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Abstract

Article Info

When Covid 19 pandemic started, schools in Turkey, as in many parts
of the world, were closed and then emergency remote teaching started.
The purpose of this study is to explain the roles and responsibilities of
school administrators related to emergency remote teaching after
schools were closed. In order to reveal the purpose above, this research
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was carried out in qualitative research design. 105 school
administrators from different regions of Turkey and different school
levels participated in the study. The data were collected through a
Google Drive form with open-ended questions. The collected data were
analyzed with content and descriptive analyses. The findings showed
that the roles and responsibilities of the school administrators
regarding emergency remote teaching included planning the process,
starting online classes, opening different social media accounts,
managing the online program, solving the adaptation problems of
students and teachers, monitoring the actions taken and motivating
teachers, students, parents; communication and finally it has been seen
that they are in the act of transition to and maintaining digital
management. During the Covid 19 pandemic, school administrators
have mostly done “communication”. There were also changes in the
communication styles of school administrators and social media tools
were used effectively. The intensive use of technology in this period has
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caused changes in management processes and managers have mostly
talked about digital management and the exhausting aspects of digital
management are expressed as well as the facilitating ones. Since
emergency remote teaching is not a common case in the K-12 Turkish
education system, we hope the results of this study will contribute to a
better understanding of the roles and responsibilities of school
administrators during such emergency periods.
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Introduction

The Covid-19 outbreak emerged in Wuhan (Wuhan), China in
December 2019 and unfortunately spread to the world from this city.
Covid 19 cases were first seen on 11 March, 2020 in Turkey and on
March 13, 2020 Higher Education Council (HEC) announced that
education was interrupted for three weeks and at the end of this
period, it would be carried out remotely (https://www.yok.gov.tr).
Therefore, the rest of the 2019-2020 spring and the fall semester in
higher education was online. The Ministry of National Education also
closed all schools until the end of April 2020, and then education was
conducted remotely by broadcasting over the Education Information
Network (EBA) and TRT (Turkish Radio and Television Corporation).
In the fall semester of 2020-2021, face to face education started with
pre-school, 1st grade, 8th and 12th grades and it was shared with the
public that gradual transition for other levels would also be made.
Education has been among the most affected sectors in the Covid 19
outbreak all over the world. According to UNESCO's May 2020 data,
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schools in 132 countries around the world have been mostly or
partially closed, and 1,048,817,181 students around the world have
been affected by this pandemic. 24,901,925 students in total were
affected from preschool, primary education, secondary education and
higher education in Turkey. During the pandemic period, serious
problems, crises and chaos have been experienced at every level of
education, and therefore the practices of school administrators have
also been affected to a great extent as there was a quick shift from
traditional modes of administration to a new process. The present
study was designed to identify the roles and responsibilities of school
administrators during such a new period. As emergency remote
teaching is not a common initiative in educational systems, the roles
and responsibilities of school administrators during this period have
not been studied enough. We believe, the results of the study will
necessitate the authorities to reconsider the in-service training
programs of school administrators taking into consideration the
experiences portrayed in the findings since the study has several
implications for practice. To address above objectives, the study tries

to answer the following research questions:

1.  What did school administrators do just after the Covid-19
outbreak started?

2. How were their roles and responsibilities different from their

routine practices?

Literature Review

There have always been serious pandemics in every period of
history. Undoubtedly, this Covid 19 outbreak will not be the last.
Therefore, human beings should be ready for such pandemics and the

872



Akbaba & Bulut (2021). School Administration During Covid-19 n E

crises that they will create in future. Crisis can be defined as a situation
that an unexpected condition makes or causes in the organizational
environment, and if not managed well, it will often create negative
results. Schools are places that are affected by such conditions. As a
result, school administrators are responsible for the effective
management of contingencies caused by the Covid 19 pandemic in
schools and their behaviors during ordinary and extraordinary
situations should be different (Akbaba-Altun, 2011; 2016). Likewise,
their roles and responsibilities also differ from the routine in

emergencies

As we all know, the main goal of education is student
achievement, but that doesn’t mean that students always need to be
the focus of an administrator’s efforts (Hoerr, 2009). They have many
other responsibilities. Mishra and Yadav (2013) define school
administrators as the kingpins of any institutions. They are the people
who are responsible for the achievement of the goals of an institution,
whether it is in the form of effective planning or the successful
implementation or the development of a healthy organizational
climate. They act as the change agent that transforms the teaching and
learning culture of an institution. Muller and Hutingen (2008) add that
school administrators are the ones who create conditions which foster
teacher development and student learning. During ordinary times,
when there is no extraordinary situations or happenings, the
responsibilities of administrators cover the smooth and effective
management and operation of a school and the development of the
work and life in this school, in addition to the close observation of
teachers” work. Besides, the administrator undertakes teaching
responsibilities within the frame of the school programme and the

curriculum and keeps and maintains the archives and the property of
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the school. In addition, administrators carry out any other
responsibilities given for the interest of the students, of the school and
of education in general (Hadjithoma-Garstka, 2011). Kwan (2011) lists
similar roles and responsibilities as external communication and
connection, attending meetings with government officials, quality
assurance and accountability, undertaking evaluation activities for
school-based curriculum projects, teaching, learning and curriculum,
organising school-based curriculum development activities, staff
management, orientation of staff, resource management, preparing the
school budget, leader and teacher growth and development, planning
training and development programmes for teachers, strategic direction
and policy environment and formulating long-term school plans.
Another function carried out by administrators is supervision (Blume,
Diehl, Norton, Varner, & Marshall, 1946). There are five main functions
of school administrators as supervisors. These functions are
leadership, co-ordination, personnel, research, and public relations
(Kindred, 1951). School administrators are also multicultural leaders
(Gardiner & Enomoto, 2006) in many parts of the World, especially
nowadays, and creators a safe school climate (Cisler & Bruce, 2013).
Finally, some other roles individually achieved by school
administrators include creating, communicating, and boosting an

evidence-based agenda and necessary work tasks (Cosner, 2011).

However, things sometimes become challenging for
educational organizations, especially in hard times and crisis as we
experience today. Several studies were carried out in the world (Grant
& Mack, 2004; Jimerson, Brock, & Pletcher, 2005; Sandoval & Brock,
2002) and in Turkey (Aksoy & Aksoy, 2003; Aksoz, Erdur-Baker, &
Akbaba-Altun, 2008; Cicek & Ozsezer, 2015; Dos & Comert, 2012) on

what school administrators should do with regard to crisis
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management. Grant and Mack (2004) claim that crises are inevitable,
organizations may face crises sooner or later, and they emphasize that
the leaders of organizations have to react to the devastation and
uncertainty and radical changes caused by crises. Sandoval and Brock
(2002) who find it very important to study crisis situations in schools
explain this by saying that schools are places where students and staff
are concentrated and that busy places are more prone to chaos. A
specific example comes from Turkey to illustrate school
administrators” role and responsibilities during crises. In provinces
where natural disasters are experienced in Turkey, crisis desks
affiliated to governorships are established and solutions are produced
for the disaster experienced here. In this process, school
administrators, who are education leaders, take part in crisis desks at
the provincial level during these crisis periods and try to continue their
educational activities by solving problems both in their own schools
and in other schools (Akbaba-Altun, 2011).

According to Sandoval and Brock (2002), children spend most
of the day at school and may panic more quickly than adults.
Therefore, prevention of crises is also important at this point. During
crises at schools, the quantity and quality of the changes become so
much that it might horrify school administrators and staff and they feel
that they do not have the chance or ability to cope with the changes
(Behbahani, 2011). Their relations with department heads, teachers,
tighten to a great extent (Telem, 2001) during such times. Their tasks
and duties become varied and complex. They do their best to form the
link between the school, parents, the community, and the central
educational bureaucracy. They supervise teachers, maintain facilities,
secure and manage resources, try hard to solve conflicts, and supervise

record keeping (Anderson, 2008). Because of such work diversity “they
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wear too many hats” (Spillane & Lee, 2014). Their role extends to
include that of entrepreneur, community organizer, and negotiator in
addition to that of instructional and moral leader (White-Smith &
White, 2009). Thus, a “do as we all have done for years” philosophy to
improve the schools doesn’t catch most administrators’ attention
(Wegenke, 2000) in both ordinary and crisis periods. In a similar study;
Reyes-Guerra, Maslin-Ostrowski, Barakat and Stefanovic (2021) stated
that during the initial phase of the pandemic, school administrators
became personalized and pragmatic communicators along with new
priorities and led the staff with flexibility, creativity and care. Another
study by Kaminskiene, Tiitlys, Gedviliene and Chu (2021), about the
practices of school principals in Lithuania, showed that they focused
on staff training, technological preparation just after the outbreak of
the pandemic, followed by student related work.

Apart from the ones listed above, another responsibility of
administrators during crisis like the one we experience these days is
online leadership. Online administrators increasingly need to be more
innovative to help lead and guide this new expanding area. Online
administrators cannot just want innovation from their teachers to meet
changing student needs and different government accountabilities;
they also need to lead the innovation. They also have to know about
online learning, they have to be invested in online learning, and they
have to help their teachers to adapt and change (Quilici & Joki, 2011).
Similarly, due to the new modes of teaching and administration that
have been necessitated by the pandemic, one leadership role of school
administrators today is the technological leadership (Akbaba-Altun,
2004; 2008). Such changes in school administrators’ role, resulting from
the computerization of instruction and administration occur in six

major categories: these are accountability, instruction evaluation,
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supervision, feedback, frequency of meetings, and shared decision
making (Telem, 2001). Also, changes in technology cause changes in
organizational styles and methods and any change necessitates to
change acquiring knowledge and skills (Behbahani, 2011). All in all,
whether in everyday routines or challenging periods, the traditional
role of administrators as managers is expanded to instructional leaders
(Mestry, Moonsammy-Koopasammy, & Schmidt, 2013). What is more,
school leaders are expected to have clear and measurable goals for the
achievement of the school as a whole, as well as for individual
students, and they’re expected to monitor data regarding the
achievement of these goals (Marzano, 2013).

Method

Research Design

This study was designed as a qualitative case study. While Berg
(1998) systematically defined a case study as a method that explains
how the situation works by collecting information about the person,
social environment, event, group about a special situation, Graham
(2000) stated that the situation should be a human activity to be
explained in its context. According to Yin (1994), there are three cases

in which case study is preferred. These situations are:

1. When asked "how" and "why" questions

2. When the investigator has little control over the event or situation
3. When there is a real phenomenon in real life

While Stake (1995) defines cases as systems with definite
boundaries, Elger (2010) claims that systems with demarcated borders

can be considered as a research unit, and that this can be an individual,
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as well as an event or event in a situation, processes or organizations.
In this research, the case was taken as the Covid 19 outbreak and the
research focused on the rich descriptions of the actions and experiences
of school administrators concerning emergency remote teaching

during this pandemic.

Sample

105 school administrators from different education levels
participated in the study. 73.3% of the participants are men and 26.7%
are women. 4.7% of the participants work in preschool level, 36.2% in
primary schools, 21% in secondary schools, 38.1% in high school level.
Most of them (76.2%) who take part in the research work as
administrators. Considering the seniority of the participants in
administration, 48.6% of the participants said that they worked as an
administrator for 7-18 years. 16.2% of the participants remarked they
worked for 19-30 years. It can be said that the participants are
experienced in school administration. While 40% of the participants
are undergraduate, 56.2% have a master's degree.

Data Collection and Analysis

Data were collected using a Google Drive form because of
pandemic constraints and therefore face to face interviews were almost
impossible. School administrators have been invited to participate in
this research through different social media accounts. The collected
data was first prepared as a Word file and the answers were coded
separately. The roles and responsibilities of school administrators were
coded first and then divided into categories. The findings of the
research have been reported by supporting with quotations.
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Findings

The answers given to the research questions are illustrated in
Figure 1 below. The figure demonstrates that the school administrators
were busy planning emergency remote teaching, starting online
classes, opening different social media accounts, managing the online
program, solving the adaptation problems of students and teachers,
monitoring the actions taken and motivating teachers and students,
parents, doing a lot of communication and finally transition to and

maintaining digital management.

School administrators also expressed that they carried out
continuous research about the remote teaching systems and informed
teachers about this process, and they contacted students, parents and
teachers and planned and implemented remote teaching in the best

way. Opinions on this issue are given below:

“I constantly researched about the new system and kept informing my

teachers.”
“We launched the educational activities on our website at school.”

“Obviously, that process is the right decision and guiding teachers to

educational activities such as youtube, kahoot, zoom.”

“I tried to communicate effectively with teachers and students about
work related to remote teaching on alternating working days and

other times.”

“EBA (Education and Information Network) trainings, live lessons,

informing my teachers and students about the process.”

879



uu Research in Educational Administration & Leadership
6(4), December 2021, 870-901

Figure 1.
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George (1972) puts forward the importance of planning saying
that every kind of managerial act is unavoidably intertwined with
planning. It is as much a part of every managerial process as breathing
is to the living human being. School administrators participating in the
study planned remote teaching during the Covid-19 period
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meticulously. They made plans for online exams, parents' meetings,
determining and meeting the needs of students. Therefore, they
attended the Ministry's seminars on planning emergency remote
teaching and uttered their planning processes for it in the following

statements:
“Designing the future education process by strategic planning”
“Planning — I planned online exams, parents’ meetings etc.”

“After planning, I had each student called and filled out a form. By
calling the particular students to the guidance service and classroom
teachers, we met their basic needs together and provided psychological

support.”

“Keeping in touch with our teachers and parents, we adapted our
plans to homes for the children to have a healthy time at home.”

“We planned remote teaching studies. I participated in the remote in-
service training activities organized by the Ministry of Education.”

Guidance

Bortree (2010) defines guidance as advice, help, direction or
support. People can give guidance others by offering counsel,
developing guidelines, setting limits, assisting with decision making,
providing information with the intent of aiding or acting as a reliable
source for ideas. Providing effective and quick guidance and assistance
in crisis situations is utmost important as people may not know what
to do or how to behave. Thus, school administrators directed teachers
to online trainings. School administrators also provided information
and guidance to both students and teachers about remote teaching.

The views of school administrators on these issues are given below.
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“I directed the teachers in my old and new schools and enthusiastic
teachers that I know around me to online trainings and MEBBIS
(Ministry of National Education Information Systems) remote
teaching. I tried to keep my teachers active by monitoring EBA
(Education and Information Network)”

“I interviewed all classes by connecting via Zoom; I tried to support
the children and I informed and guided that the education and
training process was not over and we would continue at home instead
of school.”

Starting and Managing Online Classes

As school closures occurred in Turkey and most of the world
because of this severe pandemic, educational institutions moved from
traditional face to face education to remote teaching via online classes
and this shift seemed to be one the smartest ways of conducting
education well. After school administrators received necessary
trainings, they started to plan remote teaching and started the

education process. The views of the managers on this issue are below:
“I prepared for the remote teaching process”
“Online studies and classes started”
“We started lessons via remote teaching with teachers”
“Education was done with remote teaching methods”
Opening Social Media Accounts

In this COVID-19 pandemic, social media has the potential, as
long as it is responsibly and appropriately used, to provide rapid and

effective dissemination routes for key information (Chan, Nickson,
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Rudolph, Lee, & Joynt, 2020). As a result, after the school
administrators started remote teaching, they opened different social
media accounts and increased the number of live lessons in order to
access and inform students through different channels. One school

administrator remarked:

“During this period, we opened a Youtube channel on behalf of our
school and uploaded the videos there. We prepared Google Forms and
asked teachers every week for information about the students they
reached. We created an EBA live course group on WhatsApp and

made live course programs and they still continue.”
Solving the Adaptation Problems

Adaptation is usually described as the adjustment that are
necessary for new circumstances. Due to Covid-19 pandemic; several
emotional, social, environmental and physical adaptations were
immediately necessary. After school administrators started remote
teaching, they supported teachers and students who had difficulties
adapting to the process. The opinion of a school administrator on this

issue is below:

“We tried to make up for the process with remote teaching lessons.
But it is certain that there is a group of students and teachers who
have problems adapting to the process.”

Monitoring

School administrators said that they also monitored how
remote teaching was carried out saying, "I made a special effort for the
active use of EBA", "I did an organization to monitor remote teaching

and student studies”, "I watched the process on Zoom and Youtube".
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Motivation

Motivation is described as a process in which an activity is
initiated and continued for a purpose (Pintrich & Schunk, 2002). The
Covid 19 process has affected school administrators as well as
everyone else deeply. While some school administrators explained that
their motivation decreased in this period, some of them reported that
they tried to motivate both themselves, teachers, students and parents.

Motivating teachers

The strategies that school administrators used to keep
motivation high are to try to look competent, to make attentive
sentences with teachers to keep their motivation high, to frequently
call and ask about the situation, to share messages that will increase
their morale, and to have in person interviews especially with teachers

who had low motivation for remote teaching.

“... However, I tried to appear skillful in order to keep myself and my
employees motivated.”

“From the first week, 1 tried to keep our teachers motivated by holding
online meetings.”

“I was careful to make sentences that would keep the motivation of
teachers, students and employees high. I talked privately with teachers
who were reluctant about remote teaching.”

“First of all, I shared messages that would increase morale and
motivation of my teachers.”

“I often called the teachers and asked after them.”
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Motivating Students and Parents

School administrators have tried to motivate students not to
leave the lesson in this period. The views of two school administrators

on this issue are below:

“With emergency remote teaching, we try hard to ensure that
students do not break away from classes.”

“For example, I promised a gift to the student who read x book from

EBA or gave the first correct answer to the question I asked.”

School administrators also tried to motivate students and
parents in this process. School administrators remarked in the
following statements that they wrote letters to students and especially
they asked teachers to motivate parents and students.

“I tried to direct the emergency remote teaching process by stating
that they should be with our students and parents by making
individual phone calls, so that we would feel happy and that being in
contact with children would also contribute to the children.”

“I wrote letters to the students.”
Communication

Communication is the process of exchanging meaning and
messages between individuals using a shared system of symbols.
Communication was the most common thing school administrators
did during the Covid 19 outbreak since the pandemic demands
strengthening the personal relevance of effective communications
(Reddy & Gupta, 2020). They have been in contact with teachers,
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students, parents, superiors and different segments of society through

different communication tools during this period.
“Remote communication sources were specified and implemented”

“I talked to our teachers and some parents every day. I explained that
we needed to reach our students and parents through Zoom, EBA and

Whatsapp”

“I have always done my best to be in contact with teachers, students

and parents.”

“I continued my communication with teachers, students and their

parents through communication channels.”
Communication with Parents

School administrators supported parents by calling them or
holding online meetings and shared the Ministerial decisions with

them instantly. Managerial views on this issue are below.
“I called the parents. I had a parents’ meeting.”
“-—- We supported our parents and students ..”

“The decisions of the Ministry and Governorship were shared
instantly with parent communication groups. Education support

programs were shared with them.”
Communication with Students

School administrators have similarly motivated both
themselves and teachers and reached out to students and tried to

support them. To communicate effectively, they held meetings with
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them via text messages or social media tools. Managerial views on this

issue are below:

“—— but since the technological possibilities are different, I tried to
make our teachers touch the students by using social media.”

“We increased communication with our teachers and motivated our
children. We made live connections.”

“We made plans to keep calling our students.”

“By exhibiting a lot of social and course content works on common
platforms, I mobilized other teachers and increased the motivation of
the students.”

“I held motivational meetings for all students with online programs.”
“... conferences ... communications with students ...

“Continuous communication with students via text messages and
social media.”

Communication with Teachers

The other group that school administrators were in constant
contact with during the Covid 19 outbreak were teachers. The
administrators described their communication with teachers during
this period as "We communicated with teachers frequently in this
period."

Communication with Superiors

Another group that school administrators were in contact with
during the Covid 19 outbreak were their superiors. They both shared
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their thoughts with their superiors and they also followed orders from
them. “I shared my thoughts with the general directorate to which I
am affiliated. I investigated the measures taken by the world and their
applicability in our country, in my school”, “I took the actions that
were told me by the higher authorities”.

Transition to and Maintaining Digital Management.

Digital management is described as the change in the way
management is carried out in an organization as a result of digital
transformation. In other words, it is the usage of the Internet in
administrative tasks and duties so as to improve effectiveness and
productivity. School administrators said that they developed such
digital management during the Covid 19 pandemic. While some of the
school administrators claimed it was more difficult and tiring to
manage this process remotely, a school administrator told us they
understood that face-to-face management and meetings had cost them
a lot of time.

“We developed digital management skills due to the work in the
digital platform.”

“It is more difficult to manage the process remotely. I felt more mental
fatique than normal even when working from home.”

“It is more tiring because you always have to manage someone from
distance: a teacher, parent, student.

“Then I studied the EBA in depth. I saw that instead of maintenance
and repairs etc. I led the educational process for 1.5 months. I
understood that how nonsense were unnecessary and time-consuming
negotiations.”
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Conclusions and Discussion

Today, most scientists and researchers of education believe that
if we are to have a change in education, it should be started from
educational management (Behbahani, 2011). As a result, school
administrators as the representatives of educational management in
schools are of great importance. They have various roles and
responsibilities. First of all, they are to shape the school’s culture to
focus unceasing attention on student learning (Louis & Walstrom,
2011). They also construct meaning about their own leadership
development and ability to enable effective school change by
connecting their knowledge and understanding of what leadership
requires and how it is shared with others (Larsen & Reickhoff, 2014).
Also, administrators as school leaders make sense of and eventually
add meaning to stakeholder actions within their schools, school
systems, and communities (Wegenke, 2000). Administrators that are
efficient in generating emotional attachment with their staff through
listening, trust, encouragement etc. are likely to harness the staff to
follow their vision or policy. In addition, administrators need to be
aware of the effect of their emotion displays and management on
teachers who are likely to go beyond formal role expectations and start
new projects and teaching methods at work (Oplatka, 2013). What is
more, retaining and developing quality teachers is their other priority.
School administrators have to work with the staff to develop a
community of learners working towards common goals and make
decisions based on shared experiences and results (Watkins, 2005).
Promoting teacher professional development and encouraging
innovative or risk-taking activities is linked to the extent to which an
educational reform is likely to be present in a school (Kadji-Beltran,
Zachariou, & Stevenson, 2013).
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It is widely known that school administrators have a heavy
workload and that it has still been increasing recently (Lindberg, 2012)
due to unexpected situations caused by the pandemic. Nowadays,
administrators in schools help in improving job satisfaction teachers,
establishing firm links with parents of students, strengthen
associations, lower educational loss, improvement in renovation and
creativity in benefiting from human resources and facilities and
ultimately, improve the quality of children and juveniles' lives
(Behbahani, 2011). Because, initially resisted, online education has
become a part of life for both families and students, and the
perspectives have changed. After this pandemic, new approaches and
new tools will certainly be developed in online, blended education and

even face-to-face education.

In the study, school administrators stated that with the closing
of the schools, they prepared their schools for emergency remote
teaching, they constantly researched on it and informed teachers about
this process. In addition, they contacted students, parents and teachers
and planned and implemented remote teaching in the best way. School
administrators participating in the research are usually in the action of
planning remote teaching, directing teachers about it, starting online
lessons, opening different social media accounts, managing the online
program, solving the adaptation problems of students and teachers,
monitoring the actions taken and motivating teachers and students
and parents. The management processes of school administrators have
been transitioning to digital management and maintaining it. It was
concluded that the traditional roles and responsibilities of school
administrators changed shape in terms of content. In particular, crisis
management, the need for more motivation, psychological support,

and transition to digital management, are specific to the process.
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School administrators used the concept of transition to digital
management for the first time and mentioned the advantages and
disadvantages of this. Digital management will be at the top of the
concepts created by the Covid 19 process and that will be heard in
management. During the Covid 19 pandemic, the most common work
done by school administrators was communication. They have been in
contact with teachers, students, parents, superiors and different
segments of society through different communication tools during this
period. There have also been changes in the communication styles of
school administrators. The most important of these changes are the
effective use of social media tools and organizing online meetings with
parents, teachers and students through these social media tools. The
existence of technology has caused changes in management processes.
Covid 19 pandemic has resulted in taking advantage of these
technologies quickly and utilizing them in management processes
effectively in Turkey.

Also, communication has gained importance in digital
management. Because social media tools provide the opportunity to
reach many people in a short time. Hayashi and Soo (2012) also suggest
using social media tools in crisis and disaster situations. However,
effective communication is related to the ownership of communication
tools by all stakeholders and their effective use. In digital online
management, the control area has expanded, online monitoring,
supervision, and online meetings have been held. The exhausting
aspects of digital management are expressed as well as the facilitating
ones. Since the concept of time has disappeared, the opportunity to
meet at every hour has created digital fatigue that has increased both
convenience and workload. Being at home brought along role

confusion.
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As each crisis causes new opportunities and changes, the Covid
19 pandemic has also led to significant changes management
processes. They have started to take place online and with certain tools.
School administrators made mass communication by sending
messages to thousands of students and interacted with smaller groups

or individually in a short time.

The present study, though with some limitations as it only
covers some administrators’ experiences and practices during the
pandemic, tried to depict a portrait of what was going on at schools in
terms of administrative roles and responsibilities. The findings above
reminded us again that leadership, especially educational leadership
roles of administrators are of utmost importance during such hard

times.

Canese and Amarilla (2020) state in their study that in spite of
the difficulties, this Covid-19 outbreak is a great opportunity to rethink
the educational system. Accordingly, the present study also draws out
some policy, practice and research implications to be considered again
in terms of school administrators, for both during and post pandemic
periods. First of all, effective and high quality in-service training
programs and seminars particularly on leadership and crisis
management should be envisaged for administrators in order that they
can easily cope with unexpected situations and difficulties as this
pandemic is definitely not the last one. For other trainings and
seminars, needs and skills analyses should be done for a
comprehensive view. In addition to in-service training programs for
administrators, policy responses should be reconsidered. Since the
pandemic started, policy responses have mostly covered online
educational tools, preparation of online materials, psychosocial

support, free Internet access (Ozer, 2020); resolving digital equities,
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digital pedagogy, student training (Greenhow, Lewin, & Staudt Willet,
2021); promoting the development of teaching, transformation of
education paradigm, disadvantaged students (Xue, Li, Li, & Shang,
2021), inequities (Kidson, Lipscombe, & Tindall-Ford, 2020); teacher
training and teaching improvement (Quezada, Talbot, & Quezada-
Parker, 2020). However, governments along with educational policy
makers also need to maintain a sharp focus on highly critical and new
roles and responsibilities of administrators who are providing
significant and to the point educational continuity. Because
concurrently supporting students and teachers is really demanding for
administrators during such challenging times. As for research on
administrators, the subject matters and issues so far have been related
to needs for assistance concerning student support, access to digital
materials, guidance for working online (Johnson, Veletsianos, &
Seaman, 2020); leadership (Francisco & Nuqui, 2020); positive and
negative aspects of the pandemic, Internet access, technical
infrastructure, computer/tablet shortages, problems during the
pandemic (Zincirli, 2021); decision making experiences (Kells, 2021);
and how to spearhead the continuity of teaching and learning during
the pandemic (Asio & Bayucca, 2021). Yet, with the continuing
presence of this severe pandemic, we need in-depth researches on
educational administrators” new roles and responsibilities with more
participants, comparing different regions, and also with a focus on
how the academic success of students gets affected. Moreover, the
perspectives of different stakeholders could be integrated so as to
further document the situation in detail. And finally, with regards to
practice, partnerships and collaborations with administrators and
other stakeholders should be strengthened through meetings and
assemblies. This surely will lead to sharing different experiences and
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learning from each other, which could yield beneficial results in the

end.
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