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Abstract

The course History of Revolution and Kemalism is significant in understanding the conditions when
the Republic of Turkey was established. This study has attempted to reveal the cognitive patterns
of the eighth-grade students concerning the Armistice of Mudros and the Treaty of Sevres which
ended the Ottoman State. Phenomenology, one of the qualitative research methods, was used in
the study. The participants were selected using the criterion sampling technique. They were 116
eighth-grade students. The data were collected through the word association test (WAT).
Additionally, the participants were also asked to write a statement about their perceptions of these
two treaties. The data obtained were examined using content analysis. The findings from the WAT
indicate that the students produced the statements about the Armistice of Mudros of which 85%
are valid. It is 76% for the Treaty of Sévres. Therefore, it can be stated that the participants have
much more active perceptions about the Armistice of Mudros in contrast to the Treaty of Sévres.
The WAT data also reveal that the participants have a common cognitive understanding about these
treaties which are categorized into five groups: the situation following the treaties, the reasons for
the treaties, reactions in regard to these treaties, psychological situations about them, and a group
of entities in regard to the treaties such as space, time, figures and countries involved. The analysis
of the key terms produced by the participants indicates that 70% of them are scientific terms, 26%
of them superficial terms, and 4% misconceptions. Therefore, it is possible to state that the
students who participated in the study have a sufficient cognitive understanding of these two
treaties. The study is one of the attempts to reveal the cognitive understanding of the students
about historical events in social studies courses.

Keywords: history of revolution and Kemalism, the armistice of Mudros, treaty of Sévres, word
association test
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Introduction

One of the major goals of the social studies course is to produce active citizens. The
social studies courses contain history, and the course at the eighth grade is delivered
through the History of Revolution and Kemalism courses. The ultimate goal of the course is
to produce students who like their country and nation, know and use their rights, perform
their responsibilities, have a national awareness, and adopt the national, spiritual, and
universal values (MONE, 2018). To this end, the course covers many distinct political,
military, and social events that occurred in the past 150 years in Turkey. The course has a
significant role to play in the transmission of citizenship understanding. The teaching method
of the course is not a traditional lecturing method that involves the direct transmission of
these events. Instead, it relies on a teaching method that aims at permanent learning and at
interpreting the current events depending on the past events through indirect transmission
(Barr, Barth and Shermis, 2013).

Two of the topics discussed in the course are the Armistice of Mudros and the Treaty
of Sevres Mondros which led to the dissolution of the Ottoman Empire. Following the defeat
of the Empire in World War |, Kazim Karabekir Pasha (1992) stated, “If the defeated side
wants peace, the victorious side will bind him to his order with the conditions of the
armistice that he will make him accept first”. The agreements resulted in the countries
becoming open to occupation and drifting towards fragmentation. In the face of the
emerging events, people started to show signs of resistance from time to time. In particular,
the British intervened in Ottoman politics to make the conditions suitable for them, causing
tiredness, despair, and pessimism in the country (Turkmen, 2000: 616). These negative
events caused the emergence of the national struggle and ultimately the establishment of a
new state.

Both the Armistice of Mudros and the Treaty of Sévres are among the topics of the
eighth grade. History of Revolution and Kemalism course (2018). The related learning
outcomes are expressed in the educational program of the course as follows: RHK.8.2.3.
“Students analyze the attitudes of the Ottoman government, Mustafa Kemal, and the people
concerning the signing and implementation of the Armistice of Mudros”. RHK.8.2.8
“Students analyze the reactions of Mustafa Kemal and the people in relation to the signing
of the Treaty of Sévres”. These statements require students to be aware of the events
following these two treaties and to evaluate the resulting events. Students need to have
creative thinking which accompanies original and evaluative thinking. For this reason,
traditional teaching methods should be eliminated to support the creative ideas of students
(Kaya, 2014).

Alternative assessment and evaluation tools reveal students’ creative and critical
thinking levels and determine to what extent they learn together with their views on
learning environments. One of these tools is Word Association Test (WAT). Developed to
determine the relationship between the concepts formed in the cognitive structure and the
adequacy of the level of this relationship, WAT is one of the widely used measurement tools
(Bahar, Johstone and Sutcliffe, 1999; Bahar and Ozatli, 2003; Ozath and Bahar, 2010). This
tool is also used in determining students’ readiness levels, measuring the quality of teaching
after the lesson, and correcting student misconceptions if any. For this reason, WAT has
recently been used widely in educational research. The tool has been used in the following
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fields of educational science: science education (Bahar and Ozatli, 2003; Nakiboglu, 2008;
Ercan, Tasdere and Ercan, 2010, Ozata Yiicel and Ozkan, 2010; Ozatlh and Bahar, 2010;
Koseoglu and Bayir, 2011; Polat, 2013; Kurt and Ekici, 2013; Akpinar, 2016; Ayaz, Karakas and
Sarikaya., 2016; Onel and Yiice, 2016), educational sciences (Ciftci, 2009; Eren, 2012; Ekici,
Gokmen and Kurt, 2014, Altintas, Gok¢cen Kabaran and Kabaran 2018), and social studies
education (Deveci, Kése and Giirdogan, 2014, Aydemir, 2014; Keskin and Orgiin, 2015; inel
and Akar Uztemur, 2016; Keskin, Orgiin and Akbulut, 2017; Tokcan and Yiter, 2017; inel and
Unal, 2018, Dogan, Yiicel Giingér and Giingdr, 2018; Ozdemir, 2018; Tuna, 2018, Kaya and
Bozyigit, 2019; Yazici, Yazici, Kulaca and Ertirk, 2019, Gurkan, Aksoy and Erbagci 2020).

However, this tool has been rarely used to reveal the students’ cognitive patterns in
relation to the topics covered in the course History of Revolution and Kemalism (Bahar and
Kilig, 2001; Kéger and Demir, 2009; Isikli, Tasdere, and Goz, 2011). Therefore, this study will
contribute to the previous findings related to the students’ cognitive patterns concerning the
topics covered in the social studies courses focusing on historical events. In the study which
aimed at uncovering the eighth-grade students’ cognitive patterns in relation to the
Armistice of Mudros and the Treaty of Sevres which caused the dissolution of the Ottoman
Empire through the administration of WAT, the following research questions were
developed:

e What are the eighth-grade students’ cognitive patterns about the Armistice of
Mudros and the Treaty of Sevres?

e How can the eighth-grade students’ cognitive patterns be grouped in relation to the
Armistice of Mudros and the Treaty of Sevres?

Method

Model of the Study

As a qualitative research, the study observed? the facts and situations in their natural
environment and tried? to understand what meanings the participants attribute to these
phenomena and events (Merriam, 2015). The aim of the studies with qualitative designs is to
present a descriptive result on the study topic (Yildirnm and Simsek, 2016; Karasar, 2014).
Phenomenology which is part of the qualitative research methods was used in the study
aiming at uncovering the eighth-grade students’ cognitive patterns in relation to the
Armistice of Mudros and the Treaty of Sevres which caused the dissolution of the Ottoman
Empire.

Phenomenology is a research method that is commonly used in studies that aim to
investigate phenomena such as events, experiences, perceptions, orientations, concepts,
and situations in the world we live in (Yildirim and Simsek, 2016).

Participants

The participants of the study were 116 eighth-grade students attending two different
secondary schools in the Kosk district of Aydin during the school year of 2019-2020. The
participants were chosen using the criterion sampling technique which is part of the
purposeful sampling. In the criterion sampling technique, some criteria are identified and
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the participants who can present the necessary data about the study topic are chosen based
on these criteria (Marshall, 1996). The criteria used in the study were two outcome
statements in the educational program of the History of Revolution and Kemalism which are
given below: “Students analyze the attitudes of the Ottoman government, Mustafa Kemal
and the people in relation to the signing and implementation of the Armistice of Mudros”
and “Students analyze the reactions of Mustafa Kemal and the people in relation to the
signing of the Treaty of Sevres”.

The necessary ethical permission was obtained from Afyon Kocatepe University Social
Sciences and Humanities Research Ethics Committee (12.10.2020-170).

Data Collection Tool

Before the collection of the data, ethical permission dated 12.10.2020 and numbered
170 was taken from Afyon Kocatepe University Scientific Research and Publication Ethics
Committee in Social Science and Humanities. The data of the study which aims at uncovering
the eighth-grade students’ cognitive patterns in relation to the Armistice of Mudros and the
Treaty of Sévres which caused the dissolution of the Ottoman Empire were gathered
through the administration of WAT. it was found appropriate to use five keywords by taking
the opinions of academicians who are experts in social sciences and history. The data
collection process was carried out under the supervision of one of the authors during the
class hours following the teaching of the topics in the History of Revolution and Kemalism
related to the Armistice of Mudros and Treaty of Sevres. Before the data collection process,
the students were informed about the function of the measurement tool by providing
examples of different subjects related to WAT. The students were given 30 seconds for each
word. The duration was determined based on the previous findings (Bahar and Ozatl, 2003;
Ercan, Tasdere and Ercan, 2010; Polat, 2013; Keskin and Orgiin, 2015). Additionally,
additional time was given to the participants for the writing of the sentences regarding the
treaties.

Figure 1
Sample Student Answer Sheet Belongs to S30
Mondros Ateskes | Saa|L Sevr Bang ¢
Antlagmasi o A o Antlagmas:
Mondros Ateskes Luvey= \ })\\LL:jgf_ Sevr Bang 5 | )
Antlagmasi Antlagmasi
Mondros Ateskes .« Sevr Bang | sgal
'\l‘l‘lll"\l\rl‘n\\\l e LC(\ 40 \colma . Antlagmasi "
- — - )\ ) N . ne *
Mondros Ateskes aCdonv Ae( hist Sevr Bang OQ‘VMJ‘ I (14
Antlagmasi Antlagmasi
vy ske p Sevr Bang | g}q :
Mondros Ategkes yARN mm)r)e Antlagmass QE:) L Ny ko

Antlagmasi

am \.q,.SNqu( AN qo)\a Luﬂa :Sy\e co&

Antlagmalarla l1gili Q ()
Bir Ciimle Q\:D‘U_- ERELNUT S

Data Analysis

The content analysis was employed to examine the data collected. The goal in using
the content analysis is to reach the concepts and connections which account for the data
obtained (Yildirim and Simsek, 2016). The data were all coded, and several categories were
generated from them. In the analysis, keywords, the number of words, and the number of
related statements were found, and tables were generated to show them. The scoring of the
keywords was as follows: 1 for related ones and O for unrelated ones. The number of
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irrelevant words and no answer for the Armistice of Mudros was 95 and, they were 141 for
the Treaty of Sevres. The number of the relevant words for the Armistice of Mudros was
found to be 505 (85%); and, for the Treaty of Sevres, it was 454 (76%). The categories were
generated for the number of these relevant words for each treaty. The words associated
with the categories and their frequencies were calculated and tabulated. In order to
establish reliability, the views of each author were compared during the determination of
key (relevant) words, coding, the generation of categories, and the analysis of sentences.
The reliability coefficient was found using the formula [Number of agreements/ (Number of
agreements + Disagreement) x 100]. The reliability coefficient was found to be 92%. It is
reported that the reliability coefficient that is higher than 70% refers to reliable data analysis
(Miles and Huberman, 1994).

Findings

This section includes the findings obtained from the data collected in the study and
Tables showing the results obtained in line with these findings. The sentences related to the
categories, words, word numbers, and frequencies obtained from the WAT are presented in
Tables. Figure 2 below shows the categories generated from the analysis of the words
produced by the participants regarding the Armistice of Mudros and the Treaty of Sevres.

Figure 2

Students’ Cognitive Patterns in Relation to the Armistice of Mudros and the Treaty of Sévres

The situation
following the

treaties
The Place, Time,
Figures,
Countries, and The reasons for
Nations in the treaties
Relation to the
Treaties
Psychological Reactions in
situations about regard to these
them treaties

As can be seen in the participants produce a total of 119 concepts regarding the
Armistice of Mudros (f=505) and 99 concepts (f=454) for the Treaty of Sévres. Figure 2
presents the students’ cognitive patterns in relation to the Armistice of Mudros and the
Treaty of Sevres. The categories that emerged are as follows: the situation following the
treaties, the reasons for the treaties, reactions towards the treaties, their psychological
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effects, and space, time period, figures, countries, and nations related to the treaties. The
categories of the situation following the treaties are given in Table 1.

Table 1

Categories of the Situation Following the Treaties

Concepts
Category — -
Armistice of Mudros (f) Treaty of Sévres (f)
Occupation (30), to perish (26), to be defenseless Death warrant (16), shattered
(14), to be tied up (12), to dissolve the army (10), to (11), capitulations (10),
be captured (9), to be torn apart (9), to be occupied capitulation (10), surrender
24/7 (9), to disappear (8), loss (8), death warrant (7), (9), Hejaz-Yemen separated
confiscation (6), Straits (6), discharge (5), six vilayets (6), the heaviest treaty (5),
(provinces) (5), Vebdes (4), communication (4), loss (5), Straits (5), end (4),
shattered (4), swamp (4), the control of the Allied against independence (4),
powers (4), Mosul invasion (3), harmful societies (3), ruthlessness (3), game over
starting from scratch (3), In favor of the Entente (3), Marmara shores (2),
States (3), Mosul invasion (3), the beginning of the homeland borders (2), Kirkuk
The . . . i

. ] murder (3), unprotected (2), oil (2), invasion of to the British (2), delayed
Situation Anatolia (2), against us (2), dried tree (2), restriction treat (2) against  the

following » 38 ! ’ ¥ ! &

the Treaties

(2), harmful (2), mandatory (2), occupation (2),
occupation plan (2), open to occupation (2),
Ottoman army (2), railways (1), ship (1), loss of
independence (1), territorial integrity (1), media ( 1),
the nature of the treaty, not the cease-fire (1), coal
(1), mandate (1), foreign countries (1), shroud (1),
exception (1), by default (1), lightning armies
demobilization (1), strategic point (1), the end (1),
communication will be cut off (1), being unable to do
anything (1), justification for the occupation (1),
Anatolia is now vulnerable (1), beginning of the

Ottomans (2), military service
is not obligatory (2), pulling
our pin (2), restricting (2),
cage (2), commission (1),
Straits Commission (1), split
(1), ignoring the national will
(1), only 50 thousand soldiers
(1), last and heavy (1), bomb
(1), Mudros like (1), mandate
and patronage (1), Treaty of
Moscow (1), bloody treaty (1)

occupation (1)

Total number of words 59 33

Total frequency 246 120

As can be seen in Table 1, several categories are generated concerning the situations
following the treaties. The participants produced 59 categories for the Armistice of Mudros
(f=246) and 33 categories for the Treaty of Sévres (f=120). Those for the former are much
higher than those for the latter. It may be stated that cognitive patterns for the Armistice of
Mudros are much more intense. The commonplace categories and their frequency for the
Armistice of Mudros are as follows: Occupation (30), to perish (26), to be defenseless (14), to
be tied up (12), to dissolve the army (10), to be captured (9), to be torn apart (9), to be
occupied 24/7 (9), to disappear (8), loss (8), death warrant (7), confiscation (6), Straits (6),
discharge (5), six vilayets (province) (5), Vebdes (4), communication (4), shattered (4),
swamp (4), and the control of the Allied powers (4). The common categories and their
frequency for the Treaty of Sévres are as follows: Death warrant (16), shattered (11),
capitulations (10), capitulation (10), surrender (9), Hejaz-Yemen separated (6), the heaviest
treaty (5), loss (5), Straits (5), end (4), and against independence (4). All of these categories
are negative indicating the participants’ negative attitudes towards these treaties. It is
reported that the Mudros Armistice caused the occupation and de facto disintegration while
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the Treaty of Sevres led to the dissolution which is called a death warrant. The categories
concerning the reasons for the treaties are presented in Table 2.

Table 2

Categories Concerning the Reasons for the Treaties

Concepts
Armistice of Mudros (f)
Article 7 (29), Article 24 (25), dissolution of the

Cat €
ategory Treaty of Sévres (f)

plan (26), istanbul

Occupation

The army (10), submissive attitude (2), unresponsive Government (16), World War | (6),
Reasons  jstanbul Government (1), Fourteen points (1), Ottoman cake (5), Parliament (5),
for ﬂ_‘e World War | (1), Sick man of Europe (1), foreign Entente States (central powers) (3),
Treaties  .,yntries (1), cowardice (1) parliament (1)

Total number of words 11 7
Total frequency 73 62

Table 2 presents the categories concerning the reasons for these treaties. The
participants produced 11 categories for the Armistice of Mudros (f=73) and seven categories
for the Treaty of Sevres (f=50). Although the concepts for the Armistice of Mudros are higher
than those for the Treaty of Sévres, their frequency is similar. The common categories and
their frequency for the Armistice of Mudros are as follows: Article 7 (29), Article 24 (25),
dissolution of the army (10), and submissive attitude (2). The dense categories and their
frequency for the Treaty of Sévres are as follows: Occupation plan (26), istanbul Government
(16), World War | (6), Ottoman cake (5), Parliament (5), and Entente States (central powers)
(3). Concerning the Armistice of Mudros, the participants emphasized articles 7 and 24 as
well as the dissolution of the Ottoman army and the submissive approach of the istanbul
Government. For the participants, the Treaty of Sévres was an occupation plan and occurred
as a result of the inefficient approach of the istanbul Government and World War |. The
categories regarding the reactions of the related parties towards the treaties are given in
Table 3.

Table 3

Categories Regarding the Reactions of the Related Parties Towards the Treaties

Concepts

Category

Armistice of Mudros (f)

Treaty of Sevres (f)

Reactions of

Kuvay-1  Milliye (16), National
struggle (10), War of Independence
(7), traitor (7), starting from scratch
(3), Parliament (2), public reaction

Stillborn (43), traitor (18), The War of
Independence(11), determination and
determination (7), to invalidate (7), to ignore
(7), the revolt of the nation (3), the map we

the Related
Parties (2), beneficial societies (2), Turkish torn (2), determination (2), rejection (2),
towards the Power (1), a new war (1), Anatolian BMM (2), perseverance (2), public reaction
TS people (1), societies (1), country (2), cannot end like this (1), cannot be divided
integrity (1), press release (1), new like this (1), war (1), objection (1), impossible
regime (1), rebirth (1), sunrise after ( 1), reaction (1), new wars (1), National Pact
death (1), breathing (1), new regime (1), opposition (1), Soviet Russia did not
(1), joint decision (1) recognize (1), Treaty of Alexandropol (1)
Total number of words 20 24
Total frequency 61 118
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As can be seen in Table 3, several categories regarding the reactions towards the
treaties are developed. The participants produce 20 categories for the Armistice of Mudros
(f=61) and 24 categories for the Treaty of Sévres (f=118). Although the number of the
categories are similar, the frequency of the categories concerning the Treaty of Sévres is
much higher. Therefore, it can be stated that the reactions towards the latter are much
more frequent. The common categories and their frequency for the Armistice of Mudros are
as follows: Kuvay-1 Milliye (16), National struggle (10), War of Independence (7), traitor (7),
starting from scratch (3), Parliament (2), public reaction (2), and beneficial societies (2). The
dense categories and their frequency for the Treaty of Sévres are as follows: Stillborn (43),
traitor (18), The War of Independence (11), determination and determination (7), to
invalidate (7), to ignore (7), the revolt of the nation (3), the map we torn (2), determination
(2), rejection (2), BMM (2), perseverance (2), and public reaction (2). The students think that
both agreements are unacceptable and led to the start of the War of Independence.
Expressions are stating that the National Forces or Kuva-yi Milliye was established, and the
national struggle was started against the invasions following the Mondros Armistice Treaty.
It is also implied that the Treaty of Sévres was stillborn and unacceptable and that the
conditions would change with determination and decisiveness. The categories about the
psychological atmosphere following the treaties are given in table 4.

Table 4

Categories About the Psychological Atmosphere Following the Treaties

Concepts

Cat
ategory Armistice of Mudros (f) Treaty of Sevres (f)

. Despair (9), ending (4), Exhausted (10), tears (10), pain (5),
Psychological . negativity (3), hopeless eyes running out (5), unacceptable (5), grief
Atmosphere fcillowmg (2), anxiety (1), open (4), old eyes (4), crying (2), difficulty (2),
the Treaties helplessness (1), breathing difficult situation (1), the people are

(1), faces not smile (1) mourning (1), the hands are tied up (1)
Total number of words 8 12
Total frequency 22 50

Table 4 shows the categories of the psychological atmosphere following the treaties.
The participants produce eight categories for the Armistice of Mudros (f=22) and 12
categories for the Treaty of Sévres (f=50). Although the number of categories is similar for
both treaties, the frequency of these categories suggests that the Treaty of Sevres (f=118)
has a much more intense perception among the participants. The categories and their
frequency for the Armistice of Mudros are as follows: despair (9), ending (4), negativity (3),
hopeless eyes (2), anxiety (1), open helplessness (1), breathing (1), and faces not smile (1).
The categories and their frequency for the Treaty of Sevres are as follows: exhausted (10),
tears (10), pain (5), running out (5), unacceptable (5), grief (4), old eyes (4), crying (2),
difficulty (2), difficult situation (1), the people are mourning (1), and the hands are tied up
(1). The participants imply that both treaties caused a negative psychological atmosphere.
Despair is identified with the Armistice of Mudros whereas the Treaty of Sévres produces
exhaustion, desperation, tears, and pain. The categories about the place, time, figures,
countries, and nations regarding the treaties are given in Table 5.
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Table 5

Categories about the Place, Time, Figures, Countries, and Nations Regarding the Treaties

Concepts

Category Armistice of Mudros (f) Treaty of Sévres (f)

Rauf Orbay (7), Vilayet-i sitte (5), Damat Ferit (14), Mustafa Kemal (5),
Admiral Calthrope (4), istanbul (3), sultan (5), Riza Tevfik Pasha (2), Mosul

U3 (B, WS, Mustafa Kemal (3), Atatirk (2), Kirkuk (2), Mosul (2), Sanremo (2),

c F'fl','res' p Minister of the Navy (2), Bursa (1), Lebanon (1), the great leader (1),
ou': :l.es, an ismet Pasha (1), Urfa (1), Antep (1), 30 Thrace (1), Kazim Karabekir (1), Paris
R ?dlicr:nsth October 1918 (19), Lemnos island (18), (19), 10 August 1920 (13), Sevres town
egrz: tig € Moudros port (4), port (1), name of (2), 29 October 1923 (1), Greeks (12),
eaties the port (1), British (13), Greeks (10), British (12), Armenian state (9),
Bulgarians (3), Armenian state (2), Ottoman state (2), Greek cavuru (1),
minorities (2) Iran (1), Palestine (1), Araps (1),
Total number of words 21 23
Total frequency 103 104

Table 5 indicates the categories produced by the participants regarding the places,
periods, figures, countries, and nations concerning the treaties. The participants produced
21 categories for the Armistice of Mudros (f=103) and 23 categories for the Treaty of Sévres
(f=104). Both the number of the categories and the frequency of these categories are the
same for the treaties. The categories and their frequency for the Armistice of Mudros are as
follows: 30 October 1918 (19), Lemnos island (18), British (13), Greeks (10), Rauf Orbay (7),
Vilayet-i sitte (5), and Admiral Calthrope (4). The dense categories and their frequency for
the Treaty of Sevres are as follows: Paris (19), Damat Ferit (14), 10 August 1920 (13), Greeks
(12), British (12), Armenian state (9), Mustafa Kemal (5), and sultan (5). The places, dates,
nations, and signatories regarding the signing of two treaties are frequently expressed
categories. Table 6 presents the characteristics of the statements by the participants
concerning two treaties.

Table 6

Characteristics of the Statements by the Participants Concerning the Armistice of Mudros
and the Treaty of Sévres

Characteristics of

Sample statements f %
the statements P ?

S4” Do not be afraid to speak the truth.”

S17 “Who said it has died? Now let them say
that the king is back.”

S23 “Don’t forget the blue sky is always there,

Statements with even though sometimes it is covered by the
superficial clouds.” 30 26
information (SSI) S28 “Everyone was alive, but there was no life

at all. Everyone was both alive and dead.”
S39 “Turkish land was unhappy.”

S53 “No matter how much we agreed, we do
not agree.”
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S7 “Either independence or death”

S$19” With these treaties, they wanted to
shatter and destroy us.”

Statements S33 “These treaties ignored our nation.”
including S45 “These treaties caused the occupation.” 81 70
scientific S56 “The goal was to end the Ottoman Empire.”
knowledge (SSK) S62 “Both treaties were in favor of the Allied
Powers.”
S65 “The occupiers tried to impose treaties,
ignoring our country's integrity.”
S9 “The Treaty of Sevres was made with
Armenians.”
Misconceptions S110 “The Armistice of Mudros was signed in 5 4

1922, and the Treaty of Sévres was signed on 24
October 1923.”

As can be seen in Table 6, the statements of the participants regarding two treaties
are categorized under three sub-categories: statements containing scientific knowledge
(SSK), statements containing superficial information (SSI), and statements containing
misconceptions (SM). It is found that the rate of SSK is 70%, the rate of SSl is 26%, and the
rate of SM is 4%. Given that, it can be argued that the participants acquired a sufficient level
of knowledge concerning these treaties. The content of SSK is mostly about the situation
that occurred following the treaties. Some examples of these statements are as follows:
“Either independence or death” (S7) and “With these treaties, they wanted to shatter and
destroy us.” (S19). The content of SSI is found to convey mostly emotional remarks such as
“Who said it has died? Now let them say that the king is back.” (517) and “Don’t forget the
blue sky is always there, even though sometimes it is covered by the clouds.” (S23). Although
the rate of the statements containing misconceptions is low (4%), there are serious
misconceptions about the countries involved and historical periods regarding the treaties.
Some examples of such statements are as follows: the report by S9 “The Treaty of Sévres
was made with Armenians.” Another participant, $110, produced the following statement in
which there are misconceptions about the date of the treaties: “The Armistice of Mudros
was signed in 1922, and the Treaty of Sévres was signed on 24 October 1923.”

Conclusion

It was found that the participants produced meaningful categories regarding the
Armistice of Mudros with the rate of 85% and regarding the Treaty of Sevres with the rate of
76%. Therefore, it could be stated that the participants have acquired the learning outcomes
for the eighth grade of the History of Revolution and Kemalism course (2018) concerning the
treaties at hand. However, in terms of the rate of the categories, it was found that the
cognitive perception of the participants regarding the Mudros Armistice was higher than
that related to the Treaty of Sévres. This shows that the former was perceived more
effectively by the participants. The topic of the Armistice of Mudros was contained in the
unit entitled National Awakening: Steps Toward Independence in the educational program of
the eighth-grade History of Revolution and Kemalism (2018). The class hour for this unit (18
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class hours) was longer than the others which may positively contribute to the students’
understanding of it.

The participants managed to relate two treaties and produce five common
categories: the situation that occurred following the treaties, the reasons for the treaties,
reactions towards the treaties, the psychological atmosphere that occurred following the
treaties and places, time periods, figures and countries, and nations in relation to two
treaties. Of these categories, the participants seem to have much more active cognitive
patterns for the situations that occurred following the treaties. Concerning this category, the
participants produced more categories for the Armistice of Mudros (number of categories=
59 and f=246) in contrast to those for the Treaty of Sévres (number of categories=33 and
f=120).

Regarding the reasons for the treaties, the students produced much more category
for the Armistice of Mudros (11) in contrast to that for the Treaty of Sevres (7). Concerning
the Armistice of Mudros, the most frequent categories were founded to be articles 7. and
24. Given that these two articles initiated the dissolution process for the Ottoman Empire, it
could be argued that the participants were aware of the significance of them. The most
frequent category concerning the Treaty of Sevres was found to be the plan of occupation
(26). The students appear to develop cause and effect connections between these treaties.
Because the Armistice of Mudros created the proper setting for the Treaty of Sevres, being
able to develop a cause-and-effect relationship and to consider the underlying reasons
refers to having comprehensive knowledge about historical events (Uzun, 2006). It might
also be an indication of having historical literacy among the participants (Ata and Kece,
2014). Therefore, students were able to create skills related to history literacy.

The number of categories regarding the reactions towards the treaties was found to
be similar, 20 for the Armistice of Mudros and 24 for the Treaty of Sevres. However, the
frequency of these categories was much higher for the Treaty of Sevres (118) in contrast to
that for the Armistice of Mudros (61). The Treaty of Sévres was described through the
categories of stillborn (43) and traitor (18). It seems that the participants perceived the
Armistice of Mudros as a trigger of the national struggle which was reflected through the
categories of Kuvay-1 Milliye (16), national struggle (10), and the war of independence (7).

The categories related to the psychological state that emerged following the treaties
show that the negativity of the conditions could be perceived by the participants. The
frequent categories include despair (f = 9), running out (f = 4), and exhaustion (f = 10).
Andraess (1939, pp. 10-15, cited in Oztas, 2018) argues that there were certain periods for
children in terms of historical narration: the ages 3-8 tale period, the ages 9-10 the Robinson
period in which more realistic topics were narrated, and the ages 12-13 the period of
recognition of the truth. Given that the participants have a perception about the
psychological situation followed by the treaties, it could be stated that the reality can be
noticed by them, and even empathy can be established about the conditions of the period
among the participants. The ability to empathize was considered to be an indicator of the
emergence of historical learning (Lee & Ashby, 2001; Yeager & Foster, 2001 cited in
Kabapinar, 2007).

The students’ perception about the time period of the treaties was found to be
higher in contrast to the categories of place, figures, country, and nations related to the
treaties. The signing date of the Armistice of Mudros, namely 30 October 1918, and the
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signing date of the Sevres Peace Treaty, namely 10 August 1920, were frequently expressed
concepts. De Groot-Reuvekamp, Van Boxtel, Rox, and Harnett (2014), argue that the early
historical perception among children emerges at the grades of sixth and eight (ages 9-12).
Therefore, the eighth grade was the proper period to learn the historical time periods. As a
result, the signing dates were highly remembered by the participants. In a similar line, Pala
and Simsek (2016), concluded that the rate of knowing the historical periods of significant
events such as World War |, the Armistice of Mudros, and the Treaty of Sevres was very high
among the students.

Concerning the statements produced by the participants, it was found that of total of
116 statements, 70% include scientific knowledge, 26% contain superficial information, and
4% were misconceptions. In the studies by F. Ercan, Tasdere and N. Ercan (2010) and Isikli,
Tasdere and GOz (2011), it was reported that the fact that no meaningful sentence
containing key concepts from WAT couldn’t be produced suggests that students couldn’t
learn these concepts meaningfully at a conceptual level. The rate of sentences containing
scientific information produced by the participants indicates that meaningful learning about
the subject occurred and the level of learning outcomes was evaluated. Additionally, the
rate of the sentences containing misconceptions also supports this situation.

Based on the findings of the study the following suggestions are developed:

e WAT can be used as a measuring tool to evaluate the student learning about the
eighth-grade level topics of History of Revolution and Kemalism courses.

e WAT can be used as a measuring tool to reveal the student misconceptions about the
eighth-grade level topics of History of Revolution and Kemalism courses.

e WAT can support the student learning about the eighth-grade level topics of History
of Revolution and Kemalism courses.

e The WAT can be employed to analyze the historical topics as contained in the social
studies courses.
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manuscript.
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Oz

T.C. inkilap Tarihi ve Atatiirkgiilik dersi Tirkiye Cumhuriyeti’nin hangi kosullarda kuruldugunun
anlasiimasi agisindan dnemlidir. Bu noktadan hareketle ¢alisma, 8. sinif 6grencilerinin Birinci Diinya
Savagi sonrasi Osmanli Devleti’ni sona erdiren Mondros Ateskes ve Sevr Baris Antlasmalarina yonelik
bilissel yapilarini ortaya cikarmayr amaglamaktadir. Calismada nitel arastirma yontemlerinden
fenomenoloji kullanilmistir. Katilimci grup, 6l¢lit 6rnekleme yontemi ile belirlenmistir. Antlasmalarin
bilissel agidan olusturdugu yapiyi 6lgmek amaciyla 116 8. Sinif 6grencisine Kelime iliskilendirme Testi
(KIT) uygulanmis; ayrica antlasmalarin olusturdugu algiya yonelik bir ciimle yazmalari istenmistir.
Elde edilen veriler igerik analizi ydntemi kullanilarak ¢éziimlenmistir. KiT verilerine gére 6grenciler,
Mondros Ateskes Antlasmasiyla ilgili % 85, Sevr Antlasmasiyla ilgili % 76 gegerli kelime lretebilmistir.
Bu durum bilissel agidan Mondros Ateskes Anlasmasi’nin Sevr Anlasmamasina oranla daha etkin
olarak algilandigini géstermektedir. KiT analiz edildiginde anlasmalarla ilgili ortak bir bilissel alginin
olusabildigi goriilmis, kavramlar bes kategori altinda toplanmistir. Bunlar; Anlasmalar sonucu ortaya
¢tkan durum, Duruma neden olan etkenler, Antlasmalara karsi tepkiler, Anlagsmalarin olusturdugu
psikolojik durum, Antlasmalarla iliskili; mekan, zaman, kisi ve milletler kategorileridir. Anahtar
climleler degerlendirildiginde %70 bilimsel bilgi iceren, %26 ylizeysel bilgi iceren ve %4 kavram
yanilgisiiceren climle ortaya ¢ikmistir. Bu durum 6grencilerin bilissel agidan anlasmalarla ilgili yeterli
bilgi seviyesine ulasabildiklerini gostermektedir. Calismanin sosyal bilgiler egitimi tarih alanindaki
bilissel algiy ortaya ¢ikarma ¢alismalarina 6rnek olusturabilecegi diisiinilmektedir.

Anahtar Kelimeler: Atatlrk ilkeleri ve inkilap tarihi, Mondros ateskes anlasmasi, Sevr baris
anlasmasi, kelime iliskilendirme testi

Giris

Sosyal Bilgilerin temel amaclarindan birisi, etkin vatandaslik aktarimidir. Bu noktada
sosyal bilgilerin dnemli disiplinlerinden biri tarih olup 8.sinif Sosyal Bilgiler programi T.C.
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8. Sinif 6grencilerinin Osmanli Devleti'ni sona erdiren anlasmalara yonelik bilissel

inkilap Tarihi ve Atatiirkgiiliik dersi ile yiriitiilmektedir. Ders, Tiirkiye Cumhuriyeti vatandasi
olarak; o6grencilerin vatanini ve milletini seven, haklarini bilen ve kullanan, sorumluluklarini
yerine getiren, milli bilince sahip, milli, manevi ve evrensel degerleri benimseyen birer
vatandas olarak yetistirmelerini amaglamaktadir (MEB, 2018). Bunun saglanmasi igin
Turkiye’'nin son 150 yilini kapsayan siyasi, askeri, sosyal pek cok olay, ders kazanimlari ile
ogrencilere verilmeye calismaktadir. Vatandaslik aktariminda énemli yeri olan ders, gecmiste
yasanmis olaylari gelenekgi bir yontemle (dogrudan aktarim) 6grencilere aktarmaktan ziyade
Ogrenilen bilgilerin kaliciigini saglamayi ve buginin olaylarini diniin bilgilerini kullanarak
yorumlamayi, dogru degerleri, dogru, 6zgiin bir sekilde yorumlayarak kesfedebilmeyi (dolayli
aktarim) amaglamaktadir (Barr, Barth ve Shermis, 2013).

T.C. inkilap Tarihi ve Atatiirkgiiliik ders konulari arasinda yer alan ve calismaya konu
olan Mondros ve Sevr Baris Anlagsmalari Osmanli Devleti’'nin sona ermesine neden olan
anlasmalardir. Birinci Diinya Savasi’ndan Osmanli’nin yenik ayrilmasi Kazim Karabekir Pasa’nin
(1992) belirttigi gibi "Maglup sulh isterse galip onu dnce kabul ettirecegi mitareke sartlari ile
emrine baglar" durumunu ortaya cikarmistir. Anlasmalar Glkenin isgale acik bir hale gelmesine
ve parcalanmaya dogru siriklenmesine neden olmustur. Ortaya ¢ikan tablo karsisinda halk
yer yer direnis emareleri gostermeye baslamis 6zellikle ingilizler mitareke sartlarini
kendilerine uygun hale getirmek Gizere Osmanli siyasetine midahale ederek tlkede bezginlik,
Umitsizlik ve karamsarlik olusmasina neden olmuslardir (Tirkmen, 2000; 616). Yasanan
olumsuzluklar milli micadelenin dogmasina ve vyeni bir devletin kurulma sirecinin
baslatiimasina neden olmustur.

Tirk tarihinin déniim noktasini olusturan her iki anlasma 8. sinif T. C. inkilap Tarihi ve
Atatiirkctilik Ogretim Programi (2018) kazanimlari arasinda yer almaktadir. iTA.8.2.3.de
“Mondros Ateskes Antlasmasi’'nin imzalanmasi ve uygulanmasi karsisinda, Osmanli
yonetiminin, Mustafa Kemal’in ve halkin tutumunu analiz eder.” ve iTA.8.2.8’de “Mustafa
Kemal ve Tirk Milleti'nin Sevr Antlasmasi’'na karsi tepkilerini degerlendirir” seklindeki
kazanimlar programda ifade edilmektedir. Kazanimlar, anlasmalarin ortaya ¢ikardigi durumun
farkina varilarak gelismelerin degerlendirilebilmesi gerektigini belirtmektedir. Bunun elde
edilebilmesi icin 6zglin, ayristirici ve ¢ozliimleyici diisinmeye kisaca yaratici disiinmeye ihtiyag
vardir. Bu noktada ogrencilerin yaratici fikirlerinin desteklenmesi icin geleneksel 6gretim
yontemlerinin torpilenip ortadan kaldiriimasi gerekmektedir (Kaya, 2014).

Ogrencilerin yaratici ve elestirel disiinmelerini ortaya c¢ikarmada, ©6grenme
ortamlarina farkli bir bakis acisi gelistirmelerinde, 6grenilenlerin ne diizeyde oldugunun
belirlenmesinde alternatif o6lgme degerlendirme araglari 6nemli bir isleve sahiptir. Bu
araclardan biri Kelime iliskilendirme Testleridir (KiT). Bilissel yapida olusan kavramlar
arasindaki iliskiyi ve iliski diizeyinin yeterliligini belirlemek amaciyla ortaya cikan KiT, yaygin
kullanimh 6lgme araclari arasindadir (Bahar, Johstone and Sutcliffe, 1999; Bahar ve Ozatl,
2003; Ozatl ve Bahar, 2010). Ogrencilerin hazirbulunusluk diizeylerinin belirlenmesine, ders
sonrasi 6gretim kalitesinin 6lclilmesine ve varsa olusan kavram yanilgilarinin dizeltilmesine
destek vermektedir. Bu nedenle egitim arastirmalarinda son dénem itibariyla yaygin olarak
kullanilmaya baslanmistir. KiT, Fen Bilimleri (Bahar ve Ozatl, 2003; Nakiboglu, 2008; Ercan,
Tasdere ve Ercan, 2010, Ozata Yiicel ve Ozkan, 2010; Ozath ve Bahar, 2010; Késeoglu ve Bayir,
2011; Polat, 2013; Kurt ve Ekici, 2013; Akpinar, 2016; Ayaz, Karakas ve Sarikaya, 2016; Onel ve
Yiice, 2016), Egitim Bilimleri alaninda (Cift¢i, 2009; Eren, 2012; Ekici, Gokmen ve Kurt, 2014,
Altintas, Gokgen Kabaran ve Kabaran 2018) ve Sosyal Bilimler alaninda (Deveci, Kése ve
Girdogan, 2014, Aydemir, 2014; Keskin ve Orgiin, 2015; inel, Akar Uztemur, 2016; Keskin,
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Orgiin ve Akbulut, 2017; Tokcan ve Yiter, 2017; inel ve Unal, (2018), Dogan, Yiicel Glingdr ve
Giingér, 2018; Ozdemir, 2018; Tuna, 2018, Kaya ve Bozyigit, 2019; H.Yazicl, S.Yazicl, Kulaca ve
Ertlrk, 2019, Girkan, Aksoy ve Erbagci 2020) c¢alismalarinda kullanildigi gortlmektedir.
Bununla birlikte T.C. inkilap Tarihi ve Atatiirkgiliikle ilgili bilissel yapiyi ortaya cikarmada
yaygin bir kullanima sahip olmadigi ¢alisma sayilari dikkate alindiginda goriilmektedir (Bahar
ve Kilig, 2001; Kéger ve Demir, 2009; Isikli, Tasdere ve GOz, 2011). Arastirmanin sosyal bilgiler
egitimi tarih alaninda bilissel yapiyr ortaya ¢ikarma calismalarina katkida bulunabilecegi
distnilmektedir. 8. sinif 6grencilerinin Osmanl Devleti’ni sona erdiren Mondros Ateskes
Antlagsmasi ve Sevr Baris Antlasmasi’na yonelik bilissel yapilarini KiT araciligi ile ortaya
¢ikarmayl amaclayan calismada asagidaki sorulara cevap aranmistir:

e 8. Sinif 6grencilerinin Mondros Ateskes ve Sevr Baris Anlagmalarina yonelik biligsel
algilari nelerdir?

e 8. Sinif 6grencilerinin Mondros Ateskes ve Sevr Baris Anlagmalarina yonelik bilissel
algilari hangi kategoriler altinda toplanmaktadir?

Yontem

Arastirmanin Modeli

Gahsma nitel bir arastirma olarak olgu ve durumlari dogal ve kendi ortaminda
gozlemlemekte; insanlarin bu olgu ve olaylara ne anlamlar yikledigini anlamaya ¢alismaktadir
(Merriam, 2015). Nitel desenli arastirmalarda amag, konu ile ilgili betimsel ve gercek bir sonug
ortaya koymaktir (Yildirim ve Simsek, 2016; Karasar, 2014). Bu noktalardan hareketle 8. Sinif
ogrencilerinin Osmanl Devleti’'ni sona erdiren anlasmalarla ilgili bilissel yapilarini ortaya
¢tkarmayl amaglayan c¢alismada nitel arastirma yontemlerinden fenomenoloji kullanilmistir.
Fenomenoloji yasadigimiz diinyadaki olaylar, deneyimler, algilar, yonelimler, kavramlar ve
durumlar gibi olgulari arastirmayi amaclayan calismalar icin uygun bir arastirma yontemidir
(Yrildirim ve Simsek, 2016).

Katilimci Grup

Calismanin katilimci grubunu, 2019-2020 6gretim yili Aydin ili, Kosk ilcesinde iki farkh
ortaokulda 6grenim goren 116 8. sinif Ogrencisi olusturmaktadir. Katilimci grubun
belirlenmesinde amacli 6rneklemeye bagh olgiit 6érnekleme yéntemi kullanilmistir. Olgiit
orneklemede secilecek olan durumlarin bilgi verme acisindan zengin olmasi beklenmektedir
(Marshall, 1996). Bu noktada 8. sinif Tiirkiye Cumhuriyeti inkilap Tarihi ve Atatiirkgiiliik ders
programi icerisinde yer alan “Mondros Ateskes Antlasmasi’nin imzalanmasi ve uygulanmasi
karsisinda, Osmanli yonetiminin, Mustafa Kemal’'in ve halkin tutumunu analiz eder” ve
“Mustafa Kemal’in ve Tirk Milleti'nin Sevr Antlasmasi’na karsi tepkilerini degerlendirir”
kazanimlari 6lgiit olarak belirlenmistir.

Bu calisma Afyon Kocatepe Universitesi Sosyal ve Beseri Bilimleri Bilimsel Arastirma ve
Yayin Etigi Kurulu'ndan alinan 12.10.2020 tarih ve 170 karar numarali Etik Kurul Onayi
cercevesinde yuritilmustir.
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Veri Toplama Araci

Mondros Ateskes Antlagsmasi ve Sevr Baris Antlasmasina yonelik 8.sinif 6grencilerinin bilissel
yapilarini belirlemeye yénelik calismanin verileri Afyon Kocatepe Universitesi Sosyal ve Beseri
Bilimleri Bilimsel Arastirma ve Yayin Etigi Kurulu’'ndan alinan (12.10.2020-170) izin kapsaminda
toplanmistir. Calismanin veri toplama araci KiT’tir. Anlasmalarla ilgili égrencilerin sinif
seviyelerine bagl olarak Uretilebilecekleri kelime sayilarinin belirlenebilmesi icin sosyal
bilimler ve tarih alaninda uzman akademisyenlerden goris alinmistir. Buna gére her kavram
icin bes anahtar kelime ifade edilmesi uygun bulunmustur. Veriler, Mondros Ateskes ve Sevr
Barig Anlagmalariyla ilgili T.C. inkilap Tarihi ve Atatiirkciiliik 6gretim program kazanimlarinin
tamamlanmasindan sonra ilgili ders saatleri igerisinde arastirmacilardan birinin gézetiminde
gerceklestirilmistir. Uygulama yapilmadan &énce 6grencilere KiT ile ilgili farkli konularda
ornekler sunularak dlgme aracinin islevi hakkinda bilgi verilmistir. Daha &nceki KiT ile ilgili
calismalar (Bahar ve Ozatli, 2003; Ercan, Tasdere ve Ercan, 2010; Polat, 2013; Keskin ve Orgiin,
2015) dikkate alinarak her kelime icin 6grencilere 30 saniyelik siire verilmistir. Ayrica
antlasmalarla ilgili ortak ciimle yazmalari igin ek slire verilmis ve galisma 15-20 dakika
araliginda tamamlanabilmistir. Asagida Sekil 1’de 030’a ait 6érnek cevap kagidi gériilmektedir.

Sekil 1
Ogrenci 030’a Ait Ornek Cevap Kagidi

Mondros Ateskes >~§1L Sevr Bang ¢
Antlagsmasi EIA. Antlagmasi
Mondros Ateskes Luvey— \ )\'\LL:j e Sevr Bang 5 | )
Antlagmasi Antlagmasi
Mondros Ateskes . Sevr Bang Se (‘_,L
Antlagmasi v L en . e 'i- o\Lrma . Antlagmasi =
Mondros Ateskes aCdoniv N Ae( \y\'\si Sevr Bang OQ\VM“ ! (7
Antlagmasi Antlagmasi
X
Mondros Ateskes 2.\ V\Q(LXQ Sevr Bang | S*q ﬂbu E: T W

1tlagmasi
Antlagmas Antlagma

aMLq.SWqu Qﬂqdaluﬂa \SS.,\LC L'l,(v;

Antlasmalarla llgili Q U
Bir Ciimle CACREs. - ..o RS

Veri analizi

Calisma verilerinin ¢dziimlenmesinde icerik analizi yontemi kullanilmistir. igerik
analizinin kullanilmasindaki amac, elde edilen verileri aciklayacak kavramlara ve baglantilara
ulasmaktir (Yildirnrm ve Simsek, 2016). Calismanin gecerliligi acisindan veriler kodlanarak
kategoriler olusturulmustur. KiT’ten elde edilen verilerin kodlanmasi ve kategorilerin
belirlenmesi icin dnce cevap kelime frekanslari excele aktarilarak tespit edilmistir. Analizlerde
anahtar kelimelerin konuyla ilgili olanlarina 1, ilgisiz olanlarina 0 verilmistir. Buna gore bos
birakilan veya iliskili bulunmayan kelime sayisi; Mondros Ateskes Anlasmasi icin 95, Sevr Baris
Anlasmasi icin 141 olarak belirlenmistir. Sonuc¢ olarak 116 6grenci, Mondros Ateskes
Anlasmasi’yla ilgili 505 (%85), Sevr Baris Anlasmasi’yla ilgili 454 (%76) kelime Uretebilmistir.
Her bir anlasmanin gecerli kelimeleri kategori olusturmak ve climleleri analiz edilmek Ulzere
arastirmacilar tarafindan ayri ayri degerlendirilerek karsilastirilmistir.  Arastirmanin
guvenirligini saglamak lizere arastirmacilar arasindaki uyum [Goris birligi/ (Gorus birligi +
GoOris ayrilig) x 100] formilu kullanilarak hesaplanmis ve ortalama givenirlik katsayisi %92
olarak belirlenmistir. Glvenirlik hesaplarinin %70’in Gzerinde ¢ikmasi, arastirma agisindan
guvenilir olarak degerlendirilmektedir (Miles and Huberman, 1994).
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Bulgular

Bu boélimde arastirma sirecinde toplanan verilerden elde edilen bulgular ve bu
bulgular dogrultusunda ortaya ¢ikan sonuclari ifade eden tablolar yer almaktadir. KiT’ten elde
edilen kategoriler, kelimeler, kelime sayilari ve frekanslari ile iligkili cimleler tablolar halinde
sunulmustur.

Asagida Sekil 2 ‘de Mondros Ateskes Antlasmasi ve Sevr Baris Antlasmasi igin Uretilen
kelimelerin analizi sonucunda ortaya ¢ikan kategoriler yer almaktadir.

Sekil 2

Ogrencilerin Mondros ve Sevr Anlasmalarina iliskin Bilissel Yapilarina Ait Kategoriler

Anlasmalar
sonucu ortaya
¢tkan durum
Anlasmalarla
baglantil mekan, Duruma neden
zaman, kisi, Ulke olan etkenler

ve milletler

Anlasmalarin
olusturdugu
psikolojik durum

Antlasamalara
karsi tepkiler

Ogrenciler Mondros Ateskes Antlasmasi icin toplam 119 kelime (f=505), Sevr Baris
Antlasmasi icin 99 kelime (f=454) (uretebilmislerdir. Sekil 2’de de KiT verilerinin
degerlendirmesi sonucu antlasmalarla ilgili ortaya cikan kategoriler yer almaktadir. Bunlar;
Anlasmalar sonucu ortaya c¢ikan durum, Duruma neden olan etkenler, Anlagsmalara karsi
tepkiler, Anlasmalarin olusturdugu psikolojik durum, Anlasmalarla baglantih mekan, zaman,
kisi, Ulke ve millet kategorileridir. Tablo 1’de Anlasmalarin ortaya cikardigi durum kategorisine
ait bulgular sunulmustur.

Tablo 1

Anlasmalarin Ortaya Cikardigi Durum Kategorisine Ait Bulgular

Kategori Kavramlar
Anlagmalarin Mondros Ateskes Anlagsmasi (f) Sevr Baris Anlasmasi (f)
Ortaya isgal (30), fiilen yok olmak (26), Olim fermani (16), parcalanmak
Cikardigi savunmasiz (14), eli kolu baglanmak (11), kapdtilasyonlar (10), esir
Durum (12), ordunun dagitilmasi (10), esir olmak (10), teslimiyet (9), Hicaz-
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olmak (9), pargalanmak (9), 7/24 isgal
altinda (9), yok olmak (8), kayip (8),
olim fermani (7), silahlara el koymak
(6), Bogazlar (6), terhis (5), vilayet-i
sitte (5), Vebdes (4), haberlesme (4),
paramparca (4), batakhk (4), itilaf
Devletleri denetimi (4), Musul isgali
(3), zararh cemiyetler (3), sifirdan
baslamak (3), itilaf Devletleri lehine (3),
Musul isgali (3), cinayetin baslangici
(3), korunmasiz  (2), vyag (2),
Anadolu’nun isgali (2), aleyhimize (2),
kurumus agac (2), kisitlama (2), zararl
(2), mandaterizm (2), Yunanhlarin
izmir’i isgali (2), isgal plani (2), isgale
actk  (2), Osmanh ordusu (2),
demiryollari (1), gemi (1), bagimsizhgi

Yemen ayrildi (6), en agir antlagsma
(5), kayip (5), Bogazlar (5), sona
ermek (4), bagimsizhiga aykiri (4),
insafsizlik (3), game over (3),
Marmara kiyilari (2), vatan sinirlari
(2), Kerkiik ingilizlere (2), gecikmis
antlasma (2), Osmanli aleyhine
(2), askeri hizmet mecbur degil (2),
pimimizi ¢ekmek (2), kisitlamak
(2), kafes (2), komisyon (1),
Bogazlar Komisyonu (1),
bolinmek (1), milli iradeyi yok
saymak (1), sadece 50 bin asker
(1), son ve sartlari agir (1), bomba
(1), Mondros benzeri (1), manda
ve himaye (1), Moskova
Antlasmasi (1), kanli antlasma (1)

kaybettik (1), Glke bltinlGgu (1), basin
yayin (1), ateskes degil antlasma
niteligi (1), kdmir (1), manda (1),dlnya
devletleri (1), kefen (1), istisna (1),
hikmen yenik (1), yildirrm ordulari
terhis (1), stratejik nokta (1), sona
ermek (1), iletisim kesilecek (1), higbir
sey yapamamak (1), isgale gerekge (1),
Anadolu artik savunmasiz (1), isgalin
baslangici (1)
Toplam Kelime sayisi
Toplam Frekans

59 33
246 120

Tablo 1'de Anlasmalarin ortaya c¢ikardigi durum kategorisine ait bulgular yer
almaktadir. Ogrenciler Mondros Ateskes Antlasmasi icin 59 kelime (f=246), Sevr Baris
Antlasmasi icin 33 kelime (f=120) turetmislerdir. Mondros Ateskes antlasmasi icin kullanilan
kelime sayisi ve frekansi Sevr Baris Antlasmasi’nin iki katina yakindir. Dolayisiyla Mondros
Ateskes Anlasmasiylailgili bilissel alginin daha yiiksek oldugu goriilmektedir. Mondros Ateskes
Antlasmasi’nin ortaya ¢ikardigi durum kategorisinde, kullanilan kelimeler ve frekanslari: isgal
(30), fiilen yok olmak (26), savunmasiz (14), eli kolu baglanmak (12), ordunun dagitilmasi (10),
esir olmak (9), parcalanmak (9), 7/24 isgal altinda (9), yok olmak (8), kayip (8), 6lim fermani
(7), silahlara el koymak (6), Bogazlar (6), terhis (5), vilayet-i sitte (5), Vebdes (4), haberlesme
(4), paramparca (4), bataklik (4), itilaf Devletleri denetimi (4) dir. Sevr Baris Antlasmasi’nin
ortaya cikardigi durum kategorisinin kelimeleri ve frekanslari; 6lim fermani (16), parcalanmak
(11), kapitulasyonlar (10), esir olmak (10), teslimiyet (9), Hicaz-Yemen ayrildi (6), en agir
antlasma (5), kayip (5), Bogazlar (5), sona ermek (4), bagimsizhga aykiri (4) seklindedir.
Ogrenciler kullandiklari kelimelerle her iki anlasmanin iilke i¢in olumsuz bir durum ortaya
cikardigl gorisinde birlesmektedirler. Mondros Ateskes Anlagmasi’'nin isgale ve fiilen
parcalanmaya neden oldugu Sevr Baris Antlagmasi’nin ise 6lim fermani olarak yok olmaya yol
acacagl belirtilmektedir. Tablo 2’de Duruma neden olan etkenler kategorisine ait bulgular
sunulmustur.
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Tablo 2

Duruma Neden Olan Etkenler Kategorisine Ait Bulgular

Kavramlar
Mondros Ategkes Anlagmasi (f)
7. madde (29), 24. madde (25), ordunun
dagitilmasi (10), teslimiyetci tutum (2),
istanbul Hikiimeti tepkisiz (1), Wilson

Kategori

Sevr Baris Anlagmasi (f)
isgal plani (26), istanbul
Hikimeti (16), 1. Dinya
Savasl (6), Osmanli pastasi (5),

Duruma Neden
Olan

ilkeleri (1), korkaklik (1), 1. Diinya Savasi Mebusan Meclisi (5), itilaf
Etkenler , . .
(1), Osmanl’nin hasta olmasi (1), diinya Deuvletleri (3), parlamento (1)
devletleri (1), korkaklik (1)
Toplam Kelime sayisi 11 7
Toplam Frekans 73 62

Tablo 2‘de Duruma neden olan etkenler kategorisine ait bulgular yer almaktadir.
Ogrenciler Mondros Ateskes Anlagsmasi’nin etken unsurlarini 11 kelime (f=73) ile Sevr Baris
Anlasmasi’nin etken unsurlarini 7 kelime (f=50) ile ifade edebilmislerdir. Mondros Ateskes
Anlasmasiyla ilgili Gretilen kelime sayisi Sevr Baris Anlasmasi’ndan fazla olmakla birlikte
frekanslar birbirine yakindir. Mondros Ateskes Antlasmasi ile ilgili siklikla kullanilan kelimeler;
7. madde (29), 24. madde (25), ordunun dagitilmasi (10), teslimiyetci tutum (2)dur. Sevr Baris
Antlasmast ile ilgili; isgal plani (26), istanbul Hiikiimeti (16), 1. Diinya Savasi (6), Osmanli pastasi
(5), Mebusan Meclisi (5), itilaf Devletleri (3) siklikla kullanilan kelimelerdir. Ogrenciler
Mondros Ateskes Anlasmasi’nin etken unsurlari olarak 7. Madde ve 24. Madde’yi glicli bir
sekilde vurgulamakta ateskes sonucunda ordularin dagitiimasi ve istanbul Hiikiimeti’nin
teslimiyetci tutumu etken durum olarak ifade edilmektedir. Sevr Baris Antlasmasi’'nin isgal plani
oldugu ve istanbul Hiikiimeti’nin anlasmalar karsisindaki tutumu daha da énemlisi tiim bunlara
I. Diinya Savas’’nin neden oldugu, kullanilan kelimelerde belirtiimektedir. Tablo 3’te
Anlasmalarin ortaya cikardigi duruma karsi tepkiler kategorisine ait bulgular sunulmustur.

Tablo 3

Anlasmalarin Ortaya Cikardigi Duruma Karsi Tepkiler Kategorisine Ait Bulgular

Kategori

Kavramlar

Antlagmalara
Karsi
Tepkiler

Mondros Ateskes Anlagmasi (f)

Sevr Barig Anlagmasi (f)

Kuvay-1 Milliye (16), Milli Micadele
(10), Kurtulus Savasi (7), vatan
haini (7), sifirdan baslamak (3),
Mebusan Meclisi (2), halkin tepkisi
(2), yararh cemiyetler (2), Turk’dn
gici (1), yeni bir savas (1),
Anadolu insani (1), cemiyetler (1),
Ulke batanlugi (1), basin yayin (1),
yeni rejim (1), yeniden dogus (1),
Olimden sonra glinesin dogmasi
(1), nefes almak (1), yeni rejim (1),
ortak karar (1)

Oli dogmak (43), vatan haini (18),
Kurtulus Savasi (11), azim ve
kararhlik (7), gecersiz saymak (7),
yok saymak (7), milletin isyani (3),
yirtip attigimiz harita (2), kararlihk
(2), reddedilme (2), BMM (2), azim
(2), halkin tepkisi (2), boyle bitemez
(1), boyle boliinemez (1), savas (1),
itiraz (1), imkansiz (1), tepki (1), yeni
savaslar (1), Misak-1 Milli (1), karsi
koymak (1), Sovyet Rusya tanimadi
(1), Gumri Antlasmasi (1)

Toplam Kelime sayisi

20

24

Toplam Frekans 61

118
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Tablo 3’te antlasmaya karsi tepkiler kategorisine ait bulgular yer almaktadir. Ogrenciler
Mondros Ateskes Antlasmasi icin 20 kelime (f=61), Sevr Baris Antlagsmasiyla ilgili 24 kelime
(f=118) tretmislerdir. Her iki anlagsmanin kelime sayilari birbirine yakin olmakla birlikte kelime
frekanslari agisindan Sevr Baris Antlasmasi Mondros Ateskes Antlasmasi’nin iki kati kadardir.
Dolayisiyla Sevr Baris Anlasmasi daha fazla tepki olusturan bir anlasma olarak algilanmaktadir.
Mondros Ateskes Antlasmasi’'yla ilgili kelimeler ve frekanslari; Kuvay-i Milliye (16), Milli
Miucadele (10), Kurtulus Savasi (7), vatan haini (7), sifirdan baslamak (3), Mebusan Meclisi (2),
halkin tepkisi (2), yararli cemiyetler (2), Turk’in gucldir. Sevr Baris Antlasmasi’yla ilgili
kelimeler ve frekanslari; 6li dogmak (43), vatan haini (18), Kurtulus Savasi (11), azim ve
kararlilik (7), gegersiz saymak (7), yok saymak (7), milletin isyani (3), yirtip attigimiz harita (2),
kararlilik (2), reddedilme (2), BMM (2), azim (2), halkin tepkisi (2) seklindedir. Ogrenciler her iki
anlasmanin kabul edilemez oldugu ve Kurtulus Savasi’ni baslattigi goriisindedirler. Nitekim
Mondros Ateskes Antlasmasi sonrasi isgallere karsi Kuvay-i Milliye’nin kurularak Milli
miicadelenin basladigi Sevr Baris Anlasmasinin 6li dogmus ve kabul edilemez oldugu, sartlarin
azim ve kararhlikla degisecegi kullanilan kelimelerde belirtilmektedir. Tablo 4’te Anlasmalarin
olusturdugu psikolojik durum kategorisine ait bulgular sunulmustur.

Tablo 4

Anlasmalarin Olusturdugu Psikolojik Durum Kategorisine Ait Bulgular

Kategori Kavramlar

Mondros Ategkes Anlagmasi (f) Sevr Baris Anlagmasi (f)

Umutsuzluk (9), bitmek (4), Tikenmek (10), gozyasi (10), acl
olumsuz (3), umutsuz gozler (2), (5), bitmek (5), kabul edilemez (5),
kaygi (1), acik caresizlik (1), nefes keder (4), yash gozler (4), aglamak

Anlagmalarin
Olusturdugu

Psikolojik
stiolol! almak (1), gilmeyen yizler (1), (2), zorluk (2), zor durum (1), halk
Durum . .
yasta (1), eli kolu baglanmak (1),
Toplam Kelime sayisi 8 12
Toplam frekans 22 50

Tablo 4’te antlasmalarin olusturdugu psikolojik durum kategorisine ait bulgular yer
almaktadir. Ogrenciler Mondros Ateskes Antlasmasi icin 8 kelime (f=22), Sevr Baris
Antlasmasiyla ilgili 12 kelime (f=50) Gretmigslerdir. Her iki anlagma igin kelime sayilari birbirine
yakin olmakla birlikte kelime frekanslari acgisindan Sevr Baris Anlasmasi daha etkin
algilanmaktadir. Mondros Ateskes Anlasmasi’yla ilgili kelimeler ve frekanslari su sekildedir:
Umutsuzluk (9), bitmek (4), olumsuz (3), umutsuz gozler (2), kaygi (1), acik caresizlik (1), nefes
almak (1), gtilmeyen yizler (1)dir. Sevr Baris Anlasmasi ile ilgili tiikenmek (10), gbzyasi (10), aci
(5), bitmek (5), kabul edilemez (5), keder (4), yash gozler (4), aglamak (2), zorluk (2), zor durum
(1), halk yasta (1), eli kolu baglanmak (1) kullanilan kelimelerdir. Ogrenciler her iki anlasmanin
olumsuz bir psikolojik duruma yol actigl gorisiindedirler. Mondros Ateskes Antlasmasi
insanlari daha ¢ok umutsuzluga, Sevr Baris Antlasmasi tikenmeye ve eli kolu baglanmaya
slriikledigi, gbzyasi ve aci hissettirdigi belirtiimektedir. Tablo 5’te Anlasmalarla iliskili; mekan,
zaman, kisi, ilke ve milletler kategorisine ait bulgular sunulmustur.
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Tablo 5

Anlasmalarla iliskili; Mekan, Zaman, Kisi, Ulke ve Milletler Kategorisine Ait Bulgular

Kategori Kavramlar

Mondros Ateskes Anlagsmasi (f) Sevr Baris Anlagmasi (f)

Rauf Orbay (7), Vilayet-i sitte (5), Damat Ferit (14), Mustafa Kemal (5),
Amiral Calthrope (4), istanbul padisah (5), Riza Tevfik Pasa (2),
(3), Mustafa Kemal (3), Atatlirk Musul Kerkik (2), Musul (2), San

Anl larl §
nlagmalaria (2), Bahriye Naziri (2), Bursa (1), Remo (2), Liibnan (1), Ulu Onder (1),

iligkili; .
Als " Ismet Pasa (1), Urfa (1), Antep Trakya (1), Kazim Karabekir (1), Paris
Mekan, Zaman, . L o
Kisi (1), 30 Ekim 1918 (19), Limni (19), 10 Agustos 1920 (13), Sevr
T Adasi (18), Mondros Limani (4), Kasabasi (2), 29 Ekim 1923 (1),
Ulke ve . . o N .
Milletler liman (1), liman adi (1), Ingilizler Yunanlilar (12), Ingilizler (12), Ermeni
(13), Yunanhlar (10), Bulgarlar Devleti (9), Osmanli Devleti (2),
(3), Ermeni Devleti (2), azinliklar Yunan cavuru (1), iran (1), Filistin (1),
(2) Araplar (1),
Toplam Kelime sayisi 21 23
Toplam frekans 103 104

Tablo 5’te Antlasmalarla iliskili; mekan, zaman, kisi, tilke ve milletler kategorisine ait
bulgular yer almaktadir. Ogrenciler Mondros Ateskes Antlasmasi icin 21 kelime (f=103), Sevr
Baris Antlasmasi icin 23 kelime (f=104) Gretmislerdir. Her iki anlasma igin Uretilen kelime sayisi
ve frekanslari birbirine yakindir. Mondros Ateskes Antlasmasi ile ilgili siklikla Gretilen kelimeler;
30 Ekim 1918 (19), Limni Adasi (18), ingilizler (13), Yunanlilar (10), Rauf Orbay (7), Vilayet-i sitte
(5), Amiral Calthrope (4) iken Sevr Baris Antlasmasi icin; Paris (19), Damat Ferit (14), 10 Agustos
1920 (13), Yunanhlar (12), ingilizler (12), Ermeni Devleti (9), Mustafa Kemal (5), padisah (5)tir.
Her iki anlasmanin imza edildigi yerler, tarihler, milletler ve imza eden isimler siklikla ifade
edilen kelimelerdir. Tablo 6’da Mondros Ateskes ve Sevr Baris Anlasmalari ile ilgili yazilan
climlelere ait bulgular sunulmustur.

Tablo 6

Mondros Ateskes ve Sevr Baris Anlagsmalari ile ilgili Yazilan Climlelere Ait Bulgular

Antlasmalarla ilgili Ciimle 6rnekleri f %
Ciimle Ozellikleri

04” Hakikati konusmaktan korkmayiniz.”

017 “Kim demis ki 61di; simdi desinler ki kral geri

dondi.”

023 “Bazen bulutlar kapali da olsa, unutma mavi gokyiizii

hep orada.” 30 26
028 “Herkes yasiyordu ama hic de ortada can yoktu.

Herkes yasayan olaydi.”

039 “Tiirk yurdu mutsuzdur”

053 “Ne kadar anlassak da anlasamadik gitti”

Yiizeysel Bilgi
iceren (YBI)

07 “Ya istiklal ya 6lim”

Bilimsel Bilgi 019” Bu antlasmalarla bizi parcalamak, yok etmek
. : . . . 81 70
Iceren (BBI) istemislerdir.
033 “Bu antlasmalar milletimizi yok saymistir.”
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045 “isgale neden olan antlasmalardir.”

056 “Amag Osmanli Devleti’ni bitirmektir.”

062 “iki antlasma da Osmanli itilaf Devletleri’ne

calisacak.”

065 “isgalciler tlke butiinligiimiizii yok sayarak,

antlagmalari kabul ettirmeye ¢alistilar”

09 “Sevr Antlasmasi Ermenilerle oldu.”

0110 “1922’de Mudanya, 24 Ekim 1923’te Sevr Baris 5 4
Antlagmasi imzalandi.”

Toplam 116 100

Kavram yanilgilar
(KY)

GCahsmaya katilan 6grencilerin anlagmalarla ilgili yazdiklari cimleler ¢ kategoride
incelenmistir. Bunlar; bilimsel bilgi iceren (BBI), yiizeysel bilgi iceren (YBi), kavram yanilgisi
iceren (KYi) climleler seklindedir. Verilerin degerlendirilmesi sonucunda BBIi ciimle orani %70,
YBi ciimle orani %26, KYi ciimle orani %4’tiir. BBi ciimle oraninin daha yiiksek olmasi
anlasmalarla ilgili yeterli bilgi dizeyine ulasildigini gostermektedir. Bilimsel bilgi iceren
cimleler incelendiginde daha ¢ok anlasmalarin ortaya ¢ikardigi durumu ifade etmektedir. Milli
Miicadelenin parolasi olan “Ya istiklal ya 6lim” O7 tarafindan ifade edilirken, 019 “Bu
antlasmalarla bizi parcalamak, yok etmek istemislerdir.” seklinde icinde bulunulan durumu
ifade etmistir. Ylizeysel bilgi iceren ciimleler incelendiginde daha ¢ok duygusal ifadeler icerdigi
gorilmektedir. 017 “Kim demis ki 6ld{i; simdi desinler ki kral geri déndii.” 023 “Bazen bulutlar
kapali da olsa, unutma mavi gokylizi hep orada” seklindedir. Cimleler arasinda kavram
yanilgisi icerenlerin orani dusiik (%4) olmakla birlikte anlagsmalarin yapildigi tilke ve tarihlerle
ilgili bilissel yanilgilar s6z konusudur. Q9 “Sevr Antlasmasi Ermenilerle oldu.” derken 0110
“1922’de Mudanya, 24 Ekim 1923’te Sevr Baris Antlasmasi imzalandi” ciimlesini kurmuslardir.

Sonug¢

KiT’ne verilen cevaplar degerlendirildiginde, Mondros Ateskes Anlasmasiyla iliskili %85,
Sevr Baris Anlasmasiyla iliskili %76 oraninda gegerli kelime Uretilebildigi gérilmektedir. Cikan
sonug; 8. sinif Tiirkiye Cumhuriyeti inkilap Tarihi ve Atatiirkciliik programinda (2018) yer alan
anlasmamalarla ilgili kazanimlarin elde edilebildigi seklinde degerlendirilmistir. Bununla
birlikte kelime oranlarina bakildiginda Mondros Ateskes Anlasmasi’na ait bilissel alginin Sevr
Baris Anlasmasi’'ndan daha yiksek oldugu ortaya ¢cikmaktadir. Dolayisiyla Mondros Ateskes
Anlasmasi 6grenciler tarafindan daha etkin bir sekilde algilanabilmektedir. Bu durumun
Mondros Ateskes Anlasmasi konusunun icinde bulundugu 8. Sinif T. C. inkilap Tarihi ve
Atatiirkciiliik Ogretim Programi (2018) Milli Uyanis: Bagimsizlik Yolunda Atilan Adimlar Unite
ders saatinin (18 ders saati) digerlerinden daha yiksek olmasiyla iliskili olabilecegini
distindirmektedir.

Kelimelerin analizi sonucu, anlasmalarin birbiriyle iliskilendirilebildigi ve bilissel olarak
bes ortak kategori altinda toplanabildigi gorilmektedir. Bunlar; Anlasmalar sonucu ortaya
cikan durum, Duruma neden olan etkenler, Anlasmalara karsi tepkiler, Anlasmalarin
olusturdugu psikolojik durum, Anlasmalarla iliskili; mekan, zaman, kisi, tUlke ve milletler
kategorileridir. Kategorilerin kelime sayilari ve frekanslari degerlendirildiginde bilissel agidan
Anlagmalarin ortaya ¢ikardigi durumun daha etkin bir bigimde algilanabildigi goértlmektedir.
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Mondros Ateskes Antlasmasi’nin ortaya cikardigi durum (kelime sayisi, 59; f, 246) Sevr
Antlasmasi’na (kelime sayisi 33; f, 120) oranla daha yliksek bir sekilde algilanabilmektedir.

Duruma neden olan etkenler kategorisinde Mondros Ateskes Antlasmasi igin lretilen
kelime sayisi (11) Sevr Baris Antlasmasi’na (7) oranla fazladir. Mondros Ateskes Antlasmasi’nin
“7. ve 24. Maddeleri” siklkla tekrarlanan kelimelerdir. Bu durum maddelerin Osmanli
Devleti'nin parcalanma sirecine girmesinde etki eden unsurlar olarak kabul edilebildigini
gostermektedir. Diger taraftan Sevr Baris Antlasmasi ile ilgili “isgal plan1” (26) siklikla ifade
edilen kelimedir. Bu noktada her iki anlasmayla ilgili 6grencilerin neden sonug iliskisi
kurabildikleri, Mondros Ateskes Anlasmasi uygulamalarinin Sevr Baris Anlagsmasina ortam
yarattiginin fark edilebildigi goriilmektedir. Uzun (2006), anlasmalarla ilgili neden, nasil
iliskisinin kurulabilmesinin ylzeysel tarih bilgisinin daha kapsamli bir boyuta ulasilabilmesini
sagladigini belirtmektedir. Ata ve Kecge (2014), bu iliskinin kurulabilmesinin tarih okuryazarligi
beceri olusumuna etki edebildigini ifade etmektedirler. Dolayisiyla 6grenciler ilgili konularda
tarih okuryazarlik becerisini olusturabilmislerdir.

Anlasmalara karsi tepkiler kategorisinde Uretilen kelime sayilari Mondros Ateskes (20)
ve Sevr Baris Anlasmalari (24) acisindan birbirlerine yakin bir seviyededir. Bununla birlikte
frekans degerleri agisindan Sevr Baris Anlagsmasi (118) Mondros Ateskes Antlagsmasi’'na (61)
oranla daha yiiksektir. Dolayisiyla 6grenciler nihai bir anlasma olarak Sevr’e karsi daha biyuk
bir tepkinin olustugu goriisindedirler. Sevr'e kabul edilemez bir anlasma olarak tepki
gosterildigi; 6lG dogmak (43), vatan haini (18) kelimeleri degerlendirildiginde goriilmektedir.
Diger taraftan Milli Micadelenin Mondros Ateskes Antlagsmasi’na karsi tepkinin ortaya
cikardigi bir durum olarak algilanabildigi; Kuvay-1 Milliye (16), Milli Miicadele (10), Kurtulus
Savasi (7) kelimeleri degerlendirildiginde ortaya ¢ikmaktadir.

Anlasmalarin olusturdugu psikolojik durum kategorisinde yer alan kelimeler sartlarin
olumsuzlugunun algilanabildigini gostermektedir. Bu noktada umutsuzluk (f=9), bitmek (f=4),
tikenmek (f=10) siklikla kullanilan kelimelerdir. Andraess (1939,10-15; akt. Oztas, 2018)
tarihin cocuklar icin; 3-8 yas arasi masal yasi, 9-10 yas arasi daha gercekgi konularin ifade
edildigi Robinson yasi ve 12-13 yas arasini hakikati fark etme yasi oldugunu belirtmektedir.
Anlagmalarin yarattigi psikolojik durumun algilanabilmesi gergekligin fark edilebildigini hatta
donemin sartlariyla ilgili empati kurulabildigini géstermektedir. Empati kurulabilmesi tarihsel
0grenmenin meydana gelebildiginin bir gostergesi olarak kabul edilmektedir (Lee & Ashby,
2001; Yeager & Foster (2001), akt. Kabapinar, 2007).

Anlasmalarla iliskili; mekan, zaman, kisi, tlke ve milletler kategorisinde 6grencilerin
zaman algisi diger 6gelere oranla daha yliksektir. Mondros Ateskes Antlagsmasi’nin imzalanma
tarihi olan 30 Ekim 1918 ve Sevr Baris Antlasmasi’nin imzalanma tarihi olan 10 Agustos 1920
siklikla ifade edilen kavramlardir. De Groot-Reuvekamp, Van Boxtel, Rox ve Harnett (2014),
cocuklarda ilk tarihsel zaman algisinin 6. ve 8. Sinif diizeyinde (9/12 yas) ortaya ¢ikmaya
basladigini  belirtmektedirler. Dolayisiyla ilgili sinif dizeyi, tarihsel zaman algisinin
o6grenilebilmesi agisindan uygun bir dénemdir. Diger taraftan anlasmalarin zamansal anlamda
hatirda kaliciliginin yiksek oldugu Pala ve Simsek (2016)in yaptiklari calismada da
goritlmektedir. Birinci Dinya Savasi, Mondros Ateskes Antlasmasi, Sevr Baris Antlasmasi gibi
yakin doneme ait tarihi olaylarin zamansal ac¢idan bilinme diizeyleri daha ylksektir.

Antlagmalarla ilgili yazilan 116 cimle analiz edildiginde bilimsel bilgi iceren ciimle
oraninin %70 ylizeysel bilgi iceren climle oraninin %26 ve kavram yanilgisi iceren ciimle
oraninin %4 oldugu tespit edilmistir. F. Ercan, Tasdere ve N. Ercan (2010) ile Isikh, Tasdere ve
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Go6z (2011), KiT’nde anahtar kavramlari iceren anlamli bir ciimle kurulamamasi durumunun
ogrencilerin bu kavramlari anlamli olarak ve kavramsal diizeyde 6grenemedigi sonucunu
ortaya gikardigini belirtmektedirler. Dolayisiyla bilimsel bilgi iceren climle orani, konuyla ilgili
anlamli bir 6grenmenin ve KiT'in uygulama nedenlerinden biri olan dgretimde ¢iktinin ne
diizeyde olduguyla ilgili 6lcme eyleminin gerceklesebildigini gostermektedir. Nitekim kavram
yanilgisi ifade eden climlelerin sayisal orani bu durumu desteklemektedir.

Calismadan cikan sonuclara bagl olarak su 6neriler getirilebilir;

e KIT, 8. sinif Tiirkiye Cumhuriyeti inkilap Tarihi ve Atatiirkcilik konulari ile ilgili
ogrencilerin 6grenme diizeylerinin degerlendirilmesi ve belirlenmesinde 6l¢me araci
olarak kullanilabilir.

e KiT, 8. sinif Tuirkiye Cumhuriyeti inkilap Tarihi ve Atatiirkgiiliik konulari ile ilgili kavram
yanilgilarinin belirlenmesi amaciyla kullanilabilir.

e KIiT, 8. sinif dgrencilerinin nitelikli liselere girmek icin calistigi bir ortamda, Tirkiye
Cumhuriyeti inkilap Tarihi ve Atatiirkgiilik konularinin  kavramsal agidan
ogrenilmesine olumlu katki yapabilir.

e KIT, sosyal bilgiler disiplinlerinden biri olan tarih konularini degerlendirmek amaciyla
kullanilabilir.

Katki Orani Beyani: Yazarlar; arastirmanin tasarlanma, uygulanma, verilerin analiz ve
degerlendirilme asamalarina esit oranda katkida bulunmuslardir.

Cikar Catismasi Beyani: Yazarlar yaptiklari ¢alismayla ilgili bir ¢ikar ¢atismalarinin olmadigini
beyan etmektedirler.
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