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Türkiye’de İngilizce Öğretim Programının Değerlendirilmesi: Beceri ve 
Ödev Önerileri üzerine Bir Çalışma1 

Evaluating EFL Curricula in Turkey: A Study on Skills and Suggested 
Assignments 

Reyhan AGCAM2 & Muzaffer Pınar BABANOĞLU3 

Öz 

Türkiye’de 2012 yılında gerçekleşen eğitim reformunun ardından, İngilizce dersi öğretim programı, Avrupa Dilleri 
Ortak Çerçeve Programı temelinde 2017 yılında güncellenerek takip eden eğitim-öğretim yılında uygulanmaya 
başlanmıştır. Programda, önceliğin; okuma ve yazma gibi geleneksel olarak vurgulanan becerilerden ziyade iletişimsel 
becerilere verildiği belirtilmektedir. Bu çalışmada, güncellenen öğretim programında tanımlı kazanımlar ile ödev 
önerilerinin, programın iletişimsel amaçlarına ne ölçüde hizmet ettiği araştırılmıştır. Veriler, Milli Eğitim Bakanlığı’nın 
resmi internet sayfasında yayınlanmış bulunan İngilizce dersi öğretim programından elde edilmiş ve içerik analizi 
yöntemiyle çözümlenmiştir. Araştırma bulguları, kazanımların %86’sının konuşma ve dinleme becerilerini geliştirmeye 
yönelik tasarlandığını ve programın iletişimsel yapısı ile uyumlu olduğunu göstermiştir. Ödev önerilerinin ise, 
programın temel felsefesinin aksine, öğrenciler arasında işbirliği ve iletişim gerektirmediği, %76’sının öğrencilerin 
bireysel çabası temelinde yapılandırıldığı ortaya çıkmıştır. Çalışmanın, araştırmaya dayalı uygulama önerileri ile mevcut 
alan yazına katkı sağlayacağı düşünülmektedir. 

Anahtar Kelimeler: ingilizce öğretim programı, iletişimsel beceri, kazanım, ödev 

Abstract 

Subsequent to the 2012 educational reform in Turkey, English as a Foreign Language course curriculum was revised 
based on the Common European Framework of Reference for Languages (CEFR) in 2017, and put into practice in the 
following academic year. It is acknowledged in the programme document that the primary focus is on the 
communicative skills rather than traditionally emphasized skills such as reading and writing. The current research 
primarily investigated the learning outcomes and suggested assignments identified in the primary EFL curriculum to 
see to what extent they are designed to attain communicative objectives of the programme. The data were compiled 
from the programme document released on the official website of Ministry of National Education (MoNE), and 
administered to content analysis. The research findings displayed that 86% of the learning outcomes were designed 
to improve speaking and listening skills, indicating compatibility of the communicative nature of the programme. The 
suggested assignments were, on the contrary to the major philosophy of the programme, not designed to require 
collaboration and communication between and among the students since 76% of them were grounded on their 
individual work. The study is intended to contribute to the existing literature via research-driven implications reported 
here. 

Keywords: EFL curriculum, communicative skill, learning outcome, assignment 
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Extended Abstract  

Introduction: Turkey entertained a major educational reform in 2012, which entailed a transition from 8+4 system to 4+4+4 

system. Subsequent to this change, English as a Foreign Language course curriculum was revised based on the Common European 
Framework of Reference for Languages (CEFR) in 2017, and put into practice in the following academic year. It is acknowledged in 
the programme document that the primary focus is on the communicative skills rather than traditionally emphasized skills such 
as reading and writing. The rationale behind that statement is to raise students who will be able to use the target language for 
meaningful and communicative purposes in real life situations. The revised programme was evaluated by several scholars from 
different perspectives (Altan, 2017; Arıkan, 2017; Erdem, & Yücel-Toy, 2017; Kurt, 2017; Yücel et al., 2017; Aksoy et al., 2018; 
Canlıer & Tümen, 2018; Fişne et al., 2018). However, to the best of the researcher’s knowledge, no study has previously evaluated 
the whole curriculum (2nd to 8th grades) with a focus on learning outcomes and suggested assignments regarding the 
communicative objectives of the programme. So, in order to bridge the research gap, the current research primarily investigated 
the learning outcomes and suggested assignments identified in the primary EFL curriculum to see to what extent they were 
designed to attain communicative objectives of the programme. 

Method:  Two sets of data were compiled from the programme document released on the official website of Ministry of 
National Education (MoNE): Learning outcomes and suggested assignments. The former set was analysed to see whether the 
communicative skills (speaking and listening) were really emphasized over other skills such as reading and writing. The latter set 
was examined the nature of suggested assignments to reveal to what extent they require collaboration/ cooperation and 
communication between and among students. The findings were obtained through content analysis. 

Result:  The research findings displayed that 86% of the learning outcomes were designed to improve speaking and listening 
skills, indicating high compatibility with the communicative nature of the programme. This finding largely overlaps with the 
existing literature (Jin & Cortazzi, 2002; Mackenzie, 2002; Mihai, 2003; Koç, Işıksal & Bulut, 2007; Kırkgöz, 2008; Orafi & Borg, 
2009; Banegas, 2011; Zhang, 2012; Dubetz, 2014; Kırkgöz, Çelik & Arıkan, 2014; Altan, 2017; Yücel et al., 2017). The suggested 
assignments, on the contrary to the major philosophy of the programme, were not designed to require communication between 
and among the students since 76% of them were grounded on individual work. This finding is also in compatible with previous 
findings reported in Wallinger (1997) and Orafi (2008). 

Conclusion: Based on the research findings, it could be concluded that the revised EFL curriculum bares some discrepancies 
between the suggested assignments and communicative objectives as well as highlighted skills (speaking and listening) in the 
programme. As for practical implications, the curriculum designers might be recommended to take the overall objective of the 
programme and teachers’ views into account while outlining assignments in the curriculum. More specifically, assignments that 
promote collaboration/ cooperation among students and that encourage them to use the newly learnt language for 
communicative purposes might be integrated into the related curriculum. The curriculum designers might also be suggested to 
track scientific research conducted on curriculum and instruction at home and abroad, and to consider their results especially 
when they are supposed to revise a curriculum. Finally, EFL teachers could be suggested to develop their own teaching strategies 
and to modify the suggested assignments to overcome the weaknesses of the curriculum. The study was restricted to the 
investigation of the 2017EFL curriculum in Turkey with a focus on communicative objectives of the programme through document 
analysis method. In order to provide a better insight into the field, further studies might explore EFL curricula introduced at 
different levels of education in other countries through different data collection tools and analysis techniques. 
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1. Introduction 

In order to raise individuals needed for information society, taking individual differences such as capacity to learn, learning 
power, affective features and competences into account (Tezci, 2002), preparation of the physically and technologically well-
equipped learning environments and contemporary teaching programmes that meet the requirements of the age came to agenda 
(Doğan, 2010). Hence, school curricula should be differentiated, enriched and designed to uncover interests, talents and potential 
of the students (Doğan & Çetin, 2018) since making them aware of their potential and needs will contribute to their self-
actualization allowing them to use their strengths in appropriate fields (Doğan & Yıldırım, 2019). These mostly result in educational 
reforms and curriculum revisions in most countries regardless of their development level. In this concern, O’Neill (2010, p. 61) 
reported that ‘curriculum revision tends to benefit from initial, intensive dialogue between educational developers and academic 
staff, and that such initial interaction provides an important understanding of the context in which it occurs’. Due to its widespread 
use in various fields ranging from business and trade to dissemination of scientific developments and results of academic research 
as a lingua franca, English is probably the subject of which curriculum is revised more frequently than the others especially in 
primary education. Turkey is no exception in this sense as it has paid special attention to English language learning and teaching 
‘to maintain its communication with other countries and sustain its competitiveness in many fields in which English plays a crucial 
role (Kırkgöz, 2008, p. 311). Concerning the failure in learning English, Dubetz (2014, p. 104) advocate that ‘foreign language 
programs in public schools have not achieved this in practice that although the national foreign language standards reflect a 
commitment to developing learners’ ability to use a foreign language for communicative purposes’. The researchers note that the 
limited success of young adults in attaining communicative proficiency in English by the end of high school might be triggered by 
various factors as poor instructional materials, large classes, limited English proficiency of EFL teachers, the lack of a coherent 
scope and sequence for EFL curriculum, and an emphasis on grammar and translation in most college entrance exams. Strakšienė 
(2011, p. 126) advocates that pupils have to get involved in the learning activity through studying, purposeful accumulation of 
information, completion of practical creative assignments, and presenting their outcomes to others since listening to teacher’s 
explanation or watching demonstration alone will not suffice for the acquisition of the communicative competence. Therefore, 
the researcher argues that development of this competence should start in early schooling. In this concern, Johnstone (2009) 
asserts that the introduction of English as a compulsory subject at younger and younger ages is ‘possibly the world's biggest policy 
development in education’ (p. 33). Noting that the 1996 curriculum reform in Thailand required introduction of English from the 
very beginning of primary education with an initial focus on listening and speaking, Mackenzie (2002) reported significant 
improvement of students’ communicative abilities in the target language after the implementation of the new curriculum.  In 
Romanian context, Mihai (2003) remarks that the first attainment target identified in the revised EFL curriculum for 3rd to 9th 
grade subsequent to the 2001 education reform was the development of the ability to understand oral messages in the target 
language, followed by the ability to oral expression, ability to written expression, ability to understand cultural representations 
and of an interest for the study of English language and Anglo-Saxon civilization.  Likewise, Orafi and Borg (2009) inform that EFL 
curriculum for secondary education in Libya was revised in 2000 to “develop students’ oral communication skills” (p. 251). It was 
stated in the 2003 EFL curriculum in Spain that ‘the approach to be adopted was the communicative approach and that the main 
aim was to develop students’ communicative competence through skills, socio-pragmatic competence and linguistic competence’ 
(Banegas, 2011, p. 421). In Mexico, on the other hand, the EFL curriculum in public lower secondary schools has been based on a 
communicative language teaching approach since the 1990s, with a major focus on primary school students’ engagements, 
especially through music, movies, and video games to accomplish a range of communicative functions in English (Sayer & Ban, 
2014). Quite similarly, Gao et al. (2014) reported that English was offered as a compulsory subject in primary schools in 2001 and 
pedagogical initiatives such as communicative language teaching and task-based instruction have been promoted as part of 
curriculum reforms at all educational levels in China (p. 57). Lastly, Ramjoo and Barabadi (2015) acknowledge that the Ministry of 
Education in Iran has initiated some changes in English education with the introduction of new textbooks which advocate a 
communicative approach to English teaching in 2013.  

2017 EFL curriculum revision in Turkey  

English has been offered as a compulsory subject in primary and/ or secondary education programmes in Turkey since early 
1990s. The Ministry of National Education (MoNE) introduced an educational reform (Primary Education Law, Act N. 6287), in 
March 2012 in accordance with the general objectives of Turkish National Education as defined in Basic Law of the National 
Education (Act N. 1739). Based on the changes in English as a Foreign Language (EFL) education programme, the starting age to 
foreign language instruction was lowered from 9 to 7, and weekly class hours were increased from 2 hours to 3/ 4 hours in primary 
education. Thereby, ‘early introduction of foreign language instruction from Grade 2 was expected to demonstrate a strong 
accumulative effect which in turn could impact on all subsequent learning in a positive way’ (Altan, 2017, p. 768). Consequently, 
EFL curriculum for young learners was redesigned with the core focus on communicative skills (e.g. listening, spoken interaction 
and spoken production), and the latest draft of the programme was released on the official website of the Ministry of National 
Education (MoNE) in 2017. The revised document is roughly comprised of a general rationale, key competences and learning 
outcomes to be attained at the end of each academic year, suggested practices for testing and assessment of language skills, 
suggested contexts, tasks and assignments, and sample communicative functions and useful language items. As stated in the 
document, the new programme has been designed based on the principles and descriptors of the Common European Framework 
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of Reference for Languages: Learning, Teaching, and Assessment (CEFR), and it emphasizes language use in an authentic 
communicative environment. Therefore, as cited in major philosophy of the programme, use of English is emphasized in classroom 
interactions of all types, supporting learners in becoming language users, rather than students of the language, as they work 
toward communicative competence (CoE, 2001). In a similar vein, general objectives of the programme were grounded on the 
Communicative Approach that entails use of the target language not only as an object of study, but as a means of interacting with 
others; the focus is not necessarily on grammatical structures and linguistic functions, but on authentic use of the language in an 
interactive context in order to generate real meaning (Larsen-Freeman & Anderson, 2011; Richards, 2006). Furthermore, based 
on the requirements of CEFR-based foreign language programmes, the new EFL teaching programme is framed in terms of 
language skills which stand for objectives for each unit, linguistic realizations of those language skills by referring to grade and 
language proficiency and pedagogic dimensions, such as suggested contexts and tasks as well as sample assignments shaped by 
specific language strategy (O’Malley & Chamot, 1990; Oxford, 1990, 1996). Pursuant to these changes and general programme 
requirements, students attending state primary schools in Turkey are introduced EFL in their second year, and expected to attain 
A2 proficiency level in English upon their graduation. Figure 1 displays a screenshot taken from the 2nd grade EFL curriculum.  

 

Figure 1. A page from 2nd grade EFL teaching programme 

As seen in Figure 1, language skills, learning outcomes, and suggested assignments, which constituted the primary focus of the 
study, are identified for each unit. In the section of the curriculum structure, it is noted that ‘that each objective specified in 
learning outcomes can be fulfilled merely by addressing the language functions and their linguistic realizations’, and that ‘teachers 
and material developers exploit the suggestions to provide students with a wide range of learning repertoire addressing different 
learning styles and strategies’ (MoNE, 2017, p. 11). Nevertheless, it is considered beneficial to underline that English is taught as 
a foreign rather than a second language in Turkey. So, learning it in primary education is mostly restricted to three or four class 
hours at school unless the students have intrinsic motivation to spend time on it or they are motivated to do so by their parents/ 
siblings. Under such circumstances, attaining EFL proficiency is likely to become a challenge for them since they cannot recall the 
newly learnt language for a long time. Therefore, in order to bridge the gap between two weeks, and taking into consideration 
the major role ‘contextualized and communicative homework plays in English language teaching’ (Paudel, 2012 p. 56), the Turkish 
students are assigned certain tasks to reinforce the new language. In this respect, Kovalska and Prisyazhnyuk (2013) remark,  

‘A new challenge for a foreign language lecturer is the shift in emphasis in language teaching from a teacher-directed approach 
to a student-oriented one. Language learners must become more involved in managing their own learning (p. 65). It has been 
proved that most students are unlikely to learn everything they need to succeed in a class that meets for only a limited number 
of hours weekly’ (p. 71).   

Kumar (2006, p. 35-37) classified homework assignments into the following six categories: (i) practice type homework (to 
reinforce learning and help the student master specific skills), (ii) preparatory type homework (to introduce material that will be 
presented in future lessons), (iii) extension type homework (long-term continuing parallel class work), (iv) application type 
homework (enabling learners to establish a connection between skills and concepts with new concrete and abstract situations), 
(v) creative type homework (enabling learners to apply previously learned knowledge in a creative or imaginative manner), and 
(vi) cooperative type homework (enabling learners to work and learn cooperatively).  

Keeping the aforementioned revisions and introductory statements in the newly revised curriculum in mind, the suggested 
assignments were predicted to fulfil the communicative objectives of the curriculum, and to fall more into the category of 
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cooperative type assignments (Kumar, 2006), which require communication between and among students more than other 
categories. Hence, the current research was motivated to investigate the revised primary EFL curriculum with regard to 
communicative skills and suggested assignments identified for 2nd to 8th grades. It mainly concentrated on the distribution of the 
learning outcomes (LOs) across language skills to be attained for each grade in order to see whether communication skills are 
virtually emphasized over other skills such as reading, grammar and writing. Subsequently, it investigated to what extent 
suggested assignments serve the communicative purposes of the programme. Two research questions were constructed in line 
with the research objectives. 

1. Are communicative skills emphasized over other language skills in the revised primary EFL curriculum in Turkey? 

2. Do suggested assignments fulfil the communicative objectives of the revised primary EFL curriculum in Turkey? 

The following section is intended to offer findings of previous research conducted on similar aspects of curriculum 
development/ revision as well as assignments in Turkey and abroad.  

Previous Research  

English Jin and Cortazzi (2002) informed that the communicative aspects of language learning were emphasized in the newly 
introduced English curricula in China by the 1980s (cited in Xiohong, 2009). Investigating the fundamentals of the revised EFL 
curriculum in 2003, Koç, Işıksal and Bulut (2007) found that the new programme ‘promoted collaborative work and 
communication’ (p. 31). Kırkgöz (2008) portrayed the revised EFL curriculum following the 1997 educational reform in Turkey as 
‘innovative for introducing the communicative language teaching approach to teaching English within the Turkish context where 
the teacher-centred style of teaching had predominated’ (p. 311). Zhang (2012) reported that the national English curriculum 
introduced by the Chinese Ministry of Education in 2011 placed strong emphasis on oral communicative skills in EFL. Kırkgöz, Çelik 
and Arıkan (2014) indicated that the EFL program, which was revised based on the requirements of the 2005 educational reform 
in Turkey, ‘was designed to encompass a communicative approach to language teaching, highlighting the forms and lexis of English 
in real life contexts in order to create relevance in learners’ daily lives’. Yücel et al. (2017) analysed two and four EFL curricula for 
primary and secondary education, respectively in Turkey over the last 15 years. They indicated that curriculum design principles 
and the innovations in the field of language education were taken into consideration in the preparation of the programmes in 
concern. More specifically, they reported that the primary EFL curricula were compatible with the principles of curriculum design 
except for flexibility as they failed to satisfy the time proposed, and that the communicative approach was adopted in the latter 
but could not be completely understood and implemented by the teachers. Wiyono et al. (2017) revealed that implementing the 
communicative approach in language teaching did not significantly influence the students’ learning outcomes in the national 
examination.  

As for assignments, Wallinger (1997) concluded that students attending beginning-level foreign language classes tended to 
be given assignments that required more rote practice and allowed for only limited creative use of the language. In a more recent 
study, the researcher (2000) examined the role of homework in foreign language instruction and learning, and indicated that 
foreign language teachers at all levels felt strongly that homework is essential to language teaching and learning. In a similar 
fashion, Kovalska and Prisyazhnyuk (2013) conducted a longitudinal survey on home assignments with the participation of a group 
of Ukrainian university students and their lecturers at a technical university in Ukraine. They reported that the majority of the 
participating lecturers consider home assignment to be as important as the other class activities. Citing that communicative out-
of-class assignments facilitate learning through purposeful language use, Torres, Matamoros, Vargas and Pérez (2012) reported 
that ‘communicative out-of-class tasks enhance learners’ rate of response to homework assignments’, that ‘goal-oriented 
communicative tasks make students reflect on their own learning, and that homework complements the teaching and learning 
process when it fulfils the learners’ interests and needs’ (p. 229).  Conducting a study with pre-service teachers, Yavuz (2015) 
reported that the participants were of the opinion that more interactive and communicative homework such as puzzles task-based 
project type homework should be assigned to students. The researcher also noted that pre-service teachers prefer homework 
that does not direct learners’ attention to form such as grammar and structure but to the communicative aspects of language 
such as listening and speaking. Buga et al. (2014) probed the use of social media as a tool to improve communication competences 
of English and French learners in Romania. Accordingly, they created a Facebook account for a foreign language class where 
students’ digital home assignments are displayed to stimulate more involvement in the learning activity, mainly in the writing 
assignments. They reported positive results such as that students who had never written their homework before started 
responding on Facebook to a variety of communicative assignments. Amiryousefi (2016) investigated views of Iranian EFL teachers 
and learners on different aspects of English homework, and concluded that homework as a part of out-of-class learning can have 
beneficial effects as long as it focuses on all English skills and sub-skills and based on students’ needs and interests. In Japan, Yue 
(2016) carried out a longitudinal research with Japanese university students who were assigned to speak English after the 
communication classes as part of their homework, and reported that it was evaluated ‘beneficial’ by the students improving their 
fluency in the target language. Lastly, Sönmez-Ektem and Yıldız (2017) explored the role of the assignment in foreign language 
teaching based on teacher opinions, and revealed that most of the participants pay attention to give reinforcing homework 
assignments in order to improve secondary EFL students’ literacy skills, grammar and vocabulary. 
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2. Method  

Data were compiled from EFL Teaching Programme redesigned by MoNE in Turkey, and announced on the official website 
of the ministry. More specifically, two sets of data were created to include a total of 376 intended learning outcomes (ILOs), and 
124 suggested assignments identified in the programme. Data were analysed through document analysis method, a form of 
qualitative research in which documents are interpreted by the researcher to give voice and meaning around an assessment topic 
(Bowen, 2009), and which is particularly applicable to qualitative case studies –intensive studies producing rich descriptions of a 
single phenomenon, event, organisation, or program (Stake, 1995; Yin, 1994). In the current research, ILOs were initially tabulated 
for each grade, and classified into core language skills they are designed to improve: (i) listening, (ii) speaking, (iii) reading, and 
(iv) writing. Subsequently, the suggested assignments were analysed to reveal whether they are constructed to foster students’ 
communicative competence in EFL. Each assignment was coded by the researchers as “communicative” and “non-
communicative”, and the expert opinion was obtained from a faculty member specialised in curriculum and instruction during the 
data analysis process. The results obtained from data analysis are outlined in the following section. 

3. Findings  

Results of the data analysis have indicated that communicative skills (listening and speaking) are highlighted in the revised 
primary EFL teaching programme in Turkey. Namely, they constitute approximately 80% of all ILOs identified in the curricula for 
2nd to 8th grades. Figure 2 and Figure 3 illustrate their distribution across core skills and that of skill-based ILOs across grades in 
the programme, respectively. 

 

Figure 2. LOs across core skills in primary EFL teaching programme 

As displayed in Figure 2, approximately half of the learning outcomes were designed to improve speaking skills of the 
students, followed by listening (30%), reading (14%) and writing (7%). This finding seems to be in full agreement with the 
programme objectives. In other words, communicative skills (speaking and listening) proved the categories exclusively emphasized 
over reading and writing. Figure 3 demonstrates the distribution of the learning outcomes across core language skills and grades 
in the revised curricula. 

 

Figure 3. Skill-based LOs in primary EFL curriculum 

As seen in Figure 3, the LOs were limited to speaking and listening skills during the first three grades of primary education 
(Grades 2, 3 & 4), and that those concerning reading skill began to appear on EFL curriculum for 5th grade. Besides, the ILOs 
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related to writing skill were not found in EFL curriculum till the second half of the 6th grade. The following were taken from each 
programme to exemplify the LOs in concern. 

E2.2.S1. Students will be able to use everyday expressions for greeting and meeting someone. (Grade 2/ Speaking) 

E3.5.L2. Students will be able to follow short and simple dialogues about possessions. (Grade 3/ Listening) 

E4.3.S2. Students will be able to deliver a simple, brief speech about abilities with an initial preparation. (Grade 4/ Speaking) 

E 5.1.R1. Students will be able to read picture stories, conversations and cartoons about personal information. (Grade 5/ 
Reading) 

E6.6.W1. Students will be able to produce a piece of writing about occupations and the dates. (Grade 6/ Writing) 

 All in all, the findings driven from analysis of LOs confirmed that communicative skills received significantly more attention 
in primary EFL teaching programme than other language skills (e.g. reading and writing), which overlaps with the major philosophy 
of the revised programme, and the existing literature (Jin & Cortazzi, 2002; Mackenzie, 2002; Mihai, 2003; Koç, Işıksal & Bulut, 
2007; Kırkgöz, 2008; Orafi & Borg, 2009; Banegas, 2011; Zhang, 2012; Dubetz, 2014; Kırkgöz, Çelik & Arıkan, 2014; Altan, 2017; 
Yücel et al., 2017).  Moving from this particular finding, it was predicted that the suggested assignments would be grounded on 
pair work and group work which require students to work collaboratively/ cooperatively and to utilize communicative skills in the 
target language. However, the related results proved the opposite, as shown in Figure 4.  

 

Figure 4. Suggested assignments in primary EFL teaching programme 

As can be seen in Figure 4, the findings have demonstrated that less than 15% of the suggested assignments were designed 
to encourage collaboration/ cooperation among students, which entail the development of their communicative skills in EFL. Their 
distribution across grades is presented in Figure 5. 

 

Figure 5. Nature of assignments in primary EFL teaching programme 

As indicated in Figure 4 and Figure 5, three quarters of the assignments did not require collaboration/ cooperation among 
the students even though number of assignments that involve group work slightly increased 5th grade EFL curriculum. This finding 
largely coincides with Orafi (2008) who reported ‘little evidence of core curricula principles such using pair work, and promoting 
the use of the target language among the students’ in Libya’ (p. 227). Besides, it was interesting to see that approximately 23% of 
the assignments was outlined as “Students keep expanding their visual dictionary by including new vocabulary items” regardless 
of the grades. This specific assignment could be evaluated as ‘extension type homework’ which involves long-term continuing 
parallel class work (Kumar, 2006). The findings in concern seems to be in line with Wallinger (1997), who informed beginner 
students in foreign language classes ‘tended were mostly given assignments that required more rote practice and allowed for only 
limited creative use of the language’.  
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When considering the overall distribution of the assignments in the revised programme, it could be concluded that 86% of 
the assignments involve the students’ individual effort while 11% and 3% require collaboration/ cooperation between and among 
students, respectively. The assignments in concern were exemplified in the following. 

Students prepare a poster to show their hobbies/ games. (Grade 5/ Individual) 

Students work in pairs. One student describes his/her favourite actor/singer and the other student draws a picture based on 
the description. (Grade 4/ Individual) 

In groups, students make a survey to find out the favourite movies of their peers. (Grade 6/ Group work) 

Lastly, the assignments in question were examined regarding their communicative nature. The statistical findings have 
revealed that 76% of them are non-communicative in nature, as indicated in Figure 6.  

 

Figure 6. Nature of assignments in primary EFL teaching programme 

As illustrated in Figure 6, communicative assignments relatively appeared in 2nd to 5th grade curricula; however, they slightly 
decreased and disappeared in 6th and 7th grades, respectively. Even though they slightly appeared in 8th grade curriculum, it  
could be concluded that they failed to fulfil the communicative objectives of the overall programme. This particular finding also 
conforms to Wallinger (1997), who revealed writing was five times more likely to be used than speaking, and seventeen times 
more likely to be used than listening and culture. 

4. Conclusions 

The current study was intended to scrutinize the revised primary EFL curriculum in Turkey with an exclusive focus on learning 
outcomes and suggested assignments described for 2nd to 8th grades. It mainly explored the compatibility between these two 
phenomena and the communicative objectives of the programme. The obtained findings have revealed that the majority of LOs 
were designed to improve communicative skills of the students (86%). The suggested assignments, on the other hand, were 
evaluated non-communicative as more than 75% of them required individual rather than pair- and group work outside the 
classroom. Another striking finding of the study was that 23% of the suggested assignment was expressed with the very same 
statement regardless of grade and nature of subject: Students keep expanding their visual dictionary by including new vocabulary 
items. To put in a nutshell, the present study has indicated internal discrepancies in the revised curriculum in terms of its major 
philosophy and the nature of suggested assignments. This result largely complies with Oh and Johnson (2017).  

In the light of the afore-mentioned research findings, EFL curriculum designers could be recommended to (re)design 
suggested assignments to improve students’ communicative skills in the target language and to encourage collaboration/ 
cooperation between and among them by establishing and developing communication inside and outside the classroom. The 
following could be listed as recommendations for these assignments. 

Existing assignment (Grade 2/ Unit 8: Pets) 
Students draw the pet animals they have learnt to prepare posters and then display them on the classroom walls.  
Recommended assignment: Students work in groups and prepare a poster with pet animals they have learnt and exchange 

information about the pet they like/ dislike. 

Existing assignment (Grade 3/ Unit 9: Weather) 
Students keep expanding their visual dictionary by including new vocabulary items. 
Recommended assignment: Students work in pairs, ask each other how the weather was and try to visualise it. 
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Existing assignment (Grade 5/ Unit 3: Games and Hobbies) 
Students prepare a poster to show their hobbies/ games. 
Recommended assignment: Students work in pairs/ groups, prepare a poster to show their hobbies/ favourite games and talk 

about them using simple vocabulary. 

Numerous other examples might be added to the above-mentioned suggestions for assignments. However, in the grand 
scheme of things, as cited in Gao et al. (2014), curriculum and pedagogy need to be supported by a collection of empirical studies 
rigorously conducted in a variety of educational settings. Hence, it could be suggested that the findings of such research as well 
as the views of teachers and students who stand at the very heart of teaching and learning process (Çetin & Doğan, 2018) should 
be taken into consideration while (re)designing the relevant curricula. 

5. Suggestions for Further Directions 

This study was limited to the investigation of learning outcomes and suggested assignments in the revised primary EFL 
curriculum in Turkey regarding the communicative approach on which the main philosophy of the programme was constructed. 
Further studies might explore the revised secondary EFL curriculum in this respect. A similar study might evaluate CEFR-based EFL 
curricula implemented in other countries and compare its results in comparison to those reported here. The study was also 
confined to the employment of document analysis method; hence, it could be extended to obtain teachers’ and/ students views 
on the suggested assignments. Lastly, future studies might focus on how to eliminate/ handle internal discrepancies of the revised 
EFL curriculum reported here.  
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