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The study aimed to investigate the relationship between parents’ opinions about the
shared reading process with their children and their behaviors during the process. A
mixed methods design was used in the study. The correlational survey model —a
quantitative research method— was employed to analyze mothers’ behaviors in the
process of shared reading and their opinions on this subject, while case study - a
qualitative research method - was utilized to further investigate the causes of parents’
behaviors. The study group comprised 37 mothers randomly selected from various
provinces of Turkey. The data collection tools were as follows: Parent-Child Shared
Book Reading Inventory, Parent-Child Shared Reading Observation Form, and the
Parent Interview Form. The quantitative data obtained in the study were analyzed
through MAXQDA, whereas the qualitative data analysis was based on correlation
testing using Jamovi software. The results demonstrated a significant relationship
between parents’ opinions on the shared reading process and their shared reading
behaviors. As the age and education levels of the mothers increased, a significant
relationship was observed between the supportive physical behaviors related to the
shared reading process. The most common behavior displayed by mothers in the
shared reading process was found to be “pointing to/showing the text or the visuals.”
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Bu c¢alismada annelerin c¢ocuklar1 ile gergeklestirdikleri birlikte okuma siirecinde
sergiledikleri davraniglariyla, bu konudaki goriisleri arasindaki iliskinin incelenmesi
amaglanmistir. Arastirma karma desen kullanilarak planlanmistir. Annelerin ¢ocuklar ile
gerceklestirdikleri birlikte okuma siirecinde sergiledikleri davramslariyla bu konudaki
gortisleri arasindaki iligkinin incelenmesi amaciyla nicel arastirma yontemlerinden iliskisel
tarama modeli, anne-baba davramslarin nedenlerine iligkin nitel arastirma yontemlerinden
durum c¢alismast kullamilmigtir. Tiirkiye'nin bircok ilinden katihme rastgele yolla
belirlenen 37 anne olusturmaktadir. Calismada veri toplama aract olarak Anne-Baba-Cocuk
Birlikte Kitap Okuma Envanteri, Anne-Baba-Cocuk Birlikte Okuma Stiireci G6zlem Formu
ve Anne Baba Goriisme Formu olmak iizere ii¢ ayri aractan yararlanilmustir. Arastirmada
elde edilen nitel verilerin analizinde ise MAXQDA, nicel verilerin analizinde Jamovi
programi araciligiyla korelasyon testinden yararlanulmistir. Aragtirma sonucunda annelerin
¢ocuklar ile birlikte okuma siirecine yonelik goriisleri ile birlikte okuma davranislari
arasinda anlaml iliski goriilmiistiir. Annelerin yas1 ve egitimi arttikca birlikte okuma
stirecine iliskin destekleyici fiziksel davramislar arasinda anlamli iligki goriilmiistiir.
Annelerin birlikte okuma siirecinde en sik gosterdikleri davranis “yazi ya da gorselleri
isaret etme/gdsterme” dir.
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Cocuk kitaplarmin okul 6ncesi donemdeki ¢ocuklar icin birer “pencere”, okuma dénemindeki
cocuklar icin ise “ayna” oldugu diisiiniilebilir (Bishop, 1999). Okul 6ncesi donemdeki ¢ocuklarin
bagka yasamlar1 gormeleri, tanimalari, diinyanin farkh yerlerini 6grenmeleri, daha 6nce hayatlarinda
hi¢ karsilasmadiklar1 hayvanlari, canlilar1 tarumalar1 kitaplarin “pencere” roliinii agiklayabilir.
Cocuklar tipki bir pencereden yasami seyreder gibi kitaplar yoluyla hayati tanirlar. Okuma
donemindeki ¢ocuklar ise kitaplarda kendilerinin temsillerini bulmakta, bazen karakterin 6zelliginde
kendini gormekte. Bazen de kitapta gegen bir mekan ¢ocuga, yasamindan bir sahne gibi gelmektedir.
Bu da kitaplarin “ayna” rolii ile agiklanabilir. Cocuklar okudukga kitaplarda kendilerini bulurlar,
yasamlarindan orneklere rastlarlar ya da hayal ettikleri seyleri goriirler. Yani kitaplar, onlara ayna
tutarak kendilerini tanima firsat1 saglarlar (Adrian, Clemente, Villanueva ve Reeffe, 2005). Bir biitiin

olarak degerlendirildiginde kitaplar icerdikleri semboller ile ¢ocuklarin zihninde yeni kapilar agarlar.

Cocukta dil gelisimi iizerine 6nemli ¢alismalar1 bulunan Vygotsky, dilin sembol, edebiyat,
matematik, sanat gibi yetiskinlerle formal ve informal iletisim kurmay1 saglayan araglarla edinildigini
ve gelistigini aktarmaktadir (Wertsch, 1988). Vygotsky “Zihin Teorisi” ile ¢cocugun sosyal etkilesimler
yoluyla karmasik zihinsel stirecleri kurdugunu aciklamaktadir. Bu zihinsel siireclerde gelisim yalnizca
akran gruplariyla degil yetiskinlerle girdigi stireclerle de gelismektedir. Bu nedenle yetiskin ve
¢ocugun zihinsel siireglerini karmasiklastiracak, ardindan da diizenleyecek bir iletisime girmeleri

gerektigini belirtmektedir (Benson 1997; Ormrod, 2018).

Cocuklarin resimli oykii kitaplartyla tanismalar1 genellikle bebeklikten itibaren anne ve
babalarinin onlara sunduklar: kitaplar ile gerceklesmektedir. Bir baska deyisle ¢ocuklara kitaplari
sunan, okuyan ve iletisim kuran ilk bireyler; anne-babalaridir. Dolayisiyla ¢ocugun kitaplarla olumlu
iliski kurabilmesinde anne-babalarin kitap okuma yontemleri 6nemli bir yer tutmaktadir. Yildiz
Bigcak¢l, Er ve Aral (2018)m da belirttigi gibi kitap okuma, birlikte okuma (shared reading)

yaklagimlariyla gergeklestirildiginde ¢ocuga daha fazla katki saglamaktadir.

Birlikte okuma bir yetiskinin ¢ocuga kitap okumast ve bu siiregte yetiskin ile ¢ocuk arasinda
kurulan iletisim olarak tanimlanmaktadir (Cutler ve Palkovitz, 2020; Eutsler ve Trotter, 2020;
Gonzalez, Taylor, Hindman, Skibbe ve Foster, 2014; Isikoglu Erdogan, 2016; Jimenes, Reichman,
Mitchell, Schneper, McLanahan ve Notterman, 2020; Torr, 2020). Birlikte okumada ¢ocuk okuma
siirecine etkin olarak katilir, bir yandan keyifli vakit gecirirken diger yandan yazilarin eglenceli
maceralara, duygusal anlatilara dontistiigiinii kesfeder. Siiregte ¢ocuk yalnizca dinleyici ve kitaba
bakan olmaktan c¢ikarak, kitap tiizerine sohbet eden, yetiskin ile fikir paylasimlarinda bulunan,
tartisan, dikkat ettigi noktalar1 aciklayan, merak ettiklerini soran, yeni kelimeler 6grenen, tecriibeler
edinen bir role biiriiniir (Bergman Deitcher, Aram ve Goldberg, 2021; Bergman Deitcher, Aram ve

Itzkovich, 2021; Deretarla Giil, 2015; Dixon-Krauss, Januszka ve Chae, 2010).
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Birlikte kitap okumanin ¢ocuk {iizerindeki etkileri sayisizdir. Arastirmalar birlikte okuma
etkinliklerinin ¢ocuklarin alici ve ifade edici dil becerileri ile erken okuryazarlik becerilerinin
gelisimine katkida bulundugunu (Deckner, Adamson ve Bakeman, 2006; Bennett, Weigel ve Martin,
2002; Duursma, 2016; Fletcher ve Reese, 2005; Jiménez, Filippini ve Gerber, 2006; Sénéchal, Pagan,
Lever ve Ouellette, 2008; Zucker, Cabell, Justice, 2013), akademik basar1y1 arttirdigin1 (Bracken ve
Fischel, 2008; Hindman, Connor, Jewkes ve Morrison, 2008; Kim, Shahaeian ve Proust, 2018; Kotaman,
2007, 2009; Revelle ve Bowman, 2017; Saracho, 2017; Whitehurst ve Lonigan, 1998; Wu ve Honig,
2010), anne-baba-¢ocuk arasindaki iletisimi destekledigini ve eglenceli deneyimler sundugunu
(Baroody ve Diamond, 2010; Bus, Van Ijzendoorn ve Pellgrini, 1995; Bus ve Van IJzendoorn, 1995;
Schapira ve Aram, 2020; Sonnenschein ve Munsterman, 2002) ortaya koymaktadir. Ayni zamanda
yapilan ¢alismalar, birlikte okumanin sikligina ve niteligine bagh olarak ¢ocuklar tizerinde olan bu
etkilerin degistigine de isaret etmektedir (Duursma, 2016; Marjanovi¢-Umek, Hacin ve Fekonja, 2017;
Raikes, Pan, Luze, Tamis-LeMonda, Brooks-Gunn, ve Rodriguez, 2006; Saracho, 2017; Vandermaas-
Peeler, Sassine, Price, Brilhart, 2011; Wu ve Honig, 2010). Alan yazinda birlikte okumanin niteligini
etkileyen unsurlarin basinda sosyoekonomik diizey (Duursma, 2016; Raikes ve digerleri, 2006),
ailelerin egitim diizeyi (Bracken ve Fischel, 2008; Duursma, 2016), birlikte okumay1 yapan anne-baba
cinsiyeti (Istkoglu Erdogan, 2016; Levy, Hall ve Preece, 2018; Vandermaas-Peeler, Sassine, Price ve
Brilhart, 2011), birlikte okumaya yonelik ilgileri ve bilgi diizeyleri (Bojczyk, Davis ve Rana, 2016;
Husain, Choo ve Singh, 2011, Wu ve Honig, 2010), ¢ocugun hazirbulunusluguna dair inanglari
(Bojczyk, Davis ve Rana, 2016; Oztiirk, Hill ve Yates, 2016) gelmektedir. Alan yazinda gocuga iligkin
Ozelliklere isaret eden arastirmalar da bulunmaktadir. Cocugun yasi, cinsiyeti, dogum sirasi, okumaya
ilgisi, gelisimsel seviyesi, resimli 6ykii kitaplarina erisimi, okunan kaynaga ilgisi, metnin basil1 ya da
dijital olusu gibi unsurlardan da birlikte okuma siirecini direk olarak etkiledikleri belirtilmistir
(Gilkerson, Richard ve Topping, 2015; Hutton, Phelan, Horowitz-Kraus, Dudley, Altaye, DeWitt, ve
Holland, 2017; Kim ve Anderson, 2008; Krcmar ve Cingel, 2014; Marjanovi¢-Umek, Hacin ve Fekonja,
2017; Raikes ve digerleri, 2006; Revelle ve Bowman, 2017; Vandermaas-Peeler Sassine, Price ve

Brilhart, 2011).

Birlikte okumada, anne ve babalar okuma siirecini etkileyen bazi fiziksel hareketler sergilerler.
Cocuk ve anne-baba arasinda 6nemli bir etkilesim araci olan oyun sirasinda yetiskinlerin bazi fiziksel
hareketlerinin etkilesim kurmanin dniine gectigi bilinmektedir (Hurwitz, 2002; MacDonald ve Parke,
1986). Oyun esnasinda sergilenen bu davraniglarin birlikte okuma siirecinde de siirecin etkili
gecmesine engel olusturdugu tespit edilmistir (DeBruin-Parecki, 1999). DeBruin-Parecki (1999, 2003,
2007) birlikte okuma alanyazimimi gozden gecirerek anne-babalarin birlikte okuma siirecinde
sergilemesi gereken davramglarin bir listesini Yetiskin/Cocuk Etkilesimli Okuma Envanteri
(Adult/Child Interactive Reading Inventory-ACIRI)’ ni olusturmustur. ACIRI'da 12 anne-baba

davranis1 ii¢ kategoride ele almaktadir. Bu kategoriler “tesvik edici, etkilesimli okuma ve anlama,
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okuryazarlik stratejilerini kullanma ve metne dikkati artirma” seklindedir. DeBruin-Parecki (1999,
2003, 2007) ve DeBruin-Parecki ve Krol-Sinclair (2003) anne-babalarin; yaziy1 ya da gorseli isaret etme,
el kol ve viicut hareketlerinin ya da jest ve mimiklerin hikdyedeki olaylara gore kullanimi, yiiz
ifadelerinin kullanimi, farkl: ses tonlarinin ve vurgulamalarins kullanimi, sorularin kullanimi, metin
icerisinde zaman zaman duraklamalarin ve dikkat ¢ekmenin kullanimi, anlami bilinmeyen kelimelere
isaret ederek, telaffuz ederek dikkat ¢ekmesi, ¢ocuk ile yakinlk kurarak okuma, birlikte okuma igin
uygun oturma pozisyonunu alma, ¢ocuga soz hakk: saglama gibi fiziksel davranislari sergilemelerinin

birlikte okuma siirecini daha etkili hale getirecegini belirtmektedir.

DeBruin-Parecki (1999, 2003, 2007) ve DeBruin-Parecki ve Krol-Sinclair (2003)'nin ortaya
koydugu bu davramslar, birlikte okuma siirecinin daha etkili gergeklesmesi igin temel
olusturmaktadir. Alan yazin incelendiginde calismalarin genellikle birlikte okuma siirecinin g¢ocuk
tizerindeki etkilerine odaklandig1 (Bennett, Weigel ve Martin, 2002; Bracken ve Fischel, 2008; Deckner,
Adamson ve Bakeman, 2006; Duursma, 2016; Fletcher ve Reese, 2005; Hindman, Connor, Jewkes ve
Morrison, 2008; Jiménez, Filippini ve Gerber, 2006; Kotaman, 2007, 2009; Revelle ve Bowman, 2017;
Saracho, 2017; Sénéchal, Pagan, Lever ve Ouellette, 2008; Kim, Shahaeian ve Proust, 2018; Whitehurst
ve Lonigan, 1998; Wu ve Honig, 2010; Zucker, Cabell, Justice, Pentimonti ve Kaderavek, 2013)
goriiliirken, anne babalarin birlikte okuma siirecinde sergiledikleri fiziksel davranislara iliskin daha
az saylda calisma gerceklestirildigi sdylenebilir (Barnyak, 2011; Bingham, 2007; Bojczyk, Davis ve
Rana, 2016; DeBruin-Parecki; 1999, 2003, 2007; DeBaryshe, Binder, ve Buell, 2000; DeBruin-Parecki ve
Krol-Sinclair, 2003).

Bu baglamda gerceklestirilmis olan bu c¢alismanin alan yazmna katki saglayacagi ve elde
edilecek olan arastirma sonuglarinin anne-babalarin ¢ocuklariyla birlikte kitap okumalarina yonelik

kiiltiirlerarasi karsilastirmalara da kaynak saglayacag: sdylenebilir.

Yukaridaki bilgiler 1s18inda bu ¢alismada DeBruin-Parecki (1999, 2003, 2007) ve DeBruin-
Parecki ve Krol-Sinclair (2003) goriislerinden yola c¢ikilarak anne babalarin ¢ocuklar: ile
gergeklestirdikleri birlikte okuma siirecinde sergiledikleri davraruslariyla, bu konudaki goriisleri

arasindaki iligkinin incelenmesi amaglanmigtir.

Bu amag¢ dogrultusunda c¢alismada asagidaki arastirma sorularina yamit aranmaya

calisilmgtir.

1. Annelerin ¢ocuklari ile birlikte okuma siirecine yonelik goriisleri ile sergiledikleri birlikte

okuma davraniglari arasindaki iligki nasildir?

2. Annelerin ¢ocuklar ile gerceklestirdikleri birlikte okuma siirecinde kullandiklar: fiziksel

davranislar ile yaslar1 arasinda iliski nasildir?
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3. Annelerin ¢ocuklar ile gergeklestirdikleri birlikte okuma siirecinde kullandiklar: fiziksel

davranislar ile egitim durumlari arasinda iliski nasildir?

4. Annelerin ¢ocuklar: ile gerceklestirdikleri birlikte okuma siirecinde en ¢ok kullandiklar

fiziksel davraniglar nelerdir?

5. Annelerin ¢ocuklar1 ile gergeklestirdikleri birlikte okuma siirecinde sergiledikleri

davraniglarin nedenleri nelerdir?
Yontem
Arastirma Deseni

Arastirma karma desen olarak tasarlanmistir. Annelerin ¢ocuklar1 ile gergeklestirdikleri
birlikte okuma siirecinde sergiledikleri davranislariyla bu konudaki goriisleri arasindaki iliskinin
incelenmesi amaciyla nicel aragtirma yontemlerinden iligkisel tarama modeli kullanilmugtir. fliskisel
tarama modeli, gegmiste ya da gilintimiizde halihazirda var olan bir durumu var oldugu sekliyle
betimlemeyi, iki ya da daha fazla sayidaki degisken arasinda degisimin varligini ve bunun derecesini,
nasil oldugunu belirlemeyi amaclayan bir arastirma modelidir (Fraenkel ve Wallen, 2009). Annelerin
sergiledikleri davranislar ve goriisleri arasindaki iliskinin incelenmesinin ardindan, bu davranislarin
nedenlerine iligkin nitel arastirma yontemlerinden durum ¢alismas: kullanilmistir. Calismada nicel
bulgularin agiklanmasinda nitel bulgulardan yararlanmilmistir. Bu nedenle karma arastirma
desenlerinden sirali karma desen (NIC < NIT) calismanin deseninin olusturmaktadir. Sirali karma
desenler zaman sirali olarak gerceklesen desenlerdir (Tashakkori ve Toddlie, 2003). Siirecte ilk asama
sonuglarinin nicel analizlerinin ger¢eklesmesinin ardindan nicel verilerin anneler ile tartisilmasi ve

nedenlerinin arastirilmasi nitel yontemler kullanilarak gerceklestirilmistir.
Calisma Grubu

Arastirmanin ¢alisma grubunu Tiirkiye'nin gesitli illerinde yasayan 3-6 yas arasinda ¢ocugu
bulunan 37 anne olusturmaktadir. Arastirma kapsaminda arastirmacilar tarafindan c¢evrimigi
arastirmaya davet metni olusturulmustur. Metin sosyal medya araciligi ile bir¢ok platformda
paylasilmis ve konuya ilgi duyan tiim anne babalar ¢alismaya davet edilmistir. Davet metninin bir
hafta siire ile askida kalmasi saglanmistir. Calismaya katilma formunu yalnizca annelerin
doldurduklar1 saptanmis ve g¢alisma grubunu bu nedenle 37 anneden olusturmustur. Arastirmaya
katilmak isteyen anneler bu form aracilig: ile kaydolmus ve calismaya iligkin etik onam formlarmi
onayladiktan sonra c¢alismaya dahil edilmistir. Bu nedenle Tiirkiye'nin bir¢ok ilinden katilimci
rastgele yolla belirlenerek calismada yer almistir. Calisma grubundaki annelere iliskin baz1 betimleyici

bulgular Tablo 1 ve Tablo 2 ‘de sunulmaktadir.
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Tablo 1. Calisma grubundaki annelerin yaslara gore dagnlim
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Yas f %

21-30 yas 13 35,1
31-40 yas 20 54,1
41-50 yas 4 10,8

Tablo 1'de ¢alismaya katilan annelerin yaslarina gore dagilimi bulunmaktadir. Calismaya

katilan 37 annelerin %35.1i (f=13) 21-30 yas araliginda, %54.1'i (f=20) 31-40 yas aralifinda ve %10.8"i

(f=4) 41-50 yas araligindadir.

Tablo 2’de ¢alismaya katilan annelerin egitim durumlarina goére dagilimi bulunmaktadir.

Tablo 2. Calisma grubundaki annelerin egitim durumlarima gore dagulim

Egitim Durumu f %
Ortaokul 1 2,7
Lise 6 16,2
On Lisans 4 10,8
Lisans 15 40,5
Lisanstistii 11 29,7

Tablo 2 incelendiginde ¢alismaya katilan annelerin genellikle lisans ya da lisansiistii egitim

mezunu olduklar1 goriilmektedir. Calismaya katilan annelerin %2,7’si (f = 1) ortaokul mezunu, %

16.2’si (f = 6) lise mezunu, % 10.8’i (f = 4) 6n lisans mezunu, %40.5'i (f=15) lisans mezunu ve %29.7’si (f

=11) lisanstistii mezunudur.

Bu ¢alisma 2021 Subat- Nisan tarihleri arasinda goniillii ve istekli katilim saglayan iist ve orta

sosyo ekonomik statiiye sahip 37 anne ile smirlandirilmistir. Ust, orta ve diisiik gelir gruplari TUIK

(2022) raporuna gore belirlenmis ve ¢alisma grubundaki annelerin iist ve orta grup hane gelirine sahip

olduklar1 belirlenmistir.

Veri Toplama Siireci

Aragtirmanin veri toplama stiireci dort asamada gergeklestirilmistir.

1. Asama: Siirece baglamadan o6nce annelerin birlikte kitap okumaya yonelik goriislerini

belirlemek amaciyla “Anne-Baba-Cocuk Birlikte Kitap Okuma Envanteri” ¢evrimigi form

olarak olusturulmus ve kendileri ile paylasilmistir.

2. Asama: Annelere yonergelerin yer aldig: bilgi notu paylasilmigtir. Annelerin ¢ocuklar ile

birlikte bir resimli dykii kitabi segmeleri ve birlikte okumalari, ¢ocuklarinin da sozlii iznini

alarak siireci videoya almalar1 belirtilmistir.

3. Asama: Kendilerini rahat ve hazir hissettikleri bir zaman arali§inda anne ya da babanin

cocuk ile birlikte okuma (shared reading) gerceklestirmesi, bir yetiskinin de siireci video

araciligiyla kayit altina almasi istenmistir. Alinan kayitlar1 da dijital bir veri depolama
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sistemi {izerinden arastirmacilarla paylasmalar1 saglanmistir. Ancak calismaya katilim
istegi olan annelerin video kayitlar1 alinmis babalar okuma siirecine katilmayarak yalnizca
video kayit i¢in annelere destek olmuslardir. Asama: Elde edilen videolar DeBruin-Parecki
(1999, 2003, 2007)'nin gortisleri dikkate alinarak gelistirilmis olan gozlem formlar1 aracilig1

ile puanlandirilmistir.

4. Asama: Annelere Ol¢me araglarindan elde edilen veriler sunulmus ve ilk formda
belirttikleri cevaplarla uygulamada gosterdikleri davranislar arasindaki farklar
agiklanmistir. Annelerden goriisme yapmay:r kabul eden 10 anne ile bu farkliliklarin
nedenlerini agiklamalarini saglayacak goriismeler gerceklestirilmistir. Goriisme kaydi
aragtirmacilar tarafindan annelerin izinleri alinarak ses kaydi seklinde kayda alinmis ve

dokiim hale getirilerek analiz edilmistir.
Veri Toplama Araglan

Aragtirmanin veri toplama siirecinde Anne-Baba-Cocuk Birlikte Kitap Okuma Envanteri,
Anne-Baba-Cocuk Birlikte Okuma Siireci Gozlem Formu ve Anne Baba Gorlisme Formu olmak {izere

ii¢ ayr1 aragtan yararlanilmistir.

Anne-baba-¢ocuk birlikte kitap okuma envanteri: Oncelikle “birlikte okuma” siirecine yonelik anne
ve babalarin goriislerinin belirlenmesi amaciyla Tepetas Cengiz ve Erol (2021) tarafindan Tiirkge'ye
uyarlanmis “Anne-Baba-Cocuk Birlikte Kitap Okuma Envanteri” kullanilmistir. “Anne-Baba-Cocuk
Birlikte Kitap Okuma Envanteri” gegerligi ve giivenirligi test edilmis, toplam 39 maddeden olusan bes
alt olgek ve “Anne-Baba-Cocuk Birlikte Okuma Etkinliklerinin Nitelikleri”ni 6l¢gmek amaciyla
hazirlanmis 5 bagimsiz maddeden olusan bir formdur. Olgegin glivenirligi icin Cronbach Alpha (o)
katsayisi1 hesaplanmis ve “Anne-Baba-Cocuk Birlikte Kitap Okuma Envanteri” “Birlikte Okumada
Okuma Becerileri Inang Olgegi (.95), Anne Baba Okuma Yazma Aligkanliklarini Belirleme Olgegi (.71),
Anne-Baba Okuma Yazma Aligkanliklarina Model Olma Olgegi (.72), Birlikte Okuma Etkinligi Olgegi
(.81, .68), Cocugun Okuma Aliskanlig1 Olgegi (.69)” olmak iizere toplamda beg ayri lgek icin ayr1 ayri

degerler elde edilmesini saglamaktadir.

Anne-baba-cocuk birlikte okuma siireci gozlem formu: Anne babalarin ¢ocuklar: ile
gerceklestirdikleri birlikte okuma siirecinde sergiledikleri fiziksel davranislari belirlemek, en ¢ok
kullandiklan fiziksel davramnislar1 ortaya koyabilmek amaciyla arastirmacilar tarafindan DeBruin-
Parecki (1999, 2003, 2007)'nin Yetigkin/Cocuk Etkilesimli Okuma Envanteri (Adult/Child Interactive
Reading Inventory) (ACIRI) ile ortaya koydugu fiziksel davranis tanimlar: dikkate alinarak bir gozlem
formu olusturulmustur. Gozlem tiirlerinden “zaman orneklemi gozlemi” olarak olusturulmus olan
gozlem formu videolarin her 30 saniyelik zaman dilimlerinde durdurularak belirlenmis olan
davraniglarin formda isaretlenmesi ile doldurulmaktadir. Zaman 6rneklemi gozlemcilerin davranisin

kisa ve diizenli araliklarla belirli bir zaman araliginda varligini ve yoklugunu goézlemek istediginde
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kullanilmaktadir. Bu gozlem tekniginde davranig/davraniglar her ortaya ciktiginda bir isaretleme
yapimaktadir. Bu gozlem teknigi ile kisa siirede gozleme ihtiyag¢ duyulan anlik durumlarin
yakalanmasi ve takip edilmesi miimkiin olmaktadir (Lidz, 2003). Formda “Yaz1 ya da gorselleri isaret
etme/g0sterme, el-kol/viicut hareketlerinin kullanimi, jest ve mimiklerin kullanimi, yiiz ifadelerinin
kullanmilmasi, sorularin kullanilmasi, metin igerisindeki yeni ve anlami bilinmeyen kelimelerin
konusulmasi, ¢ocuk ile yakinlik kurma” davranislari gozlenen davranislar arasinda belirlenmistir.
Ayrica anne-babanin birlikte okuma siirecine etkisi, anne-baba ¢ocuk birlikte okuma davranislarini
gosterme, cocugun yas ve gelisim 6zelliklerine uygun kitap se¢me gozlemci tarafindan puanlanmuistir.
Bunun disinda formda gozlemcinin siirece yonelik notlar1 da ilave etmesi ig¢in bir bolim
hazirlanmigtir. Olay Orneklemi gozleminde her 30 saniyede bir gozlem formuna kodlanan
davraniglardan gozlem siirecinin sonunda bir toplam puan elde edilmektedir. Elde edilen toplam
puan arttik¢a bu davranisin yapildigina iliskin kanitlar artmakta elde edilen toplam puan azaldikga da
davranisin gerceklesmesine iliskin elde edilen kanitlar azalmaktadir. Elde edilen toplam puan
istatistiksel analizler i¢in ve elde edilen gozlem notlar1 da nitel analizler i¢in kullamilabilmektedir.
Veriler rastgele yontemle secilen videolarin iki ayri gozlemci tarafindan kodlanmasi yoluyla
kodlayicilar arasindaki gtivenirligi hesaplamak amaciyla kullanilmistir. Elde edilen gozlem
puanlarindan gegerlik ve giivenirligi saglamak amaciyla igin CohenKappa katsayis: (K) hesaplanmis
ve gozlemciler arasindaki tutarlilik .83 olarak hesaplanmistir. Landis ve Koch (1977) gozlemciler
arasindaki CohenKappa katsayisinin .81- 1.00 puan araliginda olmasmi “neredeyse miikemmel
uyusma olmas1” olarak tanimlamaktadir. Bu baglamda gozlemciler arasinda bir uyum oldugu

soylenebilmektedir.

Anne-baba goriisme formu: Anne babalarin ¢ocuklar: ile gerceklestirdikleri birlikte okuma
etkinliklerinin ardindan elde edilen verilerin 1s1$1nda anneler ile goriismek ve ortaya koyduklar
davranislarin nedenlerini daha iyi actklamalarini saglamak amaciyla hazirlanmis olan bir formdur. Bu
form arastirmacilar tarafindan nicel verilerin analizlerinin ardindan gelistirilmistir. Verilerde elde
edilen hususlar dikkate alinarak, verilerin daha da aydinlatilmas: ve kanit olusturmak amaciyla

hazirlanmistir.
Verilerin Analizi

Aragtirmada elde edilen nicel veriler Jamovi programi kullanularak analiz edilmistir. Nicel
veriler Shapiro-Wilk-W testi sonucunda normal dagilim gostermedigi belirlenmistir. Normal dagilim
gostermeyen ticten az sayiya sahip gruplarda Kruskall-Wallis kullanilmistir. Kisisel Bilgi formuna
iliskin verilerin analizinde ise ylizde (%) ve frekans (f) yontemlerinden yararlanularak betimleyici
tablolar olusturulmustur. Ayrica anne-babalarin ¢ocuklari ile gerceklestirdikleri birlikte okuma
siirecinde sergiledikleri davranislariyla bu konudaki goriisleri arasindaki iligkiyi incelemek igin

korelasyon analizinden yararlanilmistir. Analizler sonucunda elde edilen bulgular .05 anlamlilik
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diizeyinde degerlendirilmistir. Arastirmada elde edilen nitel verilerin analizinde ise MAXQDA
programindan yararlanilmistir. Goriisme kayitlar1 bireysel goriismeler araciligr ile toplanmuistir.
Annelerden goriismeye goniillii olan 10 anne ile bireysel goriismeler yapilmistir. Ortalama 30-40
dakika siiren goriismelerin ardindan elde edilen verilerin dokiimleri yapilmis ve MAXQDA programi
araciligl ile nicel analizlerin agiklamalarimi saglayacak sekilde gruplandirmalari saglanmistir.

Goriisme formlarindan elde edilen nitel veriler analizlerin ardindan bulgular kisminda sunulmustur.
Arastirmanin Etik Izinleri

Yapilan bu calismada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayin Etigi
Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerden

higbiri gerceklestirilmemistir.
Etik kurul izin bilgileri: Etik degerlendirmeyi yapan kurul adi: Usak Universitesi
Etik degerlendirme kararinin tarihi: 06.05.2021
Etik degerlendirme belgesi say1 numarasi: 2021-92
Bulgular

Anne babalarin ¢ocuklar: ile gerceklestirdikleri birlikte okuma siirecinde sergiledikleri
davraniglariyla bu konudaki goriisleri arasindaki iliskinin incelenmesi amaciyla gerceklestirilen bu

arastirmaya yonelik bulgular arastirma sorular: kapsaminda ele alinmistir.

Anne-Babalarin Cocuklar1 ile Birlikte Okuma Siirecine Yonelik Goriisleri ile Birlikte

Okuma Davranislar1 Arasindaki Iliskiye Yonelik Bulgular

Arastirmaya katilan 37 annenin ¢ocuklar: ile birlikte okuma siirecinde kullandiklar: fiziksel
davranislar ile bu konudaki goriisleri arasinda iliski; sergiledikleri fiziksel davranmiglar ve “Anne-Baba-
Cocuk Birlikte Kitap Okuma Envanteri” ne verdikleri yarutlar envanterin altinda yer alan her bir 6lgek

i¢in ayr1 ayr1 analiz edilmistir. Analizlerden elde edilen sonuglar tablolar seklinde sunulmustur.

Tablo 3'te Anne-Baba-Cocuk Birlikte Kitap Okuma Envanteri dl¢eklerinden Birlikte Okumada
Okuma Becerileri Inang C)lgegi ve Birlikte Okuma Siireci Fiziksel Davranis Gozlem Formundan elde

edilen gozlem Puanin Korelasyon Analizi sonuglar1 yer almaktadir.

Tablo 3. Anne-baba-cocuk birlikte kitap okuma envanteri, birlikte okuma becerileri inang 6lgegi ve
birlikte okuma siireci fiziksel davranis gozlem puani korelasyon analizi sonuglari

Gozlem Puani

Birlikte Okumada Okuma Becerileri Inang Olgegi Pearson korelasyon 0,784 e
P <.001

Not. * p <.05, ** p <01, ** p <.001
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Tablo 3 incelendiginde annelerin Birlikte Okumada Okuma Becerileri inang Olgegi puanlari ve
Birlikte Okuma Siireci Fiziksel Davranis Gozlem Puanlari arasinda anlamli bir iliski oldugu
saptanmistir (Pearson's r = 0.784, p <.001). Bu sonuca gore annelerin Birlikte Okumada Okuma
Becerileri inang Olgeginden aldiklar1 puanlari arttikca gocuklari ile “birlikte okuma” etkinliklerinde bu

davranislari fiziksel olarak gosterme diizeylerinin de artti81 sdylenebilir.

Tablo 4’te Anne-Baba-Cocuk Birlikte Kitap Okuma Envanteri Olgeklerinden Anne-Baba
Okuma Yazma Aligkanliklarim Belirleme Olgegi ve Birlikte Okuma Siireci Fiziksel Davranis Gozlem

Formundan elde edilen gézlem puanin korelasyon analizi sonuglar1 yer almaktadir.

Tablo 4. Anne-baba-cocuk birlikte kitap okuma envanteri, anne-baba okuma-yazma aliskanliklarim belirleme
olcegdi ve birlikte okuma siireci fiziksel davranig gozlem puani korelasyon analizi sonuglar:

Gozlem
Puam
Anne-B -Y Al L1kl Belirl
nneu aba Okuma-Yazma Aligkanliklarini Belirleme Pearson korelasyon 0,695 **+
Olgegi
P <.001

Not. * p <05, ** p <01, ** p <.001

Tablo 4 incelendiginde annelerin Anne-Baba Okuma Yazma Aligkanliklarini Belirleme Olgegi
puanlar1 ve Birlikte Okuma Siireci Fiziksel Davramg Gozlem Puanlari arasinda anlamli bir iligki
oldugu saptanmistir (Pearson's r = 0.695, p <.001). Bu sonuca gore annelerin Anne-Baba Okuma-
Yazma Aligkanliklarini Belirleme Olgeginden aldiklar1 puanlar arttik¢a yani okuma yazmaya iliskin
evde bazi davranislari sergilemeleri ¢ocuklar: ile “birlikte okuma” etkinliklerinde bu davramslar

fiziksel olarak gosterme diizeylerini de arttirdig soylenebilir.

Tablo 5'te Anne-Baba-Cocuk Birlikte Kitap Okuma Envanteri Olceklerinden Anne-Baba
Okuma-Yazma Aliskanliklarina Model Olma Olgegi ve Birlikte Okuma Sireci Fiziksel Davranis

Gozlem Formundan elde edilen gdzlem puanin korelasyon analizi sonuglar: yer almaktadir.

Tablo 5. Anne-baba-cocuk birlikte kitap okuma envanteri, anne-baba okuma-yazma aligkanliklarina model olma
olcegi ve birlikte okuma siireci fiziksel davramg gozlem puani korelasyon analizi sonuglar:

Gozlem
Puan:1
Anne-Baba Okuma-Yazma Aligkanliklarina Model = Pearson
Olcesi 0.536  ***
Olma Olgegi korelasyon
p <.001

Not. * p <.05, ** p < .01, ** p <.001

Tablo 5 incelendiginde annelerin “Anne-Baba Okuma Yazma Aliskanliklarina Model Olma

Olgegi” puanlari ve “Birlikte Okuma Siireci Fiziksel Davranis Gozlem Puanlari” arasinda anlamli bir
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iliski oldugu saptanmustir. (Pearson's r = 0.536, p <.001). Bu sonuca gore annelerin Anne-Baba Okuma-
Yazma Aligkanliklarima Model Olma Olgeginden aldiklar1 puanlar1 arttik¢a cocuklar: ile “birlikte

okuma” etkinliklerinde bu davraruslari fiziksel olarak gosterme diizeylerinin de arttig1 sdylenebilir.

Tablo 6’da “Anne-Baba-Cocuk Birlikte Kitap Okuma Envanteri” Olgeklerinden “Birlikte
Okuma Etkinligi Olgegi” ve “Birlikte Okuma Siireci Fiziksel Davranis Gézlem Formu”ndan elde

edilen gozlem puanin korelasyon analizi sonuglar: yer almaktadir.

Tablo 6. Anne-baba-cocuk birlikte kitap okuma envanteri, birlikte okuma etkinligi 6lcegi ve birlikte okuma siireci
fiziksel davranis gozlem puam korelasyon analizi sonuglar:

Gozlem Puan1

$%%

Birlikte Okuma Etkinligi Olgegi Pearson korelasyon 0.687
p <.001

Not. * p <.05, ** p < .01, ** p <.001
Tablo 6 incelendiginde annelerin “Birlikte Okuma Etkinligi Olgegi” puanlari ve “Birlikte
Okuma Stireci Fiziksel Davranus Gozlem Puanlarn” arasinda anlaml bir iliski oldugu saptanmuisgtir.
(Pearson's r = 0.687, p <.001). Bu sonuca gére annelerin Birlikte Okuma Etkinligi Olgeginden aldiklari
puanlar arttik¢a ¢ocuklar: ile birlikte okuma etkinliklerinde bu davramislar fiziksel olarak gosterme
diizeylerinin de arttig1 sdylenebilir.

Tablo 7’de “Anne-Baba-Cocuk Birlikte Kitap Okuma Envanteri” olgeklerinden “Cocugun

”r

Okuma Aligkanhig1 Olgegi” ve “Birlikte Okuma Siireci Fiziksel Davranis Gozlem Formu”’ndan elde

edilen gézlem puanin korelasyon analizi sonuglar1 yer almaktadir.

Tablo 7. Anne-baba-cocuk birlikte kitap okuma envanteri, cocugun okuma aliskanlig 6lcegi ve birlikte okuma
siireci fiziksel davrang gozlem puani korelasyon analizi sonuglar:

Gozlem Puani

Cocugun Okuma Aliskanligi Olgegi Pearson korelasyon 0.579 o
p <.001

Not. * p <.05, ** p <.01, *** p <.001

Tablo 7 incelendiginde annelerin “Cocugun Okuma Aliskanligi Olgegi”puanlari ve “Birlikte
Okuma Stireci Fiziksel Davranis Gozlem Puanlar1” arasinda anlamli bir iliski oldugu saptanmistir
(Pearson's r = 0.579, p <.001). Buna gore annelerin Cocugun Okuma Aliskanlig1 Olgeginden aldiklar
puanlari arttikga gocuklarr ile “birlikte okuma” etkinliklerinde bu davraruslari fiziksel olarak gosterme

diizeylerinin de arttig1 sdylenebilir.

Anne-Babalarin Cocuklar ile Gerceklestirdikleri Birlikte Okuma Siirecinde Kullandiklar

Fiziksel Davranislar ile Yaslar1 Arasinda iliski Nedir Sorusuna Yénelik Bulgular
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Tablo 8de Annelerin Birlikte Okuma Siireci Fiziksel Davranis Gozlem Formundan aldiklari

puanlarin annelerin yaslar ile Kruskal-Wallis Testi analizine iliskin sonuglar yer almaktadir.

Tablo 8. Annelerin birlikte okuma siireci fiziksel davrams gozlem puanlarimin yaslari ile kruskal-wallis testi
analizi sonuclar

e df p

Gozlem Puam 13.8 2 0.001

Tablo 8 incelendiginde “Annelerin Birlikte Okuma Siireci Fiziksel Davramis Gozlem

1”7

Formu”’ndan aldiklar1 puanlar ile annelerin yaslar1 arasinda anlamli bir iliski oldugu saptanmuistir.
Yani, annelerin yaslar1 arttik¢a birlikte okuma stirecine iliskin goézlemlenen fiziksel davranislarinda da

anlaml bir artis olmustur (p =.001, p <.001).

Anne-Babalarin Cocuklari ile Gergeklestirdikleri Birlikte Okuma Siirecinde Kullandiklar

Fiziksel Davranislar Ile Egitim Durumlar1 Arasinda fligski Nedir Sorusuna Yénelik Bulgular

Tablo 9'da Annelerin Birlikte Okuma Siireci Fiziksel Davranigs Gozlem Formu'ndan aldiklar:
puanlarin annelerin egitim durumlar1 ile Kruskal-Wallis Testi analizine iliskin sonuglar1 yer

almaktadir.

Tablo 9. Annelerin birlikte okuma siireci fiziksel davrams gozlem puanlarmmm annelerin egitim durumlar: ile
kruskal-wallis testi analizi sonuclart

e df p

Gozlem Puan 21.4 4 <.001

Tablo 9 incelendiginde “Annelerin Birlikte Okuma Siireci Fiziksel Davranis Gozlem
Formu”ndan aldiklar1 puanlar ile annelerin egitim durumlari arasinda anlamli bir iliski oldugu
saptanmistir. Annelerin egitim seviyeleri arttikca c¢ocuklari ile “birlikte okuma” siirecinde

sergiledikleri davranislarinda anlaml bir artis olmustur (p =.001, p <.001).

Anne-Babalarin Cocuklar1 ile Gergeklestirdikleri Birlikte Okuma Siirecinde En Cok

Kullandiklar: Fiziksel Davranislar Nelerdir Sorusuna Yonelik Bulgular

Tablo 10’da Annelerin Birlikte Okuma Stireci Fiziksel Davramig Gozlem Formu’'nda
gozlemlenen davranislarda alinan puanlarin ortalamalar;, minimum ve maksimum puanlari yer

almaktadir.
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Tablo 10. Annelerin birlikte okuma siiveci fiziksel davramsg gézlem formu puan ortalamalar:

Metin
.. .. icerisindeki
Yazi ya da El-kol/Viicut  Yiiz .
. . . . Farkl ses yeni ve
gorselleri hareketlerinin ifadelerinin Sorularin
¢ tonlarinin anlami
isaret kullanimi/Jest  kullanimi kullanilmasi .
. L kullanim bilinmeyen
etme/gosterme  ve mimikler  /Duygular . .
kelimelerin
konusulmasi
Mean 10.5 5.41 3.78 6.89 7.86 1.8
Min. 0 0 0 0 0 0
Max. 19 12 11 19 17 10

Tablo 10 incelendiginde “Annelerin Birlikte Okuma Siireci Fiziksel Davranis Gozlem
Formu”ndan alt1 alt boyutta aldiklar1 puanlar goriilmektedir. Annelerin Yazi ya da gorselleri isaret
etme/g0sterme davranisindan en yiiksek 19, en diisiik 0 puan aldiklari, ortalama ise 10.5 puan
aldiklar1 goriilmektedir. El-kol/Viicut hareketlerinin kullanimi/Jest ve mimikler davramgindan en
yiiksek 12 en disiik 0 puan aldiklar1 ortalama 5.41 puan aldiklari, Yiiz ifadelerinin
kullanimi/Duygular davranisindan en yiiksek 11 en diisitk 0 puan aldiklar1 ve bu davranistan
ortalama 3,78 puan aldiklari, Farkli ses tonlarinin kullanimi davranisindan en yiiksek 19 en diisiik 0
puan aldiklar1 ve bu davranistan ortalama 6,89 puan aldiklari, Metin igerisindeki yeni ve anlami
bilinmeyen kelimelerin konusulmasi davramisindan en yiiksek 10, en diisiik 0 puan aldiklar1 bu
davranigtan ise ortalama 1,38 puan aldiklar1 saptanmistir. Annelerin yapilan gézlemler sonucunda en
diisiik ortalamayla “Metin igerisindeki yeni ve anlami bilinmeyen kelimelerin konusulmasi”
davranisini gosterdikleri belirlenmistir. Yine yapilan gozlemlerde en yiiksek “Yazi ya da gorselleri

isaret etme/g0sterme” davramisini gosterdikleri sdylenebilmektedir.

Anne-Babalarin Cocuklari ile Gerceklestirdikleri Birlikte Okuma Siirecinde Sergiledikleri

Davranislarin Nedenlerine Yénelik Bulgular

Annelerle yapilan goriismelerde oncelikli olarak “Birlikte Okumada Inang Becerileri
Olgegi’nde aldiklar1 puanlar {izerine goriisiilmiistiir. Annelere istatistiksel olarak birlikte okumaya
dair inanclarnin artmasiyla sergiledikleri fiziksel davranislarinda arttig1 belirtilmistir. Birlikte
okumaya inanglarmni nelerin etkiledigi ya da bu durumun nedenlerine iliskin bazi annelerin goriisleri
asagidaki gibidir:

“Ben ¢ocugumla birlikte kitap okurken genellikle gece yatmadan once okuyorum. Gece

okudugumuz igin uykusu geliyor ve bu nedenle hizli okumaya ¢alisiyorum. Olgme aracinda

belirttiginiz gibi Oykiiye iliskin sorular sormak, defalarca okumak falan imkansiz oluyor.

Zaten ¢ok huzursuz oluyor bu nedenle sanirim o davranislara dikkat etmedigim igin hata
yapiyorum.” (A8)
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“Cocugum bazen bir kitaba takiyor ve giinlerce onu okumamu istiyor. Ben bu durumdan
sikiliyorum ve ona okumamiz icin baska seyler oneriyorum ama ne yazik ki kabul etmiyor
olusu bana kotii gibi geliyordu. Sanirirm onun okumaya ve anlatmaya dair olan istegini bu
sekilde engelliyorum. Aslinda hep farkli kaynaklarla tanigsin istemistim ama onun isteklerini
gozetmedigimi diistintiyorum.” (A3)

“Bizim evde esim de ben de pandemi nedeniyle ofislerimizi kapattigimiz igin evden
calistyoruz. Bu nedenle ¢ocuk ister istemez biraz babasiyla biraz benimle idare ediyor. Bizleri
calisirken ya da bir seyler yazarken gormesinin ondaki okuma inancini arttiracagini
diistinmemistim. Cogu zaman basimizdan gondermek zorunda kaliyorduk. Sanirim artik
daha fazla yanimizda kalmasinin ona da faydasi oldugunu diisiiniiyorum. Okuma yazma igin
ona da yanumizda bir masa koymak gerekir belki de. Kalem, kagit gibi seyler verilebilir. Bunu
hi¢ diisinmemistik.” (A2)

“Ben kendimde kitap okumaktan sikiliyorum. Bu ytiizden ¢ocuguma okurken de ¢ok sabirl
olamiyorum. Bir an evvel bitsin istiyorum. Soru sormadan hizlica okuyup sonlandirmak
geliyor icimden. Sanki bir gorev gibi yapmam sanirim birlikte okumamizin 6niinde engeli
olusturuyor.” (Al).

Annelerin “Anne-Baba Okuma-Yazma Aligkanliklarini Belirleme Olgegi”nden ve “Anne-Baba
Okuma Yazma Aligkanliklarina Model Olma Olgegi’nden aldiklari puanlara iligkin anneler ile
gorlisiilmiistiir. Annelere istatistiksel olarak okuma yazmaya dair aligkanliklarini belirleme
Olceginden aldiklar1 puanlar arttikga yani okuma yazmaya dair bazi davranislari sergileyerek
c¢ocuklarina model olduk¢a “birlikte okuma” etkinliklerinde de bu davramislar1 fiziksel olarak
gosterme diizeylerinin artti$1 belirtilmistir. Anne-babalarin okuma yazma aliskanliklarinin birlikte
okuma siirecini nasil etkiledigi ve neden bu davramslar sergiledikleri/sergileyemediklerine iliskin

baz1 annelerin goriisleri asagidaki gibidir:

“Cocuguma zaman zaman resimli 6yki kitaplar1 aliyorum. Bu kitaplar1 okumaya calisiyoruz
ama agikcasi ben evde pek kendim kitap okumuyorum. Bir¢ok yerde evde Ornek olmanin
onemli oldugunu soyliiyorlar biliyorum ama evdeki islerden kosusturmadan okumaya zaman
kalmiyor. Bir de ben ilkokulda birlikte okumanin 6nemli oldugunu diisiiniiyordum ve bu
nedenle de yalnizca ona kitap okumaya galisiyordum kendim kendime okumuyorum.” (A7)

“Pandemi nedeniyle bizler birkag yildir islerimizi evde yapiyoruz. Ben anne olarak evden
calismaya c¢abaliyorum. Elbette g¢ocugum benim bilgisayarda bir seyler yazdigima,
okuduguma, toplantilara girdigime sahit oluyor, fakat elektronik cihazlardan onu uzak
tutmaya calisiyoruz. Bu nedenle pek ona e-dergi, e-kitap gibi dokiimanlar almadik. Bunlar1
hig bilmiyor. Ama dijital almadigimiz gibi sanirim bu tiir dergileri marketten, kitapgidan da
pek almiyoruz. Kitap almak yeterli gibi goriiyoruz.” (A2)

“Sanurim artik evde yazi yazmay1 unuttuk. Ben de esimde eve geldigimizde yorgun oluyoruz
ve acgikcast kagit kalemi hi¢ kullanmiyoruz diyebilirim. Evde bazen ihtiya¢ oldugunda
bulmakta bile zorlaniyoruz. Ama ¢ocugumuzun resim defterleri, boyalari ya da kalemleri var.
o resimler yapiyor, kesiyor falan. Fakat sanirim ben uzun zamandir liste yapmadim ya da
ornek olmasi i¢in bir seyler yapmadim. Bu konuda hata yaptigimi diistintiyorum.” (A1)

“Yazi yazdigimizda bazen ¢ocugum yanima geliyor kalemi ya da kadgidi almak istiyor.
Aldiginda da kendi kendine bir seyler karaliyor yazi yazdim diyor. Ona bunlarin yazi
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olmadigini soylityorum. Bana kiziyor hayir sunlar1 sunlar1 yazdim diyor. Bu benim hosuma
gidiyor acikcasi. Ama yazilarin nasil oldugunu gostermeli miyim bu konuda endiseliydim.
Hani harfleri gdstermeyin 6gretmeyin diyor ya ilkokul 6gretmenleri o yiizden de ¢ekiniyorum
bir seyler yazdirmaya. Ama yazdigimizi gormesi sanirim onu olumlu etkiliyor bundan
ka¢gmamam gerektigini 6grendim.” (A5)

“Biz pek liste hazirlamiyoruz ve kullanmiyoruz ki ¢ocuk bunu evde gorsiin. Ben not almak
i¢in ajanda kullantyorum ama sanirim evde hi¢ ¢cikarmiyorum. Is yasamindaki kosusturmay1
eve yansitmamaya ¢alisiyoruz. Aslinda liste tutmak ¢ok kolay hatta bazen onunla da listeler
yapilabilir. Bende denemek isterim.” (A3)

Annelerin “Birlikte Okumada Etkinligi Olgegi”’nden ve “Cocugun Okuma Aligkanligi
Olgegi’nden aldiklari puanlar {izerine yapilan goriismelerde annelere istatistiksel olarak birlikte
okuma etkinliklerine ve ¢ocugun okuma aliskanligina iliskin puanlarin artmas: ile sergiledikleri
fiziksel davranislarinda arttig1 agiklanmustir. Birlikte okuma etkinliklerini nelerin etkiledigi ya da bu
durumun nedenlerine iligskin baz1 annelerin goriisleri asagidaki gibidir:

“Cocugumla birlikte okumaktan keyif alryorum. Hikayeleri okudugumda onun sasirmasi,
eglenmesi hosuma gidiyor, bu tepkileri benim okumami sagliyor.” (A10)

“Geceleri kitap okumak bazen benim igin yorucu oluyor. Samirim yalnizca geceleri
okumamam gerekiyor. Miimkiin oldugunca okumaya zaman ayirmaya galisiyorum fakat
sanirim dergiler gibi seylerde eklemeli ve okuduklarimizi gesitlendirmeliyiz.” (A2)

“Bizim evde kitaplar1 genellikle E.... okuyor. Babasi ve ben okuyamiyoruz elimizden aliyor ve
kendisi okumak istiyor. Bazen buna izin veriyoruz ama bazen de sikiliyoruz bir an evvel
bitsin diye ona hadi artik yeter birazda biz okuyalim diyoruz. Ama kitaplar1 biz
okudugumuzda sikiliyor ve birkag¢ sayfa sonra kalkip gidiyor. Bu nedenle de okumaktan
uzaklastyorum. Illa onun dedigi mi olmal1 yoksa bizim dedigimiz gibi mi okumali kafam
karisiyor. Bu karmasada birlikte okuma etkinliginin kisa siirmesine neden oluyor. ” (A9)

“Evimizde resimli Oykii kitaplar1 var. Bunlar genellikle ablasindan kalma kitaplar. Kitaplara
birlikte bakiyoruz inceliyoruz. Resimlerini konusuyoruz ama c¢abuk sikiliyor ve birakip
gidiyor. O birakip gidince bizde birakiyoruz.” (A3)

“Birlikte okuma etkinliklerimiz bazen bizim igin iskenceye doniisiiyor bazen de keyifli
geciyor. Bazen dinlemiyor bizi ve oturmasi, dinlemesi konusunda 1srarci olunca kavga etmeye
basliyoruz. Bazen de kendi getiriyor hadi okuyalim diye. Bu tiir zamanlarda okumaya
calistyorum ama islerim oldugunda yeterince okumaya yetisemiyorum galiba.” (A7)

Anneler ile yapilan goriismeler 1siginda nicel verilerin aydinlatilmasi ve nedenlerinin
saptanmasi saglanmistir. Annelerin goriislerine gore birlikte okuma etkinliklerinde annelerden,
okuma ortamindan, imkanlardan, okumanin gergeklestigi zaman diliminden ve evde bulunan diger
fertlerden kaynakli sorunlarin birlikte okuma siirecini etkiledigi sdylenebilir. Annelerin ¢ocuklari ile
birlikte gerceklestirdikleri okuma siirecini etkileyen bir¢ok unsurun bulundugu ve annelerin bu

unsurlar hakkinda yukarida yer alan acgitklamalar: sundugu sdylenebilir.
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Anne babalarin ¢ocuklar1 ile gerceklestirdikleri birlikte okuma siirecinde sergiledikleri

davranislariyla bu konudaki goriisleri arasindaki iliskinin incelendigi arastirma sonucuna gore;

- Annelerin ¢ocuklar1 ile birlikte okuma siirecine yonelik goriisleri ile birlikte okuma

davranislari arasinda anlaml iligki goriilmiistiir.

- Annelerin yas1 arttikca birlikte okuma siirecine iliskin goézlemlenen destekleyici fiziksel

davranislarinda anlaml artis saptanmuistir.

- Annelerin egitim durumu arttikca birlikte okuma siirecine iliskin gozlemlenen destekleyici

fiziksel davranislarinda anlamli artis saptanmustir.

- Yapilan gozlemler sonucunda annelerin birlikte okuma siirecinde en diisiik ortalamayla
“metin igerisindeki yeni ve anlami bilinmeyen kelimelerin konusulmas1” davranisini gosterdikleri, en

yiiksek “yaz1 ya da gorselleri isaret etme/g0sterme” davraruslari gosterdikleri goriilmiistiir.

Cocugun kitapla ilk tanistiginda, kitapla arasinda kurulan iliski, ¢ocugun okumaya ilgisinde
onemli bir etkendir (Scarborough ve Dobrich, 1994). Calismalar evde gerceklestirilen anne-baba-¢ocuk
birlikte okuma etkinliklerinin ¢ocugun bilissel ve dil gelisiminde ©nemli katkilar1 oldugunu
gostermektedir (Bergman, Aram ve Itzkovich, 2021; Bus, Van ljzendoorn, and Pellegrini, 1995; Dixon-
Krauss, Januszka ve Chae, 2010;). Dahas1 ¢ocugun birlikte okuma etkinlikleri kapsaminda kitaptaki
metinlere maruz kalmasi, metinlerin kullanim1 ve kitapla mesgul olmanin bir sonucu olarak erken
okuryazarlik becerilerinin gelistigini gosteren calismalar da bulunmaktadir (Britto ve Brooks-Gunn,
2001). Bruner (1983) okuyucu ve ¢ocuk arasindaki iligkinin kendi i¢inde 6znel oldugunu ve sohbet
sirasindaki  kullanilan kelimeler, eylemler ve davraniglar arasinda baglanti olabilecegini
belirtmektedir. Anne-baba ve ¢ocugun zihinsel siireclerini karmasiklastiracak, ardindan da
diizenleyecek bir iletisime girmeleri onemlidir (Benson 1997; Ormrod, 2018). Ayrica anne-baba-¢ocuk
arasinda gergeklesen birlikte kitap okuma siklig1 ve niteligi cocugun okumaya yonelik olumlu bir etki
yaratmakta ve zamanla okuryazarlik basarisini da etkilemektedir (Bracken ve Fischel, 2008;
Scarborough ve Dobrich, 1994). Ozetle ev; ¢ocugun dil ve okuryazarhkla ilk iliski kurdugu ortam
olup, anne-babanin kitapla iliskisinde okuryazarlig1 gozlemledigi, kesfettigi ve katildig1 bir alandir
(DeBaryshe, Binder ve Buell, 2000).

Anne-babalarin ¢ocuklarini kiitiiphaneye gotiirmeleri, kafiye oyunlar1 oynamalari, okuduklar:
metinde kelimelere odaklanma gibi davranislarin g¢ocuklarin sozlii dil becerilerine olumlu etki
yarattig1 (Farver, Xu, Eppe ve Lonigan, 2006), evde aile okuryazarlik uygulamalarinin ise ¢ocugun
akademik basarisini etkiledigi (DeBruin-Parecki ve Krol-Sinclair, 2003), ¢ocuklarin okuryazarlhiga
yonelik algilanan ilgilerinin, ¢ocuklarin dil ve okuryazarlik sonuglariyla, paylasilan kitap okuma

sikligr ve kalitesi dl¢iimlerinden daha giiglii bir iliskiye sahip oldugu goriilmiistiir (Scarborough ve
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Dobrich, 1994). Son yillarda yiiriitiilen ¢alismalarda konu daha da 6zele indirgenerek, anne-baba-
cocuk Dbirlikte okuma etkinliklerini ¢esitlilik, anlam, odaklandiklar1 noktalar acisindan
degerlendirilmistir (DeBaryshe, Binder, ve Buell, 2000; DeBruin-Parecki; 1999, 2003, 2007; DeBruin-
Parecki ve Krol-Sinclair, 2003). Yiiriitiilen bu ¢alismada ise konu annelerin goriisleri ile davramslari
arasindaki farka odaklamis ve anne-baba goriisleri ile sergiledikleri davranislar arasinda olumlu

iliskiyi ortaya ¢ikarmaistir.

Anne-baba-¢ocuk birlikte okuma etkinliklerinde yiiksek Kkaliteli etkilesimler ¢ocuklar:
¢ikarimlarda bulunmaya, kitap hakkinda soru sormaya ve tahminler olusturmaya tesvik eder, boylece
cocuklarin yeni kelimelere maruz kalmasini ve bunlar1 kullanmasimi artirir (Hindman, Connor,
Jewkes ve Morrison, 2008). Anne-babalarin bu yiiksek kaliteli etkilesimlere ne Ol¢tide katildiklari,
¢ocuklara okumada neyin yararli olduguna dair inanglarin uygun oldugunu diisiindiigii kritik bir
noktadir (Bingham, 2007). Bojczyk, Davis ve Rana (2016), annelerin ¢ocuklarin ortak okumaya aktif
katilimina iligskin inanglarinin, ikili ortak okuma etkilesimlerinin kalitesi ile iliskili oldugunu belirtmis,
Van Kleeck (2003), anne-baba inanclarinin, evde hangi becerilerin 6gretilmesinin énemli oldugunu
dogrudan etkileyebileceginden, ev okuryazarlik deneyimlerini ongorebilecegini One siirmiistiir.
Okumayla ilgili anne-baba inanglar1 {izerine yapilan mevcut arastirmalar, annelerin okuma yazma
ogretimine iliskin goriislerinin, birlikte kitap okuma uygulamalarinda énemli oldugunu gostermis ve
annelerin okuma iizerine inanglar: ile, gozlemlenen anne-cocuk kitap okuma etkilesimin kalitesi
arasinda gili¢lii iliski bulmuslardir (DeBaryshe ve Binder, 1994; DeBaryshe, Binder ve Buell,
2000Newland ve digerleri, 2011; Stipek, Milburn, Clements ve Daniels, 1992). Arastirmalar, anne-
babalarin ¢ocuklarin 6grenmesini en iyi nasil destekleyeceklerine dair inanglarinin, bu stratejilerin
kullanimlarin1  bilgilendirme egiliminde oldugunu bulmus, annelerin birlikte kitap okuma
stratejilerine iligskin bir inang¢-davrarnus iliskisi oldugunu gostermistir. (Bingham, 2007; Bojczyk, Davis
ve Rana, 2016; DeBaryshe, 1995; DeBaryshe ve Binder, 1994; Stipek ve digerleri, 1992). Arastirma
sonuglarina paralel olarak, Barnyak (2011) da annelerin birlikte okumadaki davranislar1 gozlemleri ile

goriisme sonuglari arasindaki iligki arasinda tutarhilik bulmustur.

Anne-baba egitim durumu ve yasi ¢ocugun gelisimi ve egitiminde 6nemli bir faktordiir.
Bennet, Weigel ve Martin’e (2002) gore anne-babalarin egitim seviyesi ile ev ortaminda ¢ocuklarina
sunduklar1 okuryazarlik yasantilar1 ve ¢ocuklarina kazandirdiklar1 okuryazarlik becerileri arasinda
olumlu iliski bulunmaktadir. Cocuklarin alict kelime dagarciginin, hikaye ve yazi kavramlarinin ve
genel okuryazarlik becerilerinin yordayicisi olarak anne-baba egitim durumu goriilmektedir (Bracken
ve Fischel, 2008). Yani, daha yiiksek egitim seviyesine sahip anne-babalar okumaya daha fazla ilgi
gostermekte, okumaya daha fazla ilgi gosteren ¢ocuklara sahip olmakta ve ¢ocuklar ile daha yiiksek
diizeyde ortak okuma etkilesimi kurmaktadirlar (Bracken ve Fischel, 2008). Anne-babalarin egitim
seviyeleri arttik¢a, ¢ocuklarin okula baslamadan 6nce okuma alistirmalari yapmalar: daha olasidir

(Britto ve Brooks-Gunn, 2001). Egitim diizeyi yiiksek olan anne-babalar ¢ocuklarin egitimine daha
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fazla dahil olduklar: ve bu egitim diizeylerinin anne-babalarin okuma aliskanliklariyla iliskili oldugu
belirtilmektedir (DeBruin-Parecki ve Krol-Sinclair, 2003). Curenton ve Justice (2008) calismalarinda,
daha fazla egitime sahip annelerin, diyalogun degerine ve paylasilan kitap okumada aktif ¢ocuk
katillmima daha az egitimli akranlarina gore 6nemli dl¢iide daha fazla inandiklarim belirtmislerdir.
Anne-babalarin okuma aliskanliklari, ¢ocuklarina bos zamanlarinda okumaya ve 6grenmeye deger
verdiklerini gosterir, bu nedenle ¢ocuklarinda da benzer durumu goérmek daha yiiksek olasiliga
sahiptir (Abeyrantha ve Zainab, 2004; Bailey, 2006; McKool, 2007). Bingham'm (2007) calismasi,
annenin ¢ocugun Ogrenmeye iliskin inanglar1 ile gozlemlenen duyussal ve Ogretici kitap okuma
kalitesi arasinda annenin egitim basarisini kontrol eden pozitif bir iliski bulmustur. Bu ¢alismada
benzer sekilde anne-babanin birlikte okuma siirecinde sergiledikleri davranislar ile egitim durumu
arasinda olumlu iligki goriilmiistiir. Annenin egitim seviyesi arttikca birlikte okumada daha etkin ve

¢ocuga daha fazla fayda saglayici bir etkinlige doniismektedir.

Bu calismada annelerin birlikte okuma siirecinde en diisiik ortalamayla “metin igerisindeki
yeni ve anlami bilinmeyen kelimelerin konusulmas1” davranisini gosterdikleri, en yiiksek “yaz1 ya da
gorselleri isaret etme/gdsterme” davranislari gosterdikleri goriilmiistiir. Birlikte okuma siirecinde
anne-babalarin gosterdigi fiziksel davramglar arasinda isaret etme davramiglari calismalarda
gozlenmis bir davranistir (DeLoache ve DeMendoza, 1987; Murphy, 1978). Birlikte okuma
etkinliklerinde ¢ocuklarin okuma deneyimlerini gelistirebilecek potansiyel olarak énemli davraniglar
olarak isaret etme ve sayfa c¢evirme olarak tanimlanmistir (Strouse ve Ganea, 2017). Sénéchal ve
digerleri. (1995), anne-babalarin daha fazla soru sordugunda ve daha fazla geri bildirim sagladiginda
¢ocuklarin daha fazla konustugunu belirtmistir. Fletcher ve Finch (2015) ayrica, g¢ocuklarin,
kendilerine soru soruldugunda ve olumlu geribildirim aldiklarinda, okumaya daha duyarl
olduklarini bulmusglardir. Ozetle hem sézel olmayan davranislari (isaret etme, sayfa cevirme) hem de
anne-baba ve ¢ocuk dilinin (anne-baba ve ¢ocuk konusmasinin miktar1 ve igerigi) ve bu dilin

gelisimine hizmet edebilecek yonlerini belirleyebilecek dneme sahiptir (Strouse ve Ganea, 2017).

Bishop (1990) okuldncesi donemdeki ¢ocuklarin ¢ocuk kitaplarinin ¢ocuklar i¢in 6nemini
“pencere” metaforu ile tanimlarken, bu ¢alisma g¢ocugun kitapla ilk iliskisini kurmay1 saglayan anne-
babalarinin birlikte okuma davraniglar1 ve diisiinceleri arasindaki baglantiy1 incelemistir. Cocuklarin
ailelerindeki okuma ge¢misi okul c¢aginda ©nemli bir arka planmi olusturmaktadir. Dolayisiyla
ogretmenlerin bu cesitliligi tanimasi ve uygun yaklagimlar sergilemesi énemlidir. Ogretmenler anne-
babalar1 ¢ocuklariyla birlikte okumaya dahil etmenin olumlu etkisi hakkinda bilgilendiren miidahale
calismalar yiiriitebilir. Birlikte okumanin onemi ve igerigi hakkinda olusturulan ev brosiirleri, konu
hakkinda anne-babalan diisiinmeye sevk edebilir. Birlikte okumaya yonelik goriisleri ile davrarislar
arasindaki tutarliligin goriildiigii bu ¢alismada s6z konusu miidahale ¢alismalar: goriisleri etkileyerek
deneyimleri ve birlikte okuma kalitesini iyilestirebilir. Aileleri yonlendirici galismalar (kiitiiphane

geceleri, kitap kuliibii, okuma listeleri, birlikte okuma videolar1 vb.) sunulabilir. Anne-baba-cocuk
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birlikte okumaya yonelik miidahale uygulamalari ¢alismalar: yiiriitiilerek, cocugun gelisimine yonelik

katkis1 incelenebilir.
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Introduction

Children’s books can be perceived as “windows” for preschool children and as “mirrors” for
school-age children who are able to read on their own (Bishop, 1999). To preschool children, books are
“windows” to see and get acquainted with other lives, different parts of the world, and animals and
other creatures they never come across in real life. Children use books to learn about the life, watching
it through the window in a sense. The children who are able to read on their own, on the other hand,
use books as means to reflect on themselves, sometimes thinking about themselves in the light of
certain characters in the book, finding similarities and parallels between the scene in the book and the
settings in which they live. This, in turn, is a reference to the “mirror” function of the books. The
children find themselves in the books, coming across cases familiar to their own lives or what they
imagine. In other words, books provide them with the opportunity to get to know themselves, just like
holding a mirror (Adrian, Clemente, Villanueva, and Rieffe, 2005). When evaluated as a whole, books

open new doors in children's minds with the symbols they contain.

Vygotsky, who has important studies on language development in children, states that
language is acquired and developed through tools that enable formal and informal communication
with adults, such as symbols, literature, mathematics, and art. Such means include symbols, literature,
maths, and arts (Wertsch, 1988). In his “Theory of Mind,” Vygotsky explains the complex mental
processes the child builds through social interaction. These mental processes are noted to develop
through interaction with not only the child’s peers but also adults. For this reason, Vygotsky states
that adults and children should engage in communication that will complicate and then regulate their

mental processes (Benson, 1997; Ormrod, 2018).

Preschool children usually get acquainted with picture books from infancy through the books
provided by their parents. In other words, parents are the first individuals to give children books, read
them, and communicate with them about them. The parents’ methods of reading play a central part in
forming positive attitudes towards books. As Yildiz Bigakgi, Er, and Aral (2018) noted, reading is even

more effective in contributing to the child when shared reading approaches are used.
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Reading together is defined as an adult reading a book to a child and the communication
established between the adult and the child in this process (Cutler and Palkovitz, 2020; Eutsler and
Trotter, 2020; Gonzalez, Taylor, Hindman, Skibbe, and Foster, 2013; Isikoglu Erdogan, 2016; Jimenes,
Reichman, Mitchell, Schneper, McLanahan ve Notterman, 2020; Torr, 2020). In shared reading, the
child is effectively involved in the act of reading and discovers that the text evolves into fun
adventures and emotional narratives while having an enjoyable time. Through the reading act, the
child becomes more than just an audience and instead assumes a role that includes talking about the
book, sharing and discussing ideas with the adult, elaborating on the selected points, asking questions
about matters one is curious about, learning new words, and accumulating new experiences (Bergman
Deitcher, Aram, and Goldberg, 2021; Bergman Deitcher, Aram and Itzkovich, 2021; Deretarla Giil,
2015; Dixon-Krauss, Januszkave Chae, 2010).

Shared reading has innumerable effects on children. Studies show that shared reading
activities contribute to the development of children's receptive and expressive language skills and
early literacy skills (Bennett, Weigel, and Martin, 2002; Deckner, Adamson, and Bakeman, 2006;
Duursma, 2016; Fletcher and Reese, 2005; Jiménez, Filippini and Gerber, 2006; Sénéchal, Pagan, Lever
and Ouellette, 2008; Pentimonti and Kaderavek, 2013; Zucker, Cabell, Justice, 2013), increase academic
achievement (Bracken and Fischel, 2008; Hindman, Connor, Jewkes, and Morrison, 2008; Kim,
Shahaeian, and Proust, 2018; Kotaman, 2007, 2009; Revelle and Bowman, 2017; Saracho, 2017;
Whitehurst and Lonigan, 1998; Wu and Honig, 2010), support communication between the parents
and the child and offer enjoyable experiences (Baroody and Diamond, 2010; Bus, Van Ijzendoorn, and
Pellgrini, 1995; Bus and Van ljzendoorn, 1992; Tamis-LeMonda, Shannon, Cabrera, and Lamb, 2004;
Schapira and Aram, 2020; Sonnenschein and Munsterman, 2002). At the same time, studies indicate
that these effects on children change depending on the frequency and quality of the shared reading
process (Duursma, 2016; Marjanovi¢-Umek, Hacin, and Fekonja, 2017; Raikes, Pan, Luze, Tamis-
LeMonda, Brooks-Gunn, and Rodriguez, 2006; Saracho, 2017; Vandermaas-Peeler, Sassine, Price,
Brilhart, 2011; Wu and Honig, 2010). The literature does not lack hypotheses covering the effects noted
above and the mechanisms leading to them. The socioeconomic position of the family (Duursma, 2016;
Raikes et al., 2006), the level of education the parents had (Bracken and Fischel, 2008; Duursma, 2016),
the gender of the parent engaged in the shared reading activity (Isikoglu Erdogan, 2016; Levy, Hall
and Preece, 2018; Vandermaas-Peeler et al., 2011), their interest in and experience with shared reading
(Bojczyk, Davis, and Rana, 2016; Husain, Choo, and Singh, 2011; Wu and Honig, 2010), and their
confidence in the readiness of the child (Bojczyk et al., 2016; Oztiirk, Hill and Yates, 2016) are but a
few of these factors. There are also some studies discussing the factors associated directly with the
child. The child’s age, gender, birth order, level of interest in reading, level of development, access to
picture books, interest in the book being read, and whether the book is in print or a digital form are

also noted as factors with direct effects on the shared reading activity (Gilkerson, Richard, and
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Topping, 2015; Hutton, Phelan, Horowitz-Kraus, Dudley, Altaye, DeWitt, ve Holland, 2017; Kim and
Anderson, 2008; Krcmar and Cingel, 2014; Marjanovic-Umek et al., 2017; Raikes et al., 2006; Revelle

and Bowman, 2017; Vandermaas-Peeler et al., 2011).

During shared reading, parents also engage in physical acts that affect the reading process. A
number of studies in the literature are based on observations on children’s games, with a view to
increasing the effectiveness of the shared reading process. The observations on the games the parents
play with the child, in particular, revealed that certain physical acts on the parents' part are more
emphasized than other communication elements (Hurwitz, 2002; MacDonald and Parke, 1986). It is
understood that such acts during playtime can pose obstacles to an effective, shared reading
experience (DeBruin-Parecki, 1999). In a review of the literature on shared reading, DeBruin-Parecki
(1999, 2003, 2007) developed the Adult/Child Interactive Reading Inventory (ACIRI) as a list of the
behaviors the parents should focus on during the shared reading process. ACIRI discusses 12 types of
parent behavior in three basic categories. The categories are “promoting interactive reading and
comprehension, using literacy strategies, and enhancing attention to the text.” DeBruin-Parecki (1999,
2003, 2007) and DeBruin-Parecki and Krol-Sinclair (2003) argue that the parents should engage in
certain physical acts, including pointing at the text or the image, using hand, arm, or body movements
or gestures and mimics in accordance with the events unfolding in the story; using facial expressions;
using a range of sound tones, accents and emphasis; using questions; resorting to stopping and
drawing attention from time to time during the journey through the text; pointing at and
pronunciation of words the child does not know to draw her attention; reading in a close arrangement
with the child; taking a comfortable sitting position for shared reading; and giving the child the

opportunity to comment.

These acts specified by DeBruin-Parecki (1999, 2003, 2007) and DeBruin-Parecki and Krol-
Sinclair (2003) lay the foundations for a more effective shared reading experience. A glance at the
literature reveals that studies often focus on the shared reading’s effects on the child (Bennett, Weigel,
and Martin, 2002; Bracken and Fischel, 2008; Deckner, Adamson, and Bakeman, 2006; Duursma, 2016;
Fletcher and Reese, 2005; Hindman, Connor, Jewkes and Morrison, 2008; Jiménez, Filippini and
Gerber, 2006; Kotaman, 2007, 2009; Revelle and Bowman, 2017; Saracho, 2017; Sénéchal, Pagan, Lever
and Ouellette, 2008; Kim et al., 2018; Whitehurst and Lonigan, 1998; Wu and Honig, 2010; Zucker,
Cabell, Justice, Pentimonti and Kaderavek, 2013), whereas studies on the parents” physical acts during
the shared reading process are less common (Barnyak, 2011; Bingham, 2007; Bojczyk, Davis, and Rana,
2016; DeBruin-Parecki; 1999, 2003, 2007; DeBaryshe, Binder and Buell, 2000; DeBruin-Parecki and
Krol-Sinclair, 2003).

In this context, the study is expected to contribute to the literature, with the findings as input

for comparisons between specific cultures.
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In the light of the information provided above and based on the groundwork laid by DeBruin-
Parecki (1999, 2003, 2007) and DeBruin-Parecki and Krol-Sinclair (2003), the present study aimed to
analyze the relationship between the parents’ behaviors during the shared reading process, and their

opinions regarding the process and the experience.
For this purpose, the study set out to answer the following research questions:

1. What is the relationship between mothers” opinions on the process of shared reading with

their children and the mothers' behaviors while reading together?

¢ Do mothers' ages correlate with the physical acts they engage in through their shared

reading process with their children?

¢ Do mothers' education levels correlate with the physical acts they engage in through the

shared reading process they have with their children?

e  What are the most common forms of physical acts the mothers engage in through the

shared reading process they have with their children?

e  What are the reasons leading to specific behaviors the mothers engage in through the

shared reading process they have with their children?
Method
Research Pattern

The study was designed with a mixed method. First, the correlational model —a quantitative
research method— was employed to analyze the relationship between the parents' acts through their
shared reading process with their children and their views on the process. The correlational model
aims to depict a past or present case in its actual form and to determine any variations in two or more
variables and the extent and nature of such variations (Fraenkel and Wallen, 2009). Second, the
correlation between the parents’ behaviors and views was analyzed by inquiries into the causes of
such behavior, using a case study as a qualitative research method. Third, the study utilized
qualitative findings to explain and develop causal links between quantitative findings. Therefore, the
study was essentially one with the sequential mixed model (QUAN ->QUAL). Sequential mixed
models entail steps ordered one after another (Tashakkori and Teddlie, 2003). Finally, the quantitative
analyses of the results reached in the first stage were followed by discussing such quantitative data

with the mothers to investigate the causes thereof with the help of qualitative methods.
Study Group

The study group comprised 37 mothers with 3-6-year-old children living in various provinces
of Turkey. The researchers began with composing an invitation for an online survey. Then, the text

was shared on various social media platforms, inviting all parents interested in the study to
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participate. The invitation was kept online for one week. Finally, the parents who wished to take part
in the study registered using the form and were included in the study after extending their approval
for the ethical considerations disclosure for the study. In the end, a study group comprised
participants selected randomly from various provinces of Turkey. Tables 1 and 2 present some

descriptive information about the mothers included in the study group.

Table 1. Age-based distribution of mothers in the study group

Age f %

21-30 years-old 13 35,1
31-40 years-old 20 54,1
41-50 years-old 4 10,8

Table 1 presents the age-based distribution of participating mothers. Among 37 mothers who
took part in the study, 35.1% (f=13) were in the 21-30 age group, 54.1% (f=20) were in the 31-40 age

group, and finally, 10.8% (f=4) were in the 41-50 age group.
Table 2 presents the education-based distribution of participating mothers.

Table 2. Education-based distribution of mothers in the study group

Level of Education f %
Secondary school 1 2,7
High school 6 16,2
Associate degree 4 10,8
Bachelor’s degree 15 40,5
Post-graduate 11 29,7

Table 2 shows that most mothers who participated in the study had bachelor’s or graduate
degrees. Of the participating mothers, 2.7% (f = 1) were secondary school graduates, 16.2% (f = 6) were
high school graduates, 10.8% (f = 4) had associate degrees, 40.5% (f = 15) had bachelor’s degrees, and
finally, %29.7 (f =11) had graduate degrees.

This study was limited to 37 mothers of upper and middle socio-economic status who
participated voluntarily and willingly during the period of February-April 2020-2021. Upper, middle,
and low-income groups were determined according to the TUIK (2022) report, and it was determined

that the mothers in the study group had upper and middle-household incomes.
Data Collection
The data collection process was carried out in five stages.

1st Stage: Before proceeding with the data collection, an online form titled “Parent-Child
Shared Book Reading Inventory” was developed and provided to the parents to learn about their

opinions on shared reading.
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2nd Stage: An information note containing the instructions was shared with the mothers. It was
stated that mothers should choose a picture storybook with their children, read it together, and

videotape the process with their children's verbal consent.

3rd Stage: When they felt comfortable and ready, the mother or father was asked to perform
the shared reading process with the child, and an adult was asked to record the process with the help
of the other parent or a relative. These recordings were also shared with the researchers via a digital
data storage system. However, the video recordings of the mothers who wanted to participate in the
study were taken. The fathers did not participate in the reading process and only supported the

mothers in the video recording.

4th Stage: The received videos were analyzed and scored using the observation scorecard

developed with reference to DeBruin-Parecki (1999, 2003, 2007).

5t Stage: The data obtained from the measurement tools were presented to the mothers. The
differences between the answers they provided in the first form and the actual behaviors displayed
were explained. Interviews were held with ten mothers who agreed to be interviewed to explain the
reasons for these differences. The interview was audio recorded by the researchers, with the mothers'

permission, and analyzed after transcription.
Data Collection Tools

The data collection process was based on three tools: the Parent-Child Shared Book Reading

Inventory, the Parent-Child Shared Reading Observation Form, and the Parent Interview Form.

Parent-child shared book reading inventory: The “Parent-Child Shared Book Reading Inventory”
adopted into the Turkish language by Tepetas Cengiz and Erol (2021) was used to learn about parents’
opinions about the “shared reading” process as the first step in the study. The “Parent-Child Shared
Book Reading Inventory” is essentially a form comprised of five sub-scales whose validity and
confidence rating have been tested, amounting to a total of 39 items, as well as five independent items
developed to assess the “Characteristics of Parent-Child Shared Reading Activities.” The Cronbach’s
Alpha (a) to reflect the confidence rating of the scale was calculated, leading to five distinct ratings for
the subscales:.95 for the Shared Reading Skills Confidence Scale,.71 for the Parents’ Literacy Habits
Scale,.72 for the Scale on the Function as a Model for the Parents’ Literacy Habits,.81 -.68 for the

Shared Reading Effectiveness Scale, and.69 for the Child’s Reading Habit Scale.

Parent-child shared reading process observation form: To identify the parents’ physical acts through
the shared reading process they have with their children and to see which are the most common ones,
the researchers developed an observation form concerning the physical act definitions provided by
DeBruin-Parecki (1999, 2003, 2007) in Adult/Child Interactive Reading Inventory (ACIRI). The

observation form thus created as an instrument of “time sample observation” is used by pausing the
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videos at 30-second intervals and noting on the form the acts observed in the preceding 30 seconds. A
time sample is an instrument employed in cases where the observers want to see whether the act takes
place during a brief and specific time period. In this technique, each instance of the act(s) in question
is noted. Doing so allows noticing and keeping track of specific points in time requiring observation
(Lidz, 2003). The form specifies the acts to be noted as “Pointing out text or images, Using hand-arm
or body movements, Using gestures and mimics, Using facial expressions, Using questions, Talking
about new and previously unknown words in the text, Establishing a closeness with the child.” In
addition, the observer scored the parents’ influence on the shared reading process, the expression of
shared reading behavior on the part of the parents and the child, and the selection of books in line

with the age and developmental characteristics of the child.

Moreover, the form contained a section for the observer to take notes about the process. The
case sample observations lead to an overall score at the end of the observation process based on the
behaviors coded on the form at 30-second intervals. The overall score can be used for statistical
analyses, whereas the observations noted provide input for qualitative analyses. The data gathered
through the videos were coded by two observers working separately to ensure confidence in and
reliability of the coding process. The Cohen’s Kappa factor (K) was calculated to assess validity and
confidence levels regarding the observations, leading to a consistency level of .83 among the
observers. According to Landis and Koch (1977), a Cohen’s Kappa factor in. the 81-1.00 range denotes
“almost perfect alignment” between the scoring applied by different observers. Against this

background, the observers are arguably consistent.

Parent interview form: This is a form drawn up to carry out interviews with mothers in the light of
the data gathered subsequent to the shared reading activities the parents have with their children. The
interviews are designed to provide clearer explanations for their behaviors. In the aftermath of
quantitative data analyses, the researchers design the form. It takes into account the issues noted in

the light of the data and aims to provide clarifications and a solid basis regarding the data.
Data Analysis

The quantitative data gathered in the study was analyzed using Jamovi software. Shapiro-
Wik-W test revealed that the quantitative data did not exhibit a normal distribution. Kruskall-Wallis
was applied for groups with less than three data points without a normal distribution. The analysis of
the data provided on the Personal Information Form, on the other hand, was based on the percentage
(%) and frequency (f) and culminated in the tables to present the data. Moreover, correlation analysis
was applied to analyze the relationship between the parents’ behaviors in the context of their shared
reading process with their children and their views on the issue. The findings reached through the
analysis were considered to be significant (p<.05). The qualitative data analysis, on the other hand,

was carried out with the help of MAXQDA software. The interviews with individuals were recorded.
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Ten mothers who volunteered for the interviews took part in this stage. The data gathered through
approximately 30 to 40 minutes-long interviews were transcribed and fed into MAXQDA software to
develop categories to better make sense of the quantitative analyses. The analysis of the qualitative

data gathered with the interview forms is presented in the findings section.
Findings

The research questions specified in the introduction provided the background for the analysis
of the relationship between the mothers' acts through the shared reading process they have with their

children and their views on the issue.

1. Findings on the type of relationship between the mothers’ opinions on the shared reading

process they have with their children and their actual shared reading behaviors are provided below.

The relationship between the opinions of 37 mothers enrolled in the study on the shared
reading process and their physical acts during the shared reading activities were analyzed based on
individual scales underlying the “Parent-Child Shared Book Reading Inventory” and the physical

acts they expressed. The results of the analyses are presented in tables.

Table 3 presents the results of the Correlation Analysis of the observation score based on the
Shared Reading Process Observation Form and the score pertaining to the Shared Reading Skills

Confidence Scale —one of the sub-scales under the Parent-Child Shared Book Reading Inventory.

Table 3. The results of the correlation analysis of the observation score based on the shared reading process
physical acts observation form and the score pertaining to the shared reading skills confidence scale - parent-
child shared book reading inventory

Observation
Score
Shared Reading Skills Confidence Scale Pearson correlation 0,784 ok
) <.001

Note. * p <.05, ** p <.01, ** p <.001

A glance at Table 3 reveals a significant correlation between the scores based on the mothers’
answers to the questions under the Shared Reading Skills Confidence Scale and the Observation
Scores on Physical Acts during the Shared Reading Process (Pearson’s r = 0.784, p <.001). In this
context, one can forcefully argue that the higher the mothers’ score in the Shared Reading Skills
Confidence Scale, the more they would be inclined to physically exhibit the acts expected in the

“shared reading” activities.

Table 4 presents the results of the Correlation Analysis of the observation score based on the
Shared Reading Process Observation Form and the score pertaining to the Parents’ Literacy Habits

Scale under the Parent-Child Shared Book Reading Inventory.
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Table 4. The results of the correlation analysis of the observation score based on the shared reading process
physical acts observation form and the score pertaining to the parents’ literacy habits scale - parent-child shared
book reading inventory

Observation Score

Parents’ Literacy Habits Scale Pearson correlation 0,695 ok

p <001

Note. * p <.05, ** p <.01, ** p <.001

A glance at Table 4 reveals a significant correlation between the scores based on the mothers’
answers to the questions under the Parents’ Literacy Habits Scale and the Observation Scores on
Physical Acts during the Shared Reading Process (Pearson’s r = 0.695, p <.001). In the light of this
finding, one can argue that the higher the mothers’ scores in the Parents’ Literacy Habits Scale, the
more inclined they would be to exhibit certain literacy-related behaviors at home and to translate such

behaviors to physical acts during the “shared readings” with their children.

Table 5 presents the results of the Correlation Analysis of the observation score based on the
Shared Reading Process Observation Form and the score pertaining to the Scale on the Function as a

Model for the Parents” Literacy Habits under the Parent-Child Shared Book Reading Inventory.

Table 5. The results of the correlation analysis of the observation score based on the shared reading process
physical acts observation form and the score pertaining to the scale on the function as a model for the parents’
literacy habits - parent-child shared book reading inventory

Observation
Score
S§ale on the Function as a Model for the Parents’ Pearson correlation 0536 -
Literacy Habits
P <.001

Note. * p <.05, ** p <.01, ** p <.001

A glance at Table 5 reveals a significant correlation between the scores based on the mothers’
answers to the questions under the Scale on the Function as a Model for the Parents’ Literacy Habits
and the Observation Scores on Physical Acts during the Shared Reading Process. (Pearson’s r = 0.536,
p <.001). In this context, one can forcefully argue that the higher the mothers’ score in the Scale of the
Function as a Model for the Parents’ Literacy Habits, the more they would be inclined to physically

exhibit the acts expected in the “shared reading” activities.

Table 6 presents the results of the Correlation Analysis of the observation score based on the
Shared Reading Process Observation Form and the score pertaining to the Shared Reading

Effectiveness Scale —one of the sub-scales under the Parent-Child Shared Book Reading Inventory.
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Table 6. The results of the correlation analysis of the observation score based on the shared reading process
physical acts observation form and the score pertaining to the shared reading effectiveness scale - parent-child
shared book reading inventory

Observation
Score
Shared Reading Effectiveness Scale Pearson correlation 0,687 o
p <.001

Note. * p <.05, ** p <.01, ** p <001

A glance at Table 6 reveals a significant correlation between the scores based on the mothers’
answers to the questions under the Shared Reading Effectiveness Scale and the Observation Scores on
Physical Acts during the Shared Reading Process. (Pearson’s r = 0.687, p <.001). In this context, one can
forcefully argue that the higher the mothers’ score in the Shared Reading Effectiveness Scale, the more

they would be inclined to physically exhibit the acts expected in the “shared reading” activities.

Table 7 presents the results of the Correlation Analysis of the observation score based on the
Shared Reading Process Observation Form and the score pertaining to the Child’s Reading Habit Scale

—one of the sub-scales under the Parent-Child Shared Book Reading Inventory.

Table 7. The results of the correlation analysis of the observation score based on the shared reading process
physical acts observation form and the score pertaining to the child’s reading habit scale - parent-child shared
book reading inventory

Observation Score

Child’s Reading Habit Scale Pearson correlation 0,579 g
p <.001

Note. * p <.05, ** p <.01, ** p <.001

A glance at Table 7 reveals a significant correlation between the scores based on the mothers’
answers to the questions under the Child’s Reading Habit Scale and the Observation Scores on
Physical Acts during the Shared Reading Process (Pearson’s r = 0.579, p <.001). In this context, one can
forcefully argue that the higher the mothers’ score in the Child’s Reading Habit Scale, the more they

would be inclined to physically exhibit the acts expected in the “shared reading” activities.

2. What kind of correlation exists between the ages of mothers’ and the physical acts they

engage in through the shared reading process they have with their children?

Table 8 presents the Kruskal-Wallis test results regarding the scores the mothers received on

the Parent-Child Shared Reading Process Physical Acts Observation Form and their ages.
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Table 8. Kruskal-wallis test results regarding the scores the mothers received on the parent-child shared
reading process physical acts observation form, and their ages

X df P

Observation Score 13.8 2 0,001

Review of Table 8 reveals a significant relationship between the scores the mothers received
on the “Parent-Child Shared Reading Process Observation Form” and their ages. More specifically, the
older the mother is, the more frequent were their physical acts observed during the shared reading

process (p =.001,p <.001).

3. What kind of correlation exists between the education levels of mothers” and the physical

acts they engage in through the shared reading process they have with their children?
Table 9 presents the Kruskal-Wallis test results regarding the mothers' scores on the Parent-

Child Shared Reading Process Physical Acts Observation Form and their levels of education.

Table 9. Kruskal-wallis test results regarding the scores the mothers received on the parent-child shared reading
process physical acts observation form, and their levels of education

e df P

Observation Score 21.4 4 <.001

A review of Table 9 reveals a significant relationship between the scores the mothers received
on the “Parent-Child Shared Reading Process Observation Form” and their levels of education. In
addition, a statistically significant positive correlation was observed between the mothers’ level of
education and their behavior exhibited through the shared reading process with the child (p =.001, p
<.001).

4. What are the most common forms of physical acts the mothers’ engage in through the

shared reading process they have with their children?

Table 10 presents the mean, minimum, and maximum scores the mothers participating in the
study received in terms of the assessment through the Parent-Child Shared Reading Process Physical

Acts Observation Form.
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Table 10. Mean scores the mothers enrolled in the study got in the assessment based on the parent-child shared
reading process physical acts observation form

Using
Talking
Pointing at / hand/arm/body Using about new
Using facial . .
out text or movements / expressions different Using and
. sound questions unknown
images gestures  and / Emotions tones words  in
mimics the text
Mean  10.5 5.41 3.78 6.89 7.86 1.38
Min. 0 0 0 0 0 0
Max. 19 12 11 19 17 10

Table 10 presents the six categories of behavior observed through the “Parent-Child Shared
Reading Process Observation Form” and the mothers’ scores with respect to each category of
behavior. The participating mothers' highest score in the pointing at/out text or images category was
19, while the lowest score was 0. The mean score for this category of behavior was 10.5. The highest
and lowest scores in the using hand/arm/body movements/gestures and mimics category were 12 and
0, respectively, with the mean score being 5.41. The highest and lowest scores in the using facial
expressions/emotions category were 11 and 0, respectively, with the mean score being 3.78. The
highest and lowest scores in the using different sound tones category were 19 and 0, respectively, with
the mean score being 6.89. The highest and lowest scores in the talking about new and unknown
words in the text category were 10 and 0, respectively, with the mean score being 1.38. The lowest
mean score was the one pertaining to the “talking about new and unknown words in the text”
category of behaviors. In contrast, the most frequently expressed category of behavior was “pointing

at / out text or images.”

5. What are the reasons leading to specific behaviors the mothers’s engage in through the

shared reading process they have with their children?

In the interviews, the mothers were first asked about their “Shared Reading Skills Confidence
Scale scores.” Then, the mothers were informed about the statistical increase in their physical
behaviors as their confidence in shared reading increased. Some statements provided by the mothers
regarding the factors affecting their confidence in shared reading and the associated causes are as
follows:

“I usually read books with my kid before sleeping at night. She gets sleepy as we have the

reading experience at night. So, I try to read the book quickly. As a result, asking questions

about the story, or reading some parts over and over, as you mentioned in the questionnaire,

are impossible in such an endeavor. Indeed, she gets irate and angry as she gets sleepy, and
perhaps I'm not doing a good job as I am not very careful about those behaviors.” (A8)

“My kid is often fixated on a single book and wants me to read it repeatedly for days. I get
bored and recommend other things to read together. However, her refusal sounded like a bad
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call to me. I guess, by that attitude, I have been hampering her will to read and tell. What I
actually intended was to get her acquainted with a variety of sources. But now I think that I
disregarded her wishes.”(A3)

“At our home, both my husband and I work from home, as our offices were closed due to the
pandemic. As a result, the child has to do with her dad at times and with me at others. I didn’t
think that her interest in reading would be increased by her witnessing us working or writing
things. We had to send her away as we worked most of the time. But I guess now I think that
keeping her on our side would also do good for her. Maybe we could put a table for her next
to us, for her reading and writing activities. Maybe we could supply her with paper and pen
etc. We never thought of that possibility before.” (A2)

“l get bored when reading books. That is why I can’t keep my patience for long as I read
books for my child. I want the ordeal to come to an end as soon as possible. I am inclined to
complete the task quickly by reading it without asking questions. I guess the biggest obstacle
to us reading together is my attitude towards the experience, deeming it a duty.” (A1)

The mothers were asked questions in relation to the scores they received in the “Parents’
Literacy Habits Scale” and the “Scale on the Function as a Model for the Parents’ Literacy Habits.” The
mothers were told that the higher their scores in the parents’ literacy habits scale —i.e., their exhibiting
certain literacy-related behavior to serve as models for their children-the statistically higher would be
the frequency of such behavior appearing physically during the “shared reading” activities. Some
comments provided by mothers about the effects of their literacy habits on the shared reading process

and the reasons underlying their ability/inability to exhibit such behaviors are as follows:

“Sometimes I buy illustrated story books for my child. We try to read them. But honestly, at
home, I don’t personally read books often. I am told about the importance of serving as a
model at home. I am aware of that. But I can’t make time to do that, given the house chores
and the hustle. And I also thought that shared reading was important during the primary
school years, so I prioritized buying books for her only and skipped reading on my own.”
(A7)

“Due to the pandemic, we have been working at home for a few years now. As a mother, I try
to work at home whenever possible. Of course, my child witnesses me writing or reading as
well as attending meetings on my computer. However, we try to keep her away from
electronic devices. That is why we didn’t buy her documents, such as e-magazines or e-books.
She isn’t acquainted with them at all. However, in parallel to what we do with digital
documents, we aren’t frequent buyers of magazines at the supermarket or the bookstore. We
consider buying books enough on its own.” (A2)

“I guess we forgot the practice of writing at home. Both my husband and I feel tired after a
day of work, and I can safely say that we do not use pen and paper. We have difficulty finding
them even when we rarely need them at home. However, our child has her drawing books,
paints, and pens. She draws and paints pictures, cuts figures, etc. But I guess I haven’t made a
list for a long time, nor did I do something to serve as an example. I think I could do better on
that front.” (A1)
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“Sometimes, when we write something, my child approaches us and wants to grab the pen or
the paper. Actually, whenever he does, he scratches something and claims to have written.
But I tell her that those are not texts per se. But she gets angry with me and says, ‘no, I wrote
this and that.” To be honest, that is a fun experience for me. But I am unsure if I should show
her how writing works. I mean, you know the primary school teachers tell us not to teach the
letters to the kids. That is why I refrain from introducing writing to her. But I guess seeing us
write has some positive effects on her. I now know that I should not avoid that experience.”
(AS)

“We aren’t really into keeping and using lists. As a result, the kid does not really see them at
home. I use my day planner to keep notes, but I don’t take it out at home at all. We are trying
to keep home isolated from the hectic aspects of business life. Actually, keeping lists is pretty
easy. And sometimes we can keep lists with her as well. I'd like to try that.” (A3)

In the interviews, with respect to the mothers’ scores in the “Shared Reading Effectiveness
Scale” and “Child’s Reading Habit Scale,” the mothers were told that, from a statistical perspective,
the higher scores regarding shared reading activities and the child’s reading habit, the more extensive
would be the physical behaviors exhibited. Some statements provided by the mothers regarding the

factors affecting the shared reading activities and the associated causes are as follows:

“I enjoy reading with my child. Her excitement and the fun she has as I read the stories is a
source of delight for me. And her reactions as such lead me to read.”(A10)

“Sometimes reading a book at night is a tiring task for me. I guess I should be reading at times
other than the night as well. I am trying to spare time for reading as much as possible. But I
think we should add elements of variety as well, such as magazines, and thus read a greater
variety of things.” (A2)

“At our home, the books are usually read by E..... Neither her dad nor I am allowed to read.
She grabs the book and wants to read it herself. Sometimes we let her do that. But sometimes
we get bored and tell her, ‘that’s enough. Let us read some as well’ to complete the process as
soon as possible. But when we read the books, she gets bored and leaves after a few pages.
And that makes me distanced from reading. I am confused as to whether he should have her
way or we should have a say in determining how she would do the reading. And that
confusion leads to a short shared reading activity. ”(A9)

“We have illustrated story books at home. These are usually the books originally used by her
elder sister. We look over and go through the books together. We talk about the illustrations.
But she gets bored quickly and leaves. And we stop when she leaves.” (A3)

“Our shared reading activities sometimes turn out to be torture for us. At other times, they are
rather enjoyable, however. Sometimes she does not listen to us, and when we insist on her
sitting still and listening, we begin to have a squabble. And at times, she brings us the book on
her own and offers to have a read. At those times, I try to read it. But I guess I cannot spare
enough time for reading when I am busy with other things.” (A7)

The interviews with mothers allowed shedding light on quantitative data and identifying the

causes involved. According to the opinions voiced by the mothers, issues associated with the mother
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involved, the opportunities and capabilities, the time frame for the reading activity, and the other

individuals at home can affect the shared reading process.
Discussion, Results, and Suggestions

Correlation analysis to analyze the relationship between the parents’ behaviors in the context
of the shared reading process they had with their children and their views about the issue revealed

that;

- A statistically significant correlation was observed between the mothers’ views on their

shared reading process with their children and their actual shared reading behaviors.

- Moreover, a statistically significant positive correlation was observed between the age of

mothers and their physical acts to support the shared reading process.

- Again, a statistically significant positive correlation was observed between the education

levels of mothers and their physical acts to support the shared reading process.

- The observations revealed that the lowest average frequency of expression during the
shared reading process with the child was that of the “talking about new and unknown words in the
text” category of behavior, while the “pointing at / out text or images” category of behavior was

marked with the highest average frequency of expression.

The bond established between the child and the book the first time they are introduced to
books plays a major part in determining the child’s interest in reading in the future (Scarborough and
Dobrich, 1994). Studies so far revealed that shared reading activities at home, involving the parent and
the child, made substantial contributions to the cognitive and language skills development of the child
(Aram and Itzkovich, 2021; Bus, Van ljzendoorn, and Pellegrini, 1995; Dixon-Krauss, Januszka, and
Chae, 2010). Moreover, the child’s exposure to the texts in the book in the context of the shared
reading activities, the use of such texts, and the engagement with the book are noted as factors
contributing to the development of early literacy skills (Britto and Brooks-Gunn, 2001). Bruner (1983)
states that the relationship between the reader and the child is subjective in and of itself and can be
associated with the words, actions, and behaviors used during the conversation. That is why it is often
argued that the parents need to initiate a form of communication to facilitate more complex mental
processes on the part of the child, only to reorganize them again (Benson, 1997; Ormrod, 2018).
Furthermore, the frequency and nature of the shared reading activities positively affect the child’s
reading habits and her eventual success in literacy (Bracken and Fischel, 2008; Scarborough and
Dobrich, 1994). Home is where the child establishes her first connections with language and literacy
and gets to observe, discover, and engage in literacy in the context of the parents’ involvement with

the books (DeBaryshe, Binder, and Buell, 2000).
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It is understood that the parents’ acts of taking their children to the library, playing rhyme
games with them, and focusing on specific words in the texts they read have a positive effect on the
children’s verbal language skills (Farver Farver, Xu, Eppe and Lonigan, 2006), while home-based
family-literacy activities play a part in improving academic skills of the child (DeBruin-Parecki and
Krol-Sinclair, 2003). Finally, the children’s perceived levels of interest in literacy are more closely
associated with the child’s language and literacy outcomes compared to the frequency and quality of
shared reading activities (Scarborough and Dobrich, 1994). Recent studies take a rather more specific
approach to the issue and try to assess the shared reading activities involving the parents and the
child in terms of variety, meaning, and focus points (DeBruin-Parecki; 1999, 2003, 2007; DeBaryshe,
Binder, and Buell, 2000; DeBruin-Parecki and Krol-Sinclair, 2003). The present study, in turn, focused

on the difference between the parents’ views and behavior and revealed a positive relationship.

High-quality interactions in the shared reading activities involving the parent and the child
encourage the child to make deductions, ask questions about the book and make guesses, thus, expose
the child to new words and concepts and lead her to use them more (Hindman, Connor, Jewkes, and
Morrison, 2008). The parents’ level of engagement in these high-quality interactions provides clues
about their approach to reading with children and the rather useful elements of that activity
(Bingham, 2007), not to mention its compatibility with the child’s level of development, as perceived
by the parents). Bojczyk, Davis, and Rana (2016) argued that the mothers’ beliefs regarding the active
involvement of their children in the shared reading activity are directly correlated with the quality of
the shared reading interaction, while Van Kleeck (2003) stated that the parents’ views could predict
home literacy experiences as they can have a direct effect on the views about the importance of
specific skills to be taught at home. Existing studies on the parents’ views about reading reveal that
the mothers’ views about teaching how to read and write affect their involvement in the shared
reading activities, as their literacy views are strongly correlated with the quality of interaction
between the mother and child under observation during the reading activity (DeBaryshe and Binder,
1994; DeBaryshe, Binder, and Buell, 2000; Neuman, Hagedorn, Celano, and Daly, 1995; Newland et al.,
2011; Stipek, Milburn, Clements and Daniels, 1992). Various studies found that the parents’
convictions on how to support learning by their children are inclined to inform the use of these
strategies and that the convictions and behaviors of the mothers regarding shared reading strategies
are correlated (Bojczyk, Davis, and Rana, 2016; Bingham, 2007, DeBaryshe, 1995; DeBaryshe and
Binder, 1994; Stipek et al., 1992). In parallel to the results of the present study, Barnyak (2011) also
observed consistent trends between the observations of shared reading behavior of mothers, and the

results reached through interviews with them.

The level of education and age of the parents play a major part in the development and
education of the child. According to Bennet, Weigel, and Martin (2002), the parents’ level of education

and the literacy experiences they offer to their children at home, not to mention the literacy skills
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instilled in the children, are positively correlated. The parents' education level is a predictor of the
receptive vocabulary of children, their conceptualization of texts and stories, and their general literacy
skills (Bracken and Fischel, 2008). In other words, parents who have received a higher level of
education are inclined to be more interested in reading and raise children who are also interested in
reading, all the while engaging in more comprehensive and frequent shared reading experiences with
their children (Bracken and Fischel, 2008). The higher the parents’ level of education, the more
inclined the children are found to be engaged in reading exercises before attending school (Britto and
Brooks-Gunn, 2001; Compton-Lilly, 2003). Parents with a higher level of education are also noted to be
much more involved in their child's education —a finding correlated with the parents' reading habits
(DeBruin-Parecki and Krol-Sinclair, 2003). Curenton and Justice (2008) stated that, compared to their
less educated peers, mothers with higher levels of education believed significantly more in the value
of dialogue and active involvement of the child in the shared reading activity. The parents' reading
habits provide clues about the value they attach to reading to their children in their free time and to
learning in general. That is why similar attitudes are more likely to appear among their children
(Abeyrathna and Zainab, 2004; Bailey, 2006; McKool, 2007). Bingham (2007) found that the mother’s
convictions regarding the child's learning experiences have positive correlations with the observed
quality of affective and educational book reading activities she is involved in, while the mother’s own
success in education is yet another variable playing a part. In a similar vein, the present study found a
positive correlation between the behaviors the parents exhibited during the shared reading process
and their level of education. The higher the parents’ level of education, the more effective they would

be in shared reading, transforming the experience into an activity much more beneficial for the child.

It is also observed that the lowest average frequency of expression during the shared reading
process with the child was that of the “talking about new and unknown words in the text” category of
behavior, while the “pointing at / out text or images” category of behavior was marked with the
highest average frequency of expression. Pointing at / out text and images is a category of behavior
often analyzed among the physical behaviors the parents engage in during shared reading activities
(DeLoache and DeMendoza, 1987; Murphy, 1978). Pointing at and turning the page are noted as
potentially important actions to enhance the children’s reading experiences through shared reading
activities (Strouse and Ganea, 2017). Sénéchal et al. (1995) stated that, in engagements where the
parents ask more questions and provide more feedback, the children also get to speak more. Fletcher
and Finch (2015) also noted that the children would be more engaged in the reading activity in cases
where they are asked questions and get positive feedback. In a nutshell, both non-verbal behaviors
(pointing at, turning pages) and verbal communication between the parent and the child (the extent
and content of the conversation they have) can play a part in the development of those language skills

(Strouse and Ganea, 2017).
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Bishop (1990) compared the children’s books for preschool children to “windows” to the
world. This study, in turn, analyzed the relationship between the parents” views on and behavior in
the context of shared reading, which serves as the child's first contact with those windows. The
family’s level of engagement in and perspective towards reading provide the background for the
school-age experiences of the child. That is why teachers should be able to recognize various
approaches to reading in family contexts and develop appropriate responses. In this context, teachers'
informed interventions and parents' education about the positive effects of the child’s involvement in
the reading practice can certainly help. Brochures designed for the parents about the importance and
potential contents of shared reading can lead parents to think about it. In the present study, the
parents' convictions were found to be consistent with their activities. Against this background, the
abovementioned interventions can help shape convictions and thus improve experiences and the
quality of shared reading activities. Arrangements can also be developed to guide families, such as
library nights, book clubs, reading lists, or shared reading videos. Interventions to increase the
frequency and the quality of shared reading activities involving the parent and the child can be

analyzed in terms of their effects on the child’s development in further studies.
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