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Oz

Sosyal katilim vatandaslik becerilerinden biridir. Sosyal bilgiler dersi vatandaslik bilgi, beceri ve
degerlerinin kazandirildigi temel derstir. Bu arastirmanin amaci, besinci siif sosyal bilgiler
Ogrencilerinin sosyal katilim becerilerini nasil kazandiklarini, sosyal bilgiler dersi ve okul
uygulamalar1 c¢ergevesinde ortaya koymaktir. Arastirmada nitel arastirma yontemlerinden durum
caligmast kullanilmistir. Calismaya, bir il merkezinde, iist sosyo-ekonomik diizeydeki ortaokulda
Ogrenim goren otuz dort besinci sinif 6grencisi ile sosyal bilgiler 6gretmeni katilmistir. Arastirma
verileri  2017-2018 egitim oOgretim yilinda gerceklestirilen katilimec1  gbzlemlerden, yari
yapilandirilmis 6grenci ve Ogretmen goriismelerinden ve sosyal bilgiler dersi kitabindan elde
edilmistir. Arastirmanin verilerinin analizinde igerik analizi kullanilmistir. Arastirmada sonucunda,
O0gretmen ve Ogrencilerin sosyal katilimi, toplumsal katilim, egitsel/sosyal etkinlikler, akademik
katilim, iletisim becerileri ve haklar boyutlariyla algiladiklari belirlenmistir. Ogrencilerin sosyal
katilim becerisinin gelisiminde, sosyal bilgiler alan kapsami, ders kitab1 igerigi, 6gretmen tutum,
davraniglar1 ve okul uygulamalar1 destekleyici; 6gretmen tutum, inang ve davramiglari, 6grenci

egilim, inang ve davraniglari ile veli ve okul etkisi engelleyici unsurlar olarak belirlenmistir.

Anahtar sozciikler: sosyal bilgiler, vatandaslik, vatandaslik egitimi, katilim, sosyal katilim

Atif:

Coskun, D., Kodal, T. ve Ersoy, A.F.(2022). Ortaokul sosyal bilgiler dersinde ve okul
uygulamalarinda sosyal katilim becerisinin gelistirilmesi siirecinin degerlendirilmesi.

Pamukkale Universitesi Egitim Fakiiltesi Dergisi,55, 129-154.d0i:10.9779.pauefd.953313

: Bu ¢alisma birinci yazarin doktora tezinden tiretilmistir.
* Ogr.Gor.Dr., Pamukkale Universitesi, dcoskun@pau.edu.tr, ORCID ID: 0000-0002-0667-7712
™ Prof.Dr., Pamukkale Universitesi, tkodal@pau.edu.tr, ORCID ID: 0000-0003-0383-1195

seskeokok

Prof. Dr., Anadolu Universitesi, , arifee@anadolu.edu.tr, ORCID ID: 0000-0001-6144-2636



mailto:dcoskun@pau.edu.tr
mailto:tkodal@pau.edu.tr
mailto:arifee@anadolu.edu.tr

130 D, Coskun, T, Kodal ve A.F, Ersoy/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 55, 129-154, 2022

Giris

Egitimle gelecek nesillere yasamin gerektirdigi bilgi beceri ve degerler kazandirilirken ayni
zamanda onlarin iyi birer vatandas olarak yetismeleri de amaglanir. Giiniimiizdeki
vatandaglik anlayis1 ise siyasi yasamin siirlarini asarak sosyal yasami da kapsar duruma
gelmistir. Demokratik ve etkin vatandaslik olarak adlandirilan bu yeni yaklasimda katilim
temel vurgu olmaktadir. Bu dogrultuda etkin vatandas, siyasal ve sosyal yasama katilmasi
gerektigine ve bu konuda rol ve sorumluluklara sahip olduguna inanan, bunun yaninda
toplumu gelistirmek, toplumsal yasama katki saglamak ve sosyal adaleti gerceklestirmek
icin ¢aba harcayan kisiler (Ersoy, 2014, s. 70) seklinde tanimlanur.

Etkin vatandaslik ¢ercevesinde vatandaglik katilimi, siyasal ve sosyal olmak lizere iki
boyutta ele alinmaktadir. Siyasal katilim, demokratik siireglerle ilgili politik alanlara dahil
olmayi, sosyal katilimin ise goniilliiliik c¢alismalart ve toplum hizmetlerinde yer almay1
gerektirir (Putnam, 2000 akt. Kincal ve Kartal, 2015, s. 236). Siyasal katilimda vatandas ile
devlet arasindaki siyasal alanda bir iliskiden dogan se¢imlerde aday olma, oy verme, siyasi
birliklere dahil olma, dilekge basvurulari, protesto eylemlerine katilma gibi davranislara
atifta bulunulur. Sosyal katilim ise, tamamen bir goniillii olma durumuna igaret eder. Sosyal
katilimi, vatandasin kisisel sorumluluk anlayisi, ilgi alanlari, sosyal olaylar karsisindaki
farkindalig1 belirlemektedir. Siyasi katilimda daha ¢ok birey ile toplum arasindaki iliski
devlet ve yurttas iliskisi lizerinden incelenirken, sosyal katilimda, birey ile bir grup ya da
toplulugun iliskisi referans alinir (Muniglia vd., 2012, s. 7). Sosyal katilimda vatandaslarin,
kendilerini, c¢evresindekileri, bulunduklar kii¢iik veya biiylik topluluklar ile genel olarak
ilkeyi ilgilendiren toplumsal sorunlarin ¢6ziimii veya iyilestirilmesinde rol alma, katilma
durum ve derecesi dikkate alinir (Flanagan, 2004, akt. Firat ve Cok, 2013, s. 375).

Sosyal katilim, katilim sekli, katilim amaci, katilim tiirii agisindan toplum hizmeti
olarak sosyal katilim, toplu ve siyasi eylem olarak sosyal katilim ile sosyal degisim olarak
sosyal katilim olarak ii¢ boyutta ele alinmaktadir (Adler ve Goggin, 2005, s. 238-239).
Toplum hizmeti olarak sosyal katilim, kisinin, bireysel ya da bir grubun {iyesi olarak
topluma yonelik goniillii hizmet faaliyetlerine katilmas: seklinde ortaya ¢ikan davranislari
icerir. Ornegin, oOgrencilerin okullarmi ve cevresini giizellestirmek adma yaptiklari
diizenleme girisimleri, yeterli olanaklara sahip olamayan okullarda 6grenim goren 6grenciler
icin kitap, okul arag-gerecleri gibi malzemelerinin teminine yonelik c¢alismalari, geri
doniisiim, dogal cevrenin korunmasi, tasarruf gibi konularda O6grencileri ve halki

bilinglendirmek i¢in toplantilar diizenlemeleri, toplumdaki dezavantajli gruplarin yararina
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projeler gelistirmeleri gibi etkinlikler bu tiirdeki sosyal katilim davraniglari arasinda

sOylenebilir.

Toplu eylem olarak sosyal katilim, sosyal katilimin, sadece toplumu gelistirmek i¢in
topluca yapilan eylemlerle siirlandirilmasidir. Sosyal katilim bu gercevede, insanlarin
vatandas roliiyle bir araya geldikleri herhangi bir aktivitedir ve sosyal katilim toplumu
etkileyen bireysel ve toplu eylemler biitiinii olarak tanimlanabilir. Etkin vatandaghigin ve
baskalariyla is birligi iginde ¢alismanin 6nem kazandigi bu gruplamada, 6grencilerin
herhangi bir dernek adina okulda masalar olusturarak bu dernek yararina brosiir dagitmalari
veya maddi bagis1 kabul etmeleri, toplu eylem olarak sosyal katilima 6rnek gosterilebilir.
Siyasi eylem olarak sosyal katilim, siyasi siire¢ ig¢inde sorunlarin ¢oziimiinde bireysel
cabalarin toplu eylemlere yonlendirilmesidir. Sosyal katilim igeriginde, etkin katilim ve
kamusal yasamda liderlik barmndirir. Ogrencilerin okullarinda basketbol sahasi olmast,
kiitiiphane olusturulmas: gibi istekleri i¢in imza kampanyalar1 diizenlemeleri, kantinde
satilan iiriinlerin veya yemekhanede ¢ikan yemeklerin kalitesini uygun bulmamalar1 halinde
kasitli olarak belirli iirlin veya yemek satin almama davraniglari siyasi eylem olarak sosyal
katilim davranislarina 6rnek gosterilebilir.

Sosyal degisim olarak sosyal katilim ise gelecegi sekillendirmek i¢in toplumsal
yasamda etkin vatandas katilimini konu eder. Sonug olarak, sosyal degisimin boyutlarini
kapsar (Adler ve Goggin, 2005). Diinya iizerinde en ¢ok bilinen sosyal degisimlere; Fransiz
Ihtilali, Sanayi Devrimi, Berlin Duvarr’nin yikilmas: drnek gosterilebilir. Sosyal degisimi
etkileyen bir¢ok etmenden biri olan egitim once diisiinsel alanda bir degisim meydana getirir
ki bu durum fiziksel anlamda bir etkiyle yine degisime dahil olur. Ogrencilerin okulda alman
kararlarda s6z sahibi olmalari, istek ve sikayetlerini rahatlikla ifade edebilmeleri, onlarin
gelecekte de daha biiyiik toplumlarda ayni tiirde davranista bulunmalari ihtimalini artiracagi
icin toplumun daha demokratik bir hale doniismesini etkileyebilir ve bu durum da yine
sosyal degisim olarak sosyal katilim olarak degerlendirilebilir. Sosyal katilimin temel
yapida ii¢ boyutta ele alindig1 bu siniflama, katilimin igerigi, etkileri ve katilimda bulunacak
kisilerin sayis1 ile ilgili agiklayici bilgiler icermektedir. Aciklamalarda, sosyal katilim
becerisi ile 1ilgili olarak da eyleme doniikk bir egitim-6gretim anlayis1 daha ¢ok
vurgulanmaktadir. Bu durum, 6grenci kazanimlar1 c¢ercevesinde diisiiniildiiglinde bilissel
ogrenmelerin yaninda agirlikli olarak duyussal ve deneyime dayali 6grenmelerin daha ¢ok
etki ve oneme sahip oldugunu ortaya ¢ikarmaktadir.

Vatandaglarin yetiskinlik donemlerinde katilim becerisine sahip olabilmelerinde,

kiiciik yaslardan itibaren egitim araciligiyla gergeklestirilen, deneyime dayali etkinliklerin
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onemi oldukga fazladir. Cocuklarin katilimi lizerine ¢alismalar yapan Hart (1992) ¢ocuklarin

katillm gdsterdigi asamalari, “Cocuk Katilim Merdiveni” seklinde sembolize etmektedir.
Katilim merdivenindeki diizeyler; manipiilasyon, dekorasyon, sembolik, bilgilendirme-
gorevlendirme, bilgilendirme-danigsma, yetiskinlerin baglattig1 kararlara ortak olma,
cocuklarin baglatip yonlendirmesi, ¢cocuklarin baglattig1 kararlara yetiskinlerin ortak edilmesi
seklindeki siralamayla katilimin olmadigi asamadan tam katilima dogru bir ivme ile ifade
edilmektedir. Merdivenin ilk ii¢ diizeyi katilimin gergekte var olmadigi, ¢ocuklarin katilim
davraniglar1 igerisinde olduklarinin yanilsamasidir. Dordiincli basamaktan itibaren varligi
hissedilen cocuk katilimi, bu basamakta ¢ocuklarin nasil bir katilima dahil olduklarinin
bilgilendirilmesini igerir. Yeterli aciklamalara sahip olan c¢ocuk, yetiskinlerin
yonlendirmesiyle katilim siirecine dahil olur. Besinci basamakta ¢ocuk artik kendisine fikir
danisilan bir pozisyondadir. Siire¢ yetiskinler tarafindan baslatilsa da ¢ocuklarin goriisleri
dikkate alinir. Alinan kararlarda s6z sahibi olunmasi bakimindan altinci basamak, gercek
anlamda katilim deneyiminin yasandig1 asamadir. “su kiiciiklerin, s6z biiyiiklerin” degildir
ve bir ortaklik s6z konusudur. Yedinci basamakta ise biitiin kontrol ¢ocuklardadir. Neye,
nasil katilim gosterilecegine ¢ocuk karar verir. Son basamak, bir Onceki asamaya
benzemekle birlikte ilave olarak planlanan siirecte yetigkinlerin yonlendirildigi ve
kendilerinden sonug beklendigi bir diizeye ulasir.

Hart (1992) cocuk katillminin hedeflendigi projelerde bile aslinda cocuklarin
katillmmin tam olarak uygulanmadigi ve genelde gostermelik bir c¢abanin 6tesine
gecilemedigini “Sembolikten Yurttagliga” adli ¢alismasinda da belirtilmektedir. Dolayisiyla
adindan ¢ocuk katiliminin yer aldigi eylemler nadir olarak dordiincii basamaktan ileriye
gidebilmektedir. Cocuklarin katilim gosterebilecekleri alanlarda deneyim kazanmalarina
olanak saglanmasi ve onlarin {ist seviyelerde katilim davranislar sergileyebilmelerinde, okul
kapsaminda gerceklestirilen etkinlikler degerli bir role sahiptir. Ozellikle sosyal bilgiler gibi
konu alan1 geregi yasayarak deneyim kazanilmasina olanak sunan dersler de bu bakimdan
farkl1 bir 6nem tasir.

[Ikogretimde yer alan sosyal bilgiler dersi bireylerin etkin vatandaslar olarak
yetismelerini temel amag edinerek bu konuda biiyiik bir sorumluluk almistir. Ogrenciler,
sosyal bilgiler dersi aracilig1 ile vatandag olmay1 6grenirken ayni1 zamanda bir toplulugun
iyesi olmayi, ig¢inde bulunduklar1 toplulugun ihtiyag, beklenti ve degerlerine gore
eylemlerini yonlendirmeyi, sorumluluklar1 paylasmay1 da 6grenebilmektedirler. Bu nedenle
hem sinif ortamlarinda hem bu ortamin genisletildigi topluluklar i¢inde, toplum yarari, is

birligi, yardimlagmay:1 isaret eden, 0diill beklemeksizin yapilan gonillii davraniglari,
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yetkilendirme, sivil etkinlik ve elestirel diisiinme gibi ¢esitli beceri ve nitelikleri igeren

vatandaglik yeterliliklerinin 6grenciler tarafindan deneyimlenerek kazanilmasi, gelistirilmesi
(Bryant, 2011, s. 38) 6nemli goriilmektedir.

Sosyal Bilgiler Dersi Ogretim Programina (SBDOP) (2018) bakildiginda, bireylerin
sahip olduklar1 hak ve oOzgiirliikklerin bilinci ile ve bunlar1 uygun durumlarda kullanarak
kendilerine, yakin ¢evrelerine hem {ilkelerine hem de diinya geneline fayda saglamak iizere
yetismelerinin énemi ve geregi lizerinde duruldugu goriilmektedir. Programin 6zel hedefleri
arasinda yer alan etkin vatandashik da beraberinde vatandashk ile ilgili bilgi, deger ve
becerilerinin kazanilmasinin zorunlu kilindig: goriiliir. Dolayisiyla, sosyal bilgiler dersinde
vatandaslik egitimi ile 1ilgili konular ve vatandashik yeterlilikleri c¢ergevesinde
degerlendirilen beceriler 6nemli bir yer tutmaktadir. Vatandaslik yeterlilikleri ¢ercevesinde
ele alinan becerilerden biri de sosyal katilim becerisidir. Bu baglamda sosyal bilgiler
dersinde sosyal katilim becerisinin nasil gelistirildigi, dersle paralel olarak okul uygulama ve

etkinliklerinin bu siirece nasil etki ettigi bir arastirma sorunu olarak karsimiza ¢ikmaktadir

Sosyal katilim ve egitim konulu ¢aligmalar incelendiginde, yiiksekdgretim ve
ilkdgretim diizeyinde caligmalarin yer aldigi goriiliir. Shuler (2010) tarafindan tiniversite
ogrencilerinin vatandaslik katilimina iliskin tutumlariin incelendigi ¢alismada 6grencilerin
yurttashk degerleri, siyasi katilimdan sivil katilima kayan bir baglamda ele alinmistir.
[lkdgretim diizeyinde gerceklestirilen ¢alismalarda sosyal katilimin; sosyal bilgiler dersi
kapsaminda; vatandaglik egitimi agisindan ve vatandaslik becerisi olarak (Merey, Karatekin
ve Kus, 2012), sosyal bilgiler 6gretiminde yer alan temel beceriler ad1 altinda (Tagkiran, Bag
ve Bulut, 2016), icerik ve kazanilma diizeyi acisindan sosyal bilgiler 6gretmen goriisleri
cergevesinde (Memisoglu, 2016), okullarin sosyal sorumluluk rolii iizerinden 6gretmen
goriigleri dogrultusunda (Sezgin ve Tinmaz, 2017), sinif ve {inite diizeyinde sosyal bilgiler
Ogretmen goriislerine gore becerinin kazandirilma durumlarina yonelik olarak (Somen,
Bilgili 2017), yenilenen sosyal bilgiler 6gretim programlarindaki ele alinig sekli agisindan
(Alabas, 2018) incelendigi goriilmektedir. Ayrica Samanci, Ocak¢t ve Secer (2018)
tarafindan ¢ocuklarda sosyal katilim becerilerini belirleme amaciyla Olgek gelistirme
caligmasimin gerceklestirildigi belirlenmistir. Bu nedenle, sosyal bilgiler 6gretmen ve
ogrencilerin sosyal katilim algilarinin ve egitim 6gretim siirecinde sosyal katilim siirecinin
nasil gelisti§ine dair yapilan bu calisma, Ogretmen ve Ogrenci birlikteligi ve slirecin

aciklanmasina katki saglayacagi diisiincesiyle dnemli goriilmistiir.
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Arastirmanin Amaci
Aragtirma ile besinci sinif sosyal bilgiler 6grencilerinin sosyal katilim becerilerini nasil
kazandiklarini, sosyal bilgiler dersi ve okul uygulamalart c¢ercevesinde belirlemek
amaclanmaktadir. Bu amag¢ dogrultusunda,
1-  Ogrenciler ve dgretmen sosyal katilimi nasil anlamlandirmaktadir?
2. Sosyal katilim becerisinin kazanilmasinda destekleyici rol iistlenen unsurlar
nelerdir?
3. Sosyal katilim becerisinin kazanilmasinda engel olarak goriilen durumlar
nelerdir?

sorularina yanit aranmustir.
Yontem
Arastirmanin Modeli

Sosyal katilim becerisinin kazandirilma slirecinin, siireci etkileyen
durumlarin/nesnelerin/kisilerin, bunlarin siiregteki islevlerinin ¢ok boyutlu ve derinlemesine
incelenmesi amaciyla yapilan bu ¢alisma, durum g¢alismasi deseninde gergeklestirilmistir.
Durum ¢aligmasi arastirmasi, aragtirmacinin gergek yasam, giincel sinirli bir sistem veya
belirli bir zaman icerisindeki ¢oklu sinirlandirilmis sistemler hakkinda ¢oklu bilgi kaynaklari
araciligiyla detayli ve derinlemesine bilgi topladigi, bir durum betimlemesi veya durum
temalar1 ortaya koydugu nitel bir yaklagimdir (Creswell, 2013, s. 97).

Bu caligmada da bir ortaokulda, sosyal bilgiler dersi kapsaminda, ders i¢i ve ders dis1
egitim ortamlarinda sosyal katilim becerisinin nasil bir anlam kazandigi, sosyal katilim
becerisinin kazanilma stirecinin nasil isledigi, bu ortamlardaki bireylerin davraniglarina nasil
etki ettigi, becerinin gelismesine etki ettigi diisiiniilen baglamu ile birlikte incelemek, zengin
ve detayli anlamlara ulasabilmek, derinlemesine analizler aracilifiyla durumu kendi
baglaminda agiklamak amaciyla durum g¢alismasi kullanilmistir. Sosyal katilim becerisinin
kapsamli bir sekilde ele alindigi bir galismaya rastlanmamustir. Bir ortaokulda, sosyal
bilgiler ders siireci, 6grenci, 0gretmen deneyim ve goriisleri, 2018 Sosyal Bilgiler Dersi
Ogretim Programi, sosyal bilgiler ders kitab1, simf ve okul ortami cercevesinde sosyal
katilm becerisinin nasil kazandirildiginin arastirildigi bu ¢alisma, betimleyici durum
caligmasina uygun olarak yapilandirilmistir.

Uygulama 6ncesinde il milli egitim midiirliigiinden gerekli izinler alinmis, yayin

etigine uygun bir arastirma siireci takip edilmistir.
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Cahsma Grubu

Bu ¢alismanin yapilacagi okul, ilgili siif seviyesi Ol¢iit 6rnekleme yapilarak belirlenmistir.
Oncelikle iyi diizeyde bir sosyal katilim igin toplumda yiiksek bir gelir ve iyi bir egitim
diizeyi gerektigi (Sokolow, 2011, s. 34) diisiincesinden hareketle, aragtirma yapilacak okulun
iist sosyo-ekonomik diizeyde veli profiline sahip okullardan biri olmasi tercih edilmistir.
Ayrica, 0gretmenlerin belirlenen okulun kiiltiiriinii anlamis olmalar1 agisindan en az bes
yildir segilen kurumda calisiyor olmalarina dikkat edilmistir.

Arastirma, il merkezinde, 33 yildir aktif hizmet veren bir ortaokulda
gerceklestirilmistir. Arastirma okulu, 11 Milli Egitim Miidiirliigii verilerine gore iist sosyo-
ekonomik grupta ve akademik basaris1 yliksek olan bir ortaokuldur. Arastirma verilerinin
toplandig1 okul, gergeklestirilen Sosyal etkinlikler agisindan gesitlilik gostermektedir. Bu
etkinlikler; sehir i¢i ve sehir disinda egitsel ve bilimsel amaclh gezilerin yam sira dijital
ortamin zararlarinin dnlenme ve c¢ocuklarin dijital okuryazarlik alaninda biling diizeylerini
artirma, géocmen g¢ocuklarin sosyal igermelerinin saglanmasi, 6grencilerin yaraticiliklarin
gelistirme ve gilivenli internet kullanimi gibi konular1 igeren Erasmus projeleri seklindedir.
Calisma grubunda yer alan sosyal bilgiler 6gretmeni; erkek, orta yasli, yirmi bes yili agkin
mesleki kidemdedir. Daha ¢ok geleneksel 6gretim yontemlerini kullanan 6gretmenin, bir
sivil toplum kurulusuna tiyeligi bulunmaktadir.

Calisma grubunda yer alan besinci sinif 6grencileri tiim smif (34 6grenci) olarak
gozlem siirecine dahil edilmis, kiz/erkek dengesinin gozetilmesine de dikkat edilerek ve
sosyal katilim agisindan etkin olan on {i¢ Ogrenci ile ise ayrica gorligmeler
gergeklestirilmistir.

Tablo 1. Besinci Sumif Osrencilerinin Kisisel Bilgileri

Ogr. Cinsiy Akd. Katil Sosyal Proje Siireklilik ~ Anne Baba
Kod et Basart 1m Kuliip gosteren Egitim/ Egitim/
Adi Diize etkinlik Meslek Meslek
yi alanmi
Mert Erkek lyi Iyi Hatirla  Legolard Yok Lise/ Lise/
miyor an araba Calismiyo  Memur
tasarimi r

Alp Erkek lyi Iyi Hatirla Yok Satrang Lisans/ Yiiksek
miyor (Turnuval ~ Memur Lisans/

ara Sosyal

katiliyor) Bilgiler
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Ogretmeni
Berk Erkek Iyi Iyi Spor Yok Kickboks  Lise/ Lise/
yapiyor Biiro Miiteahhit
calisani
Nil Kadmn lyi Iyi Sivil Yok Yok Lisans/ Lisans/
Savunm Calismiyo  Tiirkge
a r Ogretmeni
Ece Kadmn lyi Iyi Hatirla Yok Yok Lisans/ Lisans/
miyor Simif Muhasebe
ogretmeni  Ci
Giil Kadm lyi Iyi Ingilizce Yok Keman Yiiksek Yiiksek
Caliyor lisans/ lisans/
Ingilizce Simif
Ogretmeni  Ggretmeni
Naz Kadmn lyi Iyi Gorsel Yok Resim Lisans/ Lisans/
Sanatlar (il ve ilke Tirkge Emniyet
genelinde  Ogretmeni  Miidiirii
yarigmalar
a katiliyor)
Cenk Erkek Orta Orta Hatirla  Kiiltirel  Futbol Lisans/ Lise/
miyor ozellikler oynuyor Memur Mobilyac1
imiz ile
ilgili
proje
odevi
Su Kadin Orta Orta Hatirla  Bilim Yok Lise/ Ilkokul/
miyor adamlar1 Isci Isci
ile ilgili
proje
odevi
Tung Erkek Orta Orta  Trafik Yok Voleybol  Lise/ Lise/
oynuyor Calismiyo  Esnaf
r
Nur Kadin  Orta Orta Hatirla Yok Voleybol  Yiiksekok  Lisans/
miyor oynuyor ul/ Veteriner

Ziraat




D, Coskun, T, Kodal ve A.F, Ersoy/ Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 55, 129-154, 2022 137

Teknikeri
Tan Erkek  Orta Orta Hatirla Yok Dans Lisans/ Lise/
miyor Biiro Biiro
calisani Caligani
Cem Erkek  Orta Orta  Spor Yanarda Tenis Lisans/ Lisans/
g proje oynuyor Mimar Polis
odevi (lisanshi
oyuncu)

Bu grupta yer alan 6grenciler, akademik basarilar1 ve katilim davraniglar agisindan
iyi-orta olarak gruplandirilmistir. Akademik basarilari sinav sonuglari ve 6gretmen goriisleri
dogrultusunda, katilim diizeyleri yer aldiklar1 sosyal kuliipler, katildiklar1 projeler, okul dist
stireklilik gosteren faaliyetler kapsaminda belirlenmistir. Calisma grubunda yer alan

ogrenciler, kiz-erkek isimlerine uygun olarak tek heceli isimlerle kodlanmuistir.
Cahismada Kullanilan Veri Toplama Araclar:

Durum ¢alismasinda genellikle birden ¢ok veri toplama aracinin kullanilmasinin 6nerildigi
goriiliir. Marshall ve Rossman’a (1989) gore verilerin toplanmasinda gesitliligin tercih
edilmesi ile her bir veri toplama aracinin zayif yonlerinin en aza indirilmesi saglanmaktadir
(Patton, 2014, s. 306). Bu dogrultuda arastirmanin temel veri toplama araglari, sinif
gozlemleri ile yar1 yapilandirilmis 6gretmen ve Ogrenci goriisme formlari, kisisel bilgi
formlar1, 2018 Sosyal Bilgiler Dersi Ogretim Programi ile gozlem yapilan sinifta kullanilan
Milli Egitim Bakanlig1 Sosyal Bilgiler Ders Kitab1 kullanilmistir.

Arastirmanin inandiriciligini saglamak tizere ilk olarak calisma yapilan ortamda
aragtirmacinin miimkiin oldugunca fazla zaman gegirmesi iizerinde durulmustur. Arastirma
verilerinin toplandigr 2017-2018 egitim Ogretim doneminde ise gozlem ve goriismelerin
gerceklestirilmesinde; gozlemler igin 70 ders saati, gorlismeler i¢in 15 saat okulda zaman
gecirmenin yani sira ortalama haftada birer saat ¢alisma okulunda bulunulmasina 6zen
gosterilmistir. Arastirmada kullanilan veri kaynaklarinin ¢esitlendirilmesi inandiricilik adina
onem verilen bir diger husustur. Bu amagla 6gretmen ve dgrencilerin yer aldigi arastirma
ortaminda gozlemler gerceklestirilmis, goriismeler yapilmais, siire¢ iizerinde muhtemel etkisi
bulunan program ve basili ders kaynag1 veri setine dahil edilerek elde edilen verilerin birbiri

ile uyum/uyumsuzluk diizeyinde iliskisi anlagilmaya ¢alisilmistir.
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ARASTIRMA SURECI

Alan Calismasi

Veri Toplama Araglarinin Diizenlenmesi
N nsws Wasxmalrlasring 1n Tacmits

Veri Toplama Araglarinin Alanda Uygulanmasi

Uzman Goriisii
Farkli Kodlayici
Katilimei Teyidi

Verilerin Coziimlenmesi

Sonug, Tartisma ve Yorum

ﬁ I¢ Gegerlik (Inanirlik)

Sekil 1. Arastirma Siireci

Veri Analizi

Arastirmada toplanan verileri agiklamak iizere igerik analizi kullanilmustir. icerik analizinde temelde
yapilan uygulama, benzer verileri literatiire bagl kavramlar ve temalar kapsaminda organize etmek
ve bunlar1 anlagilabilir halde sistemlestirip tahlil etmektir (Yildirim ve Simsek, 2013, s. 259).
Gozlem ve goriigme verilerinin analizi sonucunda belirlenen kodlar, kategoriler bir araya getirilerek
tekrar degerlendirilmis ve kaynastirilarak ¢alismanin genel analiz tablosu olusturulmustur.
Coziimlenen verilerin raporlastirilmasi islemi yapilarak bulgularin sunulmasinda goézlem ve
goriigmelerden dogrudan alintilara sik¢a yer verilmistir. Ayrica ders gozlem siirecinde kullanilan
ders kitabi, ders sirasinda ele alinig sekli ve igerigi itibari ile sosyal katilim becerisi ile baglantilt

olarak dokiiman analizine tabi tutulmustur.
Bulgular

Arastirma sonrasinda elde edilen bulgular, sosyal katilim Oriintiisii adiyla temalar ve alt
temalar olarak sekil 1°de verilmistir.

Arastirmanin  bulgular1  dogrultusunda temalar, sosyal katilim becerisinin
anlamlandirilmasina iliskin; sosyal katilim algisi, sosyal katilim becerisinin kazanilmasi
stirecine iliskin; destekleyici unsurlar ve engel olusturan unsurlar olmak {izere ii¢ baslik

altinda verilmistir.
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SOSYAL
KATILIM ALGISI

SOSYAL
KATILIM

SOSYAL KATILIM

DESTEKLEYICILERI p—

SOSYAL KATILIM
ENGELLERI

Sekil 2. Sosyal katilim oriintiisii
Sosyal Bilgiler Ogretmeni ve Ogrencilerinin Sosyal Katihm Algisi

Ogretmen ve dgrencilerin sosyal katilim algilarmin, sosyal katilim becerisine temel olacak
nitelikte, sdylemlerinde yer aldig1 goriilmektedir. Ozellikle “Toplumsal sorunlarin bilgisi,
toplumsal sorunlara ilgi ve duyarlilik, medyayr takip, sorumluluk ve yardim icerikli
davramiglar, empati, sorun ¢ozme, haklarin bilinmesi ve kullanilmasi”, gibi ifadelerden
sosyal katilim diisiincesinin var oldugu gériilmiistiir. Ogretmen ve 6grencilerin ifadelerinde
sosyal katilim teorik olarak kismen yeterli olsa da eyleme doniik davranislara az deginilmesi

ve ilgili karar mekanizmalarini etkileme diizeyinin diisiik olmasi1 dikkat ¢ekicidir.
Ogrencilerin sosyal katilim algis

Ogrenciler sosyal katilmi daha ¢ok toplumsal, egitsel ve sosyal etkinlikler, akademik
katilim, iletisim, hak ve sorumluluklar baglaminda ele almaktadir. Ogretmen ve dgrencilerin
sosyal katilima iligkin algilart paralel seyretmekle birlikte 6grenciler 6gretmenden farkli
olarak hak arama, dogru iletisim kurma ve derse katilma gibi davranislar1 da sosyal katilim
ile iliskilendirmislerdir.

Ogrenciler toplumsal katilimda daha ¢ok yardim igerikli davramislar1 vurgulamstir.
Ornegin, Berk, yardimlarin bireysel olarak degil bir kurum aracilig1 ile gerceklesebilecegini
de ayrica dile getirmistir. Bunu da, “Herkesin katildigi ve katilmas: gereken bir kurum.
Herkese yararli olan bir proje olabilir. Mesela igsizlere is bulmak. Bunlar sosyal katilimdir.
Yardim yapan kurumlar mesela. Bunlara katilmak” seklinde ifade etmistir. Arastirma
grubunda yer alan bazi 6grenciler sosyal katilim1 egitsel/sosyal etkinlikler ¢ercevesinde ele

almislardir. Ogrencilerin ifadelerinde sosyal katilimin bir katilim sekli olarak algilamalarmin
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yani sira sosyal katilim ile sosyal etkinlikleri kelime benzesimi olarak es deger diisiinlip

degerlendirdikleri anlasilmistir. Ornegin Nil’in, “Mesela okulda bir proje oldu. Ona katilma
istegi duyma”, seklinde agiklamada bulundugu kaydedilmistir.

Sosyal katilimi, baglatilan bir olay, beklenti gibi durumlara kisinin katilimi olarak
aciklamalarda bulunan Ece, katilim gosterilen alanlar1 derse katilim seklinde 6rneklendirerek
konu ile ilgili sunlar1 séylemistir: Bir sey oldugunda katilim yaparsak... Oturup utanirsak
olmaz. Hoca bir sey sordugunda cevap verirsen, annemiz babamiz sunu sunu yaptin mi
bugiin okulda derse, bunlart anlatirsan”. Baz1 6grenciler sosyal katilimi haklar, yardim
davranislar ve sivil toplum kuruluslarmin calismalar ile iliskilendirmistir. Ornegin, Tan’1in
sOylemlerinden, sosyal katilim davraniglarinin gosterilmesinde medyanin da bir arag olarak
kullanilabilecegini diisiindiigii anlasilmistir. Tan diisiincelerini, “Haklarin kullanmasi, ¢ocuk
hakki, se¢me ve secilme hakki. Bagka insanlara yardim etmek. Mesela gazete veya
haberlerden 6greniyoruz. Birinin yardima ihtiyaci oluyor. Bazen bagis toplamak icin mesela
hesap numarasi falan veriyorlar. Yapiyorsan katilryorsundur” seklinde ifade etmistir.

Sosyal katilimi “Birey ve Toplum” &grenme alamini iliskilendiren Mert, “flk
tinitemizde roller, gorevler, sorumluluklar falan vardi samirim. Evet. Sosyal bilgilerin bize
kazandwrdiklart gibi seyler de vardi. Sosyal bilgiler bize nerde nasil davranacagimizi, kag
tane roliimiiz var mesela bunlarla ilgili neler yapiyoruz gibi seyler égretiyor” seklindeki
ifadesi ile sosyal katilimi hak, gorev, sorumluluk c¢ercevesinde agiklamistir. Sosyal katilim
algisina iliskin 6grenci ifadelerinde toplumsal fayda diizeyinde tiim toplumun iyiligi i¢in
hareket etme 6n plana ¢ikarilirken egitsel sosyal etkinliklerde daha ¢ok bireysel gelisimin,
eglencenin, bireysel basar1 ve mutlulugun hedeflendigi goriilmiistiir.

Ogretmenin sosyal katilim algist

Sosyal bilgiler 6gretmeni ise sosyal katilimi yardimseverlik, sorumluluk sahibi olma,
duyarhlik degerleri ile problem ¢dzme becerisi ile iliskilendirmistir. Ogretmenin, “Mesela
kan bagisi. Bobrekten yana sikintim olmasaydi ben de verecektim. Bir insana kan
veriyorsunuz ve sizin sayenize yasami kurtuluyor. Onun verdigi mutluluk hicbir seyle
olciilmez. Mesela bu bir sosyal katilim” seklindeki agiklamasi yardimseverlik ve sorumluluk
sahibi olma olarak goriilmiistiir: “Sosyal katilim becerisine sahip olan insanlarda inisiyatif,
sorumluluk alma becerisi olusmustur. Sorun ¢ozme kapasitesi yiikselmistir belli ol¢iilerde.
..Sosyal katilim yapan kisi, yasal anlamda kurallara uygun davranmaya gayret eder.
Duyarliligi vardir.” agiklamalarinda da sosyal katilim becerisine yonelik davraniglarin hem
ortaya c¢ikmasi hem siirekliliginin saglanmasinda nelerin etken oldugunun belirtildigi, bu

becerinin kullanilmasini saglayacak 6grenme ortamlarinin olusturulmasi, deneyimlenmesi
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gerektigi, kisinin bu sayede yasayacagi tatmin duygusuyla daha fazla bir ¢abanin igine

girebilecegine de deginildigi belirlenmistir.

Sosyal bilgiler 6gretmenin sosyal katilima yonelik sOylemlerine karsin ders dist
zamanlarda Ogrencilerinin sosyal katilim becerisini toplumsal diizeyde uygulamalarina
olanak saglayan ortamlar olusturmadig1 ancak zaman zaman 6grencilerine sorumluluklarini
yerine getirmek suretiyle topluma katki saglayabilecekleri ile ilgili ifadeler kullandigi
goriilmiistiir. Ornegin “Etkin Vatandaslik” Ogrenme Alaninda “Halka Hizmet Edenler”
konusunda sivil toplum kuruluslarinin éneminden bahsetmistir. Ogretmen burada halkin
ihtiyaclarinin karsilanmasi durumunu, resmi kurum ve sivil toplum kuruluslarini agiklayarak
“Sivil toplum kuruluslary, niifusumuzun fazla olmasi sebebiyle resmi kurumlar tiim
ihtiyaglarimizi karsilayamadiklart icin olusturulmugstur” (11/04/2017 Gozlem Notu [GN])
seklinde orneklendirmistir. Ogretmenin bu sdylemi ile ders kitabinda yer alan “Devietimiz
toplumun temel ihtiyaglarini karsilamakla sorumludur; ancak son derece biiyiik bir iilkede
yastyoruz. Niifusumuz da giderek artmaktadir. Bu nedenlerle devletimize sivil toplum
kuruluglart (STK) destek olmaktadir” (Sosyal bilgiler ders Kitabi [SBDK] s.150)
aciklamasinin paralellik gdsterdigi tespit edilmistir.

Ogretmen ve dgrenci ifadelerine dayanarak yapilan degerlendirmede her ikisinin de
sosyal katilima yénelik algilarinin benzer niteliklerle dile getirildigi goriilmiistiir. Ogretmen
ve Ogrenciler, teorik cercevede, toplumsal konulara yonelik 6rnek verebilmelerine karsin,
uygulama kisminda sinif ve okul boyutunda sosyal katilimdan ziyade okul etkinlikleri

kapsaminda gerceklesmis olan 6rnekleri dile getirmislerdir.
Sosyal Katilim Becerisinin Kazanilma Siirecini Destekleyen Unsurlar

Ogrencilerin sosyal katilim becerisini kazanma siirecini, sosyal bilgiler dersi &gretim
programinin igerigi, ders kitabi, dgretmen tutum ve davranislar1 ve okul uygulamalarinin
olumlu etkiledigi belirlenmistir.
Sosyal bilgiler dersi 6gretim programi icerigi
Ogrencilerle yapilan goriismelerde sosyal bilgiler ders igerigine iliskin olarak dgrencilerin
cogunun sosyal katilim becerisi ile ilgili olarak sivil toplum kuruluslarina degindikleri tespit
edilmistir. Sivil toplum kuruluslarindan sonra sik¢a tekrar eden ifadeler, hak-sorumluluk ve
roller, sorun ¢dzme yollari, toplumsal gelisime destek, toplumsal sorunlara duyarlilik, ¢cevre
bilinci ve sosyal sorumluluk konulari ile ilgili olmustur.

Sosyal Bilgiler dersinde sosyal katilim becerisi ile ilgili olarak sivil toplum

kuruluslar ile ilgili bilgi edindigini belirten Berk, bu kuruluslarla ilgili olarak 6zellikle ¢evre
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kirliligi konusuna deginmistir. Berk, “Sosyal bilgiler dersinde sivil toplum kuruluglarini,

cevremiz icin yararl olacak seyleri 6grendim. Herkes ¢evresine dikkat ederse, kirletmezse
cevrenin daha temiz bir hale gelecegini ogrendim. Dilekce yazmayr da ogrendim. Ben
mesela ilk once insanlart uyaririm iki kere. Uciinciisiinde birine damsarak hallederim”
seklindeki ifadesinde dilek¢e konusuna da deginerek dilekceyi sorun ¢ézmenin bir yolu
olarak nitelendirmistir. Berk’in agiklamalari, ders kitabinda c¢evre kirliligi ile baglantili
yaganilan bir sorun karsisinda dilekge yazarak c¢oziim {retilebilecegini &grenen bir
ogrencinin drneklendirildigi metinle (SBDK, s.12-13) benzerlik gdstermektedir. Ornek
metin derste ele alinmis, Ogretmen oOgrencilerine, “Zehra arkadasiniz sosyal bilgiler
dersinde nasil bir beceri edinmis ki mahallesindeki ¢op sorununu bununla ¢ozmeye
calismig?” sorusunu yoneltmistir. Glincel bir sorundan yola ¢ikilarak 6grencilerin de sosyal
katilim davranisini gosterebilecekleri somutlastirilarak 6rneklendirilmistir.
Ders kitabt
Sosyal bilgiler 6gretmeninin derslerinde 6grencilerin sosyal katilim becerisini gelistirmek
iizere ders kitabindan programa paralel olarak konu aciklamalari, 6rnek metinler ve
degerlendirme sorulari ¢ergevesinde yararlandigi gézlemlenmistir. Bu dogrultuda arastirma
konusu ile baglantili olarak, bir yillik sosyal bilgiler ders siirecinde sosyal bilgiler 6gretmeni
ve besinci smif Ogrencilerinin ders esnasinda takip ettikleri sosyal bilgiler ders kitabu,
degerlendirildiginde sosyal katilim becerisi ile Ortiisen Orneklerin bulundugu tespit
edilmistir.

Sosyal bilgiler ders kitabinda sosyal katilim1 destekleyici bir¢ok 6rnek bulunmustur.
Bu orneklerden biri, Birey ve Toplum 6grenme alaninda, iilkeyi ve diinyay: ilgilendiren
konularda yeni fikirler gelistirilebilecegi bdylece insanlarin topluma karst daha duyarli
olabileceginin vurgulandigi “Arslankoy Kadinlar Tiyatro Toplulugu” dur. Bu Ornekte,
Arslankdy isimli bir kdydeki kadinlarin yasadiklar1 zorluklart ifade etmek ic¢in kurduklari
tiyatro toplulugu aracilifiyla tiim diinyaya duyurarak ¢oziim arayisina girmeleri anlatilmistir.
(SBDK, s.13-16). Ders kitabindaki Arslankdy’de yasayan kadinlarin kurdugu bir tiyatro
Ornegini anlatan bu metnin islenisinde Ogretmen sorular sorarak metin {izerinden
degerlendirmeler yapmisglardir. (04/10/2017, GN)
Ogretmen tutum ve davranislart
Sosyal bilgiler 6gretmeninin ders siirecinde ele alinilan konular kapsaminda 6grencilerin
diislincelerini ifade etmeleri konusunda yapict bir tutum sergiledigi kaydedilmistir. Sosyal
katilim becerisi ile ilgili olarak besinci sinifta 6grenim goéren Ogrencilerin derse katilma

yoniinde cesaretlendirilmeleri, sosyal katilimin tanimi geregi bire bir tanima uygun bir
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davranig olarak goriilmemekle birlikte, bu 6grencilerin ileride toplumun yetiskin birer {iyesi

olarak toplumda meydana gelen olaylar karsisinda fikirlerini 6zgiirce dile getirmelerinin bir
basamag: olarak goriilebilir. Sinif ortaminda 6grencilere saglanan goriis aciklama olanagi
sayesinde onlarin, ifade Ozgiirliigii hakkini kullanmayi, yetiskinlik hayatlarinda da bu
haklarin1 dogru bir sekilde kullanabilmenin yollarin1 6grenebilmelerinin  temelinin
saglandigini diisiindiirmiistiir. Ornegin 6gretmen 6grencilerin derse katilimlarini “Ben size
ne dedim. Ben soru sordugumda mutlaka bir seyler séyleyin. Dogru da olsa soyleyin, yanlis
da olsa soyleyin. Ciinkii her iki durumda da bir seyler 6greniyoruz” seklindeki sozleriyle
cesaretlendirmistir. (27/09/2017 S.G.)

Sosyal bilgiler dersi &gretmenin ders sirasinda yaptigi bazi 6rneklendirmelerle
ogrencilerin toplumsal sorunlarin farkina varmalarini saglamaya ve sosyal katilim agisindan
cesaretlendirmeye calismistir. Bu orneklerden biri, Mehmetcik Vakfi ilizerine iizerinedir.
Ogretmen Mehmetcik Vakfi ile ilgili “Mehmetcik Vakfi biliyorsunuz iilkemiz terérle uzun
zamandan beri miicadele ediyor ve dolayisiyla terérle miicadele esnasinda yaralanmis
gazilerimiz veya gsehitlerimiz sehitlerimizin yakinlari bunlarin sorunlariyla yakindan
ilgileniyor. Bunlara maddi anlamda destek sagliyor. Bu da tamamen yardim ve bagislarla
ayakta duruyor” seklinde aciklamada bulunduktan sonra ek olarak “Zeki Miiren” bagis
yaptig1 6rnegini vermistir. (11/04/2018, GN).

Sosyal bilgiler dersi 6gretmeni goriismelerde 6grencilerin sosyal katilim becerisini
gelistirmek igin sosyal bilgiler konularini toplumsal sorunlara yonelik ¢éziim Onerileri ile
iliskilendirerek aciklamalarda bulundugunu sdylemistir. Bunu da “Sorun ne? Insan. Insan:
¢ozersek sorun ¢oziiliir mii ¢oziiliir. Trafikte ne sorun var? Trafik kurallarina uyulmamasi.
Sen buna uymazsan trafik sorunu ortaya ¢ikiyor? Bu baglamda sorunlari gostermeye
calisiyorum. Bir baska ornek olarak diyelim ki cevre kirliligi. Kim bunun sorumlusu?
Insanlar. Biz diizeldigimizde bu sorun olur mu? Olmaz.” gibi soru ve agiklamalarla ortaya
koymus, ogrencilerin toplumsal meselelere karsi daha duyarli davranmalari gerektiginin
beklentisi igerisinde oldugunu ifade etmistir.

Okul uygulamalar

Okulda gerceklestirilen sosyal etkinlikler, 6grencilerin sosyal katilim becerisinin gelisiminde
destekleyicidir. Okulda birgok sosyal etkinlikler gerceklestirilmesine karsin etkinliklerin
planlanmas1 siirecinde Ogrencilerin siirli katilim  gosterdigi  goriilmektedir. ~ Okul
etkinlikleri ile ilgili goriislerini ifade eden Tan, okulda siir dinletisi, dans gosterisi, miizik
yarismasi yapildigini, siir dinletisinin ardindan yapilan gdsteride de dans ettigini belirtmis,

etkinliklerde neler yapilacagini O6gretmenlerin belirledigini, kendilerinin de isterlerse
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katildiklarim1  sGylemistir. Etkinlikle ilgili olarak etkinliklerin planlama ve uygulama

asamalarinda yer almak istedigini belirten Tan, bunun sebebini “Ciinkii hazirlarken kendin
ve arkadaslarinla hazirlayip beraber yapiyoruz. Birlikte yapmak daha kolay oluyor”
seklinde agiklamistir. Se¢im haklarmin kendilerine birakilmis olmasindan memnuniyet

duyan bir ifade ile Tan etkinliklerin planlanmasi ile ilgili de sunlar1 ifade etmistir:

“Ogrenciler planlasa iyi olur. Ama bazen iyi bazen kétii olur, bazilari kendilerini baskan gibi

hissediyor bu hosuma gitmiyor. O zaman kendileri 6gretmenmis gibi sen sunu yap, sen bunu yap

diyebiliyor. Ogretmen soyleyince yapmakta ¢ok sikinti olmuyor. Ama égrencilerden biri séyleyince
aslinda kendilerini boyle yonetmen gibi gérmeleri cogu kiginin hosuna gitmiyor.”

Yapilan agiklamadan 6grencinin akranlar tarafindan yonetilen bir durumu ¢ok giiven
verici bulmadigi, kendisinden yasca biiyiik bir otorite figiiriinii bu dogrultuda destekledigi
anlagilmistir.

Sosyal bilgiler dersi 6gretmeni okulda bir¢ok etkinlik yapildigin1 ve 6grencilerin bu
konuda tesvik ettigini sdylemistir. Ogretmen, okulda yapilan bu etkinlikler agisindan hem
okul idaresini hem de dgretmenlerin ¢abasini takdir etmis, velilerin de bu konuda katkisinin
oldugunu belirtmistir: Ancak dgretmenin bu etkinliklerin planlama siirecinde 6grencilerin
katilimina iligkin bir goriis belirtmedigi,

“Son zamanlarda pikniktir, enerjilerini bosaltmak icin iste sportif etkinlikler ézellikle okullar

kapanmadan son bir ayda yapulr. Bunlarin disinda sergiler ve siir dinletileri de daha once yapilmugti.

Okul bu konuda tesvik edici. Tesvik olmasa mesela bu Erasmus Projesi ytiriimez. Burada alttaki

yukariyr zorluyor. Kurum kiiltiirii var burada. Velilerin daha iyi olun anlaminda okula baskisi yani

onlarin yarattigi bu iklim gerekse yillarin getirdigi olusturulan iklim okulu gétiiriiyor yani.”

Seklinde ifade ettigi aciklamalarinda goriilmiistiir. Soylemlerden etkinlik ve projelerde
ogrencilerin yetiskinler tarafindan baslatilan eylemlere 6grencilerin istiraki ile gergeklesen

bir katilimin var oldugu anlagilmistir.
Sosyal Katilim Becerisinin Kazanmilma Siirecini Engelleyen Unsurlar

Ogrencilerin sosyal katilim becerisinin kazanilmasinda ve gelistirilmesinde 6gretmen tutum,
inang ve davraniglari, 68renci egilim, inang ve davranislari ile veli ve okul etkisi siireci
olumsuz etkileyen unsurlar olarak belirlenmistir.
Ogretmen tutum inang ve davranislar
Sosyal katilim engelleri temasi altinda 6gretmen tutum, inang ve davranislari; giivensizlik,
endise, elestirme, kavramlarin degersizlestirilmesi, zaman ve ortam yetersizligi ile kalip
yargilar seklinde kodlanmistir.

Ogretmen ¢ogu zaman akademik basari ve programi yetistirme konusunda endise

yasadig1 goriilmektedir. Ogretmenin, ozellikle dersin iyi bir sekilde dinlenmedigi ve
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konunun ¢ok 6nemli oldugunu diisiindiigii durumlarda 6grencilere, Az dnce dersi dinlediniz.

Bir daha dinleyelim derseniz olmuyor, zamanumiz yok!” (14/12/2017, GN) ifadelerini
kullandig1, o giinkii derste 6grencilerine dersi ¢ok dikkatli dinlemeleri gerektigi konusunda
uyarilarda da bulundugu gorilmiistiir. Bu baglamda konuyu anlamayan 6grencilere tekrar
anlatma konusunda zaman sikintis1 yasamaktadir. Ogretmen deneme sinavlarr dncesindeki
haftada, 6grencilerle islenmeyen, eksik kalan konunun kalmamasi diisiincesi ile 6gretmenin,
“Su konuyu anlatmistik degil mi? EBA’dan izledik mi?, bunu gordiik degil mi?” seklinde
ogrencilerden sozlii teyit almaya g¢alismasi programi yetistirme kaygisini gostermektedir.
Ogretmenin ¢ogu zaman 6gretmen merkezli ders islemesi 6grenci katiliminin &niinde bir
engel olusturmaktadir. Bu sekilde ders siirecinin yonetildigi zamanlarda, 6grencilerin derse
katilimlarinin 6gretmen tarafindan ikinci planda tutuldugu tespit edilmistir.

Ogretmen kimi derslerde &grencilerin derse katilma yoniindeki davramislar:
karsisinda “Sesiz olun ve sadece dinleyin” diyerek, direkt konunu aktarilmasina odaklanarak
EBA’dan konu anlatim videosunu agarak Ogrencilerin sesiz bir sekilde dinlemelerini
istemektedir (19/12/2017, GN). Ogretmenin goriismelerde 6grencilerdeki sosyal katilim
davranislarin1 degerlendirilmesine iliskin somut bir 6rnek verememis olmasi ve kendisinin
sosyal katilm ile ilgili yaptiklarin1 “Teorik bilgi vermeden arta kalan zaman igerisinde”
gerceklestirebildigi ifade etmesi teorik egitimin beceri kazandirmaktan daha 6n planda
oldugunu gdstermektedir. Ogretmenin ders sirasinda ders dist konusmalari &nlemek,
sessizligi saglamak {izere (+) ve (-) vermesi ve nota doniistiirecegini sdylemesi sosyal
katilim1 engeller nitelik tagimaktadir.

Sosyal bilgiler 6gretmeni ile yapilan goriismelerde sosyal katilim becerisinin
kazandirilmasinda neleri engel olarak gordiigii soruldugunda 6gretmenin bu soruya, “egitim
ve ogretimle ilgili olarak yapmak istediklerimi gerceklestirememenin oniindeki en biiyiik
engel aslinda kendim. Bunun disinda her zaman uygun ortamlar bulamiyoruz. Zamanimiz da
bize gore kisith. Kisith olunca da ogrenciye yeterli zaman ayiramiyoruz” seklindeki ifadeler
ile cevap verdigi goriilmistir. Bununla birlikte 0Ogretmen “elverisli ortamlarin
bulunmayisinin” dgrencilerin katilimimni engelledigini goriisiimii 6grenci kullip dersleri
ornegini vererek goriislerini sOyle aciklamistir: “Daha onceden uygulanan kuliip dersleri
vardr bu tiir seyleri (sosyal katilim becerisi ile ilgili uygulamalart kastediyor) oralarda
yapabiliyorduk. Ama artik béyle bir dersimiz yok, dogal olarak zaman da yok”. Ogretmen
ilave olarak, “okulda ikili 6gretim var. Zamanimiz bu nedenle de kisitlaniyor” seklinde

konuya aciklik getirmistir.
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Ogrenci egilim inang ve davramiglart

Ogrencilerin kendi egilim, inan¢ ve davramslarinin da sosyal katilimlarmi engelledigi
goriilmektedir. Bu egilim, inanis ve davranislar, ise yaramayacagin diisiinme, yetersizlik,
otorite korkusu, elestirilme kaygisi, otoriteyi kabul, simiflar arast hiyerarsi, basarisizlik
korkusu ve kayitsizlik” olarak belirlenmistir. Bazi 6grenciler yasadiklar1 sorunlari ¢ozmek
icin katilim gostermediklerini sOylemistir. Cem okulda yasanani sorunlarda kendince
buldugu ¢ozlimleri ifade etmekle birlikte, dikkate alinmayacag diisiincesiyle,

“Bazen kavgalar oluyor okulda, teneffiislerde. Aywrmaya ¢alistyorum. Duvarlara yazi yaziyorlar
mesela bazi ogrenciler. Hocaya gadsteriyorum..... Ogretmen konusuyor smifla, iste yanhstir, empati
kurun diye. Okulla ilgili diistincelerim var benim. Arka bahgeye para atilip bir seyler alinan makine
yvapabilirler. Ciinkii kantin sirast ¢ok oluyor. Ders zili ¢aliyor ama biz bir sey alamadan derse
giriyoruz. Birka¢ bélme daha agabilirler veya. Ama bu fikrimi kimseye séylemedim. Beni dinlemezler

diye diisiindiim. Onemsemezler herhalde.”
Bagkalar1 ile 0Ozellikle ¢6ziim mercii olarak distindiigti okul idaresi ile fikirlerini
paylagsmadigini ifade etmistir.

Ogrencilerinin bazilar1 da goriismelerde kendilerine yonelik yetersizlik algilarmi
gosteren ifadeler de bulunmuslardir. Ogrencilerin kendilerini yetersiz hissettikleri durumlar

daha ¢ok yaslar1 ile baglantilidir. Ornegin Mert,

“Okulla ilgili seylerde biz hi¢chir sey soyleyemiyoruz. Bizim fikrimizi hi¢ almadilar. Bence alinmall.

Almalilar. Ders programi degistiginde tabi iyi bir tepki vermedim.... Onceden beden derslerimiz ilk
ders oluyordu. Simdi son derslerde. Biyle benim i¢in yorucu oluyor. Bazi arkadaslarim da benimle

ayni fikirde. Bunlar igin bir sey yapmadim. Ne yapabilirim ki? Bence fikrimizi séyleyebiliriz. Ama ¢ok

1

bir sey olacagim diisiinmiiyorum. Kiigiigiiz dive kimse bizi dinlemiyor...’
Seklinde bir kisinin sdziiniin dikkate alinmasini yas ile dogru orantili olarak agiklamistir.
Veli ve okul etkisi

Ogretmen ile gergeklestirilen goriismelerde “kisitli zaman, ortam yetersizligi” seklinde
belirtilen durumlar da sosyal katilim becerisinin kazandirilmasinin 6niinde bir engel olarak
ogretmen tarafindan belirtilmistir. Bu kisitliliga ornek olarak da artik sosyal kuliip
derslerinin olmayis1 ve okulda ikili 6gretimin gergeklestiriliyor olmasi verilmistir.

Ders kitabi incelendiginde iinite sonlarinda bazi etkinliklerin bulundugu ve bunlarin
ogrenciler tarafindan uygulamali 6rnekler igerdigi goriilmiistiir. Ders gozlemleri esnasinda
ise sosyal katilim ile ilgili 6rneklerin de yer aldig1 bu 6rnek uygulamalarin ¢gogunlukla sosyal
bilgiler 6gretmeni tarafindan atlanildigi, tercihen ¢oktan se¢gmeli soru seklinde sorularinin
ogrencilere yaptirildigia rastlamlmistir. Ogretmene soru ¢oziimiine agirlik vermesi ile ilgili

soru soruldugunda “Aslinda veliler de bunu istiyor. evde ¢ocugunu ¢aligtiracak zamani yok
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okulda hallolsun istiyor. Biz de soru ¢oziiyoruz” seklinde cevap verdigi kaydedilmistir. Veli

beklentisi ile ilgili olarak goriisme sirasinda da “veliler i¢in not onemli. Cocuklari her
anlamda iyi yetigsin istiyor ama notu énemsiyor” diye belirten sosyal bilgiler 6gretmeninin
simavlardan diisiik notlar alan 6grenciler oldugunda velisinin kendisine gelip ¢ocugun
eksiginin neden kaynaklandigini sordugunu belirttigi de kaydedilmistir. Bazen Ozellikle
deneme siavlarinda ¢ikarilan netlerin besinci siniflarda degil ama sekizinci siniflarda diger
sosyal bilgiler 6gretmenleri arasinda konusulan bir durum oldugu da 6gretmen tarafindan

ayrica ifade edilmistir.
Sonuc¢ ve Tartisma

Ortaokul sosyal bilgiler dersi ile okul uygulamalarinda 6grencilere sosyal katilim becerisinin
nasil kazandirildigini ortaya ¢ikarmanin amaglandigi arastirma sonuglart 6gretmen ve
Ogrencilerin sosyal katilim algisi, sosyal katilim becerisinin kazanilma siirecini destekleyen
ve engelleyen unsurlar baglaminda ele alinmistir.

Arastirma sonuglari, 6gretmen ve 6grencilerin sosyal katilimi1 toplumsal meselelerle
ilgili bulundugu kadar, sosyal etkinlikler ve iliskiler ¢ercevesinde ele aldigim
gostermektedir. Ogrenciler dgretmenlerden farkli olarak akademik olarak derslere katilimi
da sosyal katilim olarak degerlendirmislerdir. Alan yazinda sosyal katilim, goniilliiliik
caligmalar1 ve toplum hizmetine dahil olma (Putnam, 2000), goniilliiliik faaliyetleri toplu
eylemler, siyasi eylemler ve sosyal degisim aracit olarak (Adler ve Goggin 2005) ele
alinmaktadir. Memisoglu’nun (2016) calismasinda sosyal katilimin 6gretmenler tarafindan
toplumdaki sorunlara yonelik ¢ozlimler iiretme seklinde tanimlandig: belirlenmistir. Coskun
ve Kodal’m (2017) calismasinda sosyal bilgiler 6gretmen adaylarinin sosyal katilima,
biitiinlesme-kaynasma, yardim-destek, goniilliiliik etkinlikleri, duyarlilik, topuma katki
davraniglari, bilgi-beceri gelistirme ve eglence amacglh etkinliklere katilma seklinde
tamimladiklar1 goriilmiistiir. Ogrencilerinin sosyal katiliminda iletisim akademik katilimi
temel almalari, yetiskinlerden farkli olarak giinliik zamanlarmin biiyiik bir kismimi okul
ortaminda ve siiflarda gegiriyor olmalar: ile ilgili goriilmiistiir. Ayrica sosyal katilima
iliskin deneyim kazanabilecekleri etkinliklerden ziyade konu ile ilgili kavramlarin sozel
olarak kavratilmasina ve sinavlarda bunlarin not karsilig1 degerinin bulunmasina yoénelik bir
sistem igerisinde bu becerinin kazanilabilecegine dair bir alginin da varlig1 6grencilerin neler
yapabileceklerini bilmelerine karsin gercek hayat uygulamalarinda eksik kalmalarina neden

olabilmektedir.
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Arastirma sonucunda, Sosyal Bilgiler Dersi Ogretim Programi1 (SBDOP) ve Sosyal

Bilgiler Ders Kitabinin (SBDK) 6grencilerin ve Ogretmenin algt ve uygulamalarini
sekillendiren temel etkenlerden biri oldugu goriilmektedir. SBDOP’nda ve SBDK’nda
sosyal katilim daha ¢ok sivil toplum orgiitlerinin yardim etkinlikleri ile iliskilendirilmistir.
Sivil toplum kuruluslarinin faaliyetlerini sosyal katilim olarak nitelendiren Ogrenciler,
kendilerinin de ileriki yaslarinda bu kuruluslar araciligi ile sosyal katilimda
bulunabileceklerini de ifade etmislerdir. Bu dogrultuda gergeklesebilecek temel eylemleri ise
daha c¢ok c¢evreye karst sorumluluk ve yardim davramiglart seklinde agiklamislardir.
Ogrencilerin sosyal katilim daha ¢ok sivil toplum kuruluslar faaliyetleri olarak algilamalari,
bu etkinlikleri ancak ileriki yaglarda yapabilecekleri inanci, sosyal katilimin 6grencilerin
giinlik yasamlarinda uygulama olanaklarini siirlandirmakta ve sadece kuramsal bir bilgi
olarak kalmasma neden olmaktadir. Ogrencilerin yam smra 6gretmenin algi ve
uygulamalarinda da bu sosyal katilm algisini etkisi goriilmektedir. Ogretmen sosyal
bilgiler dersinde sosyal katilim olarak sivil toplum kuruluslarindan s6z etmis ve “devlete
destek olan kuruluslar” olarak ele almistir. Ogrencilerin sosyal katilim becerisini gelistirme
amactyla bir uygulama gergeklestirilmemis okuldaki var olan uygulamalara 6grencileri
tesvik etmistir. Bu baglamda uygulama boyutundaki eksiklikler sosyal katilim becerisinin
gelisimine de olumsuz yansimistir. Oysa 6grencilerin sosyal katilim amaglh etkinlikler
diizenleyerek etkin olarak yer almasini saglamayan ¢aligsmalarda etkin vatandaglik algisinin
ve sosyal katilim becerisinin gelistigini ortaya koyan aragtirma sonuglar1 bulunmaktadir
(Demirhan 2018; Ersoy, 2014). Bu arastirmada program ve ders kitabindaki sosyal katilima
iliskin sonuglar 1968-2018 Sosyal Bilgiler Ogretim Programlari’'nda sosyal katilim
becerisinin yerini irdeleyen Alabas’in (2018) sosyal katilim becerisini en ¢ok grup
faaliyetlerine katilma, toplumsal oOrgiitler, birlikte ¢alisma, is birligi, gorev ve
sorumluluklarin1 bilme, bir iste sorumluluk alma, topluma goniillii hizmet etme,
yardimlasma, toplumsal veya kiiresel sorunlarin ¢oziimiine katkida bulunmay: temel alan
toplumsal amagl katilim boyutunun vurgulandigi sonuglariyla benzerlik gostermektedir.
Arastirmanin 6nemli bir sonucu, okuldaki sosyal etkinliklerin 6grencilerin sosyal
katilim becerisine katki sagladig1 yoniindedir. Arastirmanin bu bulgusu, Gilman, Meyers ve
Perez’in  (2004) vyapilandirilmis ders dist etkinliklerin  ergenlere olan etkisini
degerlendirdikleri c¢alismalari;; Meadows’un (2019) ders dis1 etkinliklerin 6grencinin
o0grenme davranislarina, basarilarina, motivasyonlarina, duygu durumlarina olan olumlu etki
sagladig1 sonuclartyla desteklenmektedir. Ancak, okuldaki sosyal etkinliklerde 6grenci

2 13

deneyimleri irdelendiginde, 6grencilerin, “mavi kapak toplama”, “imza kampanyas1” gibi
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cok az projeyi baslattiklar1 ve yonettikleri goriilmiistiir. Bunun disinda 6grencilerin sivil

toplum kuruluslarina bagista bulunma etkinlikleri ise yetiskinlerin baslattig1 ancak Oneride
bulunduklar1 ve goriiglerini ifade ettikleri projelere Ornek gosterilebilir. Bunun disinda
ogrencilerin katildig1 bircok etkinlikte 6grenciler projelerin ya da etkinliklerin planlanmasi
ve karar alma siirecine katilmamuslar sembolik olarak yer almislardir. Ornegin, okulda
diizenlenen siir dinletisinde, organizasyonun diizenlenme fikri 6gretmenlere aittir. Okunacak
siirlerle ilgili oneriler 6gretmenler tarafindan hazirlanmistir. Ogrenci kendisine sunulan
oneriyi degistirme hakkina sahiptir. Konu ile ilgili 6grencilerle goriisiildiigiinde
organizasyona neden katildiklari, neden bir diizenlemenin yapildigi konusunda yiizeysel
bilgiye sahip olduklar1 goriilmiistiir. Ailelerin izleyici olarak yer aldigi organizasyonda,
ogrencilerin aileleri ve Ogretmenleri tarafindan performanslar1 sonrasinda alkiglanmalari,
takdir edilmeleri onlarin bu etkinlikte yer almalar1 yoniinde 6ne siirdiikleri temel neden
olmustur. Bu durum okullarda geleneksel egitim sisteminin devam etmesi ve demokratik
okul yapisinin yeterli diizeyde olusmadigi seklinde yorumlanabilir. Buna karsin okuldan
okula bu yapinin degisecegini sdylemek de yarar vardir. Ornegin, Erséz ve Duruhan’in
(2015) yedinci smf Ogrencilerinin okuldaki demokratik yasanti algilarinin incelendigi
caligsma, O6grencilerin okul ortaminda haklarinin ve gorevlerinin farkinda olmalar1 okul
ortaminda yiiksek diizeyde vatandaslik egitimi aldiklarint diistinmeleri, demokratik egitim
anlayisina uygun sekilde okul ortaminda alinan kararlarda kendilerinin de katilimlarinin
oldugunu belirtmeleri agisindan calisma bulgulart ile farklhilik gostermistir. S6zii edilen
calismanin yas grubunun farkli olmasi daha iist yaglardaki 6grencileri kapsamasi okul
etkeninden bagimsiz olarak kiigiik yastaki o6grencilerin katilim konusunda daha ¢ok
zorlandiklar1 ve daha ¢ok katilim i¢in cesaretlendirilmesi gerektigini gostermektedir.
Arastirmanin diger bir sonucu, sosyal katilim becerisinin kazanilma siirecine
Ogretmen bilgi, deneyim, Ogretim inang, davramiglar1i ve tutumlarin etkili olmasidir.
Arastirmada sosyal bilgiler 6gretmeninin, sosyal katilim O6rnekleri vererek Ogrencileri
cesaretlendirmesi yaninda 6gretim ve Ogrenme siirecinde geleneksel 6gretim uygulamasi,
sosyal katilimla ilgili sadece kuramsal bilgi vermesi, programi yetistirme ve akademik basar1
kaygisi ile sosyal katilimini gelistirecek etkinlikler yapmamasi baslica engeller olarak ortaya
cikmistir. Aragtirmanin bu sonuglar1 6grencilerde beceri gelisiminde sosyal bilgiler dersinin
yeterli olmadig1 sonuglari ile benzerlik gériilmektedir. (Mutluer, 2013). Ogretmen inang,
tutum ve davranislar1 gibi Ogrenci inang, tutum ve davraniglart da sosyal katilimi
etkilemektedir. Ogrencilerinin, ise yaramayacagini diisiinme, kendilerini yetersiz bulma,

otorite korkusu, elestirilme kaygisi, otoriteyi kabul etme, iist sinif baskisi, basarisizlik
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korkusu ve kayitsizlik gibi nedenlerle katilim gosterebilecekleri alanlarda geri durduklari

goriilmistiir. Arastirma sonucunda &grencilerin sosyal katiliminda etkin olabilmeleri i¢in
temel Dbeklentilerinin, kendilerinin dinlenmesi, fikirlerine saygi gdsterilmesi, olumlu
anlamda yaptiklarinin veya yapabileceklerinin onemsenmesi, herhangi bir istek, inang,
ihtiyac ortaya koyduklarinda geri bildirim verilmesi yoniinde oldugu belirlenmistir.

Arastirmanin ortaya koydugu sonuglar, O0grencilerin sosyal katilim becerilerinin
gelistirilmesinin, bir¢ok etkenin sekillendirdigi, birgok bireyin ve kurumun sorumluluk
almasi gereken, ¢ok boyutlu ve uzun zaman ve emek gerektiren bir egitim siireci oldugunu
gostermektedir. Bu nedenle, okul idarecileri, 6gretmenler, 6grenciler, veliler, kamu ve sivil
toplum kuruluslart birlikteliginde gerceklestirilecek egitim girisimlerinin artirilmast ile
sosyal katilimin 6nemi daha iyi anlasilabilecek, uygulanabilirligindeki yayginlik ve basari
artirillabilecektir. Somen ve Bilgili (2017) nin sosyal bilgiler 6gretmenlerinin sosyal katilim
becerisini kazandirma durumlarina yonelik c¢aligmalarinda; Ogretmenlerin, etkinliklere
katilmada 6grencilerin isteklerini artirma, sivil toplum kuruluslarina yardimci olma ile ilgili
olumlu alg1 olusturma, toplumsal sorunlarla ilgilenme becerisini kazandirma, insan haklari
ve demokrasi ilkelerine saygi duyma becerilerini kazandirdiklarini; toplumsal konularda
sorumluluk alma, toplumu ilgilendiren konularda grup olusturma gibi daha ¢ok eyleme
doniik aktivitelerin gergeklestirilmesinde tam olarak basarili olamadiklarini ifade ettikleri
belirtilmektedir. Belirtilen durum bu arastirma ile paralel bir sekilde 6grencilerin teorik
anlamda yeterli donanima sahip olmakla birlikte uygulamaya doniik etkinlikliklerin azlig1
acisindan bir eksikligin bulundugunu goéstermektedir. Arastirma sonucunda da 6gretmenin
kendini bu alanda yetersiz hissettiginin belirlenmesi, 6zellikle egitim siireclerini yliriiten
ogretmenlerin, sosyal katilim becerisinin gelisiminde okulda ders i¢inde ve disinda
yiiriitebilecegi etkinlikler konusunda bilgilendirilmeleri gerektgini ortaya koymaktadir. Bu
acidan sosyal bilgiler dersinde 6gretmenlere, nasil etkinlikler araciligi ile sosyal katilim
becerisinin gelistirilecegi yoniinde egitim verilmesi 6gretmenlerin donanimi agisindan etkili
olacaktir.

Arastirma sonuglar1 okulda ders dis1 yiiriitiilen etkinliklerin ve projelerin 6grencilerin
sosyal katilim becerisini gelistirme agisindan olumlu katki sagladigi, ancak etkinliklerin
planlanmasinda ve yliriitiilesinde Ogrencilerin yeterli katilim saglayamadigi gortilmiistiir.
Bunun gelistirilmesi icin derslerde ve okullarda gelistirilecek etkinliklerin planlama ve
yiritilme asamalarinda etkin olarak yer almalari saglanmalidir. Bunun igin okullarda
yapilan belirli giin ve haftalar, milli bayramlar, sosyal etkinlikler vb. i¢in G6gretmen

rehberliginde G6grencilerin etkinliklerin planlama ve yliriitme siirecinde etkin olabilecegi
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birimler olusturulabilir.  Ayrica, sosyal katilim becerilerinin gelisiminde 6grencilerin

kendini ifade edebilmeleri ve sesini duyurabilmeleri O6nem tasimaktadir. Bu amagla,
demokratik sinif ve okul ortami ve kiiltiiriiniin olusturulmasi i¢in ¢aba harcanmalidir.

Arastirmanin bulgularindan velilerin okuldan ve 6gretmenden beklentilerinin daha
¢ok c¢ocuklarinin akademik anlamda desteklenmesi ve bu tiirdeki c¢alismalara agirlik
verilmesi yoniinde oldugu ortaya c¢ikmistir. Velilerin bir okulun &grencisine neler
kazandirabilecegi konusunda mevcut algilariin 6grencilerin toplumsal yasamda uyum i¢in
yasama, toplumsal yapinin etkin birer liyeleri olarak katilim davraniglar ile olumlu destek
verme yoOniinde de gelisebilecegi ve onlarin bu yonde degisen beklentileri ile okul ve
ogretmenler {izerinde tesvik edici olabileceklerinin 6neminin anlasilmasi agisindan milli
egitim miidiirlikleri tarafindan veli seminerleri diizenlemeli, veli, okul, 6grenci iliggeninde
isbirliginin getirecegi katkilarin daha 1yi anlasilmasina calisilmalidir.

Aragtirma sonuglari, 6grencilerin sosyal katilim becerisinin gelisiminin soyo-kiiltiirel
baglamdan etkilendigini ortaya koymaktadir. Bu nedenle, farkli baglamlarda nitel
caligmalarin yiritiilerek sonuglarinin gelisim ve yeni politikalar tiretiminde dikkate alinmasi
onem tasimaktadir. Bununla birlikte okullarda ve derslerde sosyal katilim becerisinin
gelisimi icin gergeklestirilen uygulamalar1 ve bunlara ve Ogrencilerin katilim diizeylerini
belirleyen genis Olgekli nicel ¢alismalar yapilabilir. Bununla birlikte sosyal katilimi
gelistirmek i¢in farkli 6gretim yontem ve tekniklerinin ise konuldugu deneysel ¢alismalarla

ozgiin etkinlikler gelistirilebilir.

Etik Kurul izin Bilgisi: Bu arastirma Pamukkale Universitesi Sosyal ve Beseri Bilimler
Etik Kurulu’nun 13/01/2021 tarih ve 68282350/2018/G01 sayul karart ile alinan izin ile

tamamlanmistir.

Yazar Cikar Catismas1 Bilgisi: Arastirmada yer alan yazarlarin c¢aligmasini, uygun

olmayan bir sekilde etkileyecek herhangi bir ¢ikar ¢atismalar: bulunmamaktadir.

Yazar Katkisi: Birinci yazar, problem durumunun belirlenmesi, literatiir taramas:,
arastirma yonteminin tasarimi, verilerin toplanmast ve analizi agsamalarinda; ikinci ve
lictincii yazar, arastirma yonteminin tasarimi, analizi asamalarinda c¢alismaya katki

saglamistir. Tartisma ve raporlama asamasi ti¢ yazarin katkilari ile gerceklesmistir.
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Social participation is one of the citizenship skills. Social studies course is the basic course in which
citizenship knowledge, skills, and values are gained. This research reveals how fifth-grade social
studies students acquire social participation skills within the framework of social studies courses and
school practices. A case study, one of the qualitative research methods, was used. Thirty-four fifth-
grade students and social studies teachers from a secondary school in a city center participated in the
study at an upper socio-economic level. The research data were obtained from participant
observations, semi-structured student and teacher interviews, and social studies textbooks in the
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and rights. In the development of students' social participation skills, the scope of social studies, the
textbook's content, teacher attitudes, behaviors, and school practices were found to be supportive
factors. In contrast, teacher attitudes, beliefs and behaviors, student tendencies, beliefs and
behaviors, and parent and school influence were inhibitory factors.
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Introduction

With education, while future generations are provided with the knowledge, skills, and values
required by life, it is also aimed to raise them as good citizens. Today's understanding of
citizenship, on the other hand, has gone beyond the limits of political life and has come to
include social life as well. Participation becomes the main emphasis in this new approach,
called democratic and active citizenship. In this respect, active citizens are defined as those
who believe that they should participate in political and social life and have roles and
responsibilities in this regard, and also who make efforts to develop society, contribute to
social life and realize social justice (Ersoy, 2014, p. 70).

Within the framework of active citizenship, citizenship participation is discussed in
two dimensions, namely, political and social. Political participation requires participation in
political areas related to democratic processes, while social participation requires
participating in volunteer work and community services (Putnam, 2000, as cited in Kincal &
Kartal, 2015, p. 236). Political participation refers to behaviors such as being a candidate in
elections, voting, joining political unions, petition applications, and participating in protest
actions arising from a relationship between the citizen and the state in the political arena. On
the other hand, social participation refers to a state of complete volunteerism. Social
participation determines the citizen's sense of personal responsibility, interests, and
awareness of social events. In political participation, the relationship between the individual
and society is examined more through the relationship between the state and the citizen,
whereas in social participation, the relationship between the individual and a group or
community is taken as reference (Muniglia et al., 2012, p. 7). In social participation, the
state and degree of participation of the citizens in solving or improving the social problems
that concern themselves, their surroundings, the small or large communities they live in, and
the country in general, are taken into account (Flanagan, 2004, as cited in Firat & Cok, 2013,
p. 375).

Social participation is discussed in three dimensions in terms of participation form,
the purpose of participation, social participation, namely social participation as community
service, social participation as collective and political action, and social participation as
social change (Adler & Goggin, 2005, p. 238-239). Social participation as community
service includes behaviors that occur as an individual’s participation in voluntary service
activities for the community, either individually or as a member of a group. For example, the

following activities, namely students’ attempts to beautify their schools and school
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surroundings, efforts to provide materials such as books and school equipment for students

studying in schools that do not have sufficient facilities, organizing meetings to raise
awareness of students and the public on issues such as recycling, protection of the natural
environment, and saving, developing projects for the benefit of disadvantaged groups in
society can be regarded among these types of social participation behaviors.

Social participation as collective action limits social participation to a collective
action only to improve society. In this framework, social participation is any activity in
which people come together as a citizen, and social participation can be defined as a set of
individual and collective actions that affect society. In this grouping, where active
citizenship and cooperation with others gain importance, students' distribution of brochures
or accepting financial donations for the benefit of an association by setting up desks at
school on behalf of any association can be given as examples of social participation as
collective action. Social participation as political action directs individual efforts to
collective actions in solving problems in the political process. Social participation includes
active participation and leadership in public life. Organizing signature campaigns for
students' requests such as having a basketball court in their school and creating a library, the
behaviors of deliberately not buying certain products or meals in case the students do not
find the quality of the products sold in the canteen or the food served in the cafeteria
appropriate, can be given as examples of social participation behaviors as political actions.

Social participation as social change is about active citizen participation in social life
to shape the future. As a result, it covers dimensions of social change (Adler & Goggin,
2005). The French Revolution, the Industrial Revolution, and the fall of the Berlin Wall can
be given as examples of the most known social changes in the world. Education, one of the
many factors affecting social change, first creates a change in the intellectual field, which is
again included in the change with a physical effect. The fact that students have a say in the
decisions taken at school and express their wishes and complaints easily will increase their
possibility to act in the same kind of behavior in larger societies in the future as well, which
can affect the transformation of the society into a more democratic one, and this can also be
considered as social participation as a social change. This classification, in which social
participation is handled in three dimensions in the basic structure, contains explanatory
information about the participation content, its effects, and the number of people
participating. In the explanations, an action-oriented education and training approach is

emphasized more concerning social participation skills. When this situation is considered
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within the framework of student achievements, it reveals that predominantly affective and

experiential learning has more impact and importance than cognitive learning.

Experience-based activities carried out through education from an early age are very

important for citizens to have the ability to participate in their adulthood. Hart (1992), who
works on children's participation, symbolizes the stages of children's participation as the
"Child Participation Ladder.” The levels on the ladder of participation are expressed with
acceleration from the stage of no participation to full participation as in the following
respectively: manipulation, decoration, symbolic, informing-assignment, informing-
consulting, participation in adult-initiated decisions, children's initiation and guidance,
adults' participation in decisions initiated by children. The first three levels of the ladder are
the illusion that participation does not exist and that children are engaged in participation
behaviors. Child participation, whose presence is felt from the fourth step, includes
informing children about participating in this step.
The child, who has received sufficient explanations, is included in the participation process
with the guidance of adults. In the fifth step, the child is now in a position where s/he is
consulted. Although adults initiate the process, children's views are taken into account. In
terms of having a say in the decisions taken, the sixth step is the stage where the real
participation experience is experienced. It is no longer the case that “Children should be
seen and not heard”, and there is a partnership. In the seventh step, children have all the
control. The child decides what and how to participate. The last step is similar to the
previous one; however, it also reaches a level where adults are directed and are expected
results in the planned process.

Hart (1992) also states in his study "From Symbolic to Citizenship™ that even in
projects where children's participation is targeted, children's participation is not fully
implemented and generally cannot go beyond a token effort. Therefore, actions involving
child participation rarely go beyond the fourth step. Activities carried out within the scope of
schools have a valuable role in enabling children to gain experience in the fields they can
participate in and to exhibit high levels of participation behaviors. In this regard, courses
such as social studies, which provide the opportunity to gain experience by living, have
different importance in this respect.

Social studies course in primary education has taken a great responsibility in this
regard by basically aiming to raise individuals as active citizens. While learning to be a
citizen through the social studies course, students can also learn to be a member of a

community, direct their actions according to the community's needs, expectations, and
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values, and share responsibilities. For this reason, both in classroom environments and in the

communities where this environment is expanded, the acquisition and development of
citizenship competencies, which include various skills and qualities such as community
benefit, cooperation, volunteer behaviors that indicate cooperation, without expecting
reward, empowerment, civic effectiveness, and critical thinking (Bryant, 2011, p. 38), by
students via experiences, is considered important.

When we look at the Social Studies Course Curriculum (SSCC) (2018), it is seen that
the importance and necessity of educating individuals with the awareness of their rights and
freedoms and using them in appropriate situations to benefit themselves, their close circles,
their country and the world, in general, are emphasized. It is seen that the acquisition of
knowledge, values , and skills related to citizenship is obligatory along with effective
citizenship, which is among the particular objectives of the program. Therefore, the subjects
related to citizenship education and the skills evaluated within the framework of citizenship
competencies have an important place in the social studies course. One of the skills handled
within the framework of citizenship competencies is the social participation skill. In this
context, how social participation skills are developed in the social studies course and how
school practices and activities affect this process in parallel with the course appear as a
research problem.

When the studies on social participation and education are examined, it is seen that
there are studies at the level of higher education and primary education. In the study by
Shuler (2010), in which university students' attitudes towards citizenship participation were
examined, students' civic values were discussed in a context shifting from political
participation to civic participation. It is seen that in the studies carried out at the primary
education level, social participation has been examined within the scope of social studies
courses, in terms of citizenship education and citizenship skills (Merey, Karatekin, & Kus,
2012), under the name of basic skills in social studies education (Taskiran, Bas & Bulut,
2016), in terms of content and level of achievement within the framework of social studies
teachers' views (Memisoglu, 2016) in line with the views of teachers on the role of social
responsibility of schools (Sezgin & Tinmaz, 2017), for the acquisition of skill according to
the views of social studies teachers at class and unit level (Somen & Bilgili, 2017), in terms
of the way it is handled in the renewed social studies curriculum (Alabas, 2018). In addition,
it was found that a scale development study was carried out by Samanci, Ocakg1, and Seger
(2018) to determine social participation skills in children. Therefore, this study on how

social studies teachers' and students' perceptions of social participation are shaped and how
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the social participation process develops in the education and training process is considered

important because it will explain teacher-student unity.
Aim of the Study
The research aims to determine how the fifth-grade social studies students acquire social
participation skills within the framework of social studies courses and school practices. In
accordance with this purpose, the current study aims to answer the following research
questions:

1- How do students and teachers make sense of social participation?

2. What factors play a supporting role in the acquisition of social participation skills?

3. What are the situations seen as obstacles to acquiring social participation skills?

Methodology

Research Model

This study, which was carried out to offer a multidimensional and in-depth analysis of the
process of gaining social participation skills, the situations/objects/persons that affect the
process, and their functions in the process, was carried out as a case study. Case study
research is a qualitative approach in which the researcher collects detailed and in-depth data
about real life, a current limited system, or multiple limited systems in a given time through
multiple information sources and reveals a situation description or situation themes
(Creswell, 2013, p. 97).

In this study, in a secondary school, within the scope of social studies course, how
social participation skill gains meaning in the classroom and extracurricular educational
environments, how the process of acquiring social participation skills works, how it affects
the behaviors of individuals in these environments, a case study was used to examine the
context that is thought to affect the development of the skill, to reach rich and detailed
meanings, and to explain the situation in its context through in-depth analyses. No study has
been found in which the social participation skill has been comprehensively addressed. This
study, which investigates how social participation skills are acquired in a secondary school
within the framework of the social studies course process, student and teacher experiences,
and opinions, 2018 Social Studies Course Curriculum, social studies textbook, classroom,
and school environment, was conducted in accordance with a descriptive case study.

Study Group
The school where this study was conducted was determined by sampling the relevant grade

level criterion. First of all, considering that a good level of social participation requires a
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high income and a good education level in society (Sokolow, 2011, p. 34), the school to be

researched was preferred to be one of the schools with a parent profile at a high socio-
economic level. In addition, attention was paid to the fact that the teachers had been working
in the chosen institution for at least five years to understand the selected school's culture.

The research was carried out in a secondary school that has been actively serving for
33 years in the city center. According to the Provincial Directorate of National Education
data, the research school is a secondary school in the upper socio-economic group and has
high academic success. The school where the collected research data varies in terms of the
social activities carried out. These activities are Erasmus projects that include topics such as
preventing the harms of the digital environment and increasing the awareness of children in
the field of digital literacy, ensuring the social inclusion of immigrant children, developing
students' creativity and safe internet use in addition to educational and scientific trips in and
out of the city. The social studies teacher in the study group was male, middle-aged, had
more than twenty-five years of professional seniority. The teacher, who mostly used
traditional teaching methods, has a membership in a non-governmental organization.

The fifth-grade students in the study group were included in the observation process
as a whole class (34 students), and additional interviews were conducted with thirteen
students who were active in terms of social participation, paying attention to the gender
balance.

Table 1. Fifth Grade Students’ Demographic Features

Student Gender  Acad Participa Social Project Continuous  Mother’s Father’s

code emic  tion Club event space Educatio  Educationa
succe level nal | status/
SS status/ Occupation
Occupati
on
Mert Male Good Good doesn't car None High High
remem design school/  school/
ber from Unempl  Officer
legos oyed
Alp Male Good Good doesn't None Chess BA/ MA/
remem (Participatin ~ Officer  Social
ber g in Studies
tournaments Teacher

)
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Berk Male Good Good Sports  None Kickboxing  High High
school/  school/
Office Building
staff Contractor
Nil Female  Good Good Civil None None BA/ BA/
defens Unempl  Turkish
e oyed teacher
Ece Female  Good Good doesn't None None BA/ BA/
remem Primary  Accountan
ber school t
teacher
Giil Female  Good Good Englis  None Playing the MA/ MA/
h violin English  Primary
teacher  school
teacher
Naz Female  Good Good Visual None Arts BA/ BA/
arts (participatin ~ Turkish ~ Chief  of
g in teacher  Police
competitions
across  the
province
and country)
Cenk Male mode moderat doesn't Project Playing BA/ High
rate e remem work football Officer  school/
ber on our Seller of
cultural Furniture
charact
eristics
Su Female mode moderat doesn't Project None High Primary
rate e remem work school/  school/
ber on Worker  Worker
scientis
ts
Tung Male mode moderat Traffic None Playing High High
rate e volleyball school/  school/
Unempl  Shopkeepe




D. Coskun, T.Kodal, & A.F Ersoy/ Pamukkale University Journal of Education, 55, 129-154, 2022 137

oyed r
Nur Female mode moderat doesn't None Playing College/ BA/
rate e remem volleyball Agricult Vet
ber ural
Technici
an
Tan Male mode moderat doesn't None Dance BA/ High
rate e remem Office school/
ber staff Office
worker
Cem Male mode moderat Sports Volcan playing BA/ BA/
rate e 0 tennis Architec  Police
project  (licensed t

work player)

The students in this group were grouped as good-moderate in terms of their academic
achievement and participation behaviors. Their academic achievements were determined in
line with the results of the exams and the opinions of the teachers; their participation levels
were determined within the scope of the social clubs they participated in, the projects they
were involved in, and the scope of the activities that showed continuity out of school. The
students in the study group were coded with monosyllable names in accordance with the

names of boys and girls.
Data Collection Tools in the Study

In a case study, it is generally seen that using more than one data collection tool is
recommended. According to Marshall and Rossman (1989), by choosing diversity in data
collection, the weaknesses of each data collection tool are minimized (Patton, 2014, p. 306).
In this regard, the basic data collection tools of the research were classroom observations,
semi-structured teacher and student interview forms, personal details forms, the 2018 Social
Studies Course Curriculum, and the National Education Social Studies Textbook used in the
classroom where the observation was made.

In order to ensure the credibility of the research, it was first emphasized that the
researcher spend as much time as possible in the study environment. In the 2017-2018
academic year, when the research data were collected, during the observations and

interviews, in addition to 70 class hours for observations and 15 hours for interviews via
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spending time in the school, attention was paid to visiting the study school for an average of

one hour a week. Diversification of the data sources used in the research is another issue that
is given importance in terms of credibility. For this purpose, observations were made in the
research environment where the teachers and students took place, interviews were made, the
program and the printed course source that had a possible effect on the process were
included in the data set, and the relationship between the data obtained was tried to be

understood at the level of compatibility/incompatibility with each other.

RESEARCH PROCEDURES

Field Study

Arrangement of Data Collection Tools

ldantificatinn af Nata Calirenc

Application of the Data Collection Tools in the Field Internal Validity

(Credibility)

Anysis of the data Expert Opinion
Different Encoder

Participant Confirmation

Conclusion, Discussion and Commentary

Figure 1. Research Process
Data Analysis

Content analysis was used to analyze the data collected in the study. The basic application in
content analysis is to organize similar data within the scope of concepts and themes in the
related literature and systematize and analyze them in an understandable way (Yildirim &
Simsek, 2013, p. 259). The codes and categories determined as a result of the analysis of the
observation and interview data were re-evaluated by bringing them together, and the general
analysis table of the study was created by combining them. Direct quotations from
observations and interviews were frequently included in presenting the findings by reporting
the analyzed data. In addition, the textbook used in the course observation process was
subjected to document analysis in connection with the social participation skill in terms of

the way it was handled during the course and its content.
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Findings

The findings obtained after the research are given in Figure 1 as themes and sub-themes with
the name of social participation patterns.

Figure 2. Social parsicipation pattern

In line with the research findings, the themes are given under three headings: making
sense of social participation skills, perception of social participation, and supportive factors

and inhibitory factors related to the process of acquiring social participation skills.
Social Studies Teacher and Students' Perception of Social Participation

It is seen that the perceptions of social participation of the teacher and students take place in
their explanations as a basis for social participation skills. It has been observed that there is a
social participation idea, especially based on expressions such as "knowledge of social
problems, interest in and sensitivity to social problems, following the media, responsibility,
and assistance based behaviors, empathy, problem-solving, knowing and exercising rights".
Although social participation is theoretically partially sufficient in the statements of the
teacher and students, it is remarkable that action-oriented behaviors are rarely mentioned,

and the level of influencing the relevant decision mechanisms is low.

Students® Perception of Social Participation

Students consider social participation more in the context of social, educational, and social
activities, academic participation, communication, rights, and responsibilities. Although the
perceptions of the teacher and students regarding social participation are parallel, the
students also associated the behaviors such as seeking rights, communicating correctly, and
attending classes with social participation, unlike the teacher.
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The students emphasized more helpful behaviors in social participation. For

example, Berk also stated that aid could be realized through an institution, not individually,
and he said, “It is an institution that everyone participates and should participate in. It can be
a project that will benefit everyone. For example, finding jobs for the unemployed. These
are social participation. For example, aid agencies, joining them”. Some students in the
research group discussed social participation within the framework of educational/social
activities. In addition to the students’ perception of social participation as a form of
participation in their explanations, it was understood that they thought and evaluated social
participation and social activities as word affinities and as equivalent. For example, Nil said,
“For example, there was a project at school. Being willing to join it”.

Explaining social participation as the participation of the person in situations such as
an initiated event or expectation, Ece exemplified the areas of participation as participation
in the lesson and said the following about the subject: “If we participate when something
happens... We can't sit and be ashamed. If you answer when the teacher asks something if
our parents ask did you do this or that at school today if you tell them”. Some students
associated social participation with rights, charitable behaviors, and non-governmental
organizations' work. For example, it is understood from Tan's explanations that he thinks
that the media can also be used to display social participation behaviors. Tan explained his
ideas as in the following: “The use of rights, the right of children, right to vote and stand for
election. You are helping other people. For example, we learn from newspapers or news.
Someone needs help. Sometimes they give an account number or something to collect
donations. If you do it, it means you participate”.

Mert, who associates social participation with the "Individual and Society" learning
field, said, “I think there were roles, duties, responsibilities in our first unit. Yeah. There
were also the things that social studies offer us. Social studies teach us how to behave in
what situations and how many roles we have, such as what we do about them,” and he
explained social participation within the framework of rights, duties, and responsibilities.
While acting for the benefit of the whole society at the level of social benefit was
emphasized in the student statements regarding the perception of social participation, it was
seen that more individual development, entertainment, individual success, and happiness

were targeted in educational, social activities.
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Teacher’s Perception of Social Participation

On the other hand, the social studies teacher associated social participation with helpfulness,
responsibility, sensitivity values , and problem-solving skills. The teacher’s statement, “For
example, blood donation. If | didn't have kidney problems, I would do it, too. You donate
blood to a person, and his/her life is saved because of you. The happiness it gives cannot be
measured by anything. For example, this is a social participation” was seen as being helpful
and responsible. He also added: “People who have social participation skills can take the
initiative and responsibility. His/her problem-solving capacity has increased to a certain
extent. ...The person who participates socially tries to act in accordance with the rules in
the legal sense. S/he has sensitivity.” In these explanations as well, the factors influential in
both the emergence and continuity of the behaviors towards social participation skills, the
need for forming and experiencing learning environments that will enable the use of this
skill, and the fact that the person can make more efforts with the feeling of satisfaction that
s/he will experience accordingly, have been revealed.

Despite the social studies teacher's explanations on social participation, it has been
observed that he does not create environments that allow his students to practice social
participation skills at a social level during extracurricular times. However, he uses
statements for his students to contribute to society by fulfilling their responsibilities from
time to time. For example, he talked about the importance of non-governmental
organizations in the subject of "Serving the Public" in the "Active Citizenship" Learning
Area. Here, the teacher explained the situation of meeting the needs of the people, official
institutions, and non-governmental organizations and gave examples as "Non-governmental
organizations were created because official institutions could not meet all our needs due to
our large population™ (04/11/2017 Observation Note [O.N.]). It has been found that this
teacher's statement shows parallelism with the statement in the textbook as follows, “Our
state is responsible for meeting the basic needs of the society; however, we live in a very
large country. Our population is also increasing day by day. For these reasons, non-
governmental organizations (NGOs) support our state” (Social Studies Textbook [SST]
p.150).

In the evaluation based on teacher and student statements, it was seen that both
groups expressed their perceptions of social participation with similar qualities. Although
the teacher and students could give examples on social issues in the theoretical framework,
they gave examples within the scope of school activities rather than social participation in

the classroom and school dimension in the application part.
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Supportive Factors in the Process of Acquiring Social Participation Skills

It was found out that the content of the social studies course curriculum, textbook, teacher
attitudes and behaviors, and school practices positively affected the process of students'
gaining social participation skills.

Social studies course curriculum content

In the interviews held with the students, it was revealed that most of the students referred to
non-governmental organizations regarding the social participation skills about the content of
the social studies course. Frequently repeated statements after non-governmental
organizations were about rights-responsibility and roles, ways of problem-solving, support
for social development, sensitivity to social problems, environmental awareness, and social
responsibility.

Stating that he learned about non-governmental organizations regarding the social
participation skills in the Social Studies course, Berk especially touched upon the
environmental pollution about these organizations. Berk said, “In the social studies course, |
learned about non-governmental organizations and things that would be beneficial for our
environment. | learned that if everyone pays attention to their environment and does not
pollute it, it will become cleaner. | also learned how to write a petition. For example, first, |
warn people twice. In the third time, | deal with it by consulting someone else." and he also
referred to the subject of the petition and described the petition as a way of solving
problems. Berk's statements are similar to the text (SST, p.12-13) in the textbook, which
illustrates a case where a student learns that a solution can be found by writing a petition for
a problem related to environmental pollution. The sample text was discussed in the lesson;
the teacher asked his students, "What kind of skill did your friend Zehra acquire in the social
studies lesson that she tried to solve the garbage problem in her neighborhood with this?"
Based on a current problem, it was embodied and exemplified that students could also show
social participation behavior.

Textbook

It was observed that the social studies teacher used the textbook in parallel with the program
within the framework of subject explanations, sample texts, and evaluation questions to
improve the students' social participation skills in their lessons. In this sense, in connection
with the research topic, when the social studies textbook that the social studies teacher and
the fifth-grade students followed during the lesson during the one-year social studies course
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was evaluated, it was determined that examples overlapped with the social participation

skills.

Many examples supporting social participation were found in the social studies
textbook. One of these examples is the "Arslankoy Women's Theater Group", which
emphasizes that new ideas can be developed on issues that concern the country and the
world in the field of Individual and Society learning so that people can be more sensitive to
society. In this example, it is explained that the women in a village called Arslankdy sought
solutions for their difficulties by announcing them to the whole world through the theater
group they founded to express these difficulties they experienced (SST, p.13-16). In the
coursebook, while delivering the course, the teacher made evaluations by asking questions
about this text which describes an example of a theater set up by the women living in
Arslankoy (10/04/2017, O.N.).

Teacher attitudes and behaviors

It was noted that the social studies teacher displayed a constructive attitude towards the
students' expressing their thoughts within the scope of the subjects covered during the
lesson. Although encouraging the fifth-grade students to participate in the lesson regarding
social participation skills is not seen as a behavior that is suitable for the one-to-one
definition of social participation, it can be seen as a step for these students to freely express
their opinions upon events taking place in the society as adult members of the society in the
future. It is thought that thanks to the opportunity provided to students to express their
opinions in the classroom environment, the basis for them to learn how to exercise their
right to freedom of expression and how to use these rights correctly in their adult lives is
provided. For example, the teacher encouraged the students’ participation in the lesson by
saying, “What did | tell you? Always say something when | ask a question. Say it whether it
is right or wrong. Because in both cases, we learn something.” (09/27/2017 O.N.).

The social studies course tried to make students aware of social problems and to
encourage them in terms of social participation with some examples given by the teacher
during the course. One of these examples is on the Mehmet¢ik Foundation. Regarding the
Mehmetcik Foundation, after the teacher said, “As you know Mehmet¢ik Foundation, our
country has been fighting against terrorism for a long time, and therefore, it is deeply
interested in our veterans who were injured during the fight against terrorism or martyrs, and
their relatives, upon their problems. It provides financial support to them. He added that this
is fully supported by aid and donations” by giving “Zeki Miiren” as an example of donation.
(04/11/2018, O.N.).
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In the interviews, the social studies teacher said that he made explanations by

associating social studies topics with solutions for social problems to improve the students'
social participation skills. He explained it as, “What's the matter? Human. If we analyze
humans, will the problem be solved? Yes. What's wrong with traffic? Traffic infringement. If
you do not comply with this, will traffic problems arise? |1 am trying to show the problems in
this context. As another example, let's say environmental pollution. Who is responsible for
this? People. Will there be a problem when we fix it? No." He stated that he hoped that his
students should behave more sensitively towards social issues.

School applications

Social activities held at school support the development of students' social participation
skills. Although many social activities are held at the school, it is seen that the students have
limited participation in the planning process of the activities. Expressing his views on school
activities, Tan stated that poetry recitals, dance performances, and music competitions were
held at the school, and he also danced in the show after the poetry recital. He added that the
teachers determined what would be done in the activities and participated if they wanted.
Stating that he wanted to take part in the planning and implementation stages of the events,
Tan gave the reason for it as follows: “Because we prepare and do it together with our
friends while we are preparing it. It is easier to do it together”. Expressing his satisfaction
that the right to choose has been left to them, Tan also expressed the following regarding the
planning of the events:

“It will be better if students plan it. But sometimes it will be good, and sometimes it

will be bad, some feel like a chairman and, I don't like it. Then they can say, you do

this; you do that as if they were teachers. It is not too difficult to do when the teacher
tells us something. But when one of the students says it, most people don't like it,
especially when they see themselves as directors or something like that.”

In light of the explanation mentioned above, it was understood that the student did
not find the situation managed by his peers very reassuring but instead supported an
authority figure older than him in this regard.

The social studies teacher said that many activities were held at the school and that
the students were encouraged to participate in them. He appreciated the efforts of both the
school administration and the teachers in terms of these activities at the school. He stated
that the parents also contributed to this issue: However, the teacher did not express any
opinion on the participation of the students in the planning process of these activities as

follows:
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“Recently, some activities such as a picnic and sports are held in the last month,

especially before the schools are closed, to discharge their energies. Apart from
these, some exhibitions and poetry recitals were also held before. The school is an
incentive in this regard. For example, this Erasmus project would not work without
such incentives. Those in the lower ranks force those in the upper ranks. There is a
corporate culture here. In other words, the pressure of the parents upon the school in
the sense of functioning better, that is, the climate created by them and the climate
which has been created over the years help the school to carry out its functions.”

It has been understood from these quotations that participation in the activities and projects

initiated by the adults with the participation of the students.
Inhibitory Factors in the Process of Acquiring Social Participation Skills

In the acquisition and development of students' social participation skills, teacher attitudes,
beliefs and behaviors, student tendencies, beliefs and behaviors, and parent and school
influence have been determined to affect the process negatively.

Teacher attitudes, beliefs, and behaviors

Teacher attitudes, beliefs, and behaviors under the theme of social participation barriers
were coded as insecurity, worry, criticism, devaluation of concepts, lack of time and
environment, and stereotypes.

It was seen that the teacher was often worried about academic success and covering
the curriculum. It was observed that the teacher said, “You have just listened to the lesson. If
you say let's listen again, we don't have time!” (12/14/2017, O.N.) especially when he
thought that the students did not pay enough attention and that the subject was important and
that he also warned his students in that day's lesson that they should listen to the lesson very
carefully. In this context, he had some time limitations in delivering the lesson again for the
students who did not understand the subject. The fact that in the week before exams, with
the thought that there should be no missing topics that were not covered with the students,
the teacher said, “We talked about this topic, right? Did you watch it on EBA? We discussed
this, didn't we?" and tried to get verbal confirmation from the students shows his worry to
cover the curriculum. Most of the time, the teacher’s preference for teacher-centered
instruction creates an obstacle to student participation. It was determined that when the
delivery of instruction was managed in this way, the participation of the students in the

lesson became of secondary importance due to the teacher.
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In some lessons, in terms of student participation behaviors, the teacher says, “Be

quiet and just listen,” and asks the students to listen silently by opening the lecture video
from EBA and focusing on the transfer of the subject directly (12/19/2017, O.N.). The fact
that the teacher could not give a concrete example regarding the evaluation of the social
participation behaviors of the students in the interviews and that he indicated what he could
do about social participation as "within the remaining time after giving theoretical
information™ shows that theoretical education is more at the forefront than acquiring skills.
The fact that the teacher gives (+) and (-) scores to prevent irrelevant conversations during
the lesson and ensure silence, and says that he will later consider them for evaluation, can
hinder social participation.

In the interviews conducted with the social studies teacher, when asked what he sees
as an obstacle in acquiring social participation skills, he answered this question: “The
biggest obstacle to not being able to realize what | want to do about education and training
is myself. Other than that, we can't always find suitable environments. Our time is also
limited for us. And when it is limited, we cannot spare enough time for the student”. On the
other hand, the teacher explained his opinion that "the lack of suitable environments"
prevented students from participating by giving the example of student club lessons as
follows: "There used to be club lessons that were applied before, we could do such things
(implying applications related to social participation skills) there. But we no longer have
such a lesson, naturally, there is no time, either”. In addition, the teacher shed light on the
issue by saying, “There is double shift schooling in the school. This is also why our time is
limited.”

Student tendencies, beliefs, and behaviors

It is seen that the students' tendencies, beliefs, and behaviors also prevent their social
participation. These tendencies, beliefs, and behaviors were determined as thinking about
oneself as useless, inadequacy, fear of authority, the anxiety of criticism, acceptance of
authority, the hierarchy between classes, fear of failure, and indifference. Some students
stated that they did not solve the problems they experienced. Although Cem expressed his
solutions to the problems experienced at school, he stated that he did not share his ideas with
others, especially with the school administration, which he considered as the solution
authority, as he thought that it would not be taken into account, as in the following:

“Sometimes there are fights at school, during breaks, and I'm trying to intervene.

For example, some students write on the walls. I show it to the teacher.....Then, the

teacher talks to the class, says that it is wrong to do, and asks us to empathize. | have



D. Coskun, T.Kodal, & A.F Ersoy/ Pamukkale University Journal of Education, 55, 129-154, 2022 147
some thoughts about school. They can make some machines in the backyard where

money is thrown, and something is bought because there is a long queue in the

canteen. The bell rings, but we enter the lesson without getting anything. Or they can

open a few more sections. But | didn't tell anyone my opinion. | thought they wouldn't
listen to me. They probably wouldn't care.”

Some of the students also referred to the expressions showing their inadequacy
perceptions in the interviews. The situations in which students feel inadequate are mostly
related to their age. For example, Mert explained that weighing someone's words is directly
related to age by indicating that:

“We can't say anything about the issues concerning the school. They never got our

opinion. | think it should; they should. Of course, when the schedule was changed, |

did not welcome it .... Previously, our physical education lessons were in the first

hour. Now they take place in the last hours. It is tiring for me in this way. Some of my

friends also agree with me. | didn't do anything about these issues. What can | do? |
think we can state our opinions. But | don't think there will be much difference.

Nobody listens to us because we are children...”

Parent and school influence

In the interviews conducted with the teacher, the situations stated as “limited time,
insufficient environment” were also stated by the teacher as an obstacle to gaining social
participation skills. The absence of social club classes and the existence of double-shift
schooling carried out at the school were given as examples of this limitation.

When the textbook was examined, it was seen that there were some activities at the
end of the unit, and these included practical examples to be carried out by the students.
During the course observations, it was seen that these sample applications, including
examples of social participation, were mostly skipped by the social studies teacher, and
preferably the students were asked to perform the applications via answering multiple-
choice questions. When the teacher was asked about his emphasis on answering these
questions, he said, “Actually, the parents also prefer this way. They don’t have time to help
their children with their homework at home, and they expect us to do them at school, so we
do the activities and answer the questions”. Regarding the expectation of parents, during the
interview, the teacher said, “Grades are important for the parents. They expect their
children to grow up well in every aspect, but they care about grades.” He also noted that

when students got low grades in the exams, their parents came to him and asked about the
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reason. The teacher also stated that sometimes, especially scores of the exams, were a hot

topic among the other social studies teachers, not for the fifth grades but the eighth grades.
Discussion and Conclusion

The results of the research, which aimed to reveal how students gain social participation
skills in secondary school social studies courses and school practices, were discussed in the
context of the teacher’s and students' perceptions of social participation, factors that support
and prevent the process of gaining social participation skills.

The research results show that the teacher and students approach social participation
within the framework of social activities and relations in addition to its relationship with
social issues. The students, unlike the teacher, considered academic participation in classes
as social participation as well. In the relevant literature, social participation is exemplified as
volunteering actions and involvement in community service (Putnam, 2000), volunteering
activities, collective actions, political actions, and social change tools (Adler & Goggin,
2005). In the study of Memisoglu (2016), it was found that social participation was defined
as producing solutions for problems in society by teachers. In the study of Coskun and
Kodal (2017), on the other hand, it was seen that social studies teacher candidates defined
social participation as integration-joining, help-support, volunteering activities, sensitivity,
contribution behaviors to the society, knowledge-skill development, and participation in
recreational activities. It was seen that the students' consideration of communication and
academic participation as the basis of their social participation was related to the fact that
they spent most of their daily time in the school environment and classrooms, unlike adults.
In addition, the existence of the perception that this skill can be acquired in a system that
aims to make students comprehend the concepts related to the subject verbally and to
consider them as a part of the evaluation in the exams rather than the activities in which the
students can gain experience in social participation may cause students to fall short in real-
life applications despite knowing what they can do.

As a result of the research, it is seen that Social Studies Course Curriculum (SSCC)
and Social Studies Textbook (SST) are some of the main factors that shape the perceptions
and practices of the students and teachers. In SSCC and SST, social participation is mostly
associated with aid activities of non-governmental organizations. The students who describe
the activities of non-governmental organizations as social participation also stated that they
could involve in social participation through these organizations at later ages. In this regard,

they explained the basic actions that could be taken, mostly as environmental responsibility
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and helping behaviors. Students' perception of social participation as activities of non-

governmental organizations and the belief that they can do these activities only at later ages
limit the possibilities of applying social participation in students' daily lives and cause it to
remain only as theoretical knowledge. In addition to the students, the effect of this
perception of social participation is seen in the perceptions and practices of the teacher as
well. In the social studies lesson, the teacher mentioned non-governmental organizations as
social participation and addressed them as "organizations that support the state”. He
encouraged the students to participate in the existing applications in the school where no
application was carried out to improve the students' social participation skills. In this
context, the deficiencies in the implementation dimension had a negative impact on the
development of social participation skills. However, research results reveal that effective
citizenship perception and social participation skills develop in activities that do not enable
students to participate effectively by organizing activities for social participation (Demirhan
2018; Ersoy, 2014). In this research, the results of social participation in the program and the
textbook show similarity with the results of Alabas (2018), who examined the place of social
participation skill in the 1968-2018 Social Studies Curriculum and emphasized the
dimension of participation with a social purpose, which is based on considering social
participation skills mostly as participation in group activities, social organizations, working
together, cooperation, knowing one’s duties and responsibilities, taking responsibility for a
task, serving the community voluntarily, helping, and contributing to the solution of a social
or global problem.

An important result of the research is that social activities carried out at school
contribute to the students' social participation skills. This finding of the study is supported
by the studies of Gilman, Meyers, and Perez (2004), in which they evaluated the effect of
structured extracurricular activities on adolescents and by the results of Meadows (2019),
indicating that extracurricular activities had positive effects on students' learning behaviors,
achievements, motivations, and emotional states. However, when the students' experiences
in social activities at school were examined, it was seen that they initiated and managed very
few projects such as "collecting blue caps™ and "signature campaigns.” Apart from this, the
activities of the students where they donated to non-governmental organizations can be
given as examples of projects initiated by adults but in which the students made suggestions
and expressed their opinions. In addition, in many activities where the students were
involved, they did not participate in the planning and decision-making process of these

projects or activities, but they symbolically took part. For example, in the poetry recital held
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at school, the idea of organizing the organization belongs to the teachers. The teachers

prepared suggestions about the poems to be read. The student had the right to change the
suggestion offered to him. When the students were interviewed about the subject, it was seen
that they had superficial information about why they joined the organization and why such
an arrangement was made. In the organization where families took part as an audience, the
applause and appreciation of the students by their families and teachers after their
performance was the main reason they put forward for their participation in this event. This
situation can be interpreted as continuing the traditional education system in schools and the
lack of a democratic school structure. On the other hand, it is useful to say that this structure
can change from school to school. For example, Ersoz and Duruhan's (2015) study
examining seventh-grade students' perceptions of democratic life at school reveals that
students are aware of their rights and duties in the school environment, think that they
receive a high level of citizenship education in the school environment, and participate in the
decisions taken in the school environment in accordance with the understanding of
democratic education, which differs from the findings of the current study. The fact that the
age group of the study mentioned above is different and covers older students shows that
regardless of the school factor, younger students have more difficulties in participation and
should be encouraged to participate more.

Another result of the research is that teacher knowledge, experience, teaching beliefs,
behaviors, and attitudes are effective in the process of acquiring social participation skills. In
the research, apart from the social studies teachers encouraging students by giving examples
of social participation, the main obstacles emerged as his traditional teaching practice in the
teaching and learning process, giving only theoretical information about social participation,
and not carrying out activities that will improve social participation due to the worry about
covering the curriculum and academic success. These results of the study are similar to the
results that the social studies course is not sufficient in the students' skill development
(Mutluer, 2013). Like teacher beliefs, attitudes, and behaviors, student beliefs, attitudes, and
behaviors also affect social participation. It was observed that the students held back in areas
where they could participate due to reasons such as thinking about themselves as useless,
inadequacy, fear of authority, the anxiety of criticism, acceptance of authority, the hierarchy
between classes, fear of failure, and indifference.

As a result of the research, it has been revealed that the basic expectations of the

students to be active in their social participation are to be listened to, receives respect to their



D. Coskun, T.Kodal, & A.F Ersoy/ Pamukkale University Journal of Education, 55, 129-154, 2022 151
ideas, to be given importance to what they do or can do in a positive sense, and to receive

feedback when they reveal any desire, belief or need.

The research results show that the development of students' social participation skills
is a multidimensional educational process that is shaped by many factors, requires many
individuals and institutions to take responsibility, and necessitates a long time and effort. For
this reason, the importance of social participation will be better understood, and the
prevalence and success in its application will be increased via increasing the educational
initiatives to be carried out in cooperation with school administrators, teachers, students,
parents, public and non-governmental organizations. In the studies of Somen and Bilgili
(2017), which focused on social studies teachers' improving social participation skills, it is
stated that teachers increase students’ desire to participate in activities, create a positive
perception about helping non-governmental organizations, upskill their ability to deal with
social problems and to respect human rights and democratic principles, however, it is also
stated that they have not been fully successful in realizing more action-oriented activities
such as taking responsibility for social issues and forming groups on issues concerning the
community. The situation as mentioned above, in parallel with this research, shows that
there is a deficiency in terms of the lack of practical activities, although the students have
sufficient equipment in the theoretical sense. As a result of the research, the finding of the
teacher's feeling of inadequacy in this area reveals that especially the teachers who carry out
the educational processes should be informed about the activities that they can carry out in
and outside the classroom at school in the development of social participation skills. In this
respect, training teachers in the social studies course on how to develop social participation
skills through activities will be effective in terms of equipping teachers.

The research results showed that the extracurricular activities and projects at school
contributed positively in terms of improving the social participation skills of the students,
but that the students could not provide sufficient participation in the planning and execution
of the activities. In order to improve this situation, it should be ensured that the students
should take an active part in the planning and execution stages of the activities to be
developed in classes and schools. For this reason, some units where students can be active in
the planning and executing such activities as certain days and weeks, national holidays,
social events conducted in school can be created under the guidance of teachers. In addition,
students need to express themselves and be heard in the development of social participation
skills. For this purpose, efforts should be made to create a democratic classroom and school

environment, and culture.
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In light of the study findings, it has been revealed that the expectations of the parents

from the school and the teacher are mostly to support their children academically and to
focus on this type of work. The national education directorates should organize parental
seminars. Efforts should be made to understand better the contributions of cooperation in the
triangle of parents, school, and students in terms of indicating that parents' current
perceptions of what a school can bring to its students, how they can live in harmony in
social life, how they can provide positive support with their participation behaviors as active
members of the social structure can also improve in this way, and in terms of understanding
the importance of becoming encouraging on schools and teachers with their changing
expectations in this direction.

The results of the research reveal that the development of students' social
participation skills is affected by the socio-cultural context. For this reason, it is important to
carry out qualitative studies in different contexts and take their results into account in the
development and production of new policies. In addition, large-scale quantitative studies can
be carried out to determine the applications conducted to develop social participation skills
in schools and classes and the level of student participation in these applications. Finally,
original activities can be developed with experimental studies in which different teaching

methods and techniques are used to improve social participation.
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