isbirligi ve
dayanismayi tesis etmek icin kurulan egitim sendikalarinin amaci, tyelerinin hak ve kazanimlarini
koruyup gelistirerek onlara daha iyi bir hayat imkani saglamaktir (Eraslan, 2012). Bununla birlikte
egitimde karsilasilan sorunlara ¢6zim Uretmek, cagdas egitim ortamlarinin olusmasina énciiliik
etmek ve egitim calisanlarinin haklarinin elde edilmesine dair 6nerilerin ve diizenlemelerin
savunuculugu yapmak egitim sendikalarinin en 6nemli islevlerindendir (Tas, 2018).
Sendikalasmaya yonelen &gretmenler ¢cogu zaman Ulkede uygulanan egitim politikalarini
etkilemekte ve ona yon verebilmektedir. Bu durum dlkelerin gelecekleri agisindan da ¢ok biytk
bir 5nem tasimaktadir (Cerev, 2013).

Ogretmenlik meslegi (lkelerin gelismislik seviyesindeki etken faktérlerden olmasina
ragmen toplumsal pozisyonunda sayginlik ve kariyer acisindan muspet bir gelisim ve degisim
saglanamamistir. Mesleklerin toplum igerisindeki pozisyon ve sayginlik gostergelerinden birisi de
hi¢ sliphesiz mesleki drgutlerdir (Tezcan, 1988). Turkiye'de kamu calisanlari icinde egitimcilerin
oranin fazlaligina ragmen avukat (Baro) ve doktorlarin (Tabipler Birligi) mesleki yapilarina benzer
yapilar olusturabilmeleri bir yana (Toprakc, 2009; Toprakcl, Cakirer, Bilbay, Bagcivan ve
Bayraktutan 2010; Toprakci. Bozpolat ve Buldur 2010), sendikalasma orani bile diger ulkelerle
karsilastirildiginda oldukca disutk kalmaktadir (Gllmez, 1991). Oysa Toprakci'nin (2017) da altini
cizdigi gibi, sendikalar 6gretmen etkilesimine ortam ve olanak hazirlayan ayni zamanda egitim-
ogretime katki saglayan yararli orgutlerdir. Tilrkiye'de sendikalasmanin istenen diizeyde
olmamasinin en ©6nemli nedenlerinden birincisinin ¢alisanlarin sendikalara giivenmemesi
ikincinin ise sendikalarin kendi igcinde bolinmus bir yapiyr temsil etmeleri oldugu ifade
edilmektedir (Boyaci, 1994). Bu kapsamda egitim sendikalarinin kendi icinde isbirligi ve
dayanismayi 6nceleyen glvenilir yapilar olmasi elzem gorilmektedir. Diger taraftan 6gretmenlik
mesledinin toplumsal statlisiini ve sayginligi arttirmaya yonelik faaliyetlere agirlik vermesi
gerekmektedir. Ogretmenligin itibarli bir meslek haline gelmesi icin ise calisma kosullarinin
maddi ve manevi boyutlariyla incelenmesi zorunlu gérilmektedir. Ogretmenlik mesleginde
maneviyata 6nem verilirken maddiyat g6z ardi edilmemelidir. Bu denge korundugu siirece
o6gretmenin ekonomik gelisimi saglanmis olacaktir ve 6gretmenler yitirdikleri itibarlarini tekrar
elde etme imkani bulacaklardir. Ogretmen érgltleri, bu dengeyi saglayip meslegin itibarini ve
sayginhgini arttirmanin yani sira egitim ve 6gretmenlik meslegi ile ilgili cikarilabilecek yasal
dizenlemeler konusunda goris bildirerek egitim politikalarina katkida bulunma gdrevlerini
Ustlenmelidir (Demir, 2014). Tum bunlara dayali olarak egitim Orgutlerinde, Orgitlenmenin
onemli ve gerekli bir durum oldugu ifade edilebilir.

Yapilan alan yazin taramasinda egitimcilerin sendikal érgltlenme nedenlerini, algilarini,
tutumlarini ve beklentilerini inceleyen bir¢ok calismanin yapildigr gértlmustir. Sarpkaya (2005)
yaptigi calismada, egitimcilerin sendikalara Uye olmadaki asil sebebin sendikanin iktidara yakinlik
durumunun oldugunu belirtmistir. Aksoy (2013) calismasinda sendika seciminde ilgili sendikanin
siyasi gorlstnin katihmcilarin - bu sendika Uyeligi yonlndeki kararlarini  etkiledigini
belirtmislerdir. Tasdan (2013) tarafindan yapilan calismada, calismaya katilan sendikali ve
sendikasiz tim 6gretmenlerin en 6nemli beklentisinin sendikalarin tim egitim calisanlarinin
0zlik haklarini korumasi ve gelistirmesi oldugu sonucuna ulasiimistir. Kdybasi, Ugurlu ve
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Arslan‘in (2016) ¢alismasinda, ©6gretmenler sendikaya Uye olma nedenlerini &rgitlenmeyi
saglamasi, haklarin savunulmasi, karar verme sireclerine katilmayi desteklemesi olarak ifade
etmiglerdir. Kara'nin (2018) yaptigi calismada katilimcilar sendikalarin tarafsiz olmasi gerektigini
ve faaliyetlerinde istenilen dizeyde olmadiklarini belirtmislerdir. Séylemez (2019) tarafindan
yapilan calismada, katilimcilar sendikaya tye olma nedenlerini egitim sendikasinin glivencesine
sahip olmak ve ekonomik, sosyal, 0zlik haklari ve mesleki gelisimleri konusundaki
desteklerinden yararlanmak olarak belirtmislerdir. Berkant ve Gul (2017) tarafindan yapilan
calismada sendikalarin ¢alisanlarin sosyal, kiltiirel ve ekonomik haklarini koruyup gelistirebildigi
ancak buna karsilik siyasilestikleri ve egitime katkilarinin da oldukga sinirh oldugu ifade
edilmektedir. Tekes (2010) tarafindan yapilan calismada ise egitimcilerin sendikalarla ilgili
beklentilerinde ekonomik beklentilerin diger beklentilerinin dniine gectigi gorulmustur.

Konu ile ilgili her ne kadar bircok calisma yapilmis olsa da farkli yéntem ve katilimci
gruplariyla yapilacak calismalardan elde edilecek glincel sonuglar veri cesitliligi saglayarak
toplumsal yasama, calisana ve calisma yasamina 6nemli katkilar saglamasi muhtemel olan ideal
sendikal orgitlerin olusmasina zemin hazirlayabilir. Bu kapsamda oOgretmenlerin ve okul
yOneticilerinin yer aldigi katilimci gruplarindan konuyla ilgili hem nicel yontemler kullanilarak
toplanan verilerin hem de nitel ydntemler kullanilarak toplanan verilerin birlikte analiz edilmesi
ile daha kapsamli, gecerli ve glvenilir sonuglarin elde edilebilecegi disilincesi bu arastirmanin
yapilmasinda itici rol oynamistir. Bu acidan bu arastirmanin genel amaci egitimcilerin sendikal
orgutlenme nedenlerini derinlemesine incelemektir. Bu genel amag ¢ercevesinde asagidaki
sorulara yanit aranmistir.

e Egitimcilerin sendikal orgutlenme nedenlerine (maddi ve sosyal istekler, duygusal etki,
mesleki ve kisisel gelisim alt boyutlart baglaminda) iliskin algilari ne diizeydedir?

e Egitimcilerin sendikal orgttlenme nedenlerine (maddi ve sosyal istekler, duygusal etki,
mesleki ve kisisel gelisim alt boyutlart baglaminda) iliskin puan ortalamalari cinsiyet,
gorev, sendikaya uyelik, kidem ve gorev yapilan okul kademesine gore anlamli bir
bicimde farklilasmakta midir?

e Egitimcilerin sendikaya Uye olma nedenleri, Uye olmama nedenleri ve ideal bir
sendikanin nasil olmasi gerektigi ile ilgili gorusleri nelerdir?

YONTEM

Arastirma modeli:

Bu calismada, egitimcilerin sendikal 6rgttlenme nedenlerini belirlemek amaciyla nicel ve
nitel yontemlerin birlikte kullanildigi karma yontem desenlerinden yakinsayan paralel karma
yontem deseni kullanilmistir. Yakinsayan paralel karma ydntem deseninde nicel ve nitel veriler
birlikte eszamanli olarak toplanmakta ancak verilerin analizleri ayri ayr yapilmaktadir. Nicel ve
nitel veriler ayri ayr analiz edildikten sonra elde edilen bulgular birbirleriyle karsilastirlmakta ve
bulgularin birbirini dogrulayip dogrulamadidi incelenmektedir. Béylece benzerlikler ve farklilar
ortaya konulmaktadir (Creswell, 2017). Arastirmanin nicel boyutunda tarama ydntemi
kullanilmistir. Tarama ydnteminde olay, durum, olgu ya da nesne kendi kosullari icinde var
oldugu sekliyle betimlenmeye calisiimaktadir (Karasar, 2007). Nitel boyutta ise durum calismasi
yontemi kullanilmistir. Durum calismasi bir durumun veya olayin kendi kosullari igcinde herhangi
bir midahale olmadan cesitli veri toplama araclari (Goérisme, gozlem vb.) kullanilarak
derinlemesine incelendigi bir yontemdir. Durum calismasinda veriler sistematik bir sekilde
toplanmakta, durumun veya olayin olusma nedenleri ortaya konulmaya calisiimaktadir (Davey,
1991).

53



Calisma Grubu:

Calismanin nicel verileri, 2019-2020 egitim 6gretim yilinda Kilis il Milli Egitim
Madirlugline bagl okuldncesi, ilkokul, ortaokul ve liselerde gorev yapan ve arastirmaya gonlla
olarak katilan toplamda 270 egitimciden (6gretmen ve okul ydneticisi) olusmaktadir.
Katilimailara iliskin betimsel veriler Tablo 1'de gorildugu gibidir.

Tablo 1:

Nicel verilerin toplandigt katilimcilara iliskin betimsel veriler

Degiskenler N %
Cinsiyet Kadin 112 415
Erkek 158 58.5
Gérev Ogretmen 222 822
Okul Yoneticisi 48 17.8
Okul kademesi Okuldncesi 10 37
ilkokul 118 437
Ortaokul 94 348
Lise 48 17.8
Sendikaya Gyelik Uyeyim 174 64.4
Uye degilim 96 35.6
Kidem 0-10 yillari arasi 162 60.0
11-20 yillari arasi 85 315
21 ve Usti yillar 23 8.5

Arastirmanin nitel verilerinin toplanacagr katilimc grubu ise maksimum cesitlilik
drnekleme yontemi kullanilarak farkli cinsiyet ve kideme sahip olan ve farkli okul kademelerinde
gorev yapan, herhangi bir sendikaya Uye olan ve olmayan 19 egitimciden (6gretmen ve okul
yoneticisi) olusacak sekilde secilmistir. Boylece farkli ozelliklere sahip kendi iginde cesitlilik
gosteren bir calisma grubu olusturulmustur. Katilimcilarin kimligini gizli tutmak amaciyla
katilimcilar K1, K2..K19 biciminde kodlanmistir. Nitel verilerin toplandigi katihmci grubuna ait
betimsel veriler Tablo 2'de gorildugi gibidir.

Tablo 2:

Nicel verilerin toplandigt katiimcilara iliskin betimsel veriler

Katilimcilar Cinsiyet Kademe Gorev Kidem Uyelik
K1 Erkek Ortaokul Ogretmen 11-20 yil Uye
K2 Erkek Ortaokul Okul yoneticisi 20 ve Ustl Uye
K3 Erkek Ortaokul Ogretmen 20 ve Ustu Uye
K4 Erkek Lise Okul yoéneticisi 20 ve (st yil Uye
K5 Erkek ilkokul Ogretmen 0-10 yil Uye
K6 Erkek Ortaokul Okul yonetici 20 ve Ustu Uye
K7 Erkek ilkokul Ogretmen 11-20 yil Uye
K8 Kadin Okuldncesi Okul yoneticisi 0-10 vl Uye
K9 Erkek ilkokul Okul yoneticisi 11-20 yil Uye
K10 Kadin Okuléncesi Okul yéneticisi 20 ve Uisti yil Uye
K11 Erkek ilkokul Ogretmen 0-10 yil Uye
K12 Erkek ilkokul Ogretmen 11-20 yil Uye degil
K13 Erkek Ortaokul Ogretmen 0-10 yil Uye
K14 Erkek Lise Ogretmen 11-20 yil Uye
K15 Kadin Ortaokul Ogretmen 0-10 yil Uye degil
K16 Erkek ilkokul Ogretmen 0-10 yil Uye degil
K17 Kadin Ortaokul Ogretmen 0-10 yil Uye
K18 Kadin Lise Ogretmen 0-10 yil Uye degil
K19 Erkek Lise Ogretmen 0-10 yil Uye

Veri Toplama Araclan:

Arastirma verileri sendikal 6rgltlenme nedenleri dlcegi ve yari yapilandiriimis gériisme formu ile
toplanmistir.
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Sendikal orgiitlenme nedenleri élgegi: Olcek, Ugurlu ve Arslan (2020) tarafindan
ogretmenlerin sendikal 6rgiitlenme nedenlerini belirlemek amaciyla gelistirilmis olup, 15 madde
ve 3 boyuttan (maddi ve sosyal istekler, duygusal etki, mesleki ve kisisel gelisim) olusmaktadir.
Ugurlu ve Arslan (2020) tarafindan yapilan analizlerde &lgegdin geneline iliskin Cronbach Alfa
degerinin .88 oldugu bildirilmektedir. Bu arastirma kapsaminda 6lgegin geneline iliskin Cronbach
Alfa katsayisi .96 olarak hesaplanmistir. Ayrica, maddi ve sosyal istekler, duygusal etki, mesleki ve
kisisel gelisim alt boyutlarinda Cronbach Alfa katsayilari ise sirasi ile .96, .88, .94't{r.

Nitel verileri toplamak amaciyla yari yapilandinlmis gérisme formu hazirlanmistir.
Goriisme formunun hazirlanmasinda ilgili alanyazindan ve uzman gorisiinden faydalaniimistir.
Yari yapilandiriimis goériisme formunda; egitimcilerin herhangi bir sendikaya lGye olma/olmama
nedenlerinin neler oldugu ve ideal bir sendikanin nasil olmasi gerektigi ile ilgili gorislerini ortaya
¢lkarmaya yonelik sorular yoneltilmistir.

Verilerin Toplanmasi ve Analizi:

Arastirmanin nicel verileri e-mail yolu ile toplanmistir. Olcegin, Google drive'a girilmesi
sonucunda olusturulan link 8gretmen ve y&neticilere mail yoluyla génderilmistir. Kendilerinden 2
haftalik sire icinde o6lcedi doldurup géndermeleri istenmistir. Bu siire sonunda toplam 270
katihmci 6lcegi doldurulup génderilmistir. Bu nedenle istatistiksel islemler 270 katilimcidan elde
edilen veriler Uzerinde gerceklestirilmistir. Oncelikle, analiz yéntemini belirlemek amaciyla
verilerin normal dagilip/dagilmadigi incelenmistir. Bu amagcla carpiklik ve basikhk degerleri
hesaplanmistir. Carpiklik ve basiklik degerlerinin maddi ve sosyal istekler (-.26; -.78), duygusal
etki (.20; -.34), mesleki ve kisisel gelisim (-.06; -.53) alt boyutlarinda -1/+1 arasinda oldugu
gorulmustir. Bu bulgu verilerin normal dagildigi biciminde yorumlanmistir (Tabachnick ve Fidell,
2012). Verilerin normal dagilmasi nedeniyle parametrik yo&ntemlerin kullanilmasina karar
verilmistir. Bu kapsamda analiz islemlerinde; aritmetik ortalama ve standart sapma gibi betimsel
istatistikler ile ikili gruplarin karsilastirilmasinda t testi kullanilmistir. Bununla birlikte, her ne
kadar veriler normal dagilm gosterse de ikiden fazla olan gruplarin karsilastirlmasinda ozellikle
kidem ve gorev yapilan okul kademesi degiskenlerinde karsilastirlacak bazi gruplarda kisi
sayinin az olmasi nedeniyle non-parametrik testlerden Kruskal-Wallis testinin kullanilmasinin
uygun olacag distinilmastir (Brunner, Bathke ve Konietschke, 2018). Verilerin analizinde SPSS
paket programi kullanilmistir. Anlamhhk dizeyi ise .05 alinmistir. Aritmetik ortalamalarin
yorumlanmasinda; 1.00-1.80 arasi “gok dusuk”, 1.81-2.60 arasi “disuk”, 2.61-3.40 arasi "orta”,
3.41-4.20 arasi "yiksek”, 4.21- 5.00 arasi “cok yuksek” seklindeki derecelendirme dikkate
alinmistir.

Arastirmanin nitel verileri ise gorisme yontemi ile toplanmistir. Gorisme yapilacak
katilimcilar tek tek aranarak gortsmenin icerigi ve suresi ile ilgili konularda bilgilendirilmistir.
Goriismede, onceden hazirlanmis olan yarn yapilandirimis gérisme formu kullaniimistir.
Goriisme formunda katilimcilara sorulmak lizere 2 soruya yer verilmistir. Gorlismeler ortalama 28
dakika strmustur. Katihmcilarin sorulara verdikleri cevaplar arastirmacilardan biri tarafindan not
edilmistir. Her bir gériismenin sonunda not alinan cevaplar katiimcilara okunmus ve dogrulugu
onaylanmistir. Nitel verilerin analizinde betimsel ve icerik analizi ydntemleri kullaniimistir.
Goriisme metinleri defalarca okunmus ve kodlar olusturulmustur. Kodlamanin guvenirligi
agisindan baska bir arastirmaci tarafindan goriisme metinleri tekrar kodlanmis ve sonrasinda her
iki kodlama arasindaki tutarlilik incelenmistir. Bu kapsamda kodlama gtvenirligi %82 olarak
hesaplanmistir (Miles ve Huberman, 1994). Daha sonra olusturulan bu kodlar, goérisme
sorularina dayal olarak olusturulmus temalar altinda toplanmistir. Gorlisme metinlerine dayali
olarak olusturulan kodlar ve gériisme sorularina dayali olarak olusturulan temalar sekiller halinde
sunulmus ve katilimcilarin goruslerinden dogrudan alintilar ile kanitlar sunularak yorumlanmistir.
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BULGULAR

Arastirmanin bu béliminde nicel ve nitel verilerin analizi sonucunda elde edilen bulgular
yer almaktadir.

Galismanin Nicel Boyutuna iliskin Bulgular

Sendikal érgiitlenme nedenleri 6lgceginin maddi ve sosyal istekler, duygusal etki, mesleki
ve kisisel gelisim alt boyutlarina iliskin egitimci gorislerinin puan ortalamasi ve standart sapmasi
degerleri Tablo 3 de goruldigu gibidir.

Tablo 3:
Sendikal 6rgiitlenme nedenlerine iliskin ortalama ve standart sapma dederleri

Boyutlar N X Ss
Maddi ve sosyal istekler 270 3.16 1.20
Duygusal etki 270 2.53 91
Mesleki ve kisisel gelisim 270 2.78 1.02

Tablo 3'e gore sendikal 6rglitlenme nedenleri 6lceginin alt boyutlarina iliskin egitimcilerin
puan ortalamalarinin orta ve ortaya yakin diizeyde oldugu gorilmektedir. Her ne kadar 6lgegin
her U¢ boyutunda puan ortalamasi orta ve ortaya yakin diizeyde olsa da, kendi iginde farklilik
gostermektedir. Buna gore egitimcilerin sendikal orgitlenme nedenleri icinde birinci sirada

maddi ve sosyal istek ve ihtiyaglarini karsilamak yer almaktadir (i =3.16). Onu sirayla mesleki ve
kisisel gelisimlerini saglama y&nelik beklentiler ( X =2.78) ile duygusal etki olusturan nedenler ( X
=2.53) izlemektedir. Bu bulguya dayali olarak egitimcilerin sendikal 6rgttlenmesinde &ncellikli

olarak g6z dniinde bulundurdugu etmenin yasal haklarini korumak ve gelistirmek oldugu ifade
edilebilir.

Egitimcilerin ~ sendikal  orgltlenme  nedenlerinin  cinsiyet  degiskenine  gore
farklilasip/farklilasmadigini belirlemek amaciyla yapilan t testi sonuglari Tablo 4'te sunulmustur.

Tablo 4:
Sendikal 6rglitlenme nedenlerini cinsiyet degiskenine gére inceleyen t testi sonuglart

Boyutlar Cinsiyet N X Ss t [¢]

. . Kadin 112 3.03 1.13 -1.56 12
Maddi ve sosyal istekler Erkek 158 3.6 124

Duygusal etki Kadin 112 244 79 -143 15
Erkek 158 2.60 .98

Mesleki ve kisisel gelisim Kadin 12 2.78 103 -1 91
Erkek 158 2.79 1.01

Tablo 4'te gorildugu gibi sendikal orgutlenme nedenleri 6lgeginin maddi ve sosyal
istekler (t= -1.56; p >.05), duygusal etki (t= -1.43; p >.05), mesleki ve kisisel gelisim (t= -.11; p
>.05) alt boyutlarina iliskin egitimcilerin puan ortalamasinin cinsiyete gére anlamli bir bicimde
farkhlagsmadigr gorilmektedir. Bu bulguya dayali olarak egitimcilerin sendikal &rgitlenme
nedenleri arasinda yer alan maddi ve sosyal istekler, duygusal etki, mesleki ve kisisel gelisim
isteginin cinsiyet degiskeninden etkilenmedigi, kadin ve erkek her iki cinsiyetin de sendikal
orgutlenme nedenlerine iliskin goéruslerinin benzer oldugu séylenebilir.

Egitimcilerin sendikal 6rgttlenme nedenlerine iliskin goruslerinin gorev degiskenine gore
farklilasip farklilasmadigini belirlemek amaciyla yapilan t testi sonuclar Tablo 5'de goérildugi
gibidir.
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Tablo 5:

Sendikal 6rglitlenme nedenlerini gérev degiskenine gére inceleyen t testi sonuclart

Boyutlar Gorev N X Ss t p
. . Ogretmen 222 3.07 1.18 -2.78 .006
Maddi ve sosyal istekler Okul ydneticisi 48 359 121
Duygusal etki Ogretmen 222 244 .84 -3.10 .003"
Okul ydneticisi 48 2.96 1.10
Mesleki ve kisisel gelisim Ogretmen 222 2.70 1.00 -3.12 .002
Okul yoneticisi 48 3.20 1.01

Tablo 5'e gore sendikal 6rgiitlenme nedenleri 6lceginin maddi ve sosyal istekler (t=-2.78;
p < .05), duygusal etki (t= -3.10; p < .05), mesleki ve kisisel gelisim (t= -3.12; p < .05) alt
boyutlarina iliskin egitimci gorislerinin puan ortalamasi gorev degiskenine gore anlamli bir
bicimde farkhlastigi gorilmektedir. Olcegin her l¢ boyutunda da okul yéneticilerinin puan
ortalamasinin 6gretmenlerin puan ortalamasindan belirgin bir bicimde ylksek oldugu dikkat
cekmektedir. Bu bulguya dayal olarak egitimcilerin sendikal 6rglittenme nedenlerinin gorev
degiskeninden etkilendigi sdylenebilir. Okul ydneticilerinin sendikal 6rglitlenmenin gerekliligi
konusunda 6gretmenlere gore farkindalik diizeylerinin fazla oldugu ifade edilebilir.

Egitimcilerin sendikal orgltlenme nedenlerine iliskin goruslerinin  sendikaya Uyelik
degiskenine gore farklilasip/farklilasmadigini belirlemek amaciyla yapilan t testi sonuclar Tablo
6'da goruldugu gibidir.

Tablo 6:

Sendikal 6rgiitlenme nedenlerini sendikaya (yelik degiskenine gdre inceleyen t testi sonuclart

Boyutlar Uyelik N X Ss t p
Maddi ve sosyal istekler Bizy;r:gilim 197; 322 ZZ 11.04 000
Mesleki ve kisisel gelisim Bzzy(;r:g}ilim 19764 ggg 99188 6.94 000

Tablo 6'ya gore sendikal oOrgutlenme nedenleri 6lceginin maddi ve sosyal istekler
(t=11.05; p<.05), duygusal etki (t=7.38; p<.05), mesleki ve kisisel gelisim (t=6.94; p<.05) alt
boyutlarina iliskin egitimci gorislerinin ortalamasinin sendikaya Uyelik degiskenine goére anlamli
bir bicimde farkhlagsmaktadir. Bu bulguya dayali olarak egitimcilerin sendikal 6rgitlenme
nedenlerinin sendikaya uyelik degiskeninden etkilendigi sdylenebilir. Tablo 6 incelendiginde
sendikaya Uye olan egitimcilerin her U¢ boyuttaki puan ortalamasinin sendikaya lye olmayan
egitimcilerden daha yuksek oldugu gorilmektedir. Bu bulguya dayal olarak hali hazirda bir
sendikaya Uye olan egitimcilerin henliz herhangi bir sendikaya lye olmayan egitimcilere goére
sendikal 6rgitlenmenin gerekliligi ile ilgili farkindalk diizeylerinin fazla oldugu soylenebilir.

Egitimcilerin sendikal drgutlenme nedenlerine iliskin gorislerinin kidem degiskenine gore
farklilasip/farklilasmadigi belirlemek amaciyla yapilan Kruskal-Wallis testi sonuclari Tablo 7'de
gorildugu gibidir.

57



Tablo 7:

Sendikal 6rgiitlenme nedenlerini kidem degiskenine gore inceleyen Kruskal-Wallis testi sonuglart

Sira

Boyutlar Kidem N Ortalamasi sd X? P
0-10 yil 162 129.31

Maddi ve sosyal istekler 11-20 yil 85 140.57 2 3.76 15
21 ve Gstil yil 23 160.39
0-10 yil 162 132.32

Duygusal etki 11-20 yIl 85 131.68 2 5.53 .06
21 ve Usti yil 23 172.00
0-10yIl 162 133.66

Mesleki ve kisisel gelisim 11-20 yIl 85 129.38 2 5.42 .07
21 ve Usti yil 23 171.07

Tablo 7'ye gore sendikal orgitlenme nedenleri 6lgeginin maddi ve sosyal haklar (X2 =
3.76; p>.05), duygusal etki (x2 = 5.53; p>.05), mesleki ve kisisel gelisim (2 = 5.42; p>.05) alt
boyutlarina iliskin egitimci goruslerinin puan ortalamasinin kidem degiskenine gore anlamli bir
bicimde farkhlasmadigi gorilmektedir. Bu bulguya dayali olarak egitimcilerin sendikal
orgltlenme nedenlerine iliskin goéruslerinin kidem degiskeninden etkilenmedigi sdylenebilir.
Dolayisiyla kidemi ne olursa olsun egitimcilerin sendikal érgltlenme ile ilgili gorisleri benzerlik
gosterdigi ifade edilebilir.

Egitimcilerin sendikal orgitlenme nedenleri ile ilgili gorugslerinin gdre yapilan okul
kademesi degiskenine gore farklilasip/farklilasmadigini inceleyen Kruskal-Wallis testi sonucu
Tablo 8'de goruldigu gibidir.

Tablo 8:

Sendikal érgiitlenme nedenlerini gérev yapilan okul kademesine gére inceleyen Kruskal-Wallis
sonuglart

Sira

Boyutlar Kademe N Ortalamasi sd X2 p
Okul6ncesi 10 109.80

. . ilkokul 118 131.30 2 4.63 .20
Maddi ve sosyal istekler Ortaokul 94 14821
Lise 48 126.29
Okul6ncesi 10 107.40

Duygusal etki ilkokul 118 128.21 2 5.90 12
Ortaokul 94 150.21
Lise 48 130.46
Okuloncesi 10 137.30

Mesleki ve Kisisel gelisim Ilkokul 118 133.20 2 1.56 .67
Ortaokul 94 142.75
Lise 48 126.57

Tablo 8'e gore sendikal 6rgttlenme nedenleri 6lceginin maddi ve sosyal istekler (x2 = 4.63;
p>.05), duygusal etki (x2 =5.90; p>.05), mesleki ve kisisel gelisim (X2 = 1.56; p>.05) alt boyutlarina
iliskin egitimci goruslerinin puan ortalamasinin gorev yapilan okul kademesi degiskenine gore
anlaml bir bicimde farkllasmadigi goérilmektedir. Bu bulguya dayali olarak farkli okul
kademlerinde gdrev yapan 6gretmenlerin sendikal orgtitlenme nedenlerine iliskin goruslerinin
benzer oldugu ifade edilebilir.

Galismanin Nitel Boyutuna iligkin Bulgular

Arastirmanin nitel verilerinin analizi strecinde 6ncelikle veriler incelenerek kodlar
olusturulmus daha sonra bu kodlar ve gorisme sorulari géz 6niinde bulundurularak olarak g
tema belirlenmistir. Bu temalar; egitimcilerin sendikalara lye olma nedenleri, egitimcilerin
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sendikaya lye olmama nedenleri ve ideal bir sendikanin sahip olmasi gereken nitelikler
bicimindedir.

Egitimcilerin sendikalara Uye olma nedenleri temasi ile bu temaya ait kodlar Sekil 1'de
gorildagi gibidir.

( Galisanin hakkini korumalari ve gelistirmeleri )

C"’ pl | projeler yapmal .)

( Diinya goriisiinii temsil etmeleri )

(\ Arkadas hatin ;’
bt A Ry

( Hukuki destek saglamalarn >

< ile ilgili konularda destek saglamal. -) =
< isile ilgili larda yard Imalar >
(-- leki gelisimi d Kleyici faaliyetler dii I ;) — Sendikaya liye olma nedenleri = b
(" Kendimi giivende hi isagiamatar)
s - 2
C',. karsi calisani temsil ! i)

( Yonetimsel baskilara karsi arkamda durmalan )

( Galisma kosullarini iyilestirmeye y6nelik caba gostermeleri ) =

/ Daha giiglii hissettirmeleri

( Emek s6miiriisiinii engelleme cabalar >

Meslektaglarla sosyallesme imkani saglamasi

Sekil 1: Sendikaya (iye olma nedenleri temast ve tema ile ilgili kodlar

Sekil 1'de goruldigu gibi, egitimcilerin herhangi bir egitim sendikasina lGye olma
nedenleri temasi ile ilgili katilimcilarin gorislerine dayal olarak toplam 15 kod olusturulmustur.
Bu tema altinda olusturulmus olan 15 kod arasinda “calisanlarin haklarini korumalari ve
gelistirmeleri”, "mesleki gelisimi destekleyici faaliyetler diizenlemeleri" ve "diinya gorislni
temsil etmeleri” kodlarinin 6n plana c¢iktigi gorilmektedir. Bu kodlarla ilgili egitimcilerin
gorislerinden dogrudan alintilar su sekildedir;

Uye olma nedenim tek bastma yapamayacagim isleri bir érgiit olarak yapabilmektedir. Bu
orgtitte calisanlar, birlikte isveren veya devlete karst haklarint daha etkili bir sekilde koruyabilir,
gelistirebilir. Mesela ben tek basima devletten ya da patrondan zam isteyemem fakat benim
yerime Uye oldugum sendika toplu sézlesme ve toplu pazarlik ile bu konuyu ¢ézebilir...(K1)

Sendikaya (lye olma nedenlerimden biri de sendika tarafindan saglanan cesitli sosyal kiiltiirel
ve mali haklardan (kurslar, egitimler, firmalarla yapian cesitli indirim anlasmalart vs.)
yararlanabilmek...(K11)

Uye olmamin nedeni, iiye oldujum sendikanin ve yéneticilerin, diinya gériisiime yakin
olmalary, kendi 6zliik haklarumt daha iyi savunacaklarina olan inancimdir...(K2)

Egitimcilerin sendikaya Uye olmama nedenleri temasi ve bu tema ile ilgili kodlar
Sekil 2'de goruldugu gibidir.

€T ————

{_ Sendikalarin giivenilir olmamasi )

i/\ Siyasi ve ideolojik bir yapiya sahip olmalan }

(Kendi ¢l disinda faaliyetlerde buls | >

( Tarafli (Yanh) davraniglarda bulunmalan > - Sendikaya iiye olmama nedenleri ideolojik gériislerini sendikal faaliy alet

<r' larin haklarini koruy | )

( Kendi hakkini kendi koruyabilme>

( Siyasi partilerin sézciisii gibi davranmalarn )

Sekil 2: Sendikaya (iye olmama nedenleri temas: ve tema ile ilgili kodlar

Sekil 2'de gorildigi gibi egitimcilerin herhangi bir sendikaya Uye olmama nedenleri
temasi ile ilgili katihmcilarin gorislerine dayali olarak 10 kod olusturulmustur. Bu kodlar
arasinda; “siyasi ve ideolojik yapiya sahip olmalan®, “calisanlarin haklarini koruyamamalari” ve
"etiketlenme korkusu" kodlarinin 6ne ¢iktigi gorilmektedir. Bu tema ve kodlar ile ilgili

egitimcilerin gorislerinden dogrudan alintilar su sekildedir;

Sendikalarin siyasi bir ideoloji ¢atist altinda gruplara ayridigint haliyle de yelerinin de o
sekilde secim yaptiklart icin siyasi gériislerini kimliklerinin bir parcasiymus gibi isteyerek ya da
istemeyerek yanstttiklarint diisiiniiyorum...(K7)
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Sézlesmeli (6gretmenlik) gelirken yetkili sendika herhangi bir girisimde bulunmad: durdurmak
adwina. Veyahut hiikiimet zam teklifinde bulundugun da o zammu kabul etmek zorunda kaldilar
bir sekilde. Ne iiye giiclerini kullanabildiler ne de yetkili sendika olmanin kendilerine verdigi
potansiyeli, glicii masaya sirebildiler...(K16)

Uyelerin de siyasi olarak etiketlenmelerine neden oldugunu diisiiniiyorum. Su an bir sendikaya

iiye olmak bir siyasi partiye (iye olmakla esdeger hale gelmis durumda. insanlar, sendika
iiyelerine parti iiyesi gibi davranworlar. Ogretmene A sendikasina iiye ise sagct veya B
sendikastna liye ise solcu yaftast vurulmast gercekten cok yanlis...(K12)

Egitimcilerin ideal bir sendikanin sahip olmasi gereken nitelikler temasi ve bu tema ile ilgili
kodlar Sekil 3'de gorildigi gibidir.

‘: Partizanca davranislardan uzak durmal /

([ Galisanlarin temel hak ve ézgiirliiklerine nem vermeli /1

(Y“ icileri bireysel gikar pesinde kos ')
(Egitimcilerle isbirligi icinde olmah) /

Adil ve tarafsiz olmal

CHer zaman egitim calisanlannin yaninda o|ma||)

Hesap verebilir ve seffaf olmali

Dogrulan sayl

Céﬁretmenlerin gébriislerine dnem vermeli)

ideal bir sendika

(Eﬁ" ilerin gelisimini sagl ya yonelik faaliyetler diizenl: ")

( Dil, din, irk, siyasi goriis vb. ayrimi gézetmemeli >

A4

(Eéi imcil da ayrim yap

(Aym iskolunda tek bir sendika olmal )

Cali larin haklarini k i ve gelistirmeli

< Egitim calisanlarn arasinda birlik ve beraberligi saglamal )

| Baski ile liye kazanmadan uzak durmali )

(Tnplumsal sorunlara duyarh olmali )

< Yoneticileri ulagilabilir olmali )

( Baska kisi ve gruplarin giidiimiinde olmamali v‘J

Sekil 3: ideal bir sendikantn sahip olmast gereken nitelikler temast ve tema ile ilgili kodlar

Sekil 3'de goruldigu gibi ideal bir sendikanin sahip olmasi gereken nitelikler temasi ile
ilgili egitimcilerin gorlslerine dayal olarak 21 kod olusturulmustur. Bu kodlar arasinda;
"siyasetten uzak durmall”, egitim calisanlari arasinda birlik ve beraberligi saglamali" ve
calisanlarin haklarini korumali ve gelistirmeli" kodlarinin 6ne ¢iktigini gorilmistir. Bu tema ve
kodlarlarla ilgili egitimcilerin goruslerinden dogrudan alintilar su sekildedir;

ideal bir egitim sendikast érgiitte calisanlara baskt uygulatmayan, calisaninin ézliik haklarinda
yaninda olan, siyasi érgiitlenmeden uzak calisanlartnin haklarint her kademede arayan,
tiyelerini gelistirici faaliyetlere imza atan, birlik beraberligi simgeleyen etkinlikler ¢calismalar
diizenleyen, egitime katkida bulunan, tyelerinin hak arayisint adil ve tarafsizca yapan adil bir
diizenle calismal...(K8)

Bir sendika siyasi goriislerden uzak olmali, calisanlarint gériiglerinden dolayt dislamamalidur.
Sonucta sendikanin tek bir amact vardir, o da Uyesini desteklemek. Sendikanin amact en ¢ok
tiyeye sahip olmak degil, ¢calisanin hakkinin en iyi sekilde aramak olmall. Ayristirict degil,
yaptct ve biitiinlestirici olmalidir...(K5)

insanlart dil, din, wk, cinsiyet, mezhep ve siyasi diisiince farki gézetmeksizin, ortak ctkarlar,
menfaatler ve amaclar cercevesinde bir araya getirerek, sorumluluk ve haklarint 6grenmelerini
saglamalidir. Ayrica bu haklart korumak ve gelistirmek icin ¢caba gésterilmesi icin lyelerini ve
kamuoyunu dogru yénlendirmelidir. Toplumun adalet ve baris icinde yasamast amacwyla
yaptlacak her tiirlii gayret ve ¢alismalara destek olmali, ayak bastigimiz topraklarin ve kadim
medeniyetimizin degerleri cercevesinde sendikacilik yapmalidir. Ayrica birileri tarafindan
kumanda edilmemeli ve hicbir gurubun/giiruhun tesiri altinda olmamalidtr...(K11)
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SONUC, TARTISMA VE ONERILER

Bu calismanin amaci egitimcilerin sendikal &rglitlenme nedenlerini incelemektir. Bu
amacla ¢alisma nicel ve nitel yontemler birlikte kullanilarak gerceklestirilmistir. Calismanin nicel
boyutundan elde edilen birinci sonuca goére egitimciler sendikal dérgiitlenmede 6ncelikli olarak
maddi ve sosyal istek ve beklentilerini karsilamaya odaklanmaktadir. Onu sirayla mesleki ve
kisisel gelisim ile ilgili ihtiyaclarini karsilamak ve duygusal nedenler izlemektedir. Bu sonug,
Arslan (2014) tarafindan yapilan tez c¢alismasindan elde edilen sonuclar ile paralellik
gostermektedir. ilgili calismada 6gretmenlerin sendikal érgiitlenmede maddi ve sosyal haklarinin
karsilanmasini  Oonceledikleri goérilmektedir. Aksoy (2013) tarafindan yapilan calismada da
ogretmenlerin sendikalara Uye olma nedenleri arasinda haklarinin savunulmasi ve 6zlik
haklarinin iyilestirilmesi maddelerine en ylksek puanlarin verildigi dikkat ¢cekmektedir. Kdybasi,
Ugurlu ve Arslan (2016) tarafindan yapilan calismada ise sendikaya katilma nedenleri icinde
"6zlik haklarimi savundugu icin Uye olurum" ifadesine 6gretmenlerin blyik bir kisminin
kesinlikle katiliyorum cevabini vermesi sendikaya Uye olma nedenleri arasinda hangi nedenlerin
oncelendigi hakkinda énemli bilgiler vermektedir. Ayni calismada duygusal etmenler ile ilgili
ifadelere katihmin oldukga duslk oldugu da dikkat cekmektedir. Konca (2012) tarafindan yapilan
ve Ogretmenlerin sendikalardan beklentilerinin neler oldugunun belirlenmeye calisildig:
arastirmada 6zlik haklarinin  korunmasi ve mesleki gelisim ihtiyaclarinin  karsilanmasi
beklentilerinin ilk siralarda oldugu gorilmektedir. Soylemez (2019) tarafindan yapilan calismada
da benzer sonugclara ulasiimasi oldukca dikkat cekicidir. ilgili calismada calisanlarin ekonomik ve
sosyal haklari ile mesleki gelisime yonelik beklentilerinin sendikalasmada belirleyici nedenler
oldugu vurgulanmaktadir. Bu sonuglara dayali olarak sendikal érgltlenmelerde maddi ve sosyal
beklentilerin karsilanmasi her ne kadar énemli ve belirleyici olsa da, mesleki ve kisisel gelisim
ihtiyacinin karsilanmasi ve duygusal etmenlerin de en az onun kadar belirleyici oldugu ifade
edilebilir.

Egitimcilerin sendikal 6rgiitlenme nedenlerinin egitimcilerin cinsiyet, gorev yapilan okul
kademesi, kidem, gorev, sendikaya Uyelik gibi degiskenlere gore farkhlasip/farklilasmadigini
belirmek amaciyla yapilan analizlerde egitimcilerin sendikal 6rglittenme nedenlerinin sadece
gorev ve sendikaya Uyelik degiskenlerine gore anlamli bir farklilastigi gorilmastir. Bu bulguya
dayali olarak egitimcilerin sendikal o6rgutlenme nedenlerinin sendikaya Uyelik ve godrev
degiskenlerinden etkilendigi; cinsiyet, kidem ve goérev yapilan okul kademesi degiskenlerinden
etkilenmedigi sdylenebilir. Baska bir ifadeyle farkli okul kademesinde gorev yapan, farkli kideme
sahip ve farkh cinsiyetten olan egitimcilerin sendikal 6rgiitlenme nedenleriyle ilgili gorislerinin
benzer oldugu ifade edilebilir. Buna karsilik goérev degiskeni baglaminda okul ydneticilerinin
o6gretmenlere gore sendikal 6rgiitlenme nedenlerinin tim boyutlarinda daha yiksek puan aldigi
gorulmektedir. Bu sonuca dayali olarak okul yoneticilerinin sendikal 6rgiitlenmenin gerekliligi
konusundaki farkindaliklarinin 6gretmenlere gore daha ylksek oldugu ifade edilebilir. Ayrica
sendikaya Uye olan egitimcilerin Uye olmayanlara gore sendikal 6rgiittenme nedenlerinin tim
boyutlarinda ortalama puanlarinin ylksek oldugu dikkat ¢cekmektedir. Bu sonucun beklenen bir
sonu¢ oldugu ifade edilebilir. Arslan (2014) tarafindan yapilan calismada da 6gretmenlerin
sendikal orgltlenme nedenlerinin &zellikle cinsiyet ve kidem degiskelerinden etkilenmedigi
sonucuna ulasilmistir. Ayni arastirmada sendikaya Uyelik nedenlerinden biri olan maddi ve sosyal
istekler boyutunda sendikaya Uye olanlarin lehine bir farklilasmanin oldugu gérilmektedir.

Arastirmanin nitel boyutundan elde edilen verilerin analizi sonunda, egitimcilerin
goruslerine dayali olarak, egitimcilerin sendikaya iye olma nedenleri, ye olmama nedenleri ve
ideal bir sendikanin nasil olmasi gerektigi ile ilgili 3 tema belirlenmistir. Egitimcilerin sendikalara
Uye olma nedenleri incelendiginde; calisanlarin haklarini korumalari ve gelistirmeleri, mesleki
gelisimi destekleyici faaliyetler diizenlemeleri, diinya gorlsiini temsil etmeleri, hukuki destek
saglamalari, daha gli¢li hissettirmeleri, is ile ilgili sorunlarda yardimci olmalari, emek sémuirisu
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engelleme calismalar, kendimi glivende hissetmemi saglamalari, yonetimsel baskilara karsi
arkamda durmalari, arkadas hatin vb. seklinde kodlanan nedenlerin egitimcilerin sendikalara
katilmasinda 6nemli nedenler oldugu gorilmektedir. Bu sonuglar dnemli oranda arastirmanin
nicel boyutunda elde sonuclarla paralellik gostermekle birlikte onu desteklemektedir. Bu
sonuglar daha dnce yapilmis arastirma sonuglari ile de ortlismektedir (Arslan, 2014; Koybasi ve
dig., 2016). Arslan (2014) tarafindan yapilan arastirmada da 6gretmenler yasal haklarini korumak,
kendini glivende hissetmek, egitimle ilgili konularda s6z sahibi olmak ve ayni ideolojiyi paylastigi
insanlarla birlikte olmak gibi nedenlerle sendikaya lye olduklarini ifade etmislerdir. Kéybasi ve
dig. (2016) tarafindan yapilan calismada ise 6gretmenler haklarini savunmak, seslerini duyurmak,
egitimsel gelismeleri takip etmek, sosyallesmek ve ayni goriisten meslektaslariyla birlikte olmak
gibi nedenlerle sendikaya Uye olduklarini belirtmislerdir. Baysal, Tirkmen ve Yicel (2010)
tarafindan sinif 6gretmenleri ve yoneticilerle yapilan calismada da 6zlik haklarinin korunmasi,
haklarinin savunulmasi, egitim sisteminin sorunlarini ¢ézme isteginin sendikal 6rgitlenmede
etkili oldugu gorilmektedir. Tum bu arastirmalarda sendikal orgitlenmede yasal haklarinin
korunmasi ve diinya gorustiniin ayni olmasi gorislerinin ortak oldugu séylenebilir.

Egitimcilerin sendikaya Uye olmama nedenleri incelendiginde; sendikalarin siyasi ve
ideolojik bir yapiya sahip olmalari, kendi amagclarinin disinda faaliyetlerde bulunmalari,
egitimciler arasinda kutuplasmaya neden olmalari, tarafli-yanl olmalari, calisanlarin haklarini
koruyamamalari, siyasi partilerin sozcisi gibi davranmalari ve etiketlenme korkusu gibi
goruslerin egitimcilerin sendikalara tye olmalarinin dniinde engel olusturdugu goérilmektedir.
Bu sonuclar dnceden yapilmis arastirma sonuglariyla paralellik gostermektedir (Arslan, 2014;
Baysal ve dig., 2010; Kayikci ve inceoglu, 2010; Kéybasi ve dig., 2016). Arslan (2014) tarafindan
yapilan calismada, 6gretmenlerin sendikalara tiye olmama nedenleri icinde ilk sirada sendikalarin
siyasallasmasi ile ilgili goruslerin 6ne c¢iktigi dikkat cekmektedir. Onu sirayla sendikalarin
o6gretmenlerin hakkini koruyamadigi gorusi ve sendikalarin egitimciler arasindaki ayristirici ve
Otekilestirici rolline iliskin algilar izlemektedir. Kdybasi ve dig. (2016) tarafindan yapilan
cahismada da egitimcilerin sendikalasmasinin  6nlindeki en o&nemli engelin sendikalarin
siyasallasmasi oldugu vurgulanmaktadir. Ayni arastirmadan elde edilen diger sonuclar
incelendiginde, 6gretmenlerin sendikalar yetersiz goérdigiu ve calisanlarin haklarini yeteri
dizeyde savunamadigi ile ilgili olumsuz dustincelere sahip oldugu goérilmektedir. Kayikcr ve
Inceoglu (2010) tarafindan yapilan ve 6gretmenlerin sendikalarin isleyisi ile ilgili algilarinin
incelendigi calismadan elde edilen sonuglar ise tim bu ¢alisma sonuglarini destekler niteliktedir.
ilgili calismadan elde edilen sonuglar incelendiginde 6gretmenlerin sendikalar arasi birlik
algilarinin disiik dizeyde buna karsilik sendikalarin siyasallasmasi ile ilgili algilarinin ise yiksek
diizeyde oldugu dikkat cekmektedir. Kayikci ve Inceoglu'na (2010) gére bu durum egitim
sendikalarinin istenen glice erismesini engellemekle birlikte egitimcilerin sendikalasma oranini
da azaltmaktadir. Baysal ve dig. (2010) tarafindan yapilan calismada ise Ogretmenler ve
yoneticiler sendikalagsmanin egitimciler arasinda siyasi ve ideolojik ayrismaya neden oldugu icin
sendikalasmanin olmamasi gerektigini savundugu bildirilmektedir. Mevcut arastirmadan ve
diger arastirmalardan elde edilen sonuglara dayall olarak sendikalasmanin énlindeki en blylk
engelin sendikalarin siyasallasmasi ve buna paralel olarak ortaya cikan olumsuzluklarin oldugu
soylenebilir.

Egitimcilerin ideal bir sendikanin nasil olmasi gerektigi ile ilgili 6nerileri incelendiginde;
sendikalar calisanlarin haklarini korumali ve gelistirmeli, siyasetten uzak durmali, adil ve tarafsiz
olmali, yapici ve butinlestirici olmali, partizanca davranislardan uzak durmali, liyakatle
yonetilmeli, hesap verebilir ve seffaf olmali, 6gretmenlerin goérislerini dnemsemeli, yoneticileri
ctkar pesinde kosmamali gibi 6neriler sunulmustur. Bu sonuclar diger arastirma sonuglari
ortismektedir (Arslan, 2014; Kdybasi ve dig., 2016). Arslan (2014) tarafindan yapilan calismada,
ogretmenler  oncelikli olarak sendikalarin  calisanlarin  haklarini  korumasi  gerektigi
belirtiimektedir. Daha sonra sendikalarin egitimcileri birlestirici rold, tarafsizligi ve siyasetten
uzak durmasi gerekliligi vurgulanmaktadir. Kéybasi ve dig. (2016) tarafindan yapilan ¢alismada
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ise, 6gretmenler iyi bir sendikanin 6ncelikli olarak siyasetten uzak durmasi, ikinci olarak
calisanlarin 6zliik haklarini korumasi gerektigini vurgulamaktadir. Tasdan (2013) tarafindan
yapilan calismada calismaya katillan sendikali ve sendikasiz tim ogretmenlerin en &nemli
beklentisinin sendikalarin tim egitim calisanlarinin 6zlik haklarini korumasi ve gelistirmesi
oldugu sonucuna ulasiimistir. Kara'nin (2018) yaptigi calismada ise katilimcilar sendikalarin
tarafsiz olmasi gerektigine vurgu yapmaktadir. Genel bir degerlendirme yapmak gerekirse hem
ogretmenlerin hem de yoneticilerin dahil edildigi calismalarda ideal bir sendikanin nasil olmasi
ve hangi niteliklere sahip olmasi gerektigi ile ilgili dnerilerin oldukca benzer oldugu dikkat
cekmektedir. Bu gorisler icinde, 6zellikle sendikalarin calisanlarin haklarini tam anlamiyla
savunmasi ve siyasallasmamasi gerektigi gorusleri Gzerinde uzlasmanin oldugu goérilmektedir.
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Abstract

The aim of this study is to examine the reasons of unionization of educators. For this
purpose, convergent parallel design among mixed-method design where qualitative
and quantitative methods were used together was preferred. The study group of the
quantitative dimension consists of 270 educators (teachers and school
administrators) working at different levels of schools under Kilis Provincial
Directorate of National Education. As a result of the analysis conducted on the data
obtained from the participants, it has been observed that the willingness of educators
to meet their financial and social expectations was the first reason for a union
organization. It was followed by fulfilling the professional and personal development
needs and emotional reasons. In addition, it was noted that the reasons for
unionization of educators differed according to the variables of their professional
position and membership of the union and that they did not differ according to the
variables of gender, seniority and school ranking. For the qualitative dimension of the
study, when the data obtained from the study group which was formed by using the
maximum variation sampling method, were analyzed by using descriptive and
content analysis methods. It was observed that the opinions of educators were mainly
under three themes. It has been found that such views as protecting and improving
the rights of educators, organizing activities to regulate professional development
and representing the worldview are prominent for educators in terms of becoming
members of unions under the theme of why educators become members of unions.
Opinions such as the political and ideological structure of unions, the failure to fully
protect the rights of employees and the fear of being labeled were highly emphasized
under the theme of why educators do not become members of unions. It has been
seen that the opinions such as unions should stay away from politics, they should
ensure unity and solidarity among education workers and protect and improve the
rights of employees are mostly expressed under the theme of how an ideal education
union should be.
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EXTENDED ABSTRACT

Problem: Unions have an important place in organizations in business life. Unions perform
significant efforts to represent their members, to protect all their legal rights, to contribute to the
personal and professional development of their members, to help them in legal matters and to
ensure unity and solidarity among their members within the scope of the broad authority the laws
have given them (Séylemez, 2019). Unions provide the opportunity for participants to express their
opinions to the relevant authorities and to protect their rights. Unions are also a means of
satisfaction for members in psychological and sociological terms (Kalkan, 1999). The branch for
educational services has the highest rate of unionization compared to other fields (Kayikgi, 2013).
Educators in our country as the members of a civilized society, participate in the activities with the
sense of preserving and improving the economic and social gains, enhancing reputation and
improving professional position, being supported in legal issues, improving the working
environment and the conditions of business life, being able to take the right to speak for the
correction of the failures of business life, achieving satisfaction in the social and spiritual aspects,
being represented against the employer, improving the assistance and the solidarity among the
members. The previous mistakes of trade unions, the negative opinions expressed the insufficient
acceptance of the opinions of employees in the field of education, the limited exchange of opinions
with unions, the administrative inadequacies of unions and the politicization of unions show up as
important obstacles for unionization. It is believed that this study will contribute to the
development of educational unions by presenting the opinions and expectations of educators on
today's unionization.

Method: Convergent parallel design were used among mixed-method design where quantitative
and qualitative methods were used together to determine the reasons for unionization of
educators. The quantitative data of the study consists of 270 educators (teachers and school
administrators) working in schools under Kilis Provincial Directorate of National Education and
participating voluntarily in the research. The group of participants for the collection of qualitative
data has been formed to include 19 educators (teachers and school administrators) from both
genders who are either a member or not a member of any union, who have different seniority and
working in different levels by using the maximum variation sampling method. The research data
were obtained through the reasons for unionization scale developed by Ugurlu and Arslan (2020)
and the semi-structured interview form prepared by the researchers. Quantitative data of the
research was obtained via e-mail. It was decided to use parametric methods because of the normal
distribution of data. In this context, t-test was conducted in comparison of binary groups with
descriptive statistics such as arithmetic mean and standard deviation, and ANOVA test was
conducted in comparison of groups more than two in the analyses. The qualitative data of the
research was collected through an interview method. Descriptive and content analysis methods
were used in the analysis of qualitative data. Interview texts were read repeatedly by researchers
and codes were formed. These codes were then gathered under common themes. The codes and
themes formed based on the interview texts were supported and interpreted by direct quotations
from the opinions of the participants.

Findings: The results obtained in the quantitative dimension of the study are as follows; fulfilling
the financial and social expectations and the needs of educators is the first reason for unionization

of educators (X =3.16). It is followed by expectations for professional and personal development (X
=2.78) and reasons forming emotional factors ( X =253). Based on this result, it could be noted
that the primary consideration of educators' union organization is to protect and improve their
legal rights. It was concluded that the average score of the educators related to the financial and
social expectations, emotional impact, professional and personal development sub-dimensions of
the unionization reasons scale differed significantly according to the variables of union
membership and the professional position. According to this result, it could be stated that teachers
who are members of the union are more aware of the level of unionization than those who are
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not. In addition, it was concluded that the scale of reasons for unionization did not differ
comprehensively according to the average score of the educators' views related to the variables of
financial and social expectations, emotional impact, professional and personal development sub-
dimensions, gender, seniority and the level of the school. Accordingly, it can be emphasized that
educators working at different levels of school and having different seniority and gender have
similar views on the reasons for unionization. These results obtained in the qualitative dimension
of the study are as follows; educators' views on trade unionization are gathered under 3 themes. it
has been concluded that the views of educators to protect and improve the rights of employees, to
organize activities supporting professional development and to represent the worldview are
prominent under the theme of the reasons of educators for being a member of the union. It has
been found that opinions such as the fact that the unions have political and ideological structure
that they fail to fully protect the rights of employees and the fear of being labeled come to the
forefront under the theme of why educators do not become members of unions. It was concluded
that, the opinions that unions should stay away from politics, ensure unity and solidarity among
employees of the field of education, and protect and improve the rights of employees were highly
emphasized under the theme of the qualities of an ideal union.
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Abstract: Pet"

This research was carried out to make an inference about school managers' power
sources, school culture, and psychological climate, which are thought to affect
psychological empowerment will be emphasized. This study was designed and E-International Journal
conducted according to the correlation research pattern to test the proposed
conceptual model; and, this model has been tested with the Structural Equation
Model (SEM). 358 teachers (252 women and 97 men) participated in the study. Then
to evaluate the model x? (Chi-square), x%/df ratio (Chi-square/degree of freedom),
SRMR (Standardized root mean square residual), GFI (Goodness-of-fit index), AGFI
(Adjusted goodness-of-fit index), NFI (Normed Fit Index), TLI (Turker-Lewis Index), CFI
(Comparative Fit Index) and RMSEA (Root mean square error of approximation) are
examined. According to the results, some hypotheses have been accepted but some of
them not. H1 -School principal's power sources affect psychological empowerment-
and H2 -Power sources affect the psychological climate- have been rejected. However
H3 -School culture has an impact on its psychological climate-, H4 -Power sources
affect school culture-, H5 -Psychological climate daffects psychological empowerment-
and H6 -School culture affects psychological empowerment- has been accepted.
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INTRODUCTION

Psychological empowerment is very important for both employees and managers.
Employees realize their potential thanks to psychological empowerment and increase their
effectiveness. Managers, together with their employees whose psychological well-being is at the
highest level, achieve the targeted objectives of the organization. There are many studies that
reveal that psychological empowerment has positive consequences for the benefit of the
organization. Researches suggest that, thanks to psychological empowerment, employees are
more committed to their institutions (Avolio, Zhu, Koh, and Bhatia, 2004; Liden, Wayne, and
Sparrowe, 2000) and more productive (Martin and Bush, 2006). However, it is seen in the
literature that studies to determine the preliminary variables affecting psychological
empowerment have not been done much. In this study, school managers' power sources, school
culture and psychological climate, which are thought to affect psychological empowerment will
be emphasized.

Russell (1938) stated that one of the most basic concepts in social sciences is “power”.
Although leaders' attitudes differ from each other, the power distance is very wide in some
societies. Turkey and the Far East countries' workers want their managers to appear strong, and
they expect the task to have been dictated to them. French and Raven (1959) mention on five
sources of power; reward power, coercive power, legitimate power, charismatic power, expert
power (Lee and Low, 2009, p. 62).

Reward power is that individuals who will want rewards comply with the wishes of the
manager. The coercive power is related to the situation of punishment when managers' orders
and requests are not followed or undesirable behavior is displayed. Legitimate power is the
ability of the manager to make certain requests and influence them thanks to his position.
Charismatic power is the power to identify with their subordinates by influencing them, In expert
power, managers are accepted thanks to their superior knowledge and skills (Lee and Low, 2009,
p. 64).

Expert, charismatic, informational and loyalty power sources are included in the soft
power group. Soft power sources emerge in administrative environments where task-oriented
and personal qualities are dominant, and the use of a gentle and friendly language in a manner
that will create sympathy in the subordinates is in the foreground. Reward power is included in
the coercive power type and mutual power type harsh power sources group. Harsh power
sources are mostly seen on authority and in top-down communication environments, and
threatening language is used to ensure the harmony of subordinates (Aslanargun, 2009).

School culture is displays habits, traditions and formalities and is often referred to as
organizational culture positioned in the educational background (Schoen & Teddlie, 2008) Also,
it shapes teacher-student interacts as well as interacts among teachers (Powers, 2009). While the
power sources used by administrators affect school culture, school culture affects the power
sources used by administrators too. Therefore, school managers must first understand the
school's culture and then manage it. Culture is complex which has a very unique and
idiosyncratic way of working. When an organization has a clear culture will ensure that things
work well. Successful school principals know the important role that organizational culture plays
in developing a successful school (Mac Neil, Prater and Busch, 2009). According to Balci (1993),
for school success, first of all, a culture should that values academic success, has high-
performance expectations and prioritizes the establishment of collaborative relationships.

In this research, four sources of school cultures will be mentioned. These are support-
oriented culture, success-oriented culture, task-oriented culture, and bureaucratic culture. The
culture of support-oriented is based on human relationships and trust. There are mutual
relationships and commitment among the members of the organization (Kilian 1999; Pheysey,
1993; Saphier and King, 1985). Success-Oriented Culture: The realization of the goals comes to
the forefront than the rules. It is important to take individual responsibility. Organizations

69



e-International Journal of Educational Research, Vol: 11, No: 2, 2020, pp. 68-91

support and care for individual success (Pheysey 1993; Cooke and Szumal, 1993). Task-Oriented
Culture: Organizational goals are ahead of individual goals. These types of organizations are
business-centered organizations (Handy, 1981; Harrison, 1972). Bureaucratic Culture: It is a
rational and centralized structure with strict rules and regulations, specialization and hierarchical
authority is important (Can, Asan and Aydin, 2006).

Information about the work of the employees in the organization and competence until
today, psychological and social competence and capacity gained importance. In this context,
organizations face more and more psychological empowerment concept day by day.
Psychological empowerment can be defined as an active motivational orientation with regard to
the individual's work role and an individual's feeling of being in control at work (Boudrias, Morin
and Lajoie, 2014).

Psychological empowerment is dimensioned by Thomas and Velthouse (1990) in the form
of competence, significance, choice, and influence. However, Spreitzer (1995) later revealed
dimensions in terms of meaning, adequacy, autonomy, and influence, and a measurement tool
related to these dimensions was developed. Meaning is the sense of understanding that the
work or purpose of the employees is important according to their standards and values.
Competence is the belief in the competence of employees to perform their duties skillfully
(Spreitzer, 1995; Thomas and Velthouse, 1990).

Autonomy is the freedom to choose to perform their duties as they wish, employees
perceive that they are autonomous in the process of starting and finishing work (Bell and Staw,
1980; Deci, Connel and Ryan, 1989; Zhang, Song, Tsui and Fu, 2014) and influence is related to
the feeling that it has any effect on organizational results (Ashforth, 1989; Kirkman & Rosen,
1999; Spreitzer, 1995). Psychological empowerment plays an important role in job satisfaction
and organizational citizenship behavior (Wang, 2015).

Another concept related to psychological empowerment is the psychological climate.
Organizational climate and psychological climate are concepts that are often confused with each
other. They proposed that psychological climate was an individual attribute, whereas
organizational climate was a situ- ational attribute of the organization (James and Jones, 1974).

The psychological climate is how the organization is perceived by its own employees
(Barkhi and Kao, 2011, James and James 1989) and more individual assessment of conditions
(Barkhi and Kao, 2011; Day and Bedeian, 1991; Zohar and Luria, 2004). In other words, the
psychological climate is the personal and acquired cognitive descriptions that individuals place
on their work environments (James and Sells, 1981). Schyns, Veldhoven and Wood (2009)
suggest that psychological climate is a stronger variable than the organizational climate in
predicting individual outcomes.

Researchers have made different classifications regarding the dimensions of the
psychological climate. According to Koys and DeCotiis (1991) autonomy, trust, integrity,
oppression, support, affirmation, justice, and innovation; Brown and Leigh (1996) management
support, role clarity, perceived contribution and approvement, self-expression and professional
difficulty; O'Neill and Arendt (2008) trust, autonomy, self-expression, organizational structure,
and pressure; Amenumey and Lockwood (2008) facilitating work, customer orientation, feedback
on performance, role clarity, internal service, managerial practices, and communication; Manning
(2010) executive support and facilitation, job standards and in-service training, organizational
rules-pressure, cooperation between the working group, spirit and friendship, conflict, and
standards and goals.

Effects of Power Sources on Psychological Empowerment

Researches show that the power sources used by managers affect the attitudes,
behaviors, and responses of the employees, thus organizational efficiency and performance
(Atmaca, 2014; Altinkurt and Yilmaz, 2014; Ozcan, Caglar, Karatas and Polat, 2014; Yilmaz and
Altinkurt, 2012), that reward power used by managers is the type of power that affects
organizational culture the most (Kosar, 2008); legitimate power and charisma power have a

70



e-International Journal of Educational Research, Vol: 11, No: 2, 2020, pp. 68-91

positive effect on emotional commitment (Erkutlu and Chafra, 2013), and the sources of
organizational power applied by school principals have a significant effect on teachers'
organizational commitment levels (Akgul, 2013; Comert, 2014; Jahangir, Akbar and Begum,
2006; Rahim and Afza, 1993).

Also, Toytok and Ucar (2018) stated that employees' perceptions of depression decreased
when they used soft power sources When managers show positive attitudes and behaviors
towards their employees, employees will also have positive attitudes towards their managers
and organizations (Rhoades, Eisenberger and Armeli, 2001). It can be said that when school
administrators use charismatic, expertise, informational and loyalty power sources, teachers will
feel stronger in the school environment and this situation may have a positive effect on their
performance.

Social Exchange Theory (Blau, 1964) talks about the relationship between psychological
empowerment and manager's power sources. According to the theory, interpersonal relations
are mutually interdependent, not only economically but also the whole interactions that
produce psychological and social obligations (Karagonlar, Oztiirk and Ozmen, 2015). There are
many studies in the literature explaining the relationship between managers and employees
with the theory of social exchange (Ates, 2017; Cropanzano and Mitchell, 2005; Yildiz and Yildiz,
2015). Based on all these results, it is foreseen that power sources of managers will have an
effect on psychological empowerment.

H1 School principal's power sources affect psychological empowerment.

Effects of Power Sources on Psychological Climate

Galiskur (2015) has worked on the concept of power and organizational psychology. As a
result of the research, it stated that managers and employees have affected by the perceived
social power within the organization. Akdemir (2017), has shown that there is a positive
relationship between managerial power sources (charismatic power, legitimate power, reward
power and expert power) and organizational structure that forms the organizational climate
dimensions, individual responsibility, reward, risk-taking,

When the literature is examined, it is seen that there are very few studies on the
relationship between power sources and psychological climate. On the other hand, there are
studies on power sources and organizational climate. While organizational climate refers to
employees' collective perception of the work environment, psychological climate refers to
individual evaluations (Joyce & Scolum 1982). Therefore, psychological climate and power
sources are thought to be related to the results of research on power sources and organizational
climate.

H. Power sources affect the psychological climate

The effect of school culture on psychological climate

Different researchers found that there is a low, positive and significant relationship
between the perceptions of classroom teachers and their school culture perceptions (Gligorovic
and Buha, 2016; Kadioglu Ates and Vatansever Bayraktar, 2018). Also, there is a moderate and
significant relationship between their perceptions of school culture and their motivations.
(Arpagus 2011; Yilmaz 2009).

The psychological climate has been associated with various organizational behaviors.
These; information sharing (Kettinger, Li, Davis and Kettinger, 2015), commitment to work
(Altunkese, 2002; Brown and Leigh, 1996; Kahn, 1990), decision-making performance (Barkhi and
Kao, 2011), organizational citizenship behavior (Altunkese, 2002; Ghanbari, Siroos and Eskandari,
Asghar, 2014; Wei, Yu-Chen, Han, Tzu-Shian and Hsu, I-Chieh, 2010) business integration and
job satisfaction (Biswas, 2010), organizational commitment (Thayer, 2008), psychological
empowerment (Amenumey and Lockwood, 2008), adaptation to change (Martin, Jones and
Callan, 2005), conflict management strategies (Strutton, Pelton and Lumpkin, 1993), job
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performance (Brown and Leigh, 1996; Biswas and Varma , 2007), business orientation (Day and
Bedeian, 1991) and motivation (James, Hartman, Stebbins and Jones, 1977).

Rice and Steele (2004) found that there is a significant relationship between individuals'
psychological well-being and culture. They stated that the group with the highest relationship
was Scandinavian people. From this point of view, it is predicted that individuals are affected
and can affect too, by the community they work in, as well as mutually.

Hs School culture has an impact on the psychological climate.

The effect of power sources used by administrators on school culture

Differences between school climate and culture are highlighted in organizational studies.
Often the climate is viewed as behaviour, while culture is seen as comprising the values and
norms of the school or organization (Hoy, 1990; Heck and Marcoulides 1996). Lunenburg and
Ornstein (2004) described organizational climate as the total environ-mental quality within an
organization and believe that the recent attention to the effectiveness of public schools and
their cultures has shed more interest on the importance of climate. The relationship between
culture and climate was supported by Schein (1985, 1996) when he stated that norms, values,
rituals and climate are all manifestations of culture. In addition, the relation- ship of culture and
climate is further supported by McDougall and Beattie (1998), as well as by the early studies of
Schneider and Reichers (1983).

Findings obtained from the researches show that organizational climate is positively and
moderately correlated with all dimensions of instructional leadership (Ayik and Sayir 2014).
Transformational leadership has an impact on school climate's commitment, resource adequacy,
professional interest and innovation dimensions, and interactive leadership's participatory
decision-making dimension. Also, it has been found that it has an impact on the leadership
behavior of school principals (Tajasom and Ahmad, 2011) and the school climate (Senttrk and
Sagnak 2012). Lastly, the reward power used by school administrators is the type of power that
most affects the organizational culture (Kosar, 2008).

Differences between school climate and culture often mentioned in organizational
studies. The climate is viewed as behaviour but culture is seen as comprising the values and
norms of the school or organization (Hoy 1990; Heck and Marcoulides 1996). McDougall ve
Beattie (1998), Schneider and Reichers (1983) stated that there is a relationship between
organizational climate and organizational culture. Also, a study on elementary schools showed
that principals could indirectly affect school effectiveness by influencing the school’s culture
(Hallinger, Bickman and Davis, 1996). Based on these studies, it has been predicted that the
power sources used by the leaders may affect the school culture.

H. Power sources affect school culture.

The effect of psychological climate on psychological empowerment.

In their research on academic staff working in public hospitals, Giil and Col (2004) found
that empowered employees showed emotional and normative commitment to their
organizations. Mutual trust has an important place in psychological empowerment. Employees
who are trusted by the work community will feel a sense of safety and acceptance. In this way,
they focus more on their duties (Dogan, 2006). Because, strengthening can be positively and
negatively affected by environmental factors (Ghani and Hussin, 2009). Thomas and Velthouse
(1990) stated that psychological empowerment can be increased by changing the psychological
climate. Therefore, it is predicted that the psychological climate may affect psychological
empowerment.

Hs Psychological climate affects psychological empowerment.

The effect of school culture on psychological empowerment

Psychological empowerment positively affects work performance (Chen, 2011; Kanbur,
2018); organizational commitment (Bogler and Someck, 2004; Cekmecioglu and Eren, 2007) and
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job satisfaction (Tolay, Stirgevil and Topoyan, 2012). It improves internal and external motivation
(Ihtiyaroglu, 2017) and reduces burnout (Polatci and Ozcalik, 2013).

Spreitzer (1995) argues that empowered employees see themselves as competent and
able to influence their jobs and work environments in meaningful ways. Get Liden et. (2000)
stated that employees who find their job meaningful and who have high motivation affect their
work environment and they are affected by their work environment. Based on all these research
results, it is thought that employees who strengthen their performance with psychological
empowerment may have an impact on creating a strong school culture.

He School culture affects psychological empowerment.

Based on the hypotheses put forward theoretically, it was produced the conceptual model
given in Figure 1.

According to the conceptual model
given in Figure 1;

School
Culture

Power sources affect school

culture, psychological climate and

psychological empowerment.

v School culture affects
psychological empowerment.

v School culture affects the
psychological climate.

v The psychological climate affects

psychological empowerment.

Power
Sources

Figure 1. Conceptual model

Also;

v" Power sources and school culture together affect the psychological climate,

v' Power sources and psychological climate together affect psychological empowerment,
v" School culture and psychological climate together affect psychological empowerment,
v' Power sources school culture, and psychological climate together affect psychological
empowerment.

METHOD

Research Model

This study was designed and conducted according to the correlation research pattern to
test the conceptual model proposed in Figure 1. The correlation research pattern has two
purposes. The first describes the degree and direction of the relationship between two or more
variables. The second purpose is to estimate the change of the independent variable on the
dependent variable if there is a sufficiently large relationship between the two variables
(Fraenkel & Wallen, 2006). Creswell (2017) defines this research pattern as a predictive screening
pattern. According to Creswell, the predictive research pattern is the research pattern made to
"predict future behavior and determine the variables that will predict the outcome”. In this
study, a conceptual model was proposed to explain the relationships between dependent and
independent variables, and this model, which was collected by data, was tested in the Structural
Equation Model (SEM-SEM). The structural equation model tests the suitability of the data
obtained by the researcher with the conceptual theoretical model (Ozgenel, 2018).
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Sample data collection

The study data were collected in 2020 by teachers working in various public schools in the
Anatolian side of Istanbul, using the method of "easy sampling". Before the study, the purpose
of the research was explained, the approval of the participants was obtained, and the privacy of
the participants was protected. In the research, 500 scale forms were distributed, 381 scales were
returned, 32 scale forms were not included in the analysis because they were missing, incorrect,
or empty.

72.2% (252) of the teachers participating in the study are women and 27.8% (97) are men.
While the majority of the participant teachers are between the ages of 31-40 (49.9%), the
average seniority is in the range of 11-15 years (34.1%). 87% of the teachers are undergraduate
graduates and 12.9% are graduate graduates. 26.1% (91) of the teachers work in primary school,
46.4% (162) secondary school, and 27.5% (96) work in high school.

Measures

In the research, 4 different scales were used together with the Information Form. All the
scales were developed or adapted for educators.

Psychological Climate Scale (PCS) was developed by Brown and Leigh (1996) and adapted
to Turkish by Argon and Limon (2017). The original form of the scale has six sub-dimensions and
21 items. The original scale is in a 7-point Likert style. However, while the scale was adapted to
Turkish, it was used as a 5-point Likert. The scale options are from "Strongly Disagree-1" to
"Strongly Agree-5 In the adaptation study, the items belonging to the sub-dimensions of
“Organizational Contribution” and "Organizational Approval”, which are two different factors in
the original scale, were collected under one factor. The vocational difficulty factor did not meet
the reliability criteria and removed from the scale. In the adaptation study, the scale was found
to consist of 4 factors and 19 items. The item distribution in the scale is “Supportive
Management (1-6 items), Organizational Contribution and Approval (7-12 items), Self-
Expression (13-16 items), Role Significance (17-19 items)”. Total scores are obtained by
summing up all the items from the scale. Adaptation studies to Turkish were carried out on
teachers. (Argon & Limon 2017)

School Culture Scale (SCS) was developed by Terzi (2005). Terzi determined 4 cultural
dimensions with a scale of 29 items in schools. These cultural dimensions are Support-oriented
culture (7, 10, 11, 16, 18, 24, 26, 27), Success-oriented culture (9, 17, 21, 22, 25, 28), Bureaucratic
Culture (8, 12, 13, 14, 15, 19, 20, 3, 29), Task-oriented Culture (1, 2, 3, 4, 5, 6). School Culture
Scale is rated as 5-point Likert (1-Never 2-Rarely 3-Sometimes 4-Mostly 5-Always). Olcekten
toplam puan elde edilmemektedir. Total score is not obtained from the scale. Instead, each
cultural dimension item is collected and a total score or arithmetic average is obtained. There
are no inverse items on the scale.

Power Sources Scale (PSS) was developed by Aslanargun (2009). The scale consists of 30
items and 7 dimensions. The Power Sources Scale has two basic dimensions (soft and harsh). In
the scale, reward (1-5 items), coercive (6-10 items) and response (11-16 items) power sources;
sources of expertise (17-21 items), informational (22-24 items), loyalty (25-28 items) and
charismatic (28-30 items) are classified as soft power sources. The scale was scored as "Always
(5), Mostly (4), Sometimes (3), Rarely (2) and Never (1)". Scale sub-dimensions can be summed
as well as soft and harsh power sources can be obtained as total points. There are no inverse
items in the scale.

Psychological Empowerment Scale; 4-dimensional and 12-item (Meaning 1-3, proficiency 4-
6, autonomy 7-9, and effect 10-12) measurement tool were developed by Spreitzer (1995).
Surgevil, Tolay, and Topoyan (2013) adapted to Turkish. There are three expressions in each
dimension. While the sub-dimensions of the scale are evaluated within themselves, results can
be obtained for each dimension, and the total psychological empowerment score is obtained by
adding all dimensions. The psychological empowerment scale was rated with a 5-point Likert
Scale. Accordingly, participants were asked to indicate their level of participation in statements
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about psychological empowerment by marking one of the options: "1-Strongly disagree, 2-
Disagree, 3-Neither agree or disagree, 4-Agree, 5-Strongly agree". The specified high values;
indicates a high perception of psychological empowerment. There are no inverse items in the
scale.

Data analysis

To measure the reliability of the scales used in the study, Cronbach Alpha; coefficient,
kurtosis and skewness values were calculated for the normality assumption. Percentage and
frequency tests were used to describe the data of the personal characteristics of the participants.
Scoring of the statements in the scale; never between 1-1.79; rarely between 1.80-2.59;
sometimes between 2,60-3,39; mostly between 3.40-4.19 and always 4.20-5.00.

Structural Equation Model (SEM) was used to test the conformity of the conceptual model
to the data and to examine the relationships between the variables. In order to evaluate the
model, first of all, correlation coefficients between variables were examined, whether the road
coefficients were significant was checked, and related and not significant road coefficients were
removed from the model. Then to evaluate the model x> (Chi-square), x°/df ratio (Chi-
square/degree of freedom), SRMR (Standardized root mean square residual), GFl (Goodness-of-
fit index), AGFI (Adjusted goodness-of-fit index), NFI (Normed Fit Index), TLI (Turker-Lewis
Index), CFl (Comparative Fit Index) and RMSEA (Root mean square error of approximation) are
examined.

Table 1. The kurtosis, skewness and reliability values of the scales

Variables N Skewness  Kurtosis Cronbach Alpha a
Psychological Empowerment (PE) 349 -.756 1.490 .891
Harsh power Sources (HPS) 349 672 .804 .785
Soft power Sources (SPS) 349 -.073 -.992 .965
Psychological Climate (PC) 349 -.052 626 .855
Support-Oriented Culture(SUPOC) 349 -420 1.301 .861
Success-Oriented Culture(SUCOC) 349 =279 461 .825
Bureactatic Culture (BUC) 349 -.026 .700 784
Task-Oriented Culture (TOC) 349 -465 .700 773

As can be seen in Table 1, it is seen that the kurtosis and skewness values are between -
1.5 and +1.5, and the reliability coefficients are above .70. Considering these values, it can be
said that the data are suitable for the SEM analysis designed for the purpose of the research.

The conceptual model has been evaluated according to the criteria suggested in the fit
indices given in Table 2 (Barret, 2007, Bentler and Bonett 1980; Byrne, Shavelson and Muthen,
1989; Hu and Bentler, 1999; Joreskog, 2004; Kline, 2011; Maydeu-Olivares and Garci'a-Forero,
2010; Schermelleh-Engel, Moosbrugger and Miiller, 2003; Schumacker and Lomax, 2010).

Table 2.

Model evaluation fit indices and criteria

Index Perfect Fit Acceptable Compliance
Xx%/df ratio 0<x%/df <2-3 3<x¥/df <5
GFI 95<GFI< 1.0 .90< GFI <95
AGFI .90 <AGFI £1.0 .85< AGFI<.90
NFI .95< NFI £1.0 .90 <NFI<.95
TL 95< TLI <1.0 .90 <TLI<.95
CFI .95< CFl £1.0 .90 <CFI<.95
RMSEA 0<RMSEA <.05 .05< RMSEA<.08
SRMR 0<SRMR<.05 .05< SRMR <.08
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RESULTS

Correlation analysis was carried out to determine the pattern of relations between the
variables in the study.

As it can be seen in Table 3, there is a negative and low level significant relationship
between psychological empowerment and harsh power sources (r=.129; p<.01). Also, there is a
positive significant relationship between psychological empowerment with soft power sources
(r=.202; p<.01), psychological climate (r=.478; p<.01), support-oriented culture (r=.403; p<.01),
success-oriented culture (r=.420; p<.01) and task-oriented culture (r=.385; p<.01). However,
there is no significant relationship between psychological empowerment and bureaucratic
culture (r=-. 035; p>.05).

There is a positive relationship between harsh power sources and soft power sources (r=-
. 516; p<.01), and psychological climate (r=.117; p<.05). Likewise, there is a positive relationship
support-oriented culture (r=.133; p<.05), success-oriented culture (r=.115; p<.05), bureaucratic
culture (r=.120; p<.05). However, it is observed that there is a negative relationship between
task-oriented culture (r=.142; p<.01).

Table 3. Correlation analysis results

N Mean SD 1 2 3 4 5 6 7 8

1-Psychological
Empowerment (PE)
2-Harsh Power
Sources (HPS)
3-Soft power
Sources (SPS)
4-Psychological
Climate (PC)
5-Support-Oriented
Culture (SUPOCQ)
6-Success-Oriented
Culture (SUCOCQ)
Zéﬁ‘é;eadat'c Culture 309 3200 597 -035 120" 179" 039 -043 022 1
8-Task-Oriented
Culture (TOQ)

*p<.05; **p<.01

349 4199 515 1

349 2.844 355 -129™ 1

349 3313 968 .202™ -516" 1

349 3.779 417 478" -117" 279" 1

349 3.847 .593 403" -.133" 365" 6657 1

349 3.879 .610 .420™ -.115" 346" 686" 814" 1

349 4129 .521 .385™ -.142™ 318" 561" 579" 628" .154™ 1

There is a positive relationship between soft power sources and psychological climate (r =
279; p <.01). Likewise, there is a positive relationship between support culture (r = .365; p <.01),
success culture (r = .346; p <.01) and task culture (r = .318; p <.01). However, it is observed that
there is a negative relationship with bureaucratic culture (r = -. 179; p <.01).

After determining the relationships between the variables, the conceptual model was

tested with the collected data. First, the conceptual model was added sequentially and analyzed
gradually.

76



e-International Journal of Educational Research, Vol: 11, No: 2, 2020, pp. 68-91

HPS: Harsh Power Sources; SPS:
Soft Power Sources; PE:
Psychological Empowerment

HPS: Harsh Power Sources; SPS:
Soft Power Sources; PC:
Psychological Climate

HPS: Harsh Power Sources; SPS:
Soft Power Sources; SUPOC:

&
4“ Support-Oriented Culture;
&2 SUCOC; Success-Oriented
.52
@D

Culture; BUC: Bureactatic Culture;
_ , TOC: Task-Oriented Culture
TOC

SUPOC: Support-Oriented
Culture; SUCOC; Success-
Oriented Culture; BUC:
Bureactatic Culture; TOC: Task-
Oriented Culture; PE:
Psychological Empowerment

PC: Psychological Climate; PE:
Psychological Empowerment

HPS: Harsh Power Sources;
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Culture; SUCOC; Success-

Oriented Culture; BUC:
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Task-Oriented Culture; PC:
Psychological Climate; PE:
Psychological Empowerment

Figure 2. Relationships between variables in the conceptual model
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The fit indexes of the conceptual model given in Figure 2 are given in Table 4.

Table 4. Conceptual model fit indexes

X2 df P x/df SRMR GFI AGFI NFI TLI CFI RMSEA
Mode .174 1 676 174 .005 1.000 .995 1.000 1.021 1.000 .000
Achie
ed Perfect Perfe Perfect Perfect Perfect Fit Perfect Perfect Perfect Perfect Perfect Perfect Fit
value: Fit ct Fit Fit Fit Fit Fit Fit Fit Fit

x?=Chi-square; df=degree of freedom; p<.05; SRMR= Standardized root mean square residual, GFl=
Goodness-of-fit index; AGFI=Adjusted goodness-of-fit index; NFI=Normed Fit Index; TLI=Turker-Lewis
Index; CFl= Comparative Fit Index; RMSEA= Root mean square error of approximation.

According to Table 4, the conceptual model fit indices are at the perfect fit level. However,
in order to accept the conceptual model, in addition to the chi-square and fit indices, the
regression and correlation coefficients must be at least .05 level (Simsek, 2007). The significance
of regression and correlation coefficients besides the fit indices and chi-square value of the
model supports model fit. The regression coefficients of the road relations of the conceptual
model are given in Table 5.

Table 5. Regression coefficients of the conceptual model

r S.E. C.R. p Label Standardized r?
SUPOC <---  HPS ,126 ,097 1,302 ,193 X ,076
SucocC <---  HPS ,148 ,100 1,479 139 X ,087
BUC <---  HPS ,063 ,103 ,607 544 X ,037
TOC <---  HPS ,045 ,087 517 ,605 X ,031
SUPOC <---  SPS 247 ,036 6,946 rrx 404
SUCOC <---  SPS ,246 ,037 6,674 rrx ,391
BUC <---  SPS -,099 ,038 -2,603 ,009 -,160
TOC <---  SPS ,180 ,032 5,644 ok 335
PC <---  HPS -,024 ,051 - 474 ,635 X -,021
PC <---  SPS -,003 ,020 -137 ,891 X -,006
PC <---  SUPOC ,198 ,046 4,321 rrx ,282
PC <---  SUCOC 236 ,046 5,105 ok ,345
PC <---  BUC ,012 ,027 458 647 X ,018
PC <---  TOC 142 ,040 3,566 rrx 77
PE <---  HPS -,080 ,078 -1,017 ,309 X -,055
PE <---  SPS -,007 ,031 -,225 822 X -,013
PE <---  SUPOC ,033 ,073 453 ,650 X ,038
PE <---  SUCOC ,071 ,074 ,963 ,336 X ,084
PE <---  BUC -,056 ,042 -1,333 ,183 X -,065
PE <---  TOC 137 ,062 2,199 ,028 138
PE <--- PC ,393 ,083 4,753 ok 317

As seen in Table 5, the regression coefficients between some variables are not significant
(X) (p>.05). For this reason, the meaningless regression coefficients were deleted from the
model in order from highest to lowest, and the analysis was renewed after each deletion. The
measurement model obtained as a result of this modification is given in Figure 3.
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SPS: Soft Power Sources;

SUPGC Sl BUC ol SUPOC: Support-Oriented
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25

Empowerment
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Figure 3. Measurement model

The fit indices for the measurement model shown in Figure 3 are given in Table 6.

Table 6. Measurement model fit indexes

X df p  x¥df  SRMR GFI AGFI NFI TLI CFI RMSEA
Model 5.766 7 .567 .824 .021 .995 .981 .994 1.000 1.000 .000
Achieved Perfe Perfe Perfe Perfect Perfect Fit Perfect Perfect Perfect Perfect Perfect Perfect Fit
values ctFit ctFit ctFit Fit Fit Fit Fit Fit Fit

x?=Chi-square; df=degree of freedom; p<.05; SRMR= Standardized root mean square residual;
GFl= Goodness-of-fit index; AGFI=Adjusted goodness-of-fit index; NFI=Normed Fit Index;
TLI=Turker-Lewis Index; CFl= Comparative Fit Index; RMSEA= Root mean square error of
approximation.

When Table 6 is examined, it is understood that all fit indices of the measurement model
show a perfect fit. After the fit indexes, it has been again checked whether the regression
coefficients were significant and given in Table 7.

When Table 7 is examined, it is seen that all the regression coefficients are significant (p
<.05). According to the measurement model, soft power sources explain 13% of the total
variance in the support-oriented culture, 12% of the total variance in the success-oriented
culture. Also, it explains, 3% of the total variance in the bureaucratic culture, and 10% of the
total variance in the task-oriented culture. Soft power sources together with support-oriented
culture, success-oriented culture, and task-oriented culture explain 52% of the total variance in
the psychological climate. Soft power sources and task-oriented culture, soft power sources and

79



e-International Journal of Educational Research, Vol: 11, No: 2, 2020, pp. 68-91

support-oriented culture, success-oriented culture, task-oriented culture, and psychological
climate together explain 25% of the total variance of psychological empowerment.

Table 7. Regression coefficients of path relationships in the measurement model

r? S.E. C.R. P Standardize r?
SUPOC <--- SPS 223 ,031 7,307 ik ,365
SUCOC <--- SPS 218 ,032 6,881 ik ,346
TOC <--- SPS 71 ,027 6,277 ik ,319
PC <--- SUPOC ,196 ,045 4,337 il 279
PC <--- SUCOC ,236 ,046 5114 Frk ,345
PC <--- TOC ,146 ,038 3,808 Frx ,183
BUC <--- SPS - 111 ,032 -3,404 il -179
PE <--- TOC ,168 ,056 3,033 ,002 170
PE <--- PC 473 ,069 6,824 Frx ,383

In other words, soft power sources affect the support-oriented culture, success-oriented
culture, and task-oriented culture positively, while it affects the bureaucratic culture negatively.
Soft power sources together with support-oriented culture, success-oriented culture, and task-
oriented culture affect the psychological climate positively. Bureaucratic culture does not affect
the psychological climate. Soft power sources and task-oriented culture, soft power sources and
support-oriented culture, success-oriented culture, task-oriented culture, and psychological
climate together have a positive effect on psychological empowerment.

According to these findings, whether or not conceptually hypotheses are admitted is
given in Table 8.

Table 8. Acceptance-rejection status of hypotheses

Acceptance  Rejection

H1 School principal's power sources affect psychological empowerment. X
H, Power sources affect the psychological climate X
Hs School culture has an impact on its psychological climate.

H4 Power sources affect school culture.

Hs Psychological climate affects psychological empowerment.

xX X X X

He School culture affects psychological empowerment.

According to Table 8, Hi and H: hypotheses were rejected and Hs, Ha Hs, and He
hypotheses were accepted.

DISCUSSION AND CONCLUSION

The purpose of this study is to determine the pattern of relationships between the
sources of power used by school principals, school culture, and psychological climate, which are
considered as the primary variables affecting the psychological empowerment of teachers in the
school context. The conceptual model created for this purpose has been tested with the
collected data. As a result of the first analysis:

e While soft power sources positively affect psychological empowerment; harsh power
sources have no effect.
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e While soft power sources positively affect the cultures of task-oriented, success-
oriented, and support-oriented; it affects bureaucratic culture negatively. Harsh power
sources do not affect the cultural dimensions of the school.

e While soft power sources positively affect the psychological climate; harsh power
sources have no effect.

e While success-oriented culture and task-oriented culture have positive effects on
psychological empowerment; bureaucratic culture and support-oriented culture do not
affect psychological empowerment.

e While success-oriented culture, task-oriented culture, and support-oriented culture
affect the psychological climate positively; bureaucratic culture does not affect.

e Psychological climate positively affects psychological empowerment.

However, when all the variables are added to the model, the power sources of school
principals affect the psychological climate through school culture. Similarly, the power sources
of school principals affect the psychological empowerment levels of teachers through both
school culture and psychological climate. Because when power sources of school principals and
school culture, psychological climate, and psychological empowerment are analyzed one by one,
power sources affect variables different levels. However, when a strong variable such as a school
culture that affects the entire functioning of the organization and employees is added to the
model, the direct effect of power sources of school principals on psychological climate and
psychological empowerment disappears. School principals' power psychological affect
psychological climate and psychological empowerment through school culture. This result
actually has proved to us once again how effective school culture is in the organization.

As a result of the research, the psychological of soft power (expertise, informational,
loyalty, and charisma) affect the culture of support-oriented, culture of success-oriented and
task-oriented positively and significantly, while negatively affecting the bureaucratic school
culture. This result is predictable; because, in a school dominated by bureaucratic culture, a
more central structure and a stiff hierarchy draw attention (Ozdemir, 2012). Therefore, it can be
said that the administrators who mobilize their teachers with their expertise or charismatic
features do not need a prescriptive and strict structure inherent in the bureaucratic culture and
this situation is reflected in the existing culture of the school.

According to another result of the research, soft power psychological such as
informational, loyalty, expertise and charisma power does not directly affect the psychological
climate and psychological empowerment This result is not compatible with other research
findings in the literature. Because, the psychological climate is expressed as the whole of the
attitudes and reactions related to the organization that the individual is in and the power
psychological used by managers affect the attitudes, behaviors, and responses of the employees
(Altinkurt, Yilmaz, Erol and Salali; 2014; Atmaca, 2014, Ozcan, Caglar, Karatas and Polat, 2014;
Yilmaz and Altinkurt, 2012). When the psychological climate perceived by teachers and the
psychological of power used only by their administrators is examined, it is seen that the power
sources affect the psychological climate, but when analyzed together with the school culture
variable; it was observed that the power resources used by the manager did not affect the
psychological empowerment of the teachers. The reason for this is that school culture is a very
dominant variable and it affects psychological empowerment with its own dynamics by
neutralizing the effects of the power resources used by the administrators when it comes into
play.

In the research, support-oriented culture, success-oriented culture, and task-oriented
culture positively affect the psychological climate. In schools where the culture of support is
dominant, mutual respect, understanding, and cooperation are observed among the employees.
(Sezgin, 2010; Ozdemir, 2012). The focus of organizational behavior is the support given to the
employees (Aydin, 2010). The basic element of educational organizations is human, in this case,
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it does not seem possible that the psychological climate consisting of individuals' opinions and
feelings will not be effective in schools. If there is a developed culture of support, success, and
duty in schools, it can be thought that this situation directly affects teachers' perception of the
psychological climate.

Demir (2010) stated that the level of psychological empowerment depends on the
strength of the organizational culture. Bolat, Bolat, and Yiiksel (2016) stated that a hierarchy
culture has a positive effect on psychological empowerment. Emet (2006), on the other hand,
revealed that the effect of organizational culture on psychological empowerment remains
limited. In this study, the research findings reveal that the culture of task-oriented and the
culture of success-oriented positively affect psychological empowerment. In this case, it is
possible to say that directing the organizations according to the support and goals of
psychologically strengthens teachers.

Another result of the research is that my psychological climate positively affects
psychological empowerment. In this case, when teachers' personal perceptions about their
schools are positive, their job competencies and effects are also positively affected. This result is
important since there is no other study in the literature that examines the relationship between
psychological climate and psychological empowerment.

The variables of power sources, psychological empowerment, school culture, and
psychological climate were generally often tried to be associated in binary and it was observed
that the variables affect each other. However, it is an important result that there is no other
study evaluating the four variables together and that the school culture variable is the most
dominant and effective variable in the psychological empowerment of teachers.
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Ozet:

Bu arastirma, psikolojik gliclendirmeyi etkiledigi disiiniilen okul ydneticilerinin
glic kaynaklar, okul kiiltiirii ve psikolojik iklimi hakkinda bir ¢tkarim yapmak
amactyla hazirlanmstir. Calisma, oOnerilen kavramsal modeli test etmek icin

korelasyon arastirma modeline gére tasarlanmus, yiiriitilmis ve bu model Yapisal E-Uluslararast Egitim
Esitlik Modeli (SEM) ile test edilmistir. Arastirmaya 358 égretmen (252 kadin ve 97 Arastirmalart Dergisi,
erkek) katdmustir. Bulgular uyum indekslerine gdre degerlendirilmis ve yaptan Cilt: 11, Sayt: 2, 2020, s5.68-91

modifikasyon sonucunda modelin uyum degerlerinin miikemmel diizeyde oldugu
tespit edilmistir (x?=5.766; df=7; p=.567; x*/df=.824; SRMR= .021;, GFI=.995;
AGFI=981; NFI=.994; TLI=1.000; CFI=1.000; RMSEA=.000). Elde edilen modele
gére; okul miidiirlerinin kullandiklar yumusak glic tiirleri, psikolojik gticlendirmeyi DOI: 10.19160/ijer.751727
olumlu etkilerken, sert gtic tiirleri psikolojik gticlendirmeyi etkilememektedir.
Yumusak glic tirleri, gérev kiltirind, basart kiiltiiriinii ve destek kiiltiiriinii
olumlu etkilerken, blirokratik kiiltiirii olumsuz etkilemektedir. Sert glic tirleri,
okulun kiiltiirel boyutlarint etkilememektedir. Yumusak glic tiirleri, psikolojik iklimi
olumlu etkilerken; sert glic tiirlerinin etkisi bulunmamaktadir. Basart kiiltiiri ve
gbrev kiiltird, psikolojik gliclendirmeyi olumlu etkilerken, biirokratik kiiltir ve
basart kiltiirti, psikolojik gtiglendirmeyi etkilememektedir. Bagart kiiltiird, gérev
kdiltiirii ve destek kdiltiird, psikolojik iklimi olumlu etkilerken; biirokratik kiiltiir
etkilememektedir. Psikolojik iklim, psikolojik gliclendirmeyi olumlu etkilemektedir.
Arastirma sonucunda okul kiiltiiriiniin psikolojik iklim ve psikolojik gliglendirmeyi
etkileyen 6nemli bir faktor oldugu gérilmdistiir.
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Problem: Arastirmalar, psikolojik gliclendirme sayesinde calisanlarin érgiitlerine daha fazla bagl:
olduklarint (Avolio, Zhu, Koh ve Bhatia, 2004, Liden, Wayne ve Sparrowe, 2000) ve daha lretken
olduklarint (Martin ve Bush, 2006, Cavus ve Akgemci, 2008) ortaya koymuslardir. Ancak
alanyazinda psikolojik gliclendirmeyi etkileyen édnciil degiskenleri belirlemeye yonelik calismalarin
fazla yapumadigi goriilmektedir. Bu ¢calismada, psikolojik gliclendirmeyi etkiledigi diisiiniilen okul
yoneticilerinin glic kaynaklar, okul kiltiirii ve psikolojik iklimi lzerinde durulmus ve Sekil 1'de
verilen teorik bir model 6nerilmistir.

Sekil 1'de verilen kavramsal modele gére;
v’ Gl tirleri, okul kiiltiiriind, psikolojik iklimi
/ ve psikolojik gticlendirmeyi etkilemektedir.

v’ Okul kiltiirt, psikolojik  gliclendirmeyi
Giig tiirleri etkilemektedir.

v' Okul kaltdrd, psikolojik iklimi

etkilemektedir.
v' Psikolojik iklim, psikolojik gliclendirmeyi
etkilemektedir.
Sekil 1. Kavramsal model v’ Glg tirleri ile okul kiiltiirii birlikte, psikolojik
iklimi,

Glic tirleri ile okul kilttirii birlikte, psikolojik gliclendirmeyi,

Glic tiirleri ile psikolojik iklim birlikte, psikolojik gliclendirmeyi,

Okul kiilttirii ile psikolojik iklim birlikte, psikolojik gliclendirmeyi,

Glc¢ tirleri ile okul kiltirti ve psikolojik iklimi birlikte, psikolojik gliclendirmeyi
etkilemektedir.

AN NEANEAN

Yontem:

Bu calismada bagimli ve bagumsiz degiskenler arasindaki iliskileri aciklamak icin korelasyon
arasturma desenine gére tasarlanmis ve yiiritilmistir. Kavramsal model ile toplanan veriler,
Yapisal Esitlik Modeli'nde (SEM-SEM) test edilmistir. Calismaya katilan 349 dgretmenin %72.2'si
(252) kadwin, %27.8'i (97) erkektir. Arastirmada veriler, Brown ve Leigh (1996) tarafindan
gelistirilen, Argon ve Limon (2017) tarafindan Tiirkceye uyarlanan Psikolojik iklim Olcegi (PIO),
Terzi (2005) tarafindan gelistirilen Okul Kiiltiirii Olcegi (OKO), Aslanargun (2009) tarafindan
gelistirilen Giic Tiirleri Olcegi (GTO) ile Spreitzer (1995) tarafindan gelistirilen ve Siirgevil, Tolay ve
Topoyan (2013) tarafindan Tiirkceye uyarlanan Psikolojik Giiclendirme Olgegi (PGC) aractligiyla
toplanmustur.

Bulgular: Onerilen kavramsal model, toplanan verilerle test edilmistir. Modeli degerlendirmek icin
regresyon yol katsaylart ve uyum indeksleri incelenmistir. Anlamlt olmayan regresyon yol
katsaylart modelden silinmis, yeniden analiz yapumis ve dl¢ciim modelinin miikkemmel uyum
gosterdigi tespit edilmistir (x?=5.766; df=7; p=.567; x%/df=.824; SRMR= .021; GFI=.995; AGFI=981;
NFI=.994; TLI=1.000; CFI=1.000; RMSEA=.000),.

90



e-International Journal of Educational Research, Vol: 11, No: 2, 2020, pp. 68-91

YGT: Yumusak
glc tirleri, DK:
Destek kultdrd,
BK: Basari
kaltdra, B_K:
Burokratik kiltdr,
GK: Gorev
Kdltard, Pi:
Psikolojik iklim,
PG: psiklojik
glclendirme.

Sekil 2 Olciim modeli

Sekil 2'ye gére; yumusak glic tiirleri, destek kiiltiiriind, basaru kiiltiiriinii ve gérev kiiltiriint olumlu
yonde etkilerken, biirokratik kiiltiirii olumsuz ybnde etkilemektedir. Yumusak glic tiirleri ile destek
kdltird, basart kiiltiirii ve gorev kiiltirii birlikte, psikolojik iklimi olumlu yénde etkilemektedir.
Biirokratik kultir, psikolojik iklimi etkilememektedir. Yumusak glic tirleri ile gérev kiiltiird,
yumusak glic tirleri ile destek kiltiird, basart kiltiirii, gérev kiltiirti ve psikolojik iklim birlikte,
psikolojik gliclendirmeyi olumlu yénde etkilemektedir.

Sonug¢ ve Tartisma: Ulasilan dl¢iim modeline gére; okul midiirlerinin yumusak giic kaynaklar
psikolojik gliclendirmeyi olumlu y6nde etkilerken; sert glic kaynaklarinin psikolojik gliclendirmeyi
etkilemedigi belirlenmistir. Yumusak giic kaynaklart gérev odakli, basart odakli ve destek odaklt
kdltirleri olumlu yénde etkilerken; biirokratik kiiltiirii olumsuz etkiledigi tespit edilmistir. Sert gti¢
kaynaklarinin okulun kiiltiirel boyutlarint etkilemedigi bulunmustur. Yumusak glic kaynaklart ise
psikolojik iklimi olumlu ydnde etkilerken; sert giic kaynaklarinin psikolojik iklimi etkilemedigi
gorilmustr. Basart odaklt ve gérev odakli kiiltiiriin psikolojik gliclendirme lizerinde olumlu etkileri
olsa da biirokratik kiltiir ve destek odakli kiltiiriiniin psikolojik gliclendirmeyi etkilemedigi
sonucuna ulasitmustir. Basart odaklt kiiltiir, gérev odakli kiiltiir ve destek odaklt kiiltiir psikolojik
tklimi olumlu yénde etkilerken; blirokratik kiiltiiriin psikolojik iklimi etkilemedigi saptanmustir.
Ayrica, psikolojik iklimin psikolojik gliclendirmeyi olumlu ydnde etkiledigi belirlenmistir. Ancak,
tim degiskenler modele eklendiginde, okul mudiirlerinin glic kaynaklarinin okul kiiltiirii yoluyla
psikolojik iklimi etkiledigi gérilmlstiir. Benzer sekilde, okul mudiirlerinin glic kaynaklart hem okul
kultiirii hem de psikolojik iklim yoluyla 6gretmenlerin psikolojik gliclendirme dlizeylerini etkiledigi
belirlenmistir. Ciinkii okul mdiidiirlerinin gli¢ kaynaklari, okul kiltiirti, psikolojik iklim ve psikolojik
gliclendirme degiskenleri tek tek analiz edildiginde, glic kaynaklart diger degiskenleri farkl
diizeylerde etkilemektedir. Bununla birlikte, Orglitiin tiim isleyisini ve c¢alisanlarin davranislarint
etkileyen okul kiiltirii gibi gliclii bir degisken modele eklendiginde, okul miidiirlerinin gii¢
kaynaklarinin psikolojik iklim ve psikolojik gliclendirme tizerindeki dogrudan etkisinin ortadan
kalktig tespit edilmistir. Okul miidiirlerinin yumusak gli¢c kaynaklarinin, okul kiltiiri aracligiyla
psikolojik iklimi ve psikolojik gliclendirmeyi etkiledigi ortaya ¢ikmustir. Bu sonug aslinda okul
kdilttirtiniin okullarda ne kadar etkili oldugunu bize bir kez daha kanttlamustir.
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Abstract:

The aim of this study is to examine the effects of activities applied to students on
reading and writing attitudes and to evaluate the activities made by the parents.
Mixed method was used in this study, where qualitative and quantitative methods
were used together. The qualitative dimension of the research is to evaluate the
activities carried out for the students by the parents. For this purpose, a semi-
structured interview form was used. In the quantitative dimension of the study, a
single group pre-test and post-test weak experimental design were used to examine
the effects of the activities prepared to improve students' attitudes towards reading
and writing. After the t-test (Paired Samples t-Test) of 29 students in the study group
to determine whether there was a difference between pre-test and post-test results
of reading and writing attitudes, the average of pre-test scores before the
experimental study. There was a significant difference between the mean posttest
scores after the experimental study. Test results show that experimental study has a
significant effect on reading and writing attitude. Test results show that the
experimental study has a significant effect on the reading and writing attitudes.
Besides, interviews were made with student’ parents and their opinions about the
experimental study were obtained. Based on the views of parents, it can be said that
the experimental study has achieved its goals and succeeded to a large extent.

E-International Journal

of Educational Research,
Vol: 11, No: 2, 2020, pp. 92-104

DOI: 10.19160/ijer.706766

Received: 2020-03-20
Keywords: Primary school, Primary school students, Reading attitude, writing Accepted: 2020-06-15
attitude

Suggested Citation:

Eminoglu, N. &. Baggeci, B. (2020). Investigation of Change in Reading and Writing Attitudes of Primary School Students,
E-International Journal of Educational Research, Vol 11, No 2, 2020, pp. 92-104 DOI: 10.19160/ijer.706766

1 This research was produced from a master's thesis called “Investigation of Change in Reading and Writing Attitudes of Primary School
Students”.

Nida Eminoglu, “Investigation of change in reading and writing attitudes of primary school students” Danisman: Dog. Dr. Birsen BAGGECI,
Gaziantep Universitesi / Egitim Bilimleri Enstitiisti / Egitim Bilimleri Anabilim Dali / Egitim Programlari ve Ogretim Bilim Dali
Sayfa:133s.Y11:2019

© 2020 E-International Journal of Educational Research,



e-International Journal of Educational Research, Vol: 11, No: 2, 2020, pp. 92-104

INTRODUCTION

The acquisition of reading and writing is basically a skill and habit gained in formal education. If
students have not acquired these important skills during their school years, it will be very difficult
for them to achieve in their adulthood. Reading and writing attitudes have a great effect on the
habit of these skills. Smith (1990) defined reading attitude as a mental behavior triggered by
emotions, which determines the time of reading, prolongs or decreases reading time (cited in
Basaran, Ates, 2009 p.77). A strong desire to write is as significant as the ability of the student to
use their writing skills. Having a desire for writing also requires a positive attitude towards writing
(Kirmizi, 2009). Positive attitudes toward reading and writing should be instilling in childhood.
The most important elements of a favorable manner are teachers and parents.

In the literature, studies were conducted to investigate reading attitudes and behaviors of
students (For example, Kurulgan and Cekerol, 2008; Arslan, Celik and Celik, 2009; Oguz, Yildiz and
Hayirsever, 2009). The common finding obtained as a result of these studies is that the reading
attitudes and behaviors of students at every level are generally below the desired level among
Turkish students. International exams also support this finding. It is possible to determine the
striking results of the success of reading education in Turkey from international measurements. In
2016, in the Program for International Student Assessment (PISA), which is held by the
Organization for Economic Cooperation and Development (OECD) and measured the success of
countries with the participation of 18 million students, below 15 years old, from 64 counties,
Turkey was ranked as the 50" out of 72 countries while ranking lower in the reading section. In
reading, Singapore, Hong Kong (China), Canada and Finland were ranked on the top. International
exams reveal Turkey's shortcomings in reading. 35 countries, including Turkey, participated in
PIRLS (2001) (Progress in International Reading Literacy Study). In the ranking of the scores, Turkey
was ranked 28™ out of 35 countries.

It is observed that most of the studies on reading and writing attitudes in Turkey are studies
that aim to describe the current situation. It was observed that there were studies that investigated
the reading and writing attitudes of primary school students, studying between 1t and 6™ grade
(Yildiz and Kaman, 2016), studies that investigated the relationship between reading motivation
and attitude, and reading comprehension in 5" and 6'"-grade students (Karahan, 2016), and
studies that the relationship between the academic achievement of primary school students in
Turkish course, and writing tendencies (Bas and Sahin, 2012). When the related literature was
examined, it was observed that there were studies conducted internationally. In a study conducted
by Wittrock (2003), it was aimed to improve the reading attitudes of 8"-grade students. At the
conclusion of the study, it was found out that the students demonstrated a development of
comprehension that was above the average by free reading in addition to improvements in
reading activities and reading attitudes.

Edmunds and Bauserman (2006) conducted a study that aimed to determine the effects of
teachers and education processes on reading attitudes while Curenton and Justice (2008)
conducted a study to determine the reading skills of children whose families had low incomes.
Evans and Shaw (2008) conducted a study to determine the effects of conducting reading activities
with family on children’s reading skills while Cottone (2013) conducted a study that aimed to
reveal the relationship between mothers’ education level and reading beliefs, and children’s early
literacy skills.

It was observed that scientific studies on improving reading and writing attitudes were
insufficient although these are such important subjects in Turkey. Karadag (2014) found that the
theses conducted in our country are mostly limited to the studies that describe the current
situation related to reading habits, interests, and attitudes; and he also obtained that there are no
studies in the form of action, experimental and longitudinal studies. In the literature, it is seen that
besides there are highly limited experimental studies to improve reading and writing attitudes
and there is no experimental study involving the participation of educational stakeholders such
as students, parents, and teachers. There is a need to carry out activities that will improve the
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reading and writing attitudes of the students in a positive way, in a planned way apart from the
Turkish lesson, and include many elements such as the participation of the parents of the students.
The niche in the relevant literature has been decisive in shaping the current research.

In this study, it was aimed to improve reading and writing attitudes of primary school
second-grade students through activities based on teachers' opinions and the participation of
parents of students in the process. Based on this idea, the problem sentence of the research is
expressed as follows. How can reading and writing attitudes of second-year students in primary
school be improved by activities based on the opinions of classroom teachers and the
participation of parents of students in the process? In this study, pre-test and post-test results of
second-grade students' attitudes towards reading and writing after 10 weeks of activity and
parental views about the effect of activities on students will be tried to be determined and also
what can be done to improve reading and writing attitudes will be determined. The aim of this
study is to plan and implement activities to improve reading and writing attitudes of 2"4-grade
students in addition to evaluating the effects of these activities on students’ reading and writing
attitudes via attitude surveys and parents’ opinions. Within the framework of this aim, answers to
the following questions were investigated.

1) Is there a significant difference between the reading attitude pretest and posttest

results conducted before and after the experimental study?

2) lIsthere asignificant difference between the writing attitude pretest and posttest results

conducted before and after the experimental study?

3) What are the perceptions of parents towards the reading attitudes of the students

included in the experimental group of the experimental study?

4) What are the perceptions of parents towards the writing attitudes of the students

included in the experimental group of the experimental study?

METHOD

Mixed-method research design which includes qualitative and quantitative methods was used in
the current study. The research was conducted on the basis of mixed method research, which was
defined as the research in which the researcher collected and analyzed data, combined the
findings, and concluded qualitative and quantitative research methods by Tashakkori and Creswell
(2007). In this research, intertwined patterns, one of the mixed methods, were used. Quantified
and qualitative data can be used sequentially or simultaneously in an embedded pattern called
nested pattern by Creswell and Clark (2014).

In the study, the qualitative research method was adopted to evaluate the activities
conducted for the students through the perceptions of the parents. While the qualitative research
method provides detailed and in-depth data collection, it also enables to reveal the participants’
individual perceptions, experiences and perspectives directly (Buyukoztirk, Cakmak, Akgun,
Karadeniz ve Demirel, 2016). While the qualitative dimension of the research has constituted by
the interviews which were made with classroom teachers; the quantitative part of the research was
formed with the attitude scale which was used to measure the effectiveness of the 10 week
activities conducted with the students.

Activities were implemented to improve students' reading and writing attitudes and these
activities were also used to evaluate the effects of the pre-test and post-tests of the reading and
writing attitude scales. The quantitative data gathered from pre-test and post-test results were
supported by qualitative data obtained from the interviews of the parents of the students. This
dimension of the research was constituted with case study design, one of the qualitative research
designs. A case study is a research method based on how and why questions, which allows the
researcher to investigate in depth a phenomenon or event that he or she cannot control (Yildirim
& Simsek, 2016). In the quantitative dimension of the study, a single group pre-test and post-test
weak experimental design were used to examine the effect of the activities prepared on students
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‘attitudes towards reading and writing to improve students' attitudes towards reading and writing.
In this model, both pre-test and post-test measurements are made (Karasar, 2009). The reason for
using this design in the study was the fact that the researcher was the form teacher of the
classroom that constituted the experimental group. Therefore, the only group included in the
study is the teacher’s own classroom.

Participants

For the qualitative and quantitative aspects of the study, the participants, including students
and parents, were explained under two subsections. The characteristics of the study group formed
from the parents of the students for the qualitative aspect of the study were presented below.

When the education levels of the mothers of the students, who formed the experimental
group with 29 students and subjected to the experimental study, it was discovered that 51.7% of
the mothers were primary school graduates while 17.2% of them were literate in addition to 13.8%
of the mothers who were secondary school graduates, 10.3% of the mothers who were illiterate
and 7% of the mothers who were high school graduates. While 96.6% of the mothers of the
students were housewives, 3.4% of them were working.

When the education levels of the fathers of the students included in the experimental
group, it was determined that 48.3% of the fathers were primary school graduates while 17.2% of
them were secondary school graduates in addition to 13.8% of the fathers who were high school
graduates, 10.3% of the fathers who were university graduates, 7% of the fathers who were
illiterate and 3.4% of the fathers who were literate. It was also revealed that 51.72% of the fathers
of the students were workers while 17.24% of them were unemployed in addition to 17.24% of
the fathers who were officers and 13.80% of the fathers who worked in other professions.

The experimental group, which was subjected to the experimental study, consisted of 17
female and 12 male students. By using Student Information Form, the number of books, except
for the course books, in the houses of the students were determined. The numbers of the books
in the houses of the students, which were included in the experimental group, were presented
below.

Table 1. The number of books in the houses of the students included in the experimental group

Number of books in houses Frequency (f) Percentage (%)
Between 1-5 13 448

Between 6-25 11 38

Between 26-50 4 13.8

51 and higher 1 34

Total 29 100

When the numbers of books in the houses of the students who were included in the
experimental group were examined, it was observed that 44.8% of them had between 1 and 5
books while 38% of them had between 6 and 25 books in addition to 13.5% of the students with
between 26 and 50 books and 3.4% of the students with 51 books and higher.

The school where the experimental study was conducted is a state school that is located in the
Perilkaya district of the Sahinbey county in the city of Gaziantep and the school is regarded as an
obligatory service school.

Data Collection Instruments
The data collection tools used in this study are as the following:

e  Prior to the experimental study, “Student Information Form" was conducted concurrently
with the pretest in order to obtain information from the sample group, such as gender,
parents’ education level, socioeconomic level and the number of books in the house.

e Reading Attitude Survey: to determine the attitudes of the students towards reading, the
Reading Attitude Survey (15%-6"" grades), which was developed by McKenna and Kear
(1990) and adapted into Turkish by Kocaaslan (2014) was employed. The Cronbach alpha
coefficient of the reading attitude survey was calculated as 0.800. This indicates that the
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survey has a highly reliable reliability coefficient and the reliability level of the survey in
determining reading attitudes demonstrates that high accurate results can be obtained.

e Writing Attitude Scale: In this study, the Writing Attitude Scale (2"-6'" grades), which was
developed by Graham, Berninger and Fan (2007) was employed to determine the
attitudes of the students towards writing. The items of the researchers, who developed
the scale to measure attitudes towards writing, were adapted into Turkish by Goger (2014).
The Cronbach alpha coefficient of the writing attitude scale was calculated as 0.538. When
the measurement values were examined, it was observed that the scale had a rather low
level of reliability coefficient. The reason for that could be the fact that the size of the
sample of the study (29 students) was small.

e Asemi-structured interview form was used as a data collection tool to be conducted with
the parents in order to obtain the required data to evaluate the experimental study. The
interview form consisted of two open-ended questions.

Data Collection

In the study, a semi-structured interview form was used as a data collection tool in order to
evaluate the activities conducted for the students by the parents. In the preparation of the
interview forms, conceptual information obtained from the literature revive on the subject, data
collection tools in previous related studies and expert opinions were regarded as fundamentals.
Opinions and perceptions of the interviewees were consulted without interfering with the
expressions or thoughts of the interviewees. During the interviews, within the knowledge of the
interviewees, sound recording and short note-taking on the interview form were practiced. In the
study, the data obtained from the interviews conducted with the parents were analyzed by content
analysis. Primarily, the data obtained from the interviews with parents were dictated. The codes
that were collected under themes were assigned frequencies (f) and percentages (%). The codes
that were similar to each other were gathered under the framework of certain concepts and
themes, enabling the data to be understood easily. Analysis of the qualitative research data by
content analysis was conducted with the steps of coding the data, finding the themes, arranging
codes and themes, and identifying and interpreting the findings.

In the study, a normal distribution test was conducted to determine the statistical method
to be used in the analysis of the data collected about reading and writing attitudes. The data
regarding the reading and writing attitudes, which were obtained from the experimental group
and which demonstrated normal distributions, were analyzed by parametric tests. In the SPSS
statistical software, to investigate the effects of the activities conducted during the experimental
study on the students’ reading and writing attitudes, a t-test was conducted. The parametric test
conducted to reveal whether there is a statistically significant difference between the means of
the data obtained from two consecutive measurements on the same data source is called t-test
(Paired Samples t-Test) for related (dependent) samples (Can, 2016 p.136). In addition to statistical
significance, effect size (eta-squared value) was calculated.

Validity and Reliability Precautions

The interview form, which was developed by reviewing the literature and as a result of the
content analysis of the answers given to the open-ended questions for the interviews conducted
after the experimental study, was presented to two academics in the field of educational sciences
as well as two teachers in order to obtain expert opinion for content validity. In line with the
perceptions obtained from these individuals, the interview form was finalized after the necessary
revisions. Themes (categories) were created by classifying the answers given to the open-ended
questions. The themes were individually coded by two researchers, and they were presented to
an experienced academic on the subject of qualitative research methods for re-coding. In this
way, it was attempted to ensure the consistency (internal reliability) of the study. By making direct
quotations, it was attempted to get to the bottom of the answers. In the literature, it is emphasized
that the reliability of a study can be improved by consulting to expert opinion, answering by direct
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quotations, employing diversification and including more than one researcher (Yildirm and
Simsek, 2016 p. 276). To improve the internal reliability of the study, the interviews conducted
with the parents were recorded by using sound recording devices in addition to taking notes to
collect the data without loss. To ensure the reliability of the study, the reliability formula of Miles
and Huberman (2015) was used and the intercoder reliability was calculated as 0.80.

FINDINGS AND DISCUSSION

In this section, the findings regarding the research problem were presented. The “Reading Attitude
Survey and Writing Attitude Scale” were implemented as the pretest to collect the measurements
regarding the dependent variable of the participants who were subjected to the experimental
study, and the scores obtained from these scales were used as the pretest scores. Following the
implementation of the experimental study, the “Reading Attitude Survey and Writing Attitude
Scale” were implemented again and the results were evaluated as the posttest results. To discover
the effects of the activities conducted during the experimental study on the students’ reading
attitudes, a t-test was conducted. The findings regarding the test results were presented in the
table below.

Table 2. Findings related to the pretest-posttest results of the reading attitude survey

Measurement N X S Sd T P
Reading-pretest 29 58.03 7.831 28 -7.453 .000
Reading-posttest 29 69.34 5.690

As a result of the paired samples t-test conducted to reveal whether there was a difference
between the pretest and posttest reading attitudes of the 29 students —which were included in
the experimental group of the experimental study— before and after the study, a significant
difference was observed between the mean score of the pretest (X =58.03) conducted before the
experimental study and the mean score of the posttest (X=69.34) conducted after the
experimental study [tg=-7.453, p<0.001]. The effect size calculated at the end of the test (d=1.384)
indicated that this difference was at a rather high level. Generally, in terms of the value of d, values
higher than 1 are interpreted as rather high while 0.8 is considered high followed by 0.5 as medium
and 0.2 as low (Can, 2016 p.141). This indicates that the activities conducted with the students in
the experimental group had a significant effect on the reading attitude. The findings related to
the effects of the experimental study on students’ writing attitudes were presented in the table
below.

Table 3. Findings related to the pretest-posttest results of the writing attitude scale

Measurement N X S Sd T P
Reading-posttest 29 14,03 2,872 28 -4,815 ,000
Writing-posttest 29 17,10 2,320

As a result of the paired samples t-test conducted to reveal whether there was a difference
between the pretest and posttest writing attitudes of the 29 students —which were included in the
experimental group of the experimental study— before and after the study, a significant difference
was observed between the mean score of the pretest (X =14.03) conducted before the
experimental study and the mean score of the posttest (X=17.10) conducted after the
experimental study [ts=-4.815, p<0.001]. The effect size calculated at the end of the test (d=0.894)
indicated that this difference was at a rather high level. This indicates that the activities conducted
with the students in the experimental group had a significant effect on the writing attitude. The
findings regarding the interview conducted after the experimental study with the parents of the
students included in the experimental group were presented below.
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Table 4. Findings related to the reading attitudes of the students

Improvement in Reading Attitude f %
Yes (I believe the reading attitude was improved.) 23 79,31
No (I believe the reading attitude was not improved) 6 20,69

Total 29 100

Following the interview conducted with the parents of the students included in the
experimental group of the experimental study, 79.31% of the parents stated that the reading
attitudes of their children were improved while 20.69% of the parents stated that the reading
attitudes of their children were not improved. The perceptions of the parents towards their
children’s improvement in reading attitudes were expressed as the following.

Participant P8:

“..Yes, | believe their reading attitudes were positively improved. My son reads his story for

three-four times to increase the circles in his reading worm”.

Participant P27:

“...No, he did not use to like reading in the past. He does not like it now. | constantly have to

warn him to read”.

The findings regarding the interview conducted after the experimental study with the
parents of the students included in the experimental group were presented below.

Table 5. Findings related to the writing attitudes of the students

Improvement in Writing Attitude f %

Yes (I believe the writing attitude was improved.) 24 82,76
No (I believe the writing attitude was not improved) 5 17,24
Total 29 100

Following the interview conducted with the parents of the students included in the
experimental group of the experimental study, 82.76% of the parents stated that the writing
attitudes of their children were improved while 17.24% of the parents stated that the writing
attitudes of their children were not improved. The perceptions of the parents towards their
children’s improvement in writing attitudes were expressed as the following.

Participant P8:

“...I believe the writing attitude of my child is improved. He writes in his diary every night

before he sleeps. Sometimes, when he does not remember what he did during the day, he

asks "Mother, what did we do today?".

Participant V23:

“..No, I don't think my child’s writing attitude is improved. He doesn't like writing in his

diary.”

DISCUSSION

As a result of the paired samples t-test conducted to reveal whether there was a difference
between the pretest and posttest reading attitudes of the 29 students —which were included in
the experimental group of the experimental study— before and after the study, a significant
difference was observed between the mean score of the pretest conducted before the
experimental study and the mean score of the posttest conducted after the experimental study.
The effect size calculated at the end of the test indicated that this difference was at a rather high
level. Additionally, a similar result was obtained from the pretest-posttest results for the writing
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attitude. As a result of the paired samples t-test conducted to reveal whether there was a
difference between the pretest and posttest writing attitudes of the 29 students —which were
included in the experimental group of the experimental study— before and after the study, a
significant difference was observed between the mean score of the pretest conducted before the
experimental study and the mean score of the posttest conducted after the experimental study.
The effect size calculated at the end of the test (d=0.894) indicated that this difference was at a
rather high level. This indicates that the activities conducted with the students in the experimental
group had significant effects on reading and writing attitudes.

Similar to this study, Wittrock (2003) aimed to improve the reading attitudes of 8""-grade
students through an 8-week study program. To discover the interest and attitudes of the students
before and after the study, questionnaire forms and student interview forms were used. During
the study, non-fictional texts and articles from the internet were used for students to read aloud.
The students were also provided with novels, comic books, magazines, and non-fictional books.
In conclusion, it was observed that the students demonstrated an improvement that was above
the average by free reading and there were improvements in their reading attitudes and reading
activities. As it can be seen in this study, maintaining reading and writing activities by planning
them separately from lessons improves students’ reading and writing attitudes. This study
supports the current study. Within this scope, from a general perspective, it is possible to conclude
from the findings of the study that a multifaceted education service can be conducted to improve
reading and writing attitudes separately from the Turkish course and it can be effective.

After the experimental study was implemented, a parents’ meeting was conducted to
evaluate the students’ reading and writing attitudes through the parents’ perceptions. In the
interview conducted after the implementation with the parents of the students included in the
experimental group of the experimental study, 79.31% of the parents stated that the reading
attitudes of their children were positively improved while 20.69% of the parents stated that the
reading attitudes of their children were not positively improved. Contrary to this finding, in the
study conducted by Oztiirk and Aksoy (2016) that investigated the reading habits of primary
school students by consulting to parents’ perceptions, it was reported that 64.8% of the children
had reading habits while 35.2% of them did not have reading habits. 74.1% of the parents stated
that they cooperated with their teachers to get their children to adopt reading habits while only
one-third of the parents (38.0%) stated that they demonstrated behaviors that could be role
models to their children in addition to a significant rate of the parents (74.1%) stating the
importance of reading and more than half of them (56.5%) constantly warning their children to
read.

In this study, based on the perceptions of the parents, it can be stated that the activities
aimed to improve reading and writing attitudes achieved success. Considering the facts that the
school where the experimental study was conducted was in an obligatory service region and the
socioeconomic status of the parents were low, informing parents and the efforts to include them
in the process played significant roles in the success of the experimental study that included
activities aimed at improving reading and writing attitudes of students. Within this scope, in a
general sense, based on the findings obtained from the conclusion of the study, it can be stated
that an educational service aimed at improving reading and writing attitudes can be conducted
and it can be effective.

CONCLUSION AND RECOMMENDATIONS

In the results of the t-test to determine whether there was a difference between the pre-test and
post-test results of the reading attitudes of 29 students in the experimental group it was seen a
significant difference [t28=-4.815, p<0.001] between the pretest scores (X=14,03) before the
experimental study and the mean posttest scores(X=17,10) after the experimental study. The
effect size (d=0,894) which was calculated at the end of the test shows that this difference is rather
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high. This situation shows that the activities applied to the students in the experimental group
have a significant effect on reading and writing attitudes.

At the end of the interview with the parents of the students in the experimental group
where the experimental study was applied it was seen that while 79.31% of the parents stated that
their children's reading attitude improved positively; 20,69% stated that their children's reading
attitude did not improve. Similar to this result, 82.76% of the parents stated that their children's
writing attitude improved positively; 17.24% stated that their children's writing attitude did not
change. In this context, it is possible to say that a multi-faceted teaching service aimed at
improving reading and writing attitudes can be performed and can be effective from the findings
obtained from the research in general. Based on the findings obtained as a result of the study, the
following suggestions aimed at improving students’ reading and writing attitudes were made.

Because the fundamentals of reading and writing attitudes are built in families, parents’
awareness should be raised to get their children to adopt this habit. Teachers should be role
models by primarily reading books and mentioning the books that they read. Open-air reading
times can be formed and reading environments and their shapes can be made attractive. Extra
time can be allocated to evaluate what students and teachers read. For this purpose, tools such
as book suggestion form can be used.

Important duties fall to teachers and parents in children’s development of positive reading
and writing attitudes. Parents should take it as a duty to get their children to gain positive attitudes
towards reading and listening by reading stories and tales to their children before they are at the
school ages. Parents can be role models for their children by reading books at home and family
reading times can be organized. On special occasions for the children (birthday, etc.) or important
days, the values of books can be hinted by giving books as presents or enabling the children to
give books as presents to their friends. By reviewing the time spent on devices such as televisions,
telephones, tablets, and computers, a part of this time can be allocated for reading and writing
activities with other family members. Children can be encouraged to buy books with a part of
their pocket money received from their parents. In fact, sparing a part of their pocket money to
buy books can enable children to build a "book fund”.

It is observed that the thesis studies conducted in Turkey were generally limited to
determining the present situation regarding the interest in reading, reading attitude and reading
habit while there were few experimental studies or action research studies. Starting from the
preschool period, programs can be developed for such a lesson aimed at reading and writing.
This program, which would be developed for reading and writing for 5-6 year olds in the preschool
period, and 1st, 2nd, 3rd and 4th grade primary school period, will help in improving reading and
writing attitudes of children.
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Ozet:

Bu arastirmanin amact égrencilerin okuma va yazma tutumunu gelistirmeye
yénelik uygulanan etkinliklerin, égrencilerin okuma ve yazma tutumlarina
etkisinin incelenmesi ve égrencilere yonelik yapulan etkinliklerin veliler tarafindan
degerlendirilmesidir. Nitel ve nicel yéntemlerin bir arada kullanddigt bu
calismada karma yéntem kullandmstir. Arastirmanin nitel boyutunu dgrencilere
yénelik yapilan etkinliklerin veliler tarafindan degerlendirilmesi olusturmaktadur.
Bu amacgla yart yapdandurdmus gériisme formu kullandmustur. Arastirmanin nicel
boyutunda 6grencilerin okuma ve yazmaya yénelik tutumlarint gelistirmek igin
hazirlanan etkinliklerin égrencilerin okuma ve yazmaya ydnelik tutumlarina
etkisinin incelendigi tek grup én test- son test zayif deneysel desen kullanimustur.
Deneysel calismanin uygulandigt denek grubunda bulunan 29 6grencinin ¢alisma
6ncesi ve sonrast okuma ve yazma tutumu éntest-sontest sonuglart arasinda bir
fark olup olmadigint ortaya koymak icin yapilan iliskili 6rneklemler icin t-testi
(Paired Samples t-Test) sonucunda, deneysel calisma 6ncesi yapilan éntest puan
ortalamast ile deneysel ¢alisma sonrast yapilan sontest puanlart ortalamast
arasinda anlamlu bir fark gériilmistiir. Test sonuglart deneysel ¢alismanin okuma
ve yazma tutumu lzerinde anlamlt etkisinin oldugunu gdéstermektedir. Ayrica
6grenci velileri ile goriisme yapilarak deneysel calisma hakkinda gérisleri
alinmustr. Veli gorislerine dayanarak deneysel ¢alismanin  blyiik 6lclide
amacglarina ulastigt ve basarilt oldugu séylenebilir.
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GENISLETILMIiS OZET

Problem: Bireyin okuma ve yazma edinmesi temelde 6rgiin egitimde kazanilan bir beceri ve
aligkanhktir. Ogrenciler okul yillarinda bu énemli becerileri edinmemisler ise, yetiskinlik dénemine
geldiklerinde edinmeleri ¢cok zor olur. Bu nedenle okuma ve yazmaya yonelik olumlu tutumlarin
cocukluk yillarinda kazandirilmasi gerekir. Bunun en énemli 6geleri de 6gretmen ve anne-babadir.
Alanyazinda okuma ve yazma tutumlarini gelistirmeye yonelik deneysel calismalarin oldukca sinirli
olmasinin yaninda 6grenci, veli, 8gretmen gibi egitimle ilgili paydaslarin bir arada katilimini iceren
herhangi bir deneysel calisma yapilmadigi gorilmektedir. Bu arastirmanin amaci égrencilerin
okuma ve yazma tutumunu gelistirmeye yonelik uygulanan etkinliklerin, 6grencilerin okuma ve
yazma tutumlarina etkisinin incelenmesi ve o6grencilere yonelik yapilan etkinliklerin veliler
tarafindan degerlendirilmesidir. Bu calisma ikinci sinif dgrencilerinin okuma ve yazma tutumlarini
gelistirmeye yonelik etkinlikler planlayip, uygulamak; bu etkinliklerin 8grencilerin okuma ve yazma
tutumlarina etkisini tutum &lgekleri ve 6grenci veli gorusleri ile degerlendirmeyi amaclamaktadir.
Bu amag cergevesinde bu calismada asadidaki sorulara yanit aranmustir;
e Deneysel calisma Oncesi ve sonrasi uygulanan okuma tutumu 6ntest-sontest sonuclari
arasinda anlamli bir farklilik var midir?
e Deneysel calisma dncesi ve sonrasi uygulanan yazma tutumu &ntest-sontest sonuglari
arasinda anlamli bir farklilik var midir?
e Deneysel calismanin uygulandigi deney grubunda bulunan &grencilerin okuma
tutumlarina iliskin veli gérusleri nelerdir?
e Deneysel calismanin uygulandigi deney grubunda bulunan &grencilerin yazma
tutumlarina iliskin veli goérisleri nelerdir?

Yontem: Nitel ve nicel yontemlerin bir arada kullanildigi bu calismada karma ydntem
kullanilmistir. Karma ydntem c¢esitlerinden ig ice desen kullanilmistir. Arastirmanin nitel boyutunu
ogrencilere yonelik yapilan etkinliklerin veliler tarafindan degerlendirilmesi olusturmaktadir. Bu
amagla yari yapilandiriimis goérisme formu kullanilmistir. Arastirmanin bu boyutu nitel arastirma
desenlerinden durum calismasi deseni ile desenlenmistir. Arastirmanin nicel boyutunda
ogrencilerin okuma ve yazmaya yonelik tutumlarini gelistirmek icin hazirlanan etkinliklerin
6grencilerin okuma ve yazmaya yonelik tutumlarina etkisinin incelendigi tek grup 6n test- son test
zayif deneysel desen kullaniimistir. Ogrencilerin okumaya yénelik tutumlarini belirleyebilmek icin
orijinali McKenna ve Kear (1990) tarafindan gelistiriimis olan ve Kocaaslan (2014) tarafindan
Tirkge'ye uyarlanan Okuma Tutumu Olgegi (1-6.siniflar) kullaniimistir. Ogrencilerin yazmaya
yonelik tutumlarini belirleyebilmek igin Graham, Berninger ve Fan (2007) tarafindan gelistirilmis
olan (2-6.siniflar icin) Yazma Tutumu Olcegi kullanilmistir. Olcegi gelistiren arastirmacilar yazma
tutumunu 6lgmeye yonelik maddeleri Goger (2014) tarafindan Tirkce'ye uyarlanmistir.

Bulgular ve Tartisma: Deneysel calismanin uygulandigi denek grubunda bulunan 29 6grencinin
calisma Oncesi ve sonrasi okuma tutumu éntest-sontest sonuclari arasinda bir fark olup olmadigini
ortaya koymak icin yapilan iliskili érneklemler icin t testi sonucunda, deneysel calisma dncesi
yapilan éntest puan ortalamasi (X =58,03) ile deneysel calisma sonrasi yapilan sontest puanlari
ortalamasi (X=69,34) arasinda anlamli bir fark gérilmustir [t28=-7.453, p<0.001]. Test sonucunda
hesaplanan etki blyukligu (d=1,384) bu farkin ¢cok bliyik dizeyde oldugunu gdstermektedir. Bu
durum, deney grubundaki 6grencilere uygulanan etkinliklerin, okuma tutumu tzerinde anlamli bir
etkisinin oldugunu gdstermektedir. Deneysel calismanin uygulandigi denek grubunda bulunan
ogrencilerin velileri ile uygulama sonrasinda yapilan gorismede ogrenci velilerinin %79,31i
cocuklarinin okuma tutumunun olumlu yénde gelistigini belirtirken; %20,69'u ¢cocuklarinin okuma
tutumunun olumlu yénde gelismedigini ifade etmislerdir.

Sonug ve Oneriler: Test sonuclari deneysel calismanin okuma ve yazma tutumu iizerinde anlamli
etkisinin oldugunu gdstermektedir. Test sonucunda hesaplanan etki blylkligu bu farkin ¢ok
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blytk dlzeyde oldugunu gostermektedir. Bunun yaninda yazma tutumu Ontest-sontest
sonuclarinda da benzer bir sonuc elde edilmistir. Ogrenci velileri ile gériisme yapilarak deneysel
calisma hakkinda gorusleri alinmistir. Veli goriislerine dayanarak deneysel calismanin 6grencilerin
okuma ve yazma tutumlarini gelistirmede etkili oldugu sdylenebilir. Bu baglamda genel olarak
arastirma sonucunda elde edilen bulgulardan okuma ve yazma tutumunu gelistirmeye yonelik
Turkce dersinden ayri bir sekilde ¢ok yonli bir &gretim hizmetinin yapilabildigi ve etkili
olabilecegini sdylemek mimkiindiir. ilkokulda &grencilerin okuma ve yazma tutumunu
gelistirmeye yonelik bir program gelistirilmesi dnerilmektedir.
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