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Egitim bireyde kalic1 izli davranis degisikligi olusturma siireci olarak adlandirilirken egitimin en 6nemli
iki 6gesi vardir bunlardan biri 6gretmen digeri ise 6grencidir. Ogretmenin en temel gérevlerinin
icerisinde yasadigi toplumu bitiinlestirmesi ve ¢agin gereksinimleri dogrultusunda toplumu
sekillendirmesi bulunmaktadir. Ogretmenlik meslegi toplumsal biitiinlesme, degisim ve gelisimi
saglamas1 bakimindan diger meslek gruplarindan ayrilmaktadir. Bireylerin bu meslegi yerine
getirebilmesi i¢cin 6gretmenlige 6zgl nitelik ve yeterliliklere sahip olmasi beklenir. Son olarak 2017
yilinda aciklanan oOgretmenlik meslegi genel yeterlilikleri belgesinde 06gretmen adaylarinin
egitimlerinden, 6gretmen sec¢imine, siirekli mesleki egitimden, 6gretmenlik mesleginin niteliklerinin
artirllmasina kadar bir ¢ok konuya deginilmistir. 2022 Subat ayinda ¢ikarilan Ogretmenlik Meslek
Kanunu ile 6gretmenlerin stattilerini gelistirmek amaciyla unvan bazl degisiklilere gidilmis ve bu durum
6gretmenlik meslegi kariyer basamaklar1 olarak adlandirilmistir. Bu kanuna gére 10 yilin1 doldurmus
o0gretmenler, gerekli egitim ve sinav sartlarini saglamalar1 sartiyla uzman Ogretmen olarak
adlandirilmaktadir. Bu g¢alismanin amaci uzman o6gretmenlik mesleki egitim programina katilim
saglayan 6gretmenlerin bu egitim programina ve programin 6gretmenlik meslegi genel yeterliliklerini
icerip icermedigine yonelik goriislerini incelemektir. Arastirma verileri uzman 6gretmenlik yetistirme
programina katilim goésteren 30 6gretmenden Google forms araciligl ile toplanmistir. Calisma nitel
arastirma yontemlerinden olgubilim deseni ile gerceklestirilmistir. Verilerin analizi icerik analizi
yontemi ile gerceklestirilmistir. Calisma sonucunda katilimc1 6gretmenler, uzman 6gretmen yetistirme
programinin yetersiz ve gereksiz oldugunu, alan bazl konularin olmamasinin alan yeterliligi agisindan
eksik oldugunu uzman 6gretmenlik unvanin teoriden ziyade uygulama ile olabilecegi goriislerini
belirtmislerdir.

Anahtar Kelimeler: Ogretmen, uzman égretmen, dgretmen yeterliligi, egitim, 6gretmen yetistirme.

Abstract

While education is called the process of creating permanent behavioral change in the individual, one of
the two most important elements of education is the teacher. And also one of the most basic duties of the
teacher is to integrate the society in which he lives and to shape the society in line with the needs of the
age. The teaching profession differs from other professional groups in terms of providing social
integration, change and development. Individuals are expected to have qualifications and competencies
specific to teaching in order to fulfill this profession. In the general qualifications of the teaching
profession, which was announced in 2017, many issues were mentioned, from the training of teacher
candidates to the selection of teachers, from continuing professional education to increasing the
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qualifications of the teaching profession. With the Teaching Profession Law enacted in February 2022,
title-based changes were made in order to improve the status of teachers and this situation was called
the career steps of the teaching profession. According to this law, teachers who have completed 10 years
are called expert teachers, provided that they meet the necessary training and examination conditions.
The aim of this study is to examine the opinions of the teachers participating in the specialist teacher
vocational training program about this training program and whether the program includes the general
qualifications of the teaching profession. The study was carried out with the phenomenology pattern,
which is one of the qualitative research methods. The analysis of the data was carried out with the
content analysis method. As a result of the study, the participating teachers stated that the expert
teacher training program was insufficient and unnecessary, the absence of field-based subjects was
lacking in terms of field proficiency, and the title of specialist teacher could be based on practice rather
than theory.

Keywords: Teacher, expert teacher, teacher competence, education, teacher training.

GIRIS

Egitim belli amaclara yonelik, bireye yeni bilgi, deneyim ve yetenek kazandirilmas: yoluyla
toplumsal gelismeyi hedefleyen, ulusal degerleri nesiller araciligi ile aktararak ulusal
biitiinliigii saglayan bir faaliyettir (Oztiirk, 2007). Egitim faaliyetlerinin siiphesiz iki énemli
Ogesi vardir bunlardan biri 68renci, digeri ise 6gretmendir. Aktiirk (2012)’e gore 6gretmen
icerisinde buldugu toplumun ihtiyaclarina ve isteklerine uygun davranis lreten birey olarak
tanimlanirken; 1739 Milli Egitim temel kanununda 6gretmenlik, “Devletin egitim, 6gretim ve
bununla ilgili gérevleri ytriiten 6zel bir ihtisas meslegidir.” olarak tanimlanir (METK, 1973).
Varis (1973) ogretmenlik meslegini, ¢cagin ve toplumun ihtiyaclarina uygun bir sekilde
kendilerini giincelleyen ve topluma farkli konularda destek saglayan bireylerin mensup oldugu
meslek olarak ifade etmektedir. Tarihsel siire¢ icerisinde egitim ve 6gretim faaliyetlerine
yonelik konular lizerine diisiincelerin hiz kazanmasiyla okullar agilmis ve okullarin ortaya
cikmasiyla okullarda egitim Ogretim faaliyetlerini ytriitmekten sorumlu 6gretici niteligini
sahip bireylerin yetistirilmesi ve O6gretmen yetistirme cabalar1 ortaya ¢ikmistir (Okgabol,
2005). Ogretmen yetistirme siirecleri, icerisinde yasanan dénemin ihtiyac ve gereklilikleri goz
oniinde bulundurularak cesitli degisikliklere ugramistir (Azar, 2011). Ogretmen yetistirme
slirecinin zaman icerisinde degisikliZe ugramasinin en temel sebeplerinden biri ¢agin
gereksinimleri dogrultusunda 6gretmen nitelik ve yeterliliklerin degisiklige ugramasindan
kaynaklanmaktadir. Ulkemizin 6gretmen yetistirme siirecini tarihsel agidan ele alindiginda,
1839 yilindan itibaren Ogretmen yetistirmeye yonelik okullar agilmaya baslamistir
(Tasdemirci, 19999). 1848 yilinda, medrese benzeri ve ortaokullara 6gretmen yetistirmeye
odakli bir kurum olan Dariilmuallim agilmistir (Oztiirk, 2007). Bu siireci 1868 yilinda acilan
“Dariilmuallimin-i Sibyan” ve 1870 yilinda ag¢ilan Darulmuallimat takip etmistir (Seren, 2008).
Cumhuriyet’in ilanin ardindan 6gretmenlik bir meslek dali olarak ele alinirken; 1924’de “Orta
Tedrisat Muallimleri Kanunu” ile 6gretmenlik bir meslek olarak resmiyet kazanmistir (Eraslan,
2004). 1940 yilinda agilan “Kdy Enstitiileri” ile kdylere 6gretmen yetistirme siireci baslamistir.
Ikinci diinya savasina kadar gegen siire icerisinde iilke sathinda 6gretmen egitimleri
“Ogretmen Okulu”, “Gazi Muallim Mektebi”, “Terbiye Enstitiisii” ve “Balikesir Muallim Necati
Terbiye Enstitiisii” ile devam etmis ve iilkenin 6gretmen ihtiyaci bu kurumlardan mezun olan
ogrenciler ile giderilmeye calisiimistir. Tiirkiye’de 6gretmen yetistirme amaciyla 1974 yilinda
acilan egitim enstitiileri zamanla bir ¢ok yerde faaliyet gostermeye baslamistir. Bu siire¢ 1982
yilinda 6gretmen yetistirmenin yiiksek6gretim kurumlar c¢atis1 altinda toplanmasi ile son
bulmustur. 1982 yilindan itibaren 6gretmen yetistiren kurumlar “Egitim Yiiksek Okulu” adi
altinda tniversite biinyelerine alinmis ve 2 yillik egitimler neticesinde 6gretmen yetistirmeyi
tstlenmislerdir. Ayn1 zamanda tuniversitelere bagh 4 yillik egitim veren “Egitim Fakiilteleri”
ortadgretime O6gretmen yetistirmeden gorevli bir kurum olarak var olmustur (Sisman, 2006;
Terzi ve Tezci, 2007; Giirol ve Sevindik, 2009; Tésten, 2011). 1982 yilindan 1997 yilina kadar
O0gretmen yetistirme acisindan ¢ok fazla bir degisim meydana gelmemesine ragmen; 1997
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yilinda Diinya Bankas! tarafindan “Hizmet Oncesi Ogretmen Egitimi Projesi” neticesinde egitim
fakiiltelerinin yapilarinda degisime gidilmis ve nitelikli 6gretmen yetistirilmesi amaciyla 1998
yilinda YOK koordinasyonunda 6gretmen yetistirme programlarinda giincellemeler
gerceklestirilmistir (YOK, 1998; Ava ve Kocabas, 2020). Cagin gereklerine uygun ve toplumun
beklentilerini karsilayacak o6gretmenlerin sahip olmasi gereken niteliklerin Milli Egitim
Bakanlig1 tarafindan 2017 yilinda 6gretmenlik meslegi genel yeterlilikleri cercevesince
yeniden belirlenmesi ile mesleki bilgi, mesleki beceri, tutum ve degerler olarak 3 yeterlilik
alani ile birlikte, 11 alt yeterlilik ve 65 performans gostergesi belirlenmistir. Bu belge
icerisinde 0Ogretmen yetistirme, gelistirme ve istihdam siireclerine iliskin hedefler
belirlenmistir. Bu hedefler; yiiksek nitelikli, iyi yetismis ve meslege uygun bireylerin 6gretmen
olarak istihdamy, kisisel ve mesleki gelisimi stirekli kilmak, meslege yonelik algiy1 iyilestirmek
ve statiiyii giliclendirmektir (MEB, 2017). Genel olarak Ogretmen Strateji Belgesi ve
Ogretmenlik Meslegi Genel Yeterlilikleri aslinda gecmis yillarda égretmen ihtiyacinin ve
istthdaminin giderilmesinde yasanan sikintilar1 6nlemeye yonelik bir calismadir.

Clinkii zaman icerisinde iilkenin 6gretmen ihtiyacinin giderilmesinde zorluklar yasanmasi
sebebiyle farkl sekillerde 6gretmen ihtiyaci giderilmeye calisilmis ve bu durum 6gretmenlik
yeterliliklerini, algisini ve statiisiinii olumsuz etkilemistir. Bunlar 1960’da yedek subay
O0gretmen uygulamasi, 1961 vekil 6gretmenlik uygulamasi, 1970 6gretmenlik formasyonu,
1974 mektupla O6gretmen yetistirme uygulamasi, 1974 gece 6gretimi, 1975 hizlandirilmis
programla 6gretmen yetistirme uygulamasi, 1987 asker 6gretmenlik, 1996 yiiksek 6gretim
kurumlarindan mezun olanlarin sart aranmaksizin 6gretmen olarak atanmasi, 1999
acikogretim yolu ile 6gretmen yetistirilmesidir (Kaya, 1987; Akyiiz,2003). Bu siireci 2009 ve
2016 yillarinda uygulamaya konan sozlesmeli 6g8retmenlik ile licretli 6gretmen uygulamalari
takip etmektedir. Ogretmenlik gibi bir iilkenin gelecegi acisindan oldukca énemli bir meslek
grubunu ticretli ve s6zlesmeli sekilde istihdam etmenin yanlis ve hatali bir uygulama oldugunu
Karahanogullar1 (2003) soyle acgiklamistir: Kamu hizmetleri alaninin 6rgilitlenmesi icin gerekli
olan isgiiciiniin sozlesmeyle karsilanamaz, Anayasanin 70.maddesine gore “Her Tiirk Kamu
Hizmetine Girme Hakkina Sahiptir.” MEB tarafindan gorevlendirilen tiim 6gretmenlerin
toplumun ve ferdin ihtiyaclar1 dogrultusunda diinya da ve tilkelerin de yasanan teknolojik,
bilimsel, kiiltiirel ve sosyal gelismeler 1siginda mesleki olarak kendilerini gelistirip
yenilemeleri beklenmektedir. Bu beklentiden hareketle, Milli Egitim Bakanligi, tarafindan 2022
Subat ay1 icerisinde Ogretmenlik meslegindeki niteligin artmasi amaciyla 7354 sayili
Ogretmenlik Meslek Kanunu yiiriirliige girmistir. Bu kanuna gére “Ogretmenlik meslegi; aday
o0gretmenlik doneminden sonra 6gretmen, uzman 6gretmen ve baségretmen olmak tizere {i¢
kariyer basamagina ayrilir. Aday o6gretmenlik dahil 6gretmenlikte en az on yil hizmeti
bulunanlardan; 180 saatten az olmamak iizere diizenlenen Uzman Ogretmenlik Egitim
Programini tamamlamis olan, Mesleki gelisim alanlarinda uzman 6gretmenlik i¢in dngoriilen
asgari calismalari tamamlamis olan, Kademe ilerlemesinin durdurulmasi cezasi bulunmayan
O0gretmenler uzman 6gretmen unvani icin yapilan yazil sinava basvuruda bulunabilir. Uzman
O0gretmen unvani icin yapilan yazili sinavda 70 ve iizeri puan alanlar basarili sayilir. Yazil
sinavda basarili olanlara uzman 6gretmen sertifikas1 diizenlenir. Uzman 6gretmenlikte en az
on yil hizmeti bulunan ve kademe ilerlemesinin durdurulmasi cezasi bulunmayan uzman
o0gretmenlerden mesleki gelisime yonelik 240 saatten az olmamak {izere diizenlenen
Basogretmenlik Egitim Programini tamamlamis olan ve mesleki gelisim alanlarinda
basogretmenlik i¢cin ongoriilen ¢alismalari tamamlayanlar baségretmen unvani i¢in yapilan
yazili sinava basvuruda bulunabilir. Yazili sinavda 70 ve {izeri puan alanlar basarili sayilir.
Yazili sinavda basarili olanlara baségretmen sertifikasi diizenlenir.”(OMK, 2022).

Arastirmanin Amaci

Yukarida yer alan bilgiler 1s18inda calismanin amaci; 2022 yilinda uygulamaya konulan
Ogretmenlik Meslek Kanunu icerisinde yer alan kariyer basamaklarindan uzman égretmenlige
yonelik katilimcilarin gériisleri almak ve MEB Ogretmen Yetistirme ve Gelistirme Genel
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Miidiirliigii tarafindan hazirlanan Uzman Ogretmenlik Yetistirme Programini, 2017 yilinda
uygulamaya konulan Ogretmenlik Meslegi Genel Yeterlilikleri agisindan degerlendirmektir.
Arastirmanin problem ciimlesi “Ogretmenlerin uzman 6gretmenlik yetistirme programina
yonelik goriisleri nasildir?” olarak belirlenmis. Bu probleme cevap bulabilmek amaciyla
arastirmanin alt problemleri sdyle olusturulmustur.

1.0gretmenlerin 6gretmenlik meslegi genel yeterlilikleri hakkindaki gériisleri nasildir?
2.0gretmenlerin uzman égretmen yetistirme programi hakkindaki goriisleri nasildir?

3.Uzman ogretmen yetistirme programi oOgretmenlerin 0Ogretmenlik meslegi genel
yeterliliklerini etkilemekte midir?

YONTEM

Calismada nitel arastirma yontemlerinden biri olan olgu bilim deseni kullanilmistir. Olgu bilim
deseni; belli bir konuda var olan olgulara yonelik algilarin, gorislerin belirlenip
incelenmesinde ve yorumlanmasinda kullanilmaktadir (Yildirnm ve Simsek, 2013).
Katilimcilarin uzman 6gretmenlige ve 6gretmenlik meslegi genel yeterliliklerine yonelik alg1 ve
gorlgslerinin belirlenmesi amaciyla ¢alismamizda olgu bilim desene tercih edilmistir ve bu
kapsamda o6gretmenlerin uzman 6gretmenlige ve 6gretmenlik meslegi genel yeterliliklerine
yonelik gorusleri belirlenmistir.

Calisma Grubu

Calisma grubunun olusturulmasinda amagsal Ornekleme tiirlerinden ol¢iit 6rnekleme
kullanilmistir.. Bu durumda 6rneklem icin belirlenen o6lgiitii karsilayan birimler érnekleme
alinirlar (Biytukoztiirk, Kilic Cakmak, Akgiin, Karadeniz ve Demirel, 2018). Calisma grubu
temel 6lclite gore olusturulmustur: Bu bakimdan 6rneklemin belirlenmesinde 6gretmenlerin
“Uzman o6gretmenlik yetistirme programina katilim saglamasi” temel o6l¢iit olarak kabul
edilmistir. Bu oOlgiitler 1518inda ¢alisma grubunu 2022-2023 egitim 06gretim yilinda
Kahramanmaras ili Onikisubat ilcesinde gorev yapan 30 sinif 6gretmeni olusturmustur.
Calismaya katiim saglayan 6gretmelerin demografik ¢zellikleri Tablo 1’de verilmistir. Tablo
1’de goriisme yapilan her bir 6gretmen harfler ile kodlanmistir.

Tablo 1. Katilimcilara Ait Demografik Bilgiler

Katillmc1 Cinsiyet Kidem Ogrenim Durumu Brans

K1 Kadin 16-20 y1l Lisans Okul Oncesi Ogretmeni
K2 Kadin 11-15y1l Doktora Okul Oncesi Ogretmeni
K3 Kadin 11-15 y1l Lisans Okul Oncesi Ogretmeni
K4 Kadin 21-+y1l Lisans Sinif Ogretmeni

K5 Erkek 16-20 y1l Lisans Simf Ogretmeni

K6 Erkek 21-+y1l Lisans Sinif Ogretmeni

K7 Erkek 21-+y1l Lisans Simf Ogretmeni

K8 Kadin 21-+y1l Lisans Simf Ogretmeni

K9 Kadin 21-+y1l Yiiksek Lisans Sinif Ogretmeni
K10 Kadin 11-15 yil Lisans Okul Oncesi Ogretmeni
K11 Kadin 16-20 y1l Lisans Ozel Egitim Ogretmeni
K12 Erkek 21-+y1l Lisans Psikolojik Danismanlik ve Rehberlik
K13 Kadin 11-15 yil Lisans Okul Oncesi Ogretmeni
K14 Kadin 11-15 y1l Lisans Okul Oncesi Ogretmeni
K15 Kadin 5-10 y1l Lisans Ozel Egitim Ogretmeni
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K16 Kadin 21-+y1l Lisans Sinif Ogretmeni
K17 Erkek 21-+y1l Lisans Sinif Ogretmeni
K18 Erkek 21-+yil Lisans Sinif Ogretmeni
K19 Kadin 11-15y1l Lisans Ingilizce Ogretmeni
K20 Kadin 11-15y1l Lisans Sinif Ogretmeni
K21 Erkek 21-+y1l Lisans Sinif Ogretmeni
K22 Erkek 21-+y1l Ogretmen Enstitiisii Sinif Ogretmeni
K23 Erkek 16-20 y1l Lisans Sinif Ogretmeni
K24 Kadin 16-20 y1l Lisans Sinif Ogretmeni
K25 Erkek 16-20 y1l Lisans Sinif Ogretmeni
K26 Erkek 16-20 y1l Lisans Sinif Ogretmeni
K27 Kadin 16-20 y1l Lisans Sinif Ogretmeni
K28 Kadin 11-15 y1l Yiiksek Lisans Okul Oncesi Ogretmeni
K29 Kadin 11-15 y1l Lisans Okul Oncesi Ogretmeni
K30 Kadin 11-15y1l Lisans Fen Bilimleri Ogretmeni

Veri Toplama Araglari

Yapilandirilmis goriisme formu, 6gretmenlerin 6gretmenlik meslegi genel yeterlilikleri, uzman
o0gretmenlik yetistirme programi, uzman 6gretmenlik yetistirme programi icerisinde gérmiis
olduklan eksikleri ortaya koyabilmek amaciyla ii¢ sorudan olusmaktadir. Yar1 yapilandirilmis
goriisme formu hazirlanirken ilgili alan yazin taranmis ve c¢esitli ¢alismalar incelenmistir.
Ardindan arastirmanin amacina uygun olarak goriisme sorular1 hazirlanarak bir taslak form
olusturulmustur. Uzman goriisiine gonderilen sekiz soruluk taslak goériisme formu 2 egitim
bilimleri doktorali alan uzmanindan alinan goriis ve Onerilere gore gerekli diizenlemeler
yapimistir. Veri toplama aracinda yer alan sorular soyledir;

1. Ogretmenlik meslegi genel yeterliliklerini biliyor musunuz ve bu yeterlilikleri
sagladigimizi diisiiniiyor musunuz?

2. Ogretmenlerin uzman 6gretmen yetistirme programina yénelik goriisleriniz nasildir ?
e Video dersleri izlediniz mi?
e (Calisma kitabini okudunuz mu?
e Egitimi faydali buldunuz mi1?

3. Uzman 6gretmen yetistirme programinin 6gretmenlik meslegi genel yeterliliklerine
katki sagladigini disiiniiyor musunuz?

Islem

Arastirmada verileri Google Forms aracihigr 01.09.2022ile 01.10.2022 tarihleri arasinda
toplanmistir. Formlar uzman o6gretmenlik yetistirme programina katihm saglayan 45
0gretmene gonderilmistir. 36 6gretmenden doniit alinmistir. Doniit alinan 68retmenlerden 6
tanesinin formu uygun doldurmadig tespit edilmis ve veri analiz siirecine dahil edilmemistir.

Verilerin Analizi

Betimsel analiz, ¢esitli veri toplama teknikleri ile elde edilmis verilerin daha 6nceden
belirlenmis temalara gore 6zetlenmesi ve yorumlanmasini igeren bir nitel veri analiz tiirtdir.
Bu analiz tiirtinde temel ama¢ elde edilmis olan bulgularin okuyucuya o6zetlenmis ve
yorumlanmis bir bicimde sunulmasidir (Yildirim & Simsek, 2013).
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BULGULAR

Aragtirmanin birinci alt problemi “Ogretmenlerin 6gretmenlik meslegi genel yeterlilikleri
hakkindaki gortsleri nasildir?” seklinde belirlenmistir. Alt problem climlesine cevap
bulabilmek amaciyla olusturulan gériisme sorusu su sekildedir “Ogretmenlik meslegi genel
yeterliliklerini biliyor musunuz?, Ogretmenlik meslegi genel yeterlilikleri hakkinda ne
diistiniiyorsunuz?, Ogretmenlik mesleginin genel yeterliliklerini sagladigimiz1 diisiiniiyor
musunuz?”.

Tablo 2. Ogretmenlik Meslegi Genel Yeterliliklerine Yénelik Goriisler

f %
Ogretmenlik meslegi genel yeterliliklerini biliyor Evet 21 69,99
musunuz?
Hayir 9 30,01
Yeterliyim 12 39,99
Ogretmenlik meslegi genel yeterliliklerini sagladigimiz1 Kismen 11 36,66
diisiiniiyor musunuz? Yeterliyim
Yetersizim 7 23,33

Ogretmenlik meslegi genel yeterliliklerini biliyor musunuz? Sorusuna verilen yanitlara gore
katilimc1 6gretmenlerden %69,99’u bilgi sahibi oldugunu belirtirken, katilimci 6gretmenlerden
%30.01’i 6gretmenlik meslegi genel yeterlilikleri hakkinda bilgilerinin olmadigini belirtmistir.
Yine ayni katilmcilardan 9%39.99'u 6gretmenlik meslegi genel yeterliliklerini saglama
konusunda yeterli olduklarini diisiiniirken, %36,66’s1 kismen yeterli ve %23,33'0 ise
kendilerini yetersiz olduklarini diistinmiistiir.

Bu amagla 6gretmenlerin 6gretmenlik meslegi genel yeterlilikleri hakkindaki bilgi ve
gorlslerinden bazilari Tablo 3’de gosterilmistir.

Tablo 3. Ogretmenlik Meslegi Genel Yeterliliklerine Yonelik Diigiinceler

Katilimci Ogretmenlik Meslegi Genel Yeterlilikleri Ogretmenlik mesleginin genel yeterliliklerini
Hakkinda Ne Diisiiniiyorsunuz? sagladigimzi diisiiniiyor musunuz?
K1 Yeterlilik aslinda bir isi yapabilme becerisidir. Bir 6gretmen olarak 6gretmenlikte yeterli
Ogretmenlik genel yeterlilikleri de 6gretmenligi oldugumu diisiiniiyorum.
gerekli sekilde yapabilmektir.
K5 Ogretmenlik meslegini yeterli bir sekilde yapmaktir. Ogretmenlik icin cokta yeterli oldugumu
diistinmilyorum.

K2 Meslek yeterlilikleri 6gretmenlerin 6gretmenlige Elimden geldigince 6gretmenlik mesleginin genel
yonelik bilgi, beceri ve tutumlarini kapsar. yeterliliklerini saglamaya ¢alisiyorum bu amagla

bir ¢ok egitim programina da dahil oluyorum.
Yeterli sayilabilirim.

K8 Ogretmenlerin yeterliligini 6gretmenlik yapma Yillardir 68retmenlik yaptigim i¢in 6grenci ve
tecriibesi olarak adlandirabiliriz. velilerden aldigim doniitler 68retmenlik igin
yeterliyim.
K11 Isini agkla sevmek ve yapmaktir yeterlilik. 29 yildir bu isi severek yapiyorum ve yeterli
oldugumu diistiniiyorum.
K12 Bir isi yapabilme becerisidir. Ogretmenlik uzun siiredir yapila yapila beceri

kazanan ve yeterlilik kazandiran bir meslektir.
Bizde uzun yillardan sonra yeterliyiz.

K24 Layig1 ile bir meslegin gorevlerini yerine getirmektir. Ogretmenlik konusunda kendini kismen yeterli
gormekteyim.

Ogretmenlerin 6gretmenlik meslegi genel yeterliliklerine yonelik gériisleri incelendiginde
o0gretmenlerden sadece K2'nin 6gretmenlik meslegi genel yeterliliklerini dogru acikladigi
sonucu ortaya cikmustir. Ogretmenlerin 6gretmenlik meslegi genel yeterliliklerini saglayip
saglamadigini yonelik yapmis olduklari 6z degerlendirmede ise katilimcilarin kendilerini genel
olarak 6gretmenlik meslegi genel yeterlilikleri acisindan yeterli gordiiklerini ifade etmislerdir.
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Arastirmanin ikinci alt problemi olarak “Ogretmenlerin uzman 6gretmen yetistirme programi
hakkindaki goriisleri nasildir?” olarak belirlenmistir. . Alt problem ciimlesine cevap bulabilmek
amaciyla olusturulan goériisme sorusu su sekildedir “Uzman 6gretmenlik yetistirme programi
calisma kitabin1 okudunuz mu?, Uzman Ogretmenlik yetistirme programi video derslerini
izlediniz mi?, Uzman 6gretmenlik yetistirme programi hakkinda ne disiiniiyorsunuz? Uzman
ogretmenlik yetistirme programinda gordigiiniiz eksikler nelerdir?”.

Tablo 4. Ogretmenlerin Uzman Ogretmen Yetistirme Programina Yonelik Goriisleri

f %
Video dersleri izlediniz Evet 30 100
mi?
Hayir 0 0
Calisma kitabimi Evet 8 26,66
okudunuz mu?
Hayir 22 73,33
Uzman 6gretmenlik
egitim programini Evet 1 3,33
faydal buluyor musunuz
? Hayir 28 96,66

Katilmc1 6gretmenlerin cogunlugunun uzman oOgretmenlik egitimlerini faydali bulmadigi
bulgusu elde edilirken, uzman 6gretmenlik yetistirme programi icerisinde yer alan video
dersler ve calisma kitabini kullanmalarina yonelik bulgulari incelendiginde ise katilimci
o0gretmenlerin %100'niin video dersleri izledigi, fakat sadece %26.66’sinin ¢alisma kitabini
inceledigi sonucu goriilmektedir.

Ogretmenlerin uzman 6gretmen yetistirme programi hakkindaki goriislerinden bazilar1 Tablo
5’de gosterilmistir.

Tablo 5. Ogretmenlerin Uzman Ogretmen Yetistirme Programina Yénelik Diistinceleri

Katilimci Uzman 6gretmenlik yetistirme programi Uzman 6gretmenlik yetistirme programinda
hakkinda ne diisiiniiyorsunuz? gordiigiiniiz eksikler nelerdir?
K3 Tecriibeden uzak Cok fazla ezbere dayal bilgi iceriyor ve bilgiler
glincel degil.
K9 Bana bir sey katmadi. Tamamen teorik gercekte Cok uzun anlatilmis belli bir yerden sonra
uygulanabilirligi cok zor olan bilgilerle dolu. konudan kopuyorsunuz.
Gerceklikten uzak.
K15 Cok ayrintili hazirlanmis Cok karmasik.
K17 Ayrintili hazirlanmis uzmanhgimiza katki saglar Alanimizla ilgisi olmayan bolimler ¢ok fazla.
K18 Bir kitapla uzman olmak, ¢ok komik. Her bransa gore uygulana bilir etkinlikler olmali.
Branslara gore hazirlanmali.
K20 Cok fazla gereksiz bilginin yer aldigi program. Uygulanabilir degil teorik
K25 Maas sebebiyle katilim sagladigimiz mesleki agidan Diiz bir anlatimi var. Cok karmasik.
hicbir sey icermeyen bir egitim. Egitim bile degil.
K27 Bilimsellikten ve alandan uzak bir sekilde uzmanlk Kitap ¢ok sikici. gorseller ve kavram haritalari,

hayali.

sekiller olmaliydi. Anlaticilar ¢ok sikici okuyarak
anlatim yapiyorlar ve bilgiler ¢ok agir ve giincel
degil

Ogretmenlerin uzman &gretmen yetistirme programina yonelik diisiinceleri ve gormiis
olduklar eksiklikleri ele aldigimiz bu alt problemde elde edilen verilere gore 6gretmenler
uzman Ogretmenlik yetistirme programini genel olarak teorik acidan olduk¢a yogun olan ve
mesleki acidan her hangi bir uzmanlk saglamayan bir program olarak gérmektedirler. Fakat
katilimcilardan K17 diger katilimcilarin aksine 6gretmenlik yetistirme programinin ayrintil
bir sekilde hazirlandig1 ve uzmanlik sagladigini ifade etmistir. Katilimcilarin uzman 6gretmen
yetistirme programinda gormiis olduklar1 eksiklere yonelik goriisleri ele alindiginda ise
katilimcilar programin ezbere dayali olmasinin, alana yonelik bilgiler icermemesinin teorik ve
uygulama acisindan yetersiz olmasi ile birlikte karmasik olmasi a¢isindan programi yetersiz

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi 7
Journal of Interdisciplinary Educational Research 2023; 7(14);1-11



Disiplinlerarasi Egitim Arastirmalar1 Dergisi

olarak gordiiklerini ifade etmislerdir. Uzman 6gretmenlik yetistirme programinin uzmanlk
sagladigina yonelik goriis bildirine tek katilimci olan K8’in goriisiine gore ise programin
eksikligi alan dis1 bir cok boliimii icermesinden kaynaklanmaktadir.

Arastirmanin Uigilinci alt problemi olarak “Uzman 6gretmen yetistirme programi 6gretmenlerin
ogretmenlik meslegi genel yeterliliklerini etkilemekte midir?” olarak belirlenmistir. Alt
problem climlesine cevap bulabilmek amaciyla olusturulan gériisme sorusu su sekildedir
“Uzman 6gretmenlik yetistirme programi 6gretmenlik mesleginize yonelik olarak bilgi, beceri
ve tutumlariniza katki sagladi mi1?”.

Tablo 6. Ogretmenlerin Uzman Ogretmen Yetistirme Programimin Ogretmenlik Meslegi Genel
Yeterliliklerine Katki Saglayip Saglamama Durumu

f %
Uzman 6gretmen yetistirme programi 6gretmenlik meslegi Evet 1 3,33
genel yeterliliklerinize katki saglamakta midir?
Hayir 29 96,66

Katilimc 6gretmenlerden %96,66’s1 uzman ogretmen yetistirme programin Ogretmenlik
meslegi genel yeterlilikleri acisindan katki saglamadigini belirtirken, bir 6nceki problem
climlesinde oldugu gibi uzman 6gretmen yetistirme programini yeterli bulan K8 programin
ogretmenlik meslegi genel yeterliliklerine katki sagladigini ifade etmigtir.

Bu amacla 6gretmenlerin uzman 6gretmen yetistirme programinin 6gretmen yeterliliklerine
katki saglamasi1 hakkindaki goriislerinden bazilar: Tablo 7’de verilmistir.

Tablo 7. Uzman Ogretmen Yetistirme Programinin Ogretmenlik Meslegi Genel Yeterliliklerine
Katkisina Yonelik Diisiinceler

Katilimci Uzman 6gretmenlik yetistirme programi 6gretmenlik mesleginize yonelik olarak
bilgi, beceri ve tutumlariniza katki sagladi m1?
K6 Gereksiz bir egitim programi. Yeterlilige bir katkida bulunmadi biz zaten onlar1 tahtanin

basinda uygulamali olarak yapiyoruz. Tutum agisindan bakilirsa 6gretmenligi
degersizlestirmekte oldugunu diisiiniiyorum.

K7 Cok bir katkis1 olmadi. Bulunmadi yine bildigim yolda ilerliyorum .

K10 Bir katkis1 yok meslegime alakali kisimlari zaten gerek oldugunda arastirarak dgreniyorum.

K14 Kismen, hatirlama sagladi. Meslegimin ne kadar fedakarlik gerektirdigini hatirlatti.

K21 Asla yeterliligi gelistirdigine inanmiyorum. Bana meslegime ilgili bir sey katmayan .Egitim
ortaminda uygulanabilirligi olmayan, havada kalan bilgiler.

K22 Hayir zaten bildigim konulardi

K8 Evet katkida bulundu. Sinif ici iletisim, 6grencilerin farkliliklarina gére program hazirlama

hakkinda katkida bulundu. Materyalleri gorselleri nasil daha iyi kullanabilecegimi 6grendim.
Evet meslegimi daha iyi 6grenmemi sagladi

K27 Biraz gelistirmis olabilir

K30 Kendi alanima ait ¢ok bilgi yok. Bilgilerin kalici olacagini diisiinmiiyorum. Bilgi agisindan
yeterli degil ve bana katki saglamadi.

Katilimcr 6gretmenlerin uzman 68retmen yetistirme programinin 6gretmenlik meslegi genel
yeterliliklerini gelistirip gelistirmedigine yonelik goriislerine gore ¢ogu katilimci programin
ogretmenlik meslegi genel yeterliliklerini gelistirmedigini ifade etmistir. Ozellikle bilgi, beceri
ve tutum acisindan verilen cevaplar degerlendirildiginde programin 6gretmenlere her hangi
bir bilgi ve beceri kazandirmadigi tutum acgisindan ise Ogretmenlik meslegini
degersizlestirdigini ifade etmislerdir. Tim bu goriislerin aksine katilimci1 6gretmenlerden K8
ise diger katilimcilarin aksine 6zellikle programin mesleki bilgi ve beceri a¢isindan oldukga
onemli kazanimlar1 olduguna bu program ile sinif i¢i etkinliklerini zenginlestirme konusunda
fikir sahibi oldugunu belirtmistir.
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SONUCLAR ve TARTISMA

2022 Subat ayinda 6gretmenlik meslek kanunu ile ortaya ¢ikan 6gretmenlik meslegi kariyer
basamaklar1 ¢ercevesinde uzman O6gretmenlige yonelik goriislerin ve 0gretmenlik meslegi
genel yeterliliklerine katkisinin incelendigi bu arastirmanin sonucunda, katilimcilardan elde
edilen bulgular neticesinde katilimci1 6gretmenlerin 6gretmenlik meslegi genel yeterliliklerine
yonelik eksik bilgiye sahip olduklar1 sonucu ortaya c¢ikmistir. Ogretmenlik yeterlilikleri
oncelikle 2006 yilinda belirlenmesinin ardindan ve ardindan bilimsel bir sekilde 2017 yilinda
glincellenmistir. Fakat uzun yillardir 6gretmenlik meslegi icerisinde yer alan bu yeterliliklere
yonelik 6gretmenlerin sinirh bir bilgiye sahip olmalar1 sinif igerisinde gerceklestirecekleri
uygulamalarda eksiklikler olarak kendilerine dénecektir. Ogretmenler ve 6gretmen adaylari ile
ylriitiilen bir calismada 6gretmen adaylarinin kendilerini mesleki yeterlilik acisindan
o0gretmenlerden daha yeterli gérmelerinin sebebi meslegin icerisinde olan 6gretmenlerin
meslegin zorluklar1 karsisinda daha gercekei bir tutum icerisinde kendilerini 6gretmenlik
meslek bilgisi yeterlikleri konusunda daha az yeterli gérmiis olmalar1 olarak agiklanabilir
(Ozer ve Gelen, 2014). Késterelioglu ve Kosterelioglu (2008)'nin yapmis oldugu calismada,
O0gretmen adaylarinin mesleki yeterliklerini kazanma diizeylerine iliskin algilarinin,
o0gretmenlerin meslege karsi yeterlik algilarindan daha yeterli oldugu yorumlanmistir.

Calisma igerisinde ikinci alt problem olarak ele alinan uzman 6gretmenlik programina yonelik
goriisler incelendiginde katilimcilarin hepsinin program igeriginde yer alan ve izlenmesi
zorunlu egitimleri kapsayan video dersleri izledigi fakat calisma kitabin1 okumadiklari sonucu
ortaya ¢ikmistir. Katilimcilarin uzman 6gretmen yetistirme programina yonelik goriislerinin
¢ogu olumsuz olarak ifade edilmis ve katilimcilar bu programin gereksiz uzun, bos bilgilerle
dolu oldugunu ve alanlarina katki sunmadigim ifade etmislerdir. Ozellikle alana 6zgii bilgilerin
eksik ve yetersiz olmasi konusu Dagh (2006) ve Kocakaya (2006)'nin yapmis oldugu ¢alismalar
ile ortiismektedir. Oyle ki 2006 yilinda yine kariyer basamaklar1 sistemi icerisinde
gerceklestirilen bu egitim ve sinavin ayni eksiklikle uzun yillar sonra tekrar giindeme gelmesi
oldukca diigiindiiriiciidiir. Ozellikle farkh branslarda cahigan 6gretmenlere aynmi sorular
sorulmasinin 6gretmen yeterliligini 6lgmedigi goriisii hakimdir (Dagh, 2006; Lagin, 2006).
Turan (2006) tarafindan gergeklestirilen ¢calismada 6gretmenlerin mesleki yeterlilik ve uzman
O0gretmen olma durumlart degerlendirildiginde, uzman oOgretmenler ile uzman olmayan
O0gretmenler arasinda ana yeterlilik alaninda anlaml fark bulunmamaistir. Yine ayni ¢calismada a
kariyer basamaklar1 sinavina giren 6gretmenlerin yeterlilik algilarinin, kariyer basamaklari
sinavina  girmeyen Ogretmenlerden yiiksek ¢ikmasi da sinavin ayirt edicilik o6zelligi
tasimasinin baska bir sebebi oldugu diisiiniilmektedir (Turan, 2006). 2005 yirtrlige giren
kariyer basamaklari sinavi ile ilgili bir ¢ok elestiri yapilmistir. Bu elestirilerden bazilari
O0gretmenler arasindaki calisma diizenini bozacagi, kutuplasmalara sebep olacagi, mesleki
dayanismay1 ortadan kaldiracagi ve yonetimsel sorunlara sebep olabilecegi yoniinde olmustur
(Giimiiseli, 2006). Aradan gecen 16 yillik zaman diliminin ardindan Ogretmenlik Meslek
Kanunu icerisinde tekrar yer bulan 6gretmenlik kariyer basamaklarina ve bu ¢ergevede verilen
egitimlere yonelik elestiriler gecmiste oldugu gibi devam etmektedir.

ONERILER

Ogretmenlik kariyer basamaklar gercevesince verilecek olan egitimlerin 6gretmen niteligi ve
yeterliligi acisindan yeniden degerlendirilip, goézden gecirilip glincellenmesi halinde
o0gretmenlik meslegine katki sunacagi slphesizdir; 6yle ki bu eksikliklerin giderilerek
uygulanmasi, 6gretmenler icin olduk¢a onemli bir motivasyon ve de bireysel ve mesleki
gelisimlerinde sorumluluk iistlenmeleri konusunda 6nemli bir ara¢ olacaktir (Gimiiseli, 2006).
Ogretmenlere, mesleki gelisimleri icin seminer, kurs gibi egitimler saglanmasi, yiikselme
sistemi hakkinda bilgilendirmeler yapilmasi ve sistemin gerekcelerinin anlatilmasinin ve bu
sekilde 6gretmenlerin yiikselme sistemine dair tasidiklar1 kaygi ve diistincelere karsi onlara
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destek saglanmasinin 6gretmenler Ozelinde Tiirk egitim sistemine fayda saglayacagina
inanilmaktadir.
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Abstract

While education is called the process of creating permanent behavioral change in the individual, education
has two most important elements, one of which is the teacher and the other is the student. The most basic
duties of the teacher are to integrate the society in which he lives and to shape the society in line with the
needs of the age. The teaching profession differs from other professional groups in terms of providing social
integration, change and development. Individuals are expected to have qualifications and competencies
specific to teaching in order to fulfill this profession. Finally, in the general qualifications of the teaching
profession, which was announced in 2017, many issues were mentioned, from the training of teacher
candidates to the selection of teachers, from continuing professional education to increasing the
qualifications of the teaching profession. With the Teaching Profession Law enacted in February 2022, title-
based changes were made in order to improve the status of teachers and this situation was called the career
steps of the teaching profession. According to this law, teachers who have completed 10 years are called
specialist teachers, provided that they meet the necessary education and examination conditions. The aim
of this study is to examine the opinions of the teachers participating in the specialist teacher vocational
training program about this training program and whether the program includes the general qualifications
of the teaching profession. Research data were collected from 30 teachers who participated in the expert
teacher training program via Google forms. The study was carried out with the phenomenology pattern,
which is one of the qualitative research methods. The analysis of the data was carried out with the content
analysis method. As a result of the study, the participating teachers stated that the expert teacher training
program was insufficient and unnecessary, the absence of field-based subjects was lacking in terms of field
proficiency, and the title of specialist teacher could be based on practice rather than theory.

Keywords: Teacher, expert teacher, teacher competence, education, teacher training.

INTRODUCTION

Education is an activity that aims at social development through the acquisition of new
knowledge, experience and abilities, and ensures national integrity by transferring national values
through generations (Oztiirk, 2007). There are undoubtedly two important elements of
educational activities, one of them is the student and the other is the teacher. Aktiirk (2012)
defined teacher as an individual who produces behavior in accordance with the needs and wishes
of the society he finds in. In the 1739 National Education basic law, teaching is defined as a special
profession that carries out the education, training and related duties of the state (METK, 1973).
Varis (1973) defines the teaching profession as the profession of individuals who update
themselves in accordance with the needs of the age and society and provide support to the society
in different subjects. In the historical process, schools were opened with the acceleration of
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thoughts on issues for education and training activities. With the emergence of schools, there have
been efforts to train individuals who have the nature of conducting educational activities in
schools and to train teachers (Okgabol, 2005). Teacher training processes have undergone various
changes, taking into account the needs and requirements of the period (Azar, 2011). One of the
main reasons why the teacher training process has changed over time is the change in teacher
qualifications and competencies in line with the needs of the age. When the teacher training
process of our country is considered historically, schools for teacher training have started to be
opened since 1839 (Tasdemirci, 1999). In 1848, Dariilmuallim, an institution similar to a madrasa
and focused on training teachers for secondary schools, was opened (Oztiirk, 2007). This process
was followed by the “Dariilmuallimin- i Sibyan” opened in 1868 and the Darulmuallimat opened
in 1870 (Seren, 2008). After the proclamation of the Republic, teaching was considered as a
profession; In 1924, with the “Law on Secondary Education Teachers”, teaching became official as
a profession (Eraslan, 2004). With the “Village Institutes” opened in 1940, the process of training
teachers for the villages began. During the period until the Second World War, teacher trainings
throughout the country continued with the "Teacher School", "Gazi Teacher's School", "Education
Institute” and "Balikesir Muallim Necati Education Institute”. The country's teacher needs were
tried to be met with students who graduated from these institutions. Educational institutes, which
were opened in 1974 for the purpose of training teachers in Turkey, started to operate in many
places over time. This process ended in 1982 with the gathering of teacher training under the roof
of higher education institutions. Since 1982, institutions that train teachers have been included in
the university under the name of "Education High School" and they have undertaken to train
teachers as a result of 2 year trainings. At the same time, "Education Faculties" affiliated to
universities, which provide 4 year education, existed as an institution in charge of training
teachers for secondary education (Sisman, 2006; Terzi and Tezci, 2007; Glirol and Sevindik, 2009;
Tosten, 2011). Although there was not much change in terms of teacher training from 1982 to
1997; In 1997, as a result of the "Pre-Service Teacher Training Project” by the World Bank,
changes were made in the structures of education faculties and updates were made in teacher
training programs in 1998 under the coordination of YOK in order to train qualified teachers
(YOK, 1998; Ava and Kocabas, 2020). In 2017, the Ministry of National Education determined the
qualifications that should be possessed by teachers who are suitable for the requirements of the
age and meet the expectations of the society, within the framework of the general qualifications
of the teaching profession, and 3 competence areas as professional knowledge, professional skills,
attitudes and values, as well as 11 sub-competences and 65 performance indicators were
determined. In this mentioned document, targets related to teacher training, development and
employment processes have been determined. These targets are; The aim is to employ highly
qualified, well-educated individuals suitable for the profession as teachers, to sustain personal
and professional development, to improve the perception of the profession and to strengthen the
status (MEB, 2017). In general, the Teacher Strategy Document and the General Competencies of
the Teaching Profession are actually a study aimed at preventing the problems experienced in
meeting the need and employment of teachers in the past years.

Because over time, due to difficulties in meeting the country's need for teachers, the need for
teachers has been tried to be met in different ways, and this has negatively affected teaching
qualifications, perception and status. These actions can be listed as follows: In 1960, reserve
officer teacher application, 1961 deputy teaching practice, 1970 teaching formation, 1974 letter
teacher training application, 1974 night teaching, 1975 accelerated program teacher training
application, 1987 military teaching, the appointment of graduates of higher education institutions
in 1996 as a teacher without any conditions and the training of teachers through open education
in 1999 (Kaya, 1987; Akyliz, 2003). This process is followed by contract teaching and paid teacher
practices put into practice in 2009 and 2016. Karahanogullar1 (2003) explained that employing a
profession such as teaching, which is very important for the future of a country, on a paid and
contract basis, is a wrong and erroneous practice. Because, the labor force required for the
organization of the field of public services cannot be covered by the contract, according to Article
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70 of the Constitution “Each Turk Has the right to enter public service.". All teachers appointed by
the Ministry of National Education are expected to develop and renew themselves professionally
in the light of technological, scientific, cultural and social developments in the world and in
countries in line with the needs of the society and the individual. Based on this expectation, the
Teaching Profession Law No. 7354 was enacted by the Ministry of National Education in February
2022 in order to increase the quality of the teaching profession. According to this law, “ Teaching
profession; After the candidate teaching period, it is divided into three career steps as teacher,
expert teacher and head teacher. Those who have served at least ten years in teaching, including
candidate teaching; Teachers who have completed the Expert Teacher Training Program, which
is organized for not less than 180 hours, who have completed the minimum studies required for
expert teaching in the fields of professional development, and who do not have the penalty for
stopping the progression of the rank, can apply for the written exam for the title of expert teacher.
Those who score 70 and above in the written exam for the title of expert teacher are considered
successful. An expert teacher certificate is issued to those who are successful in the written exam.
Those who have completed the Head Teacher Training Program for at least 240 hours for
professional development and who have completed the studies foreseen for the head teacher in
the fields of professional development can apply for the written exam for the title of head teacher.
Those who score 70 and above in the written exam are considered successful. A head teacher
certificate is issued to those who are successful in the written exam.”(OMK, 2022).

Purpose of the Research

In the light of the information above, the aim of the study is to get the opinions of the participants
about the expert teaching from the career steps in the Teaching Profession Law, which was put
into practice in 2022, and to evaluate the Expert Teacher Training Program prepared by the
Ministry of National Education General Directorate of Teacher Training and Development in terms
of the General Competencies of the Teaching Profession, which was put into practice in 2017. The
problem statement of the research is designated as “What are the views of the teachers towards
the Expert Teacher Training Program?”. In order to find an answer to this problem, three sub-
problems were created.

1. What are the opinions of teachers about the general qualifications of the teaching
profession?
2. What are the opinions of the teachers about the expert teacher training program?
3. Does the expert teacher training program affect the general competence of
teachers in the teaching profession?.

METHOD

The phenomenology design, which is one of the qualitative research methods, was used in the
study. phenomenology pattern; It is used to determine, analyze and interpret the perceptions and
opinions about the phenomena that exist on a certain subject (Yildirim & Simsek, 2013). In order
to determine the perceptions and views of the participants towards expert teaching and the
general qualifications of the teaching profession, the phenomenology design was preferred in our
study, and in this context, the views of the teachers on the specialist teaching and the general
qualifications of the teaching profession were determined.

Study Group

Criterion sampling, one of the purposive sampling types, was used in the creation of the study
group. In this case, units meeting the criteria determined for the sample are taken into the sample
(Buyukoztirk, Kilic Cakmak, Akgiin, Karadeniz, & Demirel, 2018). The working group was formed
according to the basic criterion. The main criterion of the study was that the teachers participation
in the Expert teacher training program. In the light of these criteria, the study group consisted of
30 classroom teachers working in the Onikisubat district of Kahramanmaras province in the 2022-
2023 academic year. The demographic characteristics of the teachers who participated in the
study are given in Table 1. In the table, each teacher interviewed was coded with letters.
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Table 1. Demographic Information of the Participants

Participant Gender Seniority Education status Branch
K1 Woman 16-20 years Bachelor degree Pre-school teacher
K2 Woman 11-15 years Doctorate degree Pre-school teacher
K3 Woman 11-15 years Bachelor degree Pre-school teacher
K4 Woman 21-+years Bachelor degree Class Teacher
K5 Male 16-20 years Bachelor degree Class Teacher
K6 Male 21-+years Bachelor degree Class Teacher
K7 Male 21-+years Bachelor degree Class Teacher
K8 Woman 21-+ years Bachelor degree Class Teacher
K9 Woman 21-+years Master’s degree Class Teacher
K10 Woman 11-15 years Bachelor degree Pre-school teacher
K11 Woman 16-20 years Bachelor degree Special Education Teacher
K12 Male 21-+ years Bachelor degree Psychological Counseling and Guidance
K13 Woman 11-15 years Bachelor degree Pre-school teacher
K14 Woman 11-15 years Bachelor degree Pre-school teacher
K15 Woman 5-10 years Bachelor degree Special Education Teacher
K16 Woman 21-+years Bachelor degree Class Teacher
K17 Male 21-+years Bachelor degree Class Teacher
K18 Male 21-+years Bachelor degree Class Teacher
K19 Woman 11-15 years Bachelor degree English teacher
K20 Woman 11-15 years Bachelor degree Class Teacher
K21 Male 21-+years Bachelor degree Class Teacher
K22 Male 21-+ years Teachers Institute Class Teacher
K23 Male 16-20 years Bachelor degree Class Teacher
K24 Woman 16-20 years Bachelor degree Class Teacher
K25 Male 16-20 years Bachelor degree Class Teacher
K26 Male 16-20 years Bachelor degree Class Teacher
K27 Woman 16-20 years Bachelor degree Class Teacher
K28 Woman 11-15 years Master’s degree Pre-school teacher
K29 Woman 11-15 years Bachelor degree Pre-school teacher
K30 Woman 11-15 years Bachelor degree Science Teacher

Data Collection Tools

The structured interview form consists of three questions in order to reveal the deficiencies that
teachers have seen in the general qualifications of the teaching profession, the specialist teacher
training program, and the specialist teacher training program. While preparing the semi-
structured interview form, the relevant literature was scanned and various studies were
examined. Then, a draft form was created by preparing interview questions in accordance with
the purpose of the research. The eight-question draft interview form sent to the expert opinion
was made according to the opinions and suggestions received from 2 field experts with a
doctorate in educational sciences. The questions in the data collection tool are as follows;

1. Do you know the general qualifications of the teaching profession and do you think that
you have achieved these qualifications?
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2. What are your views on the expert teacher training program of the teachers?
¢ Did you watch the video lessons?
* Have you read the workbook?
¢ Did you find the training useful?

3. Do you think that the specialist teacher training program contributes to the general
competencies of the teaching profession?

Process

The data of the research were collected between 01.09.2022 and 01.10.2022 via Google Forms.
The forms were sent to 45 teachers who participated in the expert teacher training program.
Feedback was received from 36 teachers. It was determined that 6 of the teachers who received
feedback did not fill the form properly and were not included in the data analysis process.

Analysis of Data

Descriptive analysis is a type of qualitative data analysis that includes summarizing and
interpreting the data obtained by various data collection techniques according to predetermined
themes. The main purpose of this type of analysis is to present the findings to the reader in a
summarized and interpreted form (Yildirim & Simsek, 2013).

RESULTS

In this part of the study, the findings obtained from the research questions were emphasized and
comments were made.

The first sub-problem of the research is “What are the opinions of teachers about the general
competencies of the teaching profession?”. The interview question created in order to find an
answer to the sub-problem sentence is as follows: "Do you know the general qualifications of the
teaching profession?, What do you think about the general qualifications of the teaching
profession?, Do you think that you meet the general qualifications of the teaching profession?”

Table 2. Opinions On General Qualifications of the Teaching Profession

f %
Do you know the general qualifications of the teaching Yes 21 69,99
profession?
No 9 30.01
[ am enough 12 39.99
Do you think you have achieved the general qualifications I'm Partially 11 36.66
of the teaching profession? Enough
[am 7 23.33
inadequate

According to the answers given to the ‘Do you know the general qualifications of the teaching
profession?’ question, 69.99% of the participating teachers stated that they had knowledge, while
30.01% of the participating teachers stated that they did not have information about the general
qualifications of the teaching profession. Again, 39.99% of the same participants thought that they
were sufficient in providing the general qualifications of the teaching profession, 36.66% thought
they were partially sufficient and 23.33% thought they were inadequate.

For this purpose, some of the knowledge and opinions of teachers about the general competencies
of the teaching profession are shown in Table 3.

ISSN: 2602-2516
Journal of Interdisciplinary Educational Research 2023; 7(14);1-11 5



Journal of Interdisciplinary Educational Research

Table 3. Thoughts On General Competencies of the Teaching Profession

Participant ~What do you think about the General Competencies of Do you think you have achieved the general
the Teaching Profession? qualifications of the teaching profession?
K1 Competence is actually the ability to do a job. The As a teacher, I think [ am sufficient in teaching.

general qualifications of teaching are to be able to
teach as necessary.

K5 To do the teaching profession adequately. I think I'm not sufficient to be a teacher.
K2 Vocational qualifications include teachers' knowledge, [ try to provide the general qualifications of the
skills and attitudes towards teaching. teaching profession as much as I can, and for this

purpose, | participate in many training programs. [
can be considered sufficient.

K8 The competence of teachers as the experience of Since [ have been teaching for years, the feedback I
teaching. get from students and parents is sufficient for
teaching.
K11 Qualification is to do your job with love. [ have been doing this job for 29 years and I think I
am sufficient .
K12 It is the ability to do a job. Teaching is a profession that gains competence by

doing it for a long time. We have become sufficient
after many years.
K24 It is to fulfill the duties of a profession with merit. I am partially sufficient in teaching .

When the opinions of the teachers on the general competencies of the teaching profession were
examined, it was concluded that only K2 correctly explained the general competencies of the
teaching profession. In the self-evaluation of the teachers about whether they provide the general
qualifications of the teaching profession, the participants stated that they generally consider
themselves sufficient in terms of the general qualifications of the teaching profession.

As the second sub-problem of the research, "What are the opinions of the teachers about the
expert teacher training program?” has been determined. . The interview question created in order
to find an answer to the sub-problem sentence is as follows: "Have you read the expert teacher
training program workbook?, Did you watch the video lessons of the expert teacher training
program?, What do you think about the expert teacher training program? What are the
deficiencies you see in the expert teacher training program?

Table 4. Opinions of Teachers About The Expert Teacher Training Program

f %
Have you watched the Yes 30 100
video tutorials?
No 0 0
Did you read the Yes 8 26.66
workbook?
No 22 73.33
Do you find the expert
teacher training program Yes one 3.33
useful?
No 28 96.66

While it was found that the majority of the participant teachers did not find the expert teacher
training useful, when the findings of the video lessons and the use of the workbook in the expert
teacher training program were examined, it was seen that 100% of the participating teachers
watched the video lessons, but only 26.66% of them examined the workbook. .

Some of the teachers' views on the expert teacher training program are shown in Table 5.
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Table 5. Opinions of Teachers About The Expert Teacher Training Program

Participant =~ What do you think about the expert teacher training What are the deficiencies you see in the expert
program? teacher training program?
K3 It is far from experience It contains too much rote information and the
information is out of date.
K9 It didn't add anything to me. It is full of theoretical Topics covered too long. After a certain point, you
information that is very difficult to apply in reality. get off the subject.
K15 It is very detailed prepared Very complicated.
K17 Contributes to our expertise There is too much information unrelated to our
field.
K18 Being an expert with a book is hilarious . There should be activities applicable to each
branch. It should be prepared according to the
branches.
K20 A program with a lot of useless information. Not applicable. It is theoretical
K25 It is a vocational training that we attend due to salary. It has a straight line. Very complicated.
Not even education.
K27 The dream of expertise, far from being scientific and The book is so boring. there should have been
field. images and concept maps, figures. The narrators

are very boring by reading and the information is
very heavy and out of date.

According to the data obtained in this sub-problem, in which we examine the opinions of the
teachers about the expert teacher training program and the deficiencies they have seen, the
teachers generally see the expert teacher training program as a program that is very intense in
terms of theory and does not provide any professional expertise. However, K17 from the
participants stated that, unlike the other participants, the teacher training program was prepared
in detail and provided expertise. When the opinions of the participants about the deficiencies they
saw in the expert teacher training program were taken into consideration, the participants stated
that they saw the program as insufficient in terms of its being based on rote learning, not
containing information about the field, being insufficient in terms of theory and practice, and
complexity. In the opinion of K8, who is the only participant in the opinion that the expert teacher
training program provides expertise, the lack of the program stems from the fact that it includes
many departments outside the field.

As the third sub-problem of the research, "Does the expert teacher training program affect the
general competencies of the teachers in the teaching profession?" has been determined. The
interview question created to answer the sub-problem sentence is as follows: “Did the expert
teacher training program contribute to your knowledge, skills and attitudes towards your
teaching profession?

Table 6. Whether The Expert Teacher Training Program Contributes to the General Competencies
of the Teaching Profession Or Not

f %
Does the expert teacher training program contribute to your Yes 1 3.33
general qualifications in the teaching profession?
No 29 96.66

While 96.66% of the participating teachers stated that the expert teacher training program did
not contribute to the general qualifications of the teaching profession, K8, who found the expert
teacher training program sufficient as in the previous problem sentence, stated that the program
contributed to the general qualifications of the teaching profession.

For this purpose, some of the opinions of the teachers about the contribution of the expert teacher
training program to teacher competencies are given in Table 7.
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Table 7. Thoughts On The Contribution of the Expert Teacher Training Program to the General
Competencies of the Teaching Profession

Participant Has the expert teacher training program contributed to your knowledge, skills and
attitudes towards your teaching profession?
K6 A useless training program. It didn't contribute to proficiency, we are already doing them
practically on the board. In terms of attitude, I think it devalues teaching.
K7 It didn't contribute much. Not found, I'm still on the road I know.
K10 It does not contribute to my profession, I learn the relevant parts by researching when
necessary.
K14 Partially contributed. It helped me remember some information. It reminded me how much
sacrifice my job requires.
K21 I never believe that this exam improves professional competence. It presented information

that did not add anything to me and my profession, that was not applicable in the
educational environment and was left in the air.
K22 No, it was something I already knew.
K8 Yes it contributed. In-class communication contributed to the preparation of programs
according to students' differences. I learned how to use materials and images better. Yes it
helped me learn my profession better
K27 It may have developed a little
K30 There isn't a lot of information in my field. I don't think the information will be permanent.
It is not sufficient in terms of information and did not contribute to me.

According to the opinions of the participant teachers about whether the expert teacher training
program improves the general competencies of the teaching profession, most of the participants
stated that the program did not improve the general competencies of the teaching profession.
When the answers given in terms of knowledge, skills and attitudes were evaluated, they stated
that the program did not provide any knowledge and skills to the teachers, and devalued the
teaching profession in terms of attitude. Contrary to all these views, K8, one of the participating
teachers, stated that unlike the other participants, the program had very important gains in terms
of professional knowledge and skills, and that he had an idea about enriching his classroom
activities with this program.

CONCLUSION and DISCUSSION

As a result of this research, which examined the views on expert teaching and its contribution to
the general qualifications of the teaching profession within the framework of the career steps of
the teaching profession, which emerged with the teaching profession law in February 2022, it was
found that the participant teachers had incomplete knowledge about the general qualifications of
the teaching profession. Scientifically prepared general competencies were first determined in
2006 and updated in 2017. Teachers' limited knowledge of these competencies, which have been
in the teaching profession for many years, will return to them as deficiencies in the practices they
will carry out in the classroom. In a study conducted with teachers and pre-service teachers, while
pre-service teachers see themselves as more competent than teachers in terms of professional
competence, this can be explained as the fact that teachers who are in the profession see
themselves less competent in teaching professional knowledge competencies, in a more realistic
attitude, based on the fact that they encounter the difficulties of the profession (Ozer and Gelen,
2014). In the study conducted by Kosterelioglu and Kosterelioglu (2008), it was interpreted that
the perceptions of pre- service teachers regarding the level of gaining their professional
competencies are more adequate than the perceptions of teachers towards the profession.

When the opinions about the expert teaching program, which was considered as the second sub-
problem in the study, were examined, it was revealed that all of the participants watched the video
lessons included in the content of the program and included the compulsory trainings, but did not
read the workbook. Most of the participants' views on the expert teacher training program were
expressed negatively, and the participants stated that this program was unnecessarily long, full of
empty information and did not contribute to their field. In particular, the issue of lack of
information specific to the field coincides with the studies of Dagh (2006) and Kocakaya (2006).
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It is very thought-provoking that this training program and exam, which was carried out in the
career ladder system in 2006, came to the fore again after many years with the same deficiency.
[tis widely believed that asking the same questions to teachers working in different branches does
not measure teacher competence (Dagli, 2006; Lacin, 2006). In the study carried out by Turan
(2006), when the professional competence of teachers and their status as expert teachers were
evaluated, no significant difference was found between expert teachers and non-expert teachers
in the field of main competence. Again in the same study, it is thought that the proficiency
perceptions of the teachers who took the a career ladder exam were higher than those who did
not take the career ladder exam, which is another reason why the exam has a distinctive feature
(Turan, 2006). Many criticisms have been made about the career ladder exam that came into force
in 2005. Some of these criticisms were that it would disrupt the working order among teachers,
cause polarization, eliminate professional solidarity and cause administrative problems
(Gumuseli , 2006). After the 16-year period, the criticisms against the teaching career steps and
the training given in this framework continue as in the past.

RECOMMENDS

There is no doubt that the trainings to be given within the framework of the teaching career steps
will contribute to the teaching profession if they are re-evaluated, reviewed and updated in terms
of teacher qualification and competence; In fact, the implementation of these deficiencies will be
a very important motivation for teachers and an important tool for them to take responsibility in
their personal and professional development (Gumuseli , 2006). It is believed that providing
trainings such as seminars and courses to teachers for their professional development, informing
them about the promotion system and explaining the reasons for the system, and thus providing
support to teachers against their concerns and thoughts about the promotion system, will benefit
the Turkish education system in particular.
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