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The applied courses conducted face-to-face with the application coordinator, teacher
candidate, school administration in the schools have been conducted as distance
education since March 16, 2020, due to the coronavirus disease (COVID-19) global
pandemic process which started in the December of 2019 and has affected the whole
world. This study aims to investigate the opinions of the practice teachers who give
Teaching Practice in Special Education courses in the special education schools
affiliated with the Ministry of National Education about the process and the practices
during the coronavirus disease (COVID-19) pandemic process. The study, designed in
the qualitative method with a descriptive design, is based on the experiences of the
special education practice teachers in the pandemic process. Interviews were
conducted with 9 special education teachers. Realized one-on-one by phone and
online. The data were examined in detail with content analysis method using NVivo
program. The opinions of the participants, described under four main themes that are
"Faculty-School Cooperation”, "Follow-up and Evaluation of Practice Skills",
"Professional Competencies, and Expectations" and '"Problems and Solution
Suggestions". In distance education, planning the online practices the professional
education and experiences and conducting can be suggested.
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Ogretmenlik uygulamasi dersleri Milli Egitim Bakanhigma bagh okullarda uygulama
koordinatorii, aday ogretmen, okul idaresi ve okul uygulama &gretmeni ile yiizyiize
yliriitiilmektedir. 2019 yil1 Aralik ayinda tiim diinyay: etkisi altina alan ve kiiresel bir salgin
boyutuna ulagsan koronaviriis (COVID-19) siirecinde uygulama dersleri 16 Mart 2020 tarihi
itibariyle uzaktan egitim seklinde yiiriitiilmiistiir. Bu calismada, koronaviriis (COVID-19)
salgin siirecinde Ozel Egitimde Ogretmenlik Uygulamast dersinin Milli Egitim Bakanligima
bagh ozel egitim okullarinda gorev yapan uygulama O&gretmenlerinin; siireg ve
uygulamalara iligkin goriislerine gore incelenmesi amaglanmistir. Nitel yontemde ve
betimsel bir desende kurgulanan calismada, 6zel egitim uygulama 6gretmenlerinin salgin
siiresince yasadiklar1 deneyimleri temel alinmistir. Goriigsmeler 9 6zel egitim dgretmeni ile
telefon ve online olarak birebir gergeklestirilmistir. Veriler NVivo programi kullanilarak
igerik analizi yontemi ile derinlemesine incelenmistir. Dért ana temada betimlenen katilimct
goriigleri "Fakiilte-Okul Isbirligi", "Uygulama Becerileri, izleme ve Degerlendirme",
"Mesleki Yeterlikler ve Beklentiler", "Sorunlar ve Coziim Onerileri” dir. Uzaktan egitimde
cevrimi¢i uygulamalarmn mesleki egitim ve deneyim paylasimlarin1 kapsayacak sekilde

planlanmasi &nerilebilir.
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Giris

Egitim hakki, her birey i¢in yasama hakki kadar temel haklardan biridir (Tiirkiye Cumhuriyeti
Anayasasi, 1982). Birey egitim hakki dogrultusunda farkli kademelerde egitim-6gretime devam
ederken bir yandan bagimsiz yasamim siirdiirebilmek adina gerekli bilgi, beceri ve yeterlikleri
kazanmakta; ayrica icinde yasadigt topluma uyum saglayacak davranis Oriintiilerini de
gelistirmektedir (Gokalp, 2016). Bu siire¢ yasal diizenlemeler cercevesinde hazirlanan egitim
politikalar1 ve 6gretim programlari, gorev alacak personelin yetistirilmesi, kullamilacak arag-gerecler,
fiziki ortam diizenlemeleri, erisilebilirlik, degerlendirme gibi bir ¢ok bileseni barindiran biitiinii ifade
etmektedir. Ancak tiim bunlarin planlanmasina kaynaklik eden baslica faktor, ¢ocuklarin bireysel

farkliliklar1 ve gelisim 6zellikleridir (Ak¢amete, 2018).

Egitim ortamlarindaki 6grencilerin farkli alanlarda 6zel gereksinimleri olabilir (Batu, 2014).
Ozel gereksinimi olan dgrencilerin bu gereksinimlerinin dgretime yansitilmasi ise biiyiik oranda
ogretmenler tarafindan gerceklestirilmektedir. Alan yazinda 6gretmenlerin meslek oncesi aldiklar
egitiminin niteligi ile 6zel gereksinimleri olan 6grencileri siuflarina kabul diizeyleri ve tutumlar:
arasinda iliski oldugu ifade edilmektedir (Lombard, Miller ve Hazelkorn, 1998). Gerek kaynastirma
uygulamalarinda gerekse ayri egitim ortamlarinda gorev yapacak oOgretmenlerin c¢alisacaklar:
disiplinlere 06zgii yeterliklerini kazanmalar1 ise lisans egitimlerindeki Ogretmenlik uygulama
deneyimleri ve aldiklar1 dersler ile iliskilendirilmektedir (Jackson, 2014; Pistav Akmese ve Kayhan,
2016a,b). Holland ve Horby (1992) o6zel egitim oOgretmenlerinin yeterliklerini inceledikleri
calismalarinda, aday Ogretmenlerin var olan performasi dogru belirlemek, 6gretimsel uyarlama
yapmak, Ogrencilerin davrarus Ozelliklerini dikkate almak, sinifta fiziksel ortam diizenlemeleri
yapmak gibi temel becerileri kazanmis olmalari gerektigini belirtmistir. Ornegin 6zel egitim alan
mezunu bir Ogretmenin isitme yetersizligi olan cocukla calisirken isitme kayipli Ogrencilerin
ozellikleri, 6grencilerin bilissel, duygusal ve dil gelisimlerinin desteklenmesi amagh etkili miidahale
yontemlerini bilmesi beklenirken (Pistav Akmese, 2020); ayn1 6gretmenin otizm spektrum bozuklugu
(OSB) olan bir 6grencisi igin davranis 6zelliklerini belirleme, etkili 6gretim sunma; 6grenme giigltigii
olan bir &grencisine &gretim sunarken kanit temelli uygulamalar1 kullanma, performans: izleme
konularinda bilgi, becerileri kazanmis olmasi gerekli goriilmektedir (Wood, 2007). Gorme yetersizligi
olan Ogrencilerle calisirken de benzer sekilde oOgretim ortamini diizenleme ve materyallerde
uyarlamalar yapmalidir (Safak ve Demiryiirek, 2018). Dolayisiyla 6zel egitim O6gretmen adaylar
calisacaklar1 gereksinim tiirii ile ilgili temel alan bilgisine sahip olmanin yami sira uygulama
becerilerine de sahip olmaldir. Bu anlamda 6zel egitim 6gretmenligi, farkl disiplinlerde beceri

kazanmay1 gerektiren bir 6gretmenlik alan1 olarak tanimlanabilir (Jackson, 2015; Wood, 1998).

Bir simfta O0grenmeyi etkileyen en onemli faktorlerin basinda Ogretmenlerin Ogretimi

planlama ve uygulama yeterlikleri, etkili 6gretim sunabilme becerileri gelmektedir. Bu yeterliklerin
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kazanilmas: siirecinde uygulama yapilan smifin 6gretmeni, en etkili rol modeldir. Ayrica 6gretmen
adaylarinin fakiiltede aldiklar1 ders igerikleri ve derslerin uygulamaya ne diizeyde yansitildigr da
etkili birer faktdrdiir (Conderman, Morin ve Stephens, 2005). Ozel egitim Ogretmenleri &zel
gereksinimli cocugun egitsel degerlendirmelerini, 6gretimsel diizenlemelerini yaparak; aile ile igbirligi
icinde ¢ocugun akademik, dil, sosyal becerilerinin gelisiminde temel rol oynayan ekip {iyelerinden
biridir. Bu nedenle erken c¢ocukluk doneminden baslayarak aile ile isbirligi yapabilen, saglik
hizmetlerindeki ilerlemeyi dikkate alarak, egitim 6gretim siirecinde 6zel gereksinimli 6grencisi igin
uygun diizenlemeleri yapabilme becerisine sahip Ogretmenlerin yetismesi 6nem arz etmektedir

(Hopper, 2011; Mann, Haug, Kollien ve Quinto-Pozos, 2015; Pistav Akmese ve Kayhan, 2018a).

Ozel egitim 6gretmenligi programinda 6gretmen adaylarmin fakiiltede teorik olarak aldiklar
derslerle birlikte fakiilte ile Milli Egitim Bakanligina bagh okullar arasinda isbirligine dayal ytiritiilen
gozlem, kurum deneyimi ve &gretmenlik uygulamalarindaki kazanimlari da 6nem tasimaktadir.
(Hopper, 2011; MEB, 2016b; YOK, 2018a,b). Aday &gretmenlerin meslege hazirlik asamasinda gergek
smif deneyimleri ve izledikleri 6gretmen davranislarinin, aldiklar1 geribildirimlerin ilerleyen yillarda
mesleki yeterliklerine olumlu anlamda katk: sagladig: ifade edilmektedir (Wiens ve digerleri, 2020).
Lisans derslerinde 6rnek vaka tizerinden video izletilmesi ve analizler yoluyla davranis degistirme,
smif yonetimi, ogretimsel uyarlama konulariin anlatilmasiyla mesleki yetkinlik kazanabilecekleri
belirtiimekte; Ogrencilerin (0gretmen adaylarr) son smifta bu becerileri sergileyebildikleri

vurgulanmaktadir (Gaudin ve Chalies, 2015).
Ogretmenlik Uygulama Siireci ve Okul Bilgileri

C)gretmenlik meslegi belirli bir zaman dilimini degil; yasam boyu &grenme ve igbirligini
gerektiren bir disiplindir. Ozellikle teorik ve uygulama derslerine yonelik sistematik bir egitimin
lisans doneminde veriliyor olmasi, bu meslegi yapmak isteyen aday Ogretmenlerin yetismeleri
bakimindan 6nem tasimaktadir. 2019 son aylarinda goriilmeye baslayan 2020 yilinda da etkileri
devam eden kiiresel salgin koronaviriis tiim diinya iilkelerinde oldugu gibi iilkemizde de basta saglik
olmak tiizere egitim, sosyal yasam, mesleki calismalara dair diizenlemeleri etkilemistir. Milli Egitim
Bakanligina (MEB) bagl resmi ve 6zel egitim kurumlarinda yiiz yiize egitime ara verilerek uzaktan
egitime gecilmistir (Ozer, 2020, s. 1124). Salgin siirecinde 6gretmenlik uygulamalar1 da uzaktan egitim
ile yiirtitilmiistiir (YC)K, 2020a,b,c,d). 26 Mart 2020'de tiim yiiksekdgretim kurumlarinin uzaktan
egitime devam edecekleri karar1 yaymlanmistir. Boylelikle YOK Bahar dénemi egitim 6gretim siirecini
uzaktan egitim, agik 6gretim kaynaklari ve dijital 5grenme araglari ile siirdiirme karari almistir (YOK,

2020a,c,d).

C)gretmenlik uygulamalar1 birden ¢ok paydas ile yiiriitiilmektedir. Milli Egitim Bakanligina
bagh 6gretmenlik uygulamalarindan sorumlu koordinatdrler, fakiilte 6gretim iiyeleri, okul idarecileri,

uygulama 6gretmenleri, aday 6gretmenler ve okullardaki 6grenciler bu siirecin birer paydasidir. Bu
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calismada Ozel egitim Ogretmen adaylarmmin meslek o©ncesi uygulama yeterliklerine dayal
paydaslardan biri olarak Ozel egitim okullarinda gorevli uygulama ogretmenlerinin goriiglerinin

incelenmesi amacglanmistir.
Yontem

Tiimevarimci bir anlayisla betimsel desende gerceklestirilen bu calisma nitel arastirma
yonteminde desenlenmistir. Yar1 yapilandirilmis goriisme tekniginin tercih edildigi arastirmada bu
tercihin gerekgesi, goriislerine basvurulan kisilere konu hakkinda derinlemesine ve ayrintili bakis
agismi yansitabilme firsatini saglayabilecegidir (Creswell, 2012). Bu nedenle 6zel egitim boliimlerinde
yliksekogretime devam eden aday Ogretmenlerin 2019-2020 uygulamalarini yaptiklar1 dort farkl
okulda gorevli 6gretmenlerin goriislerine bagvurulmustur. Ozel Egitim Boliimiinde Ogretmenlik

Uygulamasi 8 saat uygulama, 2 saat teorik ve 15 AKTS olarak yiiriitiilmektedir.
Katilimcilar

Aragtirmanin verileri, Ege Bolgesi'nde yer alan devlet {iniversitelerinden birinin egitim
fakiiltesi 6zel egitim bolimii 6grencilerinin 6gretmenlik uygulamalarinin yiriitiildigi okullarda
gorevli 6gretmenlerden elde edilmistir. Bir dénem 14 hafta olarak planlanmis ancak uygulamalar
pandemi nedeniyle 4 hafta yiiz ylize devam etmis ardindan uzaktan egitime gecilmistir. Arastirmaya
4 farkli okulda gorevli toplam 9 dgretmen katilmistir. Ogretmenlerin gorev yaptiklari okullarin tiirii
ve kademesi incelendiginde Isitme Engelliler lkokulu, Ozel Egitim Meslek Okulu, Ozel Egitim
Uygulama Okulu L-II. Kademe, Ozel Egitim Anaokulu'dur. Calismada, amagh érnekleme yontemi

kullanilmistir. Katilimcilara iligkin bilgiler, Tablo 1 de verilmistir.

Tablo 1. Katilimcilarin demografik 6zellikleri

. Mezun Oldugu - Mesleki Deneyim .
Yag  Cinsyet Universite Boltim Kidem  Siiresi Okul tiirti
ud1 37 Kadin Gazi Un. Zihin Engelliler 15 4 I§1tme Engelliler
Ilkokulu
Ud2 47 Kadin Anadolu Un. Isitme Engelliler 3 20 I§1tme Engelliler
Ilkokulu
UuO3 44 Kadin Anadolu Un Isitme Engelliler 19 11 Ozel Egitim
2 adof Hn. sime Engetiie Meslek Okulu
UO4 40 Kadin  Anadolu Un. Zihin Engelliler 16 15 Ozel Egitim
Anaokulu
UO5 38 Kadin  Anadolu Un. Zihin Engelliler 10 10 Ozel egitim
Uygulama Okulu
UG 40 Kadm ~ sdnanMenderes g osretmentigi 10 10 Ozel Egitim
Un. Uygulama Okulu
.. .. .. Ozel Egiti
uo7 41 Erkek Ankara Un. Smif Ogretmenligi 15 15 ©zel Egitim
Anaokulu
.. .. Ozel Egitim
uos 42 Kadin Ege Un. Felsefe 15 15 Meslek Okulu
- .. Egitim Ozel egitim
uo9 50 Kadin Ankara Un. Programlar: 16 16 Meslek Okulu

Tablol’de yer aldig1 sekilde ¢alisma grubu 8'i kadin, 1'i erkek, yas araligir 37-50 olan ve

cogunlugu mesleki kidem bakimindan 15 yil ve iizeri deneyime sahip 6gretmenlerden olusmaktadir.
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Mezun olduklari lisans programlari isitme engelliler dgretmenligi (UO2-UOB), zihin engelliler
ogretmenligi (UO1-UO4-UOB), sinif 6gretmenligi (UO6-UO7), egitim programlar (UQ9), Felsefe'dir.
44 (UO6-UO7-UO8 ve UQ9) farkh alanlardan &zel egitime gegis yapmuslardir. Katiimeilarin
fakiiltelerle isbirligine dayali 6gretmenlik uygulama deneyimleri ise ¢ogunlukla 10-20 yil arasinda

degismektedir.
Veri Toplama Yontemi

Yar1 yapilandirilmis goriismeler Oncesi, uygulama siirecinin yiriitiildiigii okullarda
aragtirmaya goniillii katilm gostermeyi kabul eden Ogretmenlerin kisisel eposta ve telefon
numaralarina okul idaresinin bilgisi dahilinde erisim saglanmistir. Calismanin amaci, siireg, aymn
zamanda etik kurallar1 hakkinda bilgi verilmistir. Onaylar1 alinan 6gretmenlerle uygun giin ve saatte
bireysel ¢evrimigi olarak goriismeler yapilmistir. Izinleri dahilinde ses kaydi alinmistir. Calismada yer
alan 2 arastirmact da Ozel egitim doktora egitimini tamamlamis, gorev yaptiklari boliimlerde
ogretmenlik uygulama dersinden sorumlu 6gretim elemanlaridir. Arastirmacilar, 2020 Bahar dénemi
sonunda planlanan farkli giinlerde 9 6gretmen ile bireysel olarak telefonla ya da online goriismeleri

gerceklestirmistir. Goriismeler ortalama olarak 25-30 dakika araliginda tamamlanmistir.
Veri Toplama Araci

Calismanin verileri arastirmacilar tarafindan goriisme teknigi ve goriismelerde hazirlanan
soru formu kullanilarak toplanmistir. Formun hazirlik siirecinde alan yazin bilgisi, 0gretmenlik
yeterlikleri, uygulama derslerinin igerik ve 6zellikleri, 6l¢me degerlendirme oOlgiitleri incelenmistir.
Formun ilk hali hazirlandiginda 8 demografik 4 acik uglu soru yer almistir. Uzman goriisiine
sunulmustur. Ozel egitim alaninda uygulama dersi yiiriiten ve 10 yil 6gretmenlik deneyimi bulunan
ogretim {iyesi ile Temel Egitim Boliimiinde gorevli kaynastirma uygulamas: yapilan smiflarda okul
oncesi Ogretmeni olarak calismis, 6gretmenlik uygulamalar1 yliriiten Ogretim iiyesinin goriisleri
almmustir. Uzmanlar, sorulari 6gretmenlik uygulamalarina iliskin diisiinceleri irdeleyici olmak,
anlasilir olmak ve 6zel gereksinimleri olan 6grencilerin 6gretmeni olacak aday &gretmenlere, alan
yeterliklerinin nasil kazandirilmas: gerekliligi Olclitleri acisindan degerlendirmisler. Sorularin bu
Ozelliklere yanit olmast anlaminda goriismeye uygunluk agisindan incelemislerdir. Uzmanlardan 1’
uygun, digeri ise demografik bilgilerin azaltilmasi, 1 soru daha eklenerek kullanilmasi Onerisi
getirmistir. Son hali 6 demografik 5 agik uglu sorunun yer aldigi goriisme formu, tamamlanarak
uygulama asamasina gegilmistir. Goriismelerde yoneltilen sorulara ornekler asagida belirtilmistir

(Tablo-2)
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Tablo 2. Gériisme sorular

S-1) Size gore 6zel egitim alaninda gorev yapan bir 6gretmen, nasil bir egitim gecmisine sahip olmalidir?

S-2) Ogretmen adaylarmin meslege baslamadan 6nce egitimlerinin (teorik ve uygulama) nasil planlanmasi
gerektigini diistiniiyorsunuz?

S-3) Sizce 6gretmenlik uygulamalari siirecinde en sik karsilasilan sorunlar nelerdir?
S-4) Ogretmen adaylarinin uygulama siirecinin uzaktan egitimle yiiriitiilmesi hakkinda goriisleriniz nelerdir?

S-5) Uzaktan egitime devam eden 6gretmen adaylarinin, 6gretmenlik meslegi yeterliklerinin desteklenmesi icin
yetkililere 6nerileriniz nelerdir?

Veri Analizi

Gorilismelerden elde edilen veriler tiimevarimsal anlayisla icerik analizi ile analiz edilmistir.
Bu stiregte katihmcilarin goriisleri iki ayr1 arastirmaci tarafindan betimsel dokiimler haline getirilmis,
iki arastirmaci da veri dokiimiinii ayr1 ayr1 okumustur. Okumalarda veriler arasinda benzerlik,
farkliliklar ve sik tekrarlanan goriisler dikkate alinmigtir. Birbirine benzer olan kodlardan temalara
ulasilmistir (Yildirim ve Simsek, 2008). Her bir 6zel egitim uygulama 6gretmeni igin birer kod ve sira
numarast (UO1, UO2, UOY) verilmistir. Katilimc1 goriigleri bulgulara yansitilirken bu kodlar
kullanilmistir. Kodlayicilar arasi giivenirlik analizi sonuglar1 Giivenirlik=[Gortis birligi /(Goriis birligi
+ Gorlis ayriligr)] x 100 formiiliine (Miles ve Huberman, 1994) gore %92 olarak hesaplanmistir. Analiz

sonucunda ulagilan ana ve alt temalar Tablo 3’te verilmistir.

Tablo 3. Ana ve alt temalar

1-Fakiilte-okul Isbirligi
a) Uygulamay1 planlama siireci (Yer, zaman, kisiler)
b) Firsatlar ve sorunlar (alan egitimi firsatina gore bir planlama)

¢) Uygulama okulunda 6gretmen goziiyle 6zel egitim alani

2-Uygulama becerileri ve izleme degerlendirme
a) Fiziksel ¢evre diizenleme ve 6grenci 6zellikleri
b) Dersler, es zamanh sorumluluklar (Aday 6gretmen-fakiilte personeli)

c) Ogretmen adayinin siireg temelli degerlendirilmesi

3- Mesleki yeterlikler ve beklentiler
a) Mesleki egitimde yiiz ylize ve uzaktan egitim etkisi
b) Ozel egitim 6gretmeninin sahip olmasi gereken yeterliklere iligkin goriisler

c) Fakiilte-okul-meslek dernekleri ve yeterliklerin izlenmesi

4- Sorunlar ve ¢6ziim Onerileri
a) Aday 6gretmen, siniftaki 6grenci ve uygulama 6gretmeninin yasadigi sorunlar
b) Uygulamaya tam katilim ile 6grenme ve becerinin degerlendirilmesi

¢) Bir 6z degerlendirme hikayesi baglaminda uygulama siireci
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Tablo 3 incelendiginde koronaviriis doneminde 6zel egitim Ogretmenlik uygulamalarim
uzaktan egitim siireci ile deneyimleyen 6gretmenlerin goriis ve Onerileri dort ana temada "Fakiilte-
Okul 1§birligi, Uygulama Becerileri ve izleme Degerlendirme, Mesleki Yeterlikler ve Beklentiler,
Sorunlar ve Coziim Onerileri” bulgulara déniistiiriilmiistiir. Uygulama &gretmenleri her bir ana
temada oldugu gibi birden ¢ok alt temada da benzer veya zithik iceren goriis bildirmislerdir.
Ogretmenlerin yeterlik, bilgi, beceri kazandirma siireci, uygulama okullarinin fiziki kosullari,
O0gretmen adaylarinin uygulama okullarina say1 bakimindan gorevlendirilmesi-yerlestirilmesi ve
fakiiltede Ogretim iiyesi ve Ogretim elemami bagsmna diisen uygulama Ogrencisi sayisinin fazla
olmasindan kaynakli sorunlar yasandigina dikkat cektikleri goriilmiistiir. Mezun olunan alan
farkliligr ve Ozel egitim alanina gegerek meslegi siirdiirme konusu ile mesleki kidem, yetkinlik ile
uzaktan egitimin olumlu ve smirlilik yaratan etkileri hakkindaki goriislerinde ise bazi ayriliklar

belirlenmistir.
Arastirmanin Etik Izinleri

Yapilan bu calismada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yaymn Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel
Arastirma ve Yaymn Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerden higbiri

gerceklestirilmemistir.

Etik kurul izin bilgileri

Etik degerlendirmeyi yapan kurul ad1 = Hasan Kalyoncu Universitesi
Etik degerlendirme kararinin tarihi=28.08.2020

Etik degerlendirme belgesi say1 numarasi= -804.01-E.2008280001

Bulgular ve Yorum

Bu boliimde arastirmada elde edilen ana ve alt temalara gore ogretmen yeterlikleri, 6zel
egitimde Ogretmen yetistirme, uygulama siirecinde yasanan sorunlar ile meslek ncesi yeterlikler
baglaminda 6zel egitim uygulama &gretmenlerinin uzaktan egitim deneyimleri ve goriislerine yer

verilmigtir.
Fakiilte-Okul Isbirligi

[k tema Fakiilte okul isbirligi temasi olup; &gretmenler "Uygulamayi planlama siireci,
Firsatlar sorunlar ve Uygulama okullarinda 6gretmen goziiyle 6zel egitim alani” alt temalarinda goriis
ve Onerilerini belirtmiglerdir. Uygulama siirecinde mekan olarak siruflarin aday 6gretmen ve smiftaki
ogrenci 6zeliklerini dikkate alarak planlanmasi gerekliligine vurgu yapmislardir (UO1-UO2-UO4-
UO5-UO6-UOS-UQY); fiziki acidan ise siniflarda yaganabilecek sikintilarin éniine gegilmesi igin bir
simfa dort Ogretmen adaymun yerlestirilmesi hakkinda olumsuz goriis bildirmislerdir. Ozel

gereksinimi olan cocuklarin ozellikleri smuftaki Ogretmen, stajyer Ogretmen sayisi ile iligkili
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olabilmektedir. Ogrenciler icin sinifta dort 6gretmen adayi, iki 6gretmen oldugunda sinif yonetimi

agisindan sorun yasadiklarini belirten katilimcilarin goriislerine 6rnek olarak;

OUO1: .... normal sartlar altinda cocuklar gizleme, uygulamaya geliyorlar. Ben gozlem sirasinda neyi
neden yaptik konusunda eksikler oldugunu goriiyorum. Simif kalabalik oldugu, ogrencilerin dikkati
dagildigr icin tam gozlem yapamadiklarim diisiiniiyorum, [...] UO2: Benim stufim bu yil ekstra
kalabalik. En kalabalik siniflardan biri, dokuz tane 63renci var. Stmflarimiz kiiciik. Stajyer 6grencinin
dort tane olmast ve kalabalik olmasina iliskin sikint1 yasadim. Kalabalik olunca ¢ocuklarin dikkatini
toplamakta zor oluyor. UO4: Universiteden dort ogrenci geliyor aymi derse dort 6grenci almast
bekleniyor. Aymi derse dort G§rencinin birlikte girmesi bizim icin stkinti oluyor. Iki-iki en azindan olsa

cocuklarmn dikkati agisindan, dzellikle o planlamada sikinti yagiyorum agikgast, . [...]

seklinde goriis bildirmislerdir. Uygulama 6gretmenleri, 6zel egitim alaninda 6gretmenlerin ne

tiir becerilere sahip olarak mezun olmalar: gerektigi ile ilgili olarak;

UO4: Miimkiin oldugu kadar cocuklarla birebir calismalar: gerekiyor stajda. Daha ¢ok uygulamaya
yonelik drnegin davranig degistirme, kavram 6gretimi, sosyal beceri olabilir mesela. Dort farklr alandan
ddev hazirlayip bunun iizerine uygulama yapmalar: gerekiyor bence. Biz lisansta birebir uygulama

yapryorduk, ama is uygulamaya geldigi zaman biliyorsunuz ki bir siirii aksaklik ¢ikabiliyor |[...]

diyerek, meslek Oncesi egitim siirecinin O6nemine ve uygulamalarin niteligine vurgu

yapmuslardir.

Uygulama planlar1 hazirlanirken fakiilte okul isbirliginde okul tiirii, smiftaki 6grencilerin
ozellikleri 6rnegin ¢ocugun iletisim becerileri, davranis problemleri, 6grenme 6zellikleri Braille ya da
isaret dili kullaniminin dikkate alinmasini dnermislerdir. Ayrica aday 6gretmenlerin uzmanlasacaklar
alanlar ile simiftaki 6grenci sayisinin dikkate alinmasi gerektigini belirtmislerdir. Ayni giin ayn1 saatte
bir sinifa diisen stajyer sayisinin azaltilmasi gerektigini dnemle dile getirmislerdir. Her sirufa tist siir
dort 6grenci olarak belirlenmesine karsin en ¢ok iki 6grenci, hatta miimkiinse bir 6gretmen adaymin

verilmesini 6nermiglerdir.
Uygulama Becerileri ve izleme Degerlendirme

Tkinci ana tema, uygulama becerileri, fiziksel cevrenin diizenlenmesi ve materyal kullanimi,
Ogretmen adayinin 0zgiiven ve geribildirim alma sansinin artmasi i¢in uygulama okullarina stajyer
dagilimi, alman dersler, dénem &zelliklerinin dikkate alinmasina iliskindir. Ogretmenler &zellikle
degerlendirme ve performansi nasil izleyecekleri noktasinda kendilerine verilen egitim hakkinda

goriis bildirmisler. Ornegin,

UO3: . [..|Egitime katildim genel olarak sdyleydi. Daha cok iistiinde durulan stajyeri nasil

degerlendirmemiz ile ilgili kistmlar. Teorik dersleri var okulda, son sene hepsi sinava odaklaniyor
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programda ise daha ¢ok gozleyerek not vermem gereken boliimler var. Bu 6grenciler ayni okulda devam

etmeli devamsizlik yapmasa da sinifta kalabalik olunca gozleme sansim azaliyor.

Dersler, es zamanli sorumluluklar (Aday 6gretmen-fakiilte personeli) alt temasina yonelik
yeterlik kavramina vurgu yapan ogretmenler, Ozellikle meslek Oncesinde Ogretmen adaylarmin
boliimii isteyerek gelmeleri ve rol model almaya acik olmalarinin da 6nemli oldugunu ifade

etmislerdir.

UQO2: Bence siire¢ dncesi planlama cok dnemli, ... siire¢ dncesi planlama (okul kurallari, kilik kiyafet)
uygulama okullary ile planlanan her sey oncesinde net olmali. Burada izleyip, uygulayip bagimsiz
ogretim yapabilir hale gelmesi icin siire yeterli olmuyor. Gerekirse uygulama saati artirilabilir; [...]
UO3: Mesleki yeterlilik konusunda acikcast ben halen 18 yil bitti 19. yili calistyorum. Déniip doniip
aaaa bunu béyle yapmalymisim diyorum. Ogretmen adaylari icin bir kere kesinlikle devamli bir
arastirmak, farkli yontemlerle farkl tekniklerle, her cocugun farkli 6zelliklerini ¢alismast yararls oluyor,

biliyorsunuz [...]

diyerek 6gretmen adaylarinin meslege baglilik, motivasyon ve kendilerini gelistirmeleri adina
degerlendirmelerin, bireysel Ozellikler, motivasyon, 6z degerlendirme ve siire¢ temelli ilkelerle

yapilmasi gerektigine yonelik goriis bildirmistir.
Mesleki Yeterlikler ve Beklentiler

Ogretmenlerin mesleki yeterlikler ve beklentileri incelendiginde hepsinin koronaviriis salgin
siirecinde 0gretmenlik uygulama dersi deneyimlerine gore yiiz ylize egitimin gozlem, model alma
agisindan etkisine vurgu yaptiklar1 dikkati ¢ekmistir. Ayrica gozlem yapamayan ve ¢ocukla galisma
eksikligi nedeniyle bu donem uzaktan egitim ile mezun olan 6gretmenlerin atamadan sonra hizmet ici
uygulamali egitime alinmasini dnermislerdir (UO1-UO3-UO4-UO5-UO06-UO8). Ogretmenler ayrica bu
egitimlere yalnizca alan uzmani degil meslekteki deneyimli 6gretmenlerin de katilimini gerekli
gordiiklerini belirtmislerdir. Ornek uygulamalarin, gerek video iizerinden gerekse sinif igi etkinlik
temelli saglanabilecegini belirtmislerdir (Ogretmenlerin tamami). Ozellikle mezuniyet sonrasinda,
uzaktan egitim alan bu yilki mezunlarin {iniversite MEB isbirligi ile uygulama saatlerine dahil

edilmesinin 6nemini vurgulamiglardir (UC)l, U2, UO4, UO6, UO7, UC)S).

UO1: Keske bu mezunlar hizmetici egitime girebilse, Milli Egitim Miidiirliigii iiniversite ile birlikte
boyle bir planlama yapsa. Mezunlar alanda calismaya basladiktan sonra geri doniip bu anlamda
sorularina cevap bulabilecekleri bir hizmet ici eitim faaliyeti yiiriitiilebilse. Uzaktan eitim seklinde de

olabilir bu iiniversiteler araciligt ile. [...]
Ogretmenlerin, egitimde yiiz yiize ve uzaktan egitime yonelik goriisleri incelendiginde; lisans
déneminde yiiz yiize uygulama yapmanin etkili 6gretim siireclerini model almak, aday ve gorevdeki

Ogretmenin birbirine geribildirim verebilmesi agisindan ¢ok daha etkili olabildigini ifade etmistir.
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UO4: Staj dersi, yiiz yiize egitim gibi olmaz. Uzaktan egitimle teorik olarak tabii yararlart olur.
Uygulama dersinin uzaktan egitimle cok yarari olacagimi diigiinmiiyorum [...]. UO2: Uzaktan egitimi
cok sey bulmuyorum, bu 63renciye gore degisebilir ama 6grencinin algisina gore degisebilir yani ben
cok yararli oldugunu diisiinmiiyorum. Isin icinde sinif ortammda olmak cok farkli, isin icinde olmak

lazim.

Ogretmenler uzaktan egitimin gdzlem, uygulama ve oOgrenci &zelliklerini belirleme,
performans alma, davrams degistirme planini uygulama ve 6gretimi sunarken diger degiskenleri nasil
kontrol edecegine yonelik kazanimlar i¢in yeterli bulmadiklarini belirtmislerdir. Buna karsin uzaktan
egitimin meslekteki Ogretmenlerin hizmet i¢i egitimlerinde tercih edilmesi gerektigini ifade
etmislerdir. Cilinkii meslekteki 0gretmenlerin ev, is, aile diizeni, derse girmek, yolculuk, zamarm
planlama gibi sorumluluklarinin yiiz yiize egitimlere katilmada sirurlilik olusturabilecegini ifade
etmislerdir. Ayrica alan uzmani akademisyenlerle dijital ortamda etkilesim kurabilecek olmalarini da
bir firsat olarak degerlendirmislerdir. Giincel bir¢ok bilgi ve 6gretim yontem teknikleriyle ilgili yeni
bilgilere erisimleri acisindan uzaktan egitimin firsat oldugunu vurgulamislardir. Lisans egitiminde
Ogretmen aday1 i¢in is basinda birlikte 6gretim planlama, uygulama geri bildirim almay1 &nemli
goriirken bu stirecte yiiz ylize uygulamalar1 daha etkili bulduklarini ve karma (yiiz yiize ile cevrimigi
egitim) modelin tercih edilebilecegini bildirmislerdir. Uygulama 6gretmenlerinin goriislerinde 6ne

¢ikan bir diger konu, fakiilte-okul-meslek derneklerinin isbirliginin saglanmasi ile ilgilidir.

UO1: Isitme engelliler okulunda calisan bir 63retmenin isaret dilini bilmesi lazim ve soyle. Bunun bir
temelleri var yani temelleri mutlaka Ogrenmesi lazim. Mesela burast devlet okulu [..] Isitme

engelliler okulunda calisinca mutlak igaret dilini bilmek gerekiyor.

Isitme engelliler okulunda calisan bir dgretmen, isitme engelliler alaminda uzmanlagacak
Ogretmen adaymin isaret dili yeterliliginin (isaret dili ile ogretim yapabilecek diizeyde) onemine
dikkat ¢ekmistir. Mesleki yeterlilikler bakimindan &zel egitim alaninin bir ekip isi oldugunu vurgu

yapan katilimcilar bu konuda:

UQ9: Ashinda uzaktan egitimde hicbir sikinti gsrmiiyorum. Ama mutlaka cocuklar bir dnceki dinem

gercekten etkin bir sekilde staj programina katildilar. Ben onlarin sinifta su an tek bagina kalsalar bile

yapabileceklerini diisiiniiyorum atandiklar: okulda mutlaka onlara destek olacak birileri olacak ozel

egitimde, seklinde goriis belirtmistir.

Sorunlar ve Coziim Onerileri:

Katilimcilar sorunlar1 siniftaki 6gretmen agisindan yasanan, uygulama Ogrencisi agisindan
yasanan ve Ozel gereksinimli Ogrenci agisindan yasanan giigliikkler olarak smiflamiglardir.
Ogretmenler, aday Ogretmenlerin siniftaki Ogrencileri ve uygulama Ogretmeninin yaptiklarimi

yeterince gozlemleme firsatlarinin olmamasi durumunu sorun olarak degerlendirmislerdir. Bu soruna

neden olan etmenleri ise okuldaki teorik ders saatlerinin de olmasina bagh stajyerlerin ders yiikleri,
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ayni anda sinifta dort stajyerin olmasi, her 6gretmen adayina neredeyse bir 6zel gereksinimli ¢ocukla
calisma firsatinin miimkiin olmadigi, smirh sayida okul ve bu okullarda belirli 6zel gereksinim

alaninda 6grencilerle calisma durumu olarak belirtmislerdir.

Uuo9: Uygulamada gozlem yeterli ve stajyerin kendi yapmast da onemli. Ornegin davrams
degisikliginde soyle bir sikint1 var. Uygulama 63rencilerinin hakli oldugu bir nokta var. Sekiz saat, dort
ve dort gelip cocugu gozlemleyip. Onu olusturup onu degistirecek yeterli bir zaman zarfi yok. Hani
belli bir donem 0Ogrenciler Haftada bes giin gelebilecekleri bir uygulama olmali aslina bakarsaniz.
Gergekten uygulama dgrencileri haklilar neyi ne kadar gozlemleyebilirler. Islemlerin farkinda olamuyor

problem davramsi alsa da onu ¢alisabilecek bir diizeni yok.

Ogretmenlerin bircogu uygulamada yasadiklari en biiyiik sikintimin uygulama 6grencilerinin
programinin akademik ders saatlerine gore ayarlanamamasi olduguna dikkat gekmislerdir (UO1-

UO02-UO3-UO4-UO5-UO7-09).

UQ2: Isitme engelinde uzmanlasacak G§renci (6§retmen adayi) simifima geldiginde ona dnce kendi
deneyimlerimi anlatryorum. Neleri bilirse iyi olur iste. Ben sinifta hem konugup hem isareti yapinca
cocuklar cok daha iyi anhyor. Ben isareti yaparken konustugum icin de yavas yavas konusmaya

baslayan cocuklar da var.

diyerek aday Ogretmenin isaret dilini bilmesi ve ders anlatirken konuya hakim olmasi

yoniinde goriisiinii bildirmistir.

UO1: Gelen o6grencinin planlama yapmayi, hangi yontem ve teknigi kullanacagim, hangi
degerlendirme aracimi kullanacagimi bilmesi gerekiyor. Staja geldiginde 6grenci, hocam bizden bunu
istemiyorlar diyebiliyor. Diger staj gruplarindan bunlari istenmiyor diyor. Bunlari kontrol etmek ¢ok

z0t,

diyerek 6gretmen adaylarinin bir kisminin kendinden beklentilerinin diisiik olabildigini

aciklamistir.

UQO2: Aday 6gretmenler isin icine girse iyi olur yani ozellikle meslek anlamda kendilerini gelistirmek
icin egitimler, sivil toplum kuruluslar: ile calismalara katilsinlar. Isaret dili terciimanlart ile bir araya
gelsinler. Isaret dilini isitme engellilerin bir kismi bilmiyorlar, farkli isaretler yapworlar kendi

aralarinda [...], seklinde goriis bildirmistir.

Uygulama okullarinda goérevli 6gretmenlere gore nitelikli bir 6zel egitim personelinin sahip
olmasi gereken bir diger oOzellik, 6z degerlendirme yapabilmesidir. Ogretmen adaymnin 6z
degerlendirme hikayesi baglaminda uygulama siireci incelendiginde, Ogretmen adaylarinin
kendilerine yonelik 6z elestiri, iyi Ornekleri belirleme, rol model alma, isbirligine yatkinlik, etik

kurallara baghlik, alandaki yasalari bilmeleri yoniinden desteklenmeleri gerekmektedir. Ozetle
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katillmcilar, 6gretmenlik uygulamalarmin aday Ogretmenlerin gilincel bilgi ve etkili 6gretim

becerilerini destekleyecek sekilde planlanmas: gerektigini bildirmislerdir.
Sonug ve Tartisma

Uygulama 6gretmenlerinin 2019-2020 Bahar yilinda kiiresel salgin olan koronaviriis etkisine
bagh uzaktan egitim deneyimlerine gore 6zel egitimde Ogretmen yetistirme ve uygulama derslerine
yonelik Onerilerini temel alan bu c¢alismanin bulgulari, etkili orneklerin iyi bir ekip ¢alismasi
sonucunda, sistematik ve planh izleme degerlendirme sayesinde gerceklesebilecegini ortaya
koymustur. Aym zamanda calismada o6ne c¢ikan goriisler; 6gretmen adaylarmin iyi ornekleri
gorebilecekleri, daha sik uygulama yapabilecekleri ve 6z yeterlik diizeylerinin is basinda mentorluk
egitimi ile gelistirilmesi yoniinde goriisler seklinde Ozetlenebilir. Alan yazinda egitim ve saglik
alaninda uygulamali egitimlerin énemi her gecen giin daha sik vurgulanmakta, dogrudan gereksinim
temelli calisilan alanlardan biri olarak egitimde nitelikli personel ihtiyaci ve bu personelin ne sekilde
egitim almasi gerektigine iliskin model 6nerileri tartisilmaktadir. Ogretmen egitimlerinin, bilgi, beceri
tutum ve degerler baglaminda tasarlanmasi gerektigi ve teorik ve uygulamaya dayali derslerin alan
uzmanlarinca verilmesi onerilmistir (Avrupa Birligi, 2013). Bu raporda mezuniyet oncesi ve sonrasi
Ogretmen egitimi ile hayat boyu siiren, mesleki bilgi, beceri ve yeterliklerin kazanilmasini igeren
nitelikli egitim vurgusu yapilmaktadir. Dolayisiyla 6zel egitim Ogretmenlik uygulamalarinin
planlanmasinda, yalnizca fakiiltedeki 0gretmen adayi veya yiiksekogretim personelinin kosullari
degil; MEB’e bagh calisan 6gretmenlerin mesleki gelisimleri, okullarin, smiflarin fiziki 6zelliklerinin
de dikkate alinmasi gerekmektedir. Ciinkii Ogretmen adaylarimin isbirlikli uygulamalar
deneyimleyecekleri, etkili 6gretim becerilerini edinebilecekleri yerler uygulama saatleri oldugundan;
bilgiyi beceriye doniistiirebilecekleri firsatlar olusturulmalidir. Ornegin, Egitim Bilisim Ag1 (EBA)
Milli Egitim Bakanliginda gorevli ogretmenlerin, 6grenci ve velileri ile bulustugu, egitim 6gretime
dijital ortamda olanak taniyan katilimi yiiksek olan bir platformdur. Yiiksekdgretim kurumlarinda da
yalnizca o kurumun degil farkli {iniversitelerde egitime devam eden 6gretmen adaylari ile meslekteki
Ogretmenler, alan uzmani Ogretim iiyelerinin sistematik olarak ilgili konu bashgi, giin saat
diizenlemeleri, sesli, goriintiilii etkilesebildigi dijital ortamlar planlanabilir. Bu planlama egitim
siirecine dahil her alan gibi 6zel egitime iliskin bilgilerin gelismelere dayali tartisilmasina ve 6rnekler
tizerinden Ogrenilmesine firsat olusturabilir. Nitekim Gaudin ve Schalies (2015) 6gretmenlerin 6rnek
uygulamalar1 inceleyerek mesleki kazanimlar elde etmelerine iliskin video iizerinde ¢alisma ornekleri
ile ilgili bir arastirma gerceklestirmislerdir. Ogretmenlere siuf igi 6gretim videosu sunuldugunda
etkinligi tanimlama, izlenen videodaki icerikleri mesleki uygulamalar ile iliskilendirme ¢alismalar:
sonucunda olumlu kazamimlar elde ettikleri belirtilmistir. Ornek uygulamalar1 izlemenin,
Ogretmenlerin mesleki gelisimi ve Ogretmen adaylarinin becerileri iizerinde etkili oldugu
aciklanmustir. Ozellikle Ogretmenlerin ve 6gretmen adaylarinin smif i¢i uygulamalarla iliskili videolar

tizerinden, fiziksel ortam uyarlamalari, materyal se¢imi ve kullanimi, davranis yonetimi ile ilgili
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diizenlemeler ve etkinliklerin uygulanis basamaklarina iliskin geribildirimler verilebilir. Lisans
ogrencilerinin egitimleri sirasinda uygulama alaninda bir kurumda calismalariin gergek problem
¢ozme becerileri ile ise yonelik onlem alma, kisileraras: iligkilerini yapici bir bigimde siirdiirme
konusunda lisans 6grencisine katki sagladig1 a¢iklanmaktadir. Avustralya’da 131 lisans 6grencisinin
egitimleri sirasindaki is yerinde beceriye doniik c¢alisma deneyimleri incelenmistir. Ise entegre
o6grenme modeli diye tamimlanan bu model, 6grencilerin heniiz lisans yillarinda edindikleri bilgi,
becerilerin onlar1 deneyimlerinin niteligine gore meslege giris, istthdam sansi sagladig: ifade

edilmistir (Jackson, 2014).

Aragtirmanin 6ne ¢ikan bir diger bulgusu, uygulama derslerinde fakiilte 6gretim {iyeleri ve
O0gretim elemanlarinin {izerine tanimli 6gretmen aday: sayisinin fazlaolmas: ile uygulamada geri
bildirim verilmesine yoneliktir. Ozel egitim dahil dgretmenlik uygulamalarinda bir sinufta dort
ogretmen adaymin ayni anda bulunmasi, gerek siniftaki 6gretmenlerden goriip izleyerek 6grenmeleri,
gerekse Ozel gereksinimli Ogrencilerle birebir calisma deneyimi kazanmalar1 agisindan smirlilik
olusturmaktadir. Oysa alan yazinda 6gretmen adaylarimn fakiiltedeki teorik derslerinde edindikleri
bilgileri beceriye sahada uygulama yaptiklarinda ¢ok biiyiik etkisi oldugu belirtilmistir. Wiens ve
digerleri (2020), etkili 6gretim becerisinin gelisimi ile etkili iletisim kurmak, isbirligi yapmak ve
geribildirim arasindaki iliskiyi inceledikleri arastirmalarinda; bir ogretmenin diger meslektasinin
davranislarini gozlemleyerek etkili 6gretim sunma ve etkili iletisim kurma diizeyi hakkinda kaniya
varma siirecine katki sagladigini belirtmisledir. 130 6gretmen adayi ile gerceklestirilen arastirmada,
aday Ogretmenler son sinifa geldiklerinde o zamana kadar gozlem, uygulama yapmis olduklar
smiflardaki 0gretmenlerin 6gretim ve etkilesim davranislarim1 6rnek aldiklarinmi belirtmislerdir. Bu
sonug¢ arastirmacilar tarafindan meslekteki Ogretmenlerin becerilerinin, aday &gretmenlerin

yeterliklerinin gelisiminde rol oynadig1 seklinde agiklanmustir.

Bulgularda 6ne ¢ikan bir diger garpici sonug uygulama 6gretmenlerinin siniflarina gelen aday
Ogretmenlere mesleki bilgi beceri paylasimi yapma konusunda istekli olmalari ile ilgilidir. Wiens ve
digerlerine (2020) ait arastirmada ve Avrupa Birligi Ogretmen Yeterlikleri (EU-2013) raporunda da
benzer vurguya rastlanilmistir. Wiens ve digerleri (2020), 6gretmen adaylarinin uygulama siiresince
smiftaki meslektasindan motivasyon, 0gretimi planlama, wuygulamada paylasim destegi
gordiiklerinde, bu istekli olma durumunu model aldiklarini ifade etmistir. Avrupa Birligi (2013) sonug
raporunda ise Ogretmenlerin kariyerleri boyunca 6grenmeye aktif katilimlariin tegvik edilmesi
gerekliligi ifade edilmistir. Ogretmenlerin yeterliliklerinin gelisiminde &gretmen yeterlilik modeli
sunulmus, amaci ve tasarimui ile uyumlu her sistemde kullanilan meslek 6ncesi ve meslek sonrasi

mesleki gelisim vurgusu yapilmstir.

Ogretmenlik uygulamalarmin iiniversite 6grencileri icin ¢ok kritik bir dénem oldugunu

belirten Kossar (2003), 6grencilerin uygulama siirecinde gelecekte mesleki basarilar1 hakkinda ciddi
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kaygr duyduklarina dikkat c¢ekmistir. Mesleki yeterliklerinin degerlendirilmesinde biitiinciil

planlanma yapilmasi, uygulama yaparken 6grencilere profesyonel érnekler sunulmasini énermistir.

Uygulama Ogretmenlerinin, aday Ogretmenler 6zel gereksinim tiirii ve derecesine gore
okullara yerlestirilmeli, birden ¢ok alani deneyimlemeli 6nerisi ise Pistav Akmese ve Kayhan (2016a,
b) arastirmalarinda gormek miimkiindiir. Pistav Akmese ve Kayhan (2016a), isitme kayipl ¢ocuklarla
calisacak O0gretmenlerin isaret dili ile 6gretim sunabilme becerilerinin gelistirilmesi ile isitme kayipl
cocuklar hakkinda bilgi diizeyinin énemine vurgu yapmis; 6gretmenlerin 6gretimde isaret diline yer
vermelerinin, 6grencilerin derse aktif katilimini olumlu etkiledigini ifade etmislerdir. Kushalnagar ve
arkadaslar1 (2010) isitme engelli ¢ocuklarin iletisim yontemleri olan isaret dili ile isitsel sozel
yaklagimin birlikte kullanildig1 aile ortami ve smif ortamlarinda, gorsel ipuglarini daha etkili bir
sekilde yakalayabildiklerini belirtmislerdir. Katihmecilarin tizerinde durduklar1 bir diger konu ise
ogretmen adaylarinin iyi 6rnekleri gérmelerinin sinif yonetimi, problem davraniglarla bag etme ve
BEP hazirlama becerilerine olan katkisidir. Alan yazinda Carroll, Forlin ve Jobling (2003)
Avustralya’da 2 farkli tiniversitede 6grenime devam eden ogretmen adaylar: ile 6zel gereksinimli
bireylerle ¢alismadan 6nce mesleki yetkinliklerinin gelistirilmesi amagli 10 haftalik bir program
uygulamiglardir. Ozel gereksinimli bireylerle galismak iizere egitim alan lisans dgrencilerinin tutum,
motivasyon disindaki en belirgin iki kaygilarinin belirsizlik ve sif yonetimi ile basetme olduguna
dikkat cekmislerdir. Ogretmen adaylarinin meslekteki 6gretmenlerle birlikte, uygulamali egitimlerde
BEP hazirlama, drnek olay tartismalar1 ve vaka 6rnekleri incelemelerinin mesleki kaygilarini azalttig:
bildirilmistir.

Sonug olarak giiniimiizde bilim ve teknolojik gelismeler, dijital erisilebilirlik ve bireysel
farkliliklarin kabul gormesindeki artis, 6grenmenin yasam boyu devamliligi ile okul disinda da
desteklenmesi gerekliligini ortaya koymustur. Bu baglamda herkes igin nitelikli egitim yaklasimlari,
Ogretmen egitimi konularini da beraberinde getirmistir. 2019 yil1 son aylarindan itibaren tiim diinya
iilkelerini etkisi altina alan ve kiiresel bir salgin olan koronaviriis salgin siireci de egitim-6gretimin
devamliligl, 6grenmenin gerceklesebilmesi gibi birgok kavram, etkili 6gretim ile 6gretmen yeterlikleri
ile iligkili olarak yeniden sekillenmeye baslamistir. Calismanin sonuglarinin bu yeniden sekillenme

siirecine katki saglayacag: diistiniilmektedir.
Oneriler

Ulkemizde 6ncelikli alanlardan birisi olan 6zel egitim alaninda birgok iiniversitede sadece ii¢
ogretim iiyesi bulunmaktadir. Ogretmenlik uygulamalarinda her 6gretim iiyesine iist simr olan 8
(6rnegin 8x3=24) Ogrenci tanimlanmaktadir. Ozellikle béliimlere 60’ar kontenjan ayrildigindan,
ogretmenlik uygulama grubundaki 36 ogrencinin Ogretmenlik uygulama dersleri, ok farkl
alanlardan Ogretim tiyeleri tarafindan yiiriitiilmektedir. Bu noktada dgretmenlik uygulamasinda 1

Ogretim iiyesine 8 kisi tanimlamas: ilkesi alana ozgii degerlendirilerek, 6gretmenlik uygulamasi
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dersini yiiriiten 6gretim iiye ve elemanlarinin 6zel egitim alanindan ve say1 bakimindan yeterli hale

getirilmesi Onerilebilir.

Bir uygulama Ogretmenine dort uygulama Ogretmen adaymin atanmasi da uygulamada
sorunlara neden olmaktadir. Ozel egitim uygulama okullarinda ayni anda siufa dort dgretmen
adayinn girmesi fiziksel olarak kiiciik olan siniflarda gii¢liik yasanmasina neden olmaktadir. Bunun
yani sira Ogrencilerin dikkati 6gretmen adaylarina yonelebilmekte etkili 6gretim siireci bakimindan
dezavantaj olusmaktadir. Ozel egitim alaninda bir gretmenin mentorluguna, en fazla iki 6gretmen
aday1 verilmesi 6nerilebilir. Universitedeki dgretim {iye sayisi ve 6zel egitim uygulama okullarininn
fiziki kosullar1 ve Ogrenci ozellikleri gbz oniinde bulundurularak, yeniden alanlara 6zgii olarak

diizenlemeler yapilmasi 6nerilebilr.
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Introduction

The right to education is one of the fundamental rights for every individual as well as the
right to live (Constitution of the Republic of Turkey, 1982). An individual gains the necessary
knowledge, skills, and competencies in order to maintain their independent life and also develops
behavioral patterns that will adapt to the society in which the individual lives while continuing
education at different levels in line with the right to education (Gokalp, 2016). This process refers to
the whole that contains many components such as education policies and curricula prepared within
the framework of legal regulations, training of the personnel to be employed, tools and equipment to
be used, physical environment arrangements, accessibility, and evaluation. However, the main factor
that causes the planning of all these is the individual differences and developmental characteristics of

children (Akgamete, 2018).

Students in educational environments may have special needs in different fields (Batu, 2014).
Teachers largely reflect these requirements of students with special needs in teaching. It is stated in
the literature that there is a relationship between the quality of the pre-professional development of
teachers and the level of admission and attitudes of students with special needs (Lombard, Miller and
Hazelkorn, 1998). Teachers' gaining competence specific to the disciplines they will work in both
inclusive practices, and separate educational environments are associated with their teaching practice
experiences and courses in undergraduate education (Jackson, 2014; Pistav Akmese and Kayhan,
2016a,b). In their study, Holland and Horby (1992) stated that examining the competencies of special
education teachers that novice teachers should have acquired basic skills such as determining the
existing performance correctly, making instructional adaptations, considering the behavioral
characteristics of the students, and making physical environment arrangements in the classroom. For
example, a special education teacher is expected to know the characteristics of hearing-impaired
students while working with a child with hearing impairment, effective intervention methods to
support students' cognitive, emotional, and language development (Pistav Akmese, 2020); the same
teacher is expected to determine the behavioral characteristics and provide effective teaching for a

student with autism spectrum disorder (ASD), and it is considered necessary for the same teacher to
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have gained knowledge and skills in using evidence-based practices and monitoring performance
while providing teaching to a student with learning disabilities (Wood, 2007). Similarly, they should
make adaptations in the teaching environment and materials when working with visually impaired
students (Safak and Demiryiirek, 2018). Therefore, special education teacher candidates should have
basic field knowledge about the type of needs they will work with as well as practical skills. In this
sense, special education teaching can be defined as a teaching field that requires gaining skills in

different disciplines (Jackson, 2015; Wood, 1998).

The most important factors affecting learning in a classroom are teachers' competence in
planning and practicing teaching and their ability to offer effective teaching. The teacher of the class,
where the practice is done, is the most effective role model in the process of gaining these
competencies. In addition, the content of the courses taken by teacher candidates in the faculty and the
extent to which the courses are reflected in practice are effective factors (Conderman, Morin, and
Stephens, 2005). Special education teachers are one of the team members who play a fundamental role
in the development of the child's academic, language, and social skills in cooperation with the family
by making educational evaluations and educational arrangements for the child with special needs. For
this reason, it is important to educate teachers who can cooperate with the family starting from early
childhood and who have the ability to make appropriate arrangements for their students with special
needs in the education process by considering the progress in health services (Hopper, 2011; Mann,

Haug, Kollien and Quinto-Pozos, 2015; Pistav Akmege and Kayhan, 2018a).

Monitoring based on cooperation between the faculty and the schools affiliated to the Ministry
of National Education, institutional experience, and learning outcomes in teaching practices are also
important in the special education teaching program, along with the theoretical courses taken by
teacher candidates in the faculty (Hopper, 2011; MoNE, 2016b; CoHE, 2018a,b). It is stated that the
actual classroom experiences of teacher candidates and the teacher behaviors they follow contribute
positively to their professional competencies in the following years (Wiens et al., 2020). It is stated that
they can gain professional competence by showing videos on case studies and explaining the
behavioral change, classroom management, and instructional adaptation through analysis; it is
emphasized that students (teacher candidates) can exhibit these skills in the senior year (Gaudin and

Chalies, 2015).
Teaching Practice Process and School Information

The teaching profession is a discipline that requires lifelong learning and cooperation, not a
specific time period. Especially the fact that a systematic education for theoretical and practical
courses is given during the undergraduate period is important in terms of the training of teacher
candidates who want to do this profession. The global Coronavirus pandemic, which started in the

last months of 2019 and continues to have effects in 2020, has affected the regulations on education,
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social life, and professional work, especially in Turkey as in all countries of the world. Face-to-face
education was interrupted in official and special education institutions affiliated with the Ministry of
National Education (MoNE), and distance education was started (Ozer, 2020, p. 1124). Teaching
practices were also carried out through distance education during the pandemic process (CoHE,
2020a,b,c,d). The decision of all higher education institutions to continue distance education was
published on March 26, 2020. Thus, CoHE decided to continue the spring education semester with

distance education, open education resources, and digital learning tools (CoHE, 2020a,c,d).

Teaching practices are carried out with multiple constituents Coordinators responsible for
teaching practices under the Ministry of National Education, faculty members, school principals,
practice teachers, teacher candidates, and students in schools are constituents in this process. This
study aims to examine the opinions of practice teachers working in special education schools as one of
the constituents based on pre-professional practice competencies of special education teacher

candidates.
Method:

This study, which was carried out in a descriptive pattern with inductive reasoning, was
designed in the qualitative research method. The reason for this preference is that it may provide the
opportunity to reflect the in-depth and detailed point of view of the subject to the people whose
opinions are consulted in the research in which the semi-structured interview method is preferred
(Creswell, 2012). For this reason, opinions of teachers working in four different schools where teacher
candidates who continue higher education in special education departments practice in 2019-2020
were consulted. Teaching Practice in Special Education Department is carried out as 8 hours of

practice, 2 hours of theoretical practice, and 15 ECTS.
Participants

The study data were obtained from teachers working in schools where the teaching practices
of the students of the special education department of the faculty of education of one of the state
universities in the Aegean Region were carried out. A period of 14 weeks was planned, but the
practices continued for four weeks face-to-face due to the pandemic, and then distance education was
started. A total of 9 teachers working in 4 different schools participated in the study. The type and
level of the schools where teachers work were found to be Hearing Impaired Primary School, Special
Education Vocational School, 1-2. Stage Special Education Practice School and Special Education
Kindergarten. A purposive sampling method was used in the study. Information on the participants is

shown in Table 1.
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Universit Professiona Duration
Age Gender Y Department . of Type of school
Graduated Seniority .
Experience
Intellectually Hearing
PT1 37 Female  Gazi Uni. disabled 15 4 Impaired
Primary School
Hearing Hearing
PT2. 47 Female  Anadolu Uni. Impaired 23 20 Impaired
Primary School
PT3 44  Female Anadolu Uni. Hearing 19 11 Special Education
Impaired Vocational School
PT4 40 Female AnadoluUni neellectually 16 15 Special Education
disabled Kindergarten
. Intellectually Special Education
PT Femal A 1 . 1 1
> 38 emate nadolu Uni disabled 0 0 Practice School
Adnan Menderes  Primary Special Education
PT 4 Femal 1 1
6 0 MEE " Uni. Education T. 0 0 Practice School
. Primary Special Education
PT7 41 Male Ankara Uni. ; 15 15 .
Education T. Kindergarten
. . Special Education
PT8 42 Female  Ege Uni. Philosophy 15 15 Vocational School
PT9 50 Female Ankara Uni. Education 16 16 Special Education
Programs Vocational School

The study group consists of teachers with eight women, one man, the age range of 37-50 years, and
most of them have 15 years or more experience in terms of professional seniority, as shown in Table 1.
The undergraduate programs they graduated from are hearing-impaired teaching (PT2-PT3),
intellectually disabled teaching (PT1-PT4-PT5), classroom teaching (PT6-PT7), and (PT9) philosophy. 4
(PT6-PT7-PT8, and PT9) of them have switched from different fields to special education. Participants'

experience of teaching practice based on cooperation with faculties mostly varies between 10-20 years.
Data Collection Method

The personal email and telephone numbers of the teachers who agreed to voluntarily
participate in the research in the schools where the practice process was carried out were obtained
within the school administration's knowledge prior to the semi-structured interviews. The
participants were also informed about the purpose of the study, process, and ethical rules. Individual
online interviews were conducted with the teachers whose approvals were obtained on the
appropriate day and time. Voice recording was taken upon their permission. The two researchers in
the study are the instructors responsible for the teaching practice course in the departments where
they have completed their doctorates in special education. Researchers conducted individual
telephone or online interviews with nine teachers on different days planned at the end of the 2020

spring semester. The interviews were completed in the range of 25-30 minutes on average.
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Data Collection Tool

The study's data were collected by the researchers using the interview method and the form
prepared during the interviews. Literature knowledge, teacher competencies, content and
characteristics of the practice courses, and measurement and evaluation criteria were examined
during the preparation process of the form. Eight demographic and four open-ended questions were
included in the form when it was first prepared. It was submitted to the expert opinion. The faculty
member's opinions who conducted practice courses in the field of special education and had ten years
of teaching experience and the faculty member who worked as a pre-school teacher in the inclusive
classes in the Department of Primary Education were taken. Experts evaluated the questions in terms
of examining the opinions about teaching practices, being understandable, and how to gain field
competencies to teacher candidates who will be teachers of students with special needs. They
examined suitability for the interview in the sense that the questions were answered in these
characteristics. One of the experts approved the form, and the other suggested that demographic
information should be reduced and used by adding one more question. The interview form containing
six demographic and five open-ended questions was completed, and the application phase was

started. Examples of the questions asked in the interviews are given below (Table 2)

Table 2. Interview questions

Q-1) What kind of educational background should a teacher working in the field of special education
have, in your opinion?

Q-2) How do you think teacher candidates' education (theoretical and practical) should be planned
before starting to work?

Q-3) What do you think are the most common problems in the process of teaching practices?
Q-4) What are your opinions on the practice process of teacher candidates with distance education?

Q-5) What are your suggestions to the authorities to support the teacher candidates' competencies
who continue distance education?

Data Analysis

The data obtained from the interviews were analyzed by content analysis with inductive
reasoning. In this process, the participants' opinions were transformed into descriptive breakdowns by
two separate researchers, and both researchers read the data breakdown separately. Similarities,
differences, and frequently repeated opinions between the data were considered in the readings.
Themes were created from similar codes (Yildirim and Simsek, 2008). A code and sequence number
(PT1, PT2, PT9) were given to each special education practice teacher. These codes were used to reflect
the opinions of the participants on the results. The reliability analysis results between the encoders
were calculated as 92% according to the formula Reliability= [Consensus/(Consensus + Disagreement)]

x 100. The main themes and sub-themes created as a result of the analysis are given in Table 3.
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Table 3. Themes and Sub-Themes

1-Faculty-school cooperation
a) Practice planning process (Place, time, people)
b) Opportunities and problems (planning according to the field education opportunity)

c) Special education field as a teacher in the practice school

2- Practice skills, monitoring, and evaluation
a) Physical environment arrangement and student characteristics
b) Courses, simultaneous responsibilities (Candidate teacher-faculty staff)

¢) Process-based evaluation of teacher candidate

3- Professional competencies and expectations
a) Effect of face-to-face and distance education in professional development
b) Opinions about the competencies that the special education teacher should have

¢) Monitoring faculty-school-professional associations and competencies

4- Problems and solution suggestions

a) Problems experienced by the teacher candidate, the student in the classroom, and the practice
teacher

b) Evaluation of learning and skills with full participation in practice

c) Practice process in the context of a self-assessment story

When table three was examined, the opinions and suggestions of the teachers who
experienced special education teaching practices in the pandemic period with the distance education
process were transformed into the results of the following four main themes; "Faculty-school
cooperation; practice skills, monitoring, and evaluation; professional competencies and expectations;
problems and solution suggestions". Practice teachers reported similar or contrasting opinions in
multiple sub-themes as in each main theme. It was observed that the teachers had problems due to the
process of acquiring competence, knowledge, skills, physical conditions of the practice schools, the
assignment, and placement of teacher candidates in terms of the number of practice schools and the
high number of practice students per faculty member and instructor. Some differences were
determined in their opinions about the difference in the graduated field and continuing the profession
by transferring to the field of special education and the positive and limiting effects of professional

seniority, competence, and distance education.
Ethical Approval of Research

All rules stated to be complied with within the scope of “Higher Education Institutions
Scientific Research and Publication Ethics Directive” were followed in this study. None of the actions
mentioned under the heading of “Actions Against Scientific Research and Publication Ethics”, which

is the second part of the directive, have been carried out.
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Ethics committee approval information

Ethical approval committee name = Hasan Kalyoncu University
Date of ethical approval decision = 28.08.2020

Ethical approval document number = -804.01-E.2008280001

Results and Interpretation

In this section, distance education experiences and opinions of special education practice
teachers are given in the context of teacher competencies, teacher training in special education,
problems experienced in the practice process, and pre-professional competencies according to the

main and sub-themes obtained in the research.
Faculty-School Cooperation

The first theme is the faculty-school cooperation theme. Teachers expressed their opinions and
suggestions on the sub-themes of "practice planning process, opportunities and problems, and special
education field as a teacher in the practice school". They emphasized that the classrooms should be
planned by considering the characteristics of teacher candidates and students in the classroom as a
place in the practice process (PT1-PT2-PT4-PT5-PT6-PT8-PT9); they expressed a negative opinion
about the placement of four teacher candidates in a classroom in order to prevent any physical
problems that may occur in the classrooms. The characteristics of children with special needs may be
associated with the number of teachers and teaching interns in the classroom. Examples of the
opinions of the participants who stated that they had problems in terms of classroom management

when there were four teacher candidates, and two teachers in the classroom were;

PT1: ... under normal circumstances, children come to observe, to practice. I see deficiencies in what we
did and why we did it during the monitoring. | think that the students cannot make full observations
because the class is crowded, and the students are distracted [...] PT2: My class is extra crowded this
year. One of the most crowded classes, there are nine students. Our classrooms are small. I had trouble
having four teaching interns and a crowd. It's hard to get the kids’ attention when it's crowded. PT4:
Four students come from the university and are expected to take four students in the same class. It is
difficult for us to have four students in the same class. It should be two-two, at least in terms of

children’s attention; I'm having trouble with that planning, frankly. [...]

Practice teachers, concerning what kind of skills teachers should graduate within special
education, stated as following and emphasized the importance of the pre-professional education

process and the quality of the practices.

PT4: They need to work with children as much as possible in the internship. It can be more practice-
oriented behavior change, concept teaching, social skills, for example. I think they need to prepare
homework from four different fields and practice on it. We were doing one-on-one practice during our

undergraduate years, but when it comes to practice, you know that there can be a lot of problems |...]
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They suggested that school type, characteristics of the students in the classroom, for example,
communication skills of the child, behavioral problems, learning characteristics, Braille or sign
language use should be considered in faculty-school cooperation when preparing practice plans. They
also stated that the number of students in the classroom should be considered with the fields that
teacher candidates will specialize in. They emphasized that the number of teaching interns per class at
the same time on the same day should be reduced. They suggested that a maximum of two students
or even a teacher candidate, if possible, should be present in the classroom even though the upper

limit was determined as four students in each classroom.
Practice skills, monitoring, and evaluation

The second main theme is to consider the practice skills, the organization of the physical
environment, and the use of materials, the distribution of teaching interns to the practice schools, the
lessons learned, and the characteristics of the semester in order to increase the candidate teacher's self-
confidence and the chances of receiving feedback. Teachers expressed their opinions about the
training provided to them, especially on the evaluation and how to monitor performance. For

example,

PT3: [...] I attended the training, and in general, it was like this. It was more about how to evaluate the
trainee. There are theoretical courses at school, they all focus on the exam in the last year, and there are
sections in the program that I need to grade by monitoring. Although these students should attend the

same school without absenteeism, my chances of monitoring decrease when the class is crowded.

Teachers who emphasized the concept of competence for the sub-theme of courses,
simultaneous responsibilities (candidate teacher-faculty staff), stated that it is also important for
teacher candidates to willingly choose this profession, especially before the profession, and be open to

role modeling.

PT2: I think that pre-process planning is very important, and pre-process planning (school rules, dress
code) should be clear and planned with practice schools. There is not enough time for teacher candidates
to be able to watch, practice, and teach independently here. If necessary, the practice time can be
increased; [...] PT3: In terms of professional competence, frankly, I am working for the 19th year, after
18 years. I still say, uh, this is how I should do it. You know that it is beneficial for teacher candidates to

conduct continuous research and to study different characteristics of each child with different methods

[...]

They stated that evaluations should be made with individual characteristics, motivation, self-
evaluation, and process-based principles in order for teacher candidates to commit to the profession,

motivate and improve themselves.
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Professional Competencies and Expectations

It is noteworthy that they all emphasize the effect of face-to-face education in terms of
monitoring and modeling according to the teaching practice course experiences during the pandemic
process when the professional competencies and expectations of the teachers are examined. In
addition, they suggested that teachers who could not make observations and graduated with distance
education due to lack of working with children should be included in in-service practical training after
assignment (PT1-PT3-PT4-PT5-PT6-PT8). Teachers also stated that they deemed it necessary not only
for field experts but also for experienced teachers in the profession to participate in training. They
stated that sample practices could be provided both via video and on the basis of classroom activity
(all teachers). They emphasized the importance of including this year's graduates who received
distance education in practice hours with the University Ministry of National Education's cooperation,

especially after graduation (PT1, PT2, PT4, PT6, PT7, PT8).

PT1: I wish these graduates could enter in-service training, and the Directorate of National Education
would make such a plan together with the university. I wish an in-service training activity can be
carried out where graduates can come back and find answers to their questions in this sense after

starting to work in the field. It can also take the form of distance education through these universities.

[...]

It is stated that performing face-to-face practices in the undergraduate period can be much
more effective in modeling effective teaching processes and giving feedback to each other by the
candidate and the teacher in charge when teachers' opinions about face-to-face and distance education

are examined.

PT4: Internship isn't like face-to-face training. Of course, distance education theoretically has its
benefits. I do not think that the practice course will be very useful with distance education [...]. PT2: I
do not find distance education much beneficial, it depends on the student, and it depends on the
comprehension of the student, so I do not think it is very useful. Being in the classroom environment is

very different; you have to be present.

Teachers stated that they did not find distance education sufficient for learning how to
control other variables while monitoring, practicing, and determining student characteristics,
observing performance, applying behavior change plans, and teaching. On the other hand, they stated
that distance education should be preferred in in-service training of teachers in the profession.
Because they stated that teachers' responsibilities in the profession such as home, work, family, going
to class, travel, and time planning might create a limitation in participating in face-to-face training,
they also considered the fact that they could interact with field experts in the digital environment as
an opportunity. They emphasized that distance education is an opportunity for them to access new

information about current knowledge and teaching methods. They reported that they found in-service
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teaching planning and practice feedback important for the teacher candidates in undergraduate
education. They found that face-to-face practices are more effective in this process and that a mixed
(face-to-face online education) model could be preferred. Another prominent issue in the opinions of

practice teachers is the cooperation of faculty-school-professional associations.

PT1: Teachers at the school for the hearing-impaired need to know sign language and so on. There are
basics to this, so they need to learn the basics. For example, this is a public school [...] it is necessary to

know the absolute sign language when working in the school for the hearing-impaired.

A teacher at the school for the hearing-impaired drew attention to the importance of sign
language proficiency (at a level that can teach with sign language) of the teacher candidate who will
specialize in the hearing-impaired field. Participants who emphasized that the field of special

education is teamwork in terms of professional competencies expressed their opinion as:

PT9: In fact, I don't see any problems in distance education. However, the children definitely
participated in the internship program effectively in the previous semester. I think that they can do it
even if they are alone in the classroom right now; in special education, someone will definitely support

them in the school they are assigned to.
Problems and Solution Suggestions:

Participants classified the problems as difficulties experienced by the teacher in the classroom,
for the practice student, and for the student with special needs. Teachers considered the lack of
opportunities for teacher candidates to observe the students in the classroom and what the practice
teacher did as a problem. The factors that cause this problem are the course loads of the teaching
interns due to the fact that there are theoretical classes in the school, the fact that there are four
teaching interns in the classroom at the same time, that it is not possible for each teacher candidate to
work with almost one child with special needs, a limited number of schools, and working with

students in certain fields of special needs in these schools.

PTO9: In practice, monitoring is sufficient, and it is important that the teaching intern does it themselves.
For example, there is a problem with behavior change. There is one point that the practice students are
right. Four and four, eight hours in total, but there is still no time to create a behavior or change it after
monitoring the child. As a matter of fact, there should be a practice where students can come five days a
week for a certain period of time. In fact, practice students are right about how much they can observe in
a limited amount of time. They are not aware of the procedures, and although they receive problem

behavior, they do not have an order to practice it.

Many of the teachers pointed out that the biggest problem they experienced in practice was

that the practice students' program could not be adjusted according to the academic course hours
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(PT1-PT2-PT3-PT4-PT5-PT7-PT9). They emphasized the importance of the teacher candidate to know

sign and the subject while teaching lessons by saying:

PT2: When students (teacher candidates) who will specialize in hearing-impaired comes to my
classroom, 1 first tell them about my own experiences. The more they know, the better. The children
understand much better when I speak and make the sign in the classroom. Because I speak while I make

the sign, some children start talking by slow degrees.

They explained that some of the teacher candidates might have low expectations from

themselves by saying:

PT1: The incoming student needs to know how to plan, which method and technique to use, and which
evaluation tool to use. When they come for the internship, they can say that we are not to do this. They

say that other internship groups are not asked for these. These are very difficult to control,
They expressed their opinions by saying;

PT2: Candidate teachers should get involved; in other words, they should participate in training and
studies with non-governmental organizations in order to improve themselves professionally. They
should meet with sign language translators. Some of the hearing-impaired people do not know sign

language; they make different signs among themselves [ ...].

Another feature that a qualified special education staff should have, according to teachers in
practice schools, is the ability to make self-evaluation. Teacher candidates should be supported in
terms of self-criticism, identifying good examples, role modeling, a tendency to cooperate, adherence
to ethical rules, and knowing the laws in the field when the teacher candidates' practice process in the
context of the self-evaluation story is examined. Briefly, the participants stated that teaching practices
should be planned in a way that supports the current knowledge and effective teaching skills of

teacher candidates.
Conclusion and Discussion

The results of this study, which are based on the suggestions of practice teachers for teacher
training and practice courses in special education according to the distance education experiences
related to the pandemic effect during the spring semester of 2019-2020, revealed that effective
examples can be realized thanks to systematic and planned monitoring evaluation as a result of good
teamwork. Meanwhile, the prominent opinions in the study can be summarized as the opinions that
teacher candidates can see good examples, practice more frequently, and improve their self-efficacy
levels with on-the-job mentoring education. The importance of practical training in the field of
education and health is emphasized more and more frequently in the literature, and the need for
qualified staff in education and model suggestions regarding how these staff should receive training

are discussed as one of the fields directly based on needs. It has been suggested that teacher training
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should be designed in the context of knowledge, skills, attitudes, and values; theoretical and practical
courses should be taught by field experts (European Union, 2013). In this report, qualified education,
including the acquisition of professional knowledge, skills, and competencies, as well as lifelong
learning before and after graduation, are emphasized. Therefore, not only the conditions of the teacher
candidate or higher education staff in the faculty but also the professional development of the teachers
working under the Ministry of National Education and the physical characteristics of the schools and
classes need to be considered in the planning of special education and teaching practices.
Opportunities should be created to transform knowledge into skills because the places where teacher
candidates will experience cooperative practices and acquire effective teaching skills are practice
courses. For example, the Education Information Network (EBA) is a platform where teachers
working under the Ministry of National Education meet with students and their parents and have a
high level of participation that allows education and training in the digital environment. Digital
environments can be planned where not only the teacher candidates who continue education in that
institution but also in different universities and the teachers in the profession, field specialist faculty
members can systematically communicate about the relevant topic title, day time arrangements and
interact via audio and video in higher education institutions. It may provide an opportunity to discuss
special education information based on developments and learn through examples as in any field
included in this planning training process. As a matter of fact, Gaudin and Schalies (2015) conducted
research on the examples of studies on videos on teachers' achievement of professional gains by
examining sample practices. It was stated that teachers obtained positive gains as a result of their
efforts to define the activity and associate the contents of the watched video with professional
practices when the in-class teaching video was presented to them. It was explained that the following
sample practices are effective in the professional development of teacherteacher candidates'
skillsidates. Feedback on physical environment arrangements, material selection, and use, regulations
related to behavior management, and practice steps of activities can be given, especially through
videos related to teachers' and teacher candidates' classroom practices. It is explained that their work
in an institution in the field of practice contributes to the undergraduate student in terms of real
problem-solving skills, taking precautions for work, and constructively maintaining their
interpersonal relations during undergraduate students' education. Skills-oriented working
experiences of 131 undergraduate students in Australia during their education were examined. This
model, which is defined as an integrated learning model to work, has been stated that the knowledge
and skills acquired by the students during their undergraduate years provide them with the chance of

entering the profession and employment according to the nature of their experiences (Jackson, 2014).

Another prominent result of the research is that the number of teacher candidates assigned to
faculty members in practice courses is high, and feedback is given in practice. The experience of

having four teacher candidates in a classroom at the same time is not at the desired level in terms of
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learning by seeing and watching from on-the-job teachers, working one-to-one with students with
special needs in the classroom, and working with students in different areas of needs in teaching
practices including special education. However, it was stated in the literature that teacher candidates
had a great effect on the skill when they applied the knowledge they obtained in their theoretical
courses in the faculty in the field. Wiens et al. (2020) stated in their research examining the
relationship between effective communication, cooperation, and feedback with the development of
effective teaching skills that a teacher contributes to the process of reaching an opinion about the level
of effective teaching and effective communication by observing the behaviors of another colleague.
Teacher candidates stated in the study conducted with 130 teacher candidates that they took
monitoring, teaching, and interaction behaviors of the teachers in the classes they practiced as an
example. This result was explained by the researchers as the teachers' skills in the profession play a

role in the development of the teacher candidates' competencies.

Another striking result is that the practice teachers are willing to share professional
knowledge and skills with teacher candidates coming to their classes. Similar emphasis was found in a
study of Wiens et al. (2020) and European Union Teacher Competencies (EU-2013) reports. Wiens et
al. (2020) stated that teacher candidates model this willingness when they receive motivation teaching
planning and sharing support in practice from their classmates during the practice. It was stated in the
final report of the European Union (2013) that the active participation of teachers in learning should be
encouraged throughout their careers. The teacher competence model was presented in the
development of teachers' competencies, and pre-professional and post-professional development was

emphasized in every system that is compatible with its purpose and design.

Kossar (2003) drew attention to the fact that students are seriously concerned about their
professional success in the future practice process, stating that teaching practices are critical for
university students. Doing holistic planning in the evaluation of professional competencies and

providing professional examples to students while practicing was suggested.

Practice teachers should be placed in schools according to the type and degree of special
needs, and it is possible to see the suggestion that they should experience more than one field in
studies of Pistav Akmese and Kayhan (2016a, b). Pistav Akmese and Kayhan (2016a) emphasized the
importance of the level of knowledge about children with hearing loss by improving teachers' ability
to teach with sign language; they stated that the inclusion of sign language in teaching affects the
active participation of students in the class positively. Kushalnagar et al. (2010) stated that hearing-
impaired children could comprehend visual cues more effectively in the family environment and
classroom environments where sign language and auditory-verbal approach, which is communication
methods, are used together. Another issue that the participants emphasized is teacher candidates'

contribution to classroom management, coping with problem behaviors, and preparing IEP. Carroll,
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Forlin, and Jobling (2003) implemented a 10-week program to improve their professional
competencies before working with teacher candidates who continue to study in 2 different universities
in Australia and individuals with special needs. They pointed out that the two most obvious concerns
of undergraduate students who were trained to work with individuals with special needs other than
attitude and motivation were uncertainty and coping with classroom management. It has been
reported that teacher candidates reduce their professional anxiety by preparing IEPs in practical

training and case studies together with teachers in the profession.

Today's scientific and technological developments, digital accessibility, and the increase in the
acceptance of individual differences have revealed the necessity of supporting learning outside the
school with its lifelong continuity as a result. Qualified education approaches for everyone have
brought along teacher training issues in this context. Many concepts such as continuity of education
and the realization of learning have begun to be reshaped in relation to effective teaching and teacher
competencies in the pandemic period, which affects all countries of the world since the last months of

2019. It is thought that the results of the study will contribute to this reshaping process.
Recommendations

There are only three faculty members in many universities in the field of special education,
which is one of the priority fields in Turkey. 8 (e.g., 8x3=24) students at the upper limit are assigned to
each faculty member in teaching practices. Faculty members carry it out from very different fields of
36 students in the teaching practice group, especially since 60 quotas are allocated to the departments.
At this point, the principle of assigning eight people to one faculty member in teaching practice can be
evaluated specific to the field, and it can be suggested that the faculty members and staff conducting

the teaching practice course should be made sufficient in terms of special education field and number.

The assignment of four practice teacher candidates to a practice teacher also causes problems
in practice. Four teacher candidates entering the classroom at the same time in special education
practice schools causes difficulties in physically small classrooms. In addition, students' attention can
be directed towards teacher candidates, and there is a disadvantage in terms of the effective teaching
process. A maximum of two teacher candidates is recommended to be mentored by a teacher in the

field of special education.

It may be suggested to make arrangements specific to the fields again considering the number
of faculty members in universities, the physical conditions of special education practice schools, and

student characteristics.
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