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Abstract: 7~

This study aimed to develop a scale for exploring high school students’ purposes for
utilizing social media via smart phones. The sample of the study involved students
from a public vocational high school in Istanbul. While developing the scale, the E-International Journal
researcher benefitted from the literature, open-ended questions applied to a group of
vocational high school students, cognitive interviews with participants and expert
reviews. Then, a pilot study was conducted with 201 vocational high school students.
According to the exploratory factor analysis results, the final scale involved 25 items
with 5 factors: (1) information gathering, (2) problem solving, (3) social
communication, (4) routine communication, (5) sharing and entertainment. Giving
information about the high school students’ daily social network utilization, this scale
would be beneficial for the teachers, educational institutions and also for social
network developers about how to use social networks more effectively in educational
environments.
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GiRiS

In todays’ world, social network occupies an important place in peoples’ everyday life as it has
become one of the most popular way for communication and socialization. Social Networks
have been used to form interactive web based platforms, which creates an environment for
sharing, discussing, collaboratively working and creating interactive content with people all
around the world (Kietzmann, 2011). According to Digital 2017 Global Overwiev Report (2017),
the most active social media platforms are Youtube (65%), Facebook (57%), Instagram (52%),
and Twitter (50%). We spend a substantial time using these social networks, thus they have
become an important part of our daily life (Karaca, 2015).

According to Manca (2016), social networks also play an important role in the changes that
happened in instructional processes in the 21st century. Today, most of the high school students
have social network accounts and they generally utilize social networks via their smart phones
(Diker & Ucar, 2016; Mao, 2014). With all these happenings, some studies have been conducted
to investigate how to use the social networks in educational environments (Argyris & Xu, 2016;
Brooks, 2015; Dal & Dal, 2014; Dogan, 2015; Guler, 2015; Karapanos, Teixeira & Gouveia, 2016;
Kolokytha, Loutrouki, Valsamidis & Florou, 2015; Manca, 2016; Mao, 2014; Rae & Lonborg,
2015). These studies indicated that the lessons supported by social networks increased active
participation of the students (Kolokytha et al., 2015; Hamid, Waycott, Kurnia & Chang, 2015),
helped to develop some archiving skills (Guler, 2015), increased communication and interaction
among the students, made learning more permanent, and supported the development of some
vocational skills (Dogan, 2015). Furthermore, recent research indicated that utilization of the
social networks made the lesson more entertaining (Hamid et al., 2016) and so made the
students more happier and increased their life satisfaction (Dogan, 2016). Instead of these
advantages, there are some studies showing the unfavorable effects of social networks. For
example, Dogan (2016) explained that in the lessons that have been supported by social
networks, the students have difficulties in expressing their ideas, and in asking questions about
the topics of the lessons. Also, they complained about the redundant comments and sharing on
the social network pages that is not appropriate for the lessons’ objectives.

Having a variety of attributes, such as instant messaging, video conferencing, tagging, sharing
pictures and videos, social networks has become one of the most popular Web 2.0 technologies
(Yukselttirk & Top, 2013). Social networks have been utilized in many different ways from
communication and information gathering to sharing and entertainment in everyday life (Dal &
Dal, 2014; Mao, 2014; Diker & Ucar, 2016). The users utilize social networks not only for
communicating with close friends, relatives and colleagues, but also for creating new friendships
and participating to new groups that they are interested in (Karaca, 2015, Richter & Koch, 2008).
As the current research indicates that social networks make people more happier and increase
their life satisfaction (Dogan, 2016), they prefer to use it in their leisure times by sharing and
viewing some humorous pictures and videos, and communicating with friends (Dogan, 2016,
Karaca, 2015). Also, especially the youth use social networks for forming new friendships,
keeping in touch with existing friends, and being accessible all the time (Tinmaz, 2013).
Furthermore, Karaca (2015) revealed that the young people utilize social networks mostly for
communication purposes by sending and receiving messages and keeping in touch with friends.
On the other hand, the author found that the utilization of social networks for establishing new
friendships or for communicating with some no-intimate friends were low among university
students. Thus, the author concluded that social networks were more likely to be used as an
environment to communicate with existing close friends, instead of establishing new friendships.
Moreover, the social networks have been utilized for searching and sharing purposes as it allows
to search information and share any kind of materials in just in time manner (Karaca, 2015; Celik,
Yurt & Sahin, 2015). In addition, social networks have been utilized for some cooperation and
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collaboration activities, such as joining to academic or interest groups, finding solutions to the
common problems, cooperating and discussing about an issue with people with common
interests.

With a variety of social network sites and applications, there has been a high increase in social
network users every other day. According to Lenhart (2015), 73% of teens have access to smart
phones and 71% of teens report using more than one social networking site. In addition, recent
statistics show that 37% of the whole worlds’ population has been defined as active social
network users and 34% of the population access social networks via their mobile devices (Digital
in 2017: Global Overview Report, 2017). Our country can be defined as one of the most frequent
social network users as we are in the 7th place in the countries having the largest number of
active facebook users. In Turkey, there are 48 million active facebook users, which accounts for
60% of whole population. Furthermore, most of these active users utilize social networks with
their mobile devices as there are 42 million active mobile social network users in Turkey. Thus,
these statistics indicate that most people prefer to use social networks via their mobile phones,
so there is a need for assesing mobile social network utilization specifically. Although some
studies conducted to assess social network usage among young people, there is limited
literature examining the utilization of social networks via smart phones. Thus, this study aimed
to develop a scale that assesses high school students’ purposes for daily utilization of social
networks via smart phones. As todays' youth spend substantial time in using social networks
(Celik, Yurt & Sahin, 2015), it would be a good idea to investigate how to use it in educational
environments. Thus, the scale developed in this study would be effectively used to understand
young people’'s social media usage patterns. Learning about their daily utilization of social
networks would be very helpful in understanding how to use it for educational purposes as well.
Furthermore, as high school students are one of the most frequent users of social networks
(Lenhart, 2015), this scale would also be beneficial for social network application developers
about how to improve the interface and features of these applications to be most effectively
used by young people.

METHOD

This study has been conducted in a public vocational high school in istanbul, Turkey. In
this study, two different samples have been used. First sample was used during the initial scale
development, in which some open-ended questions have been applied to 38 volunteer high
school students. The second sample of the study involved 205 high school students. To decide
on these participants, simple random sampling method has been used as it allows for
eliminating selection bias and increasing generalizability (Kilic, 2013). Among the participants, 4
students have been eliminated from the study as their questionnaires involved many missing
data.

Some demographic information about the participants has been provided in Table 1. As
shown in the table, the sample of the study involved 183 males and 18 females. Most students
were 11th grade (%35.3), followed by 10th grade (%24.9), 9th (%19.9) and 12th grade (%19.9).

Table1:
Demographic information about participants (n=201).
n (%)
Female 18 9,0
Gender Male 183 91,0
9th grade 40 19,9
Grade Level 10th grade 50 24,9
rade teve 11th grade 71 35,3
12th grade 40 19,9
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Instrumentation:

In this study, a scale has been developed to assess high school students’ purposes for
utilizing social networks via mobile phones. In the first step of instrument development, a
literature review has been made to understand the theoretical background of the study.
Furthermore, the existing questionnaires in the literature have been examined. Depending on
these examinations, some open-ended questions have been written to retrieve the scale items
directly from the participants. These open-ended questions have been applied to 38 volunteer
participants from 11th grade. After qualitatively analyzing the data, some scale items were
written and an initial item pool was formed. In the next step, these items were revised
depending on the existing scales and questionnaires in the literatlire and some items were
directly taken from existing scales (Eren, 2014; Karal & Kokog, 2010; Usluel, Demir & Cinar;
2014). By this way, an item pool was generated with 33 items.

In the next step, the scale has been examined by an expert in Turkish languages for
grammar and clarity checking. Then, to understand the scale from respondents’ perspective,
some cognitive interviews were conducted with 4 students, which also helped to check the face
validity of the scale (Drennan, 2003). For the purpose of content validation, 3 experts in
department of Computer Education and Instructional Technologies were asked to assess the
quality of each item, verify matching of items to the corresponding dimensions (Crocker &
Algina, 1996). After making necessary revisions to the scale, it was ready for the pilot study. The
final version of the scale involved 33 questions with 5 dimensions: (1) Information Gathering (7
items), (2) Problem Solving (4 items), (3) Communication (10 items), (4) Sharing (8 items), (5)
Entertainment (4 items). It was a likert type scale from 1(Never) to 5 (Always). Finally, a pilot
study has been conducted with 201 high school students to identify the main factor structures
of the scale.

Data Analysis:

In this study, SPSS 20.0 was used to analyze data. Exploratory Factor Analysis (EFA) was
used to identify the main factor structures of the scale. According to Tabachnick and Fidell
(2007), exploratory factor analysis is very helpful in defining and summarizing the data by
"grouping together variables that are correlated” (p.609). For factor extraction, maximum
likelihood estimation has been utilized as it “allows for the computation of a wide range of
indexes of the goodness of fit of the model” (Fabrigar et al., 1999, p.277). Furthermore, oblique
rotation was utilized as the rotation method as it lets the factors to be correlated (Tabachnick &
Fidell, 2007).

FINDINGS

In this study, Exploratory Factor Analysis (EFA) with maximum likelihood estimation was applied
to identify the main factor structures of the scale. Before conducting EFA, KMO measure of
sampling adequacy and the Barlett's tests of sphericity were used to decide on the
appropriateness of factor analysis. A KMO value of .84 indicated that the data were appropriate
for factor analysis. Also, Bartlett's test of sphericity was found to be statistically significant, x*
(528) = 2530.57, p=.00, which also suggested that this data is suitable for factor analysis. Of the
33 items administered, 8 items were removed from the scale because either they loaded on
more than one factor, or their factor loadings were lower than .30 (Tabachnick & Fidell, 2007).

To decide on the number of factors, 3 criteria has been used: (1) the scree plot, (2) eigen values
greater than 1, (3) interpretability of the factor solution. First, examining the scree plot, there
were 5 or 6 data points above the last break point. Second, according to eigenvalue criterion,
five factors seemed to emerge in the instrument. Finally, examining the items under each factor,
having a five-factor structure was the most interpretable solution. Accordingly, 5 factors
emerged from this scale. Although a five-factor structure was pre-determined in the
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development phases of the scale, some changes have been occurred in the factor structure
according to EFA results. Though the pre-determined factor of “problem solving” preserved its
status quo, there have been some differences from firstly estimated factor structures. For
example, 3 items of “information gathering” has been dropped from the scale. Furthermore,
“communication” factor has been divided into two different factors called “routine
communication” and “social communication”, and 1 item has been dropped from the scale.
Furthermore, the items of “entertainment” and “sharing” factors were loaded on a single factor,
which has been called as “sharing and entertainment”. 4 items were also dropped from this
combined factor. Consequently, the final scale consisted of 5 factors with 25 items: (1)
Information Gathering (4 items), (2) Problem Solving (4 items), (3) Social communication (6
items), (4) Routine communication (3 items), (5) Sharing and Entertainment (8 items).

Table 2:
Factor loadings for each item in the scale.
Scale item Factor
Loadings
F1 1. luse social networks to make research about my homework or my projects. 764
2. luse social networks to have information about my homework or projects from 752
my school friends.
3. luse social networks to gain information about a topic that | wonder or | am .553
interested in.
| use social networks to gain information about different views and opinions. 467
F2 5. | use social networks to find solutions to my private problems that | can not share ~ -.731
with anyone else.
6. | use social networks to solve problems that | face with the people around my -718
social environment.
7. luse social networks to find solutions to my health-related problems. -.649
8. I use social networks to solve my problems related to different software or games ~ -430
that | use.
F3 9. luse social networks to follow the life of the friends and the people that | am 671
interested in.
10. I use social networks to make other people follow my daily life. 651
11. I use social networks to come together with people with common interests. 648
12. | use social networks to establish new friendships. 617
13. | use social networks to share texts that reflect my opinions or feelings. 357
14. | use social networks to reach the old friends, whom contact information is not 31
available.
F4 15. | use social networks to continue communication with my existing friends. -713
16. | use social networks to send and receive messages with my friends. -.678
17. 1 use social networks to communicate with school friends. -.612
F5 18. | use social networks to make humorous and entertaining sharing (such as texts, 625
videos, cartoons).
19. I use social networks to have a good time by getting away from the bored things 603
in my life.
20. 1 use social networks to spend my leisure times. 595
21. | use social networks to share videos. 577
22. | use social networks to play interactive games. 512
23. | use social networks to share different kinds of contents (such as texts, video and .510

pictures) that | liked or | am interested in.

24. 1 use social networks to view different kinds of humorous and joyful sharing (such 430
as texts, videos, cartoons).

25. | use social networks to follow social activities. 374

*F1: Information Gathering, F2: Problem Solving, F3: Social Communication, F4: Routine Communication, F5: Sharing and Entertainment
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The factor loadings for each item in the scale were shown in Table 2. Examining Table 2, the
factor loadings for the first factor were between .467 and .764, for the second factor were
between -.430 and -.731, for the third factor were between .311 and .671, for the fourth factor
were between -.612 and -.713, and for the fifth factor were between .374 and .625. The internal
consistency values for these factors were found .739, .738, .791, .778 and .799 respectively, all of
which shows acceptable reliability values (Barclay, Thompson & Higgins, 1995). The original
Turkish version of the “Purposes for Social Network Utilization Scale” can be found in the
Appendix part.

DISCUSION AND CONCLUSIONS

In this study, a scale has been developed to assess high school students’ purposes for
daily utilization of social networks via smart phones. The scale development has been completed
in several steps. First, a literature review has been made and existing scales have been examined
to understand the theoretical background of the study. According to the literature review, some
open-ended questions were written and they were applied to 38 volunteer participants. After
qualitatively analyzing the data, some scale items have been written and an initial item pool has
been formed. These items were revised depending on the existing scales and questionnaires in
the literature. In the next step, the scale was examined by an expert in Turkish Languages and
then some cognitive interviews were done to check the face validity of the scale. For the
purpose of content validation, 3 experts in department of Computer Education and Instructional
Technologies were asked to assess the quality of each item, verifying matching of items to the
corresponding dimensions (Crocker & Algina, 1996). Finally, a pilot study was conducted with
201 vocational high school students to determine factor structure of the scale.

According to the factor analysis results, 8 items have been removed from the scale either
they have loaded on more than one factor or their factor loadings were lower than .30. The final
scale involved 5 factors: (1) Information Gathering, (2) Problem Solving, (3) Social
communication, (4) Routine communication, (5) Sharing and Entertainment. First, the
“information gathering” factor assess how the high school students utilize social networks to
gain information about their homework/ projects and to search information about any kinds of
subject they wonder. Second, “problem solving” factor assess how the high school students use
social networks to solve their technology-related and health related problems and also their
private problems. Third, “social communication” factor assesses how the high school students
utilize social networks to be followed by others or to follow others’ life, to reach old friends, to
establish new friendships and to come together with the people with common interests. Fourth,
“routine communication” factor assesses the high school students’ daily communication with
their friends and school friends. Fifth, “sharing and entertainment” factor assess high school
students’ utilization of social networks for the purposes of a variety of joyful media sharing and
viewing, game playing, spending their leisure times and having a good and enjoyable time.

With an increasing variety of social network sites and applications every other day, there
is a high rise in social network users. Recent statistics show that most people prefer to use Social
Networks via their smart phones (Digital 2017: Global Overview Report, 2017). Although some
studies conducted to assess social network usage among young people, there is limited
research examining the utilization of social networks via smart phones. Thus, this study aimed to
develop a scale that assesses high school students’ purposes for daily utilization of social
networks via smart phones. Providing information about the daily social network utilization
purposes of young people, this study will shed light in how to use it for also educational
purposes. As todays’ youth spend substantial time in using social networks, it would be a good
idea to investigate how to use it in educational environments. The scale developed in this study
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would be effectively used to understand young people’s social media usage patterns, so it will
give information about how to adapt it to educational environments. Furthermore, as high
school students are one of the most frequent users of social networks (Lenhart, 2015), this scale
would also be beneficial for social network application developers about how to improve the
interface and features of these applications to be most effectively used by young people.
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Lise Ogrencilerinin Akilli Telefonlar Uzerinden Sosyal Ag Kullanim
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Ozet

Bu ¢alismada sosyal aglarin akuli telefonlar tizerinden kullanim amaglarina yénelik
bir 6lcek gelistirilmistir. Gelistirilen 6lcegin érneklem grubunu Istanbul'da bulunan
bir meslek lisesi &grencileri olusturmaktadir. Olgegin gelistirilmesinde alanyazin
kaynaklart ve égrencilere yéneltilen agik uglu sorulardan elde edilen verilerle, uzman
gorisi ve katiimciarla yapilan bilissel goriismelerden faydalandmustur.  Pilot
uygulama kapsaminda 201 dgrenciye dlcek uygulanms, elde edilen veriler
“agimlayict faktor analizi” ile degerlendirilmistir. Faktor analizi sonucunda gelistirilen
6lcek 25 maddeden olusmus olup, 5 faktérlii bir yapt ortaya c¢tkmustir: (1) bilgi
edinme, (2) problem ¢cézme, (3) sosyal iletisim, (4) siradan iletisim, (5) paylasim ve
eglence. Lise dgrencilerinin gtinliik sosyal medya kullanim amacglart hakkinda bilgi
toplamayt amaclayan bu 6lcek, Ogretmen, egitim kurumlart ve de sosyal ag
gelistiricilerine sosyal aglarin egitim ortamlarinda daha etkin bir sekilde
kullanabilmeleri icin neler yapimast gerektigi konusunda yol gdsterici olacaktur.

Keywords: Anket Gelistirme, Akult telefon, sosyal aglar, lise égrencileri.
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GENISLETILMIS OZET

Problem: Giinliik yasamwn ayrilmaz bir parcast haline kadan sosyal aglar giiniimiizde iletisim,
bilgi paylasim, eglence, farkli insanlarla tanisma, farkli insanlarin yasamlarint takip etme, isbirligi
yapma, video, resim paylasimt gibi bir cok amacla kullanidmaktadir (Dal & Dal, 2014, Mao, 2014;
Diker & Ucar, 2016, Karaca, 2015). Ttim bu gelismelere parallel olarak her gecen giin hayatimiza
yeni sosyal ag sitelerinin girdigini ve sosyal ag kullanicilarinin sayisinda da siirekli bir artis oldugu
goriilmektedir. Nitekim, 2017 istatistikleri incelendiginde diinya niifusunun %37’inin aktif sosyal
ag kullanicist oldugu ve yine diinya niifusunun %34'lniin mobil sosyal ag kullanicist oldugu
goériilmektedir (Digital in 2017: Global Overview Report, 2017). Ulkemiz sosyal medya kullanimt
konusunda olduk¢a iddialt olup, facebook kullanict sayisinda diinya siralamasinda 7. Swrada yer
almaktadur. Tiirkeye'de 48 milyon aktif facebook kullantcist bulunup, bu sayt toplam niifusun
yaklastk olarak %60'int olusturmaktadir. Buna ek olarak Tiirkiye'de de diinyadakine benzer bir
sonug gdriilmekte olup, sosyal aglar genelde mobil cihazlar aracligt ile kullanimakta ve 42
milyon mobil sosyal ag kullanicist bulunmaktadir. Benzer sekilde Lenhart'in 2015 yiinda yapmis
oldugu calisma sonuglart incelendiginde gen¢ poplilasyonun %73’liniin cep telefonu erisimi
bulundugu ve %71'inin ise en az bir sosyal ag web sitesine lye olduklart gérilmdustiir. Alanyazinda
gencler arasinda sosyal ag kullanimt konusunda bazi ¢calismalar bulunmasina karsin, sosyal
aglarin akdl: telefonlar lizerinden kullanimina yénelik cok fazla ¢calisma bulunmadigt gériilmiistiir.
Alanyazindaki bu acigi kapatmak amact ile, bu ¢alismada sosyal aglarin akuli telefonlar araciligi
ile kullanimwina iliskin bir dlcek gelistirmistir. Lise dgrencilerinin giinliik sosyal ag kullanim
amaglart hakkinda bilgi toplamayt amaclayan bu élcek kullandarak yapilacak olan calismalar
sosyal aglarin egitimde kullanimt konusunda da yol gésterici olacaktwr. Sosyal aglart en aktif
kullanan gruplardan biri de lise 6grencileri oldugundan (Lenhart, 2015), bu ¢alismada gelistirilecek
olan élcek sosyal aglarin bu yas grubu tarafindan daha etkili bir sekilde kullanilabilmesi icin neler
yapilmast gerektigi konusunda sosyal ag gelistiricilerine de yol gésterici olacaktur.

Yéntem: Bu calisma Istanbul'da bir meslek lisesinde gerceklestirilmis olup, iki farklt 6rneklem
grubu kullanimustir. Olcek gelistirme siirecinin ilk basamaklarindan birinde uygulanmis olan acik
uglu sorularin uygulandigi grup 38 géniillii katiimct lise égrencisinden olusmaktadir. Olcek
gelistirme slirecinin son basamagt olan pilot c¢alisma ise 201 meslek lisesi Ggrencisi ile
gerceklestirilmistir. Olcek gelistirme siirecinde ilk olarak élcegin teorik alt yapisina karar vermek
amact ile alanyazin taramast yapumis olup, konuyla alakalt mevcut élcekler incelenmistir. Daha
sonra bazi acik uglu sorular yazilarak 38 meslek lisesi 6grencisine uygulanmis ve elde edilen veriler
nitel yéntemlerle analiz edilerek, 6lcek sorulart hazirlanmustir. Daha sonra bu sorular literatiirdeki
mevcut lcekler (Eren, 2014; Karal & Kokog, 2010; Usluel, Demir & Cinar; 2014) incelenerek revise
edilmis ve 33 maddeden olusan bir soru havuzu olusturulmustur. Sonrasinda sorular bir Tiirkce
alan uzmant tarafindan dilbilgisi acisindan incelenmistir. Olcegin gériiniis gegerliligini saglamak
amact ile 4 6grenci ile bilissel gériismeler yapimis ve 6lcek katilimct grubun da gériisleri géz
ontinde bulundurularak yeniden diizenlenmistir. Sonrasinda, kapsam gercerliligini saglamak
amact ile 6lcek Bilgisayar ve Odretim Teknolojileri Egitimi Béliimii alan uzmant 3 farkli kisi
tarafindan incelenmistir. Uzman goértisii sonucunda son diizenlemeleri yapilan élcek, pilot calisma
kapsaminda 201 meslek lisesi 6grencisine uygulanmustir. Veirlerin analizi icin SPSS 20.0 programt
kullandmustir. Olcegin faktér yapisint belirlemek amact ile Acimlayict Faktér analizi kullandmustur.

Bulgular: Acimlayict Faktér Analizi sonuglart incelendiginde 33 maddeli élcekten anlamsiz bir
sekilde birden fazla faktdre aitmis gibi gériinen, ya da faktor yiik degeri .30'un altinda olan 8
maddenin c¢tkarilmasina karar verilmistir (Tabachnick & Fidell, 2007). Faktdr sayisina karar
verebilmek icin 3 farklt kriter g6z éniinden bulundurulmustur: (1) scree test, (2) dzdeger istatistigi,
(3) faktdr yapisinin aciklanabilirligi. Tim bu kriterler gbz 6niinde bulunduruldugunda élcegin 5
faktérden olusmasina karar verilmistir. Anket gelistirmenin ilk asamalarindan alanyazin taramast
sonucunda 5 faktorlii bir yapt ortaya cikabilecegi belirtilmis olmasina karsin basta belirtilen faktor
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yapisindan biraz daha farkle bir yapt ortaya ctkmustir. Basta belirlenmis olan “problem ¢dzme”
faktori ilk yapisint korumustur. “Bilgi edinme faktéri” niin 3 maddesi faktér analizi sonuglarina
gore 6lcekten cikarilmustir. “iletisim” faktérii ise “siradan iletisim” ve “sosyal iletisim” olmak (izere
tki farkl faktére ayrilmis olup, 1 madde dlcekten cikarimustir. Basta belirlenmis olan “eglence” ve
“paylasim” faktorleri ise tek bir faktor yapist altinda toplanmis olup, “paylasim ve eglence” olarak
adlandirdmugstr. ki faktériin - birlestirilmesi ile olusturulan bu faktérden de faktér analizi
sonuglarina gére 4 madde cikardmistir. Anketin pilot ¢alisma sonrast son hali 5 faktérden
olusmakta olup, 25 madde icermektedir: (1) Bilgi Edinme (4 madde), (2) Problem Cézme (4
madde), (3) Sosyal lletisim (6 madde), (4) Stradan lletisim (3 madde), (5) Paylasim ve Eglence (8
madde). Her bir faktére ait glivenirlik katsayist incelendiginde tiim degerlerin .70 lizerinde oldugu
gériilmdstiir (Barclay, Thompson & Higgins, 1995). Olgegin orijinal hali “Appendix” bélimiinde yer
almaktadur.
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Appendix

Turkish Version of Purposes for Social Network Utilization Scale
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Sosyal Aglari, 6dev ya da projelerimle alakali arastirma yapmak amaci ile
kullanirim.

Sosyal Aglari, odevlerle ilgili okul arkadaslarimdan bilgi alabilmek amaci ile
kullanirim.

Sosyal Aglari, merak ettigim ya da ilgi duydugum bir konu hakkinda bilgi
edinmek icin kullanirim.

Sosyal Aglari, farkli goris ve dislinceler hakkinda bilgi sahibi olmak amaci ile
kullanirim.

Sosyal Aglari, kimseyle paylasamadigim kisisel sorunlarima ¢ézim bulmak igin
kullanirim.

Sosyal Aglari, sosyal gevremdeki insanlarla yasadigim sorunlari ¢ozmek igin
kullanirim.

Sosyal Aglari, saglik ile ilgili sorunlarima ¢6ziim yollari bulmak icin kullanirim.
Sosyal Aglari, kullandigim yazillm ya da oyunlarda yasadigim sorunlarla ilgili
yardim almak igin kullanirim.

Sosyal Aglari, arkadaglarimin ya da ilgi duydugum kisilerin yasantilarini takip
edebilmek igin kullanirim.

Sosyal Aglari, baskalarinin glinlik yasantimi takip edebilmesi icin kullanirim.
Sosyal aglari, benimle ortak ilgi alanina sahip insanlarla bir araya gelmek igin
kullanirim.

Sosyal Aglari, yeni arkadasliklar kurmak igin kullanirim.

Sosyal Aglari, duygularimi ya da gorugslerimi ifade edebilecek yazilar eklemek
icin kullanirim.

Sosyal aglari iletisim bilgilerini bilmedigim arkadaslarima ulasmak amaci ile
kullanirim.

Sosyal Aglari, var olan arkadaslarimla iletisimimi devam ettirebilmek igin
kullanirim.

Sosyal Aglari arkadaslarimla mesajlagsmak icin kullanirim.

Sosyal Aglari, okul arkadaslarimla iletisim kurmak igin kullanirim.

Sosyal Aglari, komik ve eglenceli paylasimlarda (yazi, video, karikatiir gibi)
bulunmak igin kullanirim.

Sosyal Aglari, glinlik yasantimda sikici buldugum anlardan kagip, hosca vakit
gecirmek icin kullanirim.

Sosyal Aglari, bos zamanlarimi degerlendirmek igin kullanirim.

Sosyal Aglari, video yiiklemek igin kullanirim.

Sosyal Aglari, interaktif oyunlar oynamak igin kullanirim.

Sosyal Aglari, ilgi duydugum ya da begendigim icerikleri (metin, video, resim
vb.) paylagsmak icin kullanirim.

Sosyal Aglari, komik ve eglenceli paylasimlara (yazi, video, karikatiir gibi)
bakmak igin kullanirim.

Sosyal Aglari, etkinlikleri takip etmek igin kullanirim.
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