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Tirkcge Dersi Sosyal Etkilesime Dayal1 Sinif Ortamlarinin
Ogrencilerin Dinleme Becerisinin Gelistirilmesindeki Rolii

The Role of Turkish Lesson Interactive Classrooms in the
Development of Students’ Listening Skills

Ali GOCERY Soner GARIP?

0z

Dinleme becerisi iletisim siirecinin 6nemli bir parcasi olup bireylerin yasam boyu kullanacaklar bir
beceridir. Ogretmenlerin dinleme becerisini kazandirma ve gelistirme siirecinde farkindalik
olusturmasi, o6grencilere rehber olmasi, ders i¢i ve dis1 c¢esitli etkinliklerle becerileri etkin
kullanabilmeleri icin onlar1 yiireklendirmesi énemlidir. Bu calismada Tiirkce dersi sosyal etkilesime
dayali smif ortamlarinda gergeklestirilen dinleme etkinliklerinin 6grencilerin dinleme becerisini
gelistirmedeki rolii tizerinde durulmaktadir. Arastirma, Ankara ilinde bulunan bir ortaokulun birinci
sinifinda 68renim goren 6grencilerle okuma saatinde gerceklestirilmistir. Arastirmada ilk uygulama iki
hafta siirmiis ve dinleme etkinliginde etkilesimsiz dinleme stratejisinden faydalanilmistir. Arastirmanin
ikinci uygulama stireci alt1 hafta siirmiis ve dinleme etkinligi sosyal etkilesime dayali sinif ortamlarinda
gerceklestirilmistir. Arastirmada nitel arastirma yontemi ¢ercevesinde dokiiman inceleme ile gézlem
teknigi kullanilmistir. Elde edilen veriler icerik analizi teknigi kullanilarak incelenmistir. Arastirmanin
sonucunda dgrencilere uygulanan basari testlerinden, gézlemlerden, 6grencilerin siirecle ilgili duygu ve
diisiincelerinden elde edilen verilerden Tiirkge dersi sosyal etkilesime dayali sinif ortamlarinin
ogrencilerin dinleme becerisini gelistirebilmeleri icin etkinliklere aktif katilimlarina uygun bir zemin
sundugu ve 6gretmenin rehberlik roliinii etkin bir sekilde yapmasini sagladigi sonucuna varilmistir.

Anahtar Kelimeler: Tiirkce dersi, etkilesimli sinif ortamlari, dinleme becerisi.

Abstract

Listening skills are an important part of the communication process and are a skill that individuals will
use throughout their lives. It is important for teachers to be a guide and model for students in the
process of acquiring and developing listening skills; to encourage them to use skills effectively with
various activities in and out of the classroom, to increase their awareness. In this study, the role of
listening activities performed in classroom environments based on social interaction in the Turkish
language course is emphasized in improving the listening skills of students. The research was carried
out during reading time with students studying in the first grade of a secondary school in Ankara
province. In the research, the first application lasted for two weeks and the non-interactive listening
strategy was used in the listening activity. The second application period of the research lasted for six
weeks and the listening activity was carried out in classroom environments based on social interaction.
In the research, document review and observation techniques were used within the framework of
qualitative research method. The obtained data were analyzed using content analysis technique. As a
result of the research, it was concluded that classroom environments based on social interaction in
Turkish lessons provide a suitable ground for students' active participation in activities so that they can
improve their listening skills and enable the teacher to perform the role of guidance effectively.
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GIRIS

“Dil, bir anda diisiinemeyecegimiz kadar ¢ok yonlii, degisik acilardan bakinca baska baska
nitelikleri beliren, kimi sirlarini bugiin de ¢6zemedigimiz biyiili bir varlik” (Aksan, 2007, s.
11), insanlar arasinda anlasmay1 saglayan bir koprii; duygu, diisiince, hayal ve izlenimlerin
aktarilmasinda kullanilan bir aractir. Dilin iletisim kurmada, etkilesmede, duygu ve diisiinceleri
ifade etmede oOnemli bir yeri vardir (Glines, 2011). Dilin temel gorevi iletisimin

gerceklesmesini saglamaktir ciinkii dil olmadan iletisim miimkiin olmamaktadir (Yal¢cin ve
Sengiil, 2007).

Sosyal bir varlik olan insanin duygu ve diisiincelerini paylasma ihtiyaci iletisimi hayatin 6nemli
bir unsuru haline getirmistir (Baymur, 1990). Giines (2014) insanlarin giinde ortalama 12
saatini iletisim kurarak gecirdigini belirtmektedir. Iletisim siirecinin baslatilmas1 ve
slirdiiriilmesi icin temel dil becerilerinden dinleme, konusma, okuma ve yazmaya
basvurulmaktadir. Maden ve Durukan’a (2011) gore kullamm sikligi ve dogustan
getirilmesinden dolay1 dinleme becerisinin ayri bir nemi bulunmaktadir.

“Dinleme/izleme bireyin edindigi ilk beceridir” (Kaplan, 2021, s. 629). Bireyler, konusmaya
baslayincaya dek cevresini anlamada anne karninda kazanmaya basladig1 dinleme becerisini
kullanmaktadir (Melanhoglu, 2012). Yapilan arastirmalara gore insanlarin giinlerinin %50 -
%80°’lik bollimiiniin iletisim kurarak gectigi ve bunun %45’ini dinlemenin olusturdugu
bilinmektedir (Nalinci, 2000). Bu baglamda etkili bir iletisim i¢in dinleme becerisinin kazanimi
oldukca o6nemlidir (Maden, 2010). Dogan (2010) kisinin dinleme becerisini mutlaka
gelistirmesi gerektigini cilinkii giinlik hayatta en sik basvurulan dil becerisi oldugunu
belirtmektedir. Mackay (1997) ise dinlemenin basarinin ve 6grenmenin anahtari oldugunu bu
bakimdan basarili olmanin yolunun iyi bir dinleyici olmaktan gectigini ifade etmektedir.
Goriliyor ki dinleme becerisi iletisim siirecinde 6nemli bir unsurdur.

Alan yazinda dinleme becerisi ve dinlemenin iletisimdeki yeri ile ilgili yer alan bilgilerden
bazilar1 sunlardir: “Dinleme, ses, miizik, giiriiltii, konusma gibi sesli uyaricilan isitmek,
anlamak ve zihinde yapilandirmak i¢in kulak ve beynimizde yiiriitiillen karmasik bir siirectir”
(Giines, 2017, s. 83). “Dinleme, dinleyicinin duyduklarini anlamasini, yorumlamasini ve
degerlendirmesini gerektiren bir iletisim yontemidir” (Sherma, 2011, s. 13). “Etkili iletisimin
temeli olan dinleme, sozsel iletileri duyma ve duyulanlara anlam kazandirarak tepkide
bulunma olarak ifade bulmaktadir” (Goger ve Cayli, 2019, s. 458). Dinleme, dilin farkindaligini
artiran alic1 bir beceridir (Renukadevi, 2014).

Tiirkce Dersi Ogretim Programi (2019) 6grencilerin  dinleme becerisini gelistirmeyi
amagclamaktadir. Ciinkii 6grenciler zamanlarinin biiytik bir kismini 6gretmenlerini dinleyerek
gecirdikleri icin egitim stireci dinleme becerisine dayanmaktadir (Giang, 2022). Buna gore
Tiirkce Dersi Ogretim Programi (2019) ilk okuma yazma hazirligina dinleme egitimi
¢alismalariyla baslamakta ve dinleme becerisinin etkili ve verimli bir sekilde kullanilmasini
saglamak i¢in ortaokulun sonuna kadar dinleme becerisini gelistirmeye yonelik calismalari
icermektedir. Bu baglamda Tiirkce ders kitaplarinda her sinif diizeyinde dért metinden olusan
sekiz tema ve her temada bir dinleme/izleme metni yer almaktadir.

Dinleme becerisi gelistirilebilir bir beceridir (Dogan, 2007; Erdem ve Erdem, 2015). Maden ve
Durukan (2011) dinleme becerisinin kazaniminda egitim siirecinin gereklili§ine isaret
etmektedir. Gocer (2007) ogrencilere dinleme becerisinin bilissel, duyusal ve devinissel
boyutta kazandirilmasinda ders i¢i ve disi1 etkinliklerin dnemine deginmektedir. Buna gore
ogrencilerin dinleme becerisinin gelistirilmesinde ilkokul diizeyinde smif 6gretmenleri,
ortaokul diizeyinde ise Tirkce 6gretmenleri basta olmak iizere biitiin 6gretmenlere biiyiik
gorevler diismektedir. Kurudayioglu ve Kana (2013) o6gretmenlerin dinleme konusunda
ogrencilere model olmasi; Aytan (2011) 6gretmenlerin 6grencilerin dinleme becerisiyle ilgili
on yargilarini ortadan kaldirmaya yonelik davranislar sergilemesi gerektigini ifade etmektedir.
Sherma (2011) ise 6gretmenlerin dinleme konusunda farkindalik yaratmasini ve 6grencilere
dinleme stratejilerini 6greterek iletisim stlirecini yonetmelerine yardimci olmasi gerektigini
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belirtmektedir. Buna gore oOgretmenlerin dinleme becerisini kazandirma ve gelistirme
strecinde Ogrencilere model olmasi, onlar yiireklendirmesi ve cesitli etkinlikler yaparak
farkindalik olusturmasi gerekmektedir. Bu baglamda 6grenme ortaminin diizenlenmesi énem
arz etmektedir. Bu calismada, etkilesimli 68retim stratejisinin temel alindig1 Tiirk¢e dersi
sosyal etkilesime dayali sinif ortamlarinda gerceklestirilen dinleme etkinliklerinin 6grencilerin
dinleme becerisini gelistirmedeki rolii arastirilmistir.

Etkilesimli 6gretim stratejisi, 6grenme 6gretme siirecinde iletisimi kurmay1 6n planda tutarak
sinif ici etkilesimi artiran bir stratejidir. “Etkilesimli 68retim stratejisi, 6grencinin silirecte aktif
olarak kendi 6grenmesinin yani sira arkadaslariyla da etkilesim halinde olarak onlarin da
gelisimlerini destekledigi bir stratejidir” (Cintas Yildiz, 2015, s. 16). Taspinar ve Atict'ya (2002)
gore etkilesimli 68retim stratejisi sosyal beceri ile yetenekleri gelistirmeyi 6nceleyen ve biiyiik
Olclide tartisma ile katilmcilar arasindaki paylasimlari esas alan bir stratejidir. Aktarilan
aciklamalardan anlasilacagi tizere etkilesimli 6gretim stratejisi 6grencileri 6grenme siirecinde
aktif hale getirmekte, sinif i¢i katilimi artirmakta ve iletisimi miimkiin kilmaktadir.

Etkilesimli O6gretim stratejisinin temel alindigi etkilesimli sinif ortamlarinda 6grenciler
o0grenme siirecinde sosyal, duyussal ve devinissel olarak birtakim avantajlar saglamaktadir.
Gocer (2018) dgrencilerin etkilesimli sinif ortamlarinda iistiin ve zayif yonlerini kesfettigini,
ilgi ve yeteneklerini sergileyebildiklerini belirtmektedir. Acikgdz (2002) sosyal etkilesimin
o0grenmelere temel olusturdugunu; Murtiningrum (2009) dil becerilerini gelistirdigini; Liu
(2017) ogrencilerin dili kullanma yeterliliklerini artirdigini; Yildiz (2014) 6grencilerin
diisiinmesini, 6grenilenlere yonelik yorumlarda bulunmasini ve 6grenme siireciyle ilgili
kararlar almasini tegvik ettigini; Ko¢ (2006) 6grenme siirecinde kurulan etkilesimlerin kalici
ve anlamli 6grenmelerde etkisi oldugunu ifade etmektedir. Vygotsky (1962) ise sosyal
etkilesimin 6grenme iizerinde belirleyici bir rolii oldugunu vurgulamaktadir.

Alan yazin taramasinda etkilesimli 6gretim stratejisinin temel dil becerilerinin
gelistirilmesinde kullanimiyla ilgili sinirli sayida ¢alismanin oldugu goriilmektedir. Goger ve
Garip (2020) yaptiklar1 calismada etkilesimli sinif ortamlarinin 6grencilerin anlatma
becerilerini gelistirdigini ve dinleme becerisinin gelisimine destek oldugu sonucuna
varmiglardir. Cintas Yildiz (2015) yaptigi calismada etkilesimli Ogretim stratejisinin
kullanilmasinin 6grencilerin etkili konusma becerilerini gelistirdigi sonucuna ulasmistir.
Wulandar1 (2018) calismasinda 6grencilerin sinifta aktif konusabilmesi icin 6gretmenin
etkilesim kurmasi gerektigini; Hanum (2017) o6grencilerin dil performansinin etkilesim
sayesinde artirilabilecegini; Goger (2016) Tiirkce egitiminde belirlenen kazanimlarin
etkilesimli smif ortamlarinda daha iyi kazandirildigini belirtmektedir. Ko¢ (2006) ise
calismasinda 68rencilerin etkilesim kurulan dersleri ¢ok sevdigini ve dersten zevk aldiklarini
ifade etmektedir.

Arastirmanin Amaci

Bu calismanin amaci, Tiirk¢e dersi sosyal etkilesime dayali sinif ortamlarinin 6grencilerin
dinleme becerisini gelistirmedeki roliint arastirmaktir. Yukarida ifade edildigi iizere iletisim
slirecinin 6nemli bir 6gesi olan dinleme becerisi bireylerin ilk kazandig, giinliik hayatta sik¢a
basvurdugu, gelistirilebilir bir beceridir. Etkilesimli simif ortamlar1 ise 6grencileri 6grenme
sturecinde aktif hale getirerek sinif ici iletisimi kolaylastirmaktadir. Buna gore etkilesimli sinif
ortamlarinin sagladig1 avantajlarin 6grencilerin dinleme becerisinin gelistirilmesinde zemin
olusturacag diistiniilmektedir. Bunun i¢in bu ¢alismada “Tiirkge dersi sosyal etkilesime dayali
sinif ortamlarinin 6grencilerin dinleme becerisinin gelistirilmesindeki rolii nedir?” sorusunun
cevab1 aranmistir.

YONTEM

Bu calismada karma yontem kullanilmistir. Fraenkel, Wallen ve Hyun (2011) karma yontemde
nicel ve nitel verilerin birlestirildigini ifade etmektedir. Calismada temel yontem nitel
arastirma, destekleyici ve dogrulayici yontem olarak da nicel arastirma tercih edilmistir.
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Rossman ve Wilson (1991) karma yontemde nitel ve nicel yontem yoluyla elde edilen verilerin
birbirini destekleyebildigini, dogrulayabildigini ve verilerden hareketle yeni bir arastirmanin
baslatilabilecegini belirtmektedir.

“Nitel arastirma, gozlem, goriisme ve dokiiman analizi gibi nitel veri toplama yontemlerinin
kullanildig, algilarin ve olaylarin dogal ortamda ve gercekgi ve biitilinciil bir bicimde ortaya
konmasina yonelik nitel bir siirecin izlendigi arastirma olarak tamimlanabilir” (Yildirim ve
Simsek, 2013, s. 45). Nicel arastirma, sayisal olarak oOlgiilebilen istatistiksel ve grafiksel
teknikler yoluyla analiz edilebilen degiskenler arasindaki iliskiyi incelemektedir (Saunders,
Lewis ve Thornhill, 2019). Bu arastirmada 6grencilerin dinleme becerisinin gelistirilmesi
strecinde Tirkce dersi sosyal etkilesime dayali simif ortamlarinda gergeklestirilen
uygulamalarda gozlemlerin yapilmasi ve siirecte elde edilen dokiimanlarin analiz edilmesinde
nitel bir stire¢ takip edilmistir. Bununla birlikte 68rencilerin etkilesimli ve etkilesimsiz dinleme
calismalar1 bitiminde uygulanan basari testlerinden elde edilen verilerin analiz edilmesinde
nicel bir stire¢ yiiriitilmustr.

Calisma Grubu

Bu calismada, nitel arastirma yontemi amacli érnekleme tiirlerinden kolay ulasilabilir durum
orneklemesi tercih edilmistir. Kolay ulasilabilir durum 6rneklemesi arastirmaya kolaylik
saglamakta ve arastirmanin hizli bir sekilde yiiriitiilmesine imkan tanimaktadir (Yildirim ve
Simsek, 2013). Arastirmanin ¢alisma grubunu Ankara ilinde bulunun bir ortaokulun birinci
smifinda 6grenim goren 13 6grenci olusturmaktadir. Verilerin analizinde 6grenciler 01, 02,
03... seklinde kodlanmustir.

Veri Toplama Araglari

Bu calismada verilerin toplanilmasinda uygulanan basari testlerinden, dokiiman analizi ile
gozlem tekniginden faydalanilmistir.

Basgsari Testi

Basari testi; 6grencilerin bir konu, tinite veya dersteki basarisini 6l¢meyi saglamaktadir (Metin,
2014). Bu calismada, arastirmacilar birinci ve ikinci uygulama siireci sonunda 6grencilere
basar1 testi uygulamistir. Uygulanan basar1 testleri arastirmacilar tarafindan literatiir
derlemesi yapilarak gelistirilmistir. Gelistirilen basar1 testleri ¢oktan se¢meli 20 sorudan
olusmaktadir. Her sorunun dogru cevabi 5 puan degerindedir.

Dokiiman Analizi

“Dokiiman analizi, arastirilmasi hedeflenen olgu veya olaylar hakkinda bilgi igeren yazih
materyallerin analizini kapsar” (Yildirnrm ve Simsek, 2013, s. 217). Arastirmacilar,
uygulamalarin tamamlanmasinin ardindan 6grencilerin yazili olarak ifade ettikleri arastirma
slirecine yonelik duygu ile diisiinceleri inceleyerek verileri elde etmistir.

Gozlem

“Gozlem, herhangi bir ortamda ya da kurumda olusan davranisi ayrintili olarak tanimlamak
amaciyla kullanilan bir yontemdir” (Yildirim ve Simsek, 2013, s. 200). Arastirmada uygulama
stiresince kullanilan goézlem formu arastirmacilar tarafindan gelistirilmis ve Tiirkce egitimi
alaninda uzman iki kisinin goértsleriyle diizenlenerek uygulamaya hazirlanmistir. Tiirkce dersi
sosyal etkilesime dayali siif ortamlarinda toplamda sekiz hafta siiren etkinlikler
arastirmacilar tarafindan gézlemlenerek uygulama sonunda veriler vakit kaybetmeden gozlem
formuna islenmistir.

Islem

Bu arastirma, 6 Kasim ile 30 Aralik 2019 tarihleri arasinda Ankara ilinde bulunan bir
ortaokulun birinci sinifinda 6grenim goéren 6grencilerle okuma saatinde gerceklestirilmistir.
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Arastirmada ilk uygulama 6-13 Kasim 2019 tarihleri arasinda iki hafta siirmts ve bu siire
zarfinda uygulanan dinleme etkinliginde etkilesimsiz dinleme stratejisinden faydalanilmistir.

Arastirmanin ikinci uygulama stireci 25 Kasim ile 30 Aralik 2019 tarihleri arasinda alt1 hafta
siirmiis ve bu silire zarfinda uygulanan dinleme etkinligi sosyal etkilesime dayali simif
ortamlarinda gergeklestirilmistir. Toplamda sekiz hafta siiren arastirma kirk dakikalik on ders
saatini kapsamaktadir.

Ogrencilerle etkilesimsiz olarak gerceklestirilen ve iki hafta siiren ilk uygulamada Cahit
Zarifoglu'nun “Yiirekdede ile Padisah” isimli eserinden faydalanilmistir. Eser 6gretmen
tarafindan égrencilere sesli olarak okunmustur. Ogrencilere dinleme éncesi, dinleme sirasi ve
dinleme sonrasina yonelik herhangi bir soru yoneltilmemistir. Dinleme siiresince sinifta
geleneksel oturma diizeni kullanilmistir. Uygulama bitiminde farkli bir ders saatinde
ogrencilere kitabin icerigine yonelik arastirmacilar tarafindan literatiir derlemesi yapilarak
diizenlenen bir basar1 testi uygulanmistir. Basari testi ¢oktan se¢meli yirmi adet soru
icermektedir ve her bir sorunun dogru cevabi bes puan degerindedir.

Ogrencilerle sosyal etkilesime dayali simif ortamlarinda gerceklestirilen ikinci uygulama alti
hafta siirmiistiir. Olusturulan etkilesimli sinif ortami 6grenci 6grenci, 6grenci grup ve 6grenci
o0gretmen etkilesimine acik bir sekilde 6grencilerin rahat hareket edebilecekleri, karsilikli
goriis ahisverisinde bulunabilecekleri bir yapiya sahiptir. ikinci uygulama siirecinde Ahmet
Umit’e ait “Masal Masal I¢inde” isimli eser kullanilmistir. Eser, alti boliimden olusmaktadir. Her
hafta bir boliimi 6gretmen tarafindan sesli olarak okunmustur. Dinleme siireci etkilesimli sinif
ortamlarina uygun olarak gerceklestirilmistir. Ogrenciler okuma siiresince katihmli dinleme
gerceklestirmis, empati kurmus, canlandirma yapmis, duygu ve diislincelerini arkadaslariyla
paylasmis, olaylarin gelisimi ve sonucuyla ilgili tartismalara katilmistir. Dinleme siirecinde
sinifta u diizeni olusturulmus fakat fikir alisverisi ile tartisma yapildig1 zamanlar 6grencilerin
serbest bir sekilde birbirleriyle etkilesim kurmasina izin verilmistir. Siirecin bitiminde farkl
bir ders saatinde 6grencilere kitabin icerigine yonelik arastirmacilar tarafindan literatir
derlemesi yapilarak diizenlenen bir basar1 testi uygulanmistir. Basar1 testi ¢coktan se¢cmeli
yirmi adet soru icermektedir ve her bir sorunun dogru cevabi bes puan degerindedir.

Verilerin Analizi

Bu calismada verilerin analizinde nitel arastirma ydntemi analiz tiirlerinden igerik analizi
kullanilmistir. Yildirim ve Simsek (2013) icerik analizinde okuyucunun anlayabilmesi icin
birbirine benzer verilerin belirlenen kavram ve temalara gore diizenlenerek yorumlandigini
belirtmektedir.

Arastirmanin nitel verilerini olusturan o6grencilerin arastirma siirecine yonelik duygu ve
diisiinceleri ile gerceklestirilen gozlemler icerik analizi yapilarak incelenmistir. Bu amagla
ogrencilerin duygu ve diisiinceleri ile gézlem verilerinden hareketle olusturulan kod ve
temalar dizenlenerek sunulmustur. Arastirmanin nicel verilerini olusturan 6grencilerin her iki
uygulama siireci sonunda uygulanan basari testleri analiz edilerek 6grencilerin her iki basari
testinden aldiklar1 puanlar, puanlarin ortalamalar ile dogru yanlis yanitlar1 gruplandirilarak
tablolar halinde verilmistir.

Gecerlik ve Giivenirlik

Bu ¢alismada, arastirma siiresince gecerlik ve giivenirlikle ilgili hususlara dikkat edilmigtir.
Merriam (2013) gecerlik ve giivenirligin arastirmanin biitiin siirecini ilgilendiren énemli bir
kaygi oldugunu séylemektedir. Buna gére arastirmanin ¢alisma grubu nitel arastirma amach
ornekleme yontemlerinden secilmis ve secilen c¢alisma grubu ile uzun sitireli etkilesim
kurulmustur. Bu yolla veri toplama siirecinde Kkatilimcilarin rahat hareket etmeleri
saglanmistir. Arastirmada kullanilan gézlem formu arastirmacilar tarafindan gelistirilmis ve
uzman goriisl alinarak son halini almistir.
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BULGULAR
Dokiiman Analizi Yoluyla Elde Edilen Bulgular

Bu boélimde oOgrencilere birinci ve ikinci dinleme etkinligi bitiminde uygulanan basari
testinden, 6grencilerin arastirma siireciyle ilgili paylastiklari duygu ile diislincelerinden elde
edilen veriler yer almaktadir.

Basar1 Testlerinden Elde Edilen Bulgular

Ogrencilerin “Yiirekdede ile Padisah” isimli esere yoénelik uygulanan basar1 testinden elde
edilen veriler asagida Tablo 1’de yer almaktadir

Tablo 1. Ogrencilerin “Yiirekdede ile Padisah” isimli Esere Yonelik Cevaplari, Bagar1 Puanlari
ile Sinif Ortalamasina Iliskin Bilgiler

OGRENCILER

S S &8 S &S &S S S S S S S S
Dogru sayis1 14 15 18 11 13 12 15 11 16 9 11 12 8
Yanlis sayisi 6 5 2 9 7 8 5 9 4 11 9 8 12
Basari puani 70 75 90 55 65 60 75 55 80 45 55 60 40
Sinif ortalamasi 63.46

Tablo 1 incelendiginde; 01 basar testinde yer alan sorularin on dérdiine dogru cevap, altisina
yanlis cevap vermistir. 01 basan testinden 70 puan almistir. 02 basar testinde yer alan
sorularin on besine dogru cevap, besine yanls cevap vermistir. O; basar testinden 75 puan
almistir. O3 basar testinde yer alan sorularin on sekizine dogru cevap, ikisine yanhs cevap
vermistir. O3 basar1 testinden 90 puan almistir. O4basari testinde yer alan sorularin on birine
dogru cevap, dokuzuna yanhs cevap vermistir. 04 basar testinden 55 puan almistir. Os bagari
testinde yer alan sorularin on ligiine dogru cevap, yedisine yanlis cevap vermistir. Os basari
testinden 65 puan almistir. O¢ basari testinde yer alan sorularin on ikisine dogru cevap,
sekizine yanls cevap vermistir. Os basan testinden 60 puan almistir. 0; basan testinde yer
alan sorularin on besine dogru, besine yanlis cevap vermistir. O; basar testinden 75 puan
almustir. Og basari testinde yer alan sorularin on birine dogru, dokuzuna yanlis cevap vermistir.
Og basarn testinden 55 puan almistir. 09 basan testinde yer alan sorularin on altisina dogru,
dérdiine yanhs cevap vermistir. O¢ bagar testinden 80 puan almustur. 010 bagar testinde yer
alan sorularin dokuzuna dogru, on birine yanhs cevap vermistir. O;o basari testinden 45 puan
almistir. 011 basar testinde yer alan sorularin on birine dogru cevap, dokuzuna yanlis cevap
vermistir. O;; basar testinden 55 puan almistir. 012 bagari testinde yer alan sorularin on
ikisine dogru, sekizine yanhs cevap vermistir. O;, basar testinden 60 puan almistir. 013 basari
testinde yer alan sorularin sekizine dogru, on ikisine yanlis cevap vermistir. O3 basar
testinden 40 puan almistir. Sinifin basari testi ortalamasi 63.46 olarak belirlenmistir.

Ogrencilerin “Masal Masal I¢cinde” isimli esere yonelik uygulanan basar testinden elde edilen
veriler asagida Tablo 2’de yer almaktadir:

Tablo 2. Ogrencilerin “Masal Masal Iginde” isimli esere yonelik cevaplar ile basar1 puanlarina
iligkin bilgiler

OGRENCILER
© = & o
=) ¥ 1 OV b ©®© o H = =
QO O QO O O O O =R ~) =R ~)
Dogru sayisi 17 18 20 15 17 16 18 15 19 13 15 15 14
Yanlis sayisi 3 2 0 5 3 4 2 5 1 7 5 5 6
Basar1 puani 85 90 100 75 85 80 90 75 95 65 75 75 70
Sinif ortalamasi 81.53
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Tablo 2 incelendiginde; O; basar testinde yer alan sorularin on yedisine dogru cevap, ii¢iine
yanls cevap vermistir. 01 basar testinden 85 puan almistir. O, basar testinde yer alan
sorularin on sekizine dogru cevap, ikisine yanhs cevap vermistir. O, basar testinden 90 puan
almistir. O3 basan testinde yer alan sorularin tamamina dogru cevap vermistir. O3 basari
testinden 100 puan almistir. O4 basari testinde yer alan sorularin on besine dogru cevap, besine
yanls cevap vermistir. O, basar testinden 75 puan almistir. Os basar testinde yer alan
sorularin on yedisine dogru cevap, iigiine yanhs cevap vermistir. Os basar testinden 85 puan
almistir. O bagar testinde yer alan sorularin on altisina dogru cevap, dérdiine yanhs cevap
vermistir. Os basari testinden 80 puan almustir. 0; basar: testinde yer alan sorularin on
sekizine dogru, ikisine yanlis cevap vermistir. O; bagari testinden 90 puan almistir. Os bagar
testinde yer alan sorularin on begine dogru, besine yanhs cevap vermistir. Og basari testinden
75 puan alm1§t1r Oy basar testinde yer alan sorularin on dokuzuna dogru, birine yanls cevap
vermistir. Oy basari testinden 95 puan almistir. 010 basar testinde yer alan sorularin on iigiine
dogru, yedisine yanhs cevap vermistir. O;o basar1 testinden 65 puan almistir. O;; basari
testinde yer alan sorularin on besine dogru cevap, besine yanlis cevap vermistir. O1; basar
testinden 75 puan almistir. 01, basar testinde yer alan sorularin on besine dogru, besine yanlis
cevap vermistir. O;, basar testinden 75 puan almistir. O13 basar testinde yer alan sorularin on
dérdiine dogru, altisina yanhs cevap vermistir. O;3 basar testinden 70 puan almistir. Sinifin
basari testi ortalamasi 81.53 olarak belirlenmigtir.

Ogrencilerin birinci ve ikinci uygulamadan aldiklar1 bagar1 puanlarinin karsilastirilmasi Sekil
1’de yer almaktadir:

Sekil 1. Ogrencilerin uygulamalardan aldiklar bagar1 puanlarinin gériiniimii

Oort
013
{12
11
f10
03
08
67
06
05
(4
03
0z
61

=3

5 10 15 20 25 30 35 40 45 50 55 60 65 70 V> 80 85 90 95 100

B Birind uygulamaya ait basan puani Ikinci uygulamaya ait basan puani
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Sekil 1 incelendiginde, 0Ogrencilerin birinci uygulamaya ait basari puanlarinin ikinci
uygulamaya ait basar1 puanlarindan diisiik oldugu gériilmektedir. Ogrencilerin tamami
etkilesimli sinif ortamlarinda gerceklestirilen dinleme etkinligi sonunda uygulanan basari
testinden daha yiiksek puanlar almistir. Ogrencilerin birinci uygulamaya ait basar1 puanlarinin
ortalamasi 63.46 bulunurken ikinci uygulamaya ait basar1 puanlarinin ortalamasi ise 81,53
bulunmustur.

Ogrencilerin Siirece Yonelik Duygu ve Diisiincelerinden Elde Edilen Bulgular

Ogrencilerden ikinci uygulama sonrasi aragtirma siireciyle ilgili duygu ve diisiincelerini
paylasmalar1 istenmistir. Bu boliimde o6grencilerin siiregle ilgili paylastiklart duygu ve
diisiincelerinden elde edilen veriler yer almaktadir.

Tablo 3. Ogrencilerin Arastirma Siireciyle ilgili Duygu ve Diisiincelerini iceren Paylasimlari
Ogrenci Duygu ve Diisiinceler Kod Tema
04 “Her masalda farkli bir mesaj veriyor ve biz, giinliik hayatta bize cok
yardimci olacak mesajlari tartisarak ogrendik. Her hafta bir masali
okumak ve bir sonraki masali beklemek ¢cok heyecanli ve eglenceli
oluyordu. Okudugumuz masallar icinde en giizeli ‘Miiezzinin
Anlattiklart’ idi. En ¢cok empati o masalda yaptim.” Tartisma
0 “Her hafta bir boliimiin okunmasindan memnunum. Okudugum
masallar icinde en ¢ok merak ettigim ‘Kor Adamin Anlattiklart’ idi.
Tahmin ¢alismasi yaparken en ¢cok onu merak ettim.” Etkilesimli
03 “Her hafta birinin hikdyesini merak ettigim icin sabirla bekledim. Empati Sinif
Arkadaglarimla stirekli masallart konusuyoruz. ok heyecanli oluyor. Ortaminin
En ¢ok merak ettigim masal “Demircinin Anlattiklart” idi. Avantajlari
Canlandirmasini yaparken ¢ok eglendim.”
04 “Her hafta okunmasi giizel heyecanli bir diger haftayr bekliyoruz. ~Tahmin
Masala baslamadan dénce yaptigimiz tahmin calismalart ¢ok iyiydi.
Miiezzin hayal gériiyor santyordum megerse dyle degilmis.”

Os “Cok heyecanli, ¢ok giizeldi. Tahmin ederken c¢ok eglendik. Hig¢
stkilmadan dinledim. Canlandirmalari yaparken ¢cok eglendik.” Devamlilik
O¢ “Kitabt ¢ok bedendi. Empati yaptigimdan olaylarin icinde kendimi
buldum. Her hafta bir sonrakini beklemek ¢ok heyecanli oluyordu.”
0, “Kitabin icindeki masallara yénelik tahmin yapmamiz ¢cok giizeldi.
‘Kuyumcunun Anlattiklart’ béliimiinii ¢ok sevdim.” fletisim
Os “Daha énce bir kitap hakkinda arkadaslarimla bu kadar uzun
konusmadim. Sapkaciyi canlandirirken duygulandim.”
(o “Persembe giinlerini iple ¢ekiyordum. Cok merak uyandiriciyd.
Kitapla ilgili tartismalar gtizel.” Eglence
O1o “Kitabir sanki yasayarak okuduk. ok eglendim. Kitab1 hep merakla
bekledim.”
Ou1 “Keske hep devam etseydi. Hi¢ stkilmadan dinledim. Okurken
canlandirmamiz ¢ok gtizel oluyordu.” Canlandirma
012 “Tahmin ¢alismasinda bulundugum gruplar ¢ok iyiydi. Kér Adamin
anlattiklarini dinlerken ¢ok eglendik.”
O13 “Kitap hig bitsin istemedim, ders nasil bagladi nasil bitti anlamadim
hi¢. Sanki kitabt okumadik canlandirdik, ¢ok giizeldi.” Merak

Tablo 3 incelendiginde 68rencilerin Tiirkce dersi sosyal etkilesime dayali sinif ortamlarinda
arastirma siireciyle ilgili duygu ve diislincelerinden hareketle tartisma, empati, tahmin,
devamllik, iletisim, eglence, canlandirma ve merak kodlari ile etkilesimli sinif ortaminin
avantajlari temasina ulasilmistir.

Ogrenciler tartisma koduna yonelik olarak “Her masalda farkli bir mesaj veriyor ve biz giinliik
hayatta bize cok yardimci olacak mesajlart tartisarak d6grendik. (01)” ve “Kitapla ilgili
tartismalar giizel. (Oo)” ifadeleriyle okunan masallarda verilen mesajlara ve masalin icerigine
yonelik tartismalar yapildigini, bu tartismalarin giizel oldugunu ve onlara giinliik hayatta
yardim ettigini ifade etmektedir. Ogrenciler empati koduna yonelik “Okudugumuz masallar
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icinde en giizeli ‘Miiezzinin Anlattiklart’ idi. En cok empati o masalda yaptim. (01)” ve “Empati
yaptigimdan olaylarin icinde kendimi buldum. (Os)” diyerek masallarin okunma siirecinde
empati yaptiklarim ve olaylar1 hissettiklerini séylemistir. Ogrenciler tahmin koduna iliskin
“Masala baslamadan énce yaptigimiz tahmin ¢calismalart ¢ok iyiydi. (04)”, “Tahmin ederken ¢ok
eglendik. (0s)”, “Kitabin icindeki masallara yénelik tahmin yapmamiz cok giizeldi. (07)" ve
“Tahmin ¢alismasinda bulundugum gruplar cok iyiydi. (012)” diisiinceleriyle masallara yonelik
yapilan tahmin c¢alismalarini olumlu karsiladiklarini, tahmin yaparken eglendiklerini ve
tahminlerinde grup c¢alismalar yaptiklarimi dile getirmistir. Ogrenciler devamhlik koduna

» oo«

yonelik “Her hafta bir béliimiin okunmasindan memnunum. (02)”, “Her hafta birinin hikdyesini
merak ettigim icin sabirla bekledim. (0s)”, “Her hafta okunmasi giizel heyecanl bir diger haftay
bekliyoruz. (04)” ve “Her hafta bir sonrakini beklemek cok heyecanli oluyordu. (O¢)” goriisleriyle
okunan kitabinin her bir béliimiiniin birer hafta arayla devamlhilik gostererek ilerlemesinden
memnun olduklarini, bu durumun onlarda merak duygusunu canlandirarak sabirsizliga yol
actigim belirtmistir. Iletisim koduna yénelik 6grenciler “Arkadaslarimla siirekli masallari
konusuyoruz. (03)” ve “Daha dénce bir kitap hakkinda arkadaslarimla bu kadar uzun
konusmadim. (Og)” diyerek masallar iizerine konustuklarin1 hatta bu konusmalarin normalden
cok uzun siirdiigiinii ifade etmistir. Eglence koduna iliskin 6grenciler “Cok eglendim. (010)”, “Hi¢
stkilmadan dinledim. (011)” ve “Kér Adamin anlattiklarini dinlerken c¢ok eglendik. (012)”
ifadeleriyle masallar1 dinleme siirecinde ¢ok eglendiklerini ve hi¢ sikilmadiklarini séylemistir.
Canlandirma kodu icin égrenciler “Sapkaciyt canlandirirken duygulandim. (Os)”, “Okurken
canlandirmamiz cok giizel oluyordu. (011)” ve “Sanki kitab1 okumadik canlandirdik, cok giizeldi.
(013)” gorisleriyle masallarin siirecte canlandirilmasinin giizel oldugunu, bazi masallarda
duygusalligin agir bastigini ve canlandirmanin masali yasama hissi olusturdugunu dile
getirmistir. Son olarak merak koduna yonelik 6grenciler “Cok merak uyandiriciydr. (09)” ve
“Kitab1 hep merakla bekledim. (O10)” ciimleleriyle masalin merak duygusu olusturdugunu ve bir
sonraki masalin merakla beklendigini sdylemistir.

Gézlem Yoluyla Elde Edilen Bulgular

Tablo 4. Arastirma sliresince yapilan gézlemin amaci ve boyutlari
Amag: Arastirma siiresince Ogrencilerde goriilen bilissel, duyussal ve psikomotor davranislar1 ortaya
cikarmaktir.
Sorular:
1. Etkilesimsiz gerceklestirilen dinleme etkinliklerinde 6grencilerde gorilen bilissel, duyusal ve psikomotor
davranislar nelerdir?
2. Sosyal etkilesime dayali sinif ortamlarinda etkinlikler siiresince goriilen bilissel, duyusal ve psikomotor
davranislar nelerdir?

Tablo 4 incelendiginde, arastirma siiresince yapilan goézlemlerin amaci ve bu silirecte cevap
aranacak sorularin yer aldigi goriilmektedir. Birinci soruda etkilesimsiz gerceklestirilen
dinleme etkinliklerinde goriilen bilissel, duyusal ve psikomotor davranislarin; ikinci soruda
sosyal etkilesime dayali sinif ortamlarinda gerceklestirilen dinleme etkinliklerinde goriilen
bilissel, duyusal ve psikomotor davranislarin neler olduguna cevap aranmistir.

Ik hafta “Yiirekdede ile Padisah” kitabinin ayni isimli béliimii okunmaya baslanmis ve ders
saatinin sonuna kadar siirdirilmistiir. Yarim kalan boliim ikinci hafta devam ettirilerek “Hz.
Siileyman’la Kirpi” ve “Koyimiize Karlar Yagdi” boliimleriyle birlikte kitap bitirilmistir.
Ogrencilerin ilk iki haftada gerceklestirilen dinleme etkinliginde dersin baslarinda istekli
olduklar1 fakat zamanla sikildiklar1 goriilmistiir. Dersin sonlarina dogru dikkatlerinin dagildigi
ve baska seylerle ugrastiklar1 gézlenmistir. Bu siirecte bazi 6grenciler defterlerine karalamalar
yapmis, bazilari da elinin altinda bulunan nesnelerle ugragsmistir. Ogrencilerin yer yer
esnedikleri, dalgin hale geldigi ve genel uyarilmishk hallerinin diisiik oldugu not edilmistir.
Dersi bitiren zille birlikte 6g8rencilerin ¢ogunlugunun sinifi hizli bir sekilde terk ettigi
gorilmiistiir. Birinci ve ikinci haftada yapilan calismalara yonelik gézlem notlar soyledir:
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Tablo 5. Etkilesimsiz Dinleme Etkinligine Yonelik G6zlem Notlari-1

Tarih Gozlem Notlari Kod Tema

06.11.2019 (1) Ogrenciler ilgiyle takip ediyor. (2) Merakh bakislar var. (3) Soru
sormak isteyenler var. (4) Sasirdilar, siniftan aaa sesleri geliyor. (5) Ders
Ogrenciler hala dikkatli. (6) Ogrenciler yer yer tepkiler vermeye takibi
devam ediyor. (7) Siniftan helal olsun sesleri geliyor. (8) Ogrencilerin
modu diismeye bagsladl. (9) Kalemle oynayanlar var. (10) Kitabi Etkilesimsiz
karalayan, esneyen ogrenciler var. (11) Birka¢ ogrenci disinda dinleme
ogrencilerin ilgisi sénme egiliminde. (12) Tepkisiz bir sekilde
dinliyorlar. (13) Genel uyarilmishk halleri olduk¢a disiik. (14) Duyusal
Birbirine saat soranlar var. (15) Arkada oturan birka¢ 6grenci tepkiler
gozlerini ovusturuyor. (16) Zilin ¢calmasiyla sinifin disar1 ¢ikmasi bir
oldu.

Tablo 5 incelendiginde, 6grencilerin dinleme siirecinde gosterdigi tutum ve davranislardan
hareketle ders takibi ve duyusal tepkiler kodlari ile etkilesimsiz dinleme temasi elde edilmistir.
Ogrencilerin dinleme etkinliginde baslarda merakl, ilgili ve dikkatli olduklar fakat daha sonra
ilgilerinin sonerek tepkisiz kaldiklar1 ve baska seylerle ugrastiklari not edilmistir.

Tablo 6. Etkilesimsiz Dinleme Etkinligine Yonelik G6zlem Notlari-2

Tarih Gozlem Notlari Kod Tema

13.11.2019 (1) Ogrenciler kitaba hemen baglamak istiyor. (2) Diger
metinleri merak ediyorlarmis. (3) Etkilesimsiz dinleme etkinligi
baslad1. (4) Ogrenciler yine ilgiyle takip ediyor. (5) Duyusal tepkiler
geliyor. (6) Kitabin ikinci boliimii 6grencilerin alkislariyla bitti. (7) Son  pers
béliime baglamayla siniftan oley sesleri geldi. (8) Ogrencilerin modu  ¢akibi
diisme egiliminde. (9) Birbirine bakip isaretlesen 6grenciler var. (10) Etkilesimsiz
Sinifta esneyen gozlerini ovusturan 6grenciler var. (11) Dinlenene
yonelik duyusal tepkiler azaldi. (12) Ogrencilerin genel uyariimighik
halleri iyice dustii. (13) Goziini kagiran, disariy1 seyreden 6grenciler
var. (14) Bolimiin sonuna geldik. (15) Kitabin bittigini bazilari
anlamadi. (16) Siniftan alkis sesleri geliyor. (17) Cok giizeldi diyen
ogrenciler var. (18) Uyuklayan 6grenciler var. (19) Zil ¢ald1 ve birkag
0grenci disinda herkes ciktl.

dinleme

Duyusal
tepkiler

Tablo 6 incelendiginde, 68rencilerin dinleme stlirecinde gosterdigi tutum ve davranislardan
hareketle ders takibi ve duyusal tepkiler kodlart ile etkilesimsiz dinleme temasi elde edilmistir.
Ogrencilerin ilk hafta oldugu gibi dinleme etkinligine ilgili ve merakl olduklar, siiregte duyusal
tepkiler verdikleri fakat daha sonra genel uyarilmishik hallerinin diistiigli goriilmiistiir.
Ogrencilerin bazilarinin kitabin bittigini anlamadig1 not edilmistir.

Ugiincii hafta “Masal Masal icinde” isimli kitap okunmaya baslanmis ve giris béliimii
bitirilmistir. Dordiincii hafta “Sapkacinin Anlattiklar1”, besinci hafta “Miiezzinin Anlattiklar1”,
altinal hafta “Demircinin Anlattiklar1”, yedinci hafta “Kuyumcunun Anlattiklar1” ve sekizinci
hafta “Kér Adamin Anlatuklar1”” bolimii okunmustur. Ogrencilerin son alti hafta
gerceklestirilen dinleme etkinliklerinde istekli hallerinin ders boyunca siirdiigii, eglendikleri ve
aktif olarak derse katildiklar1 goriilmiistiir. Dordiincii haftadan itibaren yeni bdliime
baslanmadan her hafta tahmin ¢alismasi yaptirilarak sinifta tartisma ortami olusturulmustur.
Ogrenciler tartigmalara aktif olarak katilm géstermis ve goériislerini aciklamak icin istekli
davranmistir. Tahmin c¢alismalarinda simifta  gruplasmalar olmus ve tahminin
dogrulugu/yanhshg iizerine dinleme ¢alismas: heyecan icerisinde yapilmistir. Ogrencilerden
besinci haftadan itibaren kahramanlarin anlattiklarina yonelik canlandirma calismasi yapilmis
ve her oOgrencinin canlandirma c¢alismasinda katilimci olmasina dikkat edilmistir.
Canlandirmalar égrencilerin keyif almalarimi saglamistir. Ornegin “Kér Adamin Anlattiklart”
boéliimiinde 6grenciler ¢ok eglenmis ve giiliismelerden dolay1 okuma siireci bir siire kesintiye
ugramistir. Besinci haftadan itibaren yapilan bir baska calisma empati iizerine olmus ve
ogrencilerin kahramanlarin durumlarin1 degerlendirmeleri istenmistir. Etkilesimli olarak
gerceklestirilen bu ¢alismalarda simifta etkili bir iletisim siireci yasanmistir. Ogrencilerin
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okunan kitapla ilgili sinif i¢i etkilesim kurmasina zemin hazirlanmis bu sayede siniftaki herkes
strecin aktif bir katilmcisi olmustur. Dersi bitiren zille birlikte 6grencilerin sinifta kalmaya
devam ettikleri ve kendi aralarinda kitap iizerine konusmayi siirdiirdiikleri goézlenmistir. U,
dort, bes, alty, yedi ve sekizinci haftada yapilan ¢alismalara yonelik gézlem notlari séyledir:

Tablo 7. Etkilesimli Dinleme Etkinligine Yonelik Gozlem Notlari-1

Tarih Gozlem Notlari Kod Tema

25.11.2019 (1) Etkilesimli dinleme etkinligine basladik. (2) Ogrenciler ilgiyle takip
ediyor. (3) Yer yer durup soru soruyorum. (4) Parmaklar havada. (5) Ders takibi
Ogrencilerden de sorular geliyor. (6) Ogrenciler heyecanli gériiniiyor.
(7) Sinifta giiliismeler var. (8) Ogrenciler duyusal tepkiler veriyor. (9)
Herkes gayet mutlu. (10) Siniftan ‘Yok artik’ sesi geldi. (11) Dikkatle  Aktif Etkilesimli
dinliyorlar. (12) Masalin devamina yonelik soru soruyorum. (13) katihm dinleme
Birkag¢ 6grenci disinda herkesin parmagi havada. (14) Siiftan ‘Hadi ya’
sesleri geliyor. (15) Ogrencilerin ilgisi hala canl. (16) Masalin devami
icin ‘Yine mi?’ sesleri duyuyorum. (17) Son sayfalardayim, sinif gayet Duyusal
iyi durumda. (18) Sasirdilar, ‘Cok siikiir’ sesleri duyuyorum. (19) tepkiler
Ogrenciler haftay1 merakla bekleyecegini soyliiyor. (20) Zil caldi, simif
kitabi incelemek icin yanima geldi.

Tablo 7 incelendiginde, 6grencilerin dinleme siirecinde gosterdigi tutum ve davranislardan
hareketle ders takibi, aktif katilim ve duyusal tepkiler kodlar ile etkilesimli dinleme temasi
elde edilmistir. Ogrencilerin siirecte ilgili ve dikkatli olduklari, eglendikleri bununla birlikte
dinleme etkinligine aktif katihm gosterdigi not edilmigtir. Ogrencilerin siire¢ boyunca etkilesim
icerisinde girdigi gorilmiistr.

Tablo 8. Etkilesimli Dinleme Etkinligine Yonelik Gézlem Notlari-2

Tarih Gozlem Notlari Kod Tema

02.12.2019 (1) Ogrenciler hazir bir sekilde bekliyor. (2) Vakit kaybetmeden
baslamak istiyorlar. (3) Simif heyecanli ve sabirsiz. (4) Tahmin Aktif
calismasi yapiyoruz. (5) Ogrencilerden yaratici ve farkli fikirler geliyor.  katihm
(6) Katihm ¢ok iyi durumda. (7) Ogrenciler ¢ok istekli. (8) Sinifta
tahminlere yonelik gruplasmalar var. (9) Ogrenciler heyecanla sonucu  Tahmin Etkilesimli
bekliyor. (10) Masala devam edince sinifta oley ve aaa sesleri geliyor. etme dinleme
(11) Ogrencilerin ilgisi ¢ok iyi. (12) Herkes mutlu gériiniiyor. (13)
Masal béliimii bitti. (14) Ogrenciler devam etmek istiyor. (15) Haftaya
devam edecegimi séyledim. (16) Ogrenciler iizgiin. (17) Zil caldi, kendi Duyusal
aralarinda konusmaya basladilar. tepkiler

Tablo 8 incelendiginde, 6grencilerin dinleme silirecinde gosterdigi tutum ve davranislardan
hareketle aktif katilim, tahmin etme ve duyusal tepkiler kodlari ile etkilesimli dinleme temasi
elde edilmistir. Ogrencilerin dinleme etkinligine hazir olduklari, siire¢ boyunca aktif katilim
gosterdikleri ve yapilan tahmin c¢alismasinda her bir 06grencinin goriisiinii belirttigi
gorilmistir.

Tablo 9. Etkilesimli Dinleme Etkinligine Yonelik Gézlem Notlari-3
Gozlem Notlari Kod Tema
(1) Ogrenciler hemen baslasin istiyor. (2) Herkes hazir. (3) Heyecanllar. (4) Tahmin etme
Masalin gelisimine yonelik tahmin c¢alismasi yapiyoruz. (5) Herkes ¢ok
istekli. (6) Goriigler paylasihyor. (7) Katlim ¢ok iyi. (8) Ogrenciler yine
gruplasti. (9) Canlandirma yapacagimizi sdyledim. (10) Sevingle karsiland. Aktif katilim  Etkilesimli
(11) Miiezzini canlandiriyoruz. (12) Ogrenciler keyifli. (13) Sinf dikkatle dinleme
takip ediyor. (14) Masala devam ediyoruz. (15) Siniftan duyusal tepkiler
geliyor. (16) Ogrencilerin ilgisi ¢ok iyi. (17) Béliim bitti. (18) Simf sabirsiz Canlandirma
devam etmeKk istiyor. (19) Zil ¢aldi, 6grenciler masalla ilgili konusuyor.

Tablo 9 incelendiginde, 6grencilerin dinleme stlirecinde gosterdigi tutum ve davranislardan
hareketle tahmin etme, aktif katilim ve canlandirma kodlari ile etkilesimli dinleme temasi elde
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edilmistir. Ogrencilerin siirecin basinda hazir bir sekilde bekledikleri, siire¢c boyunca heyecanl
olduklar1 gérilmiistiir. Ogrencilerin yapilan calismalara aktif katthm gosterdigi ve
canlandirmalarda rol aldig1 not edilmistir.

Tablo 10. Etkilesimli Dinleme Etkinligine Yonelik Gézlem Notlari-4

Tarih Gozlem Notlari Kod Tema

16.12.2019 (1) Ogrenciler hazir bir sekilde bekliyor. (2) Simf sessiz ve Tahmin etme
heyecanli. (3) Tahmin calismas1 yapiyoruz. (4) Ogrencilerden
farkl goriisler geliyor. (5) Siifta tahminlere yonelik giiliismeler
var. (6) Sinifta herkes aktif. (7) Masala basladik. (8) Smif dikkatle —Aktif katihm
takip ediyor. (9) Yer yer sorular soruyorum, katilim ¢ok iyi. (10)
Ogrenciler c¢ok ilgili.(11) Demirci ve kedinin canlandirmasini Etkilesimli
yapiyoruz. (12) Smiftan kahkaha sesleri geliyor. (13) Kedi Canlandirma dinleme
miyavlamas1 yapan dgrenci ¢ok begenildi. (14) Siniftaki herkes
canlandirmada gorev aldi. (15) Egleniyor herkes. (16) Masala Empati yapma
devam ediyoruz. (17) Sonunda siniftan aaa sesleri geldi. (18)
Demircinin tepkisi elestiriliyor. (19) Empati ¢alismasi yapiyoruz.
(20) Ogrenciler goriislerini paylasiliyor. (22) Degerlendirmeler
cok iyi. (22) Masal biterken zil cald1. (23) Ogrenciler tiih sesleri ile
kendi aralarinda konugsmaya basladi.

Tablo 10 incelendiginde, 6grencilerin dinleme siirecinde gosterdigi tutum ve davranislardan
hareketle tahmin etme, aktif katilim, canlandirma ve empati yapma kodlar ile etkilesimli
dinleme temas: elde edilmistir. Ogrencilerin dinleme etkinligine hazir olduklari, tahmin
calismasinin eglenceli bir sekilde gectigi ve katthmin ¢ok iyi oldugu gériilmiistiir. Ogrencilerin
canlandirma ¢alismasinda gorev aldig1 ve empati yaptiklari not edilmistir.

Tablo 11. Etkilesimli Dinleme Etkinligine Yonelik G6zlem Notlari-5
Tarih Gozlem Notlari Kod Tema
23.12.2019 (1) Ogrenciler yine hazirlanmis. (2) Vakit kaybetmeden

basladik. (3) Tahmin yapiyoruz. (4) Herkes s6z hakki Tahmin etme
aldi. (5) Yapilan tahminleri degerlendiriyoruz. (6)
Herkes ilgili. (7) Masala bashyoruz. (8) Sif dikkatle
takip ediyor. (9) Sinifa sessizlik hakim. (10) Aktif katilim
Kuyumcunun ogluyla ilgili empati ¢alismas1 yapiyoruz.
(11) Ogrenciler kizgin. (12) Arkadas dogru secilmeli Etkilesimli
goriisi hakim. (13) Altin yumurtanin ufalanma Canlandirma dinleme
sahnesini canlandiriyoruz. (14) Parmaklar havada. (15)
Ogrenciler bayillan adami cok giizel oynuyor. (16)
Herkesin keyfi yerinde. (17) Ogrenciler cok iyi takip Empati yapma
etmis masall. (18) Masalin sonuna geldik. (19)
Ogrenciler diger ders devam etmek icin 1srar ediyor.
(19) Zil c¢aldi, kendi aralarinda kritik yapmaya
basladilar.

Tablo 11 incelendiginde, 6grencilerin dinleme siirecinde gdsterdigi tutum ve davranislardan
hareketle tahmin etme, aktif katilim, canlandirma ve empati yapma kodlar1 ile etkilesimli
dinleme temas! elde edilmistir. Ogrencilerin vakit kaybina tahammiilii olmadan hemen
etkinlige baslamak istedikleri s6z hakki alarak goriislerini paylastig1 goriilmiistiir. Ogrencilerin
masali ilgiyle takip ettigi, slire¢c boyunca duyusal tepkiler verdigi not edilmistir.
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Tablo 12. Etkilesimli Dinleme Etkinligine Yonelik Go6zlem Notlari-6

Tarih Gozlem Notlari Kod Tema

30.12.2019 (1) Ogrencileri mutsuz gérdiim. (2) Masalin sonuna gelindigi Tahmin
icinmis. (3) Tahminle bashyoruz. (4) Parmaklar havada, gorlisler etme
paylasiliyor. (5) Biitiin 6grenciler goriisiinii paylastl. (6) Masala
basladik. (7) Yer yer giilismeler hakim. (8) Ogrenciler merakli ve
heyecanh goriiniiyor. (9) Kervancinin magaraya girisindeyiz. (10) Aktif katihm
Ogrenciler endiseyle takip ediyor. (11) Empati ¢alismas! yapiyoruz. Etkilesimli
(12) Kimse béyle bir sey yapmazmis. (13) Ogrenciler tedirgin Canlandirma dinleme
ettigini soyliiyor. (14) Kervancinin kér olma animi canlandiriyoruz.
(15) Ogrenciler kendilerinden bir seyler katarak yapiyor. (16)
Herkes egleniyor. (17) Kér adamin ensesine tokat atma sahnesini Empati
canlandinyoruz. (18) Ogrenciler ¢ok mutlu. (19) Goéziinden yas yapma
gelenler var. (20) Masal bitiyoruz. (21) Ogrenciler bittigi icin Gizgiin.
(22) Keske bitmeseydi sesleri geliyor.

Tablo 12 incelendiginde, 6grencilerin dinleme siirecinde gosterdigi tutum ve davranislardan
hareketle tahmin etme, aktif katilim, canlandirma ve empati yapma kodlar ile etkilesimli
dinleme temasi elde edilmistir. Ogrencilerin son hafta oldugu icin iizgiin oldugu fakat yapilan
calismalara aktif katilm gosterdigi, siire¢ boyunca eglendikleri ve goriislerini paylastiklari
gorilmistiir. Canlandirma ve empati ¢calismasinda her 6grencinin fikrilerini beyan ettigi not
edilmistir.

SONUCLAR ve TARTISMA

Bu calismada, “Tiirkce dersi sosyal etkilesime dayall sinif ortamlarinin dgrencilerin dinleme
becerisin gelistirilmesindeki rolii nedir?” sorusuna cevap aranmistir. Sekiz hafta ve toplamda on
ders saati stiren uygulama sonunda 6grencilere uygulanan basari testlerinden alinan sonuglar,
gozlem verileri ile 6grencilerin arastirma siireciyle ilgili duygu ve disiincelerinden hareketle
Tilrkce dersi sosyal etkilesime dayali sinif ortamlarinin 6grencilerin dinleme becerisini
gelistirebilmeleri i¢cin etkinliklere aktif katilimlarina uygun bir zemin sundugu ve 6gretmenin
rehberlik rollinii etkin bir sekilde yapmasini sagladig1 sonucuna varilmistir.

Ogrencilerin dersin aktif bir katihmcis1 oldugu, akranlar1 ve 6gretmeniyle iletisim kurabildigi,
farkli yontem ve teknikleri bir arada kullanabildigi etkilesimli sinif ortamlarinda dinlediklerini
daha iyi anlayabildigi tespit edilmistir. Clnki Ogrenciler etkilesimli sinif ortamlarinda
gerceklestirilen dinleme etkinliklerine yo6nelik uygulanan basar1 testinden daha yiiksek
puanlar almigtir. Ogrencilerin etkilesimsiz gerceklestirilen dinleme etkinliklerinin sonunda
uygulanan basari testinden almis olduklari puanlarin ortalamasi 63.46 bulunurken etkilesimli
siif ortamlarinda gerceklestirilen dinleme etkinliklerinin sonunda uygulanan basari testinden
almis olduklar1 puanlarin ortalamasi 81.53 bulunmustur. Mevcut ortalamalar 6grencilerin
dinlediklerine yonelik sorulara cevap verir kazanimini etkilesimli sinif ortamlarinda daha iyi
kazandigim gostermektedir. Bu durum gozlem verileriyle de ortiismektedir. Ogrencilerin
etkilesimli sinif ortamlarinda gerceklestirilen etkinliklerde stirecin aktif bir katilimcisi oldugu,
yogun olarak 6gretmen ve akran etkilesimi kurdugu, tartismalara katildigi, canlandirmalar
yaptigl, empatiye dayali davranislar sergiledigi ve siire¢ boyunca eglendikleri gozlenmistir.
Ogrencilerin basar testinden aldig1 sonuclar ile gézlem verilerinin yani sira onlarin arastirma
stireciyle ilgili duygu ve diisiincelerinde etkilesimli sinif ortamlarin1 6n plana c¢ikardigi
goriilmektedir. Elde edilen veriler etkilesimli sinif ortamlarinin dinleme becerisini gelistirmeye
ve kazandirmaya zemin olusturdugunu ortaya koymaktadir. Mevcut calisma bu yonleriyle
Gocer ve Garip’in (2020) calismasiyla ortiismektedir. Arastirmacilar yaptiklar1 calismanin
sonucunda etkilesimli sinif ortamlarinin 6grencilerin dinleme becerisinin gelistirilmesine
destek oldugu sonucuna ulasmistir.

Ogrenme ogretme siirecinde etkilesimli 6gretim stratejisinin temel alindifi simiflarda bu
stratejinin dogasi geregi sinif i¢i iletisimin yogunlugu artmakta boylece dinleme ve konusma
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becerisinden aktif olarak yararlanilmaktadir. Arastirma silirecinde etkilesimli simnif
ortamlarinda gergeklestirilen dinleme etkinliklerinde de sinifta yogun bir etkilesim kuruldugu
saptanmistir. Bu durum etkilesimli sinif ortamlarinin dinleme becerisinin kazandirilip
gelistirilmesinde kullanilabilecegini gostermektedir. Cintas Yildiz (2014) yaptig1 calismada
ogrencilerin dinleme becerisinin gelistirilmesinde etkilesimli 6gretim stratejisinin
kullanilabilecegini sdylemektedir. Bu ¢alismada elde edilen bulgular arastirmacinin buldugu
sonugla ortiismektedir. Ogrenciler etkilesimli sinif ortamlarinda gerceklestirilen dinleme
etkinliklerinin sonunda uygulanan basari testinden daha yiiksek puan almistir. Bu siirecte
tutulan gozlem notlarinda da siirekli bir iletisim etkinligi gerceklestirdigi gozlenmistir.
Ogrenciler ayrica etkilesimli sinif ortamlarinda gerceklestirilen dinleme etkinliklerine yonelik
duygu ve diislincelerinde iletisim, canlandirma, tartisma gibi kavramlari 6n plana ¢ikarmistir.

Dil 6greniminde etkilesim dnemli bir etkendir (Wang, 2017). Etkili bir etkilesim 6grencilerin
dil performansim artirabilmektedir (Hanum, 2017). Ogrenciler etkilesimli sinif ortamlarinda
alt1 hafta siiren dinleme stirecine aktif katilim géstermis, canlandirmalar yapmis, tartismalara
katilmis, akranlariyla fikir alisverisi yaparak etkilesim kurmustur. Boylece dinleme
etkinliginde kullanilan kitabin iceriginden hazirlanmis sorulara dogru cevaplar vermistir.
Gocer (2016) yaptig1 calismanin sonucunda dgrencilerin aktif katihimci olduklar etkilesimli
sinif ortamlarinda temel dil becerilerini gelistirme imkéani yakaladigini belirtmektedir. Calisma
bu yoniiyle aragstirmacinin calismasiyla benzerlik géstermektedir.

Dogan (2010) yaptigt calismanin sonucunda dinleme becerisinin egitim yoluyla
gelistirilebilecegini belirtmektedir. Bu arastirmadan elde edilen verilerden 6grencilerin
dinleme becerilerinde ilerleme oldugu anlasilmaktadir. Goriliyor ki dinleme becerisi
gelismeye acik bir beceridir ve etkilesimli sinif ortamlar1 dinleme becerisini gelistirmeye zemin
olusturmaktadir. Bu zemini saglamak icin sinif ortaminin etkilesim kurmaya elverisli bir
sekilde diizenlenmesi gerekmektedir. Bu arastirmada etkilesimli siif ortamlarinda
gerceklestirilen dinleme etkinliklerinde 6grenciler genel olarak u diizeninde ve etkilesim
kurmaya elverisli bir sekilde sinifta oturmuslardir. Epgacan (2013) kalabalik olmayan ve u
diizeninde oturulan simiflarin 6grencilerin dinleme becerisini gelistirmede etkili oldugunu
ifade etmektedir.

Ogrencilerin  etkilesimli siif ortamlarinda gerceklestirilen dinleme etkinliklerinde
canlandirma, tahmin etme ve tartisma gerceklestirirken gruplastiklart gorilmustir.
Ogrencilerin akranlariyla yogun etkilesim kurdugu grup ¢alismalari onlarin is birligi icerisinde
calismalarini béylece dinlediklerini anlayip yorumlamalarini saglamistir. Ogrencilerden O
“Kitapla ilgili tartismalar giizel.”, O1, “Tahmin ¢alismasinda bulundugum gruplar cok iyiydi.” ve
011 “Canlandirmamiz cok giizel oluyordu.” goriisleriyle gerceklestirilen calismalarin iyi ve giizel
oldugunu belirtmektedir. Bu durum 6grencilerin basari testinden yiiksek puanlar almasina
zemin olusturmustur. Rustamovich (2022) calismasinda 6grencilerin dinleme becerilerinin
gelistirilmesinde grup etkinliklerinin yararli oldugunu; Rasulova (2022) akranlarin
ogrencilerin basarilarinda belirleyici bir rolii oldugunu belirtmektedir. Calisma bu yo6niiyle
arastirmacilarin calismalariyla ortiismektedir.

Ogrencilerin duygu ve diisiincelerini aktarmay: 6grenebilmesi ile gercek iletisim durumlarini
deneyimlemesi 6nemli bir kazanim oldugundan sinif etkilesimi 6grenmeyi destekleyen gerekli
ve yararli bir yoldur (KusumaSuci, 2015). Ikinci uygulama siirecinde sinif ortaminin etkilesimli
bir sekilde diizenlenmesi 6grencileri dersin aktif bir pargasi haline getirerek eglenerek
ogrenmelerine zemin olusturmustur. Ogrencilerin arastirma siireciyle ilgili duygu ve
diisiincelerinde eglendikleri, merak unsurunu canl tuttuklari, dinlediklerine yonelik
canlandirma c¢alismasi igerisine girdikleri, yogun bir iletisim kurduklar1 ve grup calismasi
yaptiklari goriilmektedir. Bu husus gozlem verilerine de yansimis 6grenciler ders zili calmasina
ragmen sinifi terk etmeyerek dinledikleri boéliimle ilgili konusmaya devam etmistir. Bu durum
alan yazinda yapilan bazi ¢alismalarla paralellik goéstermektedir. Yapilan ¢alismalarda siniftaki
etkilesimli ortamin derse ilgiyi artirdig1 (Kog, 2006), derse katilimi artirdig1 (Cakmak, 2000) ve
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siniflar1 aktif mekanlar haline getirdigi (Darling-Hammond ve McLaughlin, 1995) ortaya
konmaktadir.

Sonuc olarak etkilesimli sinif ortamlar1 6grencilerin dinledigini anlama yeterligi saglamada
onlara avantajlar saglamaktadir. Ogrencilerin dinlediklerine yonelik sorulara dogru cevap
vermesi, ana fikri belirleyebilmesi, olaylarin gelisimi ve sonucu hakkinda tahminde
bulunabilmesi ve 6gretme siirecinde aktif olarak yer alarak sinifta akranlar1 ve 6gretmen ile
etkilesim kurmasi dinleme becerisinin gelismesinde katkida bulunmaktadir. Etkilesimli sinif
ortamlarinda gerceklestirilen etkinliklerde 68retmenler de etkin bir sekilde siirece rehberlik
yapabilmektedir.

Arastirmada elde edilen bulgular ve bulgulardan hareketle ulasilan sonuglara gore Tiirkce
dersi sosyal etkilesime dayali sinif ortamlarinda dinleme becerilerinin gelistirilmesine yonelik
program uygulayicist 6gretmenlere ve konuyla ilgili arastirma yapacak arastirmacilara su
onerileri sunmak miimkiind{ir:

e Tirkce dersi etkilesimli simf ortamlarinda o6grencilerin dinledigini anlama
becerilerinin gelisim gosterdigi gerceklestirilen gozlemlerden, uygulanan basari
testlerinden, 6grencilerin stiregle ilgili paylastiklart duygu ve disiincelerinden elde
edilen bulgu ile sonuglardan anlasilmaktadir. Buna gore oOgretmenler dinleme
becerisinin gelistirilebilir bir beceri oldugunun bilincinde olarak 6grencilerin dinleme
becerilerini gelistirmek icin derslerinde etkilesimli sinif ortamlarindan yararlanmaldir.

o Tiirkce dersi etkilesimli sinif ortamlarinda 6grencilerin derse aktif katilim gosterdigi,
canlandirmalar yaptig, tartismalara katildig1 ve arkadaslariyla fikir aligverisi yaparak
etkilesim kurdugu boylece dil performansimi artirdig1 gergeklestirilen gozlemlerden,
ogrencilerin siirecle ilgili paylastiklar1 duygu ve dusiincelerinden elde edilen bulgu ile
sonuglardan anlasilmaktadir. Buna gore temel dil becerileri birbirini destekler bir
yapida biitiinlik gosterdigi dikkate alinarak o6grencilerin temel dil becerilerinin
gelistirilmesinde etkilesimli sinif ortamlarindan faydalanilmalidir.

o Tiirkce dersi etkilesimli sinif ortamlar1 6grencilerin derste eglenerek 6grenmelerine
olanak tanidig1 gerceklestirilen gdzlemlerden, 6grencilerin siirecle ilgili paylastiklari
duygu ve diisiincelerinden elde edilen bulgu ile sonuglardan anlasilmaktadir. Buna gore
ogrencilerin eglenerek 6grenmelerine imkan tanimak icin etkilesimli sinif ortamlari
kullanilmalhdir.
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Abstract

Listening skills are an important part of the communication process and are a skill that individuals will
use throughout their lives. It is important for teachers to be a guide and model for students in the
process of acquiring and developing listening skills; to encourage them to use skills effectively with
various activities in and out of the classroom, to increase their awareness. In this study, the role of
listening activities performed in classroom environments based on social interaction in the Turkish
language course is emphasized in improving the listening skills of students. The research was carried
out during reading time with students studying in the first grade of a secondary school in Ankara
province. In the research, the first application lasted for two weeks and the non-interactive listening
strategy was used in the listening activity. The second application period of the research lasted for six
weeks and the listening activity was carried out in classroom environments based on social interaction.
In the research, document review and observation techniques were used within the framework of
qualitative research method. The obtained data were analyzed using content analysis technique. As a
result of the research, it was concluded that classroom environments based on social interaction in
Turkish lessons provide a suitable ground for students' active participation in activities so that they can
improve their listening skills and enable the teacher to perform the role of guidance effectively.

Keywords: Turkish lesson, interactive classroom environments, listening skill

INTRODUCTION

“Language is a magical entity that is so versatile that we can't think of it all at once, and which
has other qualities when viewed from different angles, and whose secrets we still cannot solve
even today” (Aksan, 2007, p. 11). Language is a bridge that provides communication between
people; it is a tool used to convey feelings, thoughts, dreams, and impressions. Language has an
important place in communicating, interacting, and expressing feelings and thoughts (Giines,
2011). The main task of language is to ensure that communication takes place because
communication is not possible without the language (Yal¢in and Sengiil, 2007).

The need to share the feelings and thoughts of a person who is a social being has made
communication an important element of life (Baymur, 1990). Giines (2014) states that people
spend an average of 12 hours a day communicating. In order to start and maintain the
communication process, listening, speaking, reading, and writing are resorted to from the basic
language skills. According to Maden and Durukan (2011), the listening ability has special
importance due to the frequency of its use and its innate nature.

“Listening/monitoring is the first skill acquired by an individual” (Kaplan, 2021, p. 629).
Individuals use the listening skill that they begin to gain in the womb to understand their
surroundings until they start talking (Melanhoglu, 2012). According to studies, it is known that
50% - 80% of people's days are spent communicating, and listening accounts for 45% of this
(Nalinci, 2000). In this context, the acquisition of listening skills is very important for effective
communication (Maden, 2010). Dogan (2010) states that one should definitely improve their
listening skills because it is the most frequently applied language skill in daily life. And as for
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Mackay (1997), he states that listening is the key to success and learning and that the way to
succeed in this regard is to be a good listener. It seems that listening skills are an important
element in the communication process.

Some of the information in the literature about listening skill and the place of listening in
communication are as follows: “Listening is a complex process carried out in our ears and
brains in order to hear, understand and configure in the mind the audible stimuli such as
sound, music, noise, and speech” (Glines, 2017, p. 83). “Listening is a communication method
that requires the listener to understand, interpret and evaluate what they hear” (Sherma,
2011, p. 13). “Listening, which is the basis of effective communication, is expressed as hearing
verbal messages and reacting by giving meaning to what is heard” (Goger and Cayli, 2019, p.
458). Listening is a receptive skill that increases awareness of the language (Renukadevi,
2014).

The Turkish Course Curriculum (2019) aims to improve students' listening skills. Because
since students spend most of their time listening to their teachers, the education process is
based on listening skills (Giang, 2022). Accordingly, the Turkish Course Curriculum (2019)
starts the literacy preparation with listening training activities and includes studies to improve
listening skills until the end of secondary school in order to ensure that listening skills are used
effectively and efficiently. In this context, there are eight themes in the Turkish textbooks,
consisting of four texts at each grade level and a listening/monitoring text in each theme.

Listening skill is a developable skill (Dogan, 2007; Erdem and Erdem, 2015). Maden and
Durukan (2011) point out the necessity of the educational process in the acquisition of
listening skills. Gogcer (2007) points out the importance of in- and out-of-class activities in
providing the students with listening skills having a cognitive, sensory, and psychomotor
dimension. Accordingly, all teachers, especially classroom teachers at the elementary school
level and Turkish teachers at the secondary school level have important roles in developing the
listening skills of students. Kurudayioglu and Kana (2013) state that teachers should be models
for students about listening; Aytan (2011) states that teachers should exhibit behaviors aimed
at eliminating the prejudices of students about the listening skill. Sherma (2011) states that
teachers should raise awareness about listening and help the students manage the
communication process by teaching them listening strategies. Accordingly, teachers should be
a model for students in the process of acquiring and developing listening skills, encouraging
them, and raising awareness by doing various activities. In this context, it is important to
regulate the learning environment. In this study, the role of listening activities performed in
Turkish course classroom environments that are based on the social interaction on which an
interactive teaching strategy is based on was investigated in terms of improving the listening
skills of students.

The interactive teaching strategy is a strategy that increases classroom interaction by
prioritizing communication during the learning-teaching process. "The interactive teaching
strategy is a strategy in which the student actively supports his/her own learning in the
process, as well as the development of his/her friends by interacting with them” (Cintas Yildiz,
2015, p. 16). According to Taspinar and Aticl (2002), the interactive teaching strategy is a
strategy that prioritizes the development of social skills and abilities and is largely based on
discussion and sharing between participants. As can be seen from the explanations given, the
interactive teaching strategy activates students in the learning process, increases classroom
participation, and makes communication possible.

In interactive classroom environments where the interactive teaching strategy is based,
students provide some social, sensory, and psychomotor advantages in the learning process.
Gocer (2018) states that students discover their strengths and weaknesses in interactive
classroom environments, and they can demonstrate their interests and abilities. According to
Acikg6z (2002), social interaction forms the basis of learning. Murtiningrum (2009) states that
social interaction improves language skills. Liu (2017) states that students improve their
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language proficiency through social interaction. Yildiz (2014) states that social interaction
encourages students to think, make comments on what has been learned, and make decisions
about the learning process, and Koc¢ (2006) states that the interactions established in the
learning process have an impact on lasting and meaningful learning. Vygotsky (1962)
emphasizes that social interaction has a decisive role in learning.

In the literature review, it is seen that there are a limited number of studies on the use of
interactive teaching strategy in the development of basic language skills. Gécer and Garip
(2020) concluded in their study that interactive classroom environments improve students'
speaking skills and support the development of listening skills. In his study, Cintas Yildiz
(2015) concluded that the use of interactive teaching strategy improves students' effective
speaking skills. In his study, Wulandari (2018) states that the teacher should interact with the
students in order for them to speak actively in the classroom. Hanum (2017) states that
students' language performance can be increased through interaction. Gocer (2016) states that
the assets determined in Turkish education are better gained in interactive classroom
environments. And as for Kog (2006), he states that students like interactive lessons and enjoy
the lesson.

The Aim of the Study

The aim of this study is to investigate the role of Turkish course classroom environments that
are based on social interaction in improving students' listening skills. As stated above, listening
skill, which is an important element of the communication process, is a skill that individuals
acquire first, and frequently apply in daily life, and it can be developed. Interactive classroom
environments facilitate in-class communication by making students active in the learning
process. Accordingly, it is thought that the advantages of interactive classroom environments
will form the basis for the development of students' listening skills. For this reason, in this
study, the answer to the question "What is the role of Turkish course classroom environments
that are based on social interaction in the development of students' listening skills?" has been
sought.

METHOD

In this study, the mixed method was used. Fraenkel, Wallen, and Hyun (2011) state that
quantitative and qualitative data are combined in the mixed method. In the study, qualitative
research was preferred as the main method, and quantitative research was preferred as the
supportive and confirmatory method. Rossman and Wilson (1991) note that the data obtained
by qualitative and quantitative methods in the mixed method can support and confirm each
other, and a new study can be started based on the data.

Qualitative research can be defined as a research in which qualitative data collection methods
such as observation, interview, and document analysis are used, and a qualitative process is
followed to reveal perceptions and events in a natural environment and in a realistic and
holistic manner” (Yildirnm and Simsek, 2013, p. 45). Quantitative research examines the
relationship between variables that can be analyzed through statistical and graphical
techniques that can be measured numerically (Saunders, Lewis, & Thornhill, 2019). In this
research, a qualitative process was followed in the process of improving the listening skills of
the students in making observations and analyzing the documents obtained in the process in
the practices carried out in the Turkish course classroom environments that are based on
social interaction. In addition, a quantitative process was carried out in the analysis of the data
obtained from the achievement tests applied at the end of the students' interactive and non-
interactive listening studies.
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Study Group

In this study, convenience sampling was preferred among the purposeful sampling types of the
quantitative research method. Convenience sampling facilitates the research and allows the
research to be carried out quickly (Yildirim & Simsek, 2013). The study group of the research
consists of 13 students studying in the first grade of a secondary school in Ankara. In the
analysis of the data, the students were coded as S1, S2, S3... and so on.

Data Collection Tools

In this study, achievement tests, document analysis, and observation technique were used in
the data collection.

Achievement Test

Achievement test allows for measuring the success of students in a subject, chapter, or course
(Metin, 2014). In this study, an achievement test was applied to the students after the first and
second implementation processes. The achievement tests were developed by the researchers
by conducting the literature review. The developed achievement tests consist of 20 multiple-
choice questions. The correct answer to each question is worth 5 points.

Document Analysis

“Document analysis includes the analysis of written materials containing information about
the phenomenon or events that are intended to be investigated” (Yildirim and Simsek, 2013, p.
217). After the completion of the implementations, the researchers obtained the data by
examining the feelings and thoughts of the students about the research process expressed in
writing.

Observation

“Observation is a method used to define the behavior occurring in any environment or
institution in detail” (Yildirim & Simsek, 2013, p. 200). The observation form used during the
implementation process in the research was developed by the researchers and prepared with
the opinions of two experts in the field of Turkish education. The activities in the Turkish
course classroom environments that are based on social interaction, which lasted eight weeks
in total, were observed by the researchers and at the end of the application, the data were
processed into the observation form without wasting time.

Process

This research was carried out during reading time with the students studying in the first grade
of a secondary school in Ankara between November 6, 2019, and December 30, 2019. In the
research, the first implementation lasted for two weeks between November 6 and November
13, 2019, and the non-interactive listening strategy was used in the listening activity applied
during this period.

The second implementation period of the research lasted for six weeks between November 25,
2019, and December 30, 2019, and the listening activity applied during this period was carried
out in classroom environments that are based on social interaction. The research, which lasts
for eight weeks in total, covers ten forty-minutes course hours.

Data Analysis

In this study, content analysis, one of the qualitative research method analysis types, was used
in the data analysis. Yildirim and Simsek (2013) state that in content analysis, similar data are
arranged and interpreted according to the determined concepts and themes so that the reader
can understand them.

The observations which form the qualitative data of the research and made by the feelings and
thoughts of the students are analyzed using content analysis. For this purpose, the codes and
themes that are created based on the feelings and thoughts of the students were arranged and
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presented. The achievement tests of the students who compose the quantitative data of the
research, applied at the end of both implementation processes, were analyzed and the scores
of the students from both achievement tests were given in tables by grouping the averages of
the scores and the true-false answers.

Validity and Reliability

In this study, attention was paid to the issues related to validity and reliability during the
research. Merriam (2013) states that validity and reliability are important concerns involving
the whole process of the research. Accordingly, the study group of the research was selected
from the purposeful sampling methods of the qualitative research and a long-term interaction
was established with the selected study group. Thus, the participants were able to act more
comfortably during the data collection process. The observation form used in the research was
developed by the researchers and took its final form by taking expert opinion.

FINDINGS
Findings Obtained Through Document Analysis

In this section, there are data obtained from the achievement test applied to the students at the
end of the first and second listening activities, and the feelings and thoughts that the students
shared about the research process.

Findings Obtained from Achievement Tests

The data obtained from the students' success test applied for the work titled "Yiikekdede ile
Padisah" are listed in Table 1 below:

Table 1. Students' Answers to the Work Entitled” Yiirekdede ile Padisah", Information
About Their Success Scores and Grade Point Average

Students
I A A A A A A -
Correct answers 14 15 18 11 13 12 15 11 16 9 11 12 8
Incorrect answers 6 5 2 9 7 8 5 9 4 11 9 8 12
Achievement score 70 75 90 55 65 60 75 55 80 45 55 60 40

The Average of the class 63.46

When Table 1 is examined; Si gave correct answers to fourteen of the questions in the
achievement test and incorrect answers to six of them. S; got 70 points from the achievement
test. Sz gave correct answers to fifteen of the questions in the achievement test and incorrect
answers to five of them. S; got 75 points from the achievement test. S; gave correct answers to
eighteen of the questions in the achievement test and incorrect answers to two of them. Sz got
90 points from the achievement test. S4 gave correct answers to eleven of the questions in the
achievement test and incorrect answers to nine of them. S4 got 55 points from the achievement
test. Ss gave correct answers to thirteen of the questions in the achievement test and incorrect
answers to seven of them. S5 got 65 points from the achievement test. S¢ gave correct answers
to twelve of the questions in the achievement test and incorrect answers to eight. S¢ got 60
points from the achievement test. S; gave correct answers to fifteen of the questions in the
achievement test and incorrectly to five of them. Sy got 75 points from the achievement test. Sg
gave correct answers to eleven of the questions in the achievement test and incorrect answers
to nine of them. Sg got 55 points from the achievement test. So answered sixteen of the
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questions in the achievement test correctly and four of them incorrectly. Sg got 80 points from
the achievement test. S1o gave correct answers to nine of the questions in the achievement test
and incorrectly to eleven. S1o got 45 points from the achievement test. S11 gave correct answers
to eleven of the questions in the achievement test and incorrect answers to nine of them. Si1
got 55 points from the achievement test. S, gave correct answers to twelve of the questions in
the achievement test and incorrectly to eight. S12 got 60 points from the achievement test. Si3
gave correct answers to eight of the questions in the achievement test and incorrectly to
twelve of them. Si3 got 40 points from the achievement test. The achievement test average of
the students was determined as 63.46.

The data obtained from the success test applied for the work titled "Masal Masal icinde" are
listed in Table 2 below:

Table 2. Information on the students' answers to the work title "Masala Masal i¢inde" and their
achievements scores

Students
Correct answers 17 18 20 15 17 16 18 15 19 13 15 15 14
Incorrect answers 3 2 0 5 3 4 2 5 1 7 5 5 6
Achievement score 85 90 100 75 85 80 90 75 95 65 75 75 70

The average of the class 81.53

When Table 2 is examined, seventeen of the questions in the S; success test were answered
correctly and three were answered incorrectly. He received 85 points from the S; achievement
test. Eighteen of the questions in the S; success test were answered correctly and two were
answered incorrectly. He received 90 points from the S, achievement test. S answered all the
questions in the success test correctly. He received 100 points from the S3 achievement test.
Fifteen of the questions in the S4 success test were answered correctly and five were answered
incorrectly. He received 75 points from the S; achievement test. Seventeen of the questions in
the Ss success test were answered correctly and three were answered incorrectly. He received
85 points from the S5 achievement test. Sixteen of the questions in the S¢ success test were
answered correctly and four were answered incorrectly. He received 80 points from the S¢
achievement test. Sy answered eighteen of the questions in the success test correctly and two
incorrectly. He received 90 points from the S; achievement test. Sg answered fifteen of the
questions in the success test correctly and five incorrectly. He received 75 points from 18
achievement tests. So answered nineteen of the questions in the success test correctly and one
incorrectly. He received 95 points from 99 achievement tests. Sio answered thirteen of the
questions in the success test correctly and seven incorrectly. He received 65 points from the S1o
achievement test. Fifteen of the questions in the S11 success test were answered correctly and
five were answered incorrectly. He received 75 points from the Si; achievement test. Si2
answered fifteen of the questions in the success test correctly and five incorrectly. He received
75 points from the Si; achievement test. S13 answered fourteen of the questions in the success
test correctly and six of them incorrectly. He received 70 points from the S13 achievement test.
The average success test score of the class was determined as 81,53.

The comparison of the achievement scores of the students from the first and second
application is given in Figure 1:
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Figure 1. Comparison of the scores from the achievement test
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When Figure 1 is examined, it is seen that the achievement scores of the students for the first
implementation are lower than the success scores for the second implementation. All of the
students got higher scores from the achievement test applied at the end of the listening activity
carried out in interactive classroom environments. While the average of the students'
achievement scores of the first implementation was 63.46, the average of the success scores of
the second implementation was 81,53.

Findings Obtained from Students' Emotions and Thoughts Regarding the Process
After the second implementation, the students were asked to share their feelings and thoughts

about the research process. In this section, there are data obtained from the feelings and
thoughts shared by the students about the process.
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Table 3. Shares of Students Containing Their Emotions and Thoughts about the Research
Process

Student Emotions and Thoughts Code Thema
s

S1 "Each fairy tale gives a different message and we learned by

discussing the messages that will help us a lot in our daily life. It was

very exciting and fun to read a fairy tale every week and wait for the

next one. Among the fairy tales we read the most beautiful was Discussion

'Miiezzinin Anlattiklari'. | empathized the most in that fairy tale.”
S2 “I am glad that one chapter is read each week. Among the fairy tales |

read, the one I was most curious about was 'Kér Adamin Anlattiklart'.

I was most curious about him when I was doing the estimation work.” Empathy
S3 “I've been waiting patiently, wondering about someone's story every

week. My friends and I talk about fairy tales all the time. It's very

exciting. The tale I was most curious about was “Demircinin

Anlattiklart”. I had a lot of fun doing his animation.” Guessing
Sa “We are waiting for another exciting week that is nice to read every

week. The forecasting work we did before starting the tale was very

good. | thought the muezzin was dreaming, but it turns out he

wasn't.” Continuity Advantages
Ss “It was so exciting, so beautiful. We had so much fun guessing. | of
listened without getting bored. We had a lot of fun doing the Interactive
animations.” Classroom
Se “I really liked the book. I found myself in the middle of things because ~Communication Environment
I empathized. It was so exciting to wait for the next one every week.”
S7 “It was very nice of us to guess about the fairy tales in the book. |
really liked the 'Kuyumcunun Anlattiklart”.
Ss “I've never talked this long with my friends about a book before. I got ~Fun
emotional playing the Hatter.”
So “I've been looking forward to Thursdays. It was very intriguing.
Discussions about the book are good.”
S10 "We read the book as if we were living. I've had a lot of fun. I've Animation
always been looking forward to the book.”
S11 “I wish it would always go on. I listened without getting bored. It was
very nice to portray it when we were reading.”
S12 “The groups I worked with were very good. We had so much fun Curiosity
listening to ‘Kér Adamin Anlattiklart’. ”
S13 “I never wanted the book to end, I never understood how the lesson

started and how it ended. It was like we were animating the book
instead of reading it, it was so beautiful.”

When Table 3 is examined, the theme of discussion, empathy, prediction, continuity,
communication, entertainment, animation, curiosity codes and the advantages of an interactive
classroom environment was reached from the feelings and thoughts of the students about the
research process.

Regarding the discussion code, the students "Give a different message in each fairy tale, and we
learned it by discussing messages that will help us a lot in everyday life. (S1)“ and "Discussions
about the book are good. (S9)". Accordingly, students say that discussions have been held
about the content of the fairy tale, and discussions have helped them in everyday life.
According to the empathy code the students said, "The most beautiful fairy tales we read was
'What the Muezzin Tells'. | made the most empathy in that fairy tale. (S1)" and "I found myself
in the events because I empathized. (56)”. The students said that they empathized and felt the
events during the reading process of the tales. Regarding the prediction code, the students said,
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“The predictions we did before starting the tale were very good. (T4)”, “We had a lot of fun
estimating. (T5)”, “It was very nice that we made predictions about the tales in the book. (T7)”
and “The groups I worked with in the estimation study were very good. (T12)”. The students
stated that they welcomed the estimation studies for fairy tales, they had fun while estimating,
and they did group work in their estimations. Regarding the continuity code, the students said,
“I am satisfied that a chapter is read every week. (§2)”, “Because I was curious about
someone's story every week, I waited patiently. (S3)”, “We are looking forward to another
exciting week, which is good to read every week. (S4)” and “It was very exciting to wait for the
next one every week. (56)”. The students stated that they were satisfied with the progress of
each chapter of the book they read, with a one-week interval, and that this situation stimulated
their sense of curiosity and caused impatience. Regarding the communication code the
students said, “We always talk about fairy tales with my friends. (S3)” and “I have never talked
to my friends this long about a book before. (S8)". Students stated that they talked about fairy
tales and that these conversations took longer than normal. Regarding the entertainment code,
the students said, “I had a lot of fun. (T10)”, “I listened without getting bored. (T11)” and “We
had a lot of fun listening to ‘Kér Adamin Anlattiklarr’. (T12)”. The students said that they had a
lot of fun while listening to the tales and they were never bored. For the animation code, the
students said, “I got emotional while playing the Hatter. (S8)”, “It was very nice when we
played it while we were reading. (S11)” and “As if we did not read the book, we revived it, it
was very nice. (S13)”. The students stated that it is nice to portray the fairy tales in the process,
and that the emotionality predominates in some of the fairy tales. Finally, the students for the
curiosity code said, “It was very interesting. (S9)” and “I always waited for the book with
curiosity. (S10)”. The students said that the fairy tale creates a sense of wonder and that the
next tale is eagerly awaited.

Findings Obtained Through Observation

Table 4. The purpose and dimensions of the observation made during the research
Purpose: To reveal the cognitive, affective and psychomotor behaviors observed in students during the
research.
Questions:
1. What are the cognitive, sensory and psychomotor behaviors observed in students in non-interactive listening
activities?
2. What are the cognitive, sensory and psychomotor behaviors observed during activities in classroom
environments based on social interaction?

When Table 4 is examined, it is seen that the purpose of the observations made during the
research and the questions to be answered in this process are included. In the first question,
cognitive, sensory and psychomotor behaviors seen in non-interactive listening activities; In
the second question, an answer was sought for the cognitive, sensory and psychomotor
behaviors observed in listening activities performed in classroom environments based on
social interaction.

In the first week, the chapter of the book "Yiirekdede ile Padisah"” with the same name was
started to be read and continued until the end of the lesson. The unfinished section was
continued in the second week and the book was finished. It was observed that the students
were enthusiastic at the beginning of the lesson in the listening activity carried out in the first
two weeks, but they got bored over time. Towards the end of the lesson, it was observed that
their attention was distracted and they were busy with other things. In this process, some
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students made scribbles in their notebooks, and some of them dealt with the objects at hand. It
has been noted that the students sometimes yawn, become distracted and their general arousal
is low. It was observed that the majority of the students left the classroom quickly with the bell
ending the lesson. The observation notes for the work done in the first and second weeks are
as follows:

Table 5. Observation Notes for the Non-Interactive Listening Activity-1

Date Observation Notes Code Thema

06.11.2019 (1) Students are following with interest. (2) There are curious looks.
(3) There are those who want to ask questions. (4) They were Course
surprised, aaa sounds are coming from the classroom. (5) The follow-up
students are still careful. (6) Students continue to give reactions from
time to time. (7) The sounds of good luck come from the classroom. Non-
(8) Students' mood began to fall. (9) There are those who play with interactive
the pen. (10) There are students who scribble the book and yawn. Emotional listening
(11) Except for a few students, the interest of the students tends to responses
fade. (12) They listen indifferently. (13) Their general arousal states
are quite low. (14) There are those who ask each other for hours. (15)
A few students sitting in the back are rubbing their eyes. (16) When
the bell rang, the class went out.

When Table 5 is examined, based on the attitudes and behaviors of the students during the
listening process, the theme of non-interactive listening was obtained with the codes of course
follow-up and emotional reactions. It was noted that the students were curious, interested, and
attentive at first in the listening activity, but then their interest faded and they remained
unresponsive and engaged in other things.

Table 6. Observation Notes for the Non-Interactive Listening Activity-2

Dates Observation Notes Code Thema
13.11.2019 (1) Students want to start the book right away. (2) They were curious

about other texts. (3) Non-interactive listening activity started. (4)

Students are still following with interest. (5) Sensory reactions are

coming. (6) The second part of the book ended with the applause of Course

the students. (7) At the beginning of the last episode, there were follow-up

noises from the classroom. (8) Students tend to fall in mood. (9) There Non-
are students looking at each other and pointing. (10) There are interactive
students in the classroom who are yawning and rubbing their eyes. listening

(11) Sensory responses to what is heard decreased. (12) The general Emotional
arousal states of the students decreased. (13) There are students who responses
look away and look outside. (14) We have come to the end of the

chapter. (15) Some did not realize that the book was finished. (16)

Applause sounds from the class. (17) There are students who say it

was very beautiful. (18) There are students napping. (19) The bell

rang and all but a few students left.

When Table 6 is examined, based on the attitudes and behaviors shown by the students during
the listening process, lesson tracking and emonational responses codes and non-interactive
listening contact were obtained. It was observed that the students were interested and curious
about the listening activity as in the first week, they gave sensory responses in the process, but
then their general state of arousal decreased. It has been noted that some of the students did
not understand that the book was finished.

In the third week, the book titled "Masal Masal i(;inde" was started to be read and the
introduction was completed. Then one chapter was completed each week. In the listening
activities carried out in the last six weeks, it was observed that the students' willingness
continued throughout the lesson, they had fun and actively participated in the lesson. Starting
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from the fourth week, a discussion environment was created in the classroom by making
predictions every week before starting the new section. Students actively participated in the
discussions and were willing to express their views. In the prediction studies, there were
groupings in the class and the listening study on the correctness/falseness of the prediction
was done in excitement. From the fifth week onwards, the students were animated about what
the heroes told, and attention was paid to the participation of each student in the animation.
The animations allowed the students to enjoy. Another study from the fifth week was on
empathy and students were asked to evaluate the status of the heroes. In these interactive
studies, an effective communication process was experienced in the classroom. The ground
was prepared for the students to interact in the classroom about the book read, so everyone in
the class became an active participant in the process. It was observed that the students
continued to stay in the classroom with the bell ringing the end of the lesson and continued to
talk among themselves about the book. Observation notes for the work done in weeks three,
four, five, six, seven and eight are as follows:

Table 7. Observation Notes for Interactive Listening Activity-1

Date Observation Notes Code Thema
25.11.2019 (1) We started the interactive listening activity. (2) Students follow
with interest. (3) From time to time I stop and ask questions. (4) Course follow-
Fingers in the air. (5) Questions are also coming from the students. up
(6) The students seem excited. (7) There is laughter in the
classroom. (8) Students give sensory responses. (9) Everyone is
very happy. (10) 'No more' sound came from the classroom. (11) Active Interactive
They listen carefully. (12) I am asking questions about the participation listening
continuation of the tale. (13) Everyone has their finger in the air
except for a few students. (14) 'Come on' sounds come from the
classroom. (15) Student interest is still alive. (16) I'm on the last Emotional
pages, the class is doing just fine. (17) They were surprised, I hear responses

'Thank God' voices. (18) Students say that they will look forward to
the week. (19) The bell rang, the class came to me to study the
book.

When Table 7 is examined, the codes of following the lesson, active participation and
emotional reactions were obtained based on the attitudes and behaviors of the students during
the listening process. The interactive listening theme has been reached. It was noted that the
students were interested and careful in the process, had fun, and actively participated in the
listening activity. It was observed that students interacted throughout the process.

Table 8. Observation Notes for Interactive Listening Activity-2

Date Observation Notes Code Thema
02.12.2019 (1) Students are ready and waiting. (2) They want to start without
wasting time. (3) The class is excited and impatient. (4) We are Course follow-
doing estimation work. (5) Creative and different ideas come from Up
students. (6) Participation is very good. (7) Students are very
enthusiastic. (8) There are groupings for predictions in the Active Interactive
classroom. (9) Students eagerly await the result. (10) When the tale participation listening
continues, oley and aaa sounds are heard in the classroom. (11)
Students' interest is very good. (12) Everyone seems happy. (13) Emotional
The fairy tale part is over. (14) The students want to continue. (15) responses

[ said I would continue next week. (16) The students are upset. (17)
The bell rang, and they began to talk among themselves.

When Table 8 is examined, active participation, estimation and sensory reactions codes and
interactive listening theme were obtained based on the attitudes and behaviors of the students
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during the listening process. It was observed that the students were ready for the listening
activity, actively participated throughout the process, and each student expressed their
opinion in the estimation study.

Table 9. Observation Notes for the Interactive Listening Activity-3

Observation Notes Code Thema
(1) Students want to start right away. (2) Everyone is ready. (3) They are
excited. (4) We are making predictions for the development of the fairy tale. Guessing
(5) Everyone is very enthusiastic. (6) Opinions are shared. (7) Participation
is very good. (8) The students grouped together again. (9) I said we were
going to reenact. (10) Received with joy. (11) We animation the muezzin. Active Interactive
(12) Students are enjoyable. (13) The class is watching carefully. (14) We participation |istening
continue with the table. (15) There are sensory reactions from the
classroom. (16) Student interest is very good. (17) Chapter is over. (18) The
Animation

class impatiently wants to continue. (19) The bell rang, the students are

talking about the fairy tale.

When Table 9 is examined, the theme of interactive listening was obtained with the codes of
estimation, active participation and animation based on the attitudes and behaviors of the
students during the listening process. It was observed that the students were ready at the
beginning of the process and were excited throughout the process. It was noted that the
students actively participated in the studies and took part in the animations.

Table 10. Observation Notes for Interactive Listening Activity-4

Date Observation Notes Code Thema
16.12.2019 (1) Students are waiting ready. (2) The class is quiet and excited.

(3) We are doing guess work. (4) Different opinions come from Guessing

students. (5) There is laughter in the classroom for predictions.

(6) Everyone is active in the classroom. (7) We started the tale. (8)

The class is following carefully. (9) I ask questions from place to  Active Interactive

place, the attendance is very good. (10) Students are very Pparticipation listening

interested.(11) We are doing the animation of the blacksmith and

the cat. (12) Laughter sounds from the classroom. (13) The

student who made the cat meow was very appreciated. (14) Animation

Everyone in the class took part in the animation. (15) Everyone is

having fun. (16) We continue the tale. (17) Finally, aaa sounds

Empathy

came from the classroom. (18) The reaction of the blacksmith is
criticized. (19) We are doing empathy work. (20) Students share
their opinions. (22) The reviews are very good. (22) While the tale
was ending, the bell rang. (23) The students began to talk among
themselves.

When Table 10 is examined, the codes of estimation, active participation, animation and
empathy were obtained based on the attitudes and behaviors of the students during the
listening process. The interactive listening theme has been reached. It was seen that the
students were ready for the listening activity, the guess work was fun and the participation
was very good. It was noted that the students took part in the role play and showed empathy.
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Table 11. Observation Notes for the Interactive Listening Activity-5

Date Observation Notes Code Thema
23.12.2019 (1) The students are prepared again. (2) We started without

wasting time. (3) We are making predictions. (4) Everyone got a Guessing

say. (5) We evaluate the estimates made. (6) Everyone is interested.

(7) We begin the tale. (8) The class is following carefully. (9) Silence Active

prevails in the classroom. (10) We are doing an empathy study Pparticipation

about the jeweler's son. (11) Students are angry. (12) The opinion

prevails that the friend should be chosen correctly. (13) We are Interactive
Animation listening

portraying the crumbling scene of the golden egg. (14) Fingers in
the air. (15) The students play the fainting man very well. (16)
Everyone is in a good mood. (17) The students have followed the
tale very well. (18) We have come to the end of the tale. (19) Empathy
Students insist to continue the other course. (19) The bell rang,

they began to talk among themselves.

When Table 11 is examined, the codes of prediction, active participation, animation and
empathy were obtained based on the attitudes and behaviors of the students during the
listening process. The interactive listening theme has been reached. It was seen that the
students shared their opinions by taking the right to start the activity without tolerating the
loss of time. It was noted that the students followed the tale with interest and gave sensory
reactions throughout the process.

Table 12. Observation Notes for the Interactive Listening Activity-6

Date Observation Notes Code Thema

30.12.2019 (1) I saw students unhappy. (2) It was because the end of the tale
was reached. (3) We start with the estimation. (4) Fingers in the air, Guessing
opinions are shared. (5) All students shared their opinions. (6) We
started to read the tale. (7) Laughter prevails. (8) Students seem

Acti

curious and excited. (9) We are at the entrance of the caravanserai to pacf‘lt‘i]fipation

the cave. (10) The students are watching anxiously. (11) We are

doing empathy work. (12) No one would ever do such a thing. (13) L
Animation

Students say it makes them nervous. ((14) We reenact the moment Interactive
of the caravans becoming blind. (15) Students do it by adding listening
something from themselves. (16) Everyone is having fun. (17) We Empathy

reenact the scene of the blind man's slap on the back of the neck.

(18) The students are very happy. (19) There are those who have

tears in their eyes. (20) We finish the tale. (21) The students are

upset that it's over. (22) I wish it didn't end, their voices are heard.

When Table 12 is examined, based on the attitudes and behaviors of the students during the
listening process, the interactive listening theme was obtained with the codes of estimation,
active participation, animation and empathy. It was observed that the students were upset
because it was the last week, but actively participated in the studies, had fun throughout the
process and shared their opinions. It was noted that each student expressed their opinions in
the role play and empathy study.

RESULTS AND DISCUSSION

In this study, the answer to the question “What is the role of Turkish course classroom
environments that are based on social interaction in improving students' listening ability?" has
been sought. According to the findings taken from the achievement tests implemented on
students after the implementation which lasted eight weeks and ten course hours in total, it
has been concluded that with reference to the observation data and the feelings and thoughts
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of the students about the research process, the Turkish course classroom environments that
are based on social interaction offer a suitable basis for students' active participation in
activities so that they can improve the listening skill, and enable the teacher to do his/her role
of guidance effectively.

It has been established that students are the active participants in the course, they can
communicate with their peers and teachers, and they can further understand within the
interactive class environments in which they can use different methods and techniques
together. In that students got higher scores from the achievement test implemented towards
the listening activities performed in interactive classroom environments. While the average of
the scores that the students got from the achievement test applied at the end of the non-
interactive listening activities was 63.46, the average of the scores they got from the
achievement test applied at the end of the listening activities performed in the interactive
classroom environments was 81.53. Current averages have shown that the students have
gained the achievement “Respond to the questions regarding what the students listen to"
better in interactive classroom environments. This situation is also consistent with the
observation data. It has been observed that students are the active participants in the process
in the activities carried out in interactive classroom environments, they establish a substantial
teacher and peer interaction, participate in discussions, perform drama, exhibit behaviors
based on empathy, and have fun during the process. Alongside the results of the achievement
test and the observation data, it is seen that interactive classroom environments become
prominent in terms of the students' feelings and thoughts about the research process. The data
obtained show that interactive classroom environments are the basis for developing and
acquiring listening skills. The current study coincides with the study of G6¢er and Garip (2020)
in terms of these aspects. As a result of their study, the researchers concluded that interactive
classroom environments support the development of students' listening skills.

In classrooms where the interactive teaching strategy is based on in the learning-teaching
process, the intensity of in-class communication increases because of the nature of the
strategy, and therefore listening and speaking skills are actively exploited. During the research
process, it has been established that an intense interaction was formed in the classroom in the
listening activities carried out in interactive classroom environments. This shows that
interactive classroom environments can be used to gain and develop listening skills. In his
study, Cintas Yildiz (2014) states that the interactive teaching strategy can be used to develop
students' listening skills. The findings obtained in this study are consistent with the results
found by the researcher. Students got higher scores from the achievement test applied at the
end of the listening activities carried out in interactive classroom environments. In the
observation notes taken in this process, it has been observed that continuous communication
activity is performed. Students also highlighted concepts such as communication, performing
drama, and discussion in their feelings and thoughts about listening activities carried out in
interactive classroom environments.

Interaction is an important factor in language learning (Wang, 2017). An effective interaction
can improve the students' language performance (Hanum, 2017). Students actively
participated in the six-week listening process in interactive classroom environments,
performed drama, participated in discussions, and interacted with their peers by exchanging
ideas. Thus, they gave correct answers to the questions prepared from the content of the book
used in the listening activity. Goger (2016) indicates that as a result of his study, students have
the opportunity to develop basic language skills in interactive classroom environments in
which they are active participants. In this aspect, the study shows similarities with the
researcher's study.

Dogan (2010) indicates that as a result of his study, listening skills can be improved through
education. From the data obtained from this research, it is understood that there is an
improvement in the listening skills of the students. It can be seen that listening skill is a skill
that is open for development and interactive classroom environments form the basis for
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developing listening skills. In order to provide the formation of this basis, the classroom
environment should be arranged in a way that is conducive to interaction. In this study, in the
listening activities carried out in interactive classroom environments, the students generally
sat in the classroom in a U-shaped seating arrangement and in a way that was suitable for
interacting. Epcacan (2013) states that not-crowded and U-shaped classes are effective in
improving students' listening skills.

It has been observed that the students grouped together while performing drama, estimating,
and discussing in the listening activities that are carried out in interactive classroom
environments. The group activities, in which the students interacted intensely with their peers,
enabled them to work collaboratively and thus understand and interpret what they listened to.
Student S9 stated that the conducted studies are nice by saying “Discussions about the book
are good.”, and S12 agreed by saying “The groups [ worked with in the estimation study were
very good.”, and S11 also agreed by saying “It was very nice to perform drama.” This situation
paved the way for students to get high scores on the achievement test. In the study of
Rustamovich (2022) stated that group activities are beneficial in improving students' listening
skills; Rasulova (2022) stated that peers have a decisive role in students' success. In this
respect, the study coincides with the studies of the researchers.

Classroom interaction is a necessary and useful way to support learning, as it is an important
achievement for students to learn to convey their feelings and thoughts and to experience real
communication situations (KusumaSuci, 2015). In the second implementation process, the
interactive arrangement of the classroom environment made the students an active part of the
lesson by providing a basis for learning while having fun. It is seen in the feelings and thoughts
of the students about the research process that the students are intrigued, engaged in
performing drama regarding what they listen to, establish intense communication, and do
group work. This issue is also apparent in the observation data. The students did not leave the
classroom despite the bell and continued to talk about the part they were listening to. This
situation is in parallel with some studies in the literature. Studies have demonstrated that the
interactive environment in the classroom increases the interest in the lesson (Kog, 2006),
increases class participation (Cakmak, 2000), and makes the classrooms active places (Darling-
Hammond & McLaughlin, 1995).

In conclusion, interactive classroom environments provide the students with advantages in
providing students with the ability to understand what they listened to. For the students to
answer correctly to the questions about what they listened to, detect the main idea, be able to
estimate about the development and the outcome of the events, and interact with their peers
and the teacher by being actively involved in the teaching process contribute to the
development of the listening skill. Teachers can also effectively guide the process in activities
carried out in interactive classroom environments.

According to the findings obtained from the research and results obtained from the findings, it
is possible to offer the following suggestions to the teachers who will be implementing the
program for the development of listening skills in Turkish course classroom environments that
are based on social interaction and to researchers who will conduct research on the subject:

e |t is understood from the results obtained from the observations, the achievement
tests, and the feelings and thoughts that the students shared about the process that the
listening comprehension skills of the students improved in the Turkish course
interactive classroom environments. Accordingly, teachers should utilize interactive
classroom environments in their lessons in order to improve students' listening skills,
being aware of the fact that listening skill is a skill that can be developed.

e [t is understood from the observations and the findings and the results obtained from
the students’ feelings and thoughts which are shared about the process that in the
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Turkish course interactive classroom environments, students actively participate in the
lesson, perform drama, participate in discussions and interact with their friends by
exchanging ideas, thus improving their language performance. Accordingly, taking into
account that basic language skills are integrated into a structure that support each
other, interactive classroom environments should be exploited in the development of
students' basic language skills.

e Itis understood from the observations and the findings and the results obtained from
the students’ feelings and thoughts which are shared about the process that the
Turkish course interactive classroom environments allow students to learn by having
fun in the course. All in all, interactive classroom environments should be used to
enable students to learn by having fun.
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