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Abstarct

In this study examining whether university students' satisfaction levels with
foreign language courses and their satisfaction levels differ by several variables
(gender, education type, department, and grade point average), a sequential
explanatory, a mixed-methods design was used. While 398 students recruited by
using a simple random sampling method participated in the quantitative
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component of the study, 12 students recruited by using the maximum diversity of Educational
sampling method -a purposeful sampling method- participated in the Research
qualitative study. "Personal Information Form" and the "Foreign Language

Course Satisfaction Scale - FLCSS" developed by Tasgin and Korucuk (2018) and Vol: 13, No: 1, pp. 141-160

the "Semi-Structured Interview Form" were used as data collection tools. As the
data did not meet the parametric test assumptions, Mann Whitney U and
Kruskal Wallis tests, which are nonparametric methods, were used in
quantitative data analysis. The quantitative data analyses showed that the
curriculum and instructor sub-dimensions of the FLCSS and the entire scale were
in the high-level "positive" value range. Additionally, it was found that the
student satisfaction level on the physical environment sub-dimension of FLCSS
is in the "medium" range. On the other hand, while there are statistically
significant differences between students' foreign language course satisfaction
levels and various variables (education type, department, and grade point
average), no statistically significant difference was found between the gender
variable and satisfaction levels. It was found that the qualitative data obtained
supported the quantitative data of the study. Received: 2022-01-02
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INTRODUCTION

The concept of communication, which can be defined as the transfer and reception of information
(Barker, 2010), is a crucial mechanism for the continuity of human relations and existence (Schramm,
1993). People who have needed communication since birth constantly receive and send messages and
thus, try to understand and interpret their environment (Malik, Qin and Oteir, 2021; Porzig, 1995). The
correct use of language elements, especially in the realization of oral and written communication, can
directly influence effective communication (Harris and Taylor, 2002). Although there are debates on
whether the concept of language is a written or oral concept, the common point that linguists meet is
that language is a set of systematic signs based on rules (Amberg and Vause, 2010). In other words,
language is one of the tools to convey messages in communication (Yalcin and Sengdl, 2007). According
to Condon (2000), language is “one of the most valuable assets that people benefit from in the
communication process” (p. 21). Even though communication is carried out through different channels
and tools, language has a very important place in the communication process (Akarsu, 1998). Language
development, which is extremely important for people, is largely completed within the first five years of
an individual's life (Schunk, 2014). However, in the current information age, individuals are expected to
learn a second or even a third language due to several reasons, such as rapid globalization, increasing
competition, changes in communication tools and the increasing importance of human capital (Atadere,
2012; Guven and Bal, 2004). It is now seen that more and more importance is placed on foreign language
education in schools in Turkey, and therefore, foreign language courses are offered starting from the
2nd grade of elementary school since the 2013 - 2014 academic year (Babayigit and Erkus, 2014; Kirkg6z,
Celik and Arikan, 2015).

Although foreign language education starts in the second grade of elementary school and
continues until higher education in Turkey, Turkey is not at the desired level in terms of foreign language
proficiency (Basat, 2014). According to the English proficiency ranking published by Education First (EF)
in 2018, in which 1.3 million people participated, Turkey dropped 11 places compared to the previous
year and ranked 73rd among 88 countries in the “Very Low Proficiency” class (EF - EPI, 2018). Therefore,
if the desire is to raise generations that can compete with the world, foreign language education should
be emphasized more and the factors affecting foreign language education should be determined and
controlled correctly (Oliver, 1999; Yesilyurt, 2013).

Motivation, teacher behaviors, peer behaviors, environmental factors and satisfaction levels
arising from all these factors are the leading factors that affect students' foreign language education
(Chastain, 1988; Krashen, 2009; McDonough, 1986; Ozer and Korkmaz, 2016). As a concept, satisfaction
is the degree to which the benefits obtained from any product or service can meet expectations (Reio
and Crim, 2013; Robinson, Decenzo and Coulter, 2011). Student satisfaction, on the other hand, can be
explained as the level of satisfaction of students' expectations in educational environments (Eliot and
Shin, 2002) and research show that satisfaction levels in learning environments are highly effective on
student achievement (Alsadoon, 2018; Baykal, Sokmen, Korkmaz and Akgtn, 2002; Cobb, 2019;
Grossman, 1999; Ozer and Korkmaz, 2016).

When the relevant literature is evaluated; In the study conducted by Qutob in 2018, it was
determined that the students' level of satisfaction with the foreign language course instructor was high,
but there were some deficiencies in the physical environment and equipment related to the foreign
language course. A similar conclusion was reached in the study conducted by Shahriar, Pathan, Mari and
Umrani in 2011 and it was seen that the students were satisfied with the foreign language course
curriculum and the instructor. Similarly, in the study conducted by Karakas in 2017, it was determined
that the satisfaction level of the students in the foreign language course was positive. Suwantarathip, on
the other hand, determined the satisfaction of students who received hybrid education foreign language
education as a high level in 2019. On the other hand, in the study conducted by Asakereh and
Dehghannezhad in 2015, it was understood that the competences of foreign language students such as
speaking and practice were positively affected, and for this reason, the students were satisfied with
foreign language education. In the study carried out by Oziidogru in 2017 to determine the effectiveness
of the English Preparatory Program at Usak University, it was determined that both students and
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instructors were not satisfied with the adequacy of the teaching environment. However, it was
determined that the students were satisfied with the other variables such as the content, the instructor
and the method used in the course. On the other hand, in the study conducted by Yildiran in 2010,
significant differences were found between the departments of the students and their foreign language
satisfaction levels. However, in the same study, no significant difference was found between the
departments of the students, the program and the level of satisfaction of the instructor and the foreign
language course.

On the other hand, foreign language education, which starts in elementary school level in Turkey,
is carried out in universities in two semesters and as mandatory, as stated in Section 2, Article 5 (1) of
the Higher Education Law No. 2547 dated 06.11.1981 (http://www.yok.gov.tr). However, it is seen that
the desired level of English proficiency has still not been achieved (EF - EPI, 2018; Ozbent, 2010; Ozer
and Korkmaz, 2016; Suna and Durmuscelebi, 2013). Thus, this study aims to examine the satisfaction
levels of university students in foreign language education, which is one of the elements in foreign
language education, in terms of various variables. This study is significant in terms of providing
recommendations to increase the success of foreign languages courses by identifying the aspects of a
foreign language course that create satisfaction and/or dissatisfaction in students. The main purpose of
this study is to examine the differences in foreign language satisfaction levels of students enrolled at a
state university located in Eastern Turkey by gender, education types, departments, and grade point
averages. The research question guiding this study is “What is the level of foreign language satisfaction
of students?”. In addition to this research question, other research questions were determined as follows:

1. Is there a statistically significant difference between the students' level of foreign language
course satisfaction and their gender?

2. Is there a statistically significant difference between the foreign language course satisfaction
levels of students and the education type?

3. Is there a statistically significant difference between foreign language course satisfaction
levels of students and their departments?

4. s there a statistically significant difference between foreign language course satisfaction and
their GPAs?

5. What do students think about their foreign language course satisfaction?

METHOD

Research Design

In this study, mixed method was preferred. Mixed method research can be classified in various
ways (sequential explanatory design, exploratory design, nested design, transformative design, etc.)
(Creswell and Plano - Clark, 2018). In this study, sequential explanatory design was used, since firstly
quantitative research data and then qualitative research data were obtained and analyzed. Thus, the
findings obtained with quantitative data can be explained in more detail with qualitative data. A mixed
methods approach with a sequential explanatory design was used to evaluate the data obtained in more
detail, to minimize the limitations of both designs by considering the quantitative and qualitative
findings together, and to explain the quantitative findings in depth with qualitative findings (Johnson
and Onwuegbuzie, 2004). In the quantitative part of the study, a survey model was used while a case
study design was used in the qualitative part of the study.

Research Groups

The research group of this mixed method study was divided into two parts as quantitative research
group and qualitative research group.

Quantitative research group: The quantitative research group of the study was formed randomly.
The main reason for this is that in the simple random sampling method, each individual forming the
population is given an equal chance (Bustami, Corebima, Suarsini and Ibrahim, 2017) and the ability to
represent the population is more effective in the random selection of the sample (Blyukoztlirk Cakmak,
Akgtin, Karadeniz and Demire, 2017). The population of the study consists of 534 students. In the study,
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the minimum sample size with 95% reliability and an error of 5% was calculated as 224
(www.surveysystem.com; Krejcie and Morgan, 1970; Yazicioglu and Erdogan, 2004). According to
Comrey and Lee (1992), a sample size of at least 300 indicates that the sample will adequately represent
the population. Accordingly, the sample size reached in the study is 398.

Qualitative research group: A maximum variation sampling, one of the purposive sampling
methods, was used in determining the research group so that rich information would be obtained in line
with the research purpose in (Vogt, Gardner and Haeffele, 2012). With this sampling method, the aim is
to reach as many different individuals as possible (Travers, 2001). In order to achieve maximum diversity,
the sample was determined according to gender (female — male) and foreign language course GPAs (2
and below low, 2-3 medium, 3-4 high). Qualitative research group consisted of 12 participants (by
gender: 6 females / 6 males, by average: 4 low, 4 medium and 4 high), since the sample size of 6-12 in
qualitative studies in which the interview technique (Baskale, 2016) is used allows the data to be analyzed
more clearly.

Data Collection Tools

Quantitative data collection tool: In the study, the "Foreign Language Course Satisfaction Scale -
FLCSS” was used to determine the satisfaction level of students in foreign language courses. FLCSS was
developed by Tasgin and Korucuk (2018) as a result of a scale development study conducted with 460
students in Turkey. The 5-point Likert scale consists of a total of 28 items and 3 sub-dimensions (items
related to the 1t sub-dimension of curriculum are: 1, 2, 3,4, 5, 6, 7, 8, 9, 10; items related to the 2" sub-
dimension of instructor are: 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 23, 24; and the items related to
the 3™ sub-dimension of physical environment are: 25, 26, 27, 28). The FLCSS scale ranged between 1
and 5 with "5-strongly agree- very positive score range”, "4-agree-positive score range”, "3-somewhat
agree- moderate score range”, "2-disagree-negative score range” and “1- strongly disagree-very
Negative score range”. To test the validity of the three-dimensional structure of FLCSS, a confirmatory
factor analysis (DFA) was performed by Tasgin and Korucuk and the values should be >0.90 for CFl, GF,
AGFI, NFl and TLI, >0.80 for for SRMR and RMSEA, and the x2/ sd value should be less than 5 (Kayapali-
Yildirm and Ekinci, 2019; Marcoulides and Schumacher, 2001; Naktiyok, 2019; Ozdamar, 2017;
Schumacher and Lomax, 2004; Secer, 2015, Yildinm and Naktiyok, 2017). The values were controlled and
as a result the three-dimensional structure of the scale was confirmed. The Cronbach Alpha internal
consistency coefficient values of Tasgin and Korucuk’'s FLCSS ranged between .81 and .93 among the
sub-dimensions, and the value for the whole scale was determined as .96. Evaluation intervals of the
Cronbach - Alpha internal consistency coefficient are defined as “0.00 < o > 0.40 = unreliable, 0.40 < «
> 0.60 = low reliability, 0.60 < o > 0.80 = highly reliability, 0, 80 < & > 1.00 = highly reliable” (Ozdamar,
1997). When these results are evaluated, it is seen that the FLCSS scale is highly reliable. In this study,
Cronbach's alpha internal consistency coefficients of both the entire scale and the four dimensions were
calculated to determine the reliability of the FLCSS and when Cronbach's alpha internal consistency
coefficients are evaluated according to Ozdamar (1997) both for sub-dimensions (between a=.81 and
a=.92) and for the whole scale (a=.95), it was concluded that the FLCSS is highly reliable.

Qualitative data collection tool: In the study, a semi-structured interview form was prepared to
determine the students' views on foreign language course satisfaction. As the main reason for obtaining
qualitative data with semi-structured form; With the semi-structured interview form, the researcher can
be shown to provide the necessary flexibility during the interview (Ekiz, 2003). Interview forms should be
prepared in advance in a planned and regular way (Kus, 2012). Therefore, during the preparation phase
of the form, first, the relevant literature was evaluated and then the opinions of 4 instructors and 1
Turkish language expert in the relevant field (Curriculum and Instruction, Foreign Language Education)
were sought. Before the final implementation phase of the form, a pilot interview was conducted with 5
students, and the clarity of the interview form was checked. The interview form consists of four questions
in total.

Data Analysis

Quantitative data analysis: Statistical package programs were used in the analysis of the
quantitative data obtained in the study. In order to determine the statistical tests to be used in analyzing
the data, first, it is necessary to determine the normality of the distribution and the homogeneity of
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variance (Buyukozturk et al., 2017; Derinalp-Canakgl, Canakcli and Geggin, 2019). It was determined that
the data were not normally distributed according to the obtained graphics, skewness - kurtosis values,
and the normality test values. In addition, it was observed that the variances were not homogeneous
(p<.05). In line with these results, it was determined that the data were not suitable for parametric tests
and thus, nonparametric tests were used. The Mann-Whitney U test, which is suitable for comparing two
independent groups that do not meet the normality conditions, was used to determine the
differentiation status of students' foreign language course satisfaction levels according to their genders
and teaching types. Similarly, the Kruskal Wallis test, which is suitable for comparing two or more groups
that do not meet the normality conditions, was used (Biyukoztirk, et al. 2017) in order to determine the
differentiation status of students' foreign language course satisfaction levels according to their
departments and averages. In data analysis, the level of significance was determined as “p=.05".
However, Bonferroni regulation was applied to alpha values in order to determine the dimensions of a
significant difference at the Kruskal Wallis test “p=.05" level and to control type 1 errors (Can, 2018). In
the Bonferroni arrangement, the alpha value “p=.05" is divided by the number of tests used and the
significance level is tested with the new value obtained (Pallant, 2017). For this reason, since the level of
significance is the average of students and their departments are 5 groups, the comparison to be made
at the level of significance (1-2, 1-3, 1-4, 1-5, 2-3, 2-4, 2-5, 3-4, 3- 5, 4-5) and the significance level
obtained was accepted as “p=.005".

Qualitative data analysis: A descriptive analysis approach was used for the qualitative data of the
study. The main reason for this can be shown as the descriptive analysis and the regular presentation of
the data in line with the classifications created by the research questions and the frequent use of direct
quotations (Corbin and Strauss, 2015; Gliner, Morgan and Leech, 2015). For this reason, while the
qualitative data obtained in the study were classified and presented in tables, direct quotations were
often included. The qualitative data (voice recordings) obtained from the interviews were stored in the
computer environment. The interviewed students were named as S1, S2, S3,..512.

A number of measures were taken to ensure the validity and reliability of the qualitative data of
the study. The first of these is that field experts (two faculty members with doctorate titles in the field of
education education and tranining programs, a lecturer with at least 10 years of seniority in the field of
English and a lecturer with at least 9 years of seniority in the field of Turkish Language during the
interview form preparation and qualitative data evaluation stages.) opinion (to ensure internal validity).
In addition, direct quotations were frequently included in the analysis of qualitative data, and selective
(purposive sampling method) sampling methods were used in the selection of the qualitative study
group (to ensure external validity). Interviews were held with the students at the appropriate place and
time and no pressure or coercion was applied (to ensure internal reliability). The data obtained in the
research have been kept under the assumption that it may be needed later (to ensure external reliability).

FINDINGS

1. Findings on the First Research Question

The first research question of the study was "What is the level of students’ foreign language course
satisfaction?" In answering the question, the data obtained from the students with FLCSS were examined,
the averages, standard deviations of the sub-dimensions of and the whole scale are shown in Table 1
with explanations for each value.

Table 1. Mean Distributions of the Sub-Dimensions of FLCSS and the Entire Scale

Sub-Dimensions n X sd Value
Curriculum 398 3.54 93 Positive (High)
Instructor 398 3.56 .94 Positive (High)
Physical Environment 398 332 1.10 Moderate
TOTAL 398 3.52 .85 Positive (High)

As shown in Table 1, the students' means in the dimensions of FLCSS are in the highly “positive”
range with the curriculum dimension (X =3.54, sd=.93), the instructor dimension (X =3.56, sd=.94) and
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the whole scale (X =3.52, sd=.85). However, the mean of the physical environment sub-dimension of
FLCSS (X =3.32, sd=1.10) is in the moderate value range.

2. Findings on the Second Research Question

The second research question of the study was "/s there a statistically significant difference between
the students' level of foreign language course satisfaction and their gender?" A Mann Whitney U test,
which is one of the nonparametric methods, was completed to answer the question and to determine
whether there is a significant difference between the gender and the satisfaction levels on the foreign
language courses.

Table 2. Mann Whitney U Test Results for Comparing Students' Gender and Foreign Language Satisfaction Levels

Sub-Dimensions Gender n Mean Rank Total Rank U z p

Curriculum Female 238 19609 4666950 18228500  -,722 470
Male 160 204,57 32731,50

Instructor Fi:;ze i‘zg ;gzg; gg;gigg 17666000  -1,222 222

Physical Environment F;’A";ze ?Zg ;gi:gg gg?i?:gg 18219000  -,732 464

The findings in Table 2 revealed that there was no significant difference between the gender of
the students and their level of satisfaction with the foreign language course. [(Ucurriculum=18228,5, z=-
722, p=.470), (Unstructor=17666,0, z=-1.222, p=.222), (Uphysicat environment=18219,0, z=-.732, p=.464)]. In other
words, when evaluated in terms of gender, it is seen that there is no significant difference between the
satisfaction levels of the students in the foreign language course.

3. Findings on the Third Research Question

The third research question of the study was “Is there a statistically significant difference between
students' foreign language course satisfaction and the education type?” A Mann Whitney U test, which
is one of the nonparametric techniques, was completed to answer the question and to determine
whether there is a significant difference between the teaching styles of and the students’ satisfaction
levels of the foreign language courses. The results are shown in Table 3.

Table 3. Mann Whitney U Test Results for Comparing Education Types and Foreign Language Satisfaction Levels

Sub-

Dimensions Education Type n Mean Rank Total Rank U z P

Curriculum Daytime Course Program 265 203.45 53915.50 1457450 269 001+
Evening Courses Program 133 151.62 20165.50

Instructor Daytime Courses Program 265 199.15 52246.00 15001.00 157 04*
Evening Courses Program 133 153.17 20371.50

Phy§|cal Daytime Courses Program 265 201.20 53317.00 17173.00 416 677

Environment Evening Courses Program 133 196.12 26084.00

When Table 3 is examined, a statistically significant difference was found between the education
types and student satisfaction levels of the foreign language course curriculum (UEgducation type = 14574.5,
z = -2.69, p =.001) and the instructor (U instructor = 15001.0, z = -1.57, p = .04). It was observed that there
is a statistically significant difference between the satisfaction levels of the Daytime Courses Program
(Mean Rank = 203.45) and Evening Courses Program students (Mean Rank = 151.62) in the foreign
language course satisfaction levels in the curriculum sub-dimension of the FLCSS. Similarly, there is a
statistically significant difference in favor of Daytime Courses Program students between the satisfaction
levels of the Daytime Courses Program students in the foreign language course (Mean Rank = 199.15)
and the satisfaction levels of the Evening Courses Program students (Mean Rank = 153.17) in the
instructor dimension of FLCSS. However, no statistically significant difference was found between the
education type and the level of foreign language course satisfaction in the physical environment sub-
dimension (Upnhysical Environment=17173,0, z=-.416, p=.677).
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4. Findings on the Fourth Research Question

The fourth research question of the study was “Is there a statistically significant difference between
the students' level of satisfaction with foreign language courses and their departments?” A Kruskal Wallis
test, which is one of the nonparametric techniques, was completed to answer the question and to
determine whether there is a significant difference between the students' department and their
satisfaction level of the foreign language course, and the findings are shown in Table 4.

Table 4. Kruskal Wallis Test Results Regarding the Difference Between Students' Foreign Language Satisfaction
Levels and Their Departments

SDLiI:1-ensions Department n I::::: S.d x? P Difference
1. Child Dev. 200 192.71
Curricul 2. Private Sec. Prot. 59 216.91
urnediim 3. Local Gwt. 32 21917 4 5915 206
4. Occ.Health and Safe. 33 168.56
5. Logistics 74 209.27
1.Child Dev. 200 193.52
2. Private Sec. Prot. 59 224.18
Instructor 3. Local Gvt. 32 201.81 4 5.570 234
4. Occ.Health and Safe. 33 171.59
5. Logistics 74 207.45
1. Child Dev. 200 191.35
Physical 2. Private Sec. Prot. 59 208.06
Environment 3. Local Gvt. 32 215.25 4 10.96 .027* 5>4
4. Occ.Health and Safe. 33 156.20
5. Logistics 74 227.22

According to Table 4, a statistically significant difference was found between the departments of
the students and the satisfaction levels on the physical environment of the foreign language course
(X2(@)physical environment=10.961, p<.05). In order to determine between which groups the difference was, a
Mann Whitney U test was performed separately between the group pairs. The main purpose here is to
make a Bonferroni adjustment in alpha values to keep Type 1 errors under control (Can, 2018). In the
Bonferroni adjustment, the significance level (.05) is divided by the number of tests to obtain a new level
of significance (Pallant, 2017). Accordingly, since there are 5 sub-groups in the department variable, a
total of 10 Mann Whitney U tests were completed between the pairs with a significance level of .05, and
the new significance level was determined as .005. According to the results of the Mann Whitney U tests
completed with the new alpha value, between the satisfaction levels of the logistics department students
(Mean Rank=227.22) and occupational health and safety students' (Mean Rank =156.20) in the physical
environment sub-dimension of the FLCSS, a statistically significant difference was found in the logistics
department students. However, no statistically significant difference was found between the students'
departments and foreign language course satisfaction levels in the sub-dimension of curriculum and
instructor [(X? @educational Program=5.915, p>.05); (X? @yinstructor=5.570, p>.05)] in the FLCSS.

5. Findings on the Fifth Research Question

The fifth research question of the study was "Is there a statistically significant difference between
the students' level of satisfaction with foreign language course and their GPA?" A Kruskal Wallis test, which
is one of the nonparametric techniques, was completed to answer the question and to determine
whether there is a significant difference between the student GPAs and the level of satisfaction with the
foreign language course. The results obtained are shown in Table 5.

When table 5 is examined, there is a statistically significant difference between the student GPAs
and the satisfaction levels of the foreign language course curriculum (X? @) curriculum=1.952, p<.05) and
the instructor (X2 @nstructor=3.844, p<.05). In order to determine between which groups the difference
was, Bonferroni adjustment was completed, “as in the section variables”, and the new significance level
was determined as .005. According to the results of the Mann Whitney U tests completed with the new
alpha value, between the satisfaction levels of the students who have a GPA of “2.51 —3.00" in the sub-
dimension of the FLCSS curriculum (Mean Rank =202.15) and students with a GPA of “3.01 — 3.50" (Mean
Rank =207.02) and the satisfaction levels of the students with an average of "2.00 and below" (Mean

E-International Journal of Educational Research ISSN: 1309-6265 Vol: 13, No: 1, pp. 141-160 .

147



. E-Uluslararast Egitim Arastirmalart Dergisi ISSN: 1309-6265, Cilt: 13, No: 1, ss. 141-160

Rank =155.74), a statistically significant difference in students with "2.51 - 3.00" and "3.01 — 3.50" GPA
was found.

Table 5. Kruskal Wallis Test Results on the Difference Between Students' Foreign Language Satisfaction Levels and
GPAs

Sub-Dimensions Mean n Mean S.d. X2 p Difference
Rank
1.2.00 and below 24 155.74
. 2.2.01-2.50 41 196.87
Curriculum 3.2.51-3.00 97 202.15 4 1952  .038* 3>1,4>1
4.3.01-3.50 124 207.02
5.3.51-4.00 112 192.96
1.2.00 and below 24 162.46
2.2.01-2.50 41 181.24
Instructor 3.2.51-3.00 97 206.20 4 3.844 .042* 3>1, 4>1
4.3.01-3.50 124 210.94
5.3.51-4.00 112 192.61
1. 2.00 and below 24 189.43
2.2.01-250 41 196.39
Physical Environment  3.2.51-3.00 97 208.49 4 1.339 .855 ---
4.3.01-3.50 124 200.82
5.3.51-4.00 112 191.68

Similarly, in the sub-dimension of the instructor, the between the satisfaction levels of the students
with an average of "2.51 - 3.00" (Mean Rank = 206.20) and students with a GPA of "3.01 - 3.50" (Mean
Rank = 210.94) and students with a GPA of “2.00 and below” (Mean Rank = 162.46), a statistically
significant difference was found in students with a GPA of “2.51-3.00" and “3.01-3.50.” However, no
statistically significant difference was found between the mean scores of the students and their
satisfaction with the foreign language course in the physical environment sub-dimension of FLCSS [(X?
(4)Physical Environment= 1.339, p>05)]

6. Findings on the Sixth Research Question

The sixth research question of the study was “What are the students' views on foreign language
course satisfaction?” In order to answer the question, a descriptive analysis approach was used to analyze
the responses provided to the four statements in the interview form. Student responses were coded,
and the frequency values of the codes obtained were tabulated and explained. The interview questions
in the semi-structured interview form were analyzed sequentially.

148

The first interview question of “Are you satisfied with the curriculum (goal, content, educational
situations, assessment and evaluation) elements applied in the foreign language course? Please indicate
your views on this subject.” The frequency distributions of the responses provided by the students are
shown in Table 6.

Table 6. Distributions of the First Interview Question

Codes Students Frequency
Generally satisfied. S1,S2, S4, S6, S7, S8, S9, S10, S12 9
Not satisfied enough. S3, S5, S11 3

As shown in Table 6, most of the students stated that they were generally satisfied (S1, S2, S4, S6,
S7,S8, S9, S10, S12) in responding to the first interview question, while some students (S3, S5, S11) stated
that they were not satisfied enough. Examples of student opinions in line with the first interview question
are presented below:

“No, | am not satisfied. | am not satisfied with the fact that it is a monotonous and memory-based
education process. More activities and practices should be included, and professional language should
be emphasized.” (S3)

“I am not very satisfied. With more practices and activities, foreign language education should be freed
from memory-based learning.” (S11)
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The second interview question was “Are you satisfied with the foreign language course instructor
(content knowledge, teaching, pronunciation, writing, dedication, communication skills, etc.)? Please
indicate your views on this subject.” The frequency distributions of the responses provided by the
students are shown in Table 7.

Table 7. Distributions of the Second Interview Question

Codes Students Frequency
Generally satisfied. S1,S2, S3, S4, S6, S7, S9, S10, S11 9
Not satisfied enough. S5, 58,512 3

As shown in Table 7, in the responses provided to the second interview question, most of the
students stated that they were generally satisfied (S1, S2, S3, S4, S6, S7, S9, S10, S11), while some students
(S5, S8, S12) stated that they were not satisfied enough. Examples of student opinions in line with the
second interview question are presented below:

“Yes, | am extremely satisfied with the instructor of this course. Because the instructor is a nice,
understanding person who helps students and good at their job. | had very little foreign language
knowledge, but now my foreign language level is quite good. Of course, the instructor of the course has
contributed a lot.” (S1)

"I'm not satisfied. Because the instructor does not teach according to my level in the foreign language
course, he only teaches by writing on the board. We do not engage in speaking, reading or other practice
activities. Therefore, what we learn is not permanent. On the other hand, the instructor is a strict person
so, sometimes | can be hesitant to ask questions.” (S8)

The third interview question was “Are you satisfied with the physical environment (technological
equipment, ventilation, cleanliness, temperature, etc.) in which the foreign language course is conducted?
Please indicate your views on this subject.” The frequency distributions of the responses provided by the
students are shown in Table 8.

Table 8. Distributions of the Third Interview Question

Codes Students Frequency
Moderately satisfied. S1, S2, S3, S6, S7, S9, S10, S12 8
Satisfied. S4,S11 2
There Are Shortcomings. S5, S8 2

As seen in Table 8, in the answers given to the third interview question, while most of the students
stated that they were moderately satisfied (S1, S2, S3, S6, S7, S9, S10, S12), some students (54, S11) were
satisfied and some students (S5, S8) had some difficulties and Indicated that there were shortcomings.
Examples of student opinions in line with the third interview question are presented below:

“My satisfaction with the physical environment is moderate. | can't say I'm very satisfied, but | can't say
I'm not satisfied either.” (S3)

“I am quite satisfied. Our classroom and school are very hygienic.. However, the instructor teaches the
course in a monotonous way and does not use a projector or computer. There is no smart board in our
classroom anyway. If the class is conducted using technology, a more effective language learning can
be achieved.” (S5)

“I am moderately satisfied with the physical condition. Because the school and classroom are clean,
warm, and ventilation is not bad. However, we do not receive any technological support in the course.”
(58

“I am quite satisfied.” (S11)
The fourth and last interview question was “Have you acquired the skills, such as speaking,
understanding, writing, and reading in a foreign language with the foreign language education you

received? What are your opinions about your satisfaction in this matter?” The frequency distributions of
the students' answers are presented in Table 9.

Table 9. Distributions of the Fourth Interview Question

Codes Students Frequency
Satisfied. S3, S5, S6, S7, S8, S9 6
Moderately satisfied. S1, 10, S12 8
Not satisfied (Low level of satisfaction). S2, 54, S11 4
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As shown in Table 9, while some of the students stated that they were satisfied (S3, S5, S6, S7, S8,
S9), others’ satisfaction levels were moderate (S1, S10, S12) and low (S2, S4, S11). Examples of student
opinions in line with the fourth interview question are presented below:

“l was satisfied with the foreign language course, but unfortunately, | cannot say that | have gained the
aforementioned features. | think the main reason for this is the insufficient weekly class hours. After all,
I think very few people can improve their literacy, comprehension, and speaking in a foreign language
with 2 hours a week.” (S1)

“I am satisfied with the course. Everything went well and | even felt that | was learning a foreign
language, but then I realized that | just passed the course. | have not observed any improvement in my
speaking, understanding, reading, and writing. | think that the course, the assignments and even the
exams are based on memorization. Therefore, we pass the course and do not gain anything afterwards.”
(54)

Table 10 shows the distribution of the answers given by the students to the questions in the
interview form.

Table 10. Student Views and Distributions

Partially Satisfied

Not Satisfied (Low Level (Moderate Level

Satisfied (High Level

Dimension (Student Views) Satisfaction) Satisfaction) Satisfaction)
Student f % Student f % Student f %

. . . S1,S2, S4, S6,
Curriculum Satisfaction (Tst $3,55S11 3 %25  -meeeeee- - —- $7,58,59,510, 9 %75
Interview Question) $12
Instructor Satisfaction (2nd 51,5253, 54,

. . S5, S8, 512 3 %25  —--eeee- -- S6,S7,59,510, 9 %75

Interview Question) 11
Phy.5|cal . S1,S2, S3, 54,55, S8,
Environment/Equipment (3rd ~ --------- -- ---- S6, 57, S9, 8 %67 11 4 %33
Interview Question) S10, S12
Outcome Satisfaction (4th o $1, 510, o S3, S5, S6, o
Interview Question) 52,54, 511 3 %25 S12 3 %25 S7, S8, 59 6 %50

As shown in Table 10, 75% of the students have high levels of satisfaction while 25% have a low-
level satisfaction in the curriculum used in the foreign language course and the foreign language course
instructor. However, while 67% of the students are partially satisfied (moderate level) with the physical
environment and equipment used in the foreign language course, only 33% have high levels of
satisfaction. In terms of satisfaction with the foreign language course outcomes (understanding,
speaking, reading, and writing in a foreign language) is 50% have a high level of satisfaction, 25% have
partial-moderate level of satisfaction, and 25% are not satisfied (low level). When the qualitative data
obtained are evaluated, it can be concluded that the qualitative findings support the findings from the
quantitative data.

DISCUSSION, CONCLUSION AND RECOMMENDATIONS

This study aims to determine the foreign language satisfaction levels of university students and to
examine the differentiation of students' foreign language satisfaction levels by gender, education type,
department, and GPA. The mean and standard deviation values of the data were analyzed in order to
answer the first research question of the study which is “What is the level of satisfaction of the students
in foreign language lessons?”. The analyses results showed that the sub-dimensions of curriculum and
instructor of the Foreign Language Course Satisfaction Scale (FLCSS) and the whole scale were in the
high-level "positive" value range. These findings show that the level of student satisfaction with the
foreign language course curriculum (target, content, educational status, measurement and evaluation)
and the instructor conducting the course and the whole scale is high. Similar findings were also found
by Qutob (2018), and it was concluded that students' satisfaction levels of foreign language course
instructors were at a high level. In addition to this finding, it was determined that the level of student
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satisfaction in the physical environment sub-dimension of FLCSS was in the "medium" range. According
to this finding, it is understood that the satisfaction level of the students regarding the physical
environment where foreign language lessons are conducted is at a moderate level. Similar findings were
also found by Hernandez (2009) and Karakas (2019) that students' satisfaction with the foreign language
course was at a high level. According to another finding by Obando-Guerrero and Sanchez-Solarte
(2018), the satisfaction levels of students towards the foreign language course curriculum and the
instructor were high, while the satisfaction levels of the physical environment were moderate. To a similar
conclusion, Shahriar et al. (2011) and Karakas (2017), it was also reached in the studies and it was
determined that the satisfaction level of the students from the foreign language course was positive. On
the other hand, Suwantarathip (2019) determined in his study that the satisfaction of students who
receive foreign language education carried out with hybrid education is high. Oztidogru (2017), on the
other hand, found that both students and instructors were not satisfied with the teaching environment
in his study conducted at the Usak University English Preparatory Program. However, in addition to this
result, Oziidogru determined that the students were satisfied with other variables such as the instructor
and the method used.

Findings in the literature support the study results. The reasons for these findings may be related
to the technological equipment (smart board, computer, projector, Wi-Fi, internet, etc.) that the school
provides for foreign language education and the materials (book, printout, lesson summary, practice
applications, short stories, etc.) for the foreign language course offered by the school to the students,
and that physical environments such as classrooms and libraries are not at the desired level in order for
foreign language education to be carried out successfully.

The second research question of the study was “2. Is there a statistically significant difference
between the students' level of satisfaction with the foreign language course and their gender?” and a Mann
Whitney U test was completed in analyzing the data to answer the question. As a result of the Mann
Whitney U test, no statistically significant difference was found between the gender of the students and
their level of satisfaction with the foreign language course. In other words, it was concluded that no
significant difference could be found between the satisfaction levels of female and male students in
foreign language courses. However, a different finding was obtained by Becirovi¢ (2017) that a
statistically significant difference was found between the foreign language satisfaction levels of female
students and male students in favor of female students.

In answering the third research question of the study which was "Is there a statistically significant
difference between the students' level of satisfaction with foreign language lessons and the types of
teaching?", a Mann Whitney U test was used to analyze the data. As a result of the analysis, a statistically
significant difference was found in favor of Daytime Courses Program students between the education
types and the satisfaction levels of the foreign language course curriculum and instructors while there
was no statistically significant difference in the level of satisfaction with the physical environment. The
reason why the Daytime Courses Program students' foreign language course curriculum and instructor
satisfaction levels are higher than the Evening Courses Program students may be that the lessons are
held in the evening and therefore the willingness, motivation, performance and/or learning/teaching
readiness levels of the students and the instructors are lower.

The fourth research question was "Is there a statistically significant difference between the students'
level of satisfaction with the foreign language course and their departments?" and a Kruskal Wallis test
was used to analyze data in answering the question. According to the results of the Kruskal Wallis test,
in the sub-dimensions of students' departments and physical environment, there is a statistically
significant difference between the satisfaction levels of the logistics department students and the
satisfaction levels of the occupational health and safety students in favor of the logistics department
students. Similar results were found by Yildiran (2010) which found that there was a statistically
significant difference between students' departments and foreign language satisfaction levels. However,
no statistically significant difference was found between the departments of the students and the
satisfaction levels of the foreign language course in the curriculum and instructor sub-dimensions.
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In answering the fifth research question which was "Is there a statistically significant difference
between the students' level of satisfaction with the foreign language course and their GPA?", the data were
analyzed using the Kruskal Wallis test. The analysis results showed a statistically significant difference
between the student GPAs and the satisfaction levels of the foreign language course curriculum and
instructors. In the curriculum and instructor sub-dimensions, a statistically significant difference was
found in favor of students with a GPA of “2.51 — 3.00" and “3.01 — 3.50" between the satisfaction levels
of students with a GPA of "2.51 - 3.00" and "3.01 - 3.50" and the satisfaction levels of students with a
GPA of "2.00 and below." However, in the physical environment sub-dimension, no statistically significant
difference was found between the GPAs of the students and their level of satisfaction with the foreign
language course. It can be said that students with a GPA of "2.00 and below" view the reasons for their
low GPAs as the curriculum and instructor. However, students with a GPA of "2.51 and below" constitute
only 16.3% of all students. If the real reason for low GPAs was the instructor and the curriculum, 83.7%
of the students should not have had a GPA of "2.51 and above". In the light of these evaluations, it can
be said that students with a GPA of "2.00 and below" associate their low academic achievements with
various reasons as the curriculum and instructor. However, a different finding was obtained by Yildiran
(2010) and no statistically significant difference was found between students' GPAs and foreign language
satisfaction levels.

The sixth research question was “What are the students' views on their foreign language course
satisfaction?". In answering the question, the data were obtained by using a semi-structured interview
form and a descriptive analysis approach was used analyze the responses provided to the interview
questions. In this context, it was seen that the qualitative data obtained supported and explained the
findings of the quantitative data analyses. As a result of the interviews, it is seen that the students are
satisfied with the curriculum elements and the instructor of the foreign language courses which supports
the quantitative data in general. Similar results were reported by Shahriar et al. (2011), and it was
concluded that the students were satisfied with the curriculum elements and the instructor of the foreign
language course. In addition, it was observed that the students were moderately satisfied with the
physical environment in which the foreign language courses were carried out which support the
quantitative data. Students generally stated that they were satisfied with the cleanliness and temperature
of the classroom/school, and moderately satisfied with the ventilation. The factor that most affects
students' satisfaction with the physical environment in which the foreign language course is conducted
was not using any technological equipment and conducting the class was using the board routinely.
Additionally, in terms of the students' views on the outcomes (speaking, comprehension, reading, and
writing) they have achieved in the foreign language course, while half of the students stated they were
satisfied, the other half have moderate and low level of satisfaction. Students attributed the level of their
satisfaction in this aspect to the weekly course hours (2 hours), the applied teaching strategy, method,
and technique (usually lectures through presentation), the level of utilization of technological
opportunities (not using any equipment and materials other than the board and pencil), the foreign
language course not being student-centered, not placing emphasis on practice, students not being able
to study enough, and the conduct of class through memorization. A similar conclusion to this study was
reached by Carreira (2006) where it was concluded that the arrangement of learning environments in a
way that supports foreign language learning and the creation of an interactive learning environment
affect students' foreign language course satisfaction positively. On the other hand, students stated that
their reading and writing skills improved more than speaking and comprehension skills in a foreign
language. The reason for this is that the students stated that the foreign language course is carried out
with activities that improve reading and writing rather than practices that improve speaking and
comprehension. The study conducted by Asakereh and Dehghannezhad (2015) supports the results of
this study by concluding that the increase in the speaking and practice activities of the students in a
foreign language course positively affects the satisfaction of the students in the foreign language course.

Several recommendations were developed in line with the results of the study. These
recommendations are presented below.
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« Creating environments that are ready for learning by making the cleaning, temperature and
especially ventilation of other areas such as classrooms, schools and libraries at a sufficient
level can make students' physical environment satisfaction levels more positive.

« In order to increase the satisfaction level of the Evening Courses Program students with the
foreign language course, it can be recommended to determine the expectations of the
students, to prepare weekly lesson plans in a way that the instructor can maintain their
performance in the Evening Courses Program classes although the classes are later in the
evening, and to use the same strategies, methods/techniques as in the Daytime Courses
Program.

- Similarly, to increase the level of satisfaction of the students in the occupational health and
safety department with the foreign language course, student expectations can be determined,
lacking and weaknesses can be eliminated to increase student satisfaction.

« In order to increase the level of satisfaction of students with a foreign language course,
especially those with a GPA of 2.00 and below, it can be recommended to determine the
reasons for the negative attitudes of students on the course and to increase the motivation,
satisfaction and success levels of students by identifying the main reasons for the failures of
the students.

« It can be recommended that students be more active in foreign language courses, developing
student-centered curricula and considering student achievement levels in classes.

« Use of computers, projections, smart boards in foreign language lessons can be
recommended as well as implementing/using content (video, slides, written and visual
materials) and methods/techniques that will appeal more to sensory organs.

« More effective learning can be achieved by using active learning techniques in foreign
language classes.

e It can be suggested that the foreign language instructor should carry out activities that
increase student motivation, do more literacy activities, and give importance to practice
activities for speaking and listening.
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Ozet

Universite égrencilerinin yabanct dil dersi memnuniyet diizeyleri ile memnuniyet
diizeylerinin cesitli degiskenler (cinsiyete, égretim tiiriine, béliim, not ortalamast)
acisindan  farkllasip  farklilasmadiginin  incelendigi  bu  calismada  karma
ybntemlerden ardisik agiklayict desen tercih edilmistir. Calismanin nicel arastirma
grubu basit seckisiz érnekleme yéntemi ile belirlenen 398 dgrenciden; nitel arastirma
grubu ise amagsal érnekleme ydntemlerinden maksimum cesitlilik 6rnekleme
yoéntemi ile belirlenen 12 (cinsiyete gére: 6 kiz/6 erkek, ortalamaya gére: 4 duisiik, 4
orta ve 4 yiiksek) 6grenciden meydana gelmistir. Veri toplama aract olarak “Kisisel
Bilgi Formu” ile Tasgin ve Korucuk (2018) tarafindan gelistirilen “Yabanct Dil Dersi
Memnuniyet Olceji — YDDMO” ve “Yart Yapudandirdmis Goriisme Formu”
kullandmustir. Veriler parametrik test varsayimlarint karstlamadige icin nicel veri
analizinde nonparametrik teknikler olan Mann Whitney U ve Kruskal Wallis
testinden yararlanimustir. Nicel verilere uygulanan analizler sonucunda Yabanct Dil
Dersi Memnuniyet Olcegi (YDDMO) egitim programi ve 6gretim elemant alt
boyutlart ile élcegin tamamunn yliksek diizey “olumlu” deder araliginda yer aldigi
tespit edilmistir. Bunun yaninda YDDMO fiziksel ortam alt boyutuna ait 6grenci
memnuniyet dlizeyinin ise “orta” deder araliginda oldugu tespit edilmistir. Diger
taraftan égrencilerin yabanct dil dersi memnuniyet diizeyleri ile cesitli degiskenler
arasinda (6gretim tird, bélim, not ortalamasy) istatistiksel olarak anlaml
farkliliklara rastlanirken; cinsiyet degiskeni arasinda istatistiksel olarak anlamli bir
farkliiga rastlanmamustur. Ulastlan nitel verilerin ise arastrmantn nicel verilerini
actklayarak destekledigi gorilmdistdir.

Anahtar Kelimeler: Dil egitimi, Yabanct dil dersi, memnuniyet, liniversite
6grencileri
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Genisletilmis Ozet

Problem: Tirkiye'de ilkokuldan itibaren baslayan yabanci dil egitimi Gniversitelerde 06.11.1981 tarihli
2547 sayili Yuksekdgretim Kanunu'nun 2. B6lim 5. Madde (1) bendinde belirtildigi gibi iki ddnem halinde
ve zorunlu bir sekilde yiritiilmektedir (http://www.yok.gov.tr). Ancak yine de istenen ingilizce yeterlik
diizeyinin yakalanamadigi gérilmektedir (EF - EPI, 2018; Ozbent, 2010; Ozer and Korkmaz, 2016; Suna
and Durmuscelebi, 2013). Bu sebeple bu calismada Universite 6grencilerinin yabanci dil egitiminde
unsurlarin basinda gelen yabanci dil dersi memnuniyet dizeylerinin cesitli degiskenler acisindan
incelenmesi amacglanmistir. Bu ¢alismanin yabanci dil dersinin 6grencilerde memnuniyet ve/veya
memnuniyetsizlik yaratici kisimlari tespit edilebilerek yabanci dil dersi basarisinin arttirilmasina yénelik
Oneriler gelistirilebilmesi agisindan énemli oldugu sdylenebilir. Bu ¢alismanin temel amaci Turkiye'nin
dogusunda yer alan bir devlet Universitesinde 6grenim goren 6grencilerin yabanci dil memnuniyet
dlzeylerinin cinsiyetlerine, ogretim tirlerine, bolimlerine ve ortalamalarina goére farklilasma
durumlarinin incelenmesidir. Calismada cevaplanmaya calisilan temel soru “Ogrencilerin yabanci dil dersi
memnuniyetleri hangi diizeydedir?” olarak belirlenmistir.

Yontem: Bu arastirmada elde edilen verilerin daha detayl bicimde degerlendirilebilmesi, nicel ve nitel
bulgularin birlikte ele alinarak her iki desenin de sinirliliklarinin en aza indirilebilmesi ve ulasilan nicel
bulgularin nitel bulgular ile derinlemesine aciklanabilmesi (Johnson and Onwuegbuzie, 2004) icin karma
yontemlerden ardisik agiklayici desen tercih edilmistir. Calismanin nicel kisminda tarama modeli
kullanilmistir. Calismanin nitel kisminda ise durum calismasi deseni kullanilmistir. Karma ydntemli bu
calismanin arastirma grubu nicel arastirma grubu ve nitel arastirma grubu olarak iki kisma ayriimistir.
Nicel arastirma grubu: Calismanin nicel arastirma grubunun olusturulmasi asamasinda seckisiz bir sekilde
hareket edilmistir. Calisma evreni 534 6grenciden olusmaktadir. Calismada %95 gulvenirlikle ve %5 'lik
bir hata ile hesaplanan en az 6rneklem buyukligu 224 olarak hesaplanmistir; (Krejcie and Morgan, 1970;
Yazicioglu and Erdogan, 2004). Bu sebeple calismada ulasilan 6rneklem buyukligi ise 398'tir. Nitel
arastirma grubu: Nitel arastirma grubunun belirlenmesinde arastirma amaci dogrultusunda daha yogun
bilgiye ulasilacagl dusunildiginden (Vogt, Gardner and Haeffele, 2012) seckili olarak amagsal
ornekleme yontemlerinden maksimum cesitlilik 6rnekleme kullaniimistir. Maksimum cesitlilik elde
edilebilmesi icin drneklem cinsiyet (kadin — erkek) ve yabanci dil dersi basari puanlarina (2 ve alti disuk,
2-3 orta, 3-4 ylksek) gore belirlenmistir. Gortisme tekniginin kullanildigi nitel arastirmalarda drneklem
blyukligunlin 6-12 arasinda olmasi verilerin daha net sekilde ¢dziimlenebilme olanagi sunmasindan
dolayi (Baskale, 2016) nitel arastirma grubu 12 (cinsiyete gore: 6 kiz/6 erkek, ortalamaya gore: 4 diisuk,
4 orta ve 4 yuksek) kisiden olusturulmustur. Calismada karma yontem kullanilmasindan dolayi veri
toplama araclari nicel ve nitel veri toplama araclari olarak iki ttrltidir. Nicel veri toplama araci: Calismada
ogrencilerin yabanci dil dersi memnuniyet dizeylerinin belirlenebilmesi icin “Yabanci Dil Dersi
Memnuniyet Olcedi - YDDMO" kullanilmistir. YDDMO Tasgin ve Korucuk (2018) tarafindan Tirkiye'de
460 6grenci ile yuratulen bir 6lcek gelistirme calismasi sonucu olusturulmustur. Toplam 28 madde ve 3
boyuttan (1. Boyut egitim programi ile ilgili maddeler: 1, 2, 3,4, 5, 6, 7, 8,9, 10/2. Boyut 6gretim elemani
ile ilgili maddeler: 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 23, 24/3. Boyut fiziksel ortam ile ilgili
maddeler: 25, 26, 27, 28) olusan YDDMO 5'li likert bir yapiya sahiptir. Bu ¢alismada YDDMO'nin
glvenirliginin denetlenebilmesi icin dncelikle hem 6lcedin tamaminin hem de olusan doért boyutun
Cronbach Alfa ic tutarlihk katsay degerleri hesaplanmis ve Cronbach alfa i¢ tutarlilik katsayilari hem alt
boyutlara (a=,81 ile a=,92 arasinda) hem de &lcegin tamami icin (a=,95) Ozdamar (1997)'ye gére
degerlendirildiginde; YDDMO'nin yiiksek derecede giivenilir oldugu sonucuna ulasiimistir. Nitel veri
toplama araci: Calismada o©grencilerin yabanci dil dersi memnuniyetlerine yonelik gorislerinin
belirlenebilmesi amaci ile yari yapilandiriimis gériisme formu hazirlanmistir. Gérisme formu hazirlanma
asamasinda oncelikle ilgili literatir degerlendirilmis ve ardindan ilgili alanda (Egitim Programlari ve
Ogretim, Yabanci Diller Egitimi) 4 6gretim Gyesi ile 1 Tirk Dili uzmaninin gérislerine basvurulmustur.
Formun son uygulama asamasina gecilmeden 6nce 5 6grenci ile 6n uygulama yapilmis gorisme
formunun anlasilirh@r kontrol edilmistir. Gorlisme formu toplamda 4 sorudan olusmaktadir. Nicel veri
analizi: Arastirmada elde edilen nicel verilerin analizinde istatistik paket programlarindan yararlaniimistir.
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Verilerin parametrik testlere uygun olmadigi belirlenmis ve nonparametrik testlerin uygulanmasina karar
verilmistir. Nitel veri analizi: Arastirmanin nitel verileri icin betimsel analiz yaklasimi kullanilmistir.

Bulgular: Ogrencilerin YDDMO alt boyutlarina ait ortalamalari; egitim programi alt boyutu (X =3,54,
ss=,93), 6gretim elemani alt boyutu (X =3,56, ss=,94) ve dlcegin tamami (X =3,52, ss=,85) ile yiiksek
“olumlu” deger araliginda yer almaktadir. Ancak YDDMO fiziksel ortam alt boyutuna ait ortalama (X
=3,32, ss=1,10) ile orta deger araliginda yer almaktadir. Ogrencilerin cinsiyetleri ile yabanci dil dersi
memnuniyet dlizeyleri arasinda anlamli bir farklilik olmadigi tespit edilmistir. [(Uggitim programi=18228,5, z=-
722, p=.470), (Uogretim Eleman=17666,0, z=-1.222, p=.222), (Uriziksel onram=18219,0, z=-.732, p=.464)].
Ogrencilerin 6gretim tirleri ile yabanci dil dersi egitim programi (Uegitim programi=14574,5, z=-2.69, p=.001)
ve 6gretim elemani (Uogretim eleman=15001,0, z=-1.57, p=.04) memnuniyet diizeyleri arasinda istatistiksel
olarak anlamli bir farkllik oldugu belirlenmistir. Ogrencilerin bélimleri ile yabanci dil dersi fiziksel ortam
memnuniyet diizeyleri (Xaw@fiziksel ortam=10.961, P<.05) arasinda istatistiksel olarak anlamli bir farklihk tespit
edilmistir. Ogrencilerin ortalamalari ile yabanci dil dersi egitim programi (Xa@egitim programi=1.952, p<.05)
ve Ogretim elemani (Xa@ogretim leman=3.844, p<.05) memnuniyet dlzeyleri arasinda istatistiksel olarak
anlamli bir farkhhk tespit edilmistir. Elde edilen nitel veriler degerlendirildiginde; nicel verilerin nitel veriler
ile desteklendigi goriImistdr.

Sonuglar: Bu calismada Universite dgrencilerinin yabanci dil memnuniyet diizeylerinin belirlenmesi ile
ogrencilerin yabanci dil memnuniyet diizeylerinin cinsiyete, 6gretim tiriine, bélime ve ortalamaya gore
farklilasma durumlarinin incelenmesi amaglanmistir. Calismanin ilk arastirma problemi olan “1.
Ogrencilerin yabanci dil dersi memnuniyetleri hangi diizeydedir?"in cevaplandirilabilmesi icin verilere ait
ortalama ve standart sapma degerleri analiz edilmistir. Analizler sonucunda Yabanci Dil Dersi
Memnuniyet Olcegi (YDDMO) egitim programi ve 6gretim elemani alt boyutlari ile élcegin tamaminin
ylksek diizey “olumlu” deger araliginda yer aldigi tespit edilmistir. Bu bulgular yabanci dil dersi egitim
programi (hedef, icerik, egitim durumlari, 6lcme ve degerlendirme) ve dersi ylriiten 6gretim elemant ile
Olcegin tamamina ait 6grenci memnuniyet dizeylerinin yiksek diizeyde oldugunu gostermektedir.
Yapilan Mann Whitney U testi sonucunda 6grencilerin cinsiyetleri ile yabanci dil dersi memnuniyet
dlzeyleri arasinda istatistiksel olarak anlamli bir farkliliga rastlanamamistir. Diger bir ifadeyle kiz ve erkek
ogrencilerin yabanci dil dersi memnuniyet diizeyleri arasinda anlamli seviyede bir farklilasmanin tespit
edilemedigi sonucuna varilmistir. Ogrencilerin 6gretim tirleri ile yabanci dil dersi egitim programi ve
ogretim elemani memnuniyet dizeyleri arasinda birinci 6gretim 6grencileri lehine istatistiksel olarak
anlamli bir farkhhk oldugu; fiziksel ortam memnuniyet dlizeyinde ise istatistiksel olarak anlamli bir farkhhk
bulunmadigi sonucuna ulasilmigtir. Birinci 6gretim dgrencilerinin yabanci dil dersi egitim programi ve
o6gretim elemani memnuniyet diizeylerinin ikinci dgretim 6grencilerine oranla daha ylksek olmasinin
nedeni olarak, ikinci 6gretimde derslerin aksam saatlerinde yapilmasina ve bu sebeple 6grenciler ile
ogretim elemaninin isteklilik, motivasyon, performans ve/veya 6grenme/0gretmeye hazir olma
dizeylerinin daha diistik olmasi gdsterilebilir. Yapilan Kruskal Wallis testi sonuglarina gore 6grencilerin
boélimleri ile fiziksel ortam alt boyutunda; lojistik bolimi 6grencileri memnuniyet diizeyleri ile is saghgi
ve glvenligi 6grencileri memnuniyet diizeyleri arasinda lojistik bolimi 6grencileri lehine istatistiksel
olarak anlamli bir farklilik oldugu tespit edilmistir. Ogrencilerin ortalamalari ile yabanci dil dersi egitim
programi ve 6gretim elemani memnuniyet diizeyleri arasinda istatistiksel olarak anlamli bir farklilik tespit
edilmistir. EGitim programi ve 0Ogretim elemani alt boyutlarinda “2,51 — 3,00" ortalamaya sahip
ogrencilerin memnuniyet diizeyleri ve “3,01 — 3,50” ortalamaya sahip 6grencilerin memnuniyet diizeyleri
ile "2,00 ve alti” ortalamaya sahip 6grencilerin memnuniyet diizeyleri arasinda “2,51 — 3,00 ve “3,01 —
3,50" ortalamaya sahip 6grenciler lehine istatistiksel olarak anlamh bir farklilik oldugu tespit edilmistir.
Ancak fiziksel ortam alt boyutunda 6grencilerin ortalamalari ile yabanci dil dersi memnuniyet diizeyleri
arasinda istatistiksel olarak anlaml bir farkllik bulunamamistir. “2,00 ve alti” ortalamaya sahip
ogrencilerin dusuk ortalamalarinin nedenlerini egitim programi ve 6gretim elemani olarak gordukleri
soylenebilir. Ulasilan nitel verilerin arastirmanin nicel verilerini agiklayarak destekledigi gortlmustar.
Yapilan gorismeler sonucunda 6grencilerin yabanci dil dersinde uygulanan egitim programi 6geleri ve
ogretim elemanindan genel olarak nicel verileri destekler nitelikte memnun olduklari gérilmektedir.
Bunun yaninda 6grencilerin yabanci dil dersinin yiratildiga fiziksel ortamdan nicel verileri destekler
nitelikte orta seviyede memnun olduklari gérilmistir. Ogrenciler genellikle sinifin/okulun temizlik ve
sicakhgindan memnun, havalandirmasindan ise orta dizey memnun olduklari yoninde goris
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bildirmislerdir. Ogrencilerin yabanci dil dersinin yiritildigi fiziksel ortama yénelik memnuniyetlerini en
fazla etkileyen unsur olarak; ders esnasinda herhangi bir teknolojik donanimdan yararlanilmamasi ve
rutin bir sekilde sadece tahta kullanilarak anlatim yapiimasi belirlenmistir. Bunun yaninda 6grencilerin
yabanci dil dersi ile elde etikleri kazanimlar (konusma, anlama, okuma ve yazma) ile ilgili gérusleri olarak;
dgrencilerin yarisi memnun iken, diger yarisi ise orta ve disik diizey memnuniyete sahiptir. Ogrenciler
bu konudaki memnuniyet seviyelerinin haftalik ders saatinden (2 saat), uygulanan 6gretim strateji,
yontem ve tekniginden (sunus yolu ile genellikle diiz anlatim), teknolojik imkanlardan yararlanma
dizeyinden (tahta ve tahta kalemi disinda herhangi bir donanim ve materyalden yararlanilmamasi),
yabanci dil dersinin grenci merkezli olmayisindan, uygulamaya énem verilmeyisinden, dgrencilerin
yeteri kadar calismamasindan ve dersin ezber agirlikli yirittilmesinden dolayl olumsuz yonde etkilendigi
yonlinde goris bildirmislerdir.

Oneriler: ikinci 6gretim o&grencilerinin  de yabanci dil dersinden memnuniyet diizeylerinin
ylkseltilebilmesi icin 6grenci beklentilerinin belirlenmesi, 6gretim elemanin geg saatlerde de olsa ikinci
ogretim derslerinde performansini koruyabilecegi sekilde haftalik ders programlarinin hazirlanmasi ve
birinci 6gretim ile ayni strateji, ydontem/tekniklerin kullanilmasi dnerilebilir. Benzer sekilde is saghgi ve
glvenligi bolimi 6grencilerinin de yabanci dil dersinden memnuniyet diizeylerinin yikseltilebilmesi icin
ogrenci beklentilerinin belirlenmesi, eksik ve zayif yonlerin giderilerek 6grenci memnuniyetlerinin
arttinlmasi saglanabilir. Ozellikle 2.00 ve alti ortalamaya sahip &grencilerin yabanci dil dersinden
memnuniyet dizeylerinin yukseltilebilmesi icin 6grencilerin ders hakkindaki olumsuz tutumlarinin
nedenlerinin belirlenmesi ve o6grencilerin basarisizliklarinin temel sebeplerinin ortaya cikartilarak
ogrencilerin motivasyon, memnuniyet ve basari dizeylerinin yikseltilmesi nerilebilir. Yabanci dil
derslerinde 6grencilerin daha aktif olmasi, 6grenci merkezli programlar gelistiriimesi ve derslerde
ogrenci basari seviyelerinin dikkate alinmasi dnerilebilir.
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