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Ozet

Bu arastirmada okul miidiirlerinin orgiitsel iletisim yeterliklerinin belirlenmesi
amaglanmustir. Aragtirma kapsaminda égretmenlerin, okul miidiirlerinin sézlii, sozsiiz,
yazil ve gorsel iletisim yeterliklerine iliskin goriiglerinin yamnda, iletisim siirecindeki
yaklagimlart  konusundaki yeterlikleri ile ilgili goriislerine de basvurulmugstur.
Aragtirmanmin verileri 2018-2019 dgretim yilinda, Tiirkiye'nin farkli bolgelerinde,
farkly okul tiirlerinde ve kademelerinde gorev yapan égretmenlerden toplanmuistir.
Aragtirma nitel desenlenmis olup veriler bu arastirma kapsaminda hazirlanan yari
yapilandirilmis sorular cercevesinde sekillenen birebir goriismelerle toplanmistir.
Veriler ozel ve devlet okullarinda gorev yapan 40 ogretmenden toplanmigtir. Veriler
tiimevarim analizi teknigi kullanilarak analiz edilmistir. Arastirmadan elde edilen
sonuglara gore okul miidiirlerinin sozlii iletisimi, dil kullamimi, dislup ve hitap
bicimleri; okul miidiirlerinin sozsiiz iletisimi, beden dilini kullanma becerileri ve okul
miidiirlerinin yazili iletisimi, iletisim kanallari ve iletisimin icerigi ile ilgili cesitli
yeterlik ve problem alanlart belirlenmigtir. Ayrica okul miidiirlerinin gérsel iletisim
yeterlikleri ile ilgili 6gretmenler okul binasi, miidiir odasi ve medyadaki gérsellere
yonelik uygulamalari degerlendirmiglerdir.
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Abstract

In this study, it was aimed to determine the organizational communication
competencies of school principals. Within the scope of the study, besides the opinions
of the teachers about the verbal, non-verbal, written and visual communication
competencies of the school principals, their opinions about their competencies in the
communication process were also consulted. Data were collected in the 2018-2019
academic year from teachers working in schools in different types and levels. The
research was designed qualitatively, and the data were collected through one-to-one
interviews shaped within the framework of semi-structured questions prepared within
the scope of this research. The data were collected from 40 teachers working in
private and public schools in different regions of Turkey. The data were analyzed
using the inductive analysis technique. According to the results obtained from the
research various competencies and problem areas have been identified regarding the
verbal communication of school principals, the use of language, wording and forms of
address; regarding the nonverbal communication of school principals, skills of using
body language and regarding the written communication of school principals, the
content of communication and communication channels. In addition, regarding the
visual communication competencies of the school principals, the teachers evaluated
the applications aimed at the visuals in the school building, the principal's office and
the media.
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In organizations that are systems, communication is as important as blood circulation in biological
systems; because the link between the elements that make up the organization is established through
communication. Communication enables the exchange of information necessary for the organization
to achieve its objectives and to ensure coordination between them (Tutar and Yilmaz, 2013: 85-107).
Organizational communication also plays a key role in the reproduction of the energy that the
organization receives from the external environment within the organization. On the other hand, when
a healthy organizational communication cannot be established, there can be no flow of information
about existing processes and problems, improvements and corrections cannot be made and feedback
cannot be provided. This situation will not only reduce the capacity of the organization to react vitally
to the situations it encounters but also cause serious losses both on an individual and organizational
level (Simsek, 2011: 181-183). From this point of view, organizational communication; is a complex
and continuous process that allows organizing members to create, maintain, and change the
Educational organizations are undoubtedly one of the institutions where organizational communication
has the most place. Communication forms the interpersonal, institutional, or managerial processes as
well as the foundations of the structure of educational organizations (Hoy and Miskel, 2015: 341). The
principal is responsible for the establishment and operation of structures related to this process, which
has an impact on the existence and quality of the school. The success of the processes carried out in
schools is mostly dependent on the school principal, like an orchestra conductor, to manage the
organization of which s/he is a member through effective communication (Batmaz, 2004: 112). White
and Chapman (1996: 7) state that principles spend approximately eighty percent of their time in the
organization with communication activities. School principals should convey their messages to the
recipient with correct coding and channel in the communication process because the basic element of
the school organization they manage as principals is human and all dimensions of the school are based
on communication (Akan and Azimi, 2019: 295).

When the communication concept is examined in more detail, according to the code used; it is seen
that it is divided into several categories: verbal, non-verbal, written, and visual communication. Verbal
communication is the primary way of conveying messages; one-to-one talks, group talks, and
discussions, informal rumors are within the scope of verbal communication (Eskiyoriik, 2015: 49).
Verbal communication is the main tool for organizations to maintain their interactions with their
internal and external environment (Harris and Nelson, 2008: 103). Non-verbal communication can be
defined as the facial expressions, how they use their body language, their gestures, and mimics, and
the communication they establish through head movements (Balci, 2016: 101). Nonverbal
communication; is a central and essential part of the communication process because it provides
meaning extraction from communication and affects the outcome of communication (Burgoon,
Guerrero, and Floyd, 2010: 28). Written communication can occur in many different ways, such as
notes, reports, and announcements. It is among the advantages of written communication that ensures
the message is recorded and allows unread messages to be read again (Tutar and Yilmaz, 2013: 97).
Visual communication, on the other hand, focuses directly on the eye and visual perception. Many
forms of communication, such as visual arts, media design, and the use of color are included in the
scope of visual communication in virtual/real-life environments or media (Giingor, 2016: 45).
Although visual communication takes place in very few sources, it has started to find its place in the
literature under the headings of 'visual communication' and 'audiovisual communication' day by day
(Eyidogan, 2013; Ekici, 2015; Kaymak, 2015).

Whether a school principal's communication skills are sufficient is a relative issue. The source of the
message and the recipient of the message may not have a common understanding of the level of skills.
While the principal thinks that s/he has established effective communication structures and that her
skills are high in this process, teachers may think that the communication process is not effective
enough and even there are some obstacles in front of it. The school principal will be perceived as
individuals with high communication skills as long as they can reflect the expectations of the teachers
about the communication process from their messages, communication paths, or feedbacks. This
situation makes it important and necessary to clarify the expectations of teachers from the
communication process they establish with school principals.

The communication process in schools has been the subject of many different studies in the literature.
In the studies carried out, besides researches to determine the communication skills of principles
(Cmar, 2010; Kosterelioglu & Argon, 2010; Rowick, 1999; Yilmaz, 2015), teacher motivation of
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communication (Dogan and Kogak, 2014; Ozgan and Aslan, 2008), burnout and loyalty (Tulunay,
2010), organizational identification (Yetim, 2010), organizational citizenship (Yildirim, 2014),
organizational learning (Okkali, 2008), organizational values (Fidan and Kiiciikali, 2014),
organizational trust (Sagir and Parlak, 2018) and organizational change (Zapt¢ioglu Celikdemir and
Paker, 2019). While the communication types are classified in these studies, which are mostly
guantitatively designed with pre-prepared measurement tools, they are discussed under three headings:
verbal, non-verbal, and written (Bozkurt, 2010; Culha, 2008; Okkal1, 2008; Orhan, 2008; Salman,
2017). The visual communication issue, which has found a new place relative to the communication
types mentioned in the literature, has not been examined under a separate title. In this study, it is
aimed to reveal the communication skills of school principals in the dimensions of verbal, non-verbal,
written, and visual communication according to the opinions of teachers. Organizational
communication skill, in general, is the ability to know what information should be transmitted in an
organization, in which style, in which style, and in what environment, using which methods.
Awareness that school administrators will have in organizational communication; In addition to
providing a culture based on love, tolerance and understanding in schools, it will be able to offer
essential opportunities to members of the organization in realizing educational processes and solving
the problems encountered (Batmaz, 2004: 112). This importance of communication for the
continuation of a qualified organizational structure requires school administrators to be aware of
effective communication skills and to be able to use them correctly.

This study aims to determine the organizational communication competencies of school principals. In
line with this purpose, the opinions of teachers about school principals’ verbal, nonverbal, written, and
visual communication competencies were tried to be determined.

Method

Model of the Research

In this research, the evaluative case study, one of the qualitative research approaches, was used.
Evaluator case studies are kept within the scale of the time they are carried out and multiple case
studies are generally evaluated in these studies since the evaluated event concerns more than one
institution or policy (Kokli, 1994). Based on the opinions of the teachers, this method was chosen to
collect data from teachers with different personal and professional characteristics from different
schools and school types. In this study, which aims to determine the organizational communication
competencies of school principals. The research data were collected using in-depth interviews from
qualitative research techniques. In-depth interviews were implemented in a semi-structured form.
Although the researcher entered the interview with predefined questions, the fact that semi-structured
interviews gave the researcher a chance to discover the points he felt important with the questions
added according to the flow of the interview (Longhurst, 2003) was effective in using this interview

type.

Study Group

The study group of the research consisted of 40 teachers working in private and public schools and
volunteering in the research. In the selection of participants, criterion sampling, and maximum
diversity sampling, which were among the purposeful sample selection techniques used in qualitative
research, were used together. The inclusion criteria determined in the research were that the principal
has been working in the institution where he had been for at least one year and that the teacher had
worked with the current principal for at least one year. Therefore, teachers within the scope of the
research had been working in their current institutions and with their current principles since at least
the 2017-2018 academic year. In the maximum diversity sampling, the researcher tried to form a
heterogeneous sample group by including a wide variety of units with different characteristics (Bas
and Akturan, 2017). These research aims are to get teachers' opinions about organizational
communication competencies of school principals. For this reason, it was thought that the teachers
selected within the scope of the research varied in terms of different variables, will enrich the content
of the research. The study group was as follows; 6 of the teachers in the study group were kindergarten
teacher, 2 were class teacher, 2 were Music, 1 was Painting, 1 was Drama, 1 was Social Studies, 1 was
Turkish, 2 was Mathematics, 5 were Guidance and Psychological Counsel, 6 were English, 3 were
Physical Education, 2 were Information Technology, 3 were Science, 1 was Religious Culture, 1 was
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History, 1 was Physics, 2 were Biology teachers. 19 of these teachers worked in Mugla, 1 in Manisa, 1
in izmir, 2 in Denizli, 3 in Ankara, 12 in Sakarya, 1 in Hakkari, and 1 in Nevsehir. 16 of the teachers
participating in the research had the experience of 1-5 years, 11 had 6-10 years, 5 had 11-15 years, 3
had 16-20 years, 2 had 21-25 years and 3 had 26-30 years. 34 of these teachers worked with a male
principal while 6 of them work with female principals. The diversity of the teachers interviewed in
terms of the type of school studied, the level studied, the type of school graduated, and the gender
variables were also provided. 13 of the teachers interviewed work in primary school, 17 in secondary
school, and 10 in high school. 27 of these teachers had an undergraduate degree and 13 had a graduate
degree. Besides, 23 of the teachers in the study group were women and 17 were men. Finally, 25 of
these teachers worked in public schools and 15 in private schools. Teachers in the study group were
given a pseudonym based on the privacy of their identity. Indirect quotations in the text, nicknames
were given to the participants were used as references.

Collection of Data

The research data 2018-2019 academic year in eight different provinces in Turkey from teachers
working in private schools and public schools of various levels, the researchers collected the data by
semi-structured interviews were carried out. These provinces are Mugla, Ankara, Nevsehir, Sakarya,
Manisa, Hakkari, izmir, and Denizli. The approval of the teachers was taken to ensure that the teachers
participating in the interviews volunteered and participated in the interviews at their own will. Before
the interviews were conducted, the teachers were contacted, the teachers were informed about the
content of the study, and appointments were made according to the date and time they were suitable
for the time of the interview.

As the interviewees were informed beforehand about the fact that the interview was not split and
personal, the interviews were made one-on-one and without any interruption. As a meeting
environment, a virtual room was chosen through the guidance room, empty classrooms, the principal's
room, the home environment, cafes, and video chat. In these environments, the interviewee and the
researcher were alone, and no third party witnessed the interview. Before the interviews started, the
participants were informed about the purpose of the research again and they were informed that the
data collected in the study would be used for scientific purposes only and that the credentials and data
would be kept confidential. After the teachers stated that they volunteered to participate in the
research, negotiations started. The interviews lasted on average 30 minutes. The interviews were
recorded to the voice in accordance with the permission of the interviewers in order in order to prevent
missing data.

Data Collection Tools

In this study, the data were collected through semi-structured interview questions, which were held
face-to-face with the teachers in the study group, and the interviews were recorded in the voice
recording under the permission of the interviewers. Semi-structured interview questions were created
by the researcher in line with the literature on communication. The questions were then submitted to
the opinions of three field experts to ensure validity. In line with the suggestions from the field
experts, new questions were added to the study, some questions were removed, and some questions
were edited. After evaluating a pilot with a teacher to evaluate the comprehensibility and applicability
of the questions by the working group, the interview questions were finalized. Accordingly, a total of
37 questions were used in the study to evaluate the competencies of school principals in
communication processes. 12 of these questions were about personal information about teachers and
their principals. 25 of the questions were about school principals’ communication competencies.

Data Analysis

The data of this research were made using the inductive analysis technique. The analyses were carried
out manually in line with the scope of the research and the resources available to the researcher. In this
research, the data stored as the sound recording was first transcribed completely. Considering that
there may be deficiencies/errors in the dump of the data, help from a field expert was received and it
was ensured that voice records and interview transcripts were compared. After the necessary
arrangements were made in the interview transcripts, the records were transferred to the detailed semi-
structured interview form and indexed in line with the questions for research purposes. The indexes of
each interview breakdown were transferred to the descriptive data index and the encodings were
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performed on this index. After this process, the data were read several times and grouped under
research purposes. The grouped interviews are coded using the terminology of the relevant discipline.
While obtaining this code list, collaboration was made with a specialist and the resulting codes were
defined together. Based on the codes created, themes were created. In order to test the codes and
themes created, a field specialist is provided to create codes on unfilled descriptive data indices and
combine them around specific themes. The codes and themes created were compared with the ones
created by the researcher, and it was re-presented to the expert opinion as agreed upon and tested for
the second time. During this process, the themes and the resulting codes were read by this expert and
his opinions were received. In addition, the emerging themes were evaluated independently by three
experts. Consistency between codes and themes is ensured according to the expert opinions received.
The data were first interpreted as a whole and then reinterpreted based on certain variables such as
gender, school type, degree of graduation, and level of study. The data obtained within the framework
of the codes determined afterward were classified into the codes related to each sub-problem of the
research. The findings of the research are presented to the reader under the titles in line with the
research objectives, within the scope of the themes created and the related sub-themes (Table 1).

Table 1

Themes and Sub Themes

THEMES Sub Themes
Language use in oral communication

Oral communication competencies The style of verbal communication
Ways of addressing in oral communication

Nonverbal communication competences Body language

Written communication competences Contents of written communication
Written communication channels
Visual use in the school building

Visual communication competencies Visual use in the media

Visual use in the principle's room

Findings

The findings of the research were obtained by getting the opinions of the teachers about the
competencies of the school principals they work with regarding organizational communication
processes. Findings are presented within the scope of the research's sub-problems and emerging
themes.

Oral Communication Competencies of School Principals
Teachers' views on verbal communication are shaped around the use of language in verbal
communication, the style of verbal communication and forms of addressing.

Language Use of School Principals in Verbal Communication
The evaluations of teachers regarding the way the principals use the language during the oral
communication process are given in Table 2.

Table 2
Language Use in Verbal Communication
Competencies Problems
Speaking Turkish properly / clearly Speaking with a marked accent
Choosing the right word Quick speech
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As stated in Table 3, teachers considered speaking the language properly/clearly and the ability of
using the correct words as competencies, while they considered negatively about principals' speaking
with a marked accent and speedy speech of school principals in terms of language use.

"... he is both polite and uses a clear and plain language, does not make much talk crowd, pays strict
attention to word selection and style, is extremely polite and open to communication.” (Primary School
Drama Teacher, M., L., P.S.)

"... But he has a rough way of talking, he has a local marked accent ......... Diction or something is not
smooth. He has a rough speech... " (Secondary School English Teacher, F., L., S.S.)

"... He talks fast because he wants to say something now, but; sometimes, you don't understand what he
gets angry with because he speaks fast" (Kindergarten Teacher, F., L., S.S.)

Oral Communication Styles of School Principals
Findings related to teachers 'opinions about the principals’ styles in the verbal communication process
are presented in Table 3.

Table 3
The Style of Oral Communication
Competencies Problems
Politeness Using imperative
Not being offending Toughness

Being sarcastic

As can be seen in Table 3, while teachers talk about competencies such as politeness and not being
offensive regarding the style of verbal communication established by school principals; they evaluated
the order sentences, stiffness, and sarcastic speeches as problem areas.

"Polite. When something needs to be done, the principal tells teachers if there is such a thing or needs to
be done, he doesn't say you will." (Secondary School Religious Culture Teacher, F., M.D., S.S.)

"There is an inadequate and dominating communication style. As | said, he has an attitude as | command
you and you have to do it." (Secondary School English Teacher, F., L., S.S.)

"... When something happened in the meetings, something that he did not want, he was speaking
sarcastically by implication. He can say it clearly. " (High School Music Teacher, M., M.D., S.S.)

Ways of Addresses Used by School Principals in Verbal Communication
The opinions of teachers about the way of addressing school principals used in verbal communication
are shown in Table 4.

Table 4
Ways of Address
Competencies Problems
Calling by name Calling by name
My son/daughter My son/daughter
Mr/Mrs Mr/Mrs
Teacher Teacher

As shown in Table 4, the way of addressing teachers find positive and negative is the same. A teacher
may find a way of addressing negative while another teacher finds positive. Also, when the statements
of these teachers were examined, it was found that; the teachers working in public schools and
addressed with the terms such as my son /daughter often state this situation inappropriate and state that
they prefer to be addressed in a more formal way. When asked whether they would prefer a different
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form of addressing, the teachers stated that they would not prefer a form of addressing other than
formal addresses. A teacher expressed the discomfort he felt about addressing him as follows:

"... I would have preferred to have a lady at the end of my name. After all, we are in an official
institution, not an individual home environment, but a friend environment, after all, you have to feel like
you are a teacher in this institution. " (Kindergarten Teacher, F., L., S.S.).

On the other hand, all of the teachers who work in a private school and are addressed with their name
or with the phrase like my son/daughter state that this situation is appropriate and state that they do not
feel any discomfort. Some of these teachers even underlined that addressing him in this way makes
him feel more intimate with the principle. When a teacher who was addressed by his principal saying
"my son" asked whether this addressing was appropriate, he answered:

"Yes, | find it appropriate because it is very sincere and sincere." (Elementary School Drama Teacher M.,
L.,P.S)

From this point of view, it can be said that while teachers working in public schools mostly expect
their principals to address them formally, teachers working in private schools are pleased with the
reflection of the sincerity between them and the principal and are not uncomfortable with being
addressed in informal ways.

Nonverbal Communication Competencies of School Principals
The opinions of teachers about the non-verbal communication skills of school principals are mostly
shaped around the theme of body language.

School Principals' Use of Body Language
Teachers 'views on non-verbal communication skills shaped around school principals' use of body
language are shown in Table 5.

Table 5
Body Language in Nonverbal Communication
Competencies Problems
Being able to use hand / arm movements effectively.
Ability to use the tone effectively Overuse of hand / arm movements
Physical contact (throwing the hand on the shoulder, Very loud (shouting) and very low tone

touching the shoulder, etc.)

As can be seen in Table 5, teachers made comments about the ability of school principals to use their
hand and arm movements and voice tone effectively, and the physical contact they established
regarding their body language usage competencies. The striking point here is that the use of hand and
arm movements is evaluated positively and it is stated that applying this too much is distracting.
Another point is that the tone used appropriately makes communication effective for teachers, while
the very high or very low tone affects the communication completely negatively. Finally, in line with
the information received from the teachers, it was revealed that none of the teachers felt uncomfortable
with the physical contact form established by the school principals, and even this contact had positive
feelings.

"I like it very much at that moment, even if | do a job that | do with 10 speeds, it increases to 20
speeds, my inner motivation increases with this contact definitely. I like that style that he trusts me
because if the school is a team and he takes the lead if we don't do anything, he will not be successful.”
(Biology Teacher, M., L., S.S.).

Another teacher answered a question about whether the school principal used fearful attitudes in the
tone of the school principal.

"He speaks loudly sometimes. So, his tone of voice is a little bit of a big screen. " (High School
Mathematics Teacher, F., M.D., S.S.)
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In addition, the physical contact forms of the principals related to nonverbal communication skills
with teachers and the feelings of this contact in teachers are presented in Table 6.

Table 6
How School Principals Establish Physical Contact and Feelings
Ways of bodily contact Feelings
Putting the hand on the shoulder Feeling of fatherhood
Patching back Feels of sincerity
Touching the back Feeling motivation
Shaking Hands Feeling Approved
Touching the shoulder Feeling of love
Getting into arm Feeling of confidence

As can be seen in Table 6, teachers have very positive results from the school principals' physical
contact with them.

Written Communication Competencies of School Principals

Teachers 'opinions about school administrators' written communication competencies were gathered

under two themes: the content of written communication and written communication channels.
Content of Written Communication Established by School Principals

The opinions of teachers about the content of written communication established by school principals

are presented in Table 7.

Table 7
Content of Written Communication

Competencies Problems
Openness / Clarity
Choosing the appropriate words Sending official documents without explanation
Proper style

As can be seen in Table 7, teachers evaluated their views on the content of the written communication
established by the school principals within the scope of their competencies and problem areas.
Teachers' written communication skills of the principals who personally communicate with them were
evaluated positively.

"It is convenient; he always starts by saying that my dear teachers, he is open and quite open.”
(Secondary School English Teacher, F., L., P.S.).

However, a teacher stated that while the school principal was informing about the instructions coming
from the upper units, the principal communicated in writing and sent messages to the concerned
people without adding the principal’s own comments or expressions about the situation/situations and
the teacher disturbed by this.

"... and he's doing a little cheating like this. For example, if what he will convey a document to us came
from District National Education, he copies and pastes it ... he does not reveal his own style...” (Biology
Teacher, M, L., S.S.).

While teachers characterize points such as openness/ clarity, appropriate word choice, and appropriate
style in written communication as positive, they think that the official letters sent without any
explanation use the school principals as a way to hide their own style.

Written Communication Channels Used by School Principals
When the opinions of the teachers about the written communication channels used by the school
principals were examined, it was revealed that the school principals sent their announcements and
official documents directly on paper as well as via e-mails, WhatsApp application messages, and
boards in the school. Teachers' views on the use of these channels are presented in Table 8.
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Table 8
Written Communication Channels

Competencies Problems

Sending messages via mediators (secretary, sub-

Using mobile phone applications principle etc.)

Messages sending from mobile phone applications

In Table 8, it was examined that teachers' perception as competence is that the principals communicate
in person via mobile phone applications such as WhatsApp. A teacher positively assessed the
principal's use of technology in written communication and explained his views as follows:

"Thus, principals from his generation can say which one is WhatsApp, he can answer via
WhatsApp..." (Kindergarten Teacher, F., L., P.S.)

It can be explained by the fact that the principles concentrate so much on using the Whatsapp
application that it is a very practical and fast way in today's technological conditions and that many
people can be reached at the same time. However, the teachers stated that in the WhatsApp
application, if the number of messages sent to the group is high, the important messages by principal
could be overlooked.

"... Now the WhatsApp group is a bit more active, so a message from WhatsApp can be left behind too.
I would find it more effective if it was more e-mail-based work. But that kind of work also stresses
people more. | have to do everything, everything is official, everything is paperwork." (Secondary
School Religious Culture Teacher, F., M.D., S.S.)

However, it can be seen that the way some written communication channels are used can be perceived
negatively. In the interviews, it was observed that some school principals did not contact in person
personally, but in writing, through the secretary or assistant principal, and this could be perceived as a
failure by teachers.

"1 wish he would use when he had to use written communication, | do not prefer that secretary

involves written communication." (Elementary School Music Teacher, M., M.D., P.S.)

Visual Communication Competencies of School Principals

Teachers 'opinions about the school administrators' visual communication competencies are shaped

around the visuals in the school building, visuals in the media and visuals in the principal’'s room.
Visual Usage in School Building

The opinions of teachers about the visual use of school principals in the school building are shown in

Table 9.

Table 9
Visual Usage in School Building
Competencies Problems

Making effective use of images (student activities,

posters and posters etc.) No visual use

As shown in Table 9, teachers find the use of images positive in the school building. A teacher replied
to the question of how the visuals used in the school feel like:
"I like it very well, it's beautiful because it is my school, | spend more time in school than my house, I feel
happier because it is taken care of there." (Biology Teacher, M., L., S.S.)
On the other hand, a teacher who never used a visual in his school expressed her thoughts on this
matter as follows:
"... When I enter the school, I speak for my own school; such a cold climate is coming, so it gives no idea
of what is done inside it. When you come to school, you will have no idea about students, what they have
done, and what is the current agenda of school, because boards and walls reflect nothing. "
(Kindergarten Teacher, F., L., S.S.).
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Some of the teachers stated that their principals did not use any visuals at school and did not assign the
teachers to arrange boards, and left the boards completely to the initiative of the teachers. Some
teachers, on the other hand, stated that although they are not directly involved in the visual use process
at school, they assign teachers to prepare boards and most of them control this process and try to
ensure that the boards are not empty. Some teachers stated that their principal personally edited the
visuals in the school.

Visual Use in Media

Some teachers answered questions about whether the school was promoted visually on social media or
not, and some teachers shared images about the presentation of the school from social media.
Moreover, other teachers stated that their principals do not use their social media accounts themselves;
they assign teachers or boards they choose for their use. Some teachers said that their principals did
not share anything on social media, and stated that their principals were used instead of local press for
the promotion of their schools. Teachers 'views of school principals' sharing in the media are shown in
Table 10:

Table 10
Visuals in the Media

Competencies Problems

Appropriateness of the visuals in the social media to

the interests of the students Not benefiting from the social media

Using social media effectively Not using technology

Using the local press Not using the local press

As shown in Table 10, teachers described visual sharing in the media as positive. When the opinions
received from teachers were examined according to the type of school studied, it was seen that
principals working in private schools mostly used social media for the promotion of activities held in
the school, but school principals working in public schools did not benefit from social media. The
reasons for this may be the fact that private schools have commercial dimensions, they have the idea
of coming to the forefront with other private schools, and there is no such concern for public schools.
When teachers' opinions about whether the images used in social media and school are sufficient or
not, it is seen that although the principals working in private schools use more visuals, teachers find
them inadequate, and in public schools, teachers find this use sufficient despite less visual use.

"... different ideas, different projects, different things can emerge from day today. Therefore, in order to
develop ourselves in terms of a little more technological meaning, to make a difference to our
competitors, we need to develop a little more. " (Primary School Drama Teacher, M., L., P.S.)

"So social media alone is not enough. We use the same materials used by our other competitors on social
media. We have no difference from them. Sharing is made at regular intervals but is it not possible to
promote the school only through social media ... " (Social Studies Teacher, F., M.D., P.S.)

"I think it's enough, so when we look at other public schools, most don't have that. There are no outsiders
anyway; there are children from the village. " (Turkish Teacher, M., M.D., S.S.)

"l mean, | think we don't need to be promoted because our school is a public school.” (Kindergarten
Teacher, F., M.D., S.S.)

Images Used in the Principle’s Room
When teachers were asked to describe the principals' rooms, some teachers stated that the principals'
room was classic and plain, and there was no visual belonging to the principle except the fixtures.
Also, the evaluations of the school principals, who have various visuals in their rooms, and the
teachers who gave their views on the impression of these images are presented in Table 11.
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Table 11
Images in the Principle's Room
Competencies Problems
Including handmade paintings and ornaments. Plague, medal etc. objects in the foreground
Comfortable environment Presence of the camera display screen

Including books/bookshelves
Plague, medal etc. placing objects in the background

As seen in Table 11, teachers stated that they preferred to use handmade ornaments and libraries in the
principle rooms, to be comfortable with the environment and to use plaque or medal-style objects in
the background. The teachers stated that the fact that there are handmade paintings in the rooms of
their principals and the objects reflecting the pleasures of their principals turned the room into a warm
and inviting environment.

"Her room has very warm air. There are pictures of these framed pictures that children made and gifted
to him. There are plants. Apart from that, there are many books about education and there are children's
books. There are many books that he can share with us. As | said, it is not a classic and cold principal
room, but a part of the school devoted to her. Again, | think there is an arrangement here that there is no
hierarchy. As | said, that room is not a protocol thing, | can say that it is an inviting room where
transportation can be easily entered and exited. " (Kindergarten Teacher, F., M.D., P.S.)

And also; The fact that plague or medal-style objects are in the foreground in the principle rooms and
the presence of camera viewing screens in the principle rooms were evaluated negatively by the
teachers.

"He has a portrait of Atatiirk, he has flowers. They have plaques, but they are in the background because
our principle doesn't like to brag about them. It doesn't stand out immediately. " (Elementary School
Drama Teacher, M., L., P.S.).

"... Camera imaging is already in his room because his nickname is radar, so he has camera images..."
(Class Teacher, F., L., S.S.)

Conclusions and Recommendations

The subject of organizational communication is not new in academic studies in the field. Still, it has
recently gained new importance because it has been recognized that organizational communication is
more than just the principals' effective speeches and good interpersonal communication skills (Baker,
2002: 2). From this point of view, in this study, the topic of organizational communication is handled
from a broad framework such as verbal, non-verbal, written, and visual communication competencies
along with the communication approaches of school principals. The competencies of the school
principals in the mentioned areas were evaluated in a way that could reveal their expectations based on
the opinions of the teachers. The results of the study are presented below in the order followed for the
purposes of the research.

Conclusions

Results regarding the oral communication competencies of school principals were collected under
themes as language use in verbal communication, the style of verbal communication and forms of
addressing are collected. While the suitability and comprehensiveness of the language used by school
principals during verbal communication with Turkish and the right word choice were described as
competencies, the school administrators' accent and quick speeches emerged as current problem areas.
Since goal-oriented behaviors occur through communication, the better the clarity of the messages
used in communication, the higher the chances of progress in the school principal's goal-oriented
activities (Hoy and Miskel, 2015: 358). From this point of view, it can be said that the language used
in creating the message has a large share in the comprehensibility of the message, which is one of the
main elements of communication.

In addition, according to result of the competencies of school principals towards their verbal
communication styles; being polite and not hurtful evaluated as a competency while using the
language including imperative sentences, stiffness and sarcastic words were found negative by
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teachers. One of the important ways of establishing an open communication network is that school
administrators who tend to give instructions constantly develop their skills of effective listening and
guidance instead (Rowick, 1999: 4). When school principals assume the duty of guidance against
teachers, it is thought that the verbal communication elements that are evaluated negatively by
teachers will disappear since the perception of superiority will decrease in the principals who see
themselves as a guide and there will be a desire to provide positive guidance in the communication
process. Furthermore, school principals' empathic listening, giving feedback and reassuring skills
make their communication more effective (Yilmaz, 2015). On the other hand, the fact that school
principals always want to speak themselves and tend to command instead of listening to the other
person reduces the effectiveness of organizational communication. In this context, harsh and
imperative approaches in the communication styles of school principals will harm the communication
process in the school. Similarly, teachers stated that they find this kind of approach of school
principals fearful and unethical. Yildirnm (2014: 15-16) states that the fear and other emotional
situations people experience make it difficult to perceive the messages transmitted during
communication and this negatively affects the communication process. Also, because fearful
communication has a disturbing effect on people, people who are exposed to it may start to refuse
communication to get rid of this discomfort (Kagit¢ibasi and Cemalcilar, 2015: 201).

The results of the research on the forms of school principals address teachers have been determined
that the way school principals address teachers is my teacher, Mrs / Mr, daughter/son, or addressing by
name. While all the mentioned forms of appeal were perceived as competence by some teachers, they
were found uncomfortable by some teachers. The findings of the research showed that the teachers
who evaluate informal forms of address as a competency are teachers working in private schools and
that teachers working in public schools are uncomfortable with these forms of address. This result can
be considered as an indicator that teachers' expectations about the communication process of school
principals are affected by the school's climate and structural characteristics. As bureaucracy is felt
more intensely in public schools, teachers' communication expectations are shaped in accordance with
a more formal organizational climate.

According to the results of school principals' non-verbal communication competencies, teachers'
opinions are shaped around the theme of body language. The teachers evaluated the principals'
effective use of their tones and hand/arm movements and establishing physical contact (throwing the
shoulders, touching the shoulders, etc.) as competencies. On the other hand, it was determined that the
teachers were uncomfortable with the high (yelling) and a very low tone of speech and the excessive
use of hand/arm movements. These approaches of school principals who use a high tone of voice,
which can also be defined as shouting during communication, can be described by teachers as
unethical and fearful attitudes. The concept of ethics is very important in organizational
communication, because unethical behaviors affect only a few personality groups in interpersonal
communication, while these unethical behaviors and messages affect an entire organization in
organizational communication (Eyidogan, 2013: 152).Additionally, an unethical organizational
communication behavior puts personal interests in the foreground while suppressing the actual
meanings of the organizational messages conveyed which causes personal interests to be pursued
instead of the organization (Zalabak, 2015: 121). It was also concluded that the physical contact forms
established by the school principals took the form of throwing hands on the shoulders, patching the
back, touching the back, shaking hands, touching the shoulders and entering the arm, and these created
a sense of paternity, sincerity, motivation, approval, love, and trust in teachers, respectively. Lasater
(2016: 22) stated that school principals could communicate using only appropriate body language
without using words. This situation highlights how vital nonverbal messages are for the whole
communication process. Nonverbal messages can enable people to communicate with their bodies and
voices, and these messages are very crucial in the interpretation of current feelings and attitudes
(Goldhaber, 1986: 218).

When the results of school principals regarding written communication competencies are analyzed, it
is seen that teachers' opinions are gathered around the content of written communication and written
communication channels. While openness, clarity, selection of an appropriate word, and style are
competencies of school principals in terms of written communication skills, sending official
documents without explanation was described as a problem area. Teachers think that school principals
use official letters sent without explanation as a way to hide their style. At this point, the care that
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school principals will show regarding the content of written communication will change this
perception of teachers. It is thought that it will be more effective for teachers to make the necessary
requests and / or explanations in their subjective style while conveying the application requests from
higher positions. Regarding the written communication channels, the teachers prefer the principal to
establish written communication with them; however, it was determined that they had various
problems due to messages sent to the groups through intermediaries (secretary, assistant principle,
etc.) or from mobile phone applications.

Results of school principals regarding visual communication competencies; the visuality of the school
building is shaped around the visuality of the media, the visuality of the principal room, and the
clothing style themes of the principal. The effective use of visuals such as student activities, posters,
and posters in the school building, assigning teachers about the visuals and monitoring the process,
and school principals taking part in organizing the visuals are considered as the competencies of the
school principals. However, the absence of a visual distribution in the school building and the absence
of distribution of duties related to the arrangement of the images appeared as current problems. Visual
communicators can reach a wider audience by conveying the message they aim to convey to the target
audience in a quite short time with the help of the visuals they use (Giilrenk, 2015: 8). In the related
literature, it is stated that the design of buildings, rooms and corridors has a significant effect on
increasing or decreasing the interaction of people (Goldhaber, 1986: 218). In this context, in addition
to the verbal expression of information and warnings for students, reinforcing them through visuals in
the school environment will enable them to internalize these messages more.

As regards the visual use of the school in the media, the principals' qualifications were evaluated by
school principals to use visuals in social media in accordance with the interests of the students, to use
social media effectively, and to provide images related to the school in the local press. However, the
fact that school principals do not benefit from social media, technology, and local press are considered
as current deficiencies. When the opinions received from the teachers were examined according to the
type of school they were studied, it was seen that principals working in private schools mostly used
social media effectively for the promotion of school activities, but school principals working in public
schools did not benefit from social media. The reasons for this are that private schools have
commercial dimensions, they think to stand out in competition with other private schools, on the other
hand, there is no concern of being preferred in public schools.

Regarding the visual use of school principals in their rooms; applications such as the comfort of the
environment, the guest seats being close to their own seats, the seating areas feel a sense of equality,
examples of the students' activities, the use of handmade ornaments and libraries, and the use of
plague or medal-style objects in the background are qualifications. In addition, the desks of school
principals are large enough to make communication difficult; guest seats are relatively uncomfortable
to the director's chair, plaques/medals, etc. It has been determined that the use of objects in the
foreground and the presence of a camera viewing screen in their rooms are perceived by teachers as a
problem area. Places have an effect on encouraging people to interact. While spaces convey inviting
meanings such as "welcome" and "hello", they can also convey meanings such as "stay away", "don't
come in". (Goldhaber, 1986: 212). Considering that the area where teachers mostly communicate with
the school principal is the principal's room, it can be said that it is essential for the school principals to
consider the messages they will convey to the other person while arranging this area. (Giingor: 2016:
45). It has also been seen that visual communication elements are used in shaping and displaying the
power relations of people over time; an example of this is the construction of spatial designs with
regard to social classification. The fact that school principals have objects such as plaques in their
rooms may be due to their desire to create a strong image based on their own achievements. Likewise,
it is thought that the camera viewing screens in their rooms may cause some concerns in some teachers
that they are not trusted; therefore, watched.

School principals' attitudes towards the communication process and their behavior during this process
are one of the most critical factors that directly affect the effectiveness of the school's organizational
communication (Aziz and Dicle, 2017: 132). Findings obtained from the study show that school
principals have different approaches in the communication process, but one reason for this difference
may be that teachers have different expectations. Each teacher has different expectations from the
school principal and communication networks with the subjectivity of having a different thinking
system and socio-cultural background. If the proper and effective communication established by the
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school principal is perceived positively by teachers, this will be very effective in raising teachers'
morale in their daily work, reaching organizational goals and increasing the quality of education
(Sagbas, 2013: 150). Studies show that; As school principals 'social communication skills and
approaches in the communication process become effective, teachers' motivation increases and
approaches in the communication process are significant for people to develop trust in each other
(Dogan and Kogak, 2014: 204; Kodish, 2017: 350).

Suggestions

In this part of the study where the competencies of school principals were about organizational
communication processes are tried to be determined, suggestions developed for the practitioners and
advanced researches can be made based on the results obtained from the study. While evaluating the
results of this research, it is important to take into account its limitations. This study is limited to the
data obtained from the teachers working in public and private schools, which were obtained through
interviews.

The results of the research regarding the competencies of school principals about communication
approaches have revealed that school principals can display threatening and tense approaches,
especially in order to ensure that teachers perform the assigned tasks. The results are an indication that
some principals use coercive power in management, and the situation may cause communication with
teachers outside ethical limits. For this reason, informing/educating school principals about the power
sources they can use to gain influence may contribute to solving this communication problem.

The results of school principals regarding verbal communication competencies, those school principals
have problems with their diction, that their speech may sometimes include bluntness, insult, or
insignificant expressions, they may prefer informative sentences and sarcastic styles instead of
requesting sentences and make speeches in front of the masses. Also showed that they could not
effectively convey the messages they wanted to give. In addition, regarding the non-verbal
communication competencies, it was observed that they had problems in using body language and
tones effectively. Regarding written communication, it was observed that teachers' behaviors, such as
communicating through intermediaries and transmitting official documents as they come without
explanation cause discomfort in teachers. When the visual communication competencies of the school
principals are analyzed, it is obtained that the school principals do not have the necessary
competencies to use the images effectively in their rooms, in the school or in the media. When all
these problems are evaluated in general, it is clear that school principals need training in
communication types and forms. Considering that all the processes in the school are carried out
through communication, it is imperative to design this training as a program that must be completed as
a prerequisite before starting the management process. In addition, school principals should take care
to ensure that all venues and media use in the school are visually effective, taking into account the
increasing influence of visual communication, and lead the arrangement and proper use of the visual.
In order to achieve this, the Ministry of National Education can set certain standards for the visual use
of schools, and inter-school competitions can be organized for this so that school principals can pay
more attention to the visuality both in the school and in the media.

Based on the results obtained from this research, it was thought that more detailed research should be
conducted regarding the forms of addressing that have not been included in the literature regarding the
oral communication skills of the principals. Further, it was seen that there were not enough and depth
resources in the literature review conducted for the expectations of teachers from the written
communication process. This gap in the literature can be filled with further research on the subject.
The subject of visual communication is considered as a single dimension in the studies to be
conducted and it is thought that patterning the studies that can serve as a guide for the practitioners can
contribute significantly to the literature.
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Genisletilmis Ozet

Giris

Bu aragtirmada okul miidiirlerinin orgiitsel iletisim siireglerine iliskin yeterliklerinin belirlenmesi
amaclanmistir. Bu genel amag¢ dogrultusunda 6gretmenlerin, okul miidiirlerinin s6zlii, s6zsiiz, yazili ve
gorsel iletisim yeterliklerine iliskin gériislerinin nasil oldugu sorusuna yamt aranmstir. Orgiitsel
iletisim becerisi genel olarak; bir orgiitte hangi bilgilerin, hangi yontemler kullanilarak, hangi iislupla
ve hangi ortamda iletilmesi gerektiginin uygun olacagini bilebilme becerisidir. Okul yoneticilerinin
orgiitsel iletisim konusunda sahip olacaklari farkindalik; okullarda sevgi, hosgorii ve anlayis lizerine
kurulu bir kiiltiir saglamanin yaninda, egitim ile ilgili siireclerin gergeklestirilmesinde ve karsilagilan
sorunlarin ¢dziimiinde orgiit iiyelerine onemli firsatlar sunabilecektir (Batmaz, 2004). Iletisimin
nitelikli bir orgiitsel yapilanmanin devami i¢in tasidigi bu 6nem, okul yoneticilerinin etkili iletigim
becerilerine yonelik farkindaliga sahip olmalarini ve bunlari dogru sekilde kullanabilmelerini
gerektirmektedir.

Okul yoneticilerinin iletisim siireclerine iliskin yeterliklerini ¢esitli boyutlar1 agisindan belirleyebilmek
amactyla desenlenmis olan bu calisma, okul yoneticilerinin sahip olduklart iletisim becerilerinin
okullarin gereksinimlerine uygunlugunu ve mevcut sorunlar tartigmaya olanak vermesi bakimindan
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onem tagimaktadir. Calismadan elde edilecek sonuglar, yoneticilerin okullardaki iletisim siireglerine
yonelik gelistirmeleri gereken durumlarin belirlenmesine yardimci olabilecegi diigiinilmistiir.
Caligmanin verilerinin 6gretmenlerden toplanacak olmasinin, 6gretmenlerin ydnetici iletisiminden
beklentilerinin ortaya konmasma da katki saglayabilecektir. Bu yoniiyle ¢alismanin okul
yoneticilerinin iletisim siireglerine yonelik yapacaklari diizenlemeler igin bir rehber islevi gérebilmesi
hedeflenmistir. Okullardaki iletigim siireci alan yazinda pek ¢ok farkli ¢aligmaya konu olmustur.
Yapilan ¢alismalarda, yoneticilerin iletisim becerilerini belirlemeye yonelik arastirmalar yaninda
(Cmar, 2010; Kosterelioglu ve Argon, 2010; Rowick, 1999; Yilmaz, 2015), iletisimin 6gretmen
motivasyonu (Dogan ve Kocak, 2014; Ozgan ve Aslan, 2008), tiikkenmislik ve baglilik (Tulunay,
2010), orgiitsel dzdeslesme (Yetim, 2010), orgiitsel vatandaglik (Yildirim, 2014), orgiitsel 6grenme
(Okkali, 2008) ve orgiitsel degerler (Fidan ve Kiiclikali, 2014) gibi degiskenler ile iliskileri
arastirilmistir. Cogunlukla 6nceden hazirlanmigs 6lgme araglari ile nicel olarak desenlenen bu
caligmalarda iletisim tiirleri siniflandirilirken de sdzlii, s6zsiiz ve yazili olmak iizere li¢ baglik altinda
ele alinmistir (Bozkurt, 2010; Culha, 2008; Okkali, 2008; Orhan, 2008; Salman, 2017). Bu ¢alismada
alan yazinda sozii edilen iletisim tilirlerine gorece olarak yeni yer bulan gorsel iletisim konusu da
kapsama dahil edilmistir.

Yontem

Bu aragtirmada nitel arastirma yaklasimlarindan degerlendirici durum ¢alismast kullanilmistir.
Aragtirmanin verileri 2018-2019 6gretim yilinda, Tiirkiye’nin farkli bolgelerinde, farkli okul tiirlerinde
ve kademelerinde gorev yapan Ogretmenlerden toplanmistir. Arastirma verileri bu arastirma
kapsaminda hazirlanan yar1 yapilandirilmis sorular cercevesinde sekillenen birebir goriigmelerle
toplanmigtir. Veriler 6zel ve devlet okullarinda gorev yapan 40 o0gretmenden toplanmigtir. Veriler
tiimevarim analizi teknigi kullanilarak analiz edilmistir. Ses kaydi olarak depolanan veriler dncelikle
eksiksiz bir sekilde yaziya gecirilmistir. Verilerin dokiimiinde eksiklikler/hatalar olabilecegi goz
oniinde bulundurularak, bir alan uzmanindan yardim alinmis ve ses kayitlari ile goériisme dokiimlerinin
karsilastirilmast saglanmistir. Goriisme dokiimlerinde gerekli diizenlemelerin yapilmasinin ardindan,
kayitlar ayrintili yar1 yapilandirilmis goériisme formuna aktarilarak arastirma amacglarina yonelik
sorular dogrultusunda indekslenmistir. Her bir goriisme dokiimiine ait indeksler, betimsel veri
indeksine aktarilmig ve kodlamalar bu indeks iizerinde gergeklestirilmistir. Bu siirecin ardindan
veriler, arastirma amaglarinin altinda gruplandirilmistir. Gruplandirilan goriismeler ilgili disiplinin
terminolojisi kullanilarak kodlanmistir. Bu kod listesi elde edilirken uzman bir kisi ile birlikte ortak
caligma yapilmig, ortaya c¢ikan kodlar birlikte tanimlanmigtir. Olusturulan kodlardan yola ¢ikarak
temalar olusturulmustur. Olusturulan kodlarin ve temalarin test edilmesi ig¢in bir alan uzmaninin
doldurulmamis betimsel veri indeksleri tizerinde kodlar olusturmasi ve bunlari belirli temalar etrafinda
birlestirmesi saglanmistir. Olusturulan kod ve temalar, arastirmacinin olusturduklar ile karsilagtirilmis
ve lzerinde uzlasiya varildigi sekliyle tekrar uzman goriisiine sunularak ikinci kez test edilmesi
saglanmis ve son sekli verilmistir. Aragtirma bulgulari, arastirma amaglar1 dogrultusundaki basliklar
altinda, olusturulan temalar ve bunlarla iligkili alt bagliklar olacak sekilde okuyucuya sunulmustur. Bu
siiregte temalar ve ortaya ¢ikan kodlar bu uzman tarafindan okunarak kendisinin goriigleri alinmigtir.
Ayrica ortaya c¢ikan temalar bagimsiz ii¢ uzman tarafindan okunarak kendilerinden uzman goriisii
almmistir. Alinan uzman goriisleri de degerlendirmeye alinarak, kodlar arasindaki tutarlilik
saglanmigtir. Veriler oncelikle biitlin olarak yorumlanmis sonrasinda, cinsiyet, okul tiirli, mezuniyet
derecesi ve calisilan kademe gibi belirli degiskenler baz alinarak tekrar yorumlanmigtir. Sonrasinda
belirlenen kodlar ¢ercevesinde elde edilen veriler aragtirmanin her bir alt problemiyle ilgili kodlar
siniflandirilmig ve kullanilan ifadelerin agiklig1 tekrar kontrol edilmistir. Yapilan analizler sonucunda
ogretmenlerin okul miidiirlerinin iletisim siirecindeki yaklagimlarina yonelik goriisleri incelendiginde,
midiirlerin birtakim yeterliklere sahip olduklar1 gibi, 6gretmenlere rahatsizlik veren yaklagimlara
da sahip olduklar1 goriilmiistiir.

Bulgular ve Tartisma

Arastirma bulgularina gore sozlii iletisim alaninda sozlii iletisimde dil kullanimi, sozlii iletisimin
tislubu ve hitap sekilleri 6ne ¢ikan temalar olmustur. Sozsiiz iletisimde; viicut dili, yazil iletisimde;
yazili iletisimin icerigi ve yazili iletisim kanallar1 ve gorsel iletisimde; okul binasinda gorsel kullanimu,
medyada gorsel kullanimi ve okul miidiiriiniin odasinda gorsel kullanimi alanlari alt temalar olarak
belirmistir. S6zIi iletisimde dil kullaniminda; Tiirkceyi diizglin ve net konugmak ve dogru kelimeyi
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secimi yeterlikler olarak degerlendirilirken, siveli ve ¢ok hizli konusmak problem alanlar1 olarak
ortaya c¢ikmistir. Sozlii iletisim siirecinde iislupta, kibarlik ve kirict olmama yeterlik olarak, emir
climleleri kullanmak, kabalik ve elestirel olmak problem alanlar1 olarak belirlenmistir. Hitap sekilleri
ile ilgili olarak ise dogrudan isim ile hitap etme yaninda kizim/oglum, bay/bayan ve dgretmenim
seklinde hitap tiirleri bulundugu ve bunlarin tiimiiniin hem yeterlik hem de problem alanlar1 olarak
degerlendirildigi bulgulanmistir. Aragtirmaya katilan 6zel okul 6gretmenlerinin resmi olmayan hitap
sekillerini miidiirlerin iletisim yeterligi olarak degerlendirdikleri; devlet okullarinda ¢alisan
Ogretmenlerin ise bu hitap sekillerini tercih etmedikleri, kendilerine resmi ifadeler kullanilarak
(hanim/bey vb.) seslenilmesini tercih ettikleri goriilmiistiir. Sozsiiz iletisimde, viicut dili kullaniminda;
el ve kol hareketlerinin etkili kullanimi, tonlamanin etkili olmas1 ve fiziksel temas yeterlik alanlar
olarak degerlendirilirken, el ve kol hareketlerinin asir1 kullanimi ile ¢ok yiiksek ve diisiik ses tonu
problem alanlar1 olarak goriilmiistiir. Yazili iletisimde, yazili iletisimin icerigi ile ilgili olarak acgiklik,
dogru kelime se¢imi ve uygun iislup yeterlikler, resmi evraklari igerige dair ek agiklamalar yapmadan
geldigi sekli ile yonlendirerek iletme ise problem alani olarak tanimlanmistir. Yazili iletisim
kanallarinda, cep telefonu uygulamalarinin kullanimi 6gretmenler tarafindan hem yeterlik hem
problem olarak degerlendirilirken, sekreter vb. aracilarla mesajlar génderilmesi problem alani olarak
ortaya ¢ikmistir. Gorsel iletisimde, okul binasinda gorsel kullanimu ile ilgili olarak, gorsellerin etkili
kullanilmas1 bir yeterlik olarak degerlendirilirken, okul binasinda gorsellere yer verilmemesi bir
problem alani olarak degerlendirilmistir. Medyada gorsel kullaniminda, 6grencilerin ilgi alanlari ile
ilgili sosyal medyada uygun gorsel paylasimi, sosyal medyanin etkili kullanilmas1 ve yerel basinin
kullanilmas: yeterlik alanlar1 olarak degerlendirilmistir. Ote yandan sosyal medyadan faydalanmama,
teknolojiyi ve yerel basin1 kullanmama birer problem alani olarak belirlenmistir. Miidiir odasinda
gorsel kullaniminda ise, el yapim siisleme ve tablolarin olmasi, rahat bir ortam olmasi, kitap ve
kiitliphane igermesi, plaket, madalya gibi objelerin geri planda olmasi 6gretmenler tarafindan bir
yeterlik alani olarak tanimlanirken, miidiir odasinda kamera takip ekraninin olmas1 ve plaket, madalya
gibi objelerin 6n planda olmasi problem alami olarak tanimlanmistir. Aragtirmadan elde edilen
sonuglara gore okul midiirlerinin iletisim siireglerine iliskin durumlar, 6gretmenlerin beklenti ve
gereksinimlerine gore degisiklik gosterebilmektedir.

Oneriler

Okul miidiirlerinin orgiitsel iletisim siirecine iliskin yeterlikleri ile ilgili olarak Ogretmenlerin dile
getirdikleri sorunlar genel olarak degerlendirildiginde, okul miidiirlerinin iletisim tiirleri ve sekilleri
konusunda egitime gereksinimleri oldugu diisiiniilmiistiir. Okuldaki tim siireclerin iletisim yoluyla
gerceklestirildigi géz onlinde bulunduruldugunda, bu egitimin yoneticilik siirecine baslamadan once
bir 6n kosul olarak tamamlanmasi gereken bir program olarak tasarlanmasi bir zorunluluk olarak
goriilmektedir. Bunun yaninda okul miidiirleri, gorsel iletigimin artan etkisini goz Oniinde
bulundurarak okuldaki tiim mekénlarin ve medya kullaniminin gorsel anlamda etkili olmasina 6zen
gostermeli ve gorselligin diizenlenmesi ve dogru sekilde kullanilmasina onciiliik etmelidirler. Bunu
saglamak i¢cin Milli Egitim Bakanligi okullarin gorsel kullanimma yonelik belirli standartlar
getirebilir, bununla ilgili okullar arasi yarigmalar diizenlenerek okul miidiirlerinin hem okul ig¢indeki
hem de medyadaki gorselligi daha fazla Gnemsemesi saglanabilir.

Bu arastirmadan elde edilen sonuglardan hareketle, ileri arastirmalara doniik olarak ise, dncelikle okul
miidiirlerinin szl iletisim becerilerine iligkin alan yazinda yer bulmamis olan hitap sekilleri
konusunda daha derinlemesine arastirmalar yapilmasi gerektigi diisliniilmiistiir. Ayrica, 6gretmenlerin
yazili iletisim siirecinden beklentilerine yonelik yapilan alan yazin taramasinda, yeterli sayida ve
derinlikte kaynak olmadig1 goriilmiistiir. Konu ile ilgili yapilacak ileri arastirmalarla alan yazindaki bu
bosluk doldurulabilecektir. Gorsel iletisim konusunun ise yapilacak arastirmalarda tek bir boyut olarak
ele alinarak, uygulayicilar icin rehber olusturabilecek nitelikte calismalarin desenlemesinin, alan
yazina 6nemli katki saglayabilecegi diigiiniilmistiir.

* Bu makalede yazarlarin katki oranlari: Nazl Sila ONER %60, Tugba HOSGORUR %40.
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