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Abstract

The aim of this research is to examine the positive and negative motivational
sources of students with internal and external characteristics during the
preparation process for national centralized exams in Turkey in the light of
longitudinal data. The research is important in terms of revealing the sources of
motivation for the national centralized exams, which have an important place
regarding both the education system and shaping the future of the youth in Turkey.
It is clear that an educational process with high-quality carried out throughout the
country has an undeniable role in future elections and school placements. The
study was carried out using a longitudinal research design. In order to collect
longitudinal data, the study group of the research consists of 43 eighth grade
students studying in a secondary school in a province in the Aegean Region of
Turkey in the 2013-2014 academic year. The data of the research were collected
through an interview form with open-ended questions. By conducting focus group
interviews with the students in the study group, the same 43 students who
continued their education in different high schools in the 2017-2018 academic
year were reached, in order to collect longitudinal data in the process of preparing
for the high school entrance exam and in the following process, this time the
motivation sources in the process of preparing for the university entrance exam
were revealed. In order to reveal what the students thought as a source of
motivation during the preparation process for the national centralized exams, the
data obtained after the focus group interviews with the students were handled in
comparative, thematic and classified forms and analyzed according to mixed
content analysis and reflected in the findings. In the focus group interviews
conducted in the research, six different themes emerged as "Family", "Teacher",
"School, Lessons and Exams", "Friends and Social Life", "Career and Future" and
"Psychological Factors". For each theme, the results of the quantitative analysis of
internal-external weighted and positive-negative motivational sources and the
results of qualitative analysis within the framework of categories and codes are
included. Various suggestions have been developed with the discussion made
within the scope of the results obtained in the research. The suggestions reflect
that, along with the learning and studying processes for the needs of the students,
they expect behaviors that will enrich their motivational sources from the people
who can support them (families, teachers, school administrators, friends, etc.).
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INTRODUCTION

Motivation is the sum of the individual's efforts to constantly move herself or one or more people
towards a certain direction/goal (Toprakgl, 2017). Sources of motivation that individuals utilize, along
with their own mood or emotional state, whilst advancing towards a goal are considered important to
both daily life and educational processes. Motivation is important in both education and daily life to
achieve success, and in meetings one’s goals. In the process of preparing for exams, which are an
accepted formal tool of academic measurement and evaluation, investigating sources of motivation
utilized by students from different perspectives may help improve the overall efficiency of the process.
The current study was conducted to examine the various sources of motivation that students utilize and
how they are formed, especially during preparation for key-stage centralized examinations (e.g., for
entrance to high school and university in the context of Turkey's nationalized educational system).

The goals that humans aim to achieve according to their behavioral orientations are formed to a
highly variable, dynamic, and multidimensional structure. Accordingly, various motivational tools direct
individuals towards behavioral change. “Motivation,” which has such a dynamic structure, is a process
that activates, encourages, and maintains goal-oriented behaviors, and is also used in defining goals and
types of goals (Schunk et al., 2008). Different individuals can be motivated towards similar goals for very
different reasons, and motivation is the force that drives one to act for specific purposes. There are two
main types of motivation; intrinsic and extrinsic, which can be defined as important concepts in learning
and teaching processes. Intrinsic motivation refers to performing a task because it gives satisfaction in
itself, and includes actions based on the individual's own interest, curiosity, need, or pleasure. Extrinsic
motivation refers to performing a task in return for reward or punishment, and includes environmental
factors that may benefit the individual such as salary or income increase, promotion, passing exams, or
social pressure (Woolfolk, 1999). Adolescent students tend to realize higher academic success and better
decision making having been intrinsically motivated (Goodman et al, 2011). Different sources of
motivation exist, as either intrinsic or extrinsic, positive or negative, based on the differing needs of
individuals and corresponding to their individual goals. Understanding psychological needs and the
motivation-enhancing effects of these needs relates to individual differences in social motives such as
attachment, achievement, and power (McClelland, 1961, 1985). According to McClelland, motives’ being
learnable means that individuals learn positive or negative feelings about the events around them
according to their own development over time (Miner, 2005). People with achievement motive, as one
of the most significant needs emphasized with this theory, aim to develop new approaches to attain
successful solutions (McClelland, 1961).

Weiner (1986) attributed an important role in student motivation and achievement behavior to
the place, stability, and controllability of students’ success or failure. Achievement goals or goal
orientations are a motivational construct that affects how an individual approaches and interprets tasks
(Dweck, 1986). According to Shindler (2010), the psychology of achievement is constructed on a common
phenomenon together with a series of thoughts. Self-esteem, achievement psychology, intrinsic
motivation, and psychology of action all consist of essentially the same basic content. Many studies have
shown that these basic constructs lead students to academic success when they positively contribute to
their motivation (Auer, 1992; Benham, 1993; Dweck, 2006; Klein & Keller, 1990; Rennie, 1991). Setting
achievement-oriented goals and being motivated to succeed can be associated with individuals’ sources
of motivation, and which can act as a primary driving force for individuals working towards achieving
their goals. According to Colak and Cirik (2015), students naturally encounter numerous objectives and
goals, with many task assignments to be completed and exams sat throughout their academic life. The
differences experienced among students in fulfilling learning tasks are mostly attributable to differences
between the students’ sources or levels of motivation. According to Erhan et al. (2018), determining
motivational sources and understanding the needs leading to their emergence can significantly
contribute to long-term increased levels of development, even if not in the short term.

Centralized exams are applied in many countries for selection and placement purposes. It is
thought that centralized exams, which directly impact on students’ career and educational opportunities,
provide more fair and reliable measurements when compared to school-based grade averages and in-
class teacher assessments (Afflerbach, 2005; Moses & Nanna, 2007; Phelps, 2003). Stecher (2002)
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concluded that centralized exams increase students’ motivation by rewarding their personal efforts,
providing students with greater insights regarding their knowledge and skills, and which can also
motivate teachers to improve their teaching practices and work harder. However, centralized exams also
have certain negative aspects such as causing students, teachers, administrators, and parents significant
pressure (Jones et al., 1999), and triggering substantial stress levels in students (Ritt, 2016). According to
Amrein and Berilner (2003), contrary to the claim that centralized exams increase students’ motivation,
they may actually decrease motivation, even resulting in increased dropout rates.

Centralized national exams in Turkey are mostly multiple-choice, and held for the purpose of
selection and placement. Students first encounter these exams in the final year of middle school (Grade
8), for the selection of students for high school placements. For scholarship exams held by the Turkish
Ministry of National Education, it may be said that centralized exams even start at the primary school
level for some students. These formal examinations, which can start at the primary or middle school
level, then continue throughout all educational levels in Turkey, with individuals facing various
centralized exams over many years. Therefore, it is inevitable that centralized exams can affect some
national education systems, and also impact on the various stakeholders involved in youth education
(Ilhan & Kinay, 2018). These types of exams ignore many important characteristics of students such as
their talent, competence, development, and success, as only the exam results are taken into account
during the subsequent selection and placement processes (Argon & Soysal, 2012). This approach makes
it difficult to holistically evaluate the development, competences, and achievements of individual
students. Each year, many thousands of students sit centralized exams for selection and placement
purposes, and are then placed in relevant educational programs according to their relative success or
failure (i.e., not achieving adequate points for a certain outcome/placement). As decisions based on
these exams shape the individuals’ future, they should be significantly error-free (Karakaya, 2012), as
centralized exams yielding valid and reliable measurements can positively aid healthier and more
accurate selection and placement processes.

Those who plan to live a good life in their future understand that this often requires a good job,
and that attending a good university is a clear path to securing better jobs, and that this all starts with
being accepted to a high-quality secondary education institution. In Turkey’s centralized secondary
education exam systems, the accomplishment of such goals largely depends on their performance in
two 3-hour exams (Ocak et al.,, 2010). Argon and Soysal (2012) stated that Turkey's High School Entrance
Exam (formerly known as the Placement Exam or the Transition Exam from Basic Education to Secondary
Education) causes students to experience significant negative emotions such as stress, fear, and anxiety.
When such emotions cannot be controlled, they can negatively affect life quality and future success, and
can even lead to failure later in life. In order to tackle these issues, the Turkish Ministry of National
Education has conducted various studies over the years.

One core objective of education is training qualified people for the current era. In a globalizing
and ever-changing world, training qualified citizens is only possible through quality education. In 21st
century societies, there is a need for individuals who can research and inquire, who know how to access
and share information, who are technologically literate, have substantial communication skills, who are
productive, can work collaboratively, and who think both rationally and scientifically. The poor standard
of results achieved by Turkish students in international exams such as PISA, TIMMS, and PIRLS have also
led to self-criticism within Turkey’'s education community. Within the framework of feedback obtained
through these exams on whether 21st century skills can be imparted to students, enhancements have
been made to national curricula and measurement/evaluation systems. One significantly striking change
in terms of constructivist curricula and practices is that learning evaluation has become an essential
process and integral to learning (Glindogdu et al, 2010; Milli Egitim Bakanligi [Turkish Ministry of
National Education], 2013). Given the significant importance today of a good career, it is clear that the
preparation process of students for centralized exams is of vital importance, considering the impact of
their results. Thus, a quality education process conducted on a national scale is vital to students’ future
choices and educational placements.

In all this context, the current study aims to examine the motivational sources of students during
their preparation for centralized exams, as a product of the national education system. This longitudinal
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study will investigate the intrinsic, extrinsic, positive, and negative sources of motivation that the
participant students were subjected to and utilized during their preparation for two key centralized
secondary education exams.

METHOD
Research Model

The study was conducted according to the longitudinal research design. The study aimed at
revealing different aspects of students’ motivational sources by focusing on their experiences whilst
preparing for centralized exams. Accordingly, the study examined how students’ motivational sources
during preparation for high school and university entrance exams in Turkey changed over the ensuing
4-year period.

In longitudinal studies, data are collected at two or more points over time, and are often used in
the area of developmental psychology and for the examination of age-related changes. This type of
study involves selecting a single group of participants, and then measuring changes in terms of certain
characteristics at selected intervals (Christensen et al., 2014). According to Holland et al. (2006),
qualitative longitudinal research is based on the examination and interpretation of changes in social
contexts over time and process. One significant context relates to changes in the field of education and
its measurement/assessment, which are critically important in educational terms. According to Karasar
(1995), determining the development and change of variables investigated within longitudinal studies
requires continuous examination or with data collected at certain intervals from the same individuals
and units based on a set starting point. Although only a few units are usually examined, they can provide
in-depth information and a comprehensive perspective.

In the current study, focus group interviews were conducted with students regarding sources that
motivated them during preparation for centralized exams. The focus group interviews conducted within
the scope of the research were held in an environment that was comfortable and suitable for the
participants. In addition, the interviews were conducted outside of the classroom hours and at times
they found appropriate. At the times and environments where the interviews were held, no other
stakeholder other than the study group was found that could influence the views of the participants. The
researcher took an active role in the interviews, having organized them with the participants, transcribed
them, analyzed the interview records, and sought expert opinion and participant confirmation during
the process. As a longitudinal study, interviews were conducted with the same participants in 2014 and
again in 2018, and the obtained data were analyzed both qualitatively and quantitatively through
categorization.

Study Group

The study group consisted of 43 eighth-grade students attending a secondary school in the
Aegean region of Turkey during the 2013-2014 academic year. The study group was selected according
to the purposive sampling method. At this point, it has been taken into account that students will
participate in national central exams both in high school and university entrance and their voluntary
participation in the research. By conducting focus group interviews, the participant students’
motivational sources during preparation for their Turkish centralized high school entrance exams (end
of Grade 8) were revealed. In order to collect longitudinal data the same 43 students (22 female, 21 male,
and Mage=14.12 years, SD=1.03 in 2014), who had continued their education at different high schools,
were again interviewed during the 2017-2018 academic year regarding their motivational sources in
preparing for the Turkish centralized university entrance exams (end of Grade 12). The participants’
exams are listed in Table 1.

Table 1. Centralized exams sat by participants

Exam Date Student numbers

Transition Exam from Basic Education to First semester (November 2013) 43

Secondary Education (TEOG) Second semester (April 2014) (22 female, 21 male)
Basic proficiency (June 2018) 43

Higher Education Institutions Exam (YKS) Field proficiency (July 2018) (same students as TEOG)
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Data Collection Process and Data Collection Tools

In line with the purpose of the study, an open-ended and semi-structured questions Interview
Form was developed to reveal the participant students’ motivation sources during preparation for each
centralized exam. The Interview Form was developed with expert opinion from five academicians (two
from Educational Measurement and Evaluation related to national-international centralized exams, two
from Curriculum and Instruction, and one from Turkish Language Education). Along with the Interview
Form’s general questions, the participants were also asked probing questions according to the interview
flow.

Each focus group interview was held face-to-face. Each interview (2014: high school entrance;
2018: university entrance) included the same three-four students. In this longitudinal study, conducting
focus group interviews for data collection purposes helped the participants interact within group
scenarios, revealing more realistic and rich data. Each interview was conducted in a relaxed environment
where students could express their sincere views. Participants’ opinions were sought on what each
centralized exam meant to them, how they defined the exams, who/what they counted on for
help/support during exam preparation, what kinds of support/obstacles they encountered from
people/situations/events, what made them feel good during exam preparation, and what increased their
willingness to study.

Data Analysis and Interpretation

The focus group data were analyzed according to the mixed-method content analysis technique
to reveal what the students considered as motivational sources during preparation for centralized
examinations. According to Bonidis (2004), mixed-method content analysis consists of coding raw data
from a classification framework which broadens the results as generalizable from a quantitative
perspective. Qualitatively, the mixed-method content approach aims at greater in-depth analysis.
Overall, the approach aims to reveal the structure of phenomenological content, and to define
prominent relationships related to the investigated phenomena. According to Sallan Gul and Kahya
Nizam (2021), mixed-method content analysis applies quantitative and qualitative content analysis
together on the same data; enabling focus on frequency of analysis units or on meanings by reviewing
certain high-level categories. Which are weighted can depend on the research topic, problem, and the
material’s nature (Bal, 2013).

According to Teddlie and Tashakkori (2011), the mixed-method of content analysis in social
studies research provides greater insight of the data’s actual meaning. According to Bryman (2012), the
content analysis research approach sits at the intersection of quantitative and qualitative methodologies,
where both methods can help quantify and characterize the explicit/implicit meanings of the data (De
Falco et al., 2020). In the current study, the same students’ motivational sources at eighth-grade (2013-
2014) and 12th-grade (2017-2018) were classified as intrinsic/extrinsic and positive/negative, and then
expressed thematically using frequencies and percentages, plus citing relevant comments from the
participants. According to Bonidis (2004) and Cohen et al. (2007), research objectives specify the criteria
for identifying analytical categories. Following the focus group interviews, the analytical categorization
system was created inductively and made compliant to the study’s research objectives.

In line with the data analysis, the processes of “data reduction” (i.e., coding and note-taking to
adapt participant views to language and expression rules); “presenting the data” (i.e., elaboration to
make participant views clearer with tables/charts), and “shaping and validating results” (i.e., reporting
the whole unabridged viewpoint to achieve conceptualization) were followed. Next, Miles and
Huberman's (1994) intercoder agreement formula (A = C + (C + d) x 100) was applied to ensure reliability
(internal consistency) of the qualitative data analysis. In the formula, A = reliability coefficient, C =
number of topics/terms with consensus reached, and d = number of topics/terms with no consensus
reached. The agreement percentage of the data analyzed by five experts (one from Measurement and
Evaluation in Education, two from Curriculum and Instruction, and two from Guidance and Counselling)
was calculated as 92.42% (1463 + 1583 x 100) in the classification of motivational sources as
positive/negative, 97.35% (1541 + 1583 x 100) for motivational sources as intrinsic/extrinsic, 87.30%
(1382 + 1583 x 100) in reaching an agreement on the themes’ categories and codes, and 92.36% overall
(Miles & Huberman, 1994; Patton, 2002). The data analysis results were re-presented to the participants
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for their review, and thus the data’s validity and reliability were ensured with the participants involvement
and confirmation.

FINDINGS

In line with the purposes of the study, data obtained from the 2014 and 2018 focus group interviews
were processed comparatively and thematically, and thus classified and analyzed according to the

mixed-method content analysis approach and reflected in the findings.
Table 2. Students’ motivational sources: 2014 exams

Theme — Frequency - — Percentage .
Positive Negative Positive Nedgative
Family 46 29 14.56 22.83
Teacher 71 11 2247 8.66
School, Lessons, and Exams 80 30 25.32 23.62
Friends and Social Life 82 25 25.95 19.69
Career and Future 22 0 6.96 0.00
Psychological Factors 15 32 4.75 25.20
Total 316 127 100 100

From the study’s 2014 focus group interviews (high schools entrance exams prep), six different
themes emerged: “Family,” “Teacher,” “School, Lessons, and Exams,” “Friends and Social Life,” “Career
and Future,” and “Psychological Factors.” Notably, the number of negative motivational sources for the
“Family” and "Psychological Factors” themes was higher than the positive motivational sources. However,
for the “Teacher,” “School, Lessons, and Exams,” “Friends and Social Life,” and “Career and Future”
themes, the number of positive motivational sources was higher than the negative. In the interviews, the
students did not specify “Career and Future” as a negative motivational source, which possibly relates to

the students’ capacity to set long-term goals whilst attending middle school.
Table 3. Students’ motivational sources: 2018 exams

"o

Theme — Freauencvy . — Percentage _
Positive Negative Positive Negative
Family 86 46 1348 9.16
Teacher 106 40 16.61 7.97
School, Lessons, and Exams 94 63 14.73 12.55
Friends and Social Life 141 91 22.10 18.13
Career and Future 70 139 10.97 27.69
Psychological Factors 141 123 22.10 24.50
Total 638 502 100 100

As with 2014, the second focus group interviews, conducted in 2018 (university entrance exams
prep), revealed the same six themes. It is notable that for the “Career and Future” theme, the number of
negative motivational sources was higher than the positive. The students having referred to more
negative motivational sources regarding their careers and future positions indicates concerns they share
about the future and their careers. The vocational fields that students choose or the studies they select
at university will predominantly shape their future lives; therefore, more negative motivational sources
connected to their future/career reflects their possible questioning of how they will live economically in
the future. Regarding the “Family,” “Teacher,” “School, Lessons, and Exams,” “Friends and Social Life,”
and "Psychological Factors” themes, the number of positive motivational sources were higher than the

negative.
Table 4. Students’ intrinsic/extrinsic* motivational sources: 2014 exams
Frequency Percentage

Positive Negative Positive Negative
Theme Intrinsic Extrinsic Intrinsic Extrinsic Intrinsic Extrinsic Intrinsic Extrinsic
Family 0 46 0 29 0.00 24.21 0.00 37.18
Teacher 4 67 0 11 3.17 35.26 0.00 14.10
School, Lessons, and Exams 48 32 18 12 38.10 16.84 36.73 15.38
Friends and Social Life 54 28 7 18 42.86 14.74 14.29 23.08
Career and Future 5 17 0 0 3.97 8.95 0.00 0.00
Psychological Factors 15 0 24 8 11.90 0.00 48.98 10.26
Total 126 190 49 78 100 100 100 100

*Research revealed sources predominantly expressed as intrinsic/extrinsic

From the 2014 interviews (high schools entrance exams prep), whilst 126 positive motivational
sources were intrinsic, 190 were extrinsic, and although 49 negative motivational sources are intrinsic,
78 were extrinsic. The highest number of positive and intrinsic motivational sources were from the
“Friends and Social Life" (42.86%) theme, while the highest number of positive and extrinsic motivational
sources was for the “Teacher” (35.26%) theme. The highest number of negative and intrinsic motivational
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sources were from the "Psychological Factors” (48.98%) theme, while the highest number of negative
and extrinsic motivation sources belonged to the “Family” (37.18%) theme. Whereas the students placed
greater emphasis on “Friends and Social Life” as a positive motivational source, “Psychological Factors”

were among the negative.
Table 5. Students’ intrinsic/extrinsic* motivational sources: 2018 exams

Frequency Percentage
Positive Negative Positive Negative
Theme Intrinsic  Extrinsic Intrinsic Extrinsic Intrinsic Extrinsic Intrinsic Extrinsic
Family 0 86 0 46 0.00 27.56 0.00 17.76
Teacher 10 96 0 40 3.07 30.77 0.00 15.44
School, Lessons, and Exams 76 18 41 22 23.31 5.77 16.87 8.49
Friends and Social Life 45 96 50 41 13.80 30.77 20.58 15.83
Career and Future 60 10 81 58 18.40 3.21 3333 22.39
Psychological Factors 135 6 71 52 41.41 1.92 29.22 20.08
Total 326 312 243 259 100 100 100 100

*Research revealed sources predominantly expressed as intrinsic/extrinsic

From the interviews held in 2018 (university entrance exams prep), a total of 326 positive
motivational sources were intrinsic and 312 extrinsic, and whilst 243 negative motivational sources were
intrinsic, 259 were extrinsic. In preparation for their centralized university entrance exams, the highest
number of positive and intrinsic motivational sources belonged to the “Psychological Factors” (41.41%)
theme, whilst the highest positive and extrinsic number belonged to the “Teacher” and “Friends and
Social Life” (30.77%) themes. The “Career and Future” theme accounted for both the highest number of
negative and intrinsic motivational sources (33.33%) and highest number of negative and extrinsic
motivational sources (22.39%). While the students mostly emphasized “Psychological Factors” among
their positive motivational sources, they mostly emphasized the “Career and Future” theme as
motivationally negative.

After examining the students’ positive and negative, intrinsic and extrinsic motivational sources
whilst preparing for their respective centralized exams, findings related to the themes, categories, and
codes that emerged from the qualitative analysis of the content, along with their respective quantitative

percentages and frequencies, are presented in detail as follows.
Table 6. Students’ positive motivational sources: 2014 exams (Theme: “Family”)

Category Code MT MS F T (%) MS (%)
Financial Support Reinforcement Extrinsic Elders’ buying me gifts when I'm successful 10 21.74 3.16
Academic Support Having them Study Extrinsic Family members making me study 10 21.74 3.16
Goal Orientation Desire for Success Extrinsic Parents wanting me to be more successful 9 19.57 2.85
Moral Support Showing Interest Extrinsic Family showing sincere interest in me 7 15.22 2.22
Financial Support Making Promises Extrinsic Family’s promises 6 13.04 1.90
Goal Orientation Future Extrinsic Mother's words about my future 4 8.70 1.27
Total 46 100 14.56

MT: Motivation Type, MS: Motivation Source, F: Frequency, T: Theme

From the focus group interviews held in 2014 (high schools entrance exams prep), the students
mostly expected financial and/or academic support from their families. The students revealed their
families’ thoughts regarding their future as a positive motivational source, along with their families’

support and the rewards that would reinforce them.
Table 7. Students’ positive motivational sources: 2018 exams (Theme: “Family”)

Category Code MT MS F T (%) MS (%)
Showing My family’s always being by my side and supported me;
Moral Support Interest Extrinsic My family showing interest in me: Feeling that my family 38 4418 5.96
are always by my side
Future Aiming to achieve my family’s dream: My family wanting

Goal Orientation . Extrinsic me to have a good job in the future: Dreaming of my 33 38.38 5.17
Expectation L ;
family’s happiness

Financial Support Self-sacrifice Extrinsic Financial sacrifices made by my family to help me succeed 9 10.47 141
Spending . o . .
Moral Support Quality Time Extrinsic Quality time | spend with my family 4 4.65 0.63
. Contributing t - . .
Academic Support L::rnrilng ing to Extrinsic My cousins are my most important helpers 2 2.33 0.31
Total 86 100 13.48

MT: Motivation Type, MS: Motivation Source, F: Frequency, T: Theme

From the 2018 interviews (university entrance exams prep), the students mostly mentioned their
families’ expectations in relation to moral support and goal orientation. The participants stated their
families’ showing interest in them, making them feel that they are by their side, and aiming to achieve
their families’ dreams as examples of positive motivational sources. Additionally, sacrifices made by the
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students’ families, the quality time they spend with them, and the help they receive from family members

were among the positive motivational sources mentioned during their exam preparation.
Table 8. Students’ negative motivational sources: 2014 exams (Theme: “Family”)

Category Code MT MS F T (%) MS (%)

My elders’ constantly reminding me that | have to

Academic Support (-) Negative Direction Extrinsic study: My family’s constantly hinting at me to study 10 34.48 7.88
Unsuitable Stud My study environment at home is unsuitable, there
Academic Support (-) ) y Extrinsic  are many distracters and have no quiet and 9 31.03 7.09
Environment
peaceful room
Moral Support (-) Pressure Extrinsic My family places a lot of pressure on me 7 24.14 5.51
Financial Support (-) Obligation to Work Extrinsic ~ Helping my family in their work 3 10.34 2.36
Total 29 100 22.83

MT: Motivation Type, MS: Motivation Source, F: Frequency, T: Theme

In the interviews held during 2014 (high schools entrance exams prep), the students mostly
mentioned their families’ negative direction and unsuitable study environments within the context of
academic support. The participants said their families placed pressure on them and their helping the

family in their work as negative motivational sources.
Table 9. Students’ negative motivational sources: 2018 exams (Theme: “Family”)

Category Code MT MS F T (%) MS (%)
Academic Support (-) Comparing Extrinsic My family sometimes compares me to others 19 41.30 3.78
Goal Orientation (-) Negative Talk Extrinsic  Insinuations made by elders in my family 15 32.61 2.99
Moral Support (-) Demoralizing Extrinsic My family making me feel | can’t make it 7 15.22 1.39
Academic Support (-) Wasting Time Extrinsic ~ Wasting my time doing housework 5 10.87 1.00
Total 46 100 9.16

MT: Motivation Type, MS: Motivation Source, F: Frequency, T: Theme

During the 2018 interviews (university entrance exams prep), the students mostly complained
about being compared to others. Additionally, they mentioned their families talking negatively about
their preparations for the exams as being demotivational. The participants stated their families not
believing that they would be successful, making insinuations that seemed demotivational, and wasting

their time doing housework as example negative motivational sources.
Table 10. Students’ positive motivational sources: 2014 exams (Theme: “Teacher”)

261

Category Code MT MS F T (%) MS (%)
Teachers reinforcing and rewarding me: Teachers’

Academic Support Encouraging Extrinsic interest: Teachers sharing their grades with me 24 33.80 7.60

Moral Support Motivating Extrinsic Teachers praising me: Teachers giving motivating » 30,98 6.96
statements

Academic Support Directing Extrinsic ~ Teachers explaining about exams 8 11.27 2.53

Goal Orientation Making Effort Extrinsic ~ Teachers making efforts for us to be successful 7 9.86 2.22

Moral Support Positive Approach Extrinsic ~ Teachers’ positive mood 6 845 1.90

Moral Support Love Intrinsic ~ Loving the subject and teacher 4 5.63 1.27
Total 71 100 22.47

MT: Motivation Type, MS: Motivation Source, F: Frequency, T: Theme

From the 2014 interviews, (high schools entrance exams prep), the students mostly expected
academic and moral support from their teachers. They stated that their teachers’ support, especially in
academic and moral aspects, and the reinforcing rewards they may offer, as well as their teachers taking
care of them and engaging in motivational dialogue as being positive motivational sources. The
participants mentioned their teachers providing guidance about exams, making efforts to help them be

successful, having a positive mood, and valuing their teachers as positive sources of motivation.
Table 11. Students’ positive motivational sources: 2018 exams (Theme: “Teacher”)

Category Code MT MS F T (%) MS (%)
. Teacher .. . .
Academic Support . Extrinsic Dynamic and understanding teachers 18 16.98 2.82
Qualification

Academic Support Encouraging Extrinsic Teachers showing great interest in me 17 16.04 2.66

Goal Orientation Making Effort Extrinsic Teachers making efforts for me to be successful 16 15.09 2.51
M . .

Moral Support Emotional Bond Extrinsic v destr{e to 'be successful in lessons due to my 14 13.21 2.19
teachers’ attitude towards me

Moral Support Positive Approach  Extrinsic Teachers making me feel they are always by my side 11 10.38 1.72

Moral Support Love Intrinsic Valuing my teacher 10 9.43 1.57

Moral Support Motivating Extrinsic My teachers’ comforting and encouraging me 9 8.49 141

Academic Support Directing Extrinsic My private tutor’s contributions 6 5.66 0.94
R i h h h

Goal Orientation Expectation Extrinsic esponding to those who do not have great 5 472 0.78

expectations of me by being successful in the exam
Total 106 100 16.61
MT: Motivation Type, MS: Motivation Source, F: Frequency, T: Theme

From the interviews held in 2018 (university entrance exams prep), the students mostly expected
academic support, goal orientation, and moral support from their teachers. The participants expressed
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their teachers’' being dynamic and understanding, showing interest in them, making efforts for them to
be successful, and triggering their desire to be successful by establishing an emotional bond as positive
sources of motivation. In addition, the participants stated that their teachers’ making them feel that they
are by their side, supporting them, valuing their teachers, their teachers’ encouraging and comforting
them as among positive motivational sources when preparing for centralized exams. As an extrinsic
source of motivation, the students mentioned wanting to respond to those who had no expectations of

them by being successful in the exam.
Table 12. Students’ negative motivational sources: 2014 exams (Theme: “Teacher”)

Category Code MT MS F T (%) MS (%)

Goal Orientation (-) Negative Feedback  Extrinsic My teachers’ talking negatively about me to my family 6 54.55 472

Academic Support (-) gg::vsil(;fd Teacher Extrinsic ~ Negative attitudes and behaviors of my teachers 5 45.45 3.94
Total 11 100 8.66

MT: Motivation Type, MS: Motivation Source, F: Frequency, T: Theme

From the 2014 interviews (high schools entrance exams prep), the students mostly mentioned
negative feedback from their parents or the negative behaviors of their teachers regarding their goal
orientation. The students considered teachers’ reporting negative opinions about them to their parents
as disturbing, and that teachers’ communication problems in/outside the classroom or their negative
behavior negatively affected them during their exam preparation.
Table 13. Students’ negative motivational sources: 2018 exams (Theme: “Teacher”)

Category Code MT MS F T (%) MS (%)

Moral Support (-) Negative Feedback Extrinsic Teqchers sometimes expressing negative 12 30.00 2.39
opinions

. Undesired Teacher L . .

Academic Support (-) Behavior Extrinsic Teachers becoming angry when | don't study I 27.50 2.19

Goal Orientation (-) Negative Attitude Extrinsic Harsh attitudes and humiliating styles of some 9 22.50 1.79
teachers

Academic Support (-) Negative Approach  Extrinsic Teachers not expecting much of me 5 12.50 1.00

Moral Support (-) Negative Feelings Extrinsic Some teachers not valuing me 3 7.50 0.60
Total 40 100 7.97

MT: Motivation Type, MS: Motivation Source, F: Frequency, T: Theme

From the 2018 (university entrance exams prep), the students mostly felt uncomfortable when
their teachers expressed negative opinions about them, or became angry with them for not studying. In
addition, they complained about harsh attitudes and humiliating styles of some teachers that affected
their motivation during the exam preparation. The participants stated some teachers not expecting any

success from them, and making students feel unliked as negative sources of motivation.
Table 14. Students’ positive motivational sources: 2014 exams (Theme: “School, Lessons, and Exams")

Category Code MT MS F T (%) MS (%)
Achieving high grades: Good results from mock
Reinforcing Results Exam Results Intrinsic 0 Getting 700'pomts: S?elng high number of 29 36.25 9.18
correct answers whilst checking my test
performance
Learning/ . o — . .
Progressing Objective Competition Extrinsic ~ Thinking about beating my rivals 12 15.00 3.80
Indirect Motivation Social Support in Extrinsic Ar'rangmg ext'ra study'nme together with friends: 8 10.00 254
Lessons Friends studying/making me study
Smtlable Physical Study Environment  Extrinsic Creatlrjg a working environment, e.g., school library 7 875 222
Environment or environment for students to study alone
Learning/ - _— - .
E L | E 7. 1.
Progressing Objective njoying Lessons ntrinsic njoying lessons and trying to be successful 6 50 90
Learnlng( — Participation in Intrinsic  Arranging extra study time and private courses 6 7.50 1.90
Progressing Objective Lessons
Indirect Motivation Peers’ Achievement  Extrinsic My peers’ receiving high grades 5 6.25 1.58
Focusing on Goal Final Result Intrinsic ~ Dreaming of getting 100 in central exam 4 5.00 1.27
Learni
earnlng( _— Desire to Learn Intrinsic  Desire to learn something new in class 3 3.75 0.95
Progressing Objective
Total 80 100 25.32

MT: Motivation Type, MS: Motivation Source, F: Frequency, T: Theme
In the 2014 interviews, (high schools entrance exams prep), the students mostly emphasized being

motivated from achieving good exam results and competing with rival peers. The participants stated
that social support in lessons, making working environments more suitable and enriching as increasing
their motivation during exam prep. The participants also considered that enjoying their lessons and extra
study time being arranged for them at school or private courses helped them reach their goals. Some
participants mentioned their friends achieving high scores in exams, dreaming of receiving the exam'’s
highest score, and their desire to learn something new as among their positive motivational sources.
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Table 15. Students’ positive motivational sources: 2018 exams (Theme: “School, Lessons, and Exams”)

Category Code MT MS F T (%) MS (%)
Achieving high scores in mock and actual exams:

Reinforcing Results Exam Results  Intrinsic Achieving high grades, Getting good mock exam results 31 32.98 4.85
Being interested in lessons and studying subjects | love:
Learning/ Enjoying Intrinsic Loving lessons and trying to be successful: Wanting to 1 2235 330

Progressing Objective Lessons study even in spare time at school: Taking short notes
after studying and combining them later
Planning my study time: Completing my test book:

Learning/ Regulating - . L , .
Progressing Objective How to Study Intrinsic Studying by dgtermmmg what Im missing from mock 20 21.28 3.14
exams: Studying through producing drawings
Learning/ . - . . .
Progressing Objective Competition  Extrinsic Aiming to beat my rival peers in exams 12 12.77 1.88
. - Peers’ . . .

Indirect Motivation Achievement Extrinsic My peers getting high marks 6 6.38 0.94
Focusing on Goal Final Result Intrinsic Dreaming of getting a very good university exam score 4 4.26 0.63

Total 94 100 14.73
MT: Motivation Type, MS: Motivation Source, F: Frequency, T: Theme

During the 2018 interviews (university entrance exams prep), the students mentioned their exams,
interest in their lessons, loving their lessons, and organizing their studies in line with their needs as
among their positive motivational sources. They also indicated their desire to beat rivals in the exams
and achieving higher grades as extrinsic sources of motivation under the “School, lessons, and exams”

theme.

Table 16. Students’ negative motivational sources: 2014 exams (Theme: "School, Lessons, and Exams")

Category Code MT MS F T (%) MS (%)
Poor exam results: Giving wrong answers to
exam questions

Reinforcing Results (-) Exams Difficulty Level Extrinsic Exams being difficult 7 23.33 5.51

Reinforcing Results (-) Exam Results Intrinsic 12 40.00 9.44

Learnlng( — Not Enjoying Lessons Intrinsic NO? enjoying lessons, or finding them 6 20.00 472
Progressing Objective (-) uninteresting
Learning/ Regulating How to Study  Extrinsic Intense private course program 5 16.67 3.94
Progressing Objective (-) ' '
Total 30 100 23.62
MT: Motivation Type, MS: Motivation Source, F: Frequency, T: Theme 263

From the interviews held in 2014 (high schools entrance exams prep), the students mostly stated
that poor exam results and difficult exams negatively affected them. The participants also emphasized
that not enjoying their lessons, not being interested in subjects, and intensive course schedules
negatively affected their motivation when preparing for centralized exams.

Table 17. Students’ negative motivational sources: 2018 exams (Theme: “School, Lessons, and Exams”)

Category Code MT Ms F T (%) MS (%)

. Concern about Exam .
Changing Exam System (-) System Changes Extrinsic ~ Changes to the exam system 22 34.92 4.38

Learning/ - . - Not having fun while studying/learning
Progressing Objective () Not Enjoying Learning  Intrinsic something 18 28.57 3.59
Learnlng( o Not Enjoying Lessons  Intrinsic No.t enoying lessons and finding them 11 17.46 2.19
Progressing Objective (-) uninteresting
Reinforcing Results (-) Exam Results Intrinsic ~ Bumpy performance in mock exams 9 14.29 1.79

earnlng( _— State of Achievement Intrinsic  Being an average/low-achieving student 3 4.76 0.60
Progressing Objective (-)

Total 63 100 12.55

MT: Motivation Type, MS: Motivation Source, F: Frequency, T: Theme

From the 2018 interviews (university entrance exams prep), the students were concerned about
upcoming changes to the centralized exams system. They also stated not having fun whilst studying, or
learning something new during their exam preparation, as motivationally disruptive, and uninteresting
lessons as among their negative motivational sources. The students mentioned having ups and downs
during mock exams, and being an academically low-performing student having negatively affected

them.
Table 18. Students’ positive motivational sources: 2014 exams (Theme: “Friends and Social Life”)

Category Code MT MS F T(%) MS (%)
N A Self-rewarding after o P[aylr?g ball qﬁer studying: P[a){mg Wl?h ghone/computfar dfter
Activity Enjoyed Studvin Intrinsic  studying: Going out after studying: Thinking about playing 34 4147 10.76
ying computer games: Sleeping or playing games after studying
Activity Enjoyed  Means of Relaxing Intrinsic ~ Doing sports: Listening to music: Reading: Playing mind games 20 2440 6.33
Activity Enjoyed  Socialization Extrinsic ~ Social activities: Having fun with school friends 11 13.42 3.48
. o - Compliments/support from friends when I'm successful: Studying
Peer Support Learning Solidarity Extrinsic with friends and asking when | don't understand something 11 13.42 3.48
Peer Support Indirect Motivation  Extrinsic  Hardworking friends, and wanting to be the same 6 7.32 1.90

Total 82 100 25.95
MT: Motivation Type, MS: Motivation Source, F: Frequency, T: Theme
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From the 2014 interviews (high schools entrance exams prep), the students mostly emphasized
activities they enjoyed whilst studying, and activities generally related to their hobbies as motivational.
The students mentioned having fun with friends, receiving their praise, studying with them and
supporting each other as having increased their motivation during their exam preparations. Another
positive motivational source was having hardworking friends who increased their willingness to study.
Table 19. Students’ positive motivational sources: 2018 exams (Theme: “Friends and Social Life")

Category Code MT MS F T (%) MS (%)
Spending time on social media after homework: Playing with

Activity Self-rewarding after Intrinsic phone/computer after studying: Painting after studying: 45 31.92 706
Enjoyed Studying Thinking about caring for my pets after studying: Spending : ’
time alone: Resuming sports
Having fun working with friends: Feeling good spending time
AcFMty Socialization Extrinsic with ﬁ;tends:' Go?d times with friends ar?d focusmAg on gxarﬁs, a4 3122 6.89
Enjoyed Chatting with friends about non-exam issues: Friendships in
residential dormitories
. S - Studying with friends and asking about things not understood:
Peer Support Learning Solidarity Extrinsic Studying with boy/girlfriend 20 14.19 3.13
University Dreams about . P . .
Student Life Future Extrinsic  University life and social environment elsewhere 19 13.48 2.98
Peer Support  Shared Goal Extrinsic ~ Studying for shared goals with friends 10 7.09 157
Peer Support Indirect Motivation  Extrinsic  Fiends studying and their success 3 2.13 0.47
Total 141 100 22.10

MT: Motivation Type, MS: Motivation Source, F: Frequency, T: Theme

During the 2018 interviews (university entrance exams prep), positive motivational sources under
the “Friends and Social Life” theme mostly related to rewarding themselves with enjoyable activities,
feeling happy, and undertaking hobbies after finishing homework/studies. The students enjoyed
spending time with their friends, chatting with them about topics related/unrelated to exams and
socializing. They stated being motivated by studying with friends, preparing for exams by asking each
other about topics not understood, and collaboratively participating in the learning process.
Additionally, dreaming of university and student life in other cities was considered motivational. The
students mentioned studying towards common goals with friends when preparing for their exams and
that comparative peer success was also motivating. It may therefore be said that students focused on
shared goals and were indirectly motivated.

Table 20. Students’ negative motivational sources: 2014 exams (Theme: "Friends and Social Life")

Category Code MT MS F T (%) MS (%)

Activity Enjoyed (-) Waste of Time Extrinsic ~ Garden and field work, lots of guests 8 32.00 6.30

Activity Enjoyed (-) Distracting Factor Extrinsic {-’rtends calltrfg about game playing: Computer/phone 8 32.00 6.30
in same environment

Mental Readiness (-)  Obstacle to Studying Intrinsic ~ Feeling tired 7 28.00 5.51

Negative Social . . . .

Peer Support (-) Relations Extrinsic  Jealousy in social relations 2 8.00 1.57

Total 25 100 19.69

MT: Motivation Type, MS: Motivation Source, F: Frequency, T: Theme

From the interviews held in 2014 (high schools entrance exams prep), the students mostly stated
that helping their families in the garden/fields considerably tired them. At the same time, they mentioned
being negatively affected by the distraction of calling their friends to play games, and being in the same
environment as computers and phones that are more enjoyable than studying. In addition, they
underlined factors such as feeling tired and jealousy of their friends in social relations as obstacles to
studying and which negatively affected their motivation when preparing for exams.

Table 21. Students’ negative motivational sources: 2018 exams (Theme: “Friends and Social Life")

Category Code MT MS F T (%) MS (%)

Mental Readiness (-)  Obstacle to Studying Intrinsic Feeling tired, having insomnia 50 54.94 9.96
Arguing when competing with friends:

Peer Support (-) Negative Social Relations  Extrinsic Friends jealous of my success: Jealous of 26 28.57 5.19
each other's success

Activity Enjoyed (-) Distracting Factor Extrinsic Staying away from friends whilst studying 15 16.48 2.99
Total 91 100 18.13

MT: Motivation Type, MS: Motivation Source, F: Frequency, T: Theme

From the 2018 interviews (university entrance exams prep), the students emphasized having felt
very tired and even suffered with insomnia during their exam preparations. This reflects students seeing
tiredness and sleep issues as obstacles to studying and affecting their mental readiness. Additionally,
they expressed arguing whilst competing with friends during their exam prep, and being jealous of each
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other’s success as negative motivational sources. The students also stated that being away from friends
whilst studying affected their motivation.

Table 22. Students’ positive motivational sources: 2014 exams (Theme: “Career and Future”)

Category Code MT MS F T (%) MS (%)

Talking about high school and university:

Hopes for Future Positive Talks Extrinsic . . 13 59.09 4.12
Talking about careers/professions

Hopes for Future Dreams about Career/Future  Intrinsic ~ Dreaming about high school/university 5 22.73 1.58

Vocational Guidance  Visiting Next Level School Extrinsic  Visiting High Schools 4 18.18 1.27
Total 22 100 6.96

MT: Motivation Type, MS: Motivation Source, F: Frequency, T: Theme

From the 2014 interviews (high schools entrance exams prep), the students stated feeling good
when talking about high schools, universities, and professions. They said that visits to high schools plus
dreaming of high school and university increased their motivation when prepping for exams. It may be
said that talking about future hopes, and making trips/visits to high schools for vocational guidance
were positive sources of motivation.

Table 23. Students’ positive motivational sources: 2018 exams (Theme: “Career and Future”)

Category Code MT MS F T (%) MS (%)

Having beautiful dreams about future:

Hopes for Future Dreams about Career/Future  Intrinsic Thinking about my future profession 42 60.00 6.59
Hopes for Future Career Goal Intrinsic ~ Wanting a good job 18 25.71 2.82
Vocational Guidance Visit to Next Level School Extrinsic  Visiting universities elsewhere 9 12.86 141
Vocational Guidance Guidance Extrinsic  Support/encouragement from life coach 1 143 0.16
Total 70 100 10.97

MT: Motivation Type, MS: Motivation Source, F: Frequency, T: Theme

During the 2018 interviews (university entrance exams prep), the positive motivational sources the
students mentioned concerning the “Career and Future” theme mostly related to their future dreams,
careers, and ambitions. The students stated their desire to choose a good profession as their career goal,
and emphasized the importance of vocational guidance, visiting universities in different cities, and the

encouragement of life coaches as important motivational sources when preparing for exams.
Table 24. Students’ negative motivational sources: 2014 exams (Theme: “Career and Future”)

Category Code MT MS F T (%) MS (%)

Total 0 0.00 0.00

MT: Motivation Type, MS: Motivation Source, F: Frequency, T: Theme

In the 2014 interviews (high schools entrance exams prep), the students did not mention any
negative sources of motivation regarding the “Career and Future” theme. This reflects that students think
little about their future or career, and even when thinking about the subject, their thoughts remain
positive.

Table 25. Students’ negative motivational sources: 2018 exams (Theme: “Career and Future”)

Category Code MT MS F T (%) MS (%)
Professional Problem of o Feel I'm not properly gu{ded in choosing a pfofe'sstor?/ﬁeld: Studying
. . Extrinsic for a profession my family wants, or teacher’s direction, not my 58 4173 1155
Guidance (-) Guidance . .
choice of profession
Hopes for Future (-) Concern Intrinsic Thinking | won't find a job: Believing | won't find a good salaried job ~ 56 ~ 40.28  11.16

about Future

Sometimes | don't want the job I'm aiming for as bored of studying
after starting at university

Total 139 100 27.69
MT: Motivation Type, MS: Motivation Source, F: Frequency, T: Theme

From the 2018 interviews (university entrance exams prep), some students felt they were not
properly guided in their career/field choices when preparing for exams. Their families and teachers
mostly guided the students rather than focusing on the profession, they were most interested in; possibly
due to their experiences with school-based professional guidance. Additionally, the students expressed
concerns about their future when preparing for exams, even stating they may not be able to find jobs
or receive a good income. The students indicated feeling confused, and possibly not following the
profession they were aiming towards, or becoming bored of studying in their current field of choice.

Hopes for Future (-) Confusion Intrinsic 25 17.98 498

Table 26. Students’ positive motivational sources: 2014 exams (Theme: “Psychological Factors”)

Category Code MT MS F T (%) MS (%
Self-confidence/Self-belief Positive Mentality Intrinsic  Believing that | can succeed 10 66.67 3.16
Emotional Expectation Relaxation after Exam Intrinsic  Feeling happy and comfortable after exams 5 33.33 1.58

Total 15 100 4.75

MT: Motivation Type, MS: Motivation Source, F: Frequency, T: Theme
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During the 2014 interviews (high schools entrance exams prep), the students stated being
motivated through positive thought and in believing they would succeed. The students expected to feel
happy and relaxed following their exams, and saw this emotional expectation as a source of positive
motivation.

Table 27. Students’ positive motivational sources: 2018 exams (Theme: “Psychological Factors”)

Category Code MT MS F T(%) MS (%
Emotional Distanced from o Resting, relaxing, and sleeping after s't“udy{ng: Takmg. time for.

. Intrinsic  myself after exam stresses: Relaxing listening to music or reading 55 4073 8.61
Expectation Exam Stress

books: Distancing myself from lessons lying in bed

Feeling I'll relax and be free after the exams: Focusing on the time
Intrinsic  after the exams: Thinking | won't study for the exams and be happy 52 3851 8.15
dreaming
Thinking I'll achieve my individual goals: Believing that | can
succeed: Aiming to improve my self-confidence with the class’

Emotional Relaxation after
Expectation Exam

Self-confidence/

Positive Mentality  Intrinsic 28  20.74 439

Self-belief highest grade: Trying to increase in self-confidence by watching

motivational videos
Emot|onfal Comfo.rtlng Effect Extrinsic My home study environment and order make me feel comfortable 6 4.44 0.94
Expectation of Environment

Total 141 100  22.10

MT: Motivation Type, MS: Motivation Source, F: Frequency, T: Theme

From the interviews held in 2018 (university entrance exams prep), the students’ positive
motivation sources regarding "Psychological Factors” were mostly escapism from exam stress by relaxing
during the preparatory process, and thinking how they will feel after the exam. The students destressed
from exams by taking time for themselves, doing activities they enjoyed, and resting. They described the
mood they anticipated feeling after the exams as relaxation-oriented, and claimed that dreaming about
what to do after the exams increased their motivation. The students also mentioned self-belief that they
would achieve their individual goals, and that they tried to increase their self-confidence and motivation
in various ways and through positive mental attitude. They also stated that comfortable study
environments helped motivated them during their exam preparation.

Table 28. Students’ negative motivational sources: 2014 exams (Theme: "Psychological Factors”)

Category Code MT MS F T (%) MS (%)
Feeling anxious about panicking during exams;, maybe
. . Exam . feeling stressed or unable to complete the exam in the
Emotional Expectation (-) Anxiety Intrinsic g(vengtime: Could be distracted inpexams due to stress, 24 75.00 1890
reading too slow, or exam may be too difficult
Self-confidence/Self-belief (-)  Pressure Extrinsic ~ People reminding me what to do, the pressures | feel 8 25.00 6.30
Total 32 100 25.20

MT: Motivation Type, MS: Motivation Source, F: Frequency, T: Theme

In the 2014 interviews (high schools entrance exams prep), the students mostly mentioned the
negativity of stress/anxiety during exams, feeling generally stressed and anxious, feeling distracted, or
unable to complete the exam in the given time. The students emphasized not wanting to feel anxiety
about their exams, and that people telling them what to do or putting them under pressure as negative
sources of motivation when preparing for centralized exams. Under the “Psychological Factors” theme,
the students reflected the anxieties and pressures they experienced before and during their exams.

Table 29. Students’ negative motivational sources: 2018 exams (Theme: “Psychological Factors”)

Category Code MT MS F T (%) MS (%)
Feeling hopeless sometimes: Feeling bad knowing that
Emotional . . our future life depends on the exam: Being nervous
. Exam Anxiety Intrinsic . L . N 71 57.72 14.15
Expectation (-) during exams and experiencing high anxiety levels:
Thinking | won't reach my goal
SeIf—conﬂdence/Self— Pressure Extrinsic Constantly'fee[mg restricted: Pressure placed on me: 5 4228 1036
belief (-) People telling me what to do
Total 123 100 24.50

MT: Motivation Type, MS: Motivation Source, F: Frequency, T: Theme

From the interviews held in 2018 (university entrance exams prep), the students expressed
sometimes feeling hopeless, concerned, and anxious during their preparation for the centralized exams.
Additionally, they underlined the stress caused by knowing that their future lives depended on a single
exam result, and that they wanted to be free from exam-oriented anxiety. They mentioned the constant
feeling of being restricted, the pressures they felt, and of people telling them what to do as sources of
negative motivation during their exam preparation. The students’ opinions reflected not wanting to feel
exam anxiety, and that the pressure they felt affected their self-confidence and self-belief.
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CONCLUSION, DISCUSSION AND SUGGESTIONS

This longitudinal study was conducted as an examination of students’ positive, negative, intrinsic, and
extrinsic motivational sources during preparation for centralized exams in Turkey. The findings revealed
six different themes as “Family,” “Teacher,” “School, Lessons, and Exams,” “Friends and Social Life,”
“Career and Future,” and “Psychological Factors.”

non ]

In terms of the longitudinal aspect of the study, data were collected at two points, with the same
students interviewed in the same focus groups. The 2014 data involved eighth-grade middle school
students preparing for their centralized high school entrance exams, whilst the 2018 data involved the
same 43 students preparing for their centralized university entrance exams.

When the 2014 themes' percentages and frequencies were analyzed, the students mostly
emphasized positive and negative motivational sources under “School, Lessons, and Exams,” and the
highest number of positive motivational sources under “Friends and Social Life.” It may be said that this
finding relates to the students’ developmental period (adolescence). Notably, the students mostly
referred to "Psychological Factors” as negative motivational sources, which may be due to students
feeling stressed and anxious about preparing for their high school entrance exams.

When the 2018 themes' percentages and frequencies were analyzed, the students mostly
emphasized “Psychological Factors” as positive and negative motivational sources. Additionally, the
highest number of positive motivational sources were under the “Friends and Social Life” and
“Psychological Factors” themes. It may be said that the students’ continued developmental period
(adolescence) and their general mood greatly influenced their motivation during their university
entrance exam preparation. The students also mentioned “Friends and Social Life” and “Psychological
Factors” as motivational sources during their exam preparation.

No thematic differences were revealed between the positive and negative motivational sources
identified in 2014 and 2018, but numerical differences were noted. While the students identified 316
positive and 127 negative motivational sources in their 2014 interviews, in 2018 these numbers were 638
positive and 502 negative motivational sources. The reason for this difference may be due to the
students having felt an increasing need to express themselves over time. As seen, a desirable situation
emerged with a greater number of positive motivational sources than negative ones, yet it is concerning
that while the positive number doubled over the 4 years, the number of negative motivational sources
increased more than fourfold.

In order to reveal the background to the students’ positive motivational sources, it is first
necessary to examine factors related to increased motivation during the learning process. Brewer and
Burgess (2005) argued that factors such as meeting students’ needs, flexible planning, setting goals, and
ensuring class participation increased student motivation. Regarding motivational sources within
educational processes, Baykara Ozaydinlik and Aykac (2013) created an effective learning process with
materials used that can attract students’ attention and increase their motivation and thereby others in
the class too. According to Ergin and Karatas (2018), students who have more positive and intrinsic
motivational sources focus more on lessons, exams, and learning, and that their academic performance
improves.

From the students’ interviews in 2014 as they prepared for their high school entrance exam, the
findings revealed that 126 positive motivational sources were intrinsic and 190 were extrinsic, and that
49 negative motivational sources were intrinsic and 78 were extrinsic. The highest number of positive
and intrinsic motivational sources was for the “Friends and Social Life” theme (42.86%), whilst the highest
number of positive and extrinsic sources was for the “Teacher” theme (35.26%). Therefore, it may be said
that both negative and positive extrinsic sources exceeded the negative and positive intrinsic
motivational sources during exam preparation. Additionally, it was noted that the students’ motivational
sources related mostly to their friends, social life, and teachers.

From analysis of the 2018 interviews as the students prepared for their university entrance exams,
326 positive motivational sources were intrinsic and 312 extrinsic, while 243 negative sources were
intrinsic and 259 extrinsic. In preparing for their university entrance exams, the highest number of
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positive and intrinsic motivational sources was for the “Psychological Factors” theme (41.41%), whilst the
highest number of positive and extrinsic sources was for the “Teacher” and “Friends and Social Life”
themes (30.77%). Therefore, it may be said that both the negative and positive extrinsic motivational
sources exceeded the negative and positive intrinsic sources during exam preparation. Additionally, the
students’ motivation sources mostly related to their psychology, teachers, friends, and social life.

No thematic difference was found between the intrinsic and extrinsic motivation sources between
2014 and 2018, although numerical differences were noted. While the participants in 2014 expressed
having 126 positive and intrinsic sources of motivation, 49 negative and intrinsic sources, 190 positive
and extrinsic sources, and 78 negative and extrinsic motivational sources; in their 2018 interviews, they
listed 326 positive and intrinsic motivational sources, 243 negative and intrinsic sources, 312 positive
and extrinsic sources, and 259 negative and extrinsic motivational sources. While in 2014 the students
mentioned higher numbers of intrinsic motivational sources under the “Psychological Factors” and
“Friends and Social Life" themes, in their 2018 interviews higher numbers of intrinsic sources of
motivation were cited under the "Psychological Factors” and "Career and Future” themes. This change
in the number of intrinsic sources of motivation may relate to the developmental stage of the students
(adolescence). Those students who had just entered adolescence in 2014 were likely experiencing its end
by 2018. While preparing for their high school entrance exams in 2014, the students’ motivational
sources mostly related to their friends and social lives and psychological factors; whereas, while
preparing for their university entrance exams in 2018, psychological factors as well as career and future
were the most prominent. It is suggested that the students being at a significant decision-making stage
regarding their future and career in 2018, together with their own personal developmental period, may
have resulted in the aforementioned differences.

Ideally, extrinsic motivational sources should not exceed intrinsic as, in terms of exam success, it
is generally better for students to be more intrinsically motivated. Lumsden (1994) stated that when
students are intrinsically motivated, they make increased efforts in learning and process information
more deeply. In another study, Corpus and Wormington (2014) investigated if intrinsic or extrinsic
motivation was more effective in success terms, and revealed the need to separately examine the effect
of both dimensions on academic achievement. According to Lepper (1988), when students are
intrinsically motivated, they tend to employ strategies that require greater effort and which allows them
to process information more deeply. Condry and Chambers (1978) stated that when students are faced
with complex intellectual tasks, those with intrinsic orientation use more logical information gathering
and decision-making strategies than extrinsically-oriented students. While students develop reluctance,
indifference, and resistance to learning while performing learning actions with extrinsic motivation, they
can achieve creative and effective learning when intrinsically motivated. According to Ryan and Stiller
(1991), intrinsic motivation is accepted by educators as a significant learning aid. In guiding the learning
process, teachers play a significant role in transforming extrinsic motivation into intrinsic motivation. For
intrinsic motivation, it is important for students to know themselves, to realize their own interests and
abilities, and to set goals for themselves according to their own wishes (Baykara Ozaydinlik & Aykac,
2013). Unal Karagiiven (2012), on the other hand, stated that intrinsically motivated individuals use very
different strategies and often perform better academically, with their creativity coming to the fore.

After examining the students’ positive, negative, intrinsic, and extrinsic motivational sources when
preparing for centralized exams, it was noted that all positive sources under the “Family” theme in 2014
were extrinsic, and coded as reinforcement, having them study, desire for success, showing interest,
making promises, and future within the categories of financial support, academic support, moral support,
and goal orientation. The students expected financial and academic support from their families, and
coveted hearing their families’ positive thoughts about the future and themselves. In the 2018 interviews,
the students’ positive motivational sources were coded as showing interest, future expectation, self-
sacrifice, spending quality time, and contributing to learning within the categories of moral support, goal
orientation, financial support, and academic support. The students asked their families to provide moral
support and be with them in pursuing their goals. They expected their families to show interest in them,
to make sacrifices for them, especially financially, and sought to spend quality time with their families,
and to enjoy their family members’ contributions.
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Negative sources of motivation under the “Family” theme in 2014 were extrinsic, and were coded
as negative direction, unsuitable study environment, pressure, and obligation to work within the
categories of academic support, moral support, and financial support. The students were uncomfortable
with their families’ negative directions about academic support, and also their lack of a suitable study
environment. The students complained that their families placed pressure on them during preparation
for their centralized exams, and that they still had to help their families with chores. In 2018, the students’
negative motivation sources were coded as comparing, negative talk, demoralizing, and wasting time
within the categories of academic support, goal orientation, and moral support. The students were
negatively affected when compared to other students, and also from the negative talk of their families.
While the participants expected their families to believe that they would be successful in their exams,
they were disturbed when their families made negative insinuations, and that they lost time due to
housework and chores.

During preparation for their centralized exams, the students reported issues of reinforcement,
reward, encouragement, interest, and peer comparison. In research on the attitudes and behaviors of
families towards students, Ergin and Karatas (2018) emphasized that families and others in the close
social circle should avoid behaviors and attitudes that could negatively affect students’ motivation and
instead engage in activities that contribute to their development through success-oriented motivation.
In another study, Erbil et al. (2006) stated that the self-esteem of adolescents can be improved through
spending adequate time with family, problem sharing, participating in decision-making, being free to
select their friends, being provided with adequate explanations when their wishes are rejected, and
whose private life, feelings, and thoughts are respected. Therefore, families should spare sufficient time
for their children, be good listeners, create suitable environments where children can clearly express
their familial expectations and to talk freely about any subject, and ensure that they take an active role
in any relevant decisions. This approach may help to positively shape the motivation of students when
preparing for centralized exams.

According to the current study’s 2014 results, the majority of positive motivational sources under
the “Teacher” theme were extrinsic and coded as encouraging, motivating, directing, making effort,
positive approach, and love within the categories of academic support, moral support, and goal
orientation. In summary, the students expect academic and moral support from their teachers during
their exam preparation, and that they reinforce and reward them when needed. The students consider
it positive and necessary that teachers take a close interest and help to improve their motivation, and
that their teachers provide guidance regarding exams and help them to be successful with their positive
outlook.

From the 2018 findings, the students’ positive motivational sources were coded as teacher
qualification, encouraging, making effort, emotional bond, positive approach, love, motivating, directing,
and expectation within the categories of academic support, goal orientation, and moral support. While
students expect academic and moral support from their teachers, they also expect goals-based
guidance. While they expect teachers to be understanding, they want to experience a dynamic teaching
process, where teachers establish emotional bonds and strive for their students’ exam successes.
Additionally, students want teachers to make them feel they are by their side and supportive, and to talk
to them encouragingly so as to make them relaxed. They also want to appreciate/respect their teachers.

The students’ negative motivational sources under the “Teacher” theme were extrinsic. In 2014,
the negative motivation sources were coded as negative feedback and undesired teacher behaviors
within the goal orientation and academic support categories. The students felt uncomfortable when their
teachers gave negative feedback to their parents, and were also affected by their teachers’ negative
behaviors towards them when working towards goals. Additionally, the students felt demoralized due
to communication problems with their teachers, both inside and outside of the classroom. From the
2018 interviews, the students’ negative motivational sources were coded as negative feedback,
undesired teacher behaviors, negative attitude, negative approach, and negative feelings within the
categories of moral support, academic support, and goal orientation. One reason why students may feel
discomfort about their teachers is receiving their negative opinions, or when they become angry when
students do not study. The students also complained about the harsh attitudes and humiliating styles of
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some teachers, and when teachers mention having no expectation of success from their students, or
making them feel unliked which impacted on their motivation during exam prep.

When preparing for centralized exams, the issues of encouragement, effort, proper guidance,
support, communication, and respect for their teachers was highlighted. Regarding the teachers’
approach to their students and what they could do for them, Ergin and Karatas (2018) suggested that
teachers and school administrators be encouraged to create the necessary awareness about learner
motivation by applying motivation-fostering measurement tools through the school’s guidance services.
On teacher motivation, Bolikbas and Gir (2020) stated it largely being affected by students’ basic
academic competence, their interest in lessons, and classroom disciplinary issues. It was suggested that
the success levels and behavior of students can negatively or positively affect teachers’ motivation. The
academic inadequacy and indifference of students can weaken the motivation and professional
competence of teachers. The effort, encouragement, support, and correct guidance that students expect
from their teachers are also expected of them in reverse by their teachers. As such, students making as
much effort as their teachers can increase their own motivation in the process of preparing for
centralized exams.

More than half of the positive motivational sources in the current study’s “School, Lessons, and
Exams” theme were intrinsic, and in 2014, positive motivational sources were coded as exam results,
competition, social support in lessons, enjoying lessons, participation in lessons, peer achievement, final
results, and desire to learn within the reinforcing results, learning/progressing objective, indirect
motivation, suitable physical environment, indirect motivation, and focusing on goals categories.
Students’ motivational levels are said to increase where they achieve exam success and when competing
with rival peers, and require the opportunity to help each other in lessons, plus have a suitable study
environment. Students that enjoy their lessons and have extra study time allocated in preparation for
exams are more likely to reach their academic goals. In the 2018 interviews, the students’ positive
motivational sources were coded as exam results, enjoying lessons, regulation of how to study,
competition, peer achievement, and final results within the reinforcing results, learning/progressing
objective, indirect motivation, and focusing on goals categories. With good exam results, enjoying
lessons, and correct regulation of how to study, students are more motivated and invested to the
process. When students experience competition during preparation for centralized exams, and when
their mock exam results are good, these can help trigger positive motivation.

Most of the negative motivational sources under the “"School, Lessons, and Exams” theme were
intrinsic. In 2014, the students’ negative sources were coded as exam results, difficulty level of exams,
not enjoying lessons, and regulation of how to study within the reinforcing results and
learning/progressing objectives categories. During centralized exam preparations, the students
experienced problems related to poor performance and poor mock exam results.

Students were demotivated from not enjoying their lessons or the subjects learned, and from
intensive lesson schedules. In 2018, the negative motivational sources were coded as concerns about
changes to the exam system, not enjoying learning, not enjoying lessons, exam results, and state of
achievement within the changing exam system, learning/progressing objective, and reinforcing results
categories. The students’ concern on this issue relate to constant changes and transformation of Turkey's
examination system. Students’ not enjoying learning, studying, and the presented subjects detracts from
their exam motivation. During exam preparation, competition at school, lessons, exams, exam results,
curricula, interest in learning, and exam system were highlighted by the participant students. Temli
Durmus and Kasa (2015) notably concluded that the Turkish education system was exposed to numerous
changes since its infrastructure was established, with even teachers unable to adapt to such rapid
changes. According to the current study, the effects of these continuous changes in Turkish high schools,
and not taking teachers’ opinions into consideration have been criticized by teachers. In a study
conducted on students’ self-regulation, Ozcakir Siimen and Calisici (2017) revealed that students were
largely unaware of the extent they employed self-regulation strategies, but that with training, students
could utilize such strategies to improve their academic success. Motivation is important to success, yet
students are insufficiently motivated in educational terms. In another study, Bolikbas and Gur (2020)
concluded that school and classroom discipline is negatively affected in low-performing schools, which
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negatively affects motivation and teachers’ behavior, which limits classroom teaching time where
valuable time is spent on discipline. It may be said, therefore, that classroom disciplinary problems and
low school acceptance standards reflect on teacher motivation. Boliikbas and Gur (2020) also revealed
that schools with low acceptance standards face higher absenteeism and drop-out rates. The quality of
education offered during centralized exams preparation varies by schools and also teachers. Therefore,
students’ motivation during exam prep is also related to teacher motivation, with potential
improvements possible if teachers help students to achieve better exam results and feel more motivated
to learn.

In the current study, most “Friends and Social Life” positive motivational sources were intrinsic. In
the 2014 interviews, positive sources were coded as self-reward after studying, means of relaxing,
socialization, learning solidarity, and indirect motivation within the activity enjoyed and peer support
categories. After studying for exams, students were motivated by activities and hobbies they enjoy,
having fun with friends, and supporting each other. While students prepare for exams, they can be
positively influenced by hardworking friends. In the 2018 interviews, the students’ positive motivational
sources in the “Friends and Social Life” theme were coded as self-reward after studying, socialization,
learning solidarity, dreaming about the future, shared goals, and indirect motivation within the activity
enjoyed, peer support, and student university life categories. After completing their homework and
studies, students reward themselves with activities and hobbies which make them feel happy, plus
interacting with friends, supporting each other, and socializing as they work towards shared goals. When
considering universities, students dream of student life and universities in other cities, which helps
motivate them during their exam preparations. Additionally, students can be indirectly motivated to
achieve success during their exam preparation.

The majority of negative motivational sources under the “Friends and Social Life” theme were
extrinsic. From the 2014 interviews, the negative sources were coded as waste of time, distracting factors,
obstacles to studying, and negative social relations within the activity enjoyed, mental readiness, and
peer support categories. Some students help their families with gardening and field work and thus
become tired and lose study time, whereas others noted game-playing as more enjoyable than studying,
but also time-wasting and distracting. Additionally, students experience jealousy and discomfort in peer
friendships. In 2018, the negative motivational sources in the "Friends and Social Life” theme were coded
as obstacles to studying, negative social relations, and distracting factors within the mental readiness,
peer support, and activity enjoyed categories. Students can experience tiredness and insomnia during
exam preparation, and as obstacles to studying and affecting their mental readiness. Additionally,
students feel uncomfortable regarding arguing and envying others whilst competing with friends during
exam prep. In preparing for centralized exams, issues such as self-reward, solidarity, socialization,
interaction, indirect motivation, loss of time, tiredness, insomnia, and negative communication were
highlighted under the “Friends and Social Life” theme. Bolikbas and Gur (2020) stated that the success
and behavior of students’ classmates can significantly affect their own motivation and performance,
arguing that it may reflect on the classroom educational quality, and determines to some extent the
competitive and cooperative atmosphere of the classroom. Students with positive social relations can
be advantaged by steering clear of negativities such as jealousy and damaging competitive atmospheres
during centralized exam prep. The current study's students were adolescents, which again reveals the
importance of their social relations. However, given that physiological, safety, belongingness, esteem,
and self-actualization needs are hierarchical according to Maslow (1943), any inability to sleep or
properly rest can lead to failure in meeting needs such as desire to learn and be successful. It is therefore
necessary to provide the right social conditions that students need such as sleep and rest, which are a
prerequisite for high motivation during exam preparation.

In the current study, the majority of positive motivational sources under the “Career and Future”
theme were extrinsic. In the 2014 interviews, the positive sources were coded as positive talk, dreams
about career/future, and visits to higher level schools within the hopes for future and vocational
guidance categories. Students have hopes for the future, and feel good when talking about high schools,
universities, or professions, and happy to visit various high schools. Students’ who discuss their future
and participate in trips to higher education institutions can report increased motivation. In the 2018
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interviews, the majority of positive motivational sources in relation to the “Career and Future” theme
were intrinsic, and codes as dreams about career/future, career goals, visiting higher-level schools, and
guidance within the hopes for future and vocational guidance categories. Some students strengthen
motivation through dreams about their careers and future according to their goals and future hopes.
Students’ career goals include seeking good jobs in the future, and appreciate seeing universities in
different cities which motivates them during preparation for centralized exams.

From the 2014 interviews, the students did not report any negative motivational sources under
the “Career and Future” theme, which may be due to their not making future career plans as they had
yet to attend high school for the next 4 years. However, from the 2018 interviews, the majority of the
negative motivational sources under the same theme were intrinsic, and coded as problems of guidance,
concerns about the future, and confusion within the professional guidance and future hopes categories.
During exam preparation, students expect to be directed towards suitable professions in fields that
interest them, but often have to act under the guidance of their families and teachers. Students
experience problems due to lack of appropriate/professional guidance. Additionally, students also
experience concerns about their future when preparing for exams such as not being able to find
employment or realize a good income in the future. However, these negative career and future
motivational sources only developed during their high school time, and possibly relate to employment
problems and economic conditions of Turkey at that time. In preparing for their centralized exams,
dreams about the future, career guidance and orientation, concerns about the future, and employment
issues were highlighted under the “Career and Future” theme. Regarding dreams about the future,
Dweck (1999) and also Langens (2002) stated that dreams with positive content can positively increase
motivation by creating a positive effect on the planning and organization of the individual's goals. Visits
to higher education institutions for vocational guidance as a motivational tool in Turkish high schools
mostly take place during the spring semester of the final academic year. However, such visits should be
conducted much earlier so that high schoolers can set their educational goals earlier and more
appropriately.

According to Ercan (2001), adolescence is when students search for themselves and try to
determine their own identity according to certain values. Therefore, for adolescents to overcome
depression in a healthy way, quality counselling services should be made available for young people.
When adolescents commence high school education, they need to study more systematically, take
educational decisions for their future, prepare for university exams, and obtain information about higher
education institutions; therefore, the role of educational and vocational counselling services becomes
significantly important to help students to make informed and suitable choices. Adolescents who make
appropriate decisions for themselves and receive suitable help and support from psychological
counselling and guidance services regarding concerns about their future are more likely to be motivated
when preparing for centralized university entrance exams.

In the current study, the great majority of positive motivational sources under the “Psychological
Factors” theme were intrinsic. In 2014, the positive sources were coded as positive mentality and
relaxation after the exam within the self-confidence/self-belief and emotional expectation categories.
Students have a positive mentality during preparation for centralized exams, and those who believe they
can succeed aim to experience happiness through relaxation after completing their exams. In 2018, the
positive sources related to the “Psychological Factors” theme were coded as being distanced from exam
stress, relaxing after exams, positive mentality, and comforting effect of the environment within the
emotional expectation and self-confidence/self-belief categories. Students tend to avoid exam stress
through relaxing activities and thinking about feeling relaxed and free after the exams. When preparing
for centralized exams, students take time for themselves, do things they enjoy, and escape from the
stresses of exams by resting, and look forward to relaxing following their exams. By maintaining their
self-confidence and self-belief, students can feel closer to accomplishing their individual goals.

The vast majority of negative motivational sources under the “Psychological Factors” theme were
intrinsic. In the 2014 interviews, the negative sources were coded as exam anxiety and pressure within
the emotional expectation and self-confidence/self-belief categories. Students experience exam anxiety
which is clearly observable during preparation for centralized exams, and express concerns regarding
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feeling nervous during exams and being unable to complete them within the time allowable. Another
issue related to students preparing for centralized exams is others telling them what to do and how to
act, thus placing pressure on them, as seen in the 2014 results. In the 2018 interviews, the negative
sources related to the "Psychological Factors” theme were coded as exam anxiety and pressure within
the emotional expectation and self-confidence/self-belief categories. Students feel an intense sense of
hopelessness when preparing for their university entrance exams, and additional anxiety as their future
lives depend on that single exam. Students constantly feel constrained and uncomfortable when
someone reminds them what they should be doing, which adds additional pressure that may damage
their self-confidence and thereby decrease their self-belief.

The students expressed similar opinions in both 2014 and 2018 within the psychological factors
theme, with issues related to pressure and exam anxiety highlighted in relation to psychological factors
during preparation for centralized exams. The stresses and pressure experienced before exams can
increase students’ anxiety levels towards exams. Problems such as time limits during exams, reading
speed, and their resultant concerns may cause students to be unsuccessful in their exams, hence
psychological counselling and guidance activities are important for students during their exam
preparations at all school levels. According to Deniz and Erdzkan (2010), educational guidance services
facilitate the individual's learning, helping them to adapt to their school/environment, gain effective
study skills, make educational decisions and choices, and increase their academic success. Ames and
Archer (1988) found that high-level goals focused on exam-related learning can be advantageous for
students’ motivation. According to their study, centralized exams likely affect different students in
different ways, hence problems experienced by students during preparations for centralized exams
should be considered based on individual differences. Guidance activities should be organized for
students before, during, and following exams in order to eliminate or reduce exam anxiety and any
related problems. Ercan (2001) stated that counselling and guidance services support adolescent
students to overcome adjustment problems that may arise during transitioning to higher education, to
be effective and successful in high school, and to make educational choices and plans. Students should
be afforded the help and support needed regarding any problems they may experience. For such
activities to be more effective, counselling and guidance activities should be conducted in full
cooperation with families, teachers, and school administrators, which will help minimize pressures placed
on students by their families and teachers during exam preparation. As a prerequisite, Ercan (2001)
argued that adolescents should communicate well with both their families and teachers, and feel a clear
need to be accepted by others as a person of value. Comparing adolescents with others may prevent
them from seeing themselves as a person of value. Parents should encourage youngsters to decide on
matters by themselves, but make it clear that they are available as/when needed. However, teachers
need to develop and adopt a guidance style that is inherently empathic, sincere, consistent, and
respectful, as this can positively affect the student’'s course success and their developments in other
fields. Additionally, teachers should cooperate and communicate with school counsellors to help
students preparing for centralized exams.

In Turkey, it is important that students prepare for national centralized exams in conditions that
best suit them and their needs. Within this multidimensional complex process, various roles and
responsibilities fall on the students themselves, plus their families, teachers, school administrators, and
those who develop and implement educational policies. Necessary studies and arrangements should be
made by relevant stakeholders so that students are intrinsically motivated, and for longer. Other
suggestions based on the current study’s themes, categories, and codes that emerged following analysis
of the collected data are as follows.

Families: Students expect to be reinforced, rewarded, and encouraged by their families when
preparing for centralized exams. Additionally, families need to demonstrate interest in their children,
support them in various ways, and spend quality time with them. Another recommendation is that
families should not compare their children with others, i.e., peers or friends. Students compete during
preparation for their centralized exams, but each should be able to progress at their own pace during
this process.
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Teachers: Students expect their teachers to encourage them, make efforts for them, guide them
correctly and provide academic support during preparation for centralized exams. With students
spending more time with their teachers during their educational life than their families, teachers arguably
interact significantly with their students. Within that context, students require multifaceted support from
their teachers during prolonged exam preparation periods. The current study revealed that when
students appreciate their teachers, they study and focus more on their lessons; therefore, it is important
that teachers establish emotional bonds with their students within the framework of effective
communication and mutual respect in order to motivate their students.

School, Lessons, and Exams: Students compete with each other as rivals during their exam
preparation period. Their mock exam results during this time can affect their motivation positively or
negatively; therefore, mock exams should be conducted according to students’ cognitive readiness and
should progress from simple to complex in order to establish progression and to prevent motivational
degradation or demoralization. Additional school study sessions should be organized to address
students’ learning deficiencies, as well as study centers established and support courses offered. Study
and course programs should be shaped according to the learning pace and academic levels of students.
Most significantly, the current study revealed that students are uncomfortable with frequent changes
and transformations to established exam systems. Whilst national improvements to the system and/or
related components are acceptable, introducing frequent changes without seeking adequate feedback
on the existing system presents significant obstacles to developing a stable and effective system, and
which may negatively affect students.

Friends and Social Life: Students need to reward themselves when preparing for their centralized
exams, as solidarity both in the social context and in learning increases their motivation. Therefore, an
appropriate environment and adequate opportunities should be created for students to study in
solidarity, and also to interact and socialize in line with their common goals. During preparation for
centralized exams, studies and activities should be organized through which students will be positively
influenced, whereby they can contribute to each other’s progress, and be indirectly motivated by their
mutual success. Additionally, it should be remembered that exams are not the only important thing in
students’ lives, and should therefore be encouraged to participate in social, cultural, artistic, and sports
activities, and guidance should be provided to help students establish a healthy daily life pattern as
opposed to a demoralized life of tiredness and insomnia.

Career and Future: Students can experience problems even when following a path suited to their
centralized exams preparation. In order to shape their future and careers, support and guidance activities
should be conducted so that students better understand themselves and to progress in line with their
own abilities and learning styles. Field selections in various high school types in Turkey are made
following completion of the first year (Grade 9). Thus, vocational/career guidance activities should be
intensified prior to students completing their ninth grade. They should be afforded the opportunity to
reach their own decisions by getting to know themselves, their strengths, weaknesses, and abilities.
School counselling services should support students to make suitable choices for themselves, rather than
for their families, through vocational guidance activities. As the current study revealed, where students
believe they may encounter employment problems in the future, they should be directed towards
appropriate fields/professions that best suit them and their abilities. In addition, another critical issue is
that the country where an individual lives should be economically prosperous in order that they do not
face concerns about their future employment. Youth unemployment, national per-capita income, and
economic stability are important indicators for the economic welfare of countries.

Psychological Factors: Students can face intense pressure from their families, teachers, or
environment, which can negatively affect them whilst preparing for their centralized exams. In addition,
students can also face considerable exam anxiety, which may result in poor exam performance. In this
context, measures should be taken to reduce the pressure and exam anxiety felt by students as they
prepare for their national centralized exams. Counselling, therapy, training programs, support, and
guidance activities should be organized in order to ensure that families, teachers, students, and others
who support students during their exam preparations exams, are psychologically strong so as to provide
appropriate support to students.
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Ozet

Bu arastirmanin amact Tiirkiye‘de dgrencilerin ulusal merkezi sinavlara hazirlanma
stirecindeki icsel ve dissal ozelliklere sahip, olumlu ve olumsuz motivasyon
kaynaklarinin boylamsal veriler 1siginda incelenmesidir. Arasturma Tiirkiye'de hem
egitim sistemi acisindan hem de genclerin geleceklerini sekillendirmesi bakimindan
6nemli bir yeri olan ulusal merkezi sinavlara iliskin motivasyon kaynaklarinn ortaya
ctkarlmast dolayistyla énemlidir. Ulke ¢apinda gerceklestirilen nitelikli bir egitim
stirecinin gelecege ydnelik secimlerde ve okul yerlestirmelerinde yadsinamaz bir rolii
oldugu aciktir. Calisma, boylamsal arastirma deseni kullaniarak gerceklestirilmistir.
Boylamsal verilerin toplanmast amactyla arastirmanin ¢alisma grubunu 2013-2014
egitim-6gretim yilinda Tiirkiye’'nin Ege Bélgesi’'nden bir ilde bulunan bir ortaokulda
6grenim gdren 43 sekizinci stnif dgrencisi olusturmaktadur. Arastirmanin verileri actk
uclu sorular bulunan bir gériisme formu araciligiyla toplanmustir. Calisma
grubundaki égrencilerle odak grup gériismeleri yapilarak liseye giris sinavina
hazirlanma sirecindeki ve daha sonraki siirecte boylamsal verilerin toplanmast
amactyla, 2017-2018 egitim-6gretim yiinda, farkli liselerde 6grenimlerini devam
ettiren aynt 43 égrenciye ulasiarak, bu kez lniversiteye giris stnavina hazirlanma
siirecindeki motivasyon kaynaklart ortaya konmustur. Ogrencilerin ulusal merkezi
stnavlara hazirlanma siirecinde motivasyon kaynagt olarak diistindiiklerini ortaya
ctkarmak icin dgrencilerle yapian odak grup gériismeleri sonrasinda elde edilen
veriler karsiastirmali, tematik ve siniflandurdmis bicimlerde ele alinmis ve karma
icerik analizine gbre ¢éziimlenerek bulgulara yansitimstir. Arastirmada yapian
odak grup gériismelerinde, "Aile”, ”O_(jretmen”, “Okul, Dersler ve Sinavlar”, “Arkadas
Cevresi ve Sosyal Yasam”, “Kariyer ve Gelecek” ve “Psikolojik Faktérler” seklinde altt
farkli tema ortaya ctkmustir. Her bir temaya iliskin olarak icsel-dissal agurliklt ve
olumlu-olumsuz motivasyon kaynaklarinin nicel analiz sonuglart ile kategori ve
kodlar cercevesinde nitel analiz sonuglarina yer verilmistir. Arastirmada elde edilen
sonuglar kapsaminda yapilan tartisma ile cesitli 6neriler gelistirilmistir. Gelistirilen
6neriler dgrencilerin ihtiyaclarina yénelik 6grenme ve ders calisma siiregleriyle
birlikte, onlara destek saglayabilecek kisilerden (aile, 6gretmen, okul yéneticisi,
arkadas vb.) motivasyon kaynaklarint zenginlestirici davranislar beklediklerini
yansitmaktadur.

Anahtar Kelimeler: Ulusal merkezi sinavlar, Motivasyon kaynaklar, Boylamsal
arastrma, Karma icerik analizi, Olcme ve degerlendirme.
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Genisletilmis Ozet

Problem: Motivasyon bireyin kendi kendisini ya da bir veya birden ¢ok insani, belirli bir yéne/amaca
dogru devamli sekilde, harekete gecirme cabalarinin toplamidir (Toprakgi, 2017). Bireylerin bir hedef
dogrultusunda ilerlerken iginde bulundugu ruh hali veya duygu durumu ile birlikte sahip oldugu
motivasyon kaynaklari hem giinlik yasam hem de egitim-6gretim sirecleri agisindan énemlidir ve bir
problem alani olarak goriilmektedir. Bir seyler yaparken ve hedeflenen seylere ulagmaya calisirken motive
olmak glnlik yasam icin de egitim-6gretim sireci icin de gereklidir. Egitim-6gretimin en 6nemli
bilesenlerinden birisi olan 6lgme ve degerlendirmenin bir araci olarak sinavlara hazirlanma sirecinde
ogrencilerin sahip oldugu motivasyon kaynaklarinin farkl acilardan ele alinmasinin siirecin daha verimli
yasanmasina yardimci olacagr dustnilmektedir. Bu arastirma, Ozellikle ulusal merkezi sinavlara
hazirlanma sirecinde &6grencilerin motivasyon kaynaklarinin neler olduguna ve bunlarin nasil
sekillendigine iliskin incelemelerin yapilmasina ihtiyag duyularak gerceklestirilmistir.

Turkiye'de iyi bir kariyerin ve gelecegin 6énemi goz Onine alindiginda, ulusal merkezi sinav
sonuglariyla birlikte 6grencilerin bu sinavlara yénelik hazirlanma stirecinin ne kadar kritik bir 5neme sahip
oldugu gercedi ortaya ¢ikmaktadir. Ulke capinda gerceklestirilen nitelikli bir egitim siirecinin gelecege
yonelik secimlerde ve okul yerlestirmelerinde yadsinamaz bir roli oldugu aciktir. Bu kapsamda, egitim-
ogretim sulreclerinin birer rlini olarak gorinen ulusal merkezi sinavlara hazirlanma sirecinde
ogrencilerin  motivasyon kaynaklarinin incelenmesine ihtiyac duyularak gerceklestirilen mevcut
arastirmanin amaci Turkiye'de dgrencilerin ulusal merkezi sinavlara hazirlanma sirecindeki igsel ve dissal
Ozelliklere sahip, olumlu ve olumsuz motivasyon kaynaklarinin boylamsal veriler 1siginda incelenmesidir.

Yontem: Calisma, boylamsal arastirma deseni kullanilarak gergeklestirilmistir. Arastirma, 6grencilerin
ulusal merkezi sinavlara hazirlanirken gegirmis olduklari yasantiya odaklanarak bu stirecte 6grencilerin
motivasyon kaynaklarinin  farkli ydnleriyle ortaya cikarilmasi hedefiyle boylamsal olarak
gerceklestirilmistir. Boylelikle 6grencilerin hem liselere giris hem de Universitelere giris sinavlarina
hazirlanma surecinde sahip olduklari motivasyon kaynaklarinin dért yillik bir zaman icerisinde nasil
degistigi ve donlstigu de ele alinmistir. Boylamsal ¢alismalarda veriler zaman icerisinde iki ya da daha
fazla noktada toplanirlar. Boylamsal calismalar genellikle gelisimsel psikolojide ve yasla iliskili
degisimlerin arastinlmasinda kullanilir. Bu calismalar tek bir katihmcr grubunun secilip onlarin belirli
karakteristikler bakimindan degisiminin zaman icerisinde secilen araliklarla Olglilmesini igerir
(Christensen, Burke Johnson, & Turner, 2014). Holland, Thomson and Henderson’a (2006) gore nitel
boylamsal arastirma, sosyal badlamlarda zaman ve sire¢ icindeki degisimin incelenmesi ve
yorumlanmasina dayanir. Bu baglamlarin en &nemlilerinden birisi de egitim-6gretim alaninda
gerceklesen degisimler ve egitim-6gretim kapsamindaki kritik Sneme sahip faaliyetlerden olan &l¢me-
degerlendirme faaliyetleridir. Karasar'a (1995) gore, boylamsal calismalarda arastirilmak istenen
degiskenlerin zaman icindeki gelisim ve degisimini belirleyebilmek amaciyla, degisken ayni kisi ve
birimler tzerinde belli bir baslangi¢ noktasindan itibaren siirekli ya da belli araliklarla incelenmektedir.
Bu calismalarda incelenen birimler genellikle az sayida olmakla birlikte, derinlemesine ve kapsamli bilgi
edinmek amaciyla izlenmektedir. Mevcut arastirmada 6grencilerin ulusal merkezi sinavlara hazirlanma
streclerindeki motivasyon kaynaklari hakkinda 6grencilerle yapilan odak grup gorismelerinden elde
edilen veriler kullanilmistir. Arastirmaci tim goérismelerde aktif bir rol alarak katimcilarla yapilan
gorismeleri organize etmistir. Arastirmaci ayni zamanda goérisme kayitlarinin transkripsiyonu, analiz
edilmesi, uzman gorislerinin alinmasi ve katilimci teyidi slreclerinde etkin olarak bulunmustur.
Boylamsal sirecte gorismeler 2014 ve 2018 yillarinda ayni katilimcilarla bulunduklar okullarda
gerceklestirilmistir ve elde edilen nitel veriler hem nitel olarak hem de nicel olarak ele alinip kategorize
edilerek ¢ozimlenmistir.

Arastirmanin ¢alisma grubunu 2013-2014 egitim-6gretim yilinda Turkiye'nin Ege Bdlgesi'nden bir
ilde bulunan bir ortaokulda 6grenim goren 43 sekizinci sinif 6grencisi olusturmaktadir. Calisma
grubundaki 6grencilerle odak grup goériismeleri yapilarak liseye giris sinavina hazirlanma siirecindeki
motivasyon kaynaklari ortaya konmustur. Daha sonraki stirecte boylamsal verilerin toplanmasi amaciyla,
2017-2018 egitim-6gretim yilinda, farkh liselerde 6grenimlerini devam ettiren ayni 43 6grenciye
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ulasilarak, bu kez Universiteye giris sinavina hazirlanma siirecindeki (on ikinci sinifta) motivasyon
kaynaklariyla ilgili gériismeler yapilmistir. Ogrenciler ortaokuldayken ve liselere giris sinavina
hazirlanirken ¢ veya dort kisilik odak gruplar halinde gergeklestirilen goriismeler, daha sonra 6grenciler
lisedeyken ve Universiteye giris sinavina hazirlanirken ayni odak gruplarla yeniden gergeklestirilmistir.

Arastirmanin amaci dogrultusunda 6grencilerin ulusal merkezi sinavlara hazirlanma stirecindeki
motivasyon kaynaklarinin ortaya cikarilmasina yonelik, acik uclu sorular bulunan bir gérigsme formu
olusturulmus ve verilerin toplanmasi igin kullanilmistir. Goriisme formu, ulusal-uluslararasi merkezi
sinavlarla ilgili Egitimde Olcme ve Degerlendirme alaninda calisan iki uzmanin, Egitim Programlari ve
Ogretim alaninda calisan iki uzmanin ve Tirkce Egitimi alaninda calisan bir uzmanin olmak (zere,
toplamda bes uzman akademisyenin gorusleri dogrultusunda gelistirilmistir. Arastirmanin katilimcilarina
goriisme formunda bulunan genel sorularla birlikte, gérismenin akisina goére eklenip degistirilebilen
sonda sorulari da yéneltilmistir. Ogrencilerin ulusal merkezi sinavlara hazirlanma siirecinde motivasyon
kaynaklarini belirlemek icin 6grencilerle yiiz yiize odak grup gortsmeleri yapilmistir. Gériismeler ¢ veya
dért kisilik odak gruplarin katilimiyla gerceklestirilmistir. Ogrencilerle hem 2014'te hem de 2018'de
yapilan odak grup goérismelerinde ayni gruplar halinde goériismelerde yer almalari saglanmistir. Bu
boylamsal arastirmada, verilerin toplanmasi amaciyla goérismelerin odak grup gorismeleri halinde
yapilmasi, katilimcilarin gruplar igerisinde karsilikli etkilesim yasayarak daha gercekgi ve zengin veriler
ortaya c¢lkarilmasina yardimci olmustur. Gorlismelerin  tamami  dgrencilerin  icten gorUslerini
belirtebilecekleri, rahatlatiimis bir ortamda gerceklestirilmistir. Bu goériismelerde katilimcilara ulusal
merkezi sinavin kendileri icin ne anlam ifade ettigini, bu sinavlari nasil tanimladiklarini, bu sinavlara
hazirlanirken  yardimc  veya destek olarak neleri sayabileceklerini, cevrelerinde bulunan
kisilerin/durumlarin/olaylarin kendilerine nasil bir destek/engel olusturdugunu, sinavlara hazirlanirken
kendilerini nelerin iyi hissettirdigini ve calisma isteklerini nelerin arttirdigini belirtebilecekleri sorular
yoneltilmistir.

Sonuglar: Tirkiye'de 6grencilerin ulusal merkezi sinavlara hazirlanma siirecindeki icsel ve dissal
ozelliklere sahip, olumlu ve olumsuz motivasyon kaynaklarinin boylamsal veriler 1siginda incelenmesi

"o

amacliyla gerceklestirilen bu arastirmada “Aile”, “Ogretmen”, “Okul, Dersler ve Sinavlar”, “Arkadas Cevresi

non

ve Sosyal Yasam”, “Kariyer ve Gelecek” ve “Psikolojik Faktorler” seklinde alti farkli tema ortaya ¢ikmistir.

2014 verileri kapsaminda temalara yonelik ylzdeler ve frekanslar incelendiginde, ¢calismaya katilan
ogrencilerin olumlu ve olumsuz motivasyon kaynaklarina yonelik olarak toplamda en ¢ok “Okul, Dersler
ve Sinavlar” temasi kapsaminda motivasyon kaynaklarina vurgu yaptiklari gorilmektedir. Bununla birlikte
katihmcilar en fazla “Arkadas Cevresi ve Sosyal Yasam” temasina ydnelik olumlu motivasyon kaynaklari
belirttikleri gorilmektedir. Bu durumun &grencilerin gelisim doénemleri (ergenlik dénemi) ile iliskili
oldugu soylenebilir. Bir baska gbze carpan nokta ise, olumsuz motivasyon kaynaklarina yonelik olarak
calismaya katilan 6grencilerin en fazla “Psikolojik Faktorler” temasina gdnderme yaptiklari belirlenmistir.
Bu bulgunun 1siginda, 6grencilerin sinavlara hazirlanma sirecinde cesitli konularda stres yasamalari
gosterilebilir.

2018 verileri kapsaminda temalara yonelik ylzdeler ve frekanslar incelendiginde, calismaya katilan
ogrencilerin olumlu ve olumsuz motivasyon kaynaklarina yonelik olarak toplamda en ¢ok “Psikolojik
Faktorler” temasi kapsaminda motivasyon kaynaklarina vurgu vyaptiklari gorilmektedir. Ayrica
arastirmanin katiimcilari en fazla “Arkadas Cevresi ve Sosyal Yasam” ve "Psikolojik Faktorler” temalarina
yonelik olumlu motivasyon kaynaklar belirttikleri gorilmektedir. Bu noktada, 6grencilerin gelisim
dénemleri (ergenlik doneminin devami) ile birlikte icinde bulunduklari duygu durumlarinin, baska bir
deyisle psikolojilerini etkileyen durumlarin sinavlara hazirlanma stireclerindeki motivasyonlarini fazlasiyla
yonlendirdigi soylenebilir. Gergeklestirilen gorismelerde 6grencilerin  Universiteye giris sinavina
hazirlanma siirecinde, arkadaslarina, sosyal cevrelerine ve psikolojik faktdrlere motivasyon kaynaklari
baglaminda daha fazla degindikleri belirlenmistir.

2014 ve 2018 yillarinda ¢alisma grubunda bulunan 43 6gdrencinin olumlu ve olumsuz motivasyon
kaynaklar arasinda tematik olarak bir farklilik bulunmamaktadir ancak sayica farkliliklar bulunmaktadir.
2014 yilinda gerceklestirilen goériismelerde katilimcilar 316 olumlu, 127 olumsuz motivasyon kaynagi
ifade ederken, 2018'de bu sayilar olumlu motivasyon kaynaklari icin 638, olumsuz motivasyon kaynaklari
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icin 502 olmustur. Bu farkin nedeni olarak katimcilarin ulusal merkezi sinavlara hazirlanma sirecinde
kendilerini daha fazla ifade etme ihtiyaci hissetmeleri gosterilebilir. Bu noktada, olumlu motivasyon
kaynaklarinin olumsuz motivasyon kaynaklarindan sayica daha fazla olmasi istendik bir durum olarak
gorulebilir. Ancak zaman icerisinde olumlu motivasyon kaynaklarinin iki katina ciktigi goérdlirken,
olumsuz motivasyon kaynaklarinin dort katindan daha fazla bir sayiya ulasmasi distndarictdur.
Ogrencilerin olumlu motivasyon kaynaklarini ortaya koymak icin égrenme siirecinde motivasyonlarini
arttiran etkenlerin incelenmesi gerekmektedir. Brewer ve Burgess (2005) &grencilerin ihtiyaclarinin
karsilanmasi, esnek planlama, hedeflerin belirlenmesi ve derse katilimin saglanmasi gibi etkenlerin
ogrencilerin  motivasyonlarini arttirdigini ileri srmislerdir. EJitim-6gretim slrecinde motivasyon
kaynaklariyla ilgili olarak, Baykara Ozaydinlik ve Aykac'a (2013) gére, etkili bir 6grenme siireci yaratilmasi
ve bu sirecte dgrencilerin ilgisini cekebilecek materyaller kullaniimasi &grencilerin gtdilenmesini
arttirmaktadir ve gldilenen 6grenciler siniftaki diger arkadaslarini da etkileyebilmektedir. Ergin ve
Karatas'a (2018) gore daha fazla olumlu ve i¢sel motivasyon kaynagina sahip olan égrencilerin derslere,
sinavlara ve 6grenmeye daha fazla odaklandiklar ve akademik performanslarinin da olumlu yénde
gelistigi sdylenebilir.

Calisma grubunda bulunan 6grencilerle 2014 yilinda, liselere giris sinavina hazirlanma siirecinde
yapilan gortsmeler sonucunda motivasyon kaynaklarinin igsel-dissal agirhgi konusunda olumlu
motivasyon kaynaklarinda i¢sel agirhkh 126, dissal agirlikli 190; olumsuz motivasyon kaynaklarinda icsel
agirlikli 49, dissal agirlikli 78 seklinde bir goriintt ortaya ¢ikmistir. Ulusal merkezi sinavlara hazirlanma
sirecinde 6grencilerin motivasyon kaynaklari arasindan olumlu ve icsel agirlikli olanlar en fazla “Arkadas
Cevresi ve Sosyal Yasam” temasinda 42.86% iken, olumlu ve dissal agirlikli olanlar en fazla “Ogretmen”
temasinda 35.26% seklindedir. Bu durumda 6grencilerin ulusal merkezi sinavlara hazirlanma slrecinde
dissal agirlikl motivasyon kaynaklarinin hem olumlu hem de olumsuz anlamda i¢sel agirlikli motivasyon
kaynaklarindan daha fazla oldugu sdylenebilir. Bununla birlikte 6grencilerin motivasyon kaynaklarinin
daha c¢ok arkadas cevreleriyle, sosyal yasamlariyla ve &gretmenleriyle iliskili oldugu cikariminda
bulunulabilir.

Calisma grubunda bulunan 6grencilerle 2018 yilinda, Universitelere giris sinavina hazirlanma
strecinde yapilan gorismeler sonucunda motivasyon kaynaklarinin igsel-dissal agirligi konusunda
olumlu motivasyon kaynaklarinda igsel agirlkli 326, dissal agirlikli 312; olumsuz motivasyon
kaynaklarinda icsel agirhkli 243, digsal agirlkli 259 seklinde bir goriintli ortaya ¢ikmistir. Ulusal merkezi
sinavlara hazirlanma sirecinde 6grencilerin motivasyon kaynaklari arasindan olumlu ve icsel agirlikl
olanlar en fazla "Psikolojik Faktorler” temasinda 41.41% iken, olumlu ve digsal agirlikli olanlar en fazla
"Ogretmen” ve "Arkadas Cevresi ve Sosyal Yasam” temalarinda 30.77% seklindedir. Bu durumda ise
ogrencilerin ulusal merkezi sinavlara hazirlanma siirecinde digsal agirlikli motivasyon kaynaklarinin hem
olumlu hem de olumsuz anlamda icsel agirlikli motivasyon kaynaklarina yakin sayilarda oldugu
soylenebilir. Bununla birlikte &grencilerin  motivasyon kaynaklarinin daha ¢ok psikolojileriyle,
ogretmenleriyle, arkadas cevreleriyle ve sosyal yasamlariyla iliskili oldugu ¢ikariminda bulunulabilir.

2014 ve 2018 yillarinda galisma grubunda bulunan 43 6grencinin igsel ve dissal agirlikl motivasyon
kaynaklar arasinda tematik olarak bir farkliik bulunmamaktadir ancak, olumlu ve olumsuz
siniflandirmada oldugu gibi, sayica farkhliklar bulunmaktadir. 2014 yilinda gerceklestirilen gériismelerde
katimcilar 126 olumlu ve i¢sel agirhkh, 49 olumsuz ve icsel agirlikli; 190 olumlu ve dissal agirlikli, 78
olumsuz ve digsal agirlikli olumsuz motivasyon kaynag ifade ederken, 2018'de ise 326 olumlu ve icsel
agirlikli, 243 olumsuz ve i¢sel agirlikli; 312 olumlu ve digsal agirlikh, 259 olumsuz ve digsal agirlikli olumsuz
motivasyon kaynagi belirtmistir. Calisma grubundaki 6grencilerin 2014'te gerceklestirilen gorismelerde
icsel agirlikli motivasyon kaynaklarina daha fazla “Psikolojik Faktorler” ile "Arkadas Cevresi ve Sosyal
Yasam” temalarinda; 2018'de yapilan gorismelerde ise “Psikolojik Faktorler” ile “Kariyer ve Gelecek”
temalarinda goérisler belirttigi gorilmektedir. icsel agirlikli motivasyon kaynaklarinda belirlenen bu
degisimin 6grencilerin icinde bulundugu gelisim dénemleri ile ilgili oldugu dustnilmektedir. 2014
yilinda ergenlik dénemine heniiz girmis olan &grenciler, 2018 yilinda ergenlik déneminin sonlarini
yasamaktadir. Liselere giris sinavina hazirlanirken icsel olarak psikolojik faktorlerle birlikte arkadas
cevrelerine ve sosyal yasamlarina iliskin motivasyon kaynaklari 6n plana cikarken, Universitelere girig
sinavinda psikolojik faktorlerle birlikte kariyer ve geleceklerine iliskin motivasyon kaynaklari dikkati
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cekmektedir. Katilimcilarin i¢inde bulunduklari gelisim dénemi ile birlikte, gelecekleri ve kariyerleri
anlaminda bir karar verme asamasinda olmalarinin, bu farki ortaya ¢ikarmis olabilecegi distinilmektedir.
Bu noktada, dissal agirlikli motivasyon kaynaklarinin i¢sel agirlikl motivasyon kaynaklarindan sayica daha
fazla olmasi istendik bir durum degildir. Sinavlarda basarili olmalari agisindan 6grencilerin daha fazla
icsel agirlikh motivasyon kaynagina sahip olmalari, daha uygun bir durum olarak gorilmektedir. Lumsden
(1994) arastirmasinda, Lepperin (1988) gorisinu ortaya koyarak, ogrencilerin i¢sel olarak motive
olduklarinda 6grenme icin daha ¢ok caba harcadiklari ve bilgiyi daha derinlemesine islediklerini
belirtmistir. Baska bir arastirmada Corpus ve Wormington (2014) i¢sel ve digsal motivasyon birlikte
degerlendirildiginde hangisinin basarida daha etkili oldugunu arastirarak her iki boyutun akademik
basari tGzerindeki etkisinin ayri ayri incelenmesi geregini ortaya ¢ikarmaktadir. Lepper'e (1988) gore igsel
olarak motive olduklarinda 6grenciler daha fazla caba gerektiren ve bilgiyi daha derinden islemelerini
saglayan stratejiler kullanma egilimindedir. Condry ve Chambers (1978) arastirmalarinda, 6grenciler
karmasik entelektliel gorevlerle karsi karsiya kaldiklarinda, i¢sel yonelime sahip olanlarin, dis yonelimli
ogrencilere gore daha mantikli bilgi toplama ve karar verme stratejileri kullandigini bulmuslardir.
Ogrenciler dissal giidilenmeyle 6grenme eylemini gerceklestirirken isteksizlik, ilgisizlik ve 6grenmeye
iliskin direnc gelistirirken, i¢sel glidilenmeyle yaratici ve etkili bir 8grenme gergeklestirebilmektedir. Ryan
ve Stiller'a (1991) gore, i¢sel glidilenme egitimciler tarafindan 6grenmenin énemli bir kaynagr olarak
kabul edilmektedir. Digsal glidiilenmenin i¢sel gldillenmeye donistirilmesinde 6grenme siirecinin bir
rehberi olan égretmene biyiik gérev dismektedir. Ogrencinin kendini tanimasi, ilgi ve yeteneklerini fark
etmesi, isteklerini fark ederek kendine hedefler koymasi i¢sel gtidiilenme icin olduk¢a 6nemlidir (Baykara
Ozaydinlik, & Aykac, 2013). Unal Karagtiven (2012) ise icsel olarak motive olan bireylerde yaraticiigin da
on plana c¢ikmasiyla birlikte bireylerin ¢ok farkli stratejiler kullandiklarini ve akademik olarak daha iyi
performans sergilediklerini ifade etmistir.

Oneriler:

Turkiye'de ulusal merkezi sinavlara 6grencilerin kendilerine uygun ve ihtiya¢ duyduklari kosullarda
hazirlanmalari 6nem arz etmektedir. Cok boyutlu ve karmasik olan bu sirecte 6grencilerin kendisine,
ailelerine, 6gretmenlerine, okul yoneticilerine, egitim politikalarini gelistirenlere ve uygulayanlara gesitli
rol ve sorumluluklar dismektedir. Ogrencilerin daha uzun vadede kendileri icin adeta bir istikrar
saglayabilecek icsel agirlikli motivasyon kaynaklarina sahip olmalar igin gerekli calismalar ve
dizenlemeler ilgili paydaslar tarafindan yapiimalidir. Arastirmanin sonugclarina yonelik diger 6neriler, veri
analizi sonrasinda ortaya c¢ikan temalarla, kategorilerle ve kodlarla iliskilendirilerek gelistirilmistir.
Gelistirilen oneriler 6grencilerin ihtiyaglarina yonelik 6grenme suregleriyle birlikte, onlara destek
saglayabilecek kisilerden (aile, 6gretmen, okul yoneticisi, arkadas vb.) motivasyon kaynaklarini
zenginlestirici davranislar beklediklerini yansitmaktadir.
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