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The purpose of the present study was to investigate the effect of gender and the type of
school variables on automatic thought levels of seventh grade students. The sample of
the study consist 166 students (80 females and 86 males) in similar socioeconomic
status, attending secondary schools in Melikgazi district, in the 2019-2020 academic
year. In the present study, Automatic Thought Questionnaire was used which
developed by Hollon and Kendall (1980), to reveal the automatic thoughts level. ATQ,
translated into Turkish by Sahin and Sahin (1992) that reliability coefficient was
indicated 0.93. In the present study, Cronbach Alfa coefficient was indicated 0.96. The
Mann-Whitney U test was used to compare differences between variables. The lowest
total score received was determined 30 and highest total score was determined 147. In
the present study, no gender differences were found. However it was determined that
automatic thoughts differ significantly according to the type of school.
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Bu calismanin amaci ortaokul dgrencilerinin otomatik diisiince diizeyleri ile cinsiyet ve
okul tiirii degiskenine bagh olarak var olan farkhiliklarin ortaya konulmasidir. Calisma
2019-2020 egitim 6gretim yilinda, Kayseri'nin Melikgazi ilgesinde sosyo-ekonomik durum
agisindan benzer bir ortaokul (112) ve bir imam hatip ortaokulunda (54) dgrenim goren
toplam 166 7. simuf Ogrencisi ile gerceklestirilmistir. Bu amagcla arastirmada Hollon ve
Kendall (1980) tarafindan gelistirilmis, Tiirk¢e’ye Sahin ve Sahin (1992) tarafindan
uyarlanmis ve giivenirlik katsayist 0,93 olan “otomatik diisiinceler dlgegi” (ODO)
kullanilmustir. Verilerin ¢dz{imlenmesinde parametrik olmayan testlerden Mann-Whitney
U testi kullamilmustir. Galismamn bulgularma gore ortaokul &grencilerinin ODO’den
herhangi bir degiskene bakilmaksizin aldig1 en diisitk puan 30 ve en yiiksek puan 147
olarak belirlenmistir. ODO puanlarmin cinsiyet faktoriine gore anlamli bir fark
olusturmadig1 kaydedilmistir. Yine bu ¢alismaya gore otomatik diisiincelerin okul tiiriine
gore anlamli dlctide farklilastig tespit edilmis, imam hatip ortaokulu dgrencilerinin normal
ortaokul &grencilerine kiyasla daha yiiksek otomatik diisiince puanlarina sahip oldugu
belirlenmistir.
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Giris

Otomatik diisiinceler birey fark etmeden belirli bir durumda nasil hareket edilecegini
yonlendiren istemsiz inanglardir (Beck ve Hindman, 2017). Yapilan ¢alismalar diinya ile ilgili algilarin
olusumunun anne karninda basladigina isaret etmektedir (Moon, Lagercrantz ve Kuhl, 2012).
Hareketleri sekillendiren ve duygulari anlamlandiran, yasantilar sonucu olusan algilardir. “Biligsel
Davranisc1 Terapi” bir durumu birey icin kolay ya da zor kilan, s6z konusu durumda fark edilmeden
olusturulan algilar1 tanimlamaya calisir. Bu algilar bir durum {izerinde heniiz degerlendirme
yapamadan, aniden, kendiliginden ortaya ¢ikarak davranislari ve duygular: istemsiz ya da otomatik
olarak yonlendirirler (Winterowd, Beck ve Gruener, 2003, s.31). Bireylerin gelisim siirecinde
uyaricilar, deneyimler ve 6nyargil algilar biligsel yapida semalar halinde depolanir (Beck ve Haigh
2014) ve karar verme siireglerinde otomatik olarak bilisi yonlendirir. Beck (1995), otomatik
diisiincelerin bireyde anlam olusturan formlarinin kisa sézel bir mesaj veya gorsel bir imge seklinde

olustugunu belirtmistir.

Bir durum karsisinda harekete ge¢meden Once otomatik diisiincelerin etkin oldugu ve
otomatik diisiincelerin de ¢ocukluk caglarinda sekillenmeye baslayan bir tiir zihinsel sema ile
olusturuldugu diisiiniilmektedir (Ozakkas, 2018). Yasantilar sonucu olusturulmus olan bu zihinsel
semalar birey farkinda olmadan etrafta var olan etki unsurlarindan hangilerine tepki verilecegi, nasil
yorumlanacagi ve ne derece Onemsenecegine yonelik yargilar1 olusturmaktadir (Gokgakan ve
Gokgakan, 2005). Beck, “bilissel kuraminin ¢ekirdegini” bu semalarla ifade etmektedir. Bu semalar
bireyi olumsuz etkiledigi gibi olumlu da etkileyebilmektedir. Bu baglamda otomatik diisiincelerin
olusumuna etki eden faktorlerin erken yaslarda tanimlanmas: ve tespit edilmesi dogru semalarin
olusturulmasi agisindan onemlidir. Aksi taktirde yerlesmis olan olumsuz otomatik diisiinceler sosyal
anksiyete, depresyon, kisilik bozukluklari, yeme bozukluklari hatta intihara meyilli olma gibi
olumsuz sonuglar dogurabilmektedir (Flet vd., 2011; Calvete, Orue ve Hankin, 2012; Lichtenstein,

Dervisevic, Eg, Wilson ve Wesselhoeft, 2019).

Yapilan bir calisma, ¢ocukluk doneminde anneden algilanan reddin, olumsuz otomatik
diisiincelerin olusumuna neden oldugunu, bu olumsuz otomatik diisiincelerin de ilerleyen déonemde
bireyde sosyal kaygiya sebebiyet verebilecegini ifade etmektedir (Tezcan, Erden ve Yigit, 2017). Bir
diger calismada, ¢ocukta gelisen duygusal ve psikolojik yetkinligin, ailenin ¢ocuga sagladig: giivenli
ortam ve aile ile kurulan iliskinin kalitesi ile orantii oldugunu ifade etmektedir (Rohner, 2016).
Olumsuz otomatik diisiincelerin etkin oldugu durumlarda bireyin depresif, kederli, umutsuz
olabilecegi belirlenmistir (Hollon ve Kendal, 1980). Otomatik diisiincelerin ergenleri ne sekilde
etkilediginin bilinmesinin ve olumsuz otomatik diisiincelerin belirlenip olumlu, fonksiyonel ya da
alternatif dfiisiincelerin zihinsel semalara alinmasimnin 6nemli oldugu belirlenmistir (Yildiz, 2017).
Topluluk Oniinde konusma gibi kaygi uyandiran siireglerin de negatif otomatik diisiinceleri

aktiflesmesine neden oldugu ortaya konulmustur (Visla, Cristea, Tatar ve David, 2013). Depresyona
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neden olan gesitli faktorlerin karsilastirilmasiin yapildig: bir ¢alisma otomatik diisiincelerin dolaylh
etkilerinin biitiin diger etmenlerden daha giiclii bir etki olusturdugunu ifade etmektedir (Flouri ve

Panourgia, 2014).

Alanyazinda tarandiginda otomatik diisiinceler cesitli degiskenler baglaminda inceleyen pek
¢ok calismaya rastlanmaktadir. Yavuzer ve Karatas'm (2012), ergenler {izerinde yaptig1 calismada
otomatik diisiincelerin fiziksel saldirganlik ve oOfke diizeyini arttirdigi belirtilmistir. Muris ve
arkadasglar1 (2008), 9-12 yas grubu {izerinde Biligsel Davraniggi Terapilerin ODO puanlar yiiksek
bireylerde olumlu etkileri oldugunu ifade etmislerdir. Ergenlerin duygu durumundaki degisiklikler
diistintildiiglinde “otomatik diisiincelerden ne derece etkilendikleri” bu aragtirmanin cevap aradigi
sorulardan biri olacaktir. Erken ¢ocukluk doneminde olusturulan semalar yetiskinlikte anlaml
olmayabilir; bu nedenle bu semalarin bireyi nasil yonlendirdigi ve nasil olusturuldugunun anlasilmasi
bu semalarin olumlu yénde yapilandirilabilmesine olanak verebilir (Gor, Yigit, Komdiircii ve Senkal
Ertiirk, 2017). Yapilan ¢alismalar 6grenilmis giicliilitk diizeyi yiiksek olan ¢ocuklarin daha olumlu
otomatik diisiinceler tasima egilimde oldugunu gostermektedir (Giiloglu ve Aydin, 2007). Ergen
Ozellikleri goz Oniinde bulunduruldugunda otomatik diisiincelerin ergenlere ait karar
mekanizmalarini, tercih ve tutumlarim etkiliyor olmasi olasidir. ODO puanlar diisiik bireylerin daha

yliksek diizeyde bilingli farkindaliga sahip oldugu belirtilmistir (Frewen ve digerleri., 2007).

Hazir (2019), Ogrencilerin egitim gordiikleri okul tiirti degiskenine gore otomatik
diisiincelerinin karsilagtirmasim1 yapmustir. Calismada saglik meslek yiiksekokulu Ogrencilerinin
olumsuz otomatik diisiince puan ortalamalarinin, hemsirelik ve tip fakiiltesi 6grencilerine kiyasla
anlamli olgiide yiiksek oldugu belirlenmistir. Otomatik diisiincelerin cinsiyet degiskenine gore
incelendigi cesitli ¢calismalar da mevcuttur. Schniering ve Rapee’nin (2002), yaslar1 7 ile 16 arasinda
degisen kiz ve erkek ¢ocuklari ile uygulanan ¢alismalarinda, kiz ¢ocuklarinin sosyal tehdit ve kisisel
basarisizlik konularinda, erkeklerin ise kin ve diismanlik konularinda daha yiiksek olumsuz otomatik
diisiince puanlarma sahip olduklari belirtilmistir. Yu ve Fu'nun (2016), kiz ve erkek ogrencilerin
olumsuz otomatik diisiincelerinin farkhilastigini gosteren bir ¢alisma yayinlamistir. Lichtenstein ve
arkadaslar1 (2019), calismalarinda otomatik diisiincelerin ergenlerde cinsiyet faktoriine gore

farklilastigin fakat yas faktoriine gore farklilasmadigini ifade etmislerdir.

Bu calisma ile otomatik diisiincelerin ortaokul 6grencilerinde ne derece etkili oldugunun
belirlenmesi dahasi otomatik diisiincelerin cinsiyete ve devam edilen okul tiiriine gore nasil
degistiginin ortaya konulmasi amaglanmaktadir. Bu ¢alismanin 6grencilere, velilere ve dgretmenlere
yol gosterici olacag: diistintilmektedir. Otomatik diistincelerin duygu durumunu ve onun yansimast
olan insan davranislarini ne derece etkiledigi diistiniildiigiinde ortaokul 6grencilerinin sahip oldugu
olumsuz otomatik diisiincelerin belirlenmesinin daha islevsel bilissel semalarin olusturulabilmesinde

olumlu etkileri olacag: diisiiniilmektedir.
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1.1. Arastirmanin Amaci

Bu calisma ile otomatik diisiincelerin ortaokul 6grencilerinde ne derece etkili oldugunun
belirlenmesi dahasi otomatik diisiincelerin cinsiyete ve devam edilen okul tiiriine gore nasil

degistiginin ortaya konulmasi amaglanmaktadir.
1.2. Aragtirmanin Onemi

Otomatik diisiincelerin duygu durumunu ve onun yansimasi olan insan davranislarini ne
derece etkiledigi diistintildiigiinde ortaokul Ogrencilerinin sahip oldugu olumsuz otomatik
diisiincelerin belirlenmesinin daha islevsel bilissel semalarin olusturulabilmesinde olumlu etkileri
olacag1 diisiiniilmektedir. Yavuzer ve Karatas (2012) ergenlerin ofke ve fiziksel saldirganlik
puanlarinin olumsuz otomatik diisiincelerle pozitif iligkili oldugunu ifade etmislerdir. 7. simf
ogrencilerinin duygu durumundaki degismeler ve ergenlik siirecindeki bilissel gelisim
diisiiniildiigiinde olumsuz otomatik diisiincelerin bu sif diizeyinde belirlenmesinin daha islevsel

diisiincelerin gelisimine ve ilgili alan yazina katki saglayacag: diisiiniilmektedir.
1.3. Problem Ciimlesi

Aragtirmanin ana problemi “Ortaokul 6grencilerinin otomatik diislinceleri cinsiyet ve okul
tiiriine gore farklilasmakta midir?” olarak belirlenmistir. Bu problem dogrultusunda asagida belirtilen

alt problemlere yarnit aranmaya calisilacaktir.

1. Yedinci sinf 6grencilerinin otomatik diisiinceler 6lgegi ortalamalar: alt boyutlara gore ne

diizeydedir?

2. Yedinci smif 6grencilerinin otomatik diisiinceler lgegi ortalamalar: cinsiyet degiskenine

gore farklilasmakta midir?

3. Yedinci simnif 6grencilerinin otomatik diistinceler 6lgegi ortalamalar: okul tiirli degiskenine

gore farklilasmakta midir?
Yontem

Bu ¢alisma ortaokul 6grencilerinin otomatik diistincelerini baz1 degiskenlere goére inceleyen
“iliskisel tarama (korelasyonel) modelinde” hazirlanmis betimsel bir ¢alismadir. Iliskisel arastirmalar,
iki veya daha fazla degisken arasindaki iliskinin agiklanmasi ve diizeyinin belirlenmesi amaciyla
kullanilir (Ozmen ve Karamustafaoglu, 2019, s.164). Calisma Erciyes Universitesi Sosyal ve Beseri
Bilimler Etik Kurulunun izni ve ilkeleri dogrultusunda yapilmistir (28 Agustos 2020 tarihli, 132
numarali etik kurul izni). Verilerin toplanmas: amaciyla hazirlanan formlar 6grencilerin goniilliilitk

esasi ve veli onay1 alinarak sinif ortaminda toplanmustir.
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2.1. Orneklem

Bu arastirmanin evreni 2019-2020 egitim Ogretim yilinda Kayseri'nin Melikgazi il¢esinde
Ogrenime devam eden 7. Smif Ogrencileridir. Bu ¢alismanin Orneklemi Melikgazi ilgesinde
sosyoekonomik durum acgisindan benzer bir ortaokul ve bir imam hatip ortaokulunda 80'i kadin ve
86's1 erkek 6grenci olmak iizere toplam 166 6grenciden olusmaktadir. Bu ¢alismanin 6rneklem se¢imi
“uygun Ornekleme” yontemi ile yapilmistir. Bu Ornekleme yontemi arastirmacinin “kolay

ulasabilecegi bir 6rneklemden veri toplamas1” seklinde ifade edilmistir (Biiytikoztiirk vd., 2018, s.95.).
2.2. Veri Toplama Araglan

2.2.1. Otomatik Diisiinceler (")lgegi: Hollon ve Kendall (1980) tarafindan gelistirilen o6lgek 30
maddeden olusan 571i likert tipinde bir olgektir. Sahin ve Sahin (1992) tarafindan Tiirkge'ye
uyarlanmis olan olgege ait Cronbach Alfa giivenilirlik katsayis1 0.93 olarak hesaplanmistir. Likert tipi
sorular 1 (hi¢bir zaman) ve 5 (her zaman) arasinda puanlandirilmaktadir. Bu ¢alismada ise “Cronbach
alfa” gitivenirlik katsayis1 0.96 olarak hesaplanmistir. Bu 6lgekten alinabilecek en diisiik ve en yiiksek
puanlar 30 ile 150 arasinda degismektedir. Bu dlgekte yer alan alt boyutlar 2, 3, 7, 8, 17, 18, 21, 23, 24,
27. sorularda “Kisinin kendine yonelik negatif diisiinceleri”; 13, 14, 15, 19, 20, 22. sorularda “Saskinlik/
ka¢ma fantezileri”; 9, 26, 29. sorularda kisisel uyumsuzluk ve degisme istekleri; 1, 4, 10, 28. sorularda
“Yalmizlik/ izolasyon”; 6, 11, 12, 25. sorularda “Umitsizlik” olarak ifade edilmigtir (Sahin ve Sahin,
1992). Bu ¢alismada Olgekten elde edilen verilerin giivenirlik katsayisi ,96 olarak hesaplanmis ve bu
deger Olcekten elde edilen verilerin oldukga giivenilir oldugunu gostermistir. Ayrica oOlgegin
kullanim1 bir alan uzman ve okulda gorevli iki psikolojik danismanin goriisleri dogrultusunda uygun

bulunmustur.

2.2.2. Kisisel Bilgi Formu: Arastirmacilar tarafindan hazirlanan cinsiyet ve okul tiirii bilgilerini iceren

kisisel bilgi formu kullanilmaistir.
2.3. Verilerin Analizi

Bu calismanin verilerini analiz etmek igin SPSS 21 paket programi kullanilmistir. Verilerin
normal dagilip dagilmadigini belirlemek adina normallik testleri yapilmistir. Orneklem biiyiikliigii
50'nin iizerinde oldugu icin Kolmogorov-Smirnov testine bakilmistir (Biiyiikoztiirk, 2019, s.42). Tablo

1’de normallik testleri verilmistir.

Tablo 1. Normallik testi

Kolmogrov-Smirnov? Shapiro- Wilk
df p df P
Sum 166 ,000 166 ,000
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Bu veriler 1s181nda verilerin normal dagilmadig1 sonucuna varilmistir [p<0,05]. Bu nedenle
verilerin ¢oziimlenmesinde parametrik olmayan testlerden Mann-Whitney U Testinin kullanilmasina

karar verilmistir.

Etik Izinleri
Bu calismada, "Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayin Etigi Yonergesi'nde
belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan "Bilimsel Arastirma ve Yayin

Etigi Eylemleri" kapsaminda belirtilen eylemlerin hicbiri gerceklestirilmemistir.
Etik komitesi izin bilgisi:
Etik degerlendirmeyi yapan kurul ad1 = Erciyes Universitesi
Etik degerlendirme kararinin tarihi= 28.08.2020
Etik degerlendirme belgesi say1 numarasi= 132
Bulgular
1. Otomatik Diigiinceler Olgegi Alt Boyutlar ile Ilgili Bulgular

Bu c¢alismanin ilk alt problemi “Ortaokul 6grencilerinin otomatik diistinceler 6lgegi puanlar:
alt boyutlara gore ne diizeydedir?” olarak belirlenmistir. Bu amagla “kendine yonelik negatif
diisiinceler, saskinlik/kagma fantezileri, kisisel uyumsuzluk ve degisme, yalmizlik ve izolasyon,

umitsizlik” alt boyutlarinin ortalama puanlar: Tablo 2’de verilmistir.

Tablo 2. Otomatik Diisiinceler Olgegi Alt Boyutlart

N Min.Puan Mak. Puan Ortalama

Toplam 166 30,00 147,00 62,0542
Kisinin kendine yonelik negatif diisiinceleri 166 10,00 50,00 19,8675
Saskinlik ve kagma 166 6,00 30,00 12,2831
Kisisel uyumsuzluk ve degisme 166 3,00 15,00 6,9096
Yalnizlik ve izolasyon 166 4,00 20,00 8,9880
Umitsizlik 166 4,00 20,00 7,9217

Bu aragtirmada OD(’den alinan en diisiik toplam puan 30, en yiiksek toplam puan 147 olarak
belirlenmistir. T{iim verilere ait puan ortalamasi ise 62 olarak belirlenmistir. Bu testten alinabilecek en
diisiik olumsuz otomatik diisiince puan1 30 ve en yiiksek puan 150 olarak hesaplanmistir; puanlar
30’a yaklastikca olumsuz otomatik diisiincelerin azaldig1 ve 150'ye yaklastik¢a olumsuz otomatik

diisiincelerin arttig1 ifade edilmistir (Hollon ve Kendall, 1980).

Bu arastirmada, “Kisinin kendine yonelik negatif diisiinceleri” boyutunda alinan en diisiik
puan 10 ve en yiiksek puan ise 50’dir. “Saskinlik ve kagma” boyutunda alinan en diisiik puan 6 ve en

yliksek puan 30’dur. “Kisisel uyumsuzluk ve degisme” boyutunda alinan en diisiik puan 3 ve en
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yiiksek puan 15’tir. “Yalnizlik ve izolasyon” boyutlarinda alinan en diisiik puan 4 ve en diisiik puan

20’ dir. “Umitsizlik” alt boyutunda alinan en diisiik puan 4 ve alinan en ytiiksek puan 20’dir.
2. Otomatik Diisiinceler Olcegi ve Cinsiyet Degiskeni ile Tlgili Bulgular

Bu arastirmanin ikinci alt problemi “Ortaokul Ogrencilerinin sahip oldugu otomatik
diislinceler alt gruplarda cinsiyete gore farklilik gostermekte midir?” seklinde belirlenmistir. ODO’de
“Cinsiyet” degiskenine gore anlamh bir fark olusup olusmadiginin belirlenebilmesi i¢in parametrik
olmayan testlerden “Mann-Whitney U testi” uygulanmistir. Bu alt probleme iliskin veriler Tablo. 3’te

gosterilmistir.

Tablo 3. ODO puanlarimin cinsiyet degiskenine gore dagilimi

Cinsiyet N  Sira Ort. Sira Top. 8] P

Toplam kadmn 80 84,86 6788,50 3331,500 ,726
erkek 86 82,24 7072,50

Kisinin kendine yonelik negative kadin 80 85,36 6828,50 3291,500 ,631

distinceleri erkek 86 81,77 7032,50

Saskinlik ve kagma kadm 80 85,63 6850,00 3270,000 ,581
erkek 86 81,52 7011,00

Kisisel uyumsuzluk ve degisme kadin 80 86,76 6940,50 3179,500 ,397
erkek 86 80,47 6920,50

Yalnizlik ve izolasyon kadin 80 84,64 6771,50 3348,500 ,766
erkek 86 82,44 7089,50

Umitsizlik kadin 80 83,01 6641,00 3401,000 ,899
erkek 86 83,95 7220,00

a) “Ortaokul 6grencilerinin sahip oldugu otomatik diisiinceler cinsiyete gore toplam puan
bazinda farklilasmakta midir?” olarak ifade edilen alt probleme iliskin veriler degerlendirildiginde,
ODO'den alinan “toplam puan” ortalamalarinda cinsiyete gore anlamli bir farklilik bulunamamistir
[U:3331,500 ve p>0,05]. Sira ortalamalar1 kiz o6grencilerde 84,86 ve erkek ogrencilerde 82,24 olarak
tespit edilmistir. Kiz 6grencilerin otomatik diisiince puanlari erkek 6grencilerden fazla goriinse de bu

farklilik anlamli degildir.

b) “Ortaokul 6grencilerinin sahip oldugu otomatik diisiinceler cinsiyete gore kisinin kendine
yonelik negatif diisiinceleri alt boyutunda farklilasmakta midir?” olarak ifade edilen alt probleme
iligkin veriler degerlendirilmistir. Cinsiyet degiskenine gore bu alt boyutta sira ortalamalar1 bazinda
kiz 6grencilerin puan ortalamasinin (85,36), erkek ogrencilerden (81,77) yiiksek oldugu goriilmdiistiir.
Bu alt grubun puan ortalamasinin cinsiyet degiskenine gore anlamli bir fark olusturup
olusturmadigini belirlemek amaciyla “Mann-Whitney U Testi” sonuglarina bakilmistir ve anlamli bir
farklilik olmadig1 goriilmiistiir [U:3291,500 ve p >0,05]. Kiz 6grencilerin bu alta grupta da daha yiiksek

otomatik diislince puanlari kaydettigi belirlense de bu farklilik anlamli degildir.
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c) “Ortaokul 6grencilerinin sahip oldugu otomatik diisiinceler cinsiyete gore saskinlik ve
kag¢ma fantezileri alt boyutunda farklilasmakta midir?” olarak ifade edilen alt probleme iligkin veriler
degerlendirilmistir. Cinsiyet degiskenine gore bu alt boyutta kiz Ogrencilerin sira ortalamasimnin
(85,63), erkek Ogrencilerden (81,52) yiiksek oldugu goriilmiistiir. Bu alt grubun puan ortalamasinin
cinsiyet degiskenine gore anlamli bir fark olusturup olusturmadigini belirlemek amaciyla “Mann-
Whitney U Testi” sonuglarina bakilmistir ve anlamli bir farklilik olmadig goriilmiistiir [U:3270,000 ve
p>0,05].

d) “Ortaokul Ogrencilerinin sahip oldugu otomatik diisiinceler cinsiyete gore kisisel
uyumsuzluk ve degisme alt boyutunda farklilasmakta midir?” olarak ifade edilen alt probleme iliskin
veriler degerlendirilmistir. Cinsiyet degiskenine goére bu alt boyutta kiz 6grencilerin sira ortalamasinin
(86,76), erkek ogrencilerden (80,47) yiiksek oldugu goriilmiistiir. Bu alt grubun puan ortalamasinin
cinsiyet degiskenine gore anlamli bir fark olusturup olusturmadigini belirlemek amaciyla “Mann-
Whitney U Testi” sonuglarina bakilmistir ve anlamli bir farklilik olmadig goriilmiistiir [U:3179,500 ve
p>0,05]. Buna ragmen kiz 6grencilerin ortalama puan bazinda erkek 6grencilerden en ¢ok ayristig: alt
grup budur. Yani kiz 6grencilerin “kisisel uyumsuzluk ve degisme” alt grubunda olumsuz otomatik

diisiinceleri erkek 6grencileri gore daha ytiksektir.

e) “Ortaokul 6grencilerinin sahip oldugu otomatik diistinceler cinsiyete gore yalmzlik ve
izolasyon alt boyutunda farklilasmakta midir?” olarak ifade edilen alt probleme iligskin veriler
degerlendirilmistir. Cinsiyet degiskenine gore bu alt boyutta kiz 6grencilerin sira ortalamasmin
(84,64), erkek ogrencilerden (82,44) yiiksek oldugu goriilmiistiir. Bu alt grubun puan ortalamasinin
cinsiyet degiskenine gore anlamli bir fark olusturup olusturmadigini belirlemek amaciyla “Mann-
Whitney U Testi” sonuglarina bakilmistir ve anlaml bir farklilik olmadigr goriilmiistiir [3348,500 ve
p>0,05].

f) “Ortaokul 6grencilerinin sahip oldugu otomatik diisiinceler cinsiyete gore timitsizlik” alt
boyutunda farklilasmakta midir?” olarak ifade edilen alt problem degerlendirilmistir. Cinsiyet
degiskenine gore bu alt boyutta kiz 6grencilerin sira ortalamasinin (83,01), erkek 6grencilerden (83,95)
diisiik oldugu goriilmiistiir. Bu alt grubun puan ortalamasinin cinsiyet degiskenine gore anlamh bir
fark olusturup olusturmadigin belirlemek amaciyla “Mann-Whitney U Testi” sonuglarina bakilmistir
ve anlamli bir farklihk olmadigi goriilmistiir [3401,000 ve p>0,05]. Bu alt probleme ait veriler
incelendiginde kiz 6grenciler icin en diisiik, erkek 6grenciler igin en yiiksek sira ortalamasinin tespit

edildigi boyutun “{imitsizlik” boyutu oldugu belirlenmistir.
3. Otomatik Diisiinceler Olcegi ve Okul Tiirii Degiskeni ile Ilgili Bulgular

Bu arastirmanin tiiglincii alt problemi “Ortaokul 6grencilerinin sahip oldugu otomatik
diisiinceler 6lgegi puan ortalamas: devam ettikleri okul tiiriine gore anlamli bir farklilik olusturmakta

mudir?” seklinde belirlenmistir. ODO’de “Okul tiirii” degiskenine gore anlamli bir fark olusup
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olusmadiginin belirlenebilmesi i¢in parametrik olmayan testlerden “Mann-Whitney U Testi”

uygulanmuistir. Bu alt probleme iligkin veriler Tablo 4’te verilmistir.

Tablo 4. ODO alt boyutlarina ait puanlarn okul tiiriine gore dagilimi

Okul tiri N Sira Ort. Sira Top. U p

Toplam O 112 77,50 8680,00 2352,000 ,021
[HO 54 95,94 5181,00

Kisinin kendine yonelik negatif O 112 77,06 8630,50 2302,500 ,013

diistinceleri iHO 54 96,86 5230,50

Sagkinlik ve kagma @) 112 79,39 8891,50 2563,500 ,111
[HO 54 92,03 4969,50

Kisisel uyumsuzluk ve degisme O 112 80,56 9023,00 2695,000 ,253
[HO 54 89,59 4838,00

Yalrzlik ve izolasyon O 112 77,65 8696,50 2368,500 ,023
[HO 54 95,64 5164,50

Umitsizlik @) 112 78,04 8740,50 2412,500 ,033
[HO 54 94,82 5120,50

O: Ortaokul [HO: Tmam Hatip Ortaokulu

a) “Ortaokul 6grencilerinin sahip oldugu otomatik diistinceler 6lgegi puanlarmin ortalamasi
devam ettikleri okul tiiriine gore, toplam puan ortalamalar: bazinda farklilasmakta midir?” Bu alt
probleme iliskin veriler degerlendirildiginde ODO’den alman “toplam puan” ortalamalarinin okul
tiiriine gore anlamli derecede farkli oldugu goriilmiistiir [U:2352,000 ve p<0,05]. ODO'ne ait sira

ortalamalar1 THO da 95,94 ve ortaokulda 77,50 olarak tespit edilmistir.

b) “Ortaokul 6grencilerinin sahip oldugu otomatik diisiinceler 6l¢egi puanlarinin ortalamasi
devam ettikleri okul tiiriine gore kisinin kendine yonelik negatif diisiinceleri alt boyutunda
farklilasmakta midir?” olarak ifade edilen alt probleme iliskin veriler degerlendirildiginde puan
ortalamalarmin okul tiiriine gore anlamli derecede farkli oldugu goriilmiistiir [U:2302,500 ve p<0,05].
Bu alt boyutta THO 6grencilerinin ODO puanlarimin sira ortalamasimin (96,06), ortaokul 6grencilerine

(77,06) kiyasla daha yiiksek oldugu belirlenmistir.

c) “Ortaokul ogrencilerinin sahip oldugu otomatik diisiinceler dlgegi puanlarinin ortalamasi
devam ettikleri okul tiiriine gore, saskinlik ve kagma fantezileri alt boyutunda farklilasmakta midir?”
olarak ifade edilen alt probleme iliskin veriler degerlendirildiginde puan ortalamalarinda okul tiiriine
gore anlamli bir farklilik tespit edilmemistir [U:2563,500 ve p>0,05]. Bununla beraber bu alt boyutta
IHO Ogrencilerinin oDO puanlarinin sira ortalamasinin (92,03), ortaokul 6grencilerine (79,39) kiyasla

daha yiiksek oldugu belirlenmistir.

d) “Ortaokul 6grencilerinin sahip oldugu otomatik diisiinceler 6l¢egi puanlarinin ortalamasi
devam ettikleri okul tiirline gore, kisisel uyumsuzluk ve degisme alt boyutunda farklilagmakta
midir?” olarak ifade edilen alt probleme iligkin veriler degerlendirildiginde puan ortalamalarinda

okul tiiriine gore anlamli bir farklilik tespit edilmemistir [U:2695,000 ve p>0,05]. Bununla beraber bu
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alt boyutta THO 6grencilerinin ODO puanlarinin sira ortalamasin (89,59), ortaokul 6grencilerine

(80,56) kiyasla daha yiiksek oldugu belirlenmistir.

e) “Ortaokul 6grencilerinin sahip oldugu otomatik diistinceler 6lgegi puanlarinin ortalamasi
devam ettikleri okul tiiriine gore, yalmzlik ve izolasyon alt boyutunda farklilasmakta midir?” olarak
ifade edilen alt probleme iliskin veriler degerlendirildiginde puan ortalamalarinin okul tiiriine gore
anlamli derecede farkli oldugu goriilmiistiir. [U:2368,500 ve p<0,05]. Bununla beraber bu alt boyutta
[HO &grencilerinin ODO puanlarimin sira ortalamasinin (95,64), ortaokul dgrencilerine (77,65) kiyasla

daha yiiksek oldugu belirlenmistir.

f) “Ortaokul 6grencilerinin sahip oldugu otomatik diisiinceler 6lgegi puanlarinin ortalamasi
devam ettikleri okul tiiriine gore, imitsizlik alt boyutunda farklilasmakta midir?” olarak ifade edilen
alt probleme iliskin veriler degerlendirildiginde puan ortalamalarinin okul tiiriine gore anlamh
derecede farkli oldugu goriilmiistiir [U:2412,500 ve p<0,05]. Bununla beraber bu alt boyutta IHO
dgrencilerinin ODO puanlarmin sira ortalamasimin (94,82), ortaokul 6grencilerine (78,04) kiyasla daha

yliksek oldugu belirlenmistir.
Sonuc ve Tartisma

Bu calismada 2019-2020 egitim 6gretim yilinda Kayseri ilinin bir ortaokul ve bir imam hatip
ortaokulunda 6grenim goérmekte olan 7. smif 6grencilerinin olumsuz otomatik diisiinceleri “kendine
yonelik negatif diisiinceler, saskinlik/kagma fantezileri, kisisel uyumsuzluk ve degisme, yalnizlik-
izolasyon, iimitsizlik” olmak tizere bes alt gruba ayrilmus, cinsiyet ve okul tiirii degiskenine bagl
olarak incelenmistir. Calismanin 2019-2020 egitim Ogretim yili Mart ayma denk gelmesi ve bu
donemde okullarin yeni coronaviriis pandemisi nedeniyle kapatilmis olmasi bazi siurliliklar
meydana getirmistir. Bunlardan ilki érneklem sayisinin istenilen diizeye ulasmamasi bir digeri de

calismanin sinirh sayida degisken agisindan incelenebilmesi olmustur.

Bu arastirmada otomatik diisiinceler 6lgeginin 30 maddesinden alinan en diisiik puan 30, en
yiiksek puan 147 olarak kaydedilmistir. Otomatik diisiinceler dlgeginin tiim maddelerinden alinan
toplam puanlarin ortalamasi ise 62,05 olarak kaydedilmistir. Yildiz’m (2017), ergenlerin olumsuz
otomatik diisiincelerini bazi degiskenler agisindan inceledigi ¢alismasinda, 9.siniflarin oDO puan
ortalamalar1 69,48; 10.siniflarin ODO puan ortalamalar: 70,30 olarak belirlenmistir. Lichtenstein ve
arkadaslar1 (2019), Danimarkali ergenlerin oDO puan ortalamalarini 66 olarak belirlemis ve bunun
yiiksek bir ortalama oldugu belirtilmistir. Bu sonug galismamizin 6rnekleminden elde edilen ODO
ortalamasinin {izerindedir. Bu baglamda iki ¢alismanin sonuglarinin birbirine yakin oldugu
sOylenebilir. Choon ve arkadaslarinin (2015) calismasi ergenlerin depresyon ve intihar egilimlerinin
otomatik diisiinceleri ile iliskisini arastirmis ve ODO puanlarmin ortalamasimi 67,45 olarak tespit

etmistir.
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Cinsiyet degiskenine gore yapilan analizlerde hicbir alt grupta ya da toplam puanlarin
ortalamasinda bu degisken agisindan anlamli bir farklilik kaydedilmemistir. Bununla beraber elde
edilen bulgular Tiimkaya, (2011); Simsek ve Serin (2017); Yildiz'in (2017); Sozlii ve Serin’in (2019)
ergenlerde olumsuz otomatik diistincelerin cinsiyet faktoriine bagli olarak anlamli bir fark
olusturmadigini ifade eden galismalari ile benzerlik gostermistir. Giiloglu ve Aydin’in (2007) ¢alismasi
Ogrenilmis giicliilitk ve otomatik diisiince iliskisinin cinsiyet faktoriine bagh olmadigini ifade
etmektedir. Calisma bu yoniiyle Bozkurt'un (1998), kiz 6grencilerin erkeklere kiyasla daha yiiksek
ODO puan ortalamasina sahip oldugunu ifade eden ve Tanrikulu'nun (2002), ailesinin yaninda kalan
ergenlerin oDO puanlarmin cinsiyet degiskenine gore incelendigi c¢alismas:t ile farklihik
gostermektedir. S6z konusu calismada kiz ve erkek dgrencilerin ODO puan ortalamalarinda anlaml
bir farklilik kaydedilmistir. Okumusoglu'nun (2017) calismasi “kisinin kendine yonelik negatif
diisiinceleri, saskinlik ve kagma fantezileri, kisisel uyumsuzluk ve degisme” alt boyutlarinda cinsiyet
faktoriine gore anlaml bir farklilik kaydetmezken, “yalnizlik ve izolasyon” boyutunda erkeklerin
daha yiiksek otomatik diisiince puanlarma sahip oldugunu ifade etmistir. Kisisel uyumsuzluk ve
degisim alt boyutunda elde edilen sonuglar, Sari'nin (2008), kisisel uyum bazinda erkek ogrencilerin
kiz &grencilere kiyasla daha yiiksek uyum puanlarmi yakaladigr fakat bu farkliligin anlamh
olmadigini ifade eden calismasi ile benzerdir. Akbag ve Imamoglu'nun (2010) calismalari cinsiyet
degiskenin yalnizlik boyutunda anlamli bir farklilik olusturmadigimni kaydetmistir. Yalmzlik ve
cinsiyet {izerine yapilan bir meta-analiz calismas1 ergenlikte erkeklerin kizlara oranla kendilerini daha

yalniz hissettikleri fakat bu farkliligin anlaml olmadigin ifade etmistir (Maes ve digerleri., 2019).

Calismanin alt boyutlarindan biri olan {imitsizlik, ergenlerde diisiik benlik saygisi, depresif ve
bagimli kisilik bulgularina zemin hazirlamaktadir (Hankin, Abramson ve Siler, 2001). Rodriguez-
Naranjo ve Cano’nun (2015), ergenler {izerinde gergeklestirdikleri arastirma giinliik stres nedeniyle
erkeklerin kizlara oranla daha yiiksek {imitsizlik yasadigini ortaya koymustur. Bu bulgu erkek
ogrencilerde kiz Ogrencilere oranla daha yiiksek tmitsizlik puani kaydettigimiz ¢alismamizla
paraleldir. Bu alt problemde erkek &grencilerin kiz 6grencilere oranla daha yiiksek sira ortalamasi

kaydettigi tek alt boyut olmasiyla beraber bu farklilik anlamli degildir.

Okul tiirii degiskenine gore yapilan analizlerde otomatik diisiincelerin farkl: alt gruplarinda
farkli sonuglar elde edilmistir. Ortaokul ve imam hatip ortaokullarinin oDO toplam puan ortalamalar:

ou

arasinda anlamli bir farklilik kaydedilmistir. “Kisinin kendine yonelik negatif diistinceleri”, “yalnizlik
ve izolasyon”, “limitsizlik” alt boyutlarinda okul tiirii degiskenine gore anlamh 6lciide farklilik tespit
edilmis ve her alt boyutta imam hatip ortaokulu 6grencilerinin ODO puanlar yiiksek gikmustir.
“Saskinlik ve ka¢ma fantezileri” ile “kisisel uyumsuzluk ve degisme” alt boyutlarinda anlamli bir
farklihik tespit edilememistir. Bununla beraber bu alt boyutlarda da imam hatip ortaokulu

dgrencilerinin ODO puan ortalamalar1 daha yiiksek tespit edilmistir. Bu alt probleme iliskin

literatiirde az sayida benzer bulgu tespit edilmistir. Karadas, Duran ve Kaynak (2017) tarafindan
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hazirlanan ve hemsirelik &grencilerinin mezun olduklari okul tiiriine gore ODO puanlarmin
karsilastirildig1 calismada, okul tiiriiniin oDO puanlar1 bazinda anlamh bir fark olusturmadig:

kaydedilmistir.

Bu ¢alismada elde edilen bulgular ise Sézlii ve Serin’in (2019), ODO puanlarmin okul tiirii
degiskenine gore anlamli olgiide farklilastigini ifade eden g¢alismalar: ile benzerdir. Yine Hazir'in
(2019) da yaptig1 calisma, oDO puanlarinin okul tiiriine gore farklilastigini ifade etmektedir. Tsumura
ve arkadaglarinin (2016) ¢calismalari aktivite ve etkinliklerin otomatik diisiincelere olumlu bir etkisinin
oldugunu ortaya koymaktadir. Bu baglamda okul ortamimin cgesitli etkinlik ve aktivitelerle
zenginlestirilmesinin otomatik diisiince puanlarini diisiirmesi beklenebilir. Talim Terbiye Kurulu
verilerine gore IHO'larin sanat ve spor etkinliklerine ayrilan ders saatlerinin ortaokullara kiyasla daha
az oldugu goriilmektedir (MEB, 2018). Bu durum IHO &grencilerinin ODO puan ortalamalarinin
ortaokul ogrencilerinden yiiksek ¢ikmasmin nedenlerinden biri olabilir. Sanat ve spor etkinlikleri
Ogrencilerin sosyal yetkinlik kazanabilmeleri i¢in gereklidir. Cesitli ¢alismalar olumsuz otomatik
diisiincelerle ile sosyal yetkinlik becerileri arasinda negatif anlaml bir iliski oldugunu (Karahan vd.,
2012; Yildiz, 2017), aktivite sayisinin arttirilmasinin ve yeni aktivitelere katilimin, {imitsizlik ve

olumsuz benlik algisi tizerinde pozitif etkilerinin saptandigini kaydetmistir (Mausbach vd., 2008).

Sonug olarak, bu ¢alismada yedinci sinif 6grencilerinin otomatik diistinceleri alt gruplara gore
incelenmis, cinsiyet ve okul tiirii degiskenine gore olusan farkliliklar ortaya konulmaya ¢alisilmistir.
ODO puan ortalamalari cinsiyet faktoriine gore anlamli bir farklilik olusturmamistir. Buna ragmen
calismanin yiiriitiildiigii drneklemde ODO puan ortalamalari ortaokul ve THO'lar arasinda anlaml

Olclide farklilasmustur.
Oneriler

Ortaokul 6grencilerinin sahip olduklar1 otomatik diisiincelerinin belirlenmesi egitim hayatlar1
ve gelecek yasantilar1 i¢in daha islevsel ve dogru kararlar almalarina, dogru segimler yapabilmelerine
olanak verecektir. Literatiir incelendiginde otomatik diisiinceleri ¢esitli degiskenler baglaminda
inceleyen calismalara ulasilmistir. Fakat sosyal aktivitelerin otomatik diisiinceler iizerindeki etkisini
ortaya koyan ¢ok az sayida caligmaya rastlanmistir. THO &grencilerinin ODO puanlarmin diisiiriilmesi
amaciyla sanat ve spor etkinliklerine ayrilan ders saatlerinin arttirilmasi onerilmektedir. Arastirma
orneklemi genisletilerek calisma farkli ortaokullar1 kapsayabilir. Gelecekte yapilan ¢alismalar sanat ve
spor etkinliklerinin olumsuz otomatik diisiince puanlarma etkisini ortaya koyabilir. Ortaokul
Ogrencilerinin olumsuz otomatik diisiincelerini alt gruplara gore ortaya koyan, cinsiyet ve okul tiirii
degiskenine gore meydana gelen farkliliklar1 irdeleyen bu calismanin ergenlerde daha islevsel
diisiinme semalar1 olusumuna yardimci olmak adina psikolojik danismanlara ve 6gretmenlere katki

saglayacag1 diisiiniilmektedir.
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Introduction

Automatic thoughts are involuntary beliefs that divert someone on how to act in a particular
situation without realising (Beck and Hindman, 2017). Studies indicate that the formation of
individual perceptions about the world begins in the womb (Moon, Lagercrantz, Kuhl, 2012). What
shapes movements and makes emotions meaningful, are that “perceptions” which formed as a result
of life. “Cognitive Behavioural Therapy” defines perceptions that make a situation easy or difficult
and have been created without realising. These perceptions arise suddenly and spontaneously before
evaluating a situation then influence behaviour and emotions involuntarily or automatically
(Winterowd, Beck and Gruener, 2003, pp.31). The stimuli, experiences and biased perceptions are
stored in the cognitive structure as schemas in the development process (Beck ve Haigh 2014) and
automatically inducement the decision-making processes. Beck (1995) states the fact that automatic

thoughts which make sense in individuals are formed as a short verbal message or a visual image.

It is submitted that automatic thoughts which begin to take shape from the childhood. They
are kinds of effective and formed mental schemas that would become active before acting in a
situation (Ozakkas, 2018). More specifically these mental schemas are created as a result of
experiences that constitute our judgments about which factors to react, how to interpret, and to what
extent to consider, without our awareness (Gokc¢akan and Gokgakan, 2005). Beck enounced the core of
cognitive theory with these schemas which could negatively or positively affect individuals. In this
context, it is important to identify and determine factors affecting the formation of automatic thoughts
at an early age. Negative automatic thoughts can have negative consequences such as social anxiety,
depression, personality disorders, eating disorders and even suicidal tendencies (Calvete, Orue and

Hankin, 2012; Flet et al., 2011; Lichtenstein, Dervisevic, Eg, Wilson and Wesselhoeft, 2019).

Experiences establishing automatic thoughts became the subject of various studies. In a study
it was argued that perceived mother acceptance rejection in childhood, may give rise to negative
automatic thoughts and this may cause social anxiety to some individuals in the future (Tezcan, Erden

and Yigit, 2017). Emotional and psychological competencies developed in child, is proportional to the
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safe environment provided by family and the quality of relationships (Rohner, 2016). It is found that
when negative automatic thoughts are effective, individuals may be depressive and hopeless (Hollon
and Kendal, 1980), therefore it is important to know how automatic thoughts affect adolescents
(Yildiz, 2017). Considering the characteristics of adolescents, it is possible that automatic thoughts
may affect their decision mechanisms, preferences and attitudes. Anxious processes such as public
speaking which causes negative automatic thoughts (Visla, Cristea, Tatar and David, 2013) and
depression has the stronger effect in automatic thoughts when it compared to all other underlying
factors (Flouri and Panourgia, 2014). Therefore, negative automatic thoughts should be replaced by

positive functional or alternative thoughts, in mental schemes.

Automatic thoughts increase the level of physical aggression and anger (Yavuzer and Karatas,
2012). Muris and others (2008) showed that, negative automatic thoughts decreased whereas anxiety
control significantly increased, by the effects of CBT treatment. Considering the changes in the
emotional state of adolescents, "How they are affected by automatic thoughts?" is one of the questions
present research will continue to seek answers for. Schemes created in early childhood may not be
meaningful in adulthood. Unlike, it may still persist in adulthood. Therefore, understanding of
schemas how they are created in mind and as to how individuals are guided with them, can be
enabled these schemas to be positively structured (Gor, Yigit, Kémiircii and Ertiirk, 2017). The studies
show that children with high level of learned resourcefulness have more positive automatic thoughts
(Giloglu and Aydin, 2007), moreover individuals with low ATQ scores have a higher level of

mindfulness (Frewen et al., 2007).

A recent study determined that mean scores of negative automatic thoughts of Vocational
School of Health were significantly higher than the students of Nursing and Medical Faculty (Hazir,
2019). There are various studies within automatic thoughts, are examined by gender variable.
Schniering and Rapee's (2002) study was formed with girls and boys between the ages of 7 and 16,
stated that girls had higher negative automatic thought score on social threats and personal failure
issues but also boys had higher negative automatic thought score on grudge and hostility issues. Yu
and Fu (2016) published a study showing that the negative automatic thoughts differed for girls and
boys. Lichtenstein et al. (2019), found significant differences among Danish adolescent between

genders but no differences between age groups.
1.1. Purpose of the Study

As mentioned above it is thought that automatic thoughts contribute to negative mood states
in several cases. This study aimed to determine to what extent automatic thoughts are effective on
middle school students. Moreover, the current study assessed, to reveal how automatic thoughts
change according to gender and type of attended school. In addition, it is thought that the study will

guide students, parents and teachers in different forms.
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1.2. Importance of the Study

Considering the extent to which automatic thoughts affect emotional state and its reflections
of human behavior, it is thought that determining negative automatic thoughts of secondary school
students will have positive effects in creating more functional cognitive schemes. Yavuzer and Karatas
(2012) stated that adolescents' anger and physical aggression scores were positively related to negative
automatic thoughts. The research was to determine the effect of gender and the type of school on

seventh grade students' automatic thoughts.
1.3. Problem of the Study

"Do secondary school students' automatic thoughts differ by gender and type of school

variables?" in line with this problem, answers to the following research questions will be sought.
1. What are the levels of ATQ scores of 7th grade students according to sub-dimensions?
2. Is there a significant difference between the gender and sub-dimensions of ATQ?

3. Is there a significant difference between the school type and sub-dimensions of ATQ?

Methods

This is a descriptive study prepared in “relational screening model” (correlational model) that
examines the automatic thoughts of secondary school students according to some variables. Relational
research is used to explain the relationship between two or more variables and to determine its level
(Ozmen and Karamustafaoglu, 2019, pp.164). All procedures performed in study involving human
participants were in accordance with the ethical standards of the Erciyes University Social Sciences
and Humanity Ethics Committee. Informations about the permission are: Board name is Erciyes
University Social Sciences and Humanity Ethics Committee, date of permission is on August 28, 2020

and number of permission is 132.
2.1. Participants

The population of the present research consists 7th grade students in the central districts of
Kayseri province, in the 2019-2020 academic year. The sample of the study consist 166 students (80
girls and 86 boys) in similar socioeconomic status, attending a secondary school and an imam hatip
secondary school. The sample of this study was selected through convenience sampling method
which described as “collecting data from a sample that the researcher can easily reach” (Biiyiikoztiirk

et al., 2018, pp.95).
2.2. Instruments

2.2.1. Automatic Thoughts Questionnaire: ATQ scale is a likert scale consisting of 30 items developed

by Hollon and Kendall (1980). Likert scale items ranging from 1(not at all) to 5 (all the time). The ATQ
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scale translated into Turkish by Sahin and Sahin (1992), cronbach alpha coefficient of reliability was
calculated as 0.93. At present study, the Cronbach alpha reliability coefficient was calculated as 0.96.
The lowest and highest scores range between 30 and 150. The questionnaire taps 4 aspects of
automatic thoughts ,"negative self-concept" questions are 2, 3, 7, 8, 17, 18, 21, 23, 24, 27; "confusion
and escape fantasies" questions are 13, 14, 15, 19, 20, 22; "personal maladjustment and desire for
change" questions are 9, 26, 29; "loneliness / isolation" questions are 1, 4, 10, 28; "giving
up/helplessness” questions are 6, 11, 12, 25 (Sahin and $Sahin, 1992). In this study cronbach alpha
coefficient of reliability was calculated as 0.96 and the data obtained from the analysis are highly
reliable. In addition, the use of the scale was found to be appropriate in line with the opinions of a

domain expert and two psychological counselors.

2.2.2. Personal information form: The personal information form was developed by the researchers

containing gender and school type information.
2.3. Data Analysis

The SPSS 21 package program was used to analyze the data. The assumption of normality test
was examined. The study sample is over 50, therefore Kolmogorov- Smirnov Test conducted

(Buytiikoztiirk, 2019, s.42). Data is shown in Table 1.

Table 1. Test of normality

Kolmogrov-Smirnov? Shapiro- Wilk
df p df p
Sum 166 ,000 166 ,000

It is concluded that data is not normally distributed because p-value is under .05 so
assumption of normality did not accept [p< 0, 05]. In data analysis, it was decided to use the Mann-

Whitney U Test, which is a non-parametric test.
Ethical Permits of the Research

This study followed all the rules stated in the "Higher Education Institutions Scientific
Research and Publication Ethics Directive". None of the actions specified under the second section of

the directive, "Scientific Research and Publication Ethics Actions" has been carried out.
Ethics committee permit information: Ethical evaluation committee name = Erciyes University
Date of ethical assessment decision = 28.08.2020

Ethics assessment document number = 132
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Results
2. Findings About Automatic Thought Questionnaire and Sub-Dimensions

The first sub-problem of this study is determined as "What are the levels of automatic
thoughts scale score of 7th grade students according to subgroups? For this purpose, the average
scores of the sub-dimensions "negative self-concept”, "confusion and escape fantasies", "personal

maladjustment and desire for change", "loneliness / isolation", "giving up/helplessness" are given in

Table 2.

Table 2. ATQ sub-dimensions

N Min.Rank Max.Rank Mean Rank

Sum 166 30,00 147,00 62,0542
negative self-concept 166 10,00 50,00 19,8675
confusion and escape fantasies 166 6,00 30,00 12,2831
personal maladjustment and desire for change 166 3,00 15,00 6,9096
loneliness / isolation 166 4,00 20,00 8,9880
giving up/helplessness 166 4,00 20,00 7,9217

The lowest total score received was determined 30 and highest total score was determined
147. The average score of all data was determined as 62. The lowest negative automatic thought score
(30) that can be obtained from this test has been determined, but the highest score (150) has not been
determined. The negative automatic thoughts decrease as they approach 30 and increase as they

approach 150 (Hollon ve Kendall, 1980).

The lowest score in the sub dimension of negative self-concept is 10 and the highest score is
50. The lowest score in the sub dimension of confusion and escape fantasies is 6 and highest score is
30, in the sub dimension of personal maladjustment and desire for change, lowest score is 3 and the
highest score is 15, in the sub groups of "loneliness / isolation" and “giving up/helplessness” both have

the same lowest and highest scores, are 4 and 20.
4. Findings about the Gender and Automatic Thought Questionnaire

The second problem of this research is “Is there a significant difference between gender and
sub-dimensions of ATQ score?" Mann-Whitney U Test", which is one of the non-parametric tests, was
applied to determine whether there was a significant difference according to the "gender" variable.

Statistics for the data is shown in the Table 3.
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Table 3. ATQ scores according to gender

Gender N  MeanRank Sum of Rank U p

Sum female 80 84,86 6788,50 3331,500 ,726
male 86 82,24 7072,50

Negative self-concept. female 80 85,36 6828,50 3291,500 ,631
male 86 81,77 7032,50

Confusion and escape fantasies female 80 85,63 6850,00 3270,000  ,581
male 86 81,52 7011,00

Personal maladjustment and female 80 86,76 6940,50 3179,500  ,397

desire

for change male 86 80,47 6920,50

Loneliness / isolation female 80 84,64 6771,50 3348,500 ,766
male 86 82,44 7089,50

Giving up/helplessness female 80 83,01 6641,00 3401,000  ,899
male 86 83,95 7220,00

a) “Is there a significant difference between the gender and total ATQ scores means?” In
order to verify if there are any differences between students’ gender toward total ATQ scores of mean,
Mann- Whitney U Test applied. According to scores received from the ATQ, was found no significant
difference between gender and total ATQ scores [U: 3331.500 and p> 0.05]. The total ATQ scores mean
ranks were determined as 84.86 in female and 82.24 in male students. No gender differences were

found, with ATQ scores means between females and males in this group.

b) “Is there a significant difference between the gender and negative self-concept?” In order to
verify if there are any differences between students’ gender toward negative self-concept, Mann-
Whitney U Test applied. According to scores received from the ATQ, was found no significant
difference between gender and negative self-concept [U: 3291.500 and p > 0.05]. The mean ranks were
determined as 85.36 in female and 81.77 in male students. Although girls mean of ATQ scores higher

than male students, this difference is not significant.

c) “Is there a significant difference between the gender and confusion and escape fantasies?”
In order to verify if there are any differences between students’ gender toward confusion and escape
fantasies, Mann- Whitney U Test applied. According to scores received from the ATQ, was found no
significant difference between gender and confusion and escape fantasies [U: 3270,000 and p> 0, 05].
The mean ranks were determined as 85, 63 in female and 81, 52 in male students. Although girls mean

of ATQ scores higher than male students, this difference is not significant.

d) “Is there a significant difference between the gender and personal maladjustment and
desire for change?” In order to verify if there are any differences between students’ gender toward
personal maladjustment and desire for change, we have applied Mann- Whitney U Test. According to
scores received from the ATQ, was found no significant difference between gender and personal

maladjustment and desire for change [U: 3179, 500 and p> 0, 05].The mean ranks were determined as
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87, 76 in female and 80, 47 in male students. Although girls mean of ATQ scores higher than male

students, this difference is not significant.

e) “Is there a significant difference between the gender and loneliness/isolation?” In order to
verify if there are any differences between students’ gender toward loneliness/isolation, we have
applied Mann- Whitney U Test. According to scores received from the ATQ, was found no significant
difference between gender and loneliness/isolation [3348, 500 and p> 0, 05].The mean ranks were
determined as 84, 64 in female and 82, 44 in male students. Although girls mean of ATQ scores higher

than male students, this difference is not significant.

f) “Is there a significant difference between the gender and giving up/helplessness?” In order
to verify if there are any differences between students’ gender toward giving up/helplessness, we
have applied Mann- Whitney U Test. According to scores received from the ATQ, was found no
significant difference between gender and giving up/helplessness [3401, 000 and p>0, 05]. The mean
ranks were determined as 83, 01 in female and 83, 95 in male students. Although males mean of ATQ

scores higher than female students, this difference is not significant.
5. Findings About the Type of Schools and Automatic Thought Questionnaire

The third sub-problem of this research, “Is there a significant difference between the type of
schools and sub-dimension mean of ATQ scores?” In order to verify if there are any differences
between the types of school toward total ATQ scores, Mann- Whitney U Test applied. The data is

shown in the Table 4.

Table 4. ATQ scores according to type of school

Sub dimensions Type of school N Mean Rank  Sum of Rank U p

Sum SS 112 77,50 8680,00 2352,000 ,021
IHSS 54 95,94 5181,00

Negative self-concept SS 112 77,06 8630,50 2302,500 ,013
IHSS 54 96,86 5230,50

Confusion and escape SS 112 79,39 8891,50 2563,500 ,111

fantasies THSS 54 92,03 4969,50

Personal maladjustment  SS 112 80,56 9023,00 2695,000 ,253

and desire for change IHSS 54 89,59 4838,00

Loneliness / isolation SS 112 77,65 8696,50 2368,500 ,023
IHSS 54 95,64 5164,50

Giving up/helplessness SS 112 78,04 8740,50 2412,500 ,033
IHSS 54 94,82 5120,50

IHSS: Imam Hatip Secondary School SS: Secondary School

a) “Is there a significant difference between the types of schools toward total ATQ scores
means?” In order to verify if there are any differences between students’ attended type of school
toward total mean of ATQ scores, Mann- Whitney U Test applied. According to scores received from

the ATQ, significant difference was found [U: 2352, 000 and p<0, 05]. The total mean of ATQ scores
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ranks were determined as 95, 94 in IHSS and 77, 50 in SS. The mean of ATQ scores of IHSS higher than

SS and difference is significant.

b) “Is there a significant difference between the types of schools and negative self-concept?” In
order to verify if there are any differences between students” attended type of schools toward negative
self-concept, Mann- Whitney U Test applied. According to scores received from the ATQ, was found
significant difference between attended type of schools and negative self- concept [U: 2302, 500 and
p<0, 05]. The mean ranks were determined as 96, 06 in IHSS and 77, 06 in SS students. The mean of

ATQ scores of IHSS higher than SS and difference is significant.

c) “Is there a significant difference between the types of schools and confusion and escape
fantasies?” In order to verify if there are any differences between students” attended type of schools
toward confusion and escape fantasies, Mann- Whitney U Test applied. According to scores received
from the ATQ, was found no significant difference between attended type of schools and confusion
and escape fantasies [U: 2563,500 and p>0, 05]. The mean ranks were determined as 92.03 in IHSS and
79.39 in SS. Although IHSS mean of ATQ scores higher than SS, this difference is not significant.

d) “Is there a significant difference between the types of schools and personal maladjustment
and desire for change?” In order to verify if there are any differences between students” attended type
of schools toward personal maladjustment and desire for change, we have applied Mann- Whitney U
Test. According to scores received from the ATQ, was found no significant difference between
attended type of schools and personal maladjustment and desire for change [U: 2695, 000 and p>0, 05].
The mean ranks were determined as 89.59 in IHSS and 80.56 in SS. Although IHSS mean of ATQ

scores higher than SS, this difference is not significant.

e) “Is there a significant difference between the types of schools and loneliness / isolation?” In
order to verify if there are any differences between students’ attended type of schools toward
loneliness/isolation, we have applied Mann- Whitney U Test. According to scores received from the
ATQ, significant difference was found between attended type of schools and loneliness/isolation [U:
2368, 500 and p<0, 05]. The mean ranks were determined as 95.64 in IHSS and 77.65 in SS. The mean of

ATQ scores of IHSS higher than SS and difference is significant.

f) “Is there a significant difference between the types of schools and giving up/helplessness?”
In order to verify if there are any differences between students’ attended type of schools toward
giving up/helplessness, we have applied Mann- Whitney U Test. According to score received from
the ATQ, significant difference was found between attended type of schools and giving
up/helplessness [U: 2412, 500 and p<0, 05]. The mean ranks were determined as 94.82 in IHSS and
78.04 in SS students. The mean of ATQ scores of IHSS higher than SS and difference is significant.
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Discussion and Conclusions

non

In this study ATQ sub-dimensions which are "negative self-concept”, "confusion and escape
fantasies”, "personal maladjustment and desire for change", "loneliness/isolation", "giving
up/helplessness” examined according to gender and type of school variables. ATQ scores range
between 30 and 150 with 30 being the lowest score, while 147 is the highest score. The mean of ATQ
score was determined 62, 05 for the whole sample. Yildiz (2017), examined, adolescents' automatic
thoughts in terms of some variables. Furthermore, the mean score of 9th grades was indicated 69.48
and 10th grades was indicated 70, 30. The mean ATQ score of Danish adolescents was determined 66,
also this result reported as a high average (Lichtenstein et al.,, 2019). In this context, the mentioned
research’s result is similar to our result. The result is above the mean of ATQ acquired from the
sample of our study. Choon et al. (2015) investigated the relationship between adolescents' automatic

thoughts on depression and suicidal tendencies, and they found the mean ATQ score as 67.45.

Furthermore, no significant difference was found between the gender and total ATQ score of
obtained sub-dimensions. These findings are similar to previous analyses in related literature
(Giiloglu and Aydin, 2007; Sozlii and Serin, 2019; Simsek and Serin, 2017; Tiimkaya, 2011; Yildiz,
2017;). Unlike, adolescents who stayed with their family, ATQ scores were examined according to
gender and significant difference was found (Tanrikulu, 2002). Moreover, Bozkurt (1998) reported that
female students have a higher mean of ATQ score, compared with males. As mentioned in the present
study, there is no significant difference between gender and sub-dimensions. Okumusoglu (2017)

7o

stated that, in sub-dimensions of ATQ which were “negative self-concept”, "confusion and escape
fantasies”, "personal maladjustment and desire for change", there was no significant gender difference;
unlike these results, males had higher automatic thought scores in sub dimension of “loneliness and
isolation”. The results obtained from another study, was similar to our research which mentioned, in
the sub-dimension of "personal maladjustment and desire for change" males had higher scores
compared to females on personal adjustment but the difference was not found significant (Sar1, 2008).
Moreover, a meta-analysis study mentioned on loneliness and gender stated that males feel lonelier
than females in the years of adolescence, but this difference wasn’t significant as well. (Maes et al.,

2019). This study obtained similar results to the research which was referred to the difference between

gender and sub-dimensions (Akbag and imamoglu, 2010).

One of the sub-dimension of the study which is giving up/helplessness, lead up to
adolescents' low self-esteem, depressive and dependent personality findings (Hankin, Abramson and
Siler, 2001). A research on adolescents marks gender differences. Accordingly, daily stress due to
helplessness was higher in boys than girls (Rodriguez Naranjo and Cano, 2015). This finding is similar
to present research which is recorded higher helplessness scores among male students than female

students; nevertheless difference was not found significant.
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According to analysis above, different results were obtained in different sub-dimensions of
ATQ in the type of school variable. A significant difference was found between mean ATQ scores of
SS and IHSS which in sub-dimensions of "confusion and escape fantasies", "personal maladjustment
and desire for change”, "loneliness/isolation" and "giving up/helplessness". Additionally, mean ATQ
scores of IHSS higher than SS, in all sub-dimensions. Furthermore, in the sub-dimensions of
"confusion and escape fantasies" and "personal maladjustment and desire for change", no differences
were found. Very few findings have been identified for this sub-problem (Karadas, Duran and

Kaynak, 2017).

In the present study, there is a significant difference between type of school and ATQ scores;
based on literature there are similar studies which have significant difference between these variables
(Hazir, 2019; Sozlii and Serin, 2019). A study reveals that activities and events have a positive effect on
automatic thoughts (Tsumura et al., 2016). Thus, a new environment is to be created at the school in
which activities and events are given a place; and the school with its cultural offerings, can be
expected to decrease automatic thought scores. According to the ministry education data in Turkey, it
is seen that the lessons allocated to arts and sports activities in IHSS are less than in SS (MEB, 2018).
Arts, events and sports activities are necessary for students to gain social competence. This may be
one of the reasons, why IHSS students have higher mean of ATQ scores from the SS students, but also
a possible solution for decreasing the scores. Future studies would be necessary to define the effect of
events and activities to decline ATQ scores. Various studies have shown that there is a negative
correlation between negative automatic thoughts and social competence skills (Karahan et al., 2012;
Yildiz, 2017). Moreover, increasing the number of activities and participating in new activities had

positive effects on helplessness and negative self-perception (Mausbach et al., 2008).

In conclusion, this study examined seventh grade students” automatic thoughts according to
sub-dimensions. It was tried to find out if there is a differences according to gender and type of school
variables. The mean of ATQ score was not found statistically significant in terms of gender. On the
contrary the mean of ATQ score was significantly different in terms of school type variable, in the

sample where the study was conducted.
Suggestions

Determining automatic thoughts of middle school students will enable them to make more
functional, correct decisions and right choices for their educations and future life. So far, most research
has focused on automatic thoughts in the context of various variables such as anxiety problems,
family factor, gender, and academic success. However, few studies have been found that reveal the
effect of social activities on automatic thoughts. It is recommended to increase the number of hours
allocated to arts and sports activities in order to decrease the ATQ scores of SS and IHSS. In the

present study it is recommended to increase the number of hours allocated to arts and sports activities
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in order to decrease the ATQ scores of adolescent students. Future studies may reveal the effects of
arts and sports events on negative automatic thought scores. The research sample could cover
different secondary schools by expanding. This study states negative automatic thoughts of secondary
school students according to subgroups and examine the differences in terms of gender and type of
school variable also it will contribute to psychological counselors and teachers to help creating more

functional thinking schemes in adolescents.
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