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Abstract

One of the reasons for this study is that university students believe that there are
some injustices in the compulsory distance education process due to the Covid-
19 pandemic. Another reason for the study is the belief that the concept of social
Jjustice is not sufficiently understood by our society in general and by university
students in particular. For this reason, in this study, the general perceptions of
university students on social justice were tried to be determined through
metaphors. Phenomenological design, one of the qualitative research methods,
was used in the research. Easily accessible case sampling was used to determine
the study group. The participants of the study are 371 university students
studying at the graduate and undergraduate level at Bing6l University in the
2020-2021 academic year. In the research, the metaphor sentence "Social justice
is like/similar to ............ Because......." was sent to the students by e-mail and the
data were collected in the same way. The content analysis technique was used
in the analysis of the data. At the end of the content analysis, it was seen that
the most produced metaphors in terms of frequency were scales, equality, no
Jjustice, water, sun, tree, sword and house. The metaphors produced by the
students were categorized by the researchers. These categories are being a tool
that provides equality (equivalence), lack of justice, basic need, being a tool that
provides the right, being a source of order in society, representing goodness and
righteousness, being dependent on power, being safe, providing freedom, being
protective, it is a concept that requires attention, being enlightening, being
valuable. The category, which includes metaphors describing the lack of social
Jjustice, differs from other categories in this respect. In this category, students used
metaphors such as no justice, ghost, so-called, fantasy, utopia and lie. The
findings of the study were compared with the findings of similar studies in the
literature and various suggestions were presented in this direction.
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INTRODUCTION

The development level of societies cannot be measured only by economic indicators. The welfare of a
society is closely related to how social resources are distributed among society members. It is related to
the concept of social justice in questions about how social justice should distribute social resources and
services among individuals (Kaynak, 2017). Values and beliefs that equal access to social resources are
fundamental human rights are included in social justice (Torres Harding, Siers & Olson, 2012). Social
justice is an ethical value of society and the most important value of social systems (Jiang, 2009).

The concept of social justice was first used by the American Catholic priest John A. Ryan. According
to Ryan (1945), social justice regulates the relations between individuals and the society they are
members of to realize the good together. According to the Turkish Language Association [TDK] (2021),
social justice means "standard of living, income level, etc., in different parts of the society. It is the state
of balance achieved in the social field by considering certain measures within the framework of equal
opportunity “.

Countries are working to implement various projects and reforms to ensure social justice in
education. The “No child left behind act” reform in the United States is one of these reforms. Thanks to
the reform, it aims to reduce the academic achievement differences among students and eliminate the
problems of absenteeism and dropout (Gugcli & Bayrakgi, 2004). Ensuring social justice in Turkey,
especially in the National Education Council, in the government and development programs contains
important assessments and policy proposals (inan & Demir, 2018).

The concept of social justice is situated in the preamble of the Constitution of Republic Turkey
(1982). “"Every Turkish citizen has an innate right and power, to lead an honorable life and to improve
his/her material and spiritual wellbeing under the aegis of national culture, civilization, and the rule of
law, through the exercise of the fundamental rights and freedoms outlined in this Constitution, in
conformity with the requirements of equality and social justice.” Apart from the preamble of the
Constitution, the concept of social justice has been directly used in neither the Basic Law of National
Education (1973) nor the Higher Education Law (1981). Instead, the concepts of equal opportunity are
used.

Concepts such as equality, welfare, rights, justice, and social justice have always been on the
agenda of philosophical and political discussions. It cannot be said that there is a complete consensus
on these concepts, which are used interchangeably from time to time. It is not possible to say that justice
or social justice is achieved when equality is provided (Kicuktasdemir, 2017; Polat, 2007; Topakkaya,
2009). Social justice in education should be provided in the dimensions of distributive justice, recognitive
justice and participatory (democratic) justice (Cam Tosun, 2021; Karacan, Baglibel & Bindak, 2015).
Recognitive justice requires respect for different cultures, beliefs, languages and thoughts. It rejects
discrimination based on gender. Distributive justice requires equitable distribution of school budgets,
school physical resources, teacher salaries, and material resources such as teaching materials, in some
cases affirmative action to disadvantaged schools. In the participatory justice dimension, it is about
ensuring everyone's right to receive life-long education, self-development and participation in
education-related decisions (Ors & Kaya, 2021; Giirgen, 2017)

Social justice theories are mainly concerned with what is concretely provided to people at different
socioeconomic levels. Social justice is not a product of the welfare state. On the contrary, the welfare
state is a means of ensuring social justice. Therefore, although it is the state's responsibility to ensure
social justice in pre-university education levels and universities, this responsibility does not only belong
to the state (Gokpinar, 2008).

One of the indicators of social justice in education is the ratio of resources allocated to education.
More resources should be allocated to the education of disadvantaged groups in order to ensure social
justice in education. Universities should offer these services free of charge so that especially
disadvantaged students can develop themselves socially, culturally, and academically (Cam Tosun, 2021).
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Ensuring social justice in education is generally possible with each individual's ability to receive education
according to their abilities and needs (Polat, 2007).

According to the social justice index report prepared by Thorsten Hellmann, Pia Schmidt and Heller
(2019), which also includes EU and OECD countries, Turkey ranks 40th among 41 countries in the social justice
ranking. Equitable Education is the worst area in Turkey in sub-headings. Turkey ranked 41st and last in this
field. According to Tomul (2010), when the studies on social justice in education are examined, the most
important obstacles in achieving social justice are lack of resources and social insensitivity. In addition, efforts
to ensure social justice are not supervised. The majority of teachers who participated in the research of
Polat and Boydak Ozan (2020) think that the Turkish education system does not provide equal
opportunities and opportunities in education. In the research of Cingi, Kadilar and Kocberber (2013), it
has been determined that there are significant imbalances between geographical regions, provinces and
districts in Turkey in terms of educational opportunities. In line with the relevant researches, it cannot
be said that equality of opportunity and social justice in education are fully achieved in Turkey. Problems
in accessing qualified education at primary and secondary education levels significantly affect students'
university preferences. Whether students go to university is closely related to the social law state's
opportunities and possibilities. Social justice in education can be achieved by providing higher education
opportunities to individuals with different interests and abilities, especially at the lower socioeconomic
level. However, the differences in quality between universities and the differentiation of universities'
opportunities to their students may cause new problems regarding social justice (Ayalon, Grodsky,
Gamoran & Yogev, 2008).

It is not easy to achieve social justice in education in Turkey due to the irregular population
distribution and socio-economic differences between regions (Cingi et al, 2013). For example, in a study
comparing Gazi University and Harran University, students with five or more siblings at Gazi University
are 7%. On the other hand, this rate is 67% at Harran University. Students stating that their family's
monthly income is 500-1000 TL are 8.5% at Gazi University and 40% at Harran University. Despite many
siblings, families in Eastern and Southeastern Anatolia regions, where the income level is low, make a
living from agriculture and animal husbandry, and families do not have a regular income. Families in this
situation cannot send their children to university due to economic difficulties, or they can only send their
sons to university by choosing among their children (inan & Demir, 2018). In eastern provinces, especially
in rural areas, the schooling rate of girls in Turkey is quite low compared to other regions (Ferreira &
Gignouy, 2010), which is an example of social injustice in education. Social injustice in education can be
experienced depending on the region where the individual lives, socioeconomic structure and gender
of the family, and ethnic origin, religion, gender, and even dress preferences.

The first rationale of this study is university students' belief that some injustices were experienced
during the distance education process that was tried to be carried out during the epidemic period.
Sercemeli & Kurnaz (2020) tried to identify the positive and negative aspects of distance education
conducted during the Covid-19 pandemic period. Some university students in the Erzincan University
sample stated that they do not have the necessary internet connection and technological devices for
distance education. Besides, some students have problems connecting to the internet because they live
in rural areas. It is considered that students who do not have the necessary technological infrastructure
for distance education will be deprived of their education rights, and the grades given at the end of the
semester will not be fair. The second reason for the study is the belief that the concept of social justice
is not sufficiently understood by our society in general and by university students in particular. In the
research of Alpaslan & Kartal (2020), the inadequacy of many participants in defining social justice
supports this view.

In this study, based on the difficulties in defining social justice, it was thought that students'
perceptions of social justice could be determined through metaphors.

Metaphors are tools that show how we understand the concepts we use, how we use them in our
relationships with other people, and how we think (Lakoff & Johnson, 2003). Various verbal and visual
metaphors have been used today and throughout history to better understand and explain law and
justice (Franca, 2018). The symbol of justice, which has been used frequently throughout human history,
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has been the subject of mythologies from Sumerians to Romans. Thanks to these legends, how ancient
people perceived justice is better understood. When the depiction of justice in mythologies is examined
through the justice symbols of humanity, it is seen that there are generally three main quests. In the first
quest, people have demanded fair and equal treatment throughout history. The second quest is about
using an absolute and fixed scale to achieve equality and justice. The third quest is about who will
provide justice (Kugitktasdemir, 2017).

Metaphors are frequently used tools for the development of theories in social sciences in general
and in educational sciences in particular (Altun & Apaydin, 2013; Hartzell, 2002; Koohang & Harman,
2005). In the literature, there are metaphor studies on the perception of justice of secondary school
students (inel, Urhan & Unal, 2018) and the perceptions of social justice of teachers working in public
and private schools (Boydak Ozan, 2010). In addition, although the perceptions of pre-service teachers
regarding the value of justice were examined through metaphors (Cengelci Kose, Giirdogan Bayir, Kése
& Yildirim Polat, 2019), no metaphor study was found to directly understand the perceptions of social
justice of university students. The study aims to reveal how university students conceptualize their thoughts
on the concept of social justice through metaphors. In this context, the answers to the following research
guestions were sought.

1. What are the metaphors of university students towards the concept of social justice?

2. Under which categories are the metaphors produced by university students for the concept of
social justice in terms of similar features?

METHOD

In the study, in line with the views of university students studying at Bingdl University, the phenomenological
design, one of the qualitative research designs, was used as the meanings loaded on the concept of social
justice were examined in depth. “Phenomenology is the conscious experience of people's own life-worlds
that is, daily life and social action” (Schram, 2003, p. 71). The basis of phenomenology, which is the basis of
studies that aim to investigate phenomena that are not completely alien to us, but whose meanings are not
fully understood, is that each individual perceives the external world in a unique way (Yildinrm & Simsek,
2016). In studies conducted with phenomenological design, the cognitive structures existing in their minds
are tried to be revealed by examining the interpretations of the research participants about the facts they
have personally experienced (Creswell, 2014). "Phenomenology research is a research design that aims to
highlight the perceptions and experiences of individuals from their own point of view" (Ersoy, 2016, p. 55).
Phenomenology is an elaborate and in-depth description of how people experience phenomena (Patton,
2014).

Participants and Data Collection

The random sampling technique, one of the easily accessible case sampling methods, was used in
determining the study group. With this technique, people who are easily accessible by the researcher are
generally used in determining the participants (Yildirnm & Simsek, 2016). The participants of this study were
determined as university students studying at Bingdl University and 464 university students were reached.
However, 93 forms that constituted an erroneous metaphor for the concept of social justice were eliminated,
as a result, it consisted of 371 student. Detailed information on the demographic information of the
participants is given in Table 1.

To collect research data, an online form was created with Google Form. The personal information
form and metaphor sentence were included in the created form. Participants were asked to complete the
sentence "Social justice is like/similar to ........... Because....... ". The data of the research were collected in the
spring semester of the 2021-2022 academic year. Data collection took approximately one month.
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Table 1. Demographic information of the participants

Variables Category N %
Gender Female 28 18,5
Male 124 81,5
st 119 32,1
2nd 120 324
Student's grade 3rd 45 12,2
4th 78 21,1
5th and above 9 2,2
Vocational School of Health Services 36 9,7
Faculties/Schools Geng Vocational School 92 24,8
Faculty of Arts and Sciences 153 41,2
Faculty of Theology 90 24,3
Total 371 100

Data Analysis

Content analysis was used to analyze the data in the research. The data collected in the content analysis
are analyzed in four stages: coding and sorting, category development stage, ensuring validity and reliability
stage, and interpretation of findings (Saban, 2008). In the first place, the metaphors of university students
were examined. The data that could not explain the concept of "social justice” as a metaphor was eliminated.
After the extraction stage, as the second stage, the conceptual categorization of the data was made.

In the second stage, the metaphors produced by the students were grouped within the framework of
similar features related to the concept of social justice, and categories were formed. The reasons given in the
categorization of the data were acted upon. Data with the same metaphors and different reasons were
categorized into different categories. For example, "Social justice is like a mother because it looks at people
equally (134P)." while the mother metaphor in the sentence is included in the category of being a tool that
ensures equality. "Social justice is like our mother because it protects us from dangers and injustices (155P)."
The mother metaphor in the sentence was taken into the category of being protective.

In the study, each participant was given a number and the participants were coded as P1, P2...
respectively. In qualitative research, frequency and percentage are generally used to interpret the data
obtained as a result of content analysis (Buytkoztirk, Cakmak, Akgtin, Karadeniz, & Demirel, 2010). Based on
the answers given to the metaphor sentence in the form, coding was made and the frequency of expression
was determined. The codes were brought together, their similarities and differences were examined, and
categories were created by finding commonalities between similar codes (Yildinm & Simsek, 2016).

In the presentation of the obtained metaphors, "Word Clouds" were preferred to increase the
intelligibility and accessibility by visualizing the written responses. In visualization, the size of the word is
directly proportional to the frequency of the metaphors produced by the students. In other words, the
program adjusts the size of each word according to its frequency (Bletzer, 2015). In addition, since many
metaphors about the lack of social justice were produced in the study, Themis, the Goddess of Justice, is
depicted with one eye open. Themis' having one eye open depicts the "lack of justice" and the shaping of
justice based on power.

For the reliability of the study, the intercoder reliability technique was used in the study. According to
Miles and Huberman (1994), more reliable categories emerge when two or more expert researchers encode
the data set separately. The metaphors given under 13 categories in totally determined in the study were
sent to another expert. He was asked to place metaphors in categories in a way that does not exclude any
metaphors. Then, the comparison of the classification made by the expert and the classification made by the
researcher was made. In qualitative studies, the harmony between expert and researcher evaluations should
be 90% and above in order to provide the desired level of reliability (Saban, 2008). The reliability of this study
was calculated by (Reliability = Agreement / Agreement + Disagreement x 100) (Miles & Huberman, 1994)
and it was concluded that there was a 92% agreement.
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FINDINGS

This section contains the findings related to the first and second sub-aims of the research.
1.Findings Regarding the First Sub-Aim

The first sub-aim of the study was expressed as, “What are the metaphors of university students
towards the concept of social justice?” The metaphors produced by the students are shown in figure1.
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Figure 1. The metaphors the students produced for the concept of social justice

In Figure 1, it was seen that all university students produced a total of 147 different and valid metaphors
regarding the concept of "social justice". The most frequently produced metaphors for the concept of social
justice; scales (f = 63), equality (f = 27), absent (f = 18), water (f = 13), sun (f = 9), tree (f = 8), sword (f = 7)
and house (f = 7). Since the most metaphor diversity is in the category of "lack of justice", in Figure 1, Themis,
the Goddess of Justice, is depicted with one eye open. Themis' having one eye open depicts the “lack of
justice" and the shaping of justice based on power.

2.Findings Regarding the Second Sub-Aim

The second sub-aim of the study was expressed as,” Under which categories are the metaphors
produced by university students for the concept of social justice in terms of similar features?” The categories
created by the researchers are shown in Table 2.
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Table 2. Distribution of the concept of social justice by categories.

Category (Quotations) Metaphors M F
Being a tool that ensures equality (1): Mother, blind deaf dumb, weighing, homeostasi
(equivalence) ‘"Social justice is like (2): Parent, pizza cut into equal parts
homeostasis, because when homeostasis  (3): Balance 9 98
breaks down, the organism begins to  (27): Equality
degrade (360P)." (60): Scales
(1): Blank paper, lie, lie detector, stopped clock, fraud, monkey, stepchild,
lame, polygon, rotten building, inscription written on beach sand, erased but
e e traced writing, soul, word, steam, broken arm, unbalanced scales deceitful
Lack of justice "Social justice is no . . .
. artisan scales, broken scales, develuation, soup, museum, dust, slippery floor,
different from the word, because today . . L . .
T fight, heterogeneous matter, dinosaur, herd, ridiculous, toy, prison, idea, 47 70
we (students) are at the peak of injustice . . . .
(296P)." hope, death, denture, winter sun, lottery, genie, snow, metaphysics, utopia
’ (2): Glass full side, pitch, so called, fantasy.
(3): Ghost
(18): No justice
(1): Obligation, the foundation of religion, water between fish, basic needs,
the rain that revives the dead soil, fresh air, the foundation of the house, rebar
. ey for construction, heart, backbone, bread, life, rain, mind, wall, key
Basic need "Social justice is like water, . .
S (2): Kidney, oxygen, foundation of property
because everyone needs justice as well as 25 57
water (63P)." (3): Love, column
’ (5): State, sun
(6): Breath
(13): Water
Being a tool that provides the right (1): Cgurt, .humar.].rlghts, poverty, citizenship, law, soup ladle, breast milk,
e e e .. food, life, pine, bailiff, test paper, mother, stove
Social justice is like a sword because it is -
. (2): Conscience, arrow 18 30
a hope for the oppressed and a shield for
the oppressor (227P)." (5): Deserve
PP ) (7): Sword
Being the source of order in society (1).: Foundation of.property, sociology, plane tree, bearing column, stone,
e . unity, god, mountain, sea, novel
Social justice is like law because it has .
. .. . (2): World, column, road, society 16 25
the function of organizing society
(227P)." (3): Tree
) (4): Order
Representing goodness and  (1): Family, happiness, member of society, righteousness, humanity, contract,
righteousness "Social justice is like the book, mercy, platform, personality, spring, sweet basil, olive branch, mosaic
. . . 17 22
family because it is a whole and (2): kindness
collectively represents all good (245P)." (3): Solidarity, conscience
Being dependent on power "Social (1): Nasreddin Hodja's whistle, puppet, jigsaw, human, chewing gum,
Justice s like a technological device technological device 12 19
because if you have money you can buy  (2): Chameleon, car, vehicle, wind
Justice (186P)." (4): Money
Being safe "Social justice is like home (1): Dad, life preserver, friend
because we feel safe (187P)." (3): Home 6 12
) (5): Safe
Providing freedom "Social justice is like
freedom, because there can be no (6): Freedom, bird 2 12
freedom without injustice (162P)."
Being protective "Social justice is like
the father, because it is the one who loves  (1): Mother, father, shelter 5 7
every child equally and defends and  (2): Gate, Home
supports his rights to the end (86P)."
It is a concept that requires attention
S(.)Cla.[j ustzcej is like a child beca({se ifthe (1): Egg, the child who just started talking, a double blade
child is not given the necessary time and @): Child 4 5
attention, it becomes impossible to :
control (38P)."
Being enllghten.ln.g Social _/USthf? is like (1): Bright, moon
the sun because it is one of the principles @): Sun 3 5
that illuminate the world (332P)." :
Being valuable "Social justice is like a . .
diamond because it is so precious (1): Gold, diamond 3 4

(289P)."

(2): Health

Note: Citations are located under the categories in the table. Each number in parentheses indicates the frequency of the metaphor. M: The number of

different metaphors collected under the relevant category.
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In Table 2, the categories created in line with the reasons for the metaphors produced for the concept
of social justice are presented. When the categories are listed, the first three categories that contain the most
metaphors; It has been determined that there are "means of equality (equality)" (f = 98), "lack of justice" (f =
70), and "having a basic need" (f = 57). In terms of the variety of metaphors produced, it is seen that there is
a category of " lack of justice " with 47 different metaphors.

CONCLUSION, DISCUSSION AND SUGGESTIONS

At the end of the study, it was determined that university students produced 147 different metaphors
regarding the concept of "social justice". The most frequently produced metaphors for the concept of
social justice are; scales, equality, no justice, water, sun, tree, sword and house. The first three categories
containing the most metaphors about social justice are that it is a tool that ensures equality, non-existent
justice and a basic need. Among these categories, the most metaphor diversity is under the category of
"non-justice" with 47 different metaphors.

According to the results of the research, the metaphors produced by the students are from high
to low in terms of frequency; being a tool that ensures equality, lack of justice, being a basic need, being
a tool that provides the right, being the source of order in society, representing goodness and
righteousness, being dependent on power, being safe, providing freedom, being protective, it is a
concept that requires attention, enlightening and valuable, under a total of 13 categories.

The metaphors most frequently used by students regarding social justice are the metaphors of
equality and scale. The purpose of students' use of these metaphors is the idea that social justice is a
tool that provides equality or equivalence. Similarly, in the research of Cengelci Kose et al. (2018), the
most repeated metaphor for gaining the value of justice was scales. In Yildirim's (2011) study, university
students defined social justice in the context of equal opportunity.

The purpose of the scale as a tool is to determine whether the two panes' items are equal. In this
respect, the symbol of scale has been used as a metaphor that is thought to provide equality in many
periods of history. For example, Themis, who was seen as the goddess of justice in Ancient Greece,
represents legal justice. It is thought that the goddess, who has a scale in one hand, a sword in the other,
and whose eyes are closed, provided justice with these three metaphors. It is assumed that Themis can
identify and distinguish crime or criminals with the scale in her hand (Polat, 2007). Visual justice figures
are frequently used with institutions and concepts related to justice and law, such as courts, judges, lawyers,
laws, legislative and judicial institutions (Franca, 2018). The frequent use of the image of the goddess Themis
with a scale in the media in which themes of rights, justice, equality, and law are covered may be why students
use the scale metaphor of social justice.

One of the most frequently produced metaphors by students regarding social justice is the "none"
metaphor for the absence of social justice. The students used metaphors about non-justice such as lies, lie
detector, stalled clock, fraud, stepchild, lame, rotten building, broken and unbalanced scales, slippery ground,
alleged, fantasy, ridiculous, and utopia. Based on the students' metaphors, it can be said that many of the
students think that there is no social justice in society. The students believe that systems established where
there is no social justice cannot survive. Students who have negative experiences with social justice think that
social justice is shaped by dependence on power. In social justice being dependent on power, students used
metaphors of money, chameleon, jigsaw, puppet, Nasreddin Hodja's whistle, and collar. With this aspect, the
Goddess of Justice Themis, which was created by researchers and shown in Figure 1, with one eye open,
depicts the nonexistent justice and the shaping of justice depending on power.

According to Polat (2007), many injustices can be experienced in education and adequate policies
cannot be produced in this regard. Cam Tosun (2021), in research titled "Social Justice and Equality in Turkish
Educational Policies", discussed the impact of national norms and standards of Turkish Education Policies on
social justice and equality. In the research, it was stated that many articles related to social justice and equality
are directly or indirectly included in laws, regulations, development plans and other documents. However,
when the practices are examined, it is seen that social justice cannot be achieved at the desired level even in

E-International Journal of Educational Research ISSN: 1309-6265 Vol: 13, No: 2, pp. 163-179 .

170



. E-Uluslararast Egitim Arastirmalart Dergisi ISSN: 1309-6265, Cilt: 13, No: 2, ss. 163-179

the most basic situations such as access to school, and it is still among the planned targets for the future. At
the end of this study, it is thought that the legal texts on which Turkish education policies are based include
issues related to social justice and equality, but there are some missing points, so the deficiencies should be
eliminated.

Although the expression of social justice is included in various legal and policy texts, the fact that
education policies are not implemented at the desired level may be one of the reasons for students' negative
perceptions of social justice. Undoubtedly, there may be many reasons for the formation of students' beliefs
that there is no social justice or that they are shaped by power. While it is aimed to prevent injustice by
educating individuals and society, sometimes the education system itself can be the source of injustice. At
the same time, the fact that universities were closed due to the Covid-19 pandemic during the study and that
students continue their education through distance education is considered an important factor.

The distance education system can make significant contributions to social justice in education
for disadvantaged students or students at a socioeconomically low level. However, distance education
systems that can contribute to the development of social justice causes a new inequality for students
who do not have the necessary infrastructure and technology for distance education. In Han and
Demirbilek (2021) research, it was determined that some of the students did not have the necessary
technological devices and internet infrastructure for distance education. At the same time, some
students experience internet access problems due to their residence in rural areas. Similarly, in the study
of Toprakgl, Hepsogutli and Toprakgl (2021), students stated that they do not have sufficient internet
connection for distance education. It has been stated that this situation affects students who are socio-
economically disadvantaged more. Evaluating students who do not have sufficient distance education
opportunities in the same way as other students at the end of the semester may negatively affect the
students' perception of social justice. In Demirtas and Coban's (2014) research, it was seen that most of
the metaphors developed by university students for their lecturers emphasized the negative aspects of
lecturers. Negative attitudes and behaviors of lecturers towards their students during and before the
distance education process can also negatively affect students' perception of social justice. In this
respect, lecturers with a developed sense of social justice can consider this while evaluating students.
Lecturers should know the socio-economic status of the students, health problems, and the conditions
that may put the student at a disadvantage against their peers, take the necessary precautions and
provide guidance. In some cases, affirmative action can be made for these students (Akkus, 2019).

Thinking that social justice is a basic need, students used the indispensable needs for human life
such as necessity, breathe, air, sun, oxygen, water, and bread as a metaphor for social justice. Students
think that they cannot live in a society without social justice as in basic needs.

Basic needs and needs concepts are difficult to concretize and define. Discussions about what
basic and advanced needs are or luxury are among the frequently discussed concepts when trying to
form social welfare and protection policies. The fact that the concept of need is based on subjectivity
and relativism prevents an absolute definition. The basic needs list defined for a person or group may
not be included in another person or group's needs list (Sariipek, 2017). In addition, basic needs and
understanding of social justice differ according to the cultures of societies and the religions they belong to
(Sahin, 2019). Some individuals or groups list material needs in their needs lists, while others may list their
spiritual needs. In this respect, the metaphors some students produced in the social justice category;
emphasized the spiritual and emotional needs of individuals such as religion, heart, love, and state.

In the categories of social justice being a means of obtaining rights and social justice being the
source of order in society, students mostly used the sword and order metaphors. In these categories,
they also used metaphors about the institutions, structures, and individuals with power in the provision
of justice, such as human rights, law, court, society, and enforcement officer. From the past to the
present, the sword metaphor has been used frequently to establish, depict justice, and maintain the
social order. In Greek mythology, it was believed that the goddess Themis would establish justice by
punishing the criminal with the sword in her hand (Polat, 2007). In the research of inel, Urhan and Unal
(2018), in the category of justice as a means of punishment, middle school students mostly used the

metaphors of "judge”, "needle" and "monster" for the concept of justice. Students defined the concept
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of justice as a tool that punishes, judges behavior, and separates the guilty from the innocent. In this
respect, it can be said that the institutions and symbols that are responsible for ensuring social justice
are the institutions and symbols that are feared by a part of the society.

Students who consider social justice to represent goodness and righteousness as reassuring,
enlightening, and protective; used metaphors such as trust, conscience, solidarity, goodness, humanity,
righteousness, mercy, home, family, father, friend, lifebuoy, shelter, olive branch, light, moon, and sun.
Students who think that social justice is a valuable concept have used the metaphors of gold, diamond,
health, child, and egg in these categories.

The progress of society, prosperity, peace, and security can only be possible with the equitable
access of individuals to resources and services. In this respect, the functionality of social services is
important in ensuring social justice in society (Kaynak, 2017). It can be mentioned that there is social
justice in a society where members of the society are physically, spiritually, and socially safe. Ensuring
social justice in trust and peace is both a goal and a process for societies (Bell, 2007). For the peace of
the society, individuals and families must be in peace. Social justice in a society is closely related to the
position of the concepts of goodness, righteousness, compassion, and trust in life.

In the category of social justice providing freedom, students used the metaphors of freedom and
bird. Social justice theory deals with what is concretely provided to individuals and different
socioeconomic strata of society. According to the social justice understanding, freedom also takes place
based on concrete rights. In this respect, the state has various responsibilities in ensuring equality and
freedom in social law states. It is the state's responsibility to provide its citizens with basic education
services and minimum means of subsistence. Therefore, it cannot be said that an individual who does
not have the necessary means and facilities for quality education is free (Kurt, 2006). In the sense of
representing freedom, the bird figure is used in many civilizations and arts (Ozdag, 2017). In the
literature, kindergarten teacher candidates likewise described freedom with the bird metaphor (Yagan
Guder & Yildirim, 2014).

Individuals' quest for justice is also their quest for freedom. Social justice in education can be
defined as the individuals' fair participation in education policies that may affect themselves and their
future and individuals' emancipation through education. However, humanity could not be completely
free in any field, including education, and could not provide absolute justice (Kiclktasdemir, 2017; Polat,
2007). As long as social justice is addressed in the context of absolute equality, it will always remain an
ideal to be achieved (Topakkaya, 2009).

The fact that university students believe that social justice, which they see as a basic need, is the
source of order in society shows that the concept of social justice is correctly understood. However, it is
sad and worrisome that students believe that there is no social justice and that social justice can change
depending on power.

It would be wrong to think that the injustice in education will affect only the poor or
disadvantaged individuals. The negative consequences of social injustice can affect all society segments
directly or indirectly in the long run (Yildirim, 2011). Inequalities that cause social stratification in the
society and the problems caused by inequality can only be overcome by providing social justice in
education (Canbay Tatar & Tatar, 2014).

When universities prioritize solving the real problems of their cities, country, and the world, they
can make important contributions in ensuring public benefit and social justice (Harkavy, 2006).
Universities operating for the public good have responsibilities such as advocating, promoting, and
representing social justice. In this respect, universities should have a mission to raise students with high
social justice awareness (Jiang, 2009). Raising teachers that support a fair education system for our
students and our future should be one of the duties of universities that are teacher training institutions
(Guler, Saricali, & Yelpaze, 2021).

Universities, which can be an example for the culture of living together with students from
different cultures in a democratic environment, are expected to set an example for other society
segments by keeping them alive in their institutions of social justice. Based on the results of the research,
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in terms of ensuring social justice; club activities that can improve social justice in schools can be
emphasized. Students should be encouraged to take part in social responsibility projects in order to
establish social justice awareness in students. It can be suggested to give activities involving social justice
concepts with undergraduate courses or elective courses on social justice. Policies can be produced to
improve the conditions of the schools in the disadvantaged regions of our country and compete on
equal terms. This research was conducted using qualitative research methods. In addition, studies can
be carried out with quantitative or mixed methods. A scale can be developed to measure the social
justice levels of university students. In line with the developed scale, students' perceptions of social
justice; It can be investigated whether it is affected by gender, faculty and department, income levels of
student families and similar independent variables.
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Ozet

Bu c¢alismanin gerekgelerinden biri, lniversite 6grencilerinin Covid-19 pandemisi
nedeniyle zorunlu olarak ydiriitillen uzaktan egitim siirecinde bazt adaletsizliklerin
yasandigina inanmalandwr. Calismanin  diger bir gerekcesi ise sosyal adalet
kavraminin genelde toplumumuz, dzelde ise (niversite 6grencileri tarafindan
yeterince anlastilmadigt  diisiincesidir. Bu nedenle arastirmada, (iniversite
6grencilerinin sosyal adalete iliskin algilart metaforlar aracligiyla tespit edilmeye
calislmistir.  Arastirmada nitel arastrma ybntemlerinden olgubilim deseni
kullandmustir. Calisma grubunu belirlemek icin kolay ulasabilir durum drneklemesi
kullandmustir. Calismanin katiimcidart 2020-2021 egitim égretim yidinda Bingél
Universitesinde 6nlisans ve lisans diizeyinde 6grenim géren 371 liniversite
6grencisidir. Arastirmada 6grencilerden "Sosyal adalet ........... gibidir. Cinki ......... "
ifadesini tamamlamalart istenmistir. Metafor ciimlesi dgrencilere e-posta ile
gbnderilmistir ve veriler aynt yolla toplanmstir. Verilerin analizinde icerik analizi
teknigi kullandmustir. icerik analizi sonunda en cok liretilen metaforlarin frekans
bakimindan swraswyla terazi, esitlik, yok, su, glines, agag, kilic ve ev seklinde oldugu
gortlmdistiir. Ogrencilerin (rettikleri metaforlar, metaforlarin aciklamalart
dogrultusunda arastirmacilar tarafindan kategorize edilmistir. Bu kategoriler, esitlik
(denklik) saglayan arag olmasi, olmayan adalet, temel ihtiyac olmasi, hakkt saglayan
arag olmasi, toplumdaki diizenin kaynagt olmas, iyiligi ve dogrulugu temsil etmesi,
glice bagimlt olmasi, gliven verici olmasi, 6zgirligi saglyor olmasi, koruyucu
olmasy, ilgi isteyen bir kavram olmasi, aydinlatict ve degerli olmast seklindedir.
Arastirmanwn bulgularinda, sosyal adaletin olmadigint ifade eden metaforlarin diger
kategorilerde yer alan metaforlardan oldukca farkli oldugu gérilmiistir. Bu
kategoride dgrenciler, olmayan adalet, hayalet, sézde, fantezi, iitopya ve yalan gibi
metaforlar  kullanmuslardwr.  Arastrmanin  bulgulart  alanyazindaki  benzer
calismalanin  bulgulariyla  karsdastirdmis  ve  bu  dogrultuda  cesitli - 6neriler
sunulmustur.
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Genisletilmis Ozet

Problem Durumu: Toplumlarin gelismislik diizeyi sadece ekonomik gdstergelerle &lglilemez. Bir
toplumun refahi, sosyal kaynaklarin toplum Gyeleri arasinda nasil dagitildigi ile yakindan ilgilidir (Kaynak,
2017). Sosyal kaynaklara esit erisimin temel insan haklari olduguna iliskin inan¢ ve degerlerde sosyal
adalet kapsaminda degerlendirilmelidir (Torres Harding, Siers ve Olson, 2012).

Esitlik, refah, hak, adalet, hukuk, sosyal adalet gibi kavramlar her zaman felsefi ve politik
tartismalarin glindeminde olmustur. Zaman zaman birbirinin yerine kullanilan bu kavramlar tGizerinde tam
olarak fikir birliginin oldugu soéylenemez. Kavramlar arasi farkliliklarla birlikte, esitlik saglandiginda
adaletin veya sosyal adaletin saglandigini sdylemek de miumkiin degildir (Kiiclktasdemir, 2017; Polat,
2007; Topakkaya, 2009). Adalet ve sosyal adaletin tanimlanmasindaki zorluk, egitimde sosyal adaletin
tanimlanmasinda da kendini géstermektedir. Egitimde sosyal adaletin saglanmasi genellikle her bireyin
yetenek ve ihtiyaclarina gore egitim alabilmesi ile mimkindir (Polat, 2007). Egitimde sosyal adaletin
saglanmasi dagitici adalet, taniyici adalet ve katilimci(demokratik) adalet boyutlarinda adaletin
saglanmasiyla gerceklesebilir (Cam Tosun, 2021; Karacan, Baglibel ve Bindak, 2015).

Thorsten Hellmann, Pia Schmidt ve Heller (2019) tarafindan hazirlanan AB ve OECD (ilkeleri sosyal
adalet endeksine gore, Turkiye sosyal adalet siralamasinda 41 (lke arasinda 40. sirada yer almaktadir.
Sosyal adalete iliskin adil egitim basligi, hazirlanan raporun alt baslklarinda Turkiye'nin en kéti oldugu
alandir. Turkiye bu alanda 41. olarak son siradadir. Polat ve Boydak Ozan'in (2020) arastirmasina katilan
ogretmenlerin ¢cogunlugu, Tirk Egitim Sistemi'nin egitimde firsat ve imkan esitligi saglamadigini
distinmektedir. Cingi, Kadilar ve Kocberber'in (2013) arastirmasinda, Tirkiye'de cografi bolgeler, iller ve
ilceler arasinda egitim olanaklari agisindan dnemli dengesizliklerin oldugu tespit edilmistir. ilgili
arastirmalar dogrultusunda Turkiye'de egitimde firsat esitligi ve sosyal adaletin tam olarak saglandigi
soylenemez.

Turkiye'de dlzensiz nifus dagihmi ve bolgeler arasi sosyo-ekonomik farkliliklar nedeniyle
egitimde sosyal adaleti saglamak kolay degildir (Cingi ve digerleri, 2013). ilkdgretim ve ortadgretim
kademelerinde nitelikli egitime erisimde yasanan sorunlar 6grencilerin Universite tercihlerini dnemli
dlctide etkilemektedir. Ozellikle ge¢imini tarim ve hayvancilikla saglayip diizenli bir geliri bulunmayan
cok cocuklu ailelerde bu sorun daha belirgindir. Bu durumdaki aileler, ekonomik glicliikler nedeniyle
cocuklarini Universiteye gonderememekte ya da c¢ocuklari arasindan secim yaparak sadece erkek
cocuklarini Universiteye géndermektedir (inan ve Demir, 2018). Bununla birlikte egitimde yasanan
adaletsizliklerin etki alani kirsal alanlardan daha fazladir. Ogrencilerin bircogu (niversite yasamlari
boyunca cesitli adaletsizliklerle miicadele etmektedir. Ozellikle Covid-19 pandemisi déneminde
yurittilmeye c¢alisilan uzaktan egitim, ogrencilerin sosyal adalet anlayisini olumsuz etkilemistir.
ilkdgretimden (iniversiteye kadar her kademeden &grenciler yeterli teknolojik imkéanlara sahip
olamadiklari igin uzaktan egitimden yeteri kadar faydalanamamistir. Uzaktan egitim icin gerekli internet
baglantisina ve teknolojik cihazlara sahip olmadiklarini diisinen Universite 6grencileri egitim hakkindan
mahrum kaldiklarini ve yarniyil sonunda verilen notlarin adil olmayacagi disinmektedirler (Han ve
Demirbilek, 2021; Sercemeli ve Kurnaz, 2020).

Bu calismanin gerekgelerinden biri, Universite 6grencilerinin Covid-19 pandemisi nedeniyle
zorunlu olarak ydritilen uzaktan egitim sirecinde bazi adaletsizliklerin yasandigina inanmalaridir.
Calismanin diger bir gerekgesi ise sosyal adalet kavraminin genelde toplumumuz, 6zelde ise Universite
ogrencileri tarafindan yeterince anlasilmadigi inancidir. Alpaslan ve Kartal'in (2020) arastirmasinda birgok
katiimcinin sosyal adaleti tanimlamadaki yetersizligi bu gortsu desteklemektedir. Bu ¢alismada, sosyal
adaleti tanimlamadaki zorluklardan hareketle dgrencilerin sosyal adalet algilarinin metaforlar araciligiyla
belirlenebilecedi distinulmustur.

Metaforlar, kullandigimiz kavramlari nasil anladigimizi, onlari diger insanlarla iliskilerimizde nasil
kullandigimizi ve nasil disindigumuizi gosteren araglardir (Lakoff ve Johnson, 2003). Alanyazinda
ortaokul égrencilerinin adalet algilarina (inel, Urhan ve Unal, 2018) ve resmi ve &zel okullarda gérev
yapan ogretmenlerin sosyal adalet algilarina (Ozan Boydak, 2010) iliskin metafor calismalari yer
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almaktadir. Ayrica 6gretmen adaylarinin adalet degerine iliskin algilar metaforlar aracihigiyla incelense
de (Cengelci Kose, Gurdogan Bayir, Kdse ve Yildirnm Polat, 2019), Universite 6§rencilerinin sosyal adalet
algilarina yonelik bir metafor calismasina rastlanmamistir.

Bu calisma, Universite 6grencilerinin sosyal adalet kavramina iliskin disuncelerini metaforlar
aracihgiyla nasil kavramsallastirdiklarini ortaya koymayi amacglamaktadir. Bu baglamda asagidaki
arastirma sorularina yanit aranmistir.

1. Universite dgrencilerinin sosyal adalet kavramina yénelik metaforlari nelerdir?

2. Universite dgrencilerinin sosyal adalet kavramina yénelik rettikleri metaforlar benzer

Ozellikler acisindan hangi kategoriler altinda yer almaktadir?

Yontem: Bu arastirmada nitel arastirma desenlerinden olgubilim deseni kullanilmistir. Calisma grubunun
belirlenmesinde, kolay ulasilabilir durum érnekleme ydntemlerinden rastgele rnekleme teknigi kullanilmistir.
Arastirmanin  katilimallan Bingdl Universitesi; Saglik Hizmetleri Meslek Yiiksekokulu, Gen¢ Meslek
Yiksekokulu, Fen Edebiyat Fakiiltesi ve islami ilimler Fakiiltesinin farkli siniflarinda égrenim géren 371
Universite dgrencisidir. Online olarak hazirlanan form &grencilere e-mail araciligiyla génderilmistir. ilgili
formda 6grencilerden “Sosyal adalet ......... gibidir/benzemektedir. Cunkd ......."climlesini tamamlamalari
istenmistir. Arastirmada elde edilen verilerin icerik analizi yapilmistir.

Sonu¢ ve Tartisma: Arastirma kapsaminda yapilan icerik analizi sonunda Universite 6grencilerinin
"sosyal adalet" kavramina iliskin 147 farkl metafor Urettikleri belirlenmistir. Sosyal adalet kavramina
yonelik en fazla Uretilen metaforlar, terazi (f=63), esitlik (f=27), yok (f=18), su (f=13), glines (f=9), agac (f=8),
kilic (f=7) ve ev (f=7) seklinde olmustur.

Arastirma bulgularina gore, 6grencilerin Urettigi metaforlar arastirmacilar tarafindan kategorize
edilmistir. Frekans sayisi bakimindan kategoriler; esitligi (denkligi) saglayan arag olmasi, olmayan adalet, temel
ihtiyac olmasi, hak edimini saglayan arag¢ olmasi, toplumdaki diizenin kaynagdi olmasi, iyiligi ve dogrulugu
temsil ediyor olmasi, glice bagimli olmasi, given verici olmasi, 6zglrligu sagliyor olmasi, koruyucu olmasi,
ilgi isteyen bir kavram olmasi, aydinlatici olmasi ve degerli olmasi seklinde toplam 13 baglk altinda
siralanmistir. Toplam 6grenci sayisina gdre en cok metafor iceren ilk ¢ kategori, esitligi (denkligi) saglayan
arag olmasi (f=98), olmayan adalet (f=70) ve temel ihtiyag olmasi (f=57) seklindedir. Bu kategoriler icerisinde
en fazla metafor cesitliligi 47 farkli metafor ile olmayan adalet kategorisi altinda yer almaktadir.

Ogrencilerin sosyal adalete iliskin en sik kullandiklari metaforlar esitlik ve terazi metaforudur.
Ogrencilerin bu metaforlari kullanmalarinin nedeni, sosyal adaletin esitlik veya denkligi saglayan bir arag
oldugu fikridir. Sosyal adalete iliskin bircok calismada terazi metaforuna rastlamak mimkindir
(Cengelci Kése vd., 2018; inel vd., 2018; Boydak Ozan, 2010). Sosyal adaletin bir hak elde etme araci
oldugu ve sosyal adaletin toplumda dizenin kaynagi oldugu kategorilerinde 6grenciler en ¢ok kilig ve
diizen metaforlarini kullanmiglardir. Bu kategorilerde ayrica insan haklari, hukuk, mahkeme, icra memuru
gibi adaletin saglanmasinda gorevli olan kurum, yapi ve bireylere iliskin metaforlar da kullaniimistir.
Cesitli medya araglarinda hak, adalet, esitlik, hukuk ve mahkeme gibi temalarinin islendigi konularda
elinde terazi tutan Adalet Tanricasi Themis gorselinin kullaniimasi, 6grencilerin sosyal adalete iliskin
terazi, kili¢ gibi metaforlari kullanma nedenlerinden biri olabilir.

Sosyal adaletin temel bir ihtiyac oldugunu dislinen 6grenciler, ihtiyag, nefes, hava, glines, oksijen,
su, ekmek gibi insan yasaminin vazgecilmez ihtiyaglarini sosyal adalet metaforu olarak kullanmislardir.
Ogrenciler temel ihtiyaclarda oldugu gibi sosyal adaletin olmadigi bir toplumda yasanamayacagini
dustinmektedir. Sosyal adaletin iyiligi ve dogrulugu temsil ettigini, gliven verici, aydinlatici ve koruyucu
oldugunu dustinen 6grenciler, gliven, vicdan, dayanisma, iyilik, insanlik, dogruluk, merhamet, yuva, aile,
baba, arkadas, can simidi, siginak, zeytin dali, isik, ay, glines gibi metaforlar kullanmisdir. Sosyal adaletin
degerli bir kavram oldugunu duisiinen 6grenciler bu kategoride altin, elmas ve saglik metaforlarini
kullanmisdir.

Ogrencilerin sosyal adalete iliskin en sik trettikleri metaforlardan biri de sosyal adaletin yokluguna
iliskin “yok” metaforudur. Ogrenciler adaletsizlikle ilgili hayalet, yalan, sézde, yalan makinesi, durmus
saat, dolandiricilik, Gvey ¢ocuk, topal, ¢lrlk bina, kirk ve dengesiz terazi, kaygan zemin, iddia, fantezi,
giliing, Gtopya gibi metaforlar kullanmislardir. Ogrencilerin metaforlarindan hareketle &grencilerin
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bircogu, toplumda sosyal adaletin olmadigini distiindigi séylenebilir. Sosyal adaletle ilgili olumsuz
deneyimler yasayan 6grenciler, sosyal adaletin glice bagiml olarak sekillendigini disiinmektedirler.

Sosyal adalet ifadesine cesitli hukuk ve politika metinlerinde yer verilmesine ragmen egitim
politikalarinin istenilen diizeyde uygulanmamasi (Polat ve Boydak Ozan, 2020; Thorsten Hellmann vd.,
2019; Cingi vd., 2013; Tomul, 2010), 6grencilerin sosyal adalete iliskin olumsuz algilarinin nedenlerinden
biri olabilir. Ogrencilerin sosyal adaletin olmadigi ya da iktidar tarafindan sekillendirildigine dair
inanclarinin olusmasinin kuskusuz pek ¢ok nedeni olabilir. Bununla birlikte arastirmanin yaritaldagu
doénemde, Universitelerin Covid-19 pandemisi nedeniyle 6gretim faaliyetlerini uzaktan egitim yoluyla
yUritmeleri, uzaktan egitim alabilmek igin gerekli teknolojik altyapiya, dersleri takip edebilmek ve ders
calisabilmek icin uygun bir ev ortamina sahip olmayan 6grencilerin sosyal adalete iliskin algilari olumsuz
olabilmektedir (Han ve Demirbilek, 2021; Toprakgi vd., 2021; Sercemeli ve Kurnaz, 2020).

Universite dgrencilerinin temel ihtiyac olarak gérdiikleri sosyal adaletin toplumdaki diizenin
kaynagdi olduguna inanmalari, sosyal adalet kavraminin ne kadar dnemli oldugunu géstermektedir. Ancak
ogrencilerin sosyal adaletin olmadigina ve sosyal adaletin giice bagli olarak degisebilecegine inanmalari
Gzlcl ve endise vericidir.

Oneriler: Farkl kiiltirlerden 6grencilerin demokratik bir ortamda bir arada yasama kiiltiiriine drnek
olabilecek Universitelerin, sosyal adalet duygusunu kurumlarinda yasatarak toplumun diger kesimlerine
ornek olmasi gerekmektedir.  Arastirma sonucglarina gore, sosyal adaletin olmadigini duislinen
ogrencilerin sorunlari ve ihtiyaclari tespit edilerek, bu ihtiyaclarin giderilmesine ydnelik organizasyonlar,
kulip faaliyetleri gerceklestirilebilir. Ogrencilerde sosyal adalet bilincinin yerlesmesi icin égrencilerin
sosyal sorumluluk projelerinde gorev almasi tesvik edilmelidir. Arastirma sonuglari kullanilarak tGniversite
ogrencilerin sosyal adalet algilarina yonelik bir dlcek gelistirilebilir. Gelistirilen 6lcek dogrultusunda
ogrencilerin sosyal adalet algilari, cinsiyet, fakilte, bolim, 6grenci ailelerinin gelir dlizeyleri ve benzeri
bagimsiz degiskenlerden etkilenip etkilenmedigi arastirilabilir.
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