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Abstract

Due to the COVID-19 pandemic, the learning process shifted from face-to-face
to online as schools and universities were closed almost worldwide. After the
pandemic restrictions, it seems that many educational institutions continue to
offer online courses as an alternative to face-to-face classes, or they have begun
implementing hybrid programs in which the students have both face-to-face and
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online courses. With the shift from face-to-face to online learning, the learning of Educational
process has been dffected negatively from different perspectives with varying Research
degrees; however, the interaction between instructors and students has become

more challenging to pursue at expected levels. Students tend to avoid interacting Vol: 13, No: 4, pp. 99-112

for many different reasons in the online learning process, or the instructors have
some obstacles to a sound interaction with their students. By exploring the
experiences and perceptions of the English language instructors, this descriptive
study aimed to examine instructor-student interaction in online classes, the
challenges faced by the practitioners, and their suggestions for course designers,
policymakers and other related stakeholders. The researchers employed a
qualitative research approach. The participants were 17 instructors working at
the school of foreign languages at a state university. Semi-structured interviews
were conducted to collect the qualitative data. The data was analysed by
following the content analysis procedures. The findings reported insights into the
interaction issues in online classes; the instructors had negative perceptions of
the interaction in online courses due to the challenges they faced. In light of the
qualitative data, the present research offers valuable suggestions for decision-
makers and practitioners, such as considering the learners' participation in Received: 2022-05-28
assessments and providing in-service training programs for EFL instructors. Accepted: 2022-07-28
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INTRODUCTION

Interaction is defined as a joint action or impact, and it has the potential to play a substantial role in
improving the quality of learning. This is because superior learning requires a combined effort on the
part of the instructor and the learner (Curtis & Lawson, 2019). Interaction addresses how instructors and
students utilise language in class (Sinclair & Brazil, 1982). Language, interaction, and learning have been
shown to have a complicated relationship. According to Huth (2011), learning cannot occur without
interaction since language is the carrier of meaning. Students have the chance to communicate their
ideas, thoughts, remarks, and feelings with both their classmates and the instructor when they engage
in interaction with one another (Lei, 2009). Interaction could be argued to be one of the most critical
aspects of the learning process. The interaction between instructors and students is one of the
fundamental requirements for a thriving learning environment. Interaction between the instructor and
students is beneficial to both the learning process and the conversation that takes place in the classroom.
This is due to the fact that interaction between the teacher and students makes it simpler for students
to learn and comprehend the subject matter (Huth, 2011).

On the other hand, there has been a tremendous advancement in technology within the past ten
years. In today's world, the advancement of technology has altered the atmosphere in which teaching
and learning occur, but it has also produced new modes of both activities. The Internet has profoundly
impacted many facets of modern life, including the development of online educational platforms
(Warschauer,1998). According to Grgurovic (2013), technology is becoming increasingly prevalent in all
aspects of society, including the educational context. One of the things that have been made possible
by technological advancement is the virtual classroom. According to Paudel (2021), students are more
likely to engage in an online class than a traditional one owing to several variables, including the cost,
the difficulty of travelling to colleges, and the distance between the two. Interactions conducted online
keep students more interested and improve their capacity to comprehend the subject matter in a more
straightforward and expedient manner (Kruk, 2012). The studies conducted prior to the acceleration of
the digitalisation process mostly argue that the students would be more engaged in an online class than
in a conventional class because there was greater opportunity for interaction in an online class. As a
result, students would have higher academic performance and learning outcomes in an online course
than in a traditional class (Riffel & Sibbley, 2005). According to Cengiz and Cakir (2016), the high level
of interactive participation in online classrooms was expected to contribute to learning advancement in
online courses.

As of March 2020, Covid-19 has caused a radical change, and the use of virtual platforms in
education has boomed as a reaction to the restrictions on conducting face-to-face classes at universities.
As of the beginning of 2022, many countries have begun to eliminate the restrictions for real classroom
settings; however, it can be observed that offering courses conducted in virtual settings by implementing
hybrid teaching models provide the opportunity for students to participate in face-to-face and online
classes within the same course, has emerged as an innovative approach to teaching and learning.
According to recent research, online education presents both opportunities and challenges for higher
education institutions, instructors, and students (Oducado et al., 2021). According to ince and Kabul
(2020), there are advantages of distance learning as it enhances learning opportunities, improves
learning outcomes and facilitates networking and collaboration; and disadvantages as lack of social
interaction or participation may cause a feeling of isolation, while the absence of social atmosphere may
minimise motivation and interaction and worsen discipline. Ensuring effective interaction and
communication like in face-to-face classes could be difficult on online platforms. Keeping the amount
of interaction high in a virtual classroom might be more complicated than in a face-to-face classroom
(Bakker & Wagner, 2020). Therefore, there is a need to determine instructors' perceptions regarding
instructor-student interaction and communication in online education settings. In this context, this
research study aims to explore the perceptions of EFL instructors regarding instructor-student
interaction in online classes, the challenges faced by the practitioners, and their suggestions for course
designers, policymakers, and other related stakeholders. In that sense, the current study aims at
answering the following research questions:
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a.What are the perceptions of EFL instructors regarding instructor-student and student-student
interaction in an online classes?

b.What are the opportunities and challenges faced by the EFL instructors and their suggestions
regarding instructor-student and student-student interaction in online classes?

The related literature on the role of interaction between instructors and students in real and virtual
classrooms presents a significant number of studies; on the other hand, the number of studies conducted
in the new conditions and directly related to the interaction issues is limited. The literature review covers
the studies related to; interaction in EFL classes, interaction in online classes, instructors' perceptions
regarding the interaction in online courses and the perceived difficulties and challenges faced during
online classes.

The Role of Interaction in EFL

The primary objective of studying a language is to be able to communicate effectively in that
language, either verbally or in written form. Interaction in the classroom is essential to accomplishing
that objective. It is the cooperative sharing of thoughts, sentiments, or ideas between two or more
individuals, which results in each party influencing the other (Rivers, 1987).

The following is a description of interaction taken from the Common European Framework of
Reference for Languages (Council of Europe, 2004):

"In interaction, at least two individuals participate in an oral and/ or written exchange in which
production and reception alternate and may, in fact, overlap in oral communication. Not only may
two interlocutors be speaking and yet listening to each other simultaneously. Even where turn-
taking is strictly respected, the listener is generally already forecasting the remainder of the
speaker's message and preparing a response. Learning to interact thus involves more than listening
to receive and to produce utterances." (p.4)

In addition, theories of communicative competence place emphasis on the significance of
interaction. This is because human beings use language in various settings to "negotiate" meaning
(Brown, 2000). Interaction in the classroom has emerged as an essential component of communicative
approaches to the instruction of languages, particularly second languages. It might occur between the
instructor and the students, or it could occur among the students themselves, in groups or on an
individual basis. According to Angelo (1993), one of the ten principles of effective teaching is called
classroom interaction. Classroom interaction includes both teacher-learner and learner-learner
interactions. In the classroom, the teacher frequently poses questions to students, who respond, and
vice versa, or the teacher engages in learning activities. This type of interaction often occurs when the
instructor poses a question and a student respond. It also occurs when the instructor asks small groups
of pupils or the entire class questions, and they react. This form of engagement is often governed by the
classroom's dominating figure, the instructor. This form of interaction's fundamental purpose is the
language's regulated practice. In most circumstances, the teacher's function in this sort of interaction
pattern is to impart knowledge to the pupils, as most patterns involve modelling and drilling (Dagarin,
2004). The instructor begins and concludes the engagement and determines the subject matter. Studies
indicate that, under this interaction type, instructor talking time may account for as much as seventy-
five per cent of the available class time. Typically, teacher-learner interaction follows the Initiation -
Response - Feedback (IRF) model, in which the instructor begins the interaction by asking a question
and then concludes the exchange by providing direct feedback. The output of the student is restricted
to the response in the second round alone. Depending on the teacher's inquiry, this turn may contain
expanded language use, but it is still restricted and lacks the structure of the continuous discussion
(Walsh, 2013).

Interaction in Online Classes

The nature of interaction in online classes is fundamentally different from the interaction in a real
classroom setting. York and Richardson (2012) investigated the elements that affect interaction in online
classes regarding this aspect. They discovered that there were three distinct categories of factors that
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influence interaction in online learning. These categories were course structure, feedback, discourse
techniques, and facilitation factors, including immediacy behaviours and discourse guidelines.
Interaction in online learning is widely researched in conjunction with views of learning progress and
course satisfaction. For distant learning in general, Kuo et al. (2014) identified learner-content and
learner-instructor interaction as critical predictors of student satisfaction, both with the course in general
and their personal successes. These results were validated by Lin et al. (2017) for online language learning
in the K12-context. Other research, however, underlines the relevance of student-student interaction
and indicates the need for carefully designed and led collaborative activities for learning achievement
(Pandey, 2021). The necessity of developing teacher-student as well as student-student interaction is
highlighted notably for language sessions during the epidemic, e.g. by Lomicka (2020). In spite of the
fact that these findings conclusively demonstrate the significance of interaction, collaboration, and social
presence in online education, it is still necessary to acquire a more in-depth knowledge of the various
factors that influence the qualities of these learning modes in order to develop an effective educational
setting. These aspects may be summed up under the categories of (1) course design, (2) factors
connected to the instructor, and (3) factors linked to the students (e.g. Walker, 2007). As concluded by
Kog (2020), the lack of interaction between instructors and students is one of the most outstanding
disadvantages of online teaching environments. Regarding the critical role of communication and
interaction in online classes, Kocayigit and Usun (2020) state that interaction among the agents in an
online class constitutes one of the most essential aspects. In online classes, students face difficulties in
interacting with their instructors. In their study conducted in Turkey, Keskin and Kaya (2020) concluded
that students cannot easily communicate and interact with their instructors during online courses. In this
regard, it can be concluded that in addition to the number of class hours in online or hybrid programs,
the quality of the sessions and perspectives of the practitioners should also be taken into consideration
while planning those teaching and learning environments (Can, 2020).

Opportunities and Challenges for Instructors

Instructors face the challenge of assuming new roles in online settings, shifting away from the
traditional roles of an instructor and a transmitter of knowledge to those of a facilitator of
communication between students, a guide through tasks, a moderator, and a systemic co-learner, and
a problem-solver (Li, 2022). This is in addition to the traditional roles of an instructor and a transmitter
of knowledge (Comas-Quinn et al., 2012). Teaching in synchronous and asynchronous online settings
requires a high level of online language pedagogy, which includes both the knowledge of online
educational technologies and knowledge of how to teach online (Compton, 2009; Hampel, 2009).
However, studies also reveal the inclinations of particular teachers to revert to a more directive and
teacher-centred approach in online environments (Hampel, 2009; Hampel & Stickler, 2012). The
conditions created by the online teaching conditions affect the interaction between instructors and
students and have some adverse effects on the interaction among learners and affect their satisfaction
with the online courses (Bayrak et al., 2021).

METHOD

The current study adopted a qualitative research approach to investigate the attitudes held by EFL
teachers regarding the interaction that occurs in online classrooms. Gentles et al. (2015) advocated for
the utilisation of this method in an effort to achieve a more comprehensive explanation of the various
ways in which humans interpret and ascribe meaning to a variety of situations.

Participants and Setting

This research was carried out at the school of foreign languages of a state university in Turkey.
Following the restrictions imposed by the pandemic, the school continues to offer instruction in foreign
languages through a hybrid teaching model. The lecturers at the institution hold face-to-face lessons
with the same student groups on three days of the week and have online classes with the same student
groups on the other two days of the week. Convenient and purposeful sampling strategies were adopted
while selecting the participating instructors. Researchers interested in learning about and
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comprehending the central phenomena from an insider's point of view are encouraged to use this sort
of sampling as a suggested strategy. For the purpose of this qualitative research, there were a total of
seventeen EFL instructors working at the school to facilitate hybrid learning environments. Each of the
instructors had more than ten years of experience in their profession, and in addition to that, they had
been actively instructing students in online classes for more than two years.

Procedures for Data Collection and Analysis

In order to construct the interview protocol, a comprehensive review of the relevant literature was
carried out, and the interview questions were subjected to additional scrutiny by a panel of experts from
three different institutions, who concluded that they were suitable in light of the aims and purposes of
the study. Additionally, the researchers applied to the Bursa Uludag University Ethics Committee. After
the ethics committee's approval for the study, linguistic equivalence and reliability and validity
procedures were applied.

The semi-structured interview mainly included four open-ended central questions. They
investigated (a) a general evaluation of the online courses in terms of instructor-student communication
and interaction, (b) their thoughts on the effectiveness of teacher-student communication in online
courses, and (c) a comparison of face-to-face classes and online education applications in terms of
communication and interaction between instructors and students (d) their suggestions for a sound and
effective interaction with students in online classes.

The content analysis approach was used to analyse the qualitative data. Thematic approaches
were mostly employed in data analysis. First, the information was organised. The overall sense of data
was investigated after a thorough evaluation of the qualitative data. The codes were then created using
in vivo and descriptive coding approaches (Miles, Huberman, & Saldana, 2014). Throughout the
qualitative data analysis phase, the study used continual comparison processes. Constant comparison
was employed as an inductive strategy to deduce general categories from specific samples of qualitative
data by making comparisons between incidents and data categories (Creswell, 2014). Following that,
sub-themes and categories were created by analysing and interpreting the detected codes in depth.
Finally, the categories were organised into main themes, and appropriate tables and figures were
prepared to describe the current study's qualitative research findings. To establish inter-rater reliability,
all steps of data analysis were carried out separately by two researchers. The outcomes of each stage
were compared at the conclusion, and an agreement was reached on the contentious issues. For
instance, for the first and second central themes and codes addressing these themes, the researchers
needed to repeat the content analysis procedures to reach a consensus on the themes and codes. The
resulting themes were clearly defined and named. Participant statements supporting the themes are
given in the form of direct quotations. In the preparation of the semi-structured questions, expert
opinion, pilot study, direct quotations of the participants and participant confirmation were used to
increase the validity and reliability of the qualitative data.

FINDINGS

Semi-structured interviews were performed with the participating instructors to answer the research
questions. The qualitative findings of the study showed a grand total of codes about perceptions and
evaluations of the instructors. The codes were divided into four major themes. The overall perceptions,
obstacles and challenges, suggestions and needs were determined as the themes. The distribution of
the main themes and codes is presented in Table 1.

1-Overall Perceptions

As displayed in Table 1, the first theme that emerged in the qualitative data was the overall
perceptions of the participating instructors regarding the interaction in online classes. The majority of
the instructors displayed negative perceptions regarding the interaction in online classes. According to
some participants, the students avoided interacting with their instructors and peers for varying reasons.
For example, P4 stated in her interview that:
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"There is limited interaction in online classes. No matter how hard | try to include the students in
classroom discussions and motivate them to be active participants in the lesson, | have not been able to
achieve it." (Participant 4)

Table 1. Distribution of Codes according to The Themes

Themes Codes Frequency of Codes

Overall Perceptions towards ] Limited interaction, = 44

Interaction ] Limited collaboration, L] 32
= Too much reliance on the coursebook = 24
= Too much teacher talking time = 24
=  Limited variety in activities, = 22
] Not authentic, L] 19
=  Too much time for monologues, = 14
. Hard to include learners . 13
. One way. . 11

Obstacles/Challenges . Muted Students = 26
. Invisible students, = 20
. Learners surrounded by distractors, = 20
) Difficulty in monitoring the learners, ) 18
. The low motivation of learners, - 17
. No in-person interaction. . 17
= Level differences, ="
= Technical obstacles. = 8

Suggestions L] Participation Grade, Ll 16
= Tracking via course software, Ll 10
=  Planning additional sessions for extracurricular = 8

activities.

Needs - Training for instructors, - 12

= Varying the online lessons platforms. = 10

Another aspect of the perceptions of the instructors was related to the collaboration between
instructor-student and student-student. Many participants criticised the online teaching practices in that
they found it challenging to create a collaborative learning environment in online classes. These
participants highlighted that collaboration plays a critical role in achieving their objectives in the classes,
and they added that in order for an interactive atmosphere in the lessons, the learners should interact
with their instructors and peers; for instance, participant 11 expressed her perceptions in the following
words:

"To create an interactive learning condition, the students need to collaborate with me and their friends,
however, they insist on keeping silent or utter very limited words in the class, they perceive the online
classes as a one-way instruction method. They sit in front of their computers, and they expect to listen
to their teachers" (Participant 11)

Some other instructors stressed that there was too much reliance on the coursebook's Learning
Management System (LMS) in the online lessons. This caused limited variety in the activities, which
caused boredom among the students and negatively affected the interaction. On this issue, P9 expressed
her perceptions and reservations in the following way:

"During the online classes, | share the presentation tool of the LMS in almost all of the lessons. We use
the same LMS for out-of-class assignments. After a few weeks, it becomes a classroom routine and
caused boredom among the students, which in turn affects the interaction among us" (Participant 9)

The teacher talking time was one of the most often highlighted concerns regarding the overall
design of online courses. Participants nearly unanimously agreed that the lack of true and in-person
engagement in online classrooms led to excessive teacher talking time. Some participants noted that as
teacher talking time increases, lessons become monologues, negatively impacting interaction; yet, it is
difficult for them to address this issue. Concerning this issue, P1 expressed his views in the following
way:

"The lack of interaction causes me to speak more, and when it turns into a classroom routine, | find

myself talking to a black screen and making long monologues. Lack of interaction is an endless circle,
affecting the classes a lot. (Participant 1)
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2-Obstacles and Challenges

As for the obstacles and challenges faced by the instructors during the online classes, the
participants listed many influential factors like the students' low motivation, students' insistence on
keeping mute during the lessons, technical issues, and the distractors surrounding the learners. The first
outstanding aspect was related to the muted students in the classes. The instructors emphasised that
students keep silent during the classes, and they give a reaction only when they are asked questions
directly. According to some participants, to have an interactive foreign language lesson, everyone should
be active and eager to participate in the class even when they are not asked directly. Regarding this
challenging situation, P7 explained her opinion with the following statement:

"I cannot mention interaction when the students keep silent in my lessons. Although | warn them quite
often, they insist on muting themselves. They only give reactions when | directly address questions to
them. Some students do not react even when | address them directly. They are unaware of the
importance of interaction and proper communication in learning a foreign language." (Participant 7)

An additional concurrent code was connected to the fact that pupils face technological challenges
and that the environment around the learners might be distracting. Many of the participants reported
that some students were accessing their online classes from locations such as libraries or homes and
that these students had unstable connections. In addition, other people were in the place, which
significantly distracted the students and made it far more difficult for them to concentrate. In her
interview, P3 provided the following illustration of the problem:

"For some learners, it is not possible to participate in the online classes interactively even if they want
to do so as they are not in an isolated environment during the classes. In some cases, the learners send
me instant messages and inform me that they are in a library or a study room. These conditions pose
an inappropriate environment for learning and participating in the classes interactively." (Participant 3)

3-Suggestions

In addition to general attitudes and barriers to engagement in online classrooms, the qualitative
data analysis uncovered practical suggestions provided by the participating instructors. These were
found in addition to the aforementioned topics. The participants were actively teaching in both
traditional classrooms and online classes simultaneously, which gave them the chance to evaluate and
contrast the two modes of instruction and provide some feedback. The first idea that was particularly
noteworthy concerned the participation grade. Some participants emphasised that if the students were
graded for their engagement in the classes, it would encourage them to participate more enthusiastically
in the lessons. For example, P5 offered his ideas in the form of the following statement:

"The students do not engage in conversation with one another throughout the lessons; nevertheless, this
does not have a direct impact on their marks. They ought to be informed, in my opinion, that the degree
to which they participate in the interactive aspects of the online classes can have an effect on the marks
they receive. When it comes to evaluating the students' work in online classrooms, the teachers should
be allowed more freedom to make their own decisions." (Participant 5)

Another group of participants offered suggestions on using course software more effectively. The
instructors stated that the management systems need to be improved to assist the instructors in
monitoring the students' participation and interaction in online classes. Some instructors aid that if they
could record the individual tracking of student talking and interaction in their classes, they would use
those records for assessment and development of the hybrid education model. As for this aspect, for
instance, P17 expressed her suggestions as follows:

"I cannot keep track of the student's participation in online classes. Some other capabilities need to be
added to our online teaching platform. | believe that if | were able to keep the students talking time or
active times in an online class, it would be beneficial for me and motivative for the students in that they
would be aware that the teacher was keeping track of their interaction and participation." (Participant
17)

The final aspect of the suggestions offered by the participating students was planning additional
sessions for extracurricular activities. Some participants highlighted that they could not allocate
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adequate time for the interactive activities in their online classes. The same group of participants offered
to plan some additional sessions for the motivated learners on a voluntary basis. These instructors stated
that there were some willing and motivated students in their groups, and they would benefit from these
extracurricular activities. For example, P8 expressed her suggestion in the following way in her answers
to the interview questions:

"Although | have reservations regarding interaction in online classes in general, | believe there are some
students who deserve more care. If | were able to plan additional sessions with those students, | would
assist their overall language development via more interactive activities. But these sessions need to be
conducted on a voluntary basis; otherwise, they would be the same as regular class hours." (Participant
8

4-Needs

The last central theme detected in the qualitative data was related to the need for interaction
issues in online classes. The participants mainly mentioned training and varying the online platforms for
lessons. As for the need for training, some participants stated that the interaction in face-to-face classes
was quite different from the interaction in online lessons. Many participants agreed that having in-service
training particularly developed for maintaining interaction in online classes would benefit them. For
example, P16 expressed his needs with the following statement:

"I think we need training for pursuing good interaction in online classes as the conditions are quite
different. As a teacher, | can easily vary how | teach in real classroom settings. What is more, | can
monitor the learners and interfere when | notice some inactive students;, however, in online classes, |
feel that | lose control of the class. Training would be effective in developing more dynamic and
applicable methodologies." (Participant 16)

CONLUSION AND DISCUSSION

This study aimed to explore the perceptions of EFL instructors regarding the interaction between
instructors and students in online classes. Like many other educational institutions, the school of
foreign languages, which constitutes the research site for this study, the students are offered online
courses for learning English. The instructors receive training at technical levels like how to plan and
implement online classes, how to assign tasks and keep the portfolios of learners; however, the
pedagogical aspects of the training needs seem neglected. When the potential of online courses being
implemented in the upcoming years is considered, the perceptions of the practitioners, the challenges
they face, and their suggestions need to be taken into consideration; therefore, this study tried to
investigate EFL instructors' evaluations of the online courses from an insider perspective.

According to the overall findings of the qualitative data analysis, it was revealed that the
instructors had overall negative perceptions of the online teaching practices; these findings of the
current study presents parallel findings with Al-Fudail & Mellar (2008). As for the first research
question, regarding the perceptions of EFL instructors towards student-instructor interaction in online
lessons, the findings of the present study addressed that the participants perceive the teacher-student
interaction in online course teaching as one of the problematic aspects of their teaching in a hybrid
education setting (Quezada, Talbot & Quezada-Parker, 2020). In addition, the instructors believe
that distance education discourages students from participating in social activities and places
restrictions on the student. Dickey (2004) highlighted isolation and alienation in a web-based distance
learning environment and offered web-logs as a way to mitigate these feelings. As the participants of
this study are actively teaching in a hybrid model and they have both face-to-face classes and online
classes, they are expected to have insights into the advantages and disadvantages of each teaching
method. Unlike the real classroom setting, the interaction between instructors and students is limited
in online teaching (Toprake¢l, Hepsogutli & Toprakel 2021). The practitioners lack the opportunities
that they have in a traditional classroom environment. The instructors made connections between the
interaction issues and the problems of high teacher talking time and student boredom in online classes.
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According to the instructors, the interaction problems caused them to have classes in a monologue
format which in turn affects the general dynamics of the EFL lessons.

Concerning the issues regarding interaction, the instructors have indicated that there is not
enough opportunity for interaction in online classes. According to Shackelford and Maxwell (2012), the
interactions between learners are provided with instructor modelling, support and encouragement,
facilitating discussions, multiple communication modes, and required participation. This was in
reference to the lack of interaction that occurs in online teaching environments. Andersen (2013)
revealed that there was a high positive association between both dimensions of learner-instructor
interaction and learner involvement with overall course satisfaction. This finding pertains to the same
problem that was discussed earlier. Additionally, Xiao (2017) stressed the significance of the
importance of course materials or content to encourage engagement. The problems in interaction
between instructors and students yield motivational problems for both instructors and students. In
this respect, the current study has parallel findings with Sahu (2020), who also concludes that the lack
of authentic interaction among the agents in a class leads to motivational problems for both parties.

The first research question also tried to reveal the perceptions of the instructors regarding the
interaction among learners. Similarly, the analyses revealed negative perceptions towards the
interaction among learners from the instructors' perspectives. As in the interaction between
instructors and students, the participants stated that three was limited interaction among the learners
in online classes. Regarding this aspect, the present research had similar findings to Song et al. (2015),
who also found that the amount of interaction among peers decreases in online classes, and it has
adverse effects on the language development of the learners.

The second research question was concerned with opportunities and challenges perceived by
the EFL instructors in terms of student-student and student-teacher interaction in the online education
environment. The findings revealed that the instructors faced various difficulties and challenges in
online courses, such as technical issues, mute and invisible students, motivational problems, and
difficulty in monitoring the learners. Regarding the issues the instructors face in online classes, the
present study revealed similar findings to Jerkovi¢ and others (2022) and Harsch and others (2021).

Finally, the study offered valuable suggestions for the improvement of online teaching models
depending on the recommendations of the participating instructors. As offered by the participants,
grading the students' participation, utilising more capable online teaching platforms and providing
training for instructors might have facilitating effects on online teaching models.

Suggestions and Limitations

Online teaching was already on the agenda of many universities; however, the pandemic
conditions accelerated the process, and educational institutions have begun to offer online alternatives
to their students. It seems that even after the end of restrictions caused by the pandemic, the institutions
will continue to implement online or hybrid teaching models; however, as this study showed, online
alternatives will not replace in-class instruction for language teachers as the instructors perceive that
they lack a considerable amount of interaction that they have in the real classroom setting. In order to
increase interaction in online classes, the correspondence section in the learning management panel
should be used actively with in-class questions and answers as offered by ince, Kabul & Diler (2020).

As for the limitations of the present study, the sample size could be larger. To get more in-depth
information about the extent of the interaction phenomenon, the researchers could try to reach more
participants and include classroom observations in their studies.

REFERENCES / KAYNAKCA

Al-Fudail, M., & Mellar, H. (2008). Investigating teacher stress when using technology. Computers &amp;
Education, 51(3), 1103-1110. https://doi.org/10.1016/j.compedu.2007.11.004

Andersen, J. C. (2013). Learner satisfaction in online learning: An analysis of the perceived impact of learner-social
media and learner-instructor interaction (Doctoral dissertation, East Tennessee State University).

E-International Journal of Educational Research ISSN: 1309-6265 Vol: 13, No: 4, pp. 99-112 .

107


https://doi.org/10.1016/j.compedu.2007.11.004

. E-Uluslararast Egitim Arastirmalart Dergisi ISSN: 1309-6265, Cilt: 13, No: 4, ss. 99-112

Angelo, T. A. (1993). A" Teacher's dozen. AAHE Bulletin, 45(8), 3-7.

Bakker, A., & Wagner, D. (2020). Pandemic: lessons for today and tomorrow? Educational Studies in Mathematics,
104(1), 1-4. https://doi.org/10.1007/s10649-020-09946-3

Bayrak, M., Aydemir, M. & Karaman, S. (2017). An Investigation of the Learning Styles and the Satisfaction Levels
of the Distance Education Students. Cukurova University Faculty of Education Journal, 46 (1), 231-263. DOI:
10.14812/cuefd.310022

Brown, H. D. (2000). Principles of language learning and teaching (Vol. 4). New York: Longman.

Can, E. (2020). Coronaviris (Covid-19) pandemisi ve pedagojik yansimalari: Tirkiye'de agik ve uzaktan egitim
uygulamalari . Actkégretim Uygulamalart ve Arasturmalart Dergisi, 6 (2), 11-53 . Retrieved from
https://dergipark.org.tr/tr/pub/auad/issue/55662/761354

Cengiz, O., & Cakir, H. (2016). Developing pedagogical practices in Turkish classrooms. Creative Education, 7(03),
506.

Comas-Quinn, A., de Los Arcos, B., & Mardomingo, R. (2012). Virtual learning environments (VLEs) for distance
language learning: shifting tutor roles in a contested space for interaction. Computer Assisted Language
Learning, 25(2), 129-143. https://doi.org/10.1080/09588221.2011.636055

Compton, L. K. (2009). Preparing language teachers to teach language online: a look at skills, roles, and
responsibilities. Computer Assisted Language Learning, 22(1), 73-99.
https://doi.org/10.1080/095882208026 13831

Creswell, J. W. (2014). A concise introduction to mixed methods research. SAGE publications.

Curtis, D. D., & Lawson, M. J. (2019). EXPLORING COLLABORATIVE ONLINE LEARNING. Online Learning, 5(1).
https://doi.org/10.24059/0lj.v5i1.1885

Dagarin, M. (2004). Classroom Interaction and Communication Strategies in Learning English as a Foreign
Language. ELOPE: English Language Overseas Perspectives and Enquiries, 1(1-2), 127-139.
https://doi.org/10.4312/elope.1.1-2.127-139

Dickey, M. (2004). The impact of web-logs (blogs) on student perceptions of isolation and alienation in a web-
based distance-learning environment. Open Learning: The Journal of Open, Distance and e-Learning, 19(3),
279-291. https://doi.org/10.1080/0268051042000280138

Gentles, S., Charles, C., Ploeg, J., & McKibbon, K. A. (2015). Sampling in Qualitative Research: Insights from an
Overview of the Methods Literature. The Qualitative Report. https://doi.org/10.46743/2160-3715/2015.2373

Grgurovi¢, M. (2013). An application of the Diffusion of Innovations theory to the investigation of blended
language learning. Innovation in Language Learning and Teaching, 8(2), 155-170.
https://doi.org/10.1080/17501229.2013.789031

Hampel, R. (2009). Training teachers for the multimedia age: developing teacher expertise to enhance online
learner interaction and collaboration. Innovation in Language Learning and Teaching, 3(1), 35-50.
https://doi.org/10.1080/175012208026 55425

Hampel, R., & Stickler, U. (2012). The use of videoconferencing to support multimodal interaction in an online
language classroom. ReCALL, 24(2), 116-137. https://doi.org/10.1017/s095834401200002x

Harsch, C., Muller-Karabil, A., & Buchminskaia, E. (2021). Addressing the challenges of interaction in online
language courses. System, 103, 102673. https://doi.org/10.1016/j.system.2021.102673

Huth, T. (2011). Conversation Analysis and Language Classroom Discourse. Language and Linguistics Compass,
5(5), 297-309. https://doi.org/10.1111/j.1749-818x.2011.00277 x

ince, E. Y., Kabul, A, & Diler, i. (2020). The opinions of academicians on distance education during the COVID-19
pandemic. Educational practices during the COVID-19 viral outbreak: International perspectives, 107.

Jerkovi¢, J., Komaromi, B., & Raki¢, D. (2022). The Effects Of Online English Classes On Students' Motivation To
Learn the English Language. Folia Linguistica et Litteraria, XIl/(39), 335-352.
https://doi.org/10.31902/f11.39.2022.17

Keskin, M. & Ozer Kaya, D. (2020). COVID-19 Siirecinde Ogrencilerin Web Tabanli Uzaktan Egitime Yénelik Geri
Bildirimlerinin Degerlendirilmesi . izmir Katip Celebi Universitesi Saglik Bilimleri Fakiiltesi Dergisi, 5 (2) , 59-
67 . Retrieved from https://dergipark.org.tr/tr/pub/ikcusbfd/issue/55773/754174

Kocayigit, A. & Usun, S. (2020). MILLI EGITIM BAKANLIGINA BAGLI OKULLARDA GOREV YAPAN OGRETMENLERIN

UZAKTAN EGITIME YONELIK TUTUMLARI (BURDUR iLi ORNEGI). Avrasya Uluslararast Arastirmalar Dergisi, 8
(23), 285-299 . DOI: 10.33692/avrasyad.662503

E-International Journal of Educational Research ISSN: 1309-6265 Vol: 13, No: 4, pp. 99-112 .

108


https://doi.org/10.1007/s10649-020-09946-3
https://dergipark.org.tr/tr/pub/auad/issue/55662/761354
https://doi.org/10.1080/09588221.2011.636055
https://doi.org/10.1080/09588220802613831
https://doi.org/10.24059/olj.v5i1.1885
https://doi.org/10.4312/elope.1.1-2.127-139
https://doi.org/10.1080/0268051042000280138
https://doi.org/10.46743/2160-3715/2015.2373
https://doi.org/10.1080/17501229.2013.789031
https://doi.org/10.1080/17501220802655425
https://doi.org/10.1017/s095834401200002x
https://doi.org/10.1016/j.system.2021.102673
https://doi.org/10.1111/j.1749-818x.2011.00277.x
https://doi.org/10.31902/fll.39.2022.17
https://dergipark.org.tr/tr/pub/ikcusbfd/issue/55773/754174

. E-Uluslararast Egitim Arastirmalart Dergisi ISSN: 1309-6265, Cilt: 13, No: 4, ss. 99-112

Kog, E. (2020). An Evaluation of Distance Learning in Higher Education through the Eyes of Course Instructors.
Akdeniz Universitesi EGitim Fakiiltesi Dergisi , 3 (1), 25-39 . Retrieved from
https://dergipark.org.tr/tr/pub/akuned/issue/52842/673438

Kruk, M. (2012). Using Internet Resources in Teaching English Subsystems: An Autonomous Approach. Journal of
Language Teaching and Research, 3(6). https://doi.org/10.4304/jltr.3.6.1088-1097

Kuo, Y. C., Walker, A. E., Schroder, K. E., & Belland, B. R. (2014). Interaction, Internet self-efficacy, and self-regulated
learning as predictors of student satisfaction in online education courses. The Internet and Higher
Education, 20, 35-50. https://doi.org/10.1016/j.iheduc.2013.10.001

Lei, X. (2009). Communicative Teacher Talk in the English Classroom. English Language Teaching, 2(1).
https://doi.org/10.5539/elt.v2n1p75

Li, D. (2022). The Shift to Online Classes during the Covid-19 pandemic: Benefits, Challenges, and Required
Improvements from the Students' Perspective. Electronic Journal of E-Learning, 20(1), pp1-18.
https://doi.org/10.34190/ejel.20.1.2106

Lin, C. H., Zhang, Y., & Zheng, B. (2017). The roles of learning strategies and motivation in online language
learning: A structural equation modeling analysis. Computers & Education, 113, 75-85.
https://doi.org/10.1016/j.compedu.2017.05.014

Lomicka, L. (2020). Creating and sustaining virtual language communities. Foreign Language Annals, 53(2), 306—
313. https://doi.org/10.1111/flan.12456

Miles, M. B., Huberman, A. M., & Saldafa, J. (2014). Qualitative data analysis: A methods sourcebook. 3rd.

Oducado, R. M., Rabacal, J., Moralista, R., & Tamdang, K. (2021). Perceived Stress Due to COVID-19 Pandemic
Among Employed Professional Teachers. SSRN Electronic Journal. https://doi.org/10.2139/ssrn.3743860

Pandey, S. K. (2021). Interaction in Distance Education and Online Learning: Using Evidence and Theory to Improve
Practice. Technolearn An International Journal of Educational Technology, 11(1).
https://doi.org/10.30954/2231-4105.01.2021.1

Paudel, P. (2020). Online Education: Benefits, Challenges and Strategies During and After COVID-19 in Higher
Education. International Journal on Studies in Education, 3(2), 70-85. https://doi.org/10.46328/ijonse.32

Quezada, R. L, Talbot, C., & Quezada-Parker, K. B. (2020). From Bricks and Mortar to Remote Teaching: A Teacher
Education Program's Response to COVID-19. Journal of Education for Teaching, 46(4), 472-483.
https://doi.org/10.1080/02607476.2020.1801330

Riffell, S., & Sibley, D. (2005). Using web-based instruction to improve large undergraduate biology courses: An
evaluation of a hybrid course format. Computers & Education, 44(3), 217-235.
https://doi.org/10.1016/j.compedu.2004.01.005

Rivers, W. M. (1987). Interactive language teaching. Cambridge University Press, New York, NY

Sahu, P. (2020). Closure of Universities Due to Coronavirus Disease 2019 (COVID-19): Impact on Education and
Mental Health of Students and Academic Staff. Cureus. https://doi.org/10.7759/cureus.7541

Shackelford, J. L., & Maxwell, M. (2012). Sense of community in graduate online education: Contribution of learner
to learner interaction. The International Review of Research in Open and Distributed Learning, 13(4), 228.
https://doi.org/10.19173/irrodl.v13i4.1339

Sinclair, John McHardy, and David Brazil. Teacher talk. Oxford University Press, 1982.

Song, H., Kim, J., & Luo, W. (2015). Teacher-student relationship in online classes: A role of teacher self-disclosure.
Computers in Human Behavior, 54, 436-443. https://doi.org/10.1016/j.chb.2015.07.037

Toprakgl, M.S., Hepsogutld, Z. B. & Toprakg, E. (2021) The perceptions of students related to the sources of
problems in distance education during the covid-19 epidemic (example of izmir Anatolian High School. E-
International Journal of Pedandragogy (e-ijpa) 1(2), 41-61. Doi: https://trdoi.org/10.27579808/e-ijpa.4

Walker, J. (2007). Service climate in New Zealand English language centres. Journal of Educational Administration,
45(3), 315-338. https://doi.org/10.1108/09578230710747839

Walsh, S. (2013). Classroom discourse and teacher development. Edinburgh University Press.

Warschauer, M. (1998). Electronic literacies: Language, culture, and power in online education. Routledge.

Xiao, J. (2017). Learner-content interaction in distance education: The weakest link in interaction research. Distance
Education, 38(1), 123-135. https://doi.org/10.1080/01587919.2017.1298982

York, C. S., & Richardson, J. C. (2012). Interpersonal Interaction in Online Learning: Experienced Online Instructors’
Perceptions of Influencing Factors. Journal of Asynchronous Learning Networks, 16(4), 83-98.
https://doi.org/10.24059/0lj.v16i4.229

E-International Journal of Educational Research ISSN: 1309-6265 Vol: 13, No: 4, pp. 99-112 .

109


https://dergipark.org.tr/tr/pub/akuned/issue/52842/673438
https://doi.org/10.4304/jltr.3.6.1088-1097
https://doi.org/10.1016/j.iheduc.2013.10.001
https://doi.org/10.5539/elt.v2n1p75
https://doi.org/10.34190/ejel.20.1.2106
https://doi.org/10.1016/j.compedu.2017.05.014
https://doi.org/10.1111/flan.12456
https://doi.org/10.2139/ssrn.3743860
https://doi.org/10.30954/2231-4105.01.2021.1
https://doi.org/10.46328/ijonse.32
https://doi.org/10.1080/02607476.2020.1801330
https://doi.org/10.1016/j.compedu.2004.01.005
https://doi.org/10.7759/cureus.7541
https://doi.org/10.19173/irrodl.v13i4.1339
https://doi.org/10.1016/j.chb.2015.07.037
https://trdoi.org/10.27579808/e-ijpa.4
https://doi.org/10.1108/09578230710747839
https://doi.org/10.1080/01587919.2017.1298982
https://doi.org/10.24059/olj.v16i4.229

. E-Uluslararast Egitim Arastirmalart Dergisi ISSN: 1309-6265, Cilt: 13, No: 4, ss. 99-112

Online Derslerde Egitmen-Ogrenci Etkilesiminin Degerlendirilmesi: Ogretim
Gorevlilerinin Balas Acist

Dr. Mehmet Sarac Dr. Mehmet Dogan
Bursa Uludag Universitesi- Tiirkiye Bursa Uludag Universitesi- Tiirkiye
ORCID: 0000-0002-6639-9726 ORCID: 0000-0001-5744-8744
e-mail: mehmetsarac@uludag.edu.tr e-mail: dmehmet@uludag.edu.tr

Ozet

Covid-19 salgint nedeniyle, neredeyse diinya capinda okullar ve Universiteler
kapatildigindan égrenme stireci yiiz ylize 6grenmeden cevrimici 6Grenmeye gecmek
zorunda kalmustir. Pandemi kisitlamalarindan sonra bircok egitim kurumunun yiiz
ylize derslere alternatif olarak online ders vermeye devam ettigi ya da égrencilerin
hem yiiz yiize hem de online derslerinin oldugu hibrit programlart uygulamaya
basladigt gériilmektedir. Yiiz yiize égrenmeden cevrimici dgrenmeye gecisle birlikte
6grenme siireci farklt agilardan ve farkle diizeylerde etkilenmistir ve egitmenler ve
6grenciler arasindaki etkilesimin beklenen seviyelerde siirdiiriilmesi daha zor hale Dergisi
gelmistir. dgrenciler gevrimici 6grenme siirecinde pek cok farkli nedenden dolay:

etkilesimden kacinma egilimi sergilemektedirler ya da 6gretim elemanlarimn 8 Cilt: 13, No: 4, ss.99-112
6grencileriyle saglikli bir etkilesim kurmasinin éniinde bazt engeller bulunmaktadur.
Bu betimsel calisma, ingilizce égretim gdbrevlilerinin deneyimlerini ve algilarin
kesfederek, cevrimici siniflarda 6gretmen-6grenci etkilesimine iliskin egitmenlerin
degerlendirmelerini, uygulayicillarin karsilastigt zorluklart ve egitim planlamactlan,
politika yapucilar ve diger ilgili paydaslar icin 6nerilerini incelemeyi amacglamustur.
Arastirmada nitel bir arastirma yaklagimt benimsenmistir. Katiimcilar, bir devlet
Universitesinin yabanct diller yiiksekokulunda gérev yapan 17 dgretim gérevlisidir.
Nitel verileri toplamak icin yart yapuandirimts gériismeler yapdmustir. Veriler icerik
analizi prosediirleri takip edilerek analiz edilmistir. Bulgular, ¢cevrimici siniflardaki
etkilesim sorunlarina iliskin boyutlart ortaya ctkarmistir; 6gretim elemanlarinin
karsilastiklart zorluklardan dolay: ¢evrimici derslerde etkilesime iliskin olumsuz
algtlarinin oldugu ortaya ¢itkmustur. Nitel veriler isiginda bu arastirma, karar vericiler
ve uygulayicdar icin; égrencilerin derslere katilim diizeylerinin puanlamalara dahil
edilmesi ve &gretim gobrevlilerine cevrimici derslerde etkilesim kurma alaninda
hizmet-ici egitimler planlanmast gibi degerli éneriler sunmaktadir.
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Genisletilmis Ozet

Problem: Bir dili 6grenmenin temel amaci, o dilde s6zli veya yazili olarak etkili bir sekilde iletisim
kurabilmektir. Bu amaca ulasmak icin siniftaki etkilesim énemli bir unsur olarak karsimiza ¢ikmaktadir.
Temel olarak iletisim, iki veya daha fazla kisi arasindaki dusincelerin, duygularin veya fikirlerin isbirligine
dayali olarak paylasilmasidir ve her iki tarafin da digerini etkilemesiyle sonuglanir (Rivers, 1987). Ayrica,
iletisimsel yeterlilik teorileri etkilesimin &nemine vurgu yapmaktadirlar, bunun nedeni, insanlarin iletisim
icin cesitli ortamlarda dili kullanmasidir (Brown, 2000). Ote yandan, cevrimici siniflardaki etkilesimin
dogasi, gercek bir sinif ortamindaki etkilesimden temel olarak farklidir (York ve Richardson, 2012).
Cevrimigi 6gretim ortamlarinin en goéze carpan dezavantajlarindan birisi 6gretim elemanlari ve 6grenciler
arasindaki etkilesim eksikligidir, (Kog, 2020). Kocayigit ve Usun (2020), ¢evrimigi siniflarda iletisim ve
etkilesimin kritik roltyle ilgili olarak, ¢evrimigi bir siniftaki aracilar arasindaki etkilesimin en 6nemli
unsurlardan birini olusturdugunu belirtmektedir. Keskin ve Kaya (2020) Turkiye'de yaptiklar ¢alismada
cevrimici derslerde 6grencilerin 6gretim elemanlariyla kolay iletisim ve etkilesim kuramadiklari sonucuna
ulagsmiglardir. Bu baglamda, bu 6gretme ve 6drenme ortamlari planlanirken gevrimici veya karma
programlarda ders saatlerinin niceliginin yani sira oturumlarin niteliginin ve uygulayicilarin bakis
agillarinin da dikkate alinmasi gerektigi sonucuna varilabilir, (Can, 2020). Cevrimigi 6gretim kosullarinin
yarattigi kosullar, yalnizca 06gretim elemanlari ve 0&grenciler arasindaki etkilesimi etkilemekle
kalmamaktadir, bu durum ayni zamanda 6grenenler arasindaki etkilesimi ve 6grencilerin  ¢evrimigi
derslerden memnuniyetlerini de olumsuz olarak etkilemektedir (Bayrak, 2021). Sanal bir sinifta etkilesim
oranini yiksek tutmak, yliz yize bir siniftan daha karmasik olabilir (Bakker & Wagner, 2020). Bu nedenle,
gevrimicgi egitim ortamlarinda 6gretim elemanlarinin 6gretmen-6grenci etkilesimi ve iletisimine iliskin
algilarinin belirlenmesine ihtiyag vardir. Bu baglamda, bu arastirma, ¢cevrimici siniflarda 6gretim gorevlisi-
dgrenci etkilesimi ile ilgili olarak ingilizce &gretim gérevlilerinin algilarini, uygulayicilarin karsilastig
zorluklari ve kurs tasarimcilari, politika yapicilar ve diger ilgili paydaslar icin Onerilerini arastirmayi
amaclamaktadir.

Yontem: Mevcut calisma, arastirma sorularini 6gretim gorevlilerinin  perspektifinden yanitlamak
amaciyla, nitel bir arastirma yaklasimini benimsemistir. Gentler (2015), insanlarin gesitli durumlari
yorumladigi ve anlam yukledigi cesitli yollarin daha kapsamli bir aciklamasini elde etmek amaciyla bu
yontemin kullaniimasini 6nermektedir. Bu arastirma, Turkiye'de bir devlet Giniversitesinin yabanci diller
ylksekokulunda gerceklestirilmistir. Pandeminin getirdigi kisitlamalarin ardindan okul, hibrit bir 6gretim
modeli kullanarak yabanci dillerde egitim vermeye devam etmektedir. Kurumdaki 6gretim gorevlileri
ayni 6grenci gruplari ile yliz ylize ve online dersler vermektedirler. Katilimci 6gretim elemanlari secilirken
kolay ulasilabilir drnekleme ve amacli 6rnekleme stratejileri benimsenmistir. Bu nitel arastirmanin amaci
dogrultusunda, hibrit bir yabanci dil dgretimi programi uygulanmkta olan okulda calisan toplam 17
ingilizce dgretim goérevlisi katilimcr olarak yer almiglardir. Egitmenlerin her biri kendi mesleginde on
ylldan fazla deneyime sahiptir ve buna ek olarak, iki yili askin bir stiredir aktif olarak 6grencilere ¢evrimici
dersler vermektedirler. Yari yapilandirilmis gériisme, demografik sorulara ek olarak temelde dort acik
uclu soru icermektedir. (a) cevrimici derslerin 6gretmen-6grenci iletisimi ve etkilesimi agisindan genel bir
degerlendirmesi, (b) cevrimici derslerde 6gretmen-6grenci iletisiminin etkililigine iliskin distinceler, (c)
ogretim elemanlari ve 6grenciler arasindaki iletisim ve etkilesim agisindan yiiz ylize ve ¢evrimici egitim
ortamlarinin karsilastirmasi, (d) cevrimici derslerde 6grencilerle saglikli ve etkili bir etkilesim igin
Onerilerini kapsamaktadir. Nitel verilerin analizinde igerik analizi yaklasimi kullanilmistir. Veri analizinde
daha ¢ok tematik yaklasimlar kullanilmistir. Nitel verilerin kapsamli bir degerlendirmesinin ardindan
kodlar in vivo ve betimsel kodlama yaklasimlari kullanilarak olusturulmustur (Miles, Huberman ve
Saldana, 2014). Nitel veri analizi asamasi boyunca, ¢alisma sirekli karsilastirma siregleri ydntmini
benimsemistir. Creswell, (2012) tarafindan da 6nerildigi gibi bu ydntem, olaylar ve veri kategorileri
arasinda karsilastirmalar yaparak, nitel verilerin belirli érneklerinden genel kategoriler ¢ikarmak igin
enduktif bir strateji olarak kullanilmaktadir.

Bulgular: Arastirmanin nitel bulgulari, 6gretim gorevlilerinin genel algilari ve konunun detaylarina iliskin
degerlendirmelerine dair ¢cok sayida kod ortaya cikarmistir. Kodlar dort ana temaya ayrilmistir. Genel
algilar, engeller ve zorluklar, oneriler ve ihtiyaclar temalar olarak belirlenmistir. Bulgular, 6gretim
elemanlarinin karsilastiklari zorluklardan dolayi cevrimici derslerde etkilesime iliskin olumsuz algilar
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sergilediklerini ortaya ¢ikarmistir. Arastirma bulgularina gore egitmenler ve 6grenciler arasindaki
etkilesimdeki sorunlar, hem 6greticiler hem de 6grenciler icin motivasyon sorunlarina yol agmaktadir.
Cevricici derslerde siniftaki taraflar arasinda otantik etkilesim eksikligi, her iki taraf icin de 6grenmede ve
etkilesimli aktivitelere etkin katilimda sorunlarina yol agmaktadir. Bu durum, yalnizca egitmenler ve
ogrenciler arasindaki etkilesimi degil, ayni zamanda ogrencilerin kendi aralarindaki etkilesimleri de
olumsuz yénde etkilemektedir. Bulgular, egitmenlerin cevrimigi derslerde; teknik sorunlar, sessiz ve
goriinmez 6grenciler, motivasyon sorunlari ve 6grenenleri izlemede zorluk gibi ¢esitli engel ve zorluklarla
karsilastiklarini ortaya koymustur. Katiimcilar tarafindan ¢evrimici derslerdeki etkilesimi énemli oranda
etkileyen bir diger dnemli unsur ise 6grencierin iletisim ve etkilesimden kaginmalari sonucunda derslerde
agirhkh olarak tek yonlG bir iletisimin meydana gelmesi ve bu durumunda derslerde 6gretim
elemanlarinin 6grencileri ders igi etkinliklere dahil etmelerinde sorunlara yol agmasi olarak tespit
edilmistir. Arastirmaya katilan 6gretim gorevlilerinden bir¢odu, cevrimici dersler esnasinda dnemli sayida
ogrencinin ya kitliphanede ya da yurt ¢alisma odalarinda olduklarini ve bu sepeble etraflarinda dikkat
ve katilimlarini olumsuz etkileme potansiyeli yiksek olan ¢ok sayida dikkat dagitici unsurun varligina
dikkat cekmislerdir.

Bir diger onemli bulgu ise, cevrimici derslerde belirli bir ders kitabinin dijital platfromunun sunum
amaci ile kullanilmasinin zamanla kitaba odakli bir yaklasim benimsenmesine yol actigi ve ilerleyen
oturumlarda ders ici etkinliklerin rutin hale geldigi, etkinliklerin cesitlendiriimesinde sorunlar yasandigi
ve bunlara bagh olarak da 6grenci-6greten etkilesim ve iletisiminin olumsuz etkilendigi sonucu olarak
ortaya ¢ikmaktadir.

Son olarak katihmcilar, 6grenciler ve zaman zaman da kendilerinden kaynaklanan teknik sorunlar
ve baglantida yasanan sorunlar nedeniyle sinif igi etkilesimin olumsuz etkilendigini ifade etmislerdir.
Ozellikle yabanci dil derslerinde cok sik tercih edilen kiiciik tartisma gruplari etkinlikleri sirasinda bazi
ogrencilerin yasadiklari teknik sorunlarin gerek dgreten-6grenci ve gerekse 6grenci-6grenci iletisim ve
etkilesimi Gzerinde olumsuz etkiler meydana getirdigi sonuclarina ulasilmistir. Benzer bir sekilde, yabanci
dil derslerinde hemen hemen her ders icinde yer alan dinleme etkinlikleri sirasinda 6grencilerin
yasadiklari baglanti sorunlari ve odaklanma sorunlarinin anlamayi zorlastirdigi ve bu dinleme
etkinliklerinin devaminda yapilan etkilesimli konusma ve tartisma tiri etkinliklerde sinif ici etkilesimin
dolayl olarak olumsuz yonde etkilendigi anlasiimaktadir.

Sonug ve Oneriler: Calisma, katilimci 8gretim elemanlari tarafindan getirilen 6neriler ve ilgili alanyazinda
yer alan ¢alismalar cercevsinde cevrimici 6gretim modellerinin gelistirilmesine yonelik dederli dnermeler
sunmaktadir. Karar vericiler ve uygulayicilar icin getirilen temel dnerilerden bazilari; 6grenci basarisinin
degerlendirilmesinde &grenicilerin derse aktif katillm durumlarinin da dikkate alinmasi, cevrimigi
derlserde kullanilan digital platformlarin 6grencilerin katiim ve etkilesim diizeylerini izlemeyi saglayacak
araclarla desteklenmesi ve ingilizce dgretim gorevlileri icin cevrimici derslerde etkilesim ve iletisimi
merkeze alan hizmet ici egitim programlari olarak siralanabilir.

Sonug olarak, cevrimici 6gretim secenekleri pandemi 6ncesi donemde de halihazirda bircok
Universitenin gindeminde yer almaktaydi; ancak pandemi kosullari  bu dijitallesme surecini bir
zorunluluk haline getirerek hizlandirdi ve egitim kurumlari 6grencilerine cevrimici alternatifler sunmaya
basladilar. Gériinen o ki, pandeminin neden oldugu kisitlamalar sona erdikten sonra da kurumlar
gevrimigi veya hibrit 6gretim modellerini uygulamaya devam edecekler; ancak, bu calismanin da
gosterdigi gibi, egitmenler gercek sinif ortaminda sahip olduklari dnemli miktarda etkilesimden yoksun
olduklarini algiladiklarindan, cevrimigi alternatifler planlanirken, yabanci dil siniflarinda ¢ok kritik bir role
sahip olan etkilesimin istendik dizeylerde gerceksemesini saglamak adina bir takim tedbirlerin alinmasi
ve programlarin gelistirilmesi icin ilgili taraflarin dnerilerinin dikkate alinmasi gerekmektedir.
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