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Abstract

The aim of this study is to specify students’ views concerning the Educational
Administration and Supervision Program and thus to evaluate and improve the
program and contribute to the growth of an influential administrator, leader and
supervisor in Turkey, Qualitative method is included in the study. The universe
consists of students who have registered the program in the last ten years. An
open-ended question form is used to collect data. Document review and archive
scan are also used. Content analysis is the techniques used to analyze the data.
Percentage (%) and frequency (f) calculations were carried out for the data. Some
of the results obtained from the study are as follows: Most of the students who
attended the program consist of teachers dwelling in other cities. Some of them
preferred this program to be appointed to Antalya. Some also preferred this
program for personal development, to have an academic career or to become an
administrator or inspector.

Keywords: Educational administration, Educational supervision, Students’
perception, Graduate

INTRODUCTION

The new world order, globalization, has caused change and development
in many areas namely in politics, technology and informatics. One of the main
goals of educational organizations is to keep pace with these change and
development and to lead them as well. Not to leave up fulfilling these goals to a
chance and to perform them, there is the need to professionally and
scientifically trained education leaders. In developed counties, it is given much
importance to attempts for training school administrators for effective schools
(Ozmen, 2002).

The connection between the quality of leadership and school effectiveness
is demonstrated by research in many parts of the world, including Europe
(Dalin 1998). The relationship between high quality school leadership and
educational outcomes is well documented. Generations of research on school
effectiveness shows that excellent leadership is invariably one of the main
factors in high performing schools (Reynolds, 1991; Sammons et al 1995). These
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results indicate that preparation for school leadership is increasingly regarded
as a vital component of school improvement (Bush, 2005). Therefore, it is
important that for an effective school, school administrators should be trained
not only in terms of administrative skills but also in leadership skills.

When today’s implications are taken into consideration, we can say that
tending to be practical, the training programs have been causing school
administrators to gain limited knowledge, skills and understanding, which is
not enough to manage and lead educational institutions (Balci, 2008). Yet, in
recent years, the field of educational administration has been providing
advanced tools, conceptual framework and contemporary and theoretical
knowledge with its scientific, academic and institutional basics beyond the need
of training leaders with practical and applied managerial skills (Berry and
Beach, 2007 cited in Balci, 2008). Likewise, it is stated that in developed
counties, instead of traditional skills leaders are trained to gain leadership skills
(Celik, 2002).

In the last few years, the name of the educational administration programs
has been changed into educational leadership in the USA. However, in Turkey,
the understanding of training educational administrators has not been
constructed on scientific bases yet. There has not been formed an effective
coordination about training educational administrators between the universities
and the Ministry of Education, either. It clearly shows that the idea of ‘“There is
no school for educational administrators,” is still dominant and educational
administration is not accepted as a profession (Kaya, 1993; Balci, 2008; Toprakgi,
2009). As one of the results of this is that there has not been formed a legal
regulation aimed at training educational administration in Turkey (Balci, 1999;
Turan and Sisman, 2000, cited in Isik, 2003b; and Kaya, 1993) and has not been
constructed on scientific basis (Toprakgi, 1995; Celik, 2002).

Similar concerns have been put forward about the knowledge and skills
that administrators must have in the field of administration in literature.
According to Balc1 (2008), the field of educational administration has three main
dimensions, namely, ‘practical knowledge’, ‘professional knowledge’ and
‘academic knowledge’. Therefore, school administrator training programs
should be revised concerning these dimensions.

Dessler (2001) points out that in the 21t century, the administrator needs
managerial skills in seven issues, leading today and future’s organization apart
from planning, leadership, organization and control. These issues are as
follows: 1. The use of developing technology and internet to advance the
performance of the organization, 2. The human dimension of the administration
(leadership and motivation skills), 3. Change management, 4.
Entrepreneurship, 5. Team work, 6. Diversity management, and 7. The ability to
change the organizational culture.
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There are some new competencies of managers. For all managers,
however human skills are becoming increasingly important. For example
communicating effectively, retaining talented employees, and motivating
workers are essential skills for managers. Leadership, staying connected to
employees, team building, and collaborative relationship are key factors to
building a learning organization (Daft, 2003).

What Katz and others have found is that successful supervisors must
possess four critical competencies: technical, interpersonal, conceptual, and
political competencies (Robbins and DeCenzo, 2007). According to Certo (1997),
there are six kinds of skills of a supervisor. These are communication,
motivating employees, improving productivity, supervising “problem”
employees, managing time and stress, managing conflict and change.
Additionally, modern supervision challenges are these: ensuring high quality,
working with teams, meeting high ethical standards, and using modern
technology. Likewise, Robbins and DeCenzo (2007) state that knowing yourself,
building a team, monitoring the others, communication and critical thinking are
among the skills inspectors are required to develop.

Some latest orientations force the schools to change and renew themselves.
These so called trends also carry some important results for school leaders
(Sergiovanni, 1996, Dawson, 1997 cited in $Sisman, 2002). In this context, new
outlooks have improved to train educational leaders. It can be said that
scientific research attempts for the reconstruction of educational organizations
and training educational leaders are continuing; yet, its concrete evidence is still
new for Turkish Education System (Balci, 2008). Developing new outlooks is
under the responsibility of all educational institutions and faculties.

Considering training and appointing administrators system in the USA,
administration is said to be accepted as a profession which requires specialized
knowledge. For example, in 1990’s, in 45 states school principals were required
to have a master degree in the educational administration field (Sisman and
Turan, 2002). Currently, it is a must in almost every state (Sisman and Turan,
2002; Ada and Giimiis, 2012). According to the data of American Bureau of
Labor, most schools require elementary, middle, and high school principals to
have a master’'s degree in educational administration or leadership. Most
principals also have experience as teachers and some of them have doctorate
degrees in the field of educational administration (Bureau of Labor Statistics,
2013).

In some European countries like England and Belgium, and also in Japan,
it is required to have an administration certificate to be a principal (Akin, 2012).
In England, to be a school principal, it is necessary to be a teacher and to have a
master or doctorate degree. Equivalent documents are also valid which are
recognized by the government (Balc1 et al., 2007). The creation of the National
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College for School Leadership in England constitutes an important part of the
British Government’s commitment to raising standards in schools (Bush, 2005).

In Turkey, unlike the developed countries like the USA and England,
administration is not thought to be a scientific and professional vocation.
Additionally, the thought which says “There is no school for administrators’ is
still valid and thus, it is not compulsory to go on graduate education to become
an administrator and being an administrator is not seen as something different
from teaching profession. That’s why the principal ‘teaching has the priority” is
still valid and the position of the decree of the school principals is teacher, and
their class is education and training like those of teachers, not general
administrative services in the state personnel law. As a result of this view,
according to the result of a survey called ‘International Teaching and Learning
Survey’ carried out by OECD, only 3,5 % of the school principals have master
degrees in educational administration (Biiytikoztiirk, Altun and Yildirim, 2010).

For the first time in Turkish education history with the circular dated 30t
April 1999, educational administrators were proposed to be trained in the field
of administration before service and to take an evaluation and competitive
exam to be appointed as an administrator (Kayikgi, 2001). As a result of the
latest developments since the foundation of Turkish Republic, three are four
main trends are available as follow: 1. Traineeship model until 1970’s, 2.
Educational sciences model in 1970’s, 3. Test model in 1999 and 4. Arbitrariness
model (Balci, 2008).

In 1965, the education faculty was founded at Ankara University and one
year later, Hacettepe University Education Faculty was opened (Kaya, 1999).
This was followed by other education faculties in different universities. These
universities had continued their academic life until the decision made by
Higher Education Institute in 1997. According to this new regulation, the
degree programs of training educational administrators were closed
(Cemaloglu, 2005). With the closing of these schools, the number of candidate
education administrators decreased because few teachers have the opportunity
to pursue a master degree in this field because of the language barrier and
limited opportunities provided by the universities. Additionally, this limited
number of teachers would prefer an academic career rather than be a school
administrator. According to new regulations put in order by the Ministry of
Education in 1998, education administrators’ appointment and rotation and
school headmasters” appointment were based on a two-phased-exam: when the
candidates passed the written exam, they had to complete a-120-hour-course to
become educational administrators. Surprisingly, having a master or a
doctorate degree in this field was just a preference issue. It is also remarkable
that lately, in the criteria for the appointment of educational administrators,
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only experience, general culture and the information of legislation have been
started to be taken into consideration (Oriicii and Simsek, 2011).

In a survey of managers on their views of how the internet has affected
management, the majority considered communicating effectively, retaining
talented employees, and motivating workers to be essential management skills
for the internet world (Daft, 2003). Bush and Glower (cited in Bush, 2005)
conducted extensive research on leadership development and put forward
some approaches, some of which can be classified as follows: Action learning,
mentoring coaching and 360 degree assessment

According to Turhan and Yaras’s (2013) study on the contribution of
graduate programs to the professional development of the teachers,
administrators and supervisors, the reasons why teachers, administrators and
supervisors pursue a graduate degree in educational administration field are to
become specialized in their profession, to make academic career and personal
development, which are also similar to the findings of this study. The
participants also indicated that this program contributed to their leadership
skills. The teachers and the school principals said that they made progress in
becoming effective class leaders and school leaders respectively.

The purpose of this study is to find out the views of the students who
studied or left Educational Administration and Supervision Program with
thesis or non- thesis, at the Institute of Social Sciences, Akdeniz University in
the last ten years and thus according to the feedback obtained from the students
to evaluate and develop the program and to contribute to the field of training
education administrators in Turkey. Being a case study, this research is
important in terms of stating the action and problems of the graduate education
in the field of educational administration and supervision, figuring on scientific
data and presenting solutions. In this study, it is aimed at searching the views
of the students who graduated or left the program about the program and thus
contributing to the field.

The problem of the research was defined as “What are the views of the
students who graduated or left the program, Educational Administration and
Supervision, at Akdeniz University?” and the following questions were asked
to define the effectiveness, sources, and the state of the program today and in
the future of the program,

1. What are the aims of the students pursuing a master program in the
field of educational administration and supervision?

2. What are the expectations of the educational administration and
supervision master program students?

3. What are the contributions of the educational administration and
supervision master program to the lives of the graduate students?
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4. What are the problems that educational administration and supervision
master program students faced during their education?

5. What are the reasons for the educational administration and
supervision master program students to leave the program?

METHOD

In this study, descriptive survey model was used. Descriptive models are
aimed at describing a past or present case as it is (Karasar, 2006). A qualitative
model is preferred to give meaning to a social phenomenon thoroughly, to
explicate it and to interpret the views of the participants. In qualitative research,
it is possible to get profound information about social phenomenon (Mayring,
2000). This study is designed as a case study, one of the qualitative designs. The
most important feature of case studies is that it makes it possible to research
one or more cases profoundly. That is to say, all the factors related to a case are
researched with a holistic approach and it is focused on how they affect the case
and how they are affected by it (Yildirim and Simsek, 2008).

The Participants: The students who registered to the master degree
program in the last ten years constitute the universe of the study. To reach the
students registered to the educational administration and supervision master
program, the last ten years records of the archive at the institute of social
sciences, Akdeniz University were surveyed and content analysis was done and
the number of students who pursued a thesis or non-thesis program and who
left the program was identified.

When the table showing the gender of the students who graduated from
the program, it is seen that 60 (53.4) of the students are females and 50 (%46.6)
of them are male. It is similar with the students who left the program: 50
(%46.6) of them are females and 44 (%45.8) of them are males. In grand total,
112 (45.6) of the students who registered to the program are females and 94
(%54.4) of them are males.

Table 1:
Frequency (f) distribution of the students who registered to the Educational
Administration and Supervision Program

Graduates Students Who Left
Thesis Non Total Thesis Non Total Grand
Thesis Thesis Total
Female 25 45 60 17 35 52 112
Male 15 25 50 11 33 44 94
Total 40 70 110 28 68 96 206
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The participants of the research were selected via purposeful sampling
and in compliance with the aims of the research; it was tried to get enough and
qualitative information among students who are female-male, thesis-non-thesis,
and graduate and students who left. Investigating the archive, by giving
priority to the ones who have complete address and telephone information and
dwell in Antalya, easily accessible case sampling method (Simsek and Yildirim,
2008) was used. Maximum variety was tried to be reached, considering
different demographic features. The study group of the research consisted of 34
students either completed or left the programs with thesis or non-thesis by May
2012. They were interviewed both face to face and via internet.

Table 2:
Demographic Features of the Participants
Participants Graduates Students Who Left
Thesis Non Total Thesis Non Total Grand
Thesis Thesis Total
Female 8 9 17 6 3 9 26
Male 4 0 4 2 2 4 8
Total 12 9 21 8 5 13 34

Table 2 shows the demographic features of the participants. Female
students constitute the majority both in the thesis and non-thesis programs;
80,9% (f=17) of the thesis program and 69.2% (f=13) of the non-thesis program
respectively.

An interview form constituting open-ended questions was also used to
obtain data. The data gathered by open ended questions provide the
opportunity to see the explanations participants make, the meanings they
attribute, and innovative ideas they may come up with. Content analysis was
used in dealing with qualitative sub problems. 206 students who enrolled in the
graduate programs with and non-thesis at Akdeniz University, the Department
of Educational Administration and Supervision in last ten years (2001-2011
academic years) account for the universe of the study. In order to get more
comprehensive information, semi structured interview technique, which is one
of the qualitative data collecting techniques, was used in the study. The main
advantage of semi structured technique for the researcher is that it provides a
more systematic and comparable information depending on it predisposed
protocol (Yildirim and Simsek, 2005). Also, the records of the Institute Archive
were scanned. Quantitative data related to students were gathered from there
to calculate the percentage and the frequency.

Data Collection Instrument: A screening was done in order to predict the
comprehensibility of the expressions in the data collection instrument. After
giving preliminary information to the students graduated from Akdeniz
University Educational Administration and Supervision Graduate Program, the
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questions formed by screening were asked. In the question form, questions
related to identity information also took place. During the interview, depending
on the flow of the interview, additional questions were also asked to get more
detailed answers from the participants. The following questions take place in
the data collecting instrument.

1. Could you explain the reason/s to pursue a master program in the field
of Education Administration and Supervision master program?

2. What are your expectations from Education Administration and
Supervision master program?

3. As a graduate from Education Administration and Supervision master
program, what contributions do you think does this education make to
your life?

4. What are the problems that you faced during your education in
Education Administration and Supervision master program?

5. What are the reasons which made you leave t Education
Administration and Supervision master program,

The first four questions were asked graduates and the last one was asked
the students who left their education. Two experts” opinion and three different
qualified participants” affirmation were taken to evaluate the suitability of the
measuring instrument to the subject in terms of scope, aim and content.
Obtained research results were shared with the students and the results were
seen to concur with their experience. To increase the external validity of the
research, the research process was explained in detail. More than one
participant taking place in the research and raw data being confidential and
matching with their experience meet the reliability criteria in qualitative
research (Simsek and Yildirim, 2008).

Data Collection: The students who graduated in 2011-2012 spring
semester were interviewed by the researcher face to face and each interview
lasted approximately 30 minutes. Interviews were completed in April / May
2012. Students who dropped out were connected through e-mail. Literature in
relation with the field of the study was scanned and making use of the Internet
site of YOK (General Directorate of Higher Education) and opinions of the
experts in the field, the questions to be asked to the participants were
determined. The interviews with graduate students were first voice recorded
and then scripted and analyzed.

Data analysis: In this study, qualitative data collected by semi structured
interview technique was analyzed through content analysis method. The main
purpose of content analysis is to reach conceptions to explain the collected data
and establish relations by means of these conceptions. Gathered data were
analyzed through frequency analysis method which takes place in content
analysis in research. Before content analysis, obtained data were read carefully
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and they were separated into meaningful chunks as word or sentences. Each
part was defined to find out what it meant conceptually and then these parts
constituting a meaningful whole in itself were coded by giving names.
Qualitative code is an indispensable part of data analysis (Neuman, 2006). After
all the data were coded, a code list was formed. Investigating this data list, the
data which had similar meanings in different parts of the data were given the
same code, resulting in forming of concepts. In accordance with the research
questions, taking the related concepts in literature into consideration concepts
which seemed to be related to each other in terms of meaning were collected
under the same part, resulting in themes to be formed. While coding the data,
the agreement percent of the researchers, coding the same data was calculated
as 95 %. For the reliability of the research, the formula which Miles and
Huberman (1994) suggests about agreement was applied: agreement percent
(p) = Consensus (Na) / Consensus (Na) + Dissension (Nd) X 100.

By giving the recurrence frequency and percentage of the concepts in
themes, more objective comments and comparisons were aimed to be obtained
via digitizing and thus to increase the reliability. To increase the reliability,
obtained data were presented by sticking to the original or quoteting.

The opinions of the interviewers were coded like that; The Program’s
being with or without thesis, the interviewer’s being a graduate or a
discharged, and the number. According to this;

* TD1: The first student who was discharged from the masters with thesis

* N-TDIL:The first student who was discharged from the masters non-
thesis

* TG1: The first student who graduated from the masters with thesis

* N-TGI1: The first student who graduated from the masters non-thesis

FINDINGS AND COMMENTS

The findings about the aims of the students pursuing a master program in
this field are shown below in table 3. Table 3 shows the aims of the students
who prefer this program. As it is seen from the table, 555% (f=11) of the thesis
program students and 50% (f=7) of the non-thesis program students attend this
program to get personal development. 55% (f=11) of the thesis program
students also preferred this program to make an academic career,
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Table 3:

Students” Aims at Pursuing a Master Degree in Educational Administration And

Supervision

: Non-
Aims Thesis Thesis
f % f %

Delaying obligatory service 1 5 1 71
Being able to be appointed 2 10 4 286
Desire not to move somewhere else 2 10 2 143
Personal development 11 55 7 50
Increasing job opportunities - - 1 71
Desire to be a better teacher 3 15 1 71
Getting more knowledge about School /
Educational Administration 40 2 143
Desire to be a school / educational administrator 2 10 2 143
Pursuing an academic career 11 55 1 71

These are some of the statements of the participants who have clarified
their goals for enrolling in Educational Administration and Supervision

Masters’ Program:

TD3, “ When I started my masters’ degree my goal was to have an
academic career and do more effective studies in the professional field and
self- improvement.”

N-TD10: “I have only enrolled in this program so I could ask to be
appointed.”

TD6: “I have enrolled in this program because I am a teacher and I am
interested in school administration and 1 believe that school
administrators are inefficient in their field, therefore my goal when
applying to this program was to improve myself in this field.”

TG10: “I have enrolled in this program for self- improvement. My goal
was to improve myself in the profession and become a better teacher. I
have also taken into account the fact that I could have an academic career
after completing my masters’ degree. That’s why I proceeded to a PHD
program.”

Participant TG3: “For self-improvement, to become a professional in the
field, to become an educational administrator, and to have an academic
career.”
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TG7: “I believe that without personal development, one cannot achieve
professional development and one should not become an academician
without having both. For these reasons, my priority was personal
development. 1 believed that in this way, I could also develop
professionally.”

The findings of the second sub problem “To what extend does the program
satisfy students” expectations’ can be seen in table 4.

Table 4:
Students’ expectations*
Expectations Thesis Non- Thesis
f % f %
Supplied 3 25 3 33.3
Partially Supplied 6 50 4 444
Not Supplied 3 25 2 22.2

*This data was obtained only from the graduate students.

Table 4 shows that 50% (f=6) of the thesis program students and 44.4%
(f=4) of the non-thesis program students were partly satisfied with Educational
Administration and Supervision master program. The percent of the students
who were satisfied or not satisfied at all is similar to each other.

The students who have indicated that their expectations were not satisfied
in this program claim that the reasons for this are: the course content is not
standardized and the lessons focus on theory rather than practice, the lessons
are taught with presentations only instead of both presentation and student
discussion, there’s also a guidance inefficiency, the criteria for administrator
appointment is different from the program criteria and it doesn’t require the
candidates to complete the program and the program does not meet students’
academic expectations and finally the program is verbal, however the students
come from a math background.

The students who have claimed the program satisfied their needs argue
that the program helped them to develop professionally, they have learned
about education history and it has taught them to develop critical thinking
about school administrators and inspectors and apply administration
approaches to their lives. One of the participants expresses his opinion as
follows:

N-TG5: “I cannot say this program satisfied my needs thoroughly, some
lessons were not in masters’ degree level, they were like those at high
school. However, this program has taught me how to prepare a
questionnaire, and a presentation. It has also helped me to develop my
presentation technique and have a different perspective about how the
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school system works and it has taught me a number of administration
techniques that I did not know but would like to apply myself.”

The findings of the problem “What contribution does the program make to
the students’ lives in vocational, personal and social terms?’ are as follows
(table 5):

Table 5:
Contributions made to the participants

Thesis Non- Thesis
Contributions f (12) % f (9) %
Professional /Bureaucratic 5 41.7 3 33.3
Personal 4 33.3 9 100
Social 6 50 4 44.4

As Table 5 shows while 60% (f=12) of the graduate students with thesis
program say that the program has personal contributions on them, 45% (f=5) of
them say that it has vocational contributions. As to the graduate students non-
thesis program, 77.8 % (f=7) of them say that they benefited from the program
in vocational terms and al them say that it has both personal and social effects
on them.

The participants saying the program has vocational benefits on them list
these benefits as applying management approaches and learning organizational
behavior while the ones saying it affected them personally and socially mention
it has positive effects on their personality and they have the chance to make
new friends. One of the opinions is as follows:

N-TG1 “ During the 1-2 years of working as a vice-president, this
program has brought me numerous benefits from human relations to
planning in administration process, from coordination, leadership,
leadership roles to inspection roles. In social context, with this program
the number of people I know has increased and in personal context, with
the completion of this program, my educational status has changed from
undergraduate to graduate degree.”

The findings of the forth sub problem ‘What are the problems that
students faced during their education?’ can be seen in table 6.

Table 6 shows the problems students faced during their education. 54.5%
(f=6) of the students said that they had difficulty in fixing their programme
between work place and university and 36.4% (f4) of them said that they were
not able to make the work, life and being a student balance.

Some of the participants mention their opinions as follows:
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TG “Since I was working and studying at the same time, it was really
difficult to fix the program between school and university and we did not
take any support from both parties. I had really difficult time getting the
permission from school”

TG 1 ”... because of this intense program, I could not do much ting for
my private life. Sometimes, you cannot even find time to relax..."

Table 6:

The Problems Confronted By the Students
Problems Thesis Non- Thesis

f % f %

Attendance - - 2 22.2
Homework’s deviation from the aim 3 27.3 1 111
Extension of the thesis writing term 2 18.2 - -
Not being able to fix the programme 6 54.5 1 11.1
Not being able to make the work, life and 4 36.4 3 33.3

being a student balance

The canteen’s being closed in the evening - - 1 11.1
Financial problems 1 8.3 2 22.2
Transportation 1 8.3 2 22.2

As it is seen from the table, the most important two problems of the
students are not being able to fix their lesson programs and make the work, life
and being a student balance.

The findings of the last sub problem ‘What are the reasons for the
students who did not continue their education?” are shown below in Table 7.

Table 7:
Students’ leave-taking reasons

Thesis Non- Thesis

Reasons £ % f %
Obligatory service - - 2 222
Rotation because of first appointment 3 25 - -
Workload and lesson programs 1 83 1 11.1
Uncertainty about thesis topic 1 83 - -
Finding the program insufficient and personal 3 25 1 11.1
disinterest

Personal affair 2 16.6 - -
Financial problems - - 1 11.1
Transportation 1 83 3 33.3

As it is clear from the Table 7, rotation because of the first appointment
3(25%) and finding the program insufficient and personal disinterest 3(25%) are
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the first two reasons for the students who attended the graduate program with
thesis to leave. As for the students who attended the non-thesis graduate
program, the main reason is transportation, 3 (33.3%).
TD-“I was appointed to another region which is really far away to
university and I could not continue my education.”

N-TD “My first reason to register this program was to be appointed to
Antalya, and it happened so. If my work place and university were close,
i.e If I had not had a transportation problem, 1 would have been able to
continue the program.”

TD “Some of it was related to personal affairs, and some of it was related
to indecisiveness about my thesis topic and pessimism about whether the
studies I was pursuing were helpful or not.”

TD “I was appointed to another city; therefore I could not attend the
lessons.”

N-TD “I have to leave my education because 1 had difficult time
transporting. I did not have my own car and thus sometimes I had to
hitch-hike to get home in the village, which is very far away from the city
center.

As it is clear from the table, rotation because of the first appointment and
finding the program insufficient and personal disinterest are the first two
reasons for the students who attended the graduate program with thesis to
leave. As for the students who attended the graduate program without thesis,
the main reason is transportation.

CONCLUSIONS AND RECOMMENDATIONS

In the countries where education administration is accepted as a
profession, pre-professional school administration training programs has a
history of more than one hundred years (Kayikci, 2001). While in developed
countries, education administration is seen as a profession, one of the important
structural problems in Turkey is that education administration is not accepted
as an area of expertise. The understanding “Teaching is prior to management’
and ‘There is no school for administration” (Peker, 1989) is still dominant in
Turkish Education System and this not only damages the concepts like
hierarchy, status and role in systems and institutions but also affects the

attempts for training qualified school administrators negatively (Bursalioglu,
1994).
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According to by-lows the aim of the mastery program with thesis is to
increase reaching knowledge, evaluating and interpretation skills of students
via scientific researches, On the other hand the aim of the mastery program
without thesis is to provide deep knowledge in vocational subjects and to show
how to use knowledge in practice (Akdeniz Universitesi, 2013). As a result of
this study, it is seen that pursuing an academic career and personal
development are the two most proffered reasons stated by the students. This
result can be interpreted as the students prefer this program not because they
would like to become educational administrators and are really interested in
this field but because they see it as a means of pursuing a master degree and
personal development. These findings overlap with the findings of Turhan and
Yaras (2013). In this sense, foreign language teachers are more advantageous to
pass the language barrier to be accepted to the program. As a result of statistics
of social sciences Institute of Akdeniz University, foreign language teachers
constitute the most crowded group in the field. On the contrary, the ones who
would like to be education administrators and improve themselves in this field
constitute the minority. However, the main foundation purpose of this program
is to train education administrators and supervisors who are urgently required
by the field as well as to train experts who can contribute to the field and the
science. It is also interesting that some also preferred this program to quit or
delay their compulsory service and to be appointed. That is, some teachers use
this program to eliminate some bureaucratic obstacles. That shows some
students use the program with different aims from the aims of the program.

As a result of this study, while six out of 21 students say that the program
satisfied their needs, five of them say that it did not. The rest say that the
program satisfied their needs partially. It is stated in Turhan and Yaras’s
research that majority of the students meet their wishes from the program The
shortcomings are listed as ‘the lessons’ being out of practice’ and their not
satisfying standards in general’. When the contents of the lessons in the field of
educational administrations are investigated, it can be said that there is no unity
between the programs except for some lessons like education statistics and the
methods of scientific research and the lessons are said to be shaped in the
direction of the instructors’ field of expertise (Celep, Ay and Gogiis, 2010). This
situation may cause to recede into a distance from basic and standard
competencies of the program which is in the educational management and
supervision area in Turkey.

Some of the problems specified by the participants are listed as administer
appointment criteria’s being different from the program and not requiring a
graduation degree from this program; not having the opportunity to use what
they have learnt at the program in their profession; and the lessons being based
on power point presentations rather than discussions. There has not been
formed a balance between theoretical knowledge and practice in terms of
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training education administrators. There has not been constructed a harmony
among education administration programs throughout national level (Tekisik,
1993). The participants mention the most important problem as their degree
diploma is not so effective on being promoted in their profession or being
transferred to being an administrator or supervisor. Consequently, it is not
surprising that only a few teachers who graduated from this program have
become education administrators, which means that being a teacher is still
dominant in Turkish Ministry of Education, rather than being an education
administrator (Balci, 1999).

According to latest appointment regulations, the students are not
appointed to the places where they can continue their education life. Because
there is not a serious and proper cooperation between the universities and the
Ministry of Education about this issue (Isik, 2003a; Korkmaz, 2005; Ada and
Gumiis, 2012), Some students express that the program satisfied their needs in
personal, vocational and professional terms. They expressed that they
improved themselves especially in conceptual terms, socially in academic
environments and gaining an academic identity. They also mention that they
have become more open to learning and started to use a common language
among themselves. Moreover, some say that when they are appointed as
education administrators, they can undergo this task more confidently and they
believe that they can be successful. It is stated in Turhan and Yaras’s study this
program provides high level support to problem solving skills of students.
Some of them also say that they have become more objective concerning
education administration issues. They think that they get prestige with the help
of this program and become reliable consultants in this field. Likewise, they are
more likely to be selected for total quality management projects and the others.

The participants list the problems they face during their education as
follows: The content of the lessons are not satisfying enough; the lessons are far
from the application and they are focusing on theory and there are not enough
application studies; thesis writing terms are prolonged; the lessons programs
intersect and they cannot make a balance among their work, education and
private life. These findings overlap with the findings of Sezgin, Kavgact and
Kiling (2011). As a result of this study, there is not enough café service for the
ones who attend evening education and they also suffer from transportation
because of the distance between the university and their home.

The participants who discharged their education mention that they
departed the program because of compulsory service or having been appointed
to another city, not being able to arrange the work and program schedule, and
the program’s not satisfying their needs. Especially without-thesis program
students left the program because of the tuition. Transportation’s taking time
and money is another reason for leaving the program for some of the students.
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Content analysis must be done to the educational administration graduate
programs in Turkey and these programs should be reconstructed according to
the expectations and needs of our country in the light of contemporary
developments. The theoretical basis of the academic studies on educational
administration in Turkey has to be examined seriously and the contribution of
these studies on developing the educational administration theory and
application has to be specified. Selecting and employment of instruction staff, as
well as being experienced in education field, having a master or doctorate
degree on educational administration must be a prerequisite (Sisman and
Turan, 2003).

Educational management and supervision mastery programs in Turkey
must be standardized and equality must be provided between programs of
different universities depended to the basic competencies that must be gained
by students in management and supervision area. As it is stated by Ada and
Gumis (2012) and Gumiuseli (1996) curriculums of mastery programs without
thesis must be renewed via taking into consideration of application of
knowledge. Directives must be declared to encourage state officers who attend
mastery programs to follow classes. People who have mastery degree must
have priority while appointing to management.
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Programlarinin Degerlendirilmesi:
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Genisletilmis Ozet

Problem: Diinyada egitim yoneticisi yetistirme programlarmin 1820°1i yillardan
glintimtize olan tarihsel gelisimi gtz oniine alindiginda, (1) Egitim yonetiminin,
okullar: bir dizi pratik ve uygulamali yonetsel beceri ile isletmek - yonetmek
ihtiyac1 disinda gelisme gostermesi, (2) 19. ve 20. yiizyillarda egitim
orgtitlerinin biirokratiklesmesinin bir geregi olarak onlar1 yonetecek olan egitim
liderlerinin uzmanlasmis profesyonel bilgiye gereksinim duymas: ve (3) egitim
yonetiminin akademik, bilimsel ve kuramsal temellerinin egitim liderlerine,
egitim oOrgilitlerine liderlik etmek tizere ileri araglar, kavramsal gerceve ve
cagdas ve kuramsal bilgi saglamasi sonuclarina ulasmak mimkiindiir (Berry ve
Beach, 2007; akt. Balci, 2008). Bunun bilinciyle hareket eden Avrupa ve
Amerika’ daki egitim kurumlar:1 yonetim bilimine verdikleri 6nemin bir sonucu
olarak yonetici yetistirme gereksinimini karsilamak tizere hizmeticinde ve
hizmet oOncesinde c¢esitli diizeylerde yonetici egitimini zorunlu hale
getirmiglerdir. Ornegin, Amerika’da 1990'larda 45 eyalette okul yoneticisi
olabilmek icin egitim yonetimi alaninda master derecesinde egitim gormdiis
olma sart1 getirilmistir (Sisman ve Turan, 2002). Ancak Tiirk egitim sisteminde,
okul yoneticiligine gecis i¢in egitim yonetimi veya liderlik alaninda herhangi
bir sertifika veya lisanstistii egitime yer veren bir yasal diizenleme yapilmadigi
gibi, bu alanda lisanstistii yapmis olan adaylara da yoneticilige geciste dikkate
deger bir avantaj saglanmamustir. Boylece akademik personel yetistirmenin
yanu sira, amagclar: arasinda egitim sistemine yonetici ve lider yetistirmek olan
tiniversitelerin “Egitim Yonetimi ve Denetimi” programlarma olan ilgi
azalirken ayni zamanda programin isleyisinde gesitli sorunlar yasanmaktadir.

Bu calismanin amaci, Akdeniz Universitesi Sosyal Bilimler Enstitiisii
Egitim Yonetimi ve Denetimi Tezli / Tezsiz Yiiksek Lisans Programindan
mezun ve terk durumundaki o6grencilerin, programin isleyisine iliskin
goruslerini belirlemektir. Boylece 6grencilerden alman doniitler dogrultusunda
programi degerlendirmek, gelistirmek ve Tiirkiye'de etkin bir yonetici, lider,
denetmen yetistirmeye katki saglamak hedeflenmistir. Bu amacla asagidaki
sorulara yanit aranmustir.

1. Egitim Yonetimi ve Denetimi (EYD) yiiksek lisans 6grencilerinin bu

alanda ytiksek lisans egitimi alma nedenleri nelerdir?
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2. EYD ytiksek lisans programi, ogrencilerin beklentilerini ne olctide
karsilamaktadir?

3. EYD yitiksek lisans programi Ogrencilerinin almis olduklari egitim
(mesleki, kisisel ve sosyal agidan) ogrencilerin yasantilarina nasil bir
katk: saglamustir.

4. EYD ytiksek lisans 6grencilerinin 6grenimleri sirasinda karsilastiklar:
sorunlar nelerdir?

5. Ogrencilerin EYD alaninda yiiksek lisans egitimlerini yarida birakma
nedenleri nelerdir?

Yontem: Calismada nitel yontemlerden yararlanilmistir. Son on yilda Sosyal
Bilimler Enstittisi Egitim Yonetimi ve Denetimi alaninda Yiiksek Lisans
programima kayit olan Ogrenciler, arastirmanin evrenini olusturmaktadir.
Verilerin elde edilmesinde, agik uclu sorulardan olusan gortisme formundan
yararlanilmistir. Ayrica enstitiiniin kayitlar: incelenerek dokiiman incelemesi ve
arsiv taramas: yapilmustir. Verilerin analizinde igerik analizi tekniginden
yararlanilmistir. Elde edilen nicel verilerle ilgili ytizde (%) ve frekans (f)
hesaplamalar1 yapilmuistir.

Sonuglar: Arastirma sonucunda elde edilen bulgularin bazilari sunlardir:
programa devam eden dgrencilerin ¢ogunun il disinda gorevli 6gretmenlerden
olustugu goriilmistiir. Bu 6grencilerin 6nemli bir kismi, Antalya iline atama
yapmak i¢in bu boliimii tercih ettigini belirtirken, bir kismi ise bu bolumdi tercih
nedeninin kariyer yapmak ve miifettis ya da yonetici olmak, kisisel gelisim
saglamak, egitim yonetimi ve denetimi ve meslek alanindaki bilgilerini
artirmak oldugunu belirtmislerdir. Katihmcilarin % 75 inden fazlas:
programdan beklentilerini tam ya da kisman karsiladiklarini belirtmislerdir.
Katilimcilar programdan kisisel, sosyal ve mesleki alanda faydalandiklarin
belirtmislerdir. Tezsiz program 6grencilerinin hepsi kisisel yarar sagladiklarini,
tezli program 6grencilerinin yarisi ise sosyal yarar sagladiklarin belirtmislerdir.
Ogrenciler bu programa devamlar siirecinde genel olarak, program, egitim ve
is arasinda denge saglama, wulasim ve maddi sorunlar vyasadiklarin
belirtmislerdir. Programi terk etme nedenleri arasinda rotasyon, zorunlu
hizmet, ulasim ve programin yetersiz goriilmesi bulunmaktadir.

Anahtar kelimeler: Egitim yonetimi, Egitim denetimi, Lisanstistii program,
Ogrenci algilari
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