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ABSTRACT: This study aims to analyse the perceptions of
teachers who teach in high schools concerning multicultural
efficacy in terms of several variables. Teachers were analysed
according to a) gender, b) years of service, ¢) domain of
teaching, d) in what order they chose teaching profession, €)
reason for choosing the profession, f) whether or not they
joined cultural events, g) whether or not they had any other
teachers in their family, h) marital status and i) whether or not
they thought of quitting teaching. The research was conducted
in general high schools located in the centre districts of
Ankara and 434 teachers were included in the study. The
“perceptions of multicultural efficacy scale” developed by
Bagbay and Kagnic1 (2011) was used for data collection. The
Alpha reliability of the scale was found as 0.92. The t test was
used to compare paired groups whereas one-way variance
analysis and the Scheffe test were used to compare more than
two groups in data analysis. It was found as a result that
teachers’ perceptions of multicultural efficacy differed
significantly according to a) gender, b) domain of teaching,
c) in what order they chose teaching profession, d) whether or
not they joined cultural events and e) marital status. On the
other hand, no significant differences were found according
to their years of service, reasons for teaching the profession
or whether or not they thought of quitting teaching.
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Bu makaleye atif vermek icin:

OZ: Bu calismanin amaci genel liselerde gbrev yapan
ogretmenlerin ¢okkiiltiirlii yeterlik algilarinin ¢esitli degiskenler
acisindan incelemektir. Aragtirma kapsaminda Ggretmenler a)
cinsiyet, b) hizmet yil1, c)6gretim alani, d) tercih sirasi, ) tercih
nedeni, f) kiiltiirel etkinliklere katilabilme, g) ailesinde 6gretmen
olup olmamasi, h) medeni durumu ve 1) mesleginden ayrilmay1
diisiiniip diisiinmeme bazinda incelenmislerdir. Arastirma Ankara
ili merkez ilgelerde bulunan genel liseler {izerinde yiiriitiilmiis ve
434 dgretmene ulasiimistir. Veri toplamak amaciyla Bagbay ve
Kagnict (2011) tarafindan gelistirilmis olan “Cokkiiltiirli
Yeterlik Algilart Olgegi” kullanilmustir. Veri toplama amaciyla
kullanilan dlgegin alfa gilivenirligi 0.92 olarak hesaplanmustir.
Verilerin analizinde ikili gruplarin kargilagtirilmasinda t testi,
ikiden fazla grubun karsilastirilmasinda ise tek yonlii varyans
analizi ve Scheffe testi kullanilmistir. Aragtirmadan elde edilen
sonuglara gore, dgretmenlerin gokkiiltiirlii yeterlik algilar1 a)
cinsiyete, b) 6gretim alanina, ¢) tercih sirasina, d) kiiltiirel
etkinliklere katilabilme durumuna ve ¢) medeni durumuna gore
anlaml bir farklilik gostermektedir. Hizmet yili, tercih nedeni,
ailede dgretmen olma durumu ve mesleginden ayrilmayi diisiinme
bakimindan ise gruplar arasinda anlamli farkliliklar elde
edilememisgtir.
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UZUN OZET

Giris

[k olarak 1793 yilinda basilan bir Alman sdzliigiinde yer alan kiiltiir (Moles, 1983), iizerinde
cok calisilan ve farkli bakis agilartyla ele alinan bir kavram olmustur (Demir, (2012). Kiiltiir bilimciler
tarafindan genel kabul goren tanima gore kiiltiir, insanligin tarihsel birikiminin, giincel degerler,
yaratimlar ve {iriinlerinin, gelecege yonelik tasarimlar ve egilimlerinin toplami veya anlatimidir (Ozhan,
2006; akt: Basbay ve Bektas, 2009). Insanligin var olusundan bu yana birgok nedene (biyolojik, cografi,
diisiinsel, sosyo-kiiltiirel vb.) bagh olarak kiiltiirel anlamda farklilagsma yasanmis ve buna bagl olarak
da cokkiiltiirlii toplum ortaya ¢ikmustir (Polat, 2012). Igerisinde birden fazla kiiltiirii barindiran topluma
cokkiiltiirlii toplum denilmektedir (Ozhan, 2006; Parekh, 2000; Polat ve Barka, 2012 ). Cok kiiltiirliiliik,
ik, etnik yapi, dil, cinsel yonelim, cinsiyet, yas, engelli olma, sosyal sinif, dinsel yonelim ve diger
kiiltiirel boyutlar1 igeren ¢ok yonlii bir kavram (APA, 2002) olarak karsimiza g¢ikmaktadir.
Cokkiiltiirliiliik olgusunun egitim boyutunu ifade eden kavram ise “cokkiiltiirlii egitim” kavramidir.
Cokkiiltiirlii egitim aslinda, insan haklarina saygi duyma, kiiltiirel farkliliklar1 hos karsilama, egitimde
firsat esitligi, kiiltiirel esitligi yansitic1 egitim ortamlar1 diizenleme, farkli bakis aglarini analiz etme
Ogelerinin uygulamaya konmasidir (Cirik, 2008). Cokkiiltiirlii egitim; farkli irk, etnik yap1 ve sosyal
gruplar1 barindiran okul ortamlarinda tiim 6grencilere esit egitim firsatlar1 sunmayi amaglayan bir egitim
yaklagimidir (Polat, 2009). Cokkiiltiirlii egitimde kilit rol 6gretmendedir ve cokkiiltiirlii egitim
programlarinin basartyla uygulanmasinda ve c¢ok kiiltiirlii egitimin ilkelerine uygun ogretim
yapilmasinda 6gretmenlere onemli gorevler diismektedir (McCatrhy, 1990; akt: Arsal, 2010). Bu
nedenle, bu ¢alismada 6gretmenler tizerinde galisiimistir.

Yontem

Bu calismada betimsel arastirma yontemlerinden genel tarama modeli kullanilmistir. Bu
aragtirmanin ¢aligma grubunu Ankara Merkez Ilgelerde (Altindag, Cankaya, Etimesgut, Kecidren,
Mamak, Sincan, Yeni mahalle) bulunan genel liselerde gorev yapmakta olan 265 i kadin, 169’u erkek
olmak tiizere toplam 434 6gretmen olusturmaktadir. Bu ¢alismada veri toplama araci olarak Bagbay ve
Kagnic1 (2011) tarafindan gelistirilmis olan “Cokkiiltiirlii Yeterlik Algilar1 Olgegi” kullanilmustir.
Olgegin Kaiser-Meyer Olkin (KMO) degeri ise 0.92 olarak hesaplanmistir. Verilerin analizinde toplanan
veriler bilgisayar ortamina aktarilmis ve SPSS. 15 paket programi kullanilarak analiz edilmistir.
Analizde ikili gruplarin karsilastirilmasinda bagimsiz t testi, ikiden fazla gruplarin karsilagtirilmasinda
tek yonlii varyans analizi kullanilmistir. Farkliligr test etmek icin Scheffe testi yapilmistir.

Bulgular, Tartisma ve Sonug

Birinci alt problemde, dgretmenlerin cinsiyete gore ¢okkiiltiirliiliik yeterlik algis1 incelenmistir.
Yapilan incelemelerde farkindalik boyutunda c¢ok kiiltiirliiliikk yeterlik algisi bakimindan fark
bulunmazken, beceri ve bilgi boyutunda erkek 6gretmenler lehine anlaml bir fark bulundugu tespit
edilmistir. Olgegin biitiiniine iliskin puanlarda ise cinsiyete iliskin anlamli bir fark bulunmamaktadir.
Ikinci alt problemde, dgretmenlerin hizmet y1lina gére gokkiiltiirlii yeterlik algisi incelenmistir. Yapilan
incelemelere gore hizmet yili degiskeni farkindalik, beceri, bilgi ve 6lgegin geneline iliskin puanlari
bakimindan ayrt edici bir degisken degildir. Ugiincii alt problemde, dgretmenlerin dgretim alanina gore
cokkiiltiirliiliik yeterlik algis1 incelenmistir. Yapilan incelemelere gore Ogretim alanmi degiskeni
farkindalik, beceri, bilgi ve 6l¢egin geneline iliskin puanlart bakimindan ayirt edici bir degiskendir.
Dérdiincii alt problemde, 6gretmenlerin iiniversiteye girerken yapmis olduklari tercih siralamasina gore
cokkiiltiirliiliik yeterlik algis1 incelenmistir. Yapilan incelemelere gore, farkindalik ve 6lgegin genelinde
anlamli bir farklilik tespit edilirken, beceri ve bilgi alt boyutlarinda anlamli bir farklilik tespit
edilememistir.

Besinci alt problemde, 6gretmenlerin tercih nedenine gore cok kiiltiirliiliik yeterlik algist
incelenmistir. Yapilan incelemelere tercih nedeni degiskeni farkindalik, beceri, bilgi ve 6l¢egin geneline
iliskin puanlar1 bakimindan ayirt edici bir degisken degildir. Altinci alt problemde, 6gretmenlerin
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kiiltiirel etkinliklere katilabilme durumuna goére ¢ok kiiltiirlii yeterlik algisi incelenmistir. Yapilan
incelemelere gore, 6gretmenlerin kiiltiirel etkinliklere katilabilmesi farkindalik puanlarini etkilemezken,
beceri, bilgi ve Olgegin genelinde katilabilenler lehine olumlu bir fark yaratmaktadir. Yedinci alt
problemde, Ogretmenlerin ailede Ogretmen bulunma durumuna gore cokkiiltiirlii yeterlik algisi
incelenmistir. Yapilan incelemelere gore, ailede 6gretmen bulunma degiskeni farkindalik, beceri, bilgi
ve Olgegin geneline iligkin puan bakimindan ayirt edici bir degisken degildir. Sekizinci alt problemde,
Ogretmenlerin medeni durumlarina gore gokkiiltiirlii yeterlik algis1 incelenmistir. Elde edilen bulgulara
gore, Ogretmenlerin medeni durumlart farkindalik, beceri, bilgi ve Olgegin geneline iliskin tutum
puanlart bakimindan bekar 6gretmenler lehine ayirt edici bir degiskendir. Dokuzuncu alt problemde,
Ogretmenlerin meslekten ayrilmayi diisiinme durumlarina gore ¢okkiiltiirlii yeterlik algisi incelenmistir.
Elde edilen bulgulara gore, meslekten ayrilmay1 diistinme degiskeni farkindalik, beceri, bilgi ve 6l¢egin
geneline iliskin tutum puanlar1 bakimindan ayirt edici bir degisken degildir.

INTRODUCTION

Culture (Moles, 1983), which first appeared in a German dictionary published in 1793, became
a concept which was studied very much and was considered from various perspectives (Demir, 2012).
According to the definition widely accepted by experts in the area, it is the sum total or expression of
the historical accumulation of humanity, of contemporary values, creations and products and of future
oriented designs and tendencies (Ozhan, 2006; Cited in Bagbay and Bektas, 2009). Culture- which is
also considered as the total materialistic and moral entities that humans add to nature- contains norms
and practices related to language, religion, traditions, folklore and legends, values, customs, the structure
of family and kinship, history, political constructs and meetings, etiquette and interpersonal behaviours
and gender and such activities as ways of nutrition, relations between production and consumption, food
preparation, clothing, economic activities, technological culture and leisure activities in addition to such
elements as art, poetry, music, drama, dance and entertainment (Grant, 1997; Giiveng, 1994; Aslan,
2009; Tamer Gencer, 2011). According to Ozdemir (2011), culture is the series of values, ideas and
symbols which help individuals to communicate, interpret certain behaviours and events and to evaluate
them as a member of the society. As is evident from what is said above, culture provides a general
formation for life and a pattern to interpret the reality (Nobbles, 1993; Arslan, 2009) and is transmitted
down to next generations through learning and teaching activities (Basbay and Kagnici, 2011). In other
words, a culture is the results of behaviours which are composed of taught behaviours, which are shared
and conveyed by the members of a society (Tamer Gencer, 2011). Differences occurred in culture due
to several reasons (biological, geographical, intellectual, socio-cultural, etc.), and thus multicultural
societies emerged (Polat, 2012).

A society which contains more than one culture in its body is called a multicultural society
(Ozhan, 2006; Parekh, 2000; Polat and Barka, 2012). A multicultural society in which a great number
of cultures survive side by side is described as a society of learning in which diverse cultures and
individuals make efforts to learn from each other and which is open to mutual criticism and
transformation (Erzurumlu, 2008). Parekh (2002) considers a multicultural society as a construct which
tries to strengthen the ties which keep the society together on the one hand and which has to develop the
cultural differences on the other hand. Such a policy accepts the value of integrity and of diversity and
necessitates setting up satisfactory relations between them (Yazici, Basol and Toprak, 2009; Coskun,
2012). Diversity and differences are considered as an entity and wealth rather than threats to damage
integrity and togetherness in today’s developing and changing world (Tamer Gencer, 2011).
Accordingly, while Yilmaz (2011) resembles a multicultural society to the art of paper marbling in
which the colours used are in harmony with each other without losing their characteristics (Demir, 2012,
Ates, 2017), Cetin (2005) resembles it to a garden of flowers with different colours and thus, lays
emphasis on wealth that multiculturalism brings to a society (Basbay and Bektas, 2009). The respect
shown for diversity is stated as justification or creation of multicultural policies. In brief, a multicultural
society means the availability of elements in common and manifestation of differences.

Multiculturalism stands in front of us as a versatile concept which consists of race, ethnicity,
sexual orientation, gender, age, disability, social classes, religious orientation and other cultural
elements (APA, 2002). The concepts of “identity” and “difference” underlie multicultural theories and
are the properties common to those theories (Yalg¢in, 2002). Setting out from the concepts of “identity”
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and “difference”, multiculturalism contained three basic principles which were formulated as a)
everybody has his own ethnic origin, b) all the cultures deserve respect and c) cultural pluralism needs
official support (Erzurumlu, 2008). Vermeullen and S Sliiper (2003), who set out from the concepts of
“identity” and “difference”, argue that the three values labelled as a) recognising cultural diversity, b)
social equality and c) integration lie at the centre of multiculturalism (Ozhan, 2006). As clear from the
explanations made above, the basic purpose in multiculturalism is to secure social tranquillity for
individuals who live together and peacefully and who have equal rights, to keep different cultures, races
and religions together and thus to make efforts to prevent conflicts and chaos between them (Yakisir,
2009; Bagbay and Kagnici, 2011). Besides, multiculturalism also leads to cultural relativism which is
based on understanding that each group’s lifestyle is a culture and that each is equal in being a culture
(Tamer Gencer, 2011).

The concept which expresses the educational side of multiculturalism is multicultural education.
It represents the thought and approaches which argue that policies of multiculturalism should be
included in education and it has various democratic and epistemic bases (Banks et al., 2001). Hidalgo et
al also base the essence of multicultural education on social constructivism (Coskun, 2012).
Multicultural education involves not only students with differences in ethnicity, social class and religion
but also students with differences in gender, age, abilities and intelligence (Coskun, 2012; Polat and
Barka, 2012). Sonia Niteo (2000) states that such education accepts cultural pluralism in which
discriminations of any kind such as ethnic racial, linguistic, economic and sexual discrimination are
refused (Arsal, 2010). In fact, it involves putting such elements as respecting human rights, tolerating
cultural differences, equality of opportunity in education, arranging educational environments reflective
of cultural equality and analysing different points of view into action (Cirik, 2008).

Educators agree that multicultural education influences teaching, management, guidance,
curriculum development, performance evaluation and school climate (Gay, 1994; Cirik, 2008). Gay
(1994), for instance, considers it as an educational policy which legitimises ethnical and cultural
differences and which enables them to survive, which aims to provide students with equal academic
opportunities to lead them to achievement, which also contains curricula, teaching materials and
organisational structure, which is based on organising all the educational-instructional components and
the educational policies according to the principle of pluralism and which has its specific values and
rules (Gay, 1994; Polat, 2009). Banks (1993), on the other hand, suggest that teachers should work on
situations which hinder conflicts to be caused by cultural and individual differences in daily life and in
life at school while arranging multicultural educational environments and that they should not get away
from the argument that differences are a reality of the society (Giiven, 2001; Cirik, 2008). Hanter (1974)
and Baptist (1979), however, consider multicultural education as configuring education according to the
principle of pluralism in the context of the principles of equality, mutual respect, acceptance,
understanding and moral loyalty so as to actualise democratic ideals, to meet the needs of different
groups and to establish social justice (Gay, 1994; Polat, 2009).

Multicultural education is an approach of education which aims to provide all students with
equal educational opportunities in school environments which include different race, ethnicity and social
groups. It involves activities done to raise intellectual curiosity, to make self-criticism, to make decisions
by assessing claims and evidence, to respect others, to gain sensitivity to different thoughts and lifestyles
and to get away from ethnicity-oriented conceptions (Parekh, 2002; Basbay and Kagnici, 2011; Demir,
2012). It aims to increase students’ academic achievement, to diminish prejudice about cultural
differences by supporting cultural sensitivity, to enable individuals to live in harmony in multicultural
environments, to provide individuals with equality in education and to support them in preserving their
own culture (Cirik, 2008). It also aims to raise individuals’ cultural awareness, to develop multiple
perspectives, internalise democratic social structure, to make people think critically about their
prejudices and to refuse discriminations of any type (Demir, 2012).

Teachers play the key role in multicultural education and they have significant tasks in
implementing the curricula successfully and in conducting teaching consistently with the principles of
multicultural education (McCatrhy, 1990; Cited in Arsal, 2010). There are certain efficacies that teachers
need to have- which will also be included in the system of multicultural education. They have such
components as a) being aware of one’s own cultural identity and prejudices, b) having tendency to learn
about the world views of groups different from one’s own culture and ¢) developing teaching methods
sensitive to cultures (Basbay and Bektas, 2009). In addition to that, the teachers who are in environments

1841



of multicultural education also need to be aware of their own personal beliefs and to face their personal
beliefs. The teachers who believe that students come to school with learning can demonstrate their
beliefs by a) showing students the ways to monitor their own learning, b) by expecting high performance
from students and by supporting them to meet the expectations and c) by helping them to make self-
development by adding to the personal and cultural values students bring to school (Basbay and Bektas,
2009). Moreover, those teachers have such responsibilities as a) creating environments which will not
cause problems in developing students’ creativity and achievement at school, b) providing students with
equal educational opportunities, ¢) appreciating cultural differences and developing positive attitudes
towards students with different cultural background and d) eliminating the psycho-social factors which
provoke discrimination between students or which force them to make friends with individuals who
share the same culture or who have the same historical background (Cited in Arsal, 2010) and to
actualise the specific goals of multicultural education and to conduct classroom management
consistently with multicultural education (Weinstein, Tomlinson-Clarke and Curran, 2004).
Multiculturalism- which contains racial, ethnical, linguistic, sexual, age, having or not having
disability, religious orientation and other factors (APA, 2002)- has become a frequently mentioned
concept in our country and in other countries in the world. It is pointed out that the concepts related to
multiculturalism emerged in the 1960s in English speaking countries to meet the cultural needs of non-
European immigrants and that there are several studies on the issue which have been conducted since
then (Tamer Gencer, 2011). Studies by McDiarmind (1992), Banks (1993 and 1995), Taylor (1994),
Hoffman (1996), Kymlicka (1998), Barton (2000) and Gay (1994; 2002) can be considered as pioneers
in the area. The number of studies in Turkey, on the other hand, is very small (Coskun, 2012). Examples
for the studies performed in Turkey include Cirik (2008), Basbay and Bektas (2009), Basbay and
Kagnic1 (2011), Karagam and Koca (2012), Demir (2012), Cekin (2013), Ozdemir and Dil (2013). Some
of them were theoretical studies while others were conducted with the inclusion of prospective teachers.
As different from others, this current study is an applied study and it was planned to be based on
teachers’ views and was conducted accordingly.
e Do high school teachers’ perceptions of multicultural efficacy differ according to

gender?

e Do high school teachers’ perceptions of multicultural efficacy differ according to their
years of service?

e Do high school teachers’ perceptions of multicultural efficacy differ according to their
domain of teaching?

e Do high school teachers’ perceptions of multicultural efficacy differ according to in
what order they chose teaching profession?

e Do high school teachers’ perceptions of multicultural efficacy differ according to their
reason for choosing teaching profession?

e Do high school teachers’ perceptions of multicultural efficacy differ according to
whether or not they join cultural events?

e Do high school teachers’ perceptions of multicultural efficacy differ according to
whether or not they have teachers in their family?

e Do high school teachers’ perceptions of multicultural efficacy differ according to their
marital status?

e Do high school teachers’ perceptions of multicultural efficacy differ according to
whether or not they think of quitting teaching?
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METHOD

Model of the Research

This study uses general survey model, a method of descriptive study. General survey model is
the arrangement of survey made on the whole population or on a group or sample to be taken from the
population so as to reach a judgement about the population (Karasar, 1994).

The Study Group

The study group was composed of 434 teachers 265 of whom were female and 169 of whom
were male teachers who worked in high schools located in the central districts (Altindag, Cankaya,
Etimesgut, Kegioren, Mamak, Sincan and Yenimahalle) of Ankara. The number of schools and intensity
of teachers in the central districts were taken into consideration in choosing the sample. The researcher
also received permission to do the research in the schools from the Ministry of National Education
(MoNE) prior to the research.

Data Collection Tools

“Perceptions of Multicultural Efficacy Scale” (PMCES) developed by Basbay and Kagnict
(2011) was used as the tool of data collection in this study. It was a Likert type scale of 41 items 31 of
which were negative and 10 of which were positive and it contained three sub-factors labelled as
Awareness (16 items), Skills (16 items) and Knowledge (9 items). The minimum score receivable from
the scale was 41 whereas the maximum score receivable was 205 (123 in case of indecisiveness). Factor
analysis was done to find the construct validity of the scale and the factor loads were found to range
between .34 and .75 for factor one, to range between .35 and .68 for factor two and to range between
.52 and i72 for factor three. The Kaiser-Meyer-Olkin (KMO) value for the scale was found as 0.92. The
scale reliability was calculated with (Cronbach’s alpha) internal consistency coefficient and the internal
consistency coefficient was found as 0.85 for the factor of Awareness, as 0.91 for the factor of Skills
and 0.87 for the factor of Knowledge. It was calculated as 0.95 for the whole scale (Basbay and Kagnici,
2011). The internal consistency calculated for the factor of Awareness was found as 0.85 while it was
found as 0.83 for the factor of Skills and as 0.86 for the factor of Knowledge in this current study. The
value calculated for the whole scale in this study was 0.92. the KMO value was found as 0.92. based on
these findings, the scale may be said to be valid and reliable and to be appropriate for use in research.

Data Analysis

The data collected in this study were put to computer and were analysed by using the SPSS 15
package programme. The t test was used in comparing groups of two while one-way variance analysis
was used in comparing larger groups. The Scheffe test was used in testing the differences.

FINDINGS
Table 1.

Score averages, standard deviations and the t values for high school teachers’ perceptions of
multicultural efficacy according to gender

Gender N X Ss t Sd P

Awareness Female 265 4.04 0.54 0.031 432 0.975
Male 169 4.04 0.56

Skills Female 265 3.75 0.56 -1.987 432 0.048*
Male 169 3.85 0.51

Knowledge  Female 265 3.76 0.63 -2.133 432 0.034*
Male 169 3.89 0.54

PMCES Female 265 3.86 0.49 -1.444 432 0.150
Male 169 3.93 0.46

*p<0.05
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Table 1 shows the score averages, standard deviations and the t values for high school teachers’
perceptions of multicultural efficacy. Accordingly, while there were no differences between the
teachers’ perceptions of multicultural efficacy in the factor of awareness, significant differences were
found in favour of male teachers in the factors of skills and knowledge. No significant differences were
found between the participants’ perceptions according to gender in the scores for the whole scale. Thus,
it may be said that male teachers feel more competent in multicultural education in the factors of
knowledge and skills.

Table 2.
Score averages, standard deviations and the one-way variance analysis results for high school teachers’
perceptions of multicultural efficacy according to their years of service

Years of service N X Ss F P
Awareness 1-5 years 42 3.99 0.55 1.025 0.394
6-11 years 40 4.06 0.59
12-17 years 121 412 0.49
18-23 years 133 3.99 0.56
24 years + 98 4,01 0.57
Skills 1-5years 42 3.73 0.41 1.531 0.192
6-11 years 40 3.78 0.59
12-17 years 121 3.88 0.53
18-23 years 133 3.72 0.58
24 years + 98 3.80 0.51
Knowledge 1-5 years 42 3.62 0.58 1.749 0.138
6-11 years 40 3.85 0.45
12-17 years 121 3.86 0.62
18-23 years 133 3.77 0.68
24 years + 98 3.86 0.49
PMCES 1-5 years 42 3.80 0.41 1.569 0.181
6-11 years 40 3.91 0.51
12-17 years 121 3.97 0.47
18-23 years 133 3.84 0.51
24 years + 98 3.89 0.46

Table 2 shows the score averages and standard deviations for high school teachers’ perceptions
of multicultural efficacy according to their years of service and the one-way variance analysis results
for the scores. According to the Table, the participants’ scores for the factors of awareness, skills and
knowledge and for the whole scale are high according to years of service but they are not discriminant.
In other words, teachers’ years of service were not found to be influential in their perceptions of
multicultural education.

Table 3.
Score averages, standard deviations, the one-way variance analysis and the scheffe test results for high
school teachers’ perceptions of multicultural efficacy according to domains of teaching

Domains of teaching N X Ss F P Significant differences
Awarene Social sciences 118 4.01 0.52 5.925 0.001*  * between
ss Physical sciences 158 393 051 Turkish/foreign
Turkish/Foreign 119 420 0.60 languages and social
languages 39 404 051 sciences
Vocation and culture * between
Turkish/foreign
languages and physical
sciences
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Table 3 continued

Skills Social sciences 118 3.84 0.48 7.020 0.000*  *between social sciences
Physical sciences 158 3.64 0.52 and physical sciences
Turkish/Foreign 119 392 0.60 * between
languages 39 3.84 0.0 Turkish/foreign
Vocation and culture languages and physical

sciences

*between vocational-
cultural courses and
physical sciences

Knowle  Social sciences 118 392 0.3 12.384  0.000*  *between social sciences
dge Physical sciences 158 359 0.59 and physical sciences
Turkish/Foreign 119 3.97 0.60 * petween
languages 39 3.90 0.56 Turkish/foreign
Vocation and culture languages and physical
sciences

* between vocational-
cultural courses and
physical sciences

PMCES  Social sciences 118 3.92 0.43 9.816 0.000*

Physical sciences 158 3.74 0.45 * petween social sciences

Turkish/Foreign 119 4.04 052 and physical sciences

languages 39 394 044 * between

Vocation and culture Turkish/foreign
languages and physical
sciences
* between vocational-
cultural courses and
physical sciences

*p<0.05

Table 3 shows the score averages, standard deviations, the one-way variance analysis and the
Scheffe test results for high school teachers’ perceptions of multicultural efficacy according to their
domain of teaching. It is evident from Table 3 that domain of teaching is a variable discriminant in the
scores received from the sub-scales of awareness, skills and knowledge and in attitude scores received
from the whole scale. In other words, teachers’ domain of teaching is a factor influential in their
perceptions of efficacy in multicultural education. A close examination of the Table demonstrates that
there are significant differences between Turkish/ foreign language teachers’ perceptions and social
sciences teachers’ perceptions in favour of Turkish/ foreign language teachers and between
Turkish/foreign language teachers’ perceptions and physical sciences teachers’ perceptions in favour of
Turkish/foreign language teachers in the factor of awareness. There are also significant differences
between social sciences teachers’ and physical sciences teachers’ perceptions in favour of social
sciences teachers, between Turkish/foreign language teachers’ and social sciences teachers’ perceptions
in favour of Turkish/foreign language teachers and between vocational-cultural course teachers’ and
physical sciences teachers’ perceptions in favour of vocational-cultural course teachers in the factor of
skills. In addition to that, there are significant differences between social sciences teachers’ and physical
sciences teachers’ perceptions in favour of social sciences teachers and between vocational-cultural
course teachers’ and physical sciences teachers’ perceptions in favour of vocational-cultural course
teachers in the factor of knowledge. It was found on examining the whole scale that there were
significant differences between social sciences teachers and physical sciences teachers in favour of
social sciences teachers, between Turkish/foreign language teachers and physical sciences teachers in
favour of Turkish/foreign language teachers and between vocational-cultural course teachers and
physical science teachers in favour of vocational cultural course teachers. Accordingly, physical
sciences teachers were found to have more negative perspectives compared to the others. The situation
might have stemmed from the fact that they thought less on society and culture.
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Table 4.

Score averages, standard deviations, the one-way variance analysis and the scheffe test results for high
school teachers’ perceptions of multicultural efficacy according to in what order they choose teaching
profession

In what Significant differences
order they
chose N X Ss F P
teaching

Awareness  1-5 242 4.05 0.54 6.411  0.000* *1-5and 18-24
6-11 109 411 0.54 *6-11 and 18-24
12-17 49 4.06 0.51
18-24 34 3.66 0.57 *12-17 and 18-

24

Skills 1-5 242 3.80 0.54 1.953 0.120 None
6-11 109 381 0.56
12-17 49 3.82 0.55
18-24 34 3.58 0.44

Knowledge 1-5 242 3.79 0.59 1406 0.241 None
6-11 109  3.77 0.62
12-17 49 3.97 0.61
18-24 34 3.81 0.58

PMCES 1-5 242 3.90 0.47 3.079  0.027* *1-5and 18-24
6-11 109 3.92 0.52 *6-11 and 18-24
12-17 49 3.95 0.48 *12-17 and 18-24
18-24 34 3.66 0.38

*p<0.05

Table 4 shows the score averages, standard deviations, the one-way variance analysis and the
Scheffe test results for high school teachers’ perceptions of multicultural efficacy according to in what
order they chose teaching as a profession. Accordingly, the order of their preferences to enter teacher
training institutions affects their perceptions of efficacy in multicultural education. Thus, significant
differences were found between the participants who chose the profession in order 1-5 and 18-24 in
favour of those who chose it in order 1-5, between the participants who chose the profession in order 6-
11 and 18-24 in favour of those who chose it in order 6-11 and between the participants who chose the
profession in order 12-17 and 18-24 in favour of those who chose it in order 12-17 in the factor of
awareness. On the other hand, no significant differences were found between the participants in the
factors of skills and knowledge. On examining the data for the whole scale, however, significant
differences were found between the teachers who chose the profession in order 1-5 and 18-24 in favour
of those who chose it in order 1-5, between the teachers who chose the profession in order 6-11 and 18-
24 in favour of those who chose it in order 6-11 and between the teachers who chose the profession in
order 12-17 and 18-24 in favour of 12-17. Based on the findings shown in the Table, it may be said that
in what order teachers choose the teaching profession affects their perceptions of efficacy in
multiculturalism and that the teachers who choose the profession at the top of their list of preferences
have more positive perspectives of multicultural education than those who choose the profession at the
bottom of their list of preferences.
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Table 5.
Score averages, standard deviations and the one-way variance analysis results for high school teachers’
perceptions of multicultural efficacy according to why they chose teaching

Reasons for choosing the N X Ss F P
profession
Awareness Because they themselves 309 4.05 0.53 1.172 0.311
wanted 21 4.15 0.63
Because others wanted 104 3.98 0.58
Due to compelling
reasons
Skills Because they themselves 309 3.81 0.53 0.732 0.482
wanted 21 3.82 0.63
Because others wanted 104 3.73 0.54
Due to compelling
reasons
Knowledge Because they themselves 309 3.83 0.59 1.283 0.278
wanted 21 3.61 0.71
Because others wanted 104 3.80 0.61
Due to compelling
reasons
PMCES Because they themselves 309 3.90 0.47 0.674 0.510
wanted 21 3.90 0.55
Because others wanted 104 3.84 0.49
Due to compelling
reasons

Table 5 shows the score averages and standard deviations for high school teachers’ perceptions
of multicultural efficacy according to their reasons for choosing the profession and the one-way variance
analysis results for the scores. It is evident from Table 5 that teachers’ reasons for choosing the
profession is not a variable discriminant in their scores for the factors of awareness, skills and knowledge
or in their scores for the whole scale. In other words, the participants’ reasons for choosing the profession
is not a factor which causes differences in their perceptions of efficacy in multicultural education.

Table 6.
Score averages, standard deviations and the t values for high school teachers’ perceptions of
multicultural efficacy according to whether or not they join cultural events

Whether they N X Ss t Sd P
join cultural
events

Awareness Yes 216 4.09 0.57 1.872 432 0.062
No 218 3.99 0.51

Skills Yes 216 3.86 0.54 2.851 432 0.005*
No 218 3.72 0.53

Knowledge Yes 216 3.91 0.55 3.551 432 0.000*
No 218 3.71 0.63

PMCES Yes 216 3.96 0.49 3.069 432 0.002*
No 218 3.82 0.46

*p<0.05

Table 6 shows the score averages, standard deviations and the t values for high school teachers’
perceptions of multicultural efficacy according to whether or not they join cultural events. As clear from
the results shown in the Table, teachers’ participation in cultural events did not affect their scores for
the factor of awareness whereas it resulted in differences in favour of those who joined cultural events
in the factors of skills and knowledge and in the whole scale. That is to say, participation in cultural
events affected their perceptions of efficacy in multicultural education in the factors of skills and
knowledge and in the whole scale despite causing no differences in the factor of awareness.
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Table 7.
Score averages, standard deviations and the t values for high school teachers’ perceptions of
multicultural efficacy according to whether or not there are any teachers in their family

Avre there any
teachers in your

. N X Ss

family? ¢ sd p

Yes 251 4.04 0.55 0.076 432 0.940
Awareness

No 183 4.03 0.55
Skills Yes 251 3.77 0.55 -0.699 432 0.485

No 183 3.81 0.52

Yes 251 3.83 0.61 0.788 432 0.431
Knowledge

No 183 3.78 0.58

Yes 251 3.89 0.49 -0.057 432 0.954
PMCES

No 183 3.89 0.46

Table 7 shows the score averages, standard deviations and the t values for high school teachers’
perceptions of multicultural efficacy according to whether or not there are any teachers in their family.
Accordingly, it was found that having or nit having any other teachers in the family was not a variable
discriminant in their scores they received from the factors of awareness, skills and knowledge or from
the whole scale. It may be said the basis of the finding that the availability of other teachers in the family
is not influential in teachers’ perceptions of multicultural efficacy.

Table 8.
Score averages, standard deviations and the t values for high school teachers’ perceptions of
multicultural efficacy according to marital status

Marital status N X Ss
t Sd P

Married 353 4.00 0.55 -3.117 432 0.002*
Awareness .

Single 81 421 0.49
Skills Married 353 3.76 0.55 -2.475 432 0.014*

Single 81 3.92 0.48

Married 353 3.77 0.60 -2.592 432 0.010*
Knowledge .

Single 81 3.96 0.59

Married 353 3.86 0.48 -3.200 432 0.001*
PMCES .

Single 81 4.04 0.45

*p<0.05

Table 8 shows the score averages, standard deviations and the t values for high school teachers’
perceptions of multicultural efficacy according to their marital status. Accordingly, marital status was a
variable discriminant in the scores the participants received from the factors of awareness, skills and
knowledge as well as in the scores they received from the whole scale. Thus, it may be said that marital
status affects perceptions of multicultural efficacy and that the effects are in favour of teachers who are
single.
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Table 9.
Score averages, standard deviations and the t values for high school teachers’ perceptions of
multicultural efficacy according to whether or not they think of quitting teaching

Have you ever thought of N < Ss

quitting teaching? t sd P

Yes 151 4.04 0.55 0.077 432 0.939
Awareness

No 283 4.03 0.55
Skills Yes 151 3.74 0.52 -1.283 432 0.200

No 283 3.81 0.55

Yes 151 3.78 0.59 -0.644 432 0.520
Knowledge

No 283 3.82 0.60

Yes 151 3.87 0.48 -0.707 432 0.480
PMCES

No 283 3.90 0.48

Table 9 shows the score averages, standard deviations and the t values for high school teachers’
perceptions of multicultural efficacy according to whether or not they think of quitting teaching. It was
found accordingly that thinking of quitting teaching was not a variable discriminant in the teachers’
scores from the factors of awareness, skills and knowledge or from the whole scale. Thus, it may be
stated that whether or not thinking of quitting teaching does not affect perceptions of multicultural
efficacy.

DISCUSSION, CONCLUSION and RECOMMENDATIONS

The first sub-problem of the study analysed perceptions of multicultural efficacy according to
gender. While no differences were found between participants’ perceptions of multicultural efficacy in
the factor of awareness, significant differences were found in favour of male teachers in the factors of
skills and knowledge. On the other hand, no differences were found in the participants’ scores in the
whole scale. Studies conducted previously obtained different findings in this respect. Cekin (2013), for
instance, in a study conducted with the participation of religious culture and moral knowledge teachers,
found that gender did not influence teachers’ attitudes towards multicultural education. Yazicioglu et al
(2009) and Maz1 (2018) also found that there were no differences between teachers’ attitudes towards
multicultural education. In a similar way, Damgac1 and Aydim (2013), Ozdemir and Dil (2013) and
Tortop (2014) also found that prospective teachers’ attitudes towards multicultural education did not
differ according to gender. Some other studies, however, (Coban et al., 2010 Demir, 2012; Basbay,
Kagnic1 and Sarsar, 2013) found significant differences in favour of female teachers in their perspectives
of multicultural education. Arslan (2009) found that female teachers had significantly lower scores than
male teachers in culture-sensitive programmes. This current study also found differences in favour of
male teachers in the factors of skills and knowledge. The finding may be attributed to the fact that male
teachers are socially more active and that they have closer acquaintance with the society and the culture.

The second sub-problem analysed the participants’ perceptions of multicultural efficacy
according to their years of service. It was found as a result that “years of service” was not a variable
discriminant in the teachers’ scores from the factors of awareness, skills and knowledge or from the
whole scale. While it was a result parallel to the one obtained in Demir (2012)- a study conducted with
the participation of lecturers of Erciyes university- and to the one obtained in Kaya (2013) and in
Ozdemir and Dil (2013)- studies conducted with the participation of high school teachers-, it was a result
different from the ones obtained in Yazicioglu et al (2009)- a study conducted with the participation of
teachers, in Cekin (2013)- a study conducted with the participation of religious culture and moral
knowledge teachers- and in Polat (2012)- a study conducted with the participation of school directors-
in which it was found that there were differences between attitudes towards multicultural education. The
findings obtained indicated that teachers had similar characteristics and similar reactions in terms of
multicultural education in the factors of awareness, skills and knowledge regardless of their years of
service.
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The third sub-problem analysed the teachers’ perceptions of multicultural efficacy according to
their domain of teaching. The analyses indicated that domain of teaching was a variable discriminant in
terms of scores the participants received from the factors of awareness, skills and knowledge and from
the whole scale. Accordingly, significant differences were found between social sciences teachers and
Turkish/foreign language teachers in favour of Turkish/foreign language teachers and between
Turkish/foreign language teachers and physical sciences teachers in favour of Turkish/foreign language
teachers in the factor of awareness. There were also significant differences between social sciences
teachers and physical sciences teachers in favour of social sciences teachers, between Turkish/foreign
language teachers and physical sciences teachers in favour of Turkish/foreign language teachers and
between vocational-cultural course teachers and physical sciences teachers in favour of vocational-
cultural course teachers in the factor of skills. Moreover, significant differences were also found between
social sciences teachers and physical sciences teachers in favour of social sciences teachers, between
Turkish/foreign language teachers and physical sciences teachers in favour of Turkish/foreign language
teachers and between vocational-cultural course teachers and physical sciences teachers in favour of
vocational-cultural course teachers in the factor of knowledge. Significant differences were also
available between social sciences teachers and physical sciences teachers in favour of social sciences
teachers, between physical sciences teachers and Turkish/foreign language teachers in favour of
Turkish/foreign language teachers and between vocational-cultural course teachers and physical
sciences teachers in favour of vocational-cultural course teachers in the whole scale. According to the
findings, which were in parallel to the ones obtained in Basarir (2012), physical sciences teachers had
more negative perspective of multicultural education than the others. The finding may be attributed to
the fact that the teachers who taught physical sciences worked more on numerical and materialistic
subjects and that they thought less on social and cultural issues.

The fourth sub-problem analysed the participants’ perceptions of multicultural efficacy
according to in what order they chose teaching profession. While significant differences were found in
the factor of awareness and in the whole scale, no significant differences were found in the factors of
skills and knowledge. Accordingly, in the factor of awareness, there were significant differences
between the participants who chose the profession in order 1-5 and 18-24 in favour of those who chose
the profession in order 1-5, between the participants who chose the profession in order 6-11 and 18-24
in favour of those who chose it in order 6-11 and between the participants who chose the profession in
order 12-17 and 18-24 in favour of those who chose it in order 12-17. On the other hand, no significant
differences were found in the factors of skills and knowledge. In relation to the whole scale, there were
significant differences between the participants who chose the profession in order 1-5 and 18-24 in
favour of those who chose it in order 1-5, between the participants who chose the profession in order 6-
11 and 18-24 in favour of those who chose it in order 6-11 and between the participants who chose the
profession in order 12-17 and 18-24 in favour of those who chose it in order 12-17. Thus, it may be said
that the participants’ order of preference in choosing teaching as a profession was influential in their
perceptions of multicultural efficacy and that the ones who chose the profession at the top of their list
of preferences had more positive perspectives than the ones who chose it at the bottom of their list of
preferences. The interpretation for the situation here might be that the individuals who included the
profession at the bottom of their list of preferences were more reluctant in choosing the profession, that
they mostly chose teaching due to compelling reasons and that their reluctance caused disruptions in
fulfilling their duties and responsibilities.

The fifth sub-problem analysed the teachers’ perceptions of multicultural efficacy according to
their reason for choosing the profession. The analyses showed that it was not a variable discriminant in
the participants’ scores from the factors of awareness, skills and knowledge or from the whole scale. As
apparent from the Table, a considerable number of the teachers chose the profession at their own will
(n=309; 71%), some chose it because others wanted them to choose (n=21; 5%) and some others chose
it due to compelling reasons (n=104; 24%). However, it was found on considering the issue from the
perspective of practice of multicultural education that reasons for choosing the profession did not affect
the way they look at multicultural education. Hence, it may be said that there are no direct and significant
interactions between the two variables.

The Sixth sub-problem analysed the participants’ perceptions of multicultural efficacy
according to whether or not they join cultural events. It was found accordingly that teachers’
participation in cultural events did not affect their scores of awareness whereas it caused differences in
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favour of those who participated in the events in the factors of skills and knowledge and in the whole
scale. The cultural activities that teachers in Turkey can do include reading books and newspapers, going
to the cinema and the theatre, travelling in Turkey and abroad and attending congresses and conferences.
It was found that almost half of the teachers could take part in such events. The teachers who joined
cultural events were found to be respectful and tolerant towards students with racial, sexual and cultural
differences and to be efficient and determined to help them to attain educational goals.

The seventh sub-problem analysed the participants’ perceptions of multicultural efficacy
according to whether or not there were any other teachers in their family. The analyses made it clear
that having or not having any other teachers in the family was not a variable discriminant in the
participants scores for the factors of awareness, skills and knowledge or for the whole scale. Therefore,
having or not having any other teachers in the participants’ family did not affect their relations with
individuals different in culture, language, religion or gender or their plans and practices in classroom
activities. On the other hand, the availability or unavailability of other teachers in the family was a factor
influential in studying, scrutinising and analysing cultures.

The eighth sub-problem analysed the teachers’ perceptions of multicultural efficacy according
to marital status. The findings obtained following the analyses showed that marital status was a variable
discriminant in scores the participants received from the factors of awareness, skills and knowledge and
from the whole scale in favour of teachers who were single. Based on this finding- which was contrary
to the one obtained in Ozdemir and Dil (2013), it may be said that teachers’ marital status affects their
perceptions of multicultural efficacy and that the effects were in favour of single teachers. Thus, thee
teachers who were single were more tolerant and they could create learning environments appropriate
to students with different cultures due to the fact that they had no responsibilities in their family, they
had more free time and they could read more, join cultural events more and they could see more films
and listen to more news.

Finally, the ninth sub-problem analysed the participants’ perceptions of multicultural efficacy
according to whether or not they thought of quitting teaching. As a result, it was not found to be a
variable discriminant in scores received from the factors of awareness, skills and knowledge or from the
whole scale. The participants’ thoughts to quit teaching did not have reflections into or effects on
multicultural education. Yet, it was expected initially that having such thoughts and having weak ties
with the job would have negative effects on multicultural education.

Recommendations according to the results of the research are given below.

e As recommendations by Agikalin (2010), teachers should make students and the society
gain insight into and tolerance for multicultural education by implementing the fundamental
principles of multicultural educations such as a) social justice, b) equality of opportunity in
education, c) understanding the importance and effects of culture on educational
environments, d) recognising and understanding other cultures, e) reducing prejudices
against other cultures, f) creating school and educational environments according to the
principles of multiculturalism and g) teaching by observing equality of opportunity and
cultural elements.

e Itisconsidered beneficial to create learning environment which enable positive interactions
between students with different languages, religions, races and ethnic origins; putting
multicultural education into practice consistently with the rules so that multicultural
education could achieve success, to have teachers with positive expectations from students
and to provide students with managerial support and to train them through workshops to do
all this

e Multiculturalism should be considered important in training pre-service teachers and at least
a course in multiculturalism should be offered to students in faculties of teacher training
Stories that set models should be included in training so as to make teachers gain sensitivity
to culture.

e Turkey is also a country with cultural diversity. The number of practical as well as
theoretical studies should be increased so as to raise the quality of education and to raise
students’ achievement.
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