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Abstract

As one of multiple forms of literacy, art can cause human to achieve knowledge and
insight. The main question is why The curricula and The objectives of the course of art
education in Iran’s Middle school have not changed since 1990 and when 647th meeting of
Iran High Council for Education was held. This subject can be studied as to various visions
or approaches to art education. The main purpose is what approaches can be considered so
important and valuable in Iran’s Middle school art education. Another problem in art
education is the lack of correct understanding of art education approaches involved in
middle school art education. This study was analytic (theoretical), synthetic and content
analysis. All middle school art text-books in the academic year of 2010-2011 were studied
by using content analysis. In this content analysis and integration study, traditional,
thinking disposition, integration, DBAE, creative problem solving, preparing for the world
of work, and promoting academic performance approaches were studied and explored in the
current approved objectives for art education, the curriculum and syllabuses of art teacher
training programs, the content of middle school art textbooks, and the NCin Iran's case. The
results showed that the dominant approach in the current approved objectives is visual
culture vision and in both the curriculum and syllabuses of art teacher training programs,
and the content of middle school art textbooks is art production approach. In the NC,
thinking disposition, aesthetic, and DBAE approaches have been considered. Knowledge-
domains in the current approved objectives for art education more relates to knowing that,
and knowing how is more obvious in both the curriculum and syllabuses of art teacher
training, and the content of middle school art textbooks, while The NC contains several
knowledge kinds. It is expected that the content and curriculum of Iran's middle school art
education improve with applying the NCin the next future.
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INTRODUCTION

Curricula are of importance and key elements in education systems. The main
question is how a curriculum can be considered so important and valuable. The possible
answers are regarded from several aspects.




One aspect relates to the mainquestion Spenser that which knowledge is more
valuable (Tanner & Tanner, 1995) and what the placement of art is in relation to other
subject matters (Culiffe, 2010). The placement and role of art can also be studied as to
various visions or approaches to art education. These approaches includeamong others
Greer’s discipline-based art education (Greer, 1984), Broudy's perception of
expressiveness (Broudy, 1987; Bresler, 2002), Gardner's art product (Gardner, 1990),
aesthetic (Reimer, 1992), Perkins' thinking disposition(Perkins, 1994), Viggotsky’s art
and language (Zakin, 2005), and others such as traditional(creative self-expression),
integrative, visual culture, preparation for the world of work, promotion of academic
performance, and creative problem solving (Eisner, 2004). As he notes, “A way of
seeing is also a way of not seeing” (Ibid: 25). Some of these approaches (e.g. aesthetic
one) consider the inner and intrinsic features of art (Smith, 2001) and others (e.g.
preparation for the world of work, and promotion of academic performance) indicate the
instrumental features of art (Paige, 2004; Seely, 2008). In one end of the range, there are
approaches such as traditional one which are affected by the dictatorial space of World
War Il and conceive art as a means for creative self-expression and have not any
concern on curriculum design (Eisner, 2004). In the other end of the range, there are
some new approaches such as Barkan and Greer DBAE based on Bruner's theory which
concentrate on society's knowledge base changes, learners and all who involve in art
teaching-learning process (Stankiewicz, 2000). Art criticism separates the latter
approach from others. However, its art dimensions are conceptually corresponding to
those of Rimer's aesthetic approach. That is, "knowing" within is achieved by art
criticism, "knowing how" emerges from art production, "knowing that"embeds in
cultural-historical contexts, and "knowing why" provides a value structure by which
other "knowings" are meaningful and art aesthetic is achieved. It is notable that the
discipline of making art is grounded in procedural knowledge, while forms of
declarative knowledge give feedback to the practice of procedural knowledge when
making art (Cunliffe, 2010).

The identification of dominant approaches and knowledge-domains in Iran's
middle school art education has not been regarded seriously in the related literature, but
an overview on the history of art education In Middle schools of Iran, Art textbooks for
guide-school grades 1, 2 and 3 were designed in 1971, 1972 and 1973, respectively and
included painting, calligraphy and handiwork. In 1982, matters such as singing, story
telling, cinema and theater were added to the content. But, despite the increase in the
content, previous two-hours per week class session decreased in one-hour per week
ones. The content has been limited to calligraphy, painting and handiwork since 1984
and new designed textbooks in 1989 have incorporated these three subject matters
without any notable changes despite of great development in knowledge during recent
years (Hoseyniroholamini, 2001). The objectives of the course have not changed since
2000 when 647th meeting of Iran High Council for Education was held (Joozi, 2008).
From inter-subject matters, of about 933 hours yearly dedicated to 10 various courses in
middle school 3 grades, only 37 hours are for arteducation. This mean rate is the least
among the courses. From intra-subject matters, fields such as music, drama, and visual
arts, and religious-national arts such as puppet show and narrowing have been ignored
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in current situation(Saberi & Mahram, 2011), despite the importance of arts such as
music, drama, dance and visual art in worldwide art education(Consortium of National
Arts Education Association, 1994, State of Florida, Department of state, 1996).

As domestic studies show, no attempt to identify the current approach in art
education and knowledge domain orientations are of gaps in conducted studies
(Mirzabeygi, 1991; Harati, 1992; Mohamadi&Kochakzade, 1995; Ghorchiani, 1995;
Kazemi, 1996; Amini, 2001; Mehmohamadi, 2002). By the identification of such
approaches and orientations, other curriculum elements would be considered and
determined. Although, existing problems and defects are going to be solved in the
National Curriculum (NC), at the current study tends to investigate the existing
approach(s) in art education and knowledge-domain orientations related to various
components involved in Iran's middle school art education.

Research questions: How are the distributions of regarding the approaches to art
education in current approved art education objectives, the curricula of art teacher
training programs, and the National Curriculum (NC)? What approach(s) do the
contents of middle school art education textbooks follow? What are knowledge-
domains in current approved art education objectives, the curricula of art teacher
training programs, the contents of middle school art education textbooks, and the
National Curriculum (NC)?

METHOD

This study was analytic (theoretical), synthetic and content analysis. All middle
school art text-books in the academic year of 2010-2011 were studied by using content
analysis. Content (paragraph), illustration and assignment in the art textbooks were
considered as recording units in the study. Based on deductive coding, categories
provided for studying art education approaches.

Based on the related literature (Broudy,1987; Greer, 1984; Perkins, 1994;
Gardner, 1990; Reimer, 1992; Bresler, 2002; Eisner, 2004; Zakin, 2005) the encoding
categories included traditional, integrative, and creative problem solving approach,
DBAE approach involving art production, aesthetic, art criticism and art history, the
approach of thinking disposition, preparation for the world of the work, and promoting
academic performance.The reliability of content analysis was investigated by encoding
about 10 percentages of the categories by a second encoder. The agreement coefficient
between the two encoders was about 86%.

Categories relating to knowledge-domains including knowing that, knowing how,
knowing why and knowing within were provided by reviewing related literature
(Reimer, 1992; Cunliffe, 2005 & 2010). Current approved art education objectives, and
the curricula of art teacher training programs, and the NC were studied theoretically and
analytically. Using integrative inquiry, conceptual coordination between both
knowledge domains and art education approaches were matched with current approved
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art education objectives, middle school art textbook contents, the curricula of art teacher
training programs, and the NC.

FINDINGS

In response to the first research question which regards how the distributions of
regarding the approaches to art education are in current approved art education
objectives, the curricula of art teacher training programs, and the NC, it can be said that
out of eight objectives identified in the 647th meeting of the High Council of Education,
three relate tovisual art vision, two relate to thinking disposition, and one relates to art
production and two are ambiguous and general (Tablel).

Table-1: The degree of agreement of the current approved cultural-art objectives with
art education approaches and knowledge domains

Goals

Agreement

Domain-Knowledge

Aware of his/her talents and tries
to improve them

no match with any approaches

Knowing that

Describes aesthetic dimensions in
God creatures

ambiguous statement and no
match with any approaches

Knowing that & how

Enjoys observing and exploring

close to thinking disposition and

Knowing within

art work aesthetic
Uses others' art products without | relatively close to art production Knowing how
blind imitation approach

Is familiar with some Iranian-
Islamic arts

close to art history approach

Knowing that

Reads cultural and literature

close to synthetic approach and
visual culture vision

Knowing that

Knows the society's culture,
traditions and customs and
commits to them

close to visual culture vision

Knowing that

Reflects on cultural and art work
based on their effects on human
development

close to thinking disposition

Knowing within

Reviewing art courses in the curricula of teacher training programs shows that
they focus on a limited part of art, i.e. visual art(art product) one which is a part of
known arts in the world. Then future art teachers would possess limited competencies in
art teaching.

From all 39 credits dedicated to visual art training, many courses involve
designing, painting and calligraphy with art production approach. Their objective is to
train art teachers who would train middle school students in art skills. Professional
credits are not match with the course title, visual arts, which include arts other than
designing, painting and calligraphy. In art history course and meeting art centers, some
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visual culture vision and relatively thinking disposition can be traced but thinking
disposition approach in at least.

As noted in the objectives of visual art education in the approved art teacher
training programs, the aim is to train teachers who have theoretical knowledge, practical
skills, and necessary attitudes toward art education activities in middle school career
and improve students’ art and visual abilities. These objectives manifest teacher training
focus only on painting, designing and calligraphy which comprise most content of
current middle school art textbooks.

Table-2: The agreement of the curricula with approaches and knowledge domains

Lessons Units Domain-knowledge Approach
Designing workshop 4 Knowing how Aurt production
Calligraphy workshop 8 Knowing how Aurt production
Visual communication 4 Knowing how Aurt production
Human, natural & designing 2 Knowing how Art production
Visiting art centers and 2 Knowing that Visual cultural
museums
Workshop of paintingl &2 4 Knowing how Art production
Workshop of handicraft 2 Knowing how Aurt production
Introduction to art history 2 Knowing that Visual cultural
Designing workshop of 1 Knowing how Art production
traditional
Iranian painting workshop 2 Knowing how Art production
Handiwork workshop 2 Knowing how Art production
Teaching methods for 4 Knowing how Art production
calligraphy and painting
Introduction to art disciplines 2 Knowing that Visual culture
total 39

In the NC which is based on the National Vision Document, the share of art and
culture is 6% of all subject matters and its class hours increase to 21 hours per year
more than current situation. This shows that more attention has been given to this
subject. However, distribution of various credit courses and dividing learning fields
show discipline-based

In the NC which is based on the National Vision Document, the share of art and
culture is 6% of all subject matters and its class hours increase to 21 hours per year
more than current situation. This shows that more attention has been given to this
subject. However, distribution of various credit courses and dividing learning fields
show discipline-based approach and delimitation of learning fields. The trace of visual
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culture approach can be seen in general approaches to art education in the Program (the
NC Secretariat, Version 4, 2011).

Content organization in culture and art field in first secondary school (current
middle school) is art education and in second middle-school (current high-school) is
subject (discipline) oriented. Referring to the concepts such as aesthetic and
appreciating creatures as manifestations of God beauty and determining culture and art
fields in practical and theoretical (art production and criticism respectively) and cultural
heritage (art history) indicate disciplinary-based art education. In the NC, perception
and meaning approach is revealed as art production (encoding), and meaning detection
(decoding). The Program also has a integrative approach to art education in considering
the notion of meta-curriculum indicating that “culture and art is the dominant soul of
total education system and requires the use of all educational capacities involved in
other learning fields (Table 3), especially those of humanities, social studies, and
language and literature” (the NC Secretariat, Version 4, 2011). Then, the Program
involves visual culture, integrative, disciplinary, and perception of expressiveness and
meaning approaches.

Table-3: Yearly mean distribution of education formal time in first middle school grade
in the NC

Time (60 Minimum time in the new situation
Time irr:]IcnuLthrZ?t Total of time In- Out- 10 % time for  Total time
scone of situation class class State/Region/school
pe Hours % time time
learning
thinking - 30 30 26 4
Quran&
Islamic 168 158 16 150 8
knowledge
Persian 110 Related to
literature 140 148 15 140 8 each
Culture & art 37 58 6 52 6 grades of
Health & first
physical 56 89 9 15 74 middle
education school
Working & g, 60 6 50 10
technology
Humanities
& social 84 90 9 78 12
science
mathematics 122 118 12 114 4
Natural =, 0 9 80 10
science
English 93 119 12 115 4
language
Skillsof - 47 30 3 16 14

living

55



Research question 2 tended to explore the approach(s) that the contents of middle
school art education textbooks follow. As table 4 shows,in grade 1, from 314 observed
frequencies, art production approach with 210 (66/87%) and that of world related visual
culture(non-Iranian-Islamic) vision with .32% (lower than 1%) had the highest and least
frequencies, respectively. The first two highest frequencies in art production approach
belong to painting and designing with 136 (64.76%) and calligraphy with 74 (35.24%),
respectively. In grade 2, from 257 observed frequencies, art production approach with
151 (85.75%) and that of world related visual culture (non-Iranian-Islamic) vision with
1 (.39%) had the highest and least frequencies, respectively. In art production approach,
the frequencies of painting and designing, and calligraphy werewith 106 (70/19%) and
45 (29/80%), respectively. In grade 3, from 312 observed frequencies, art production
approach with 180 (57.69%) and that of world related visual culture (non-Iranian-
Islamic) vision with 1 (.32%) had the highest and least frequencies, respectively. In art
production approach, the frequencies of painting and designing, and calligraphy were
with 147 (81.6%) and 33 (18.33%), respectively. In total, art production approach with
883 (61/26%) observed frequencies and world related culture vision (non-Iranian-
Islamic) with 3 (.33%) observed frequencies had the highest and the least ranks.

Out of 883, illustrations with 521 (59%) and content and theme with 173(19/59)
frequencies have the highest and the least ranks, respectively. integrative approach in
grade 2 had not any frequency. In grade 1, observed frequencies belonged to painting
and calligraphy. The integrative approach is manifested in graphics that includes
painting, designing and calligraphy.

Creative problem solving, preparation for the world of work, promotion for
academic performance approaches which are regarded as instrumental approaches had
not any obvious frequencies in the analysis units.

DBAE with 4 dimensions including art production, aesthetic, art criticism, and art
history with 79/47% has the highest frequency in the content of middle school art
textbooks. As the approach is comprehensive and does not focus on an especial learning
field in arts, it contains the approaches such as aesthetic approach concerning the issues
of art nature, appreciating art aesthetic and criteria of art evaluation. As art criticism in
DBAE approach is not considered in lIran's art education, it could not conceiveas
DBAE.

The research question 3 tended to determine knowledge-domains in current
approved cultural-art objectives, the curricula of art teacher training programs, the
contents of middle school art education textbooks, and the NC. In the objectives
approved in 647th meeting of High Council of Education (Jozi, 2008) five objectives
relate to knowledge that, two relate to knowledge how, and two relate to knowledge
within. In other words, in approved cultural-art approaches, dominant approach is
acquaintance with art, and culture and visual art vision. Knowledge why (aesthetic) is
ignored in these objectives.

&
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In the curricula of art teacher training, 33 and 6 credits relate to knowledge how
and knowledge that, respectively and without any attention to knowledge why and
knowledge within.

From 39 professional credits in the content of middle school art textbooks,
knowledge how has the greatest part with knowledge that and knowledge within take
next ranks. Knowledge why and withinare ignored in these textbooks' content.

Table-4: Description of art education approaches in the content of Iran's middle school
art textbooks

APPROACHES
grad Parts of Analyses A AHW cP PW PA  Tot Perce
e book unit CE! TD F Amt s AC 7 AHE S? Wi p1 ol ntage
theme 4 15 1 17 4 12
illustration 3 9 1 94 21
assignment 5 1 1 25 2 1 1
designing total 12 25 3 139 6 1 34
percentage 92.5 75.8 100 64.7 66.6 100 75.6
theme 1 4 8 6
6 ilustration 4 29 4
assignment 37 3 1
calligraphy total 1 8 74 3 11
percentage 7.7 24.2 35.2 33.3 244
total total 13 33 3 210 9 1 45 314
percentage 41 105 95 66.9 2.8 .32 15.3 35.
theme 14 9 2 12
illustration 13 78 2 1 27
assignment 5 4 19 2 1
designing total 5 31 106 6 1 40
percentage 100 75.6 70.2 85.7 100 76.9 57
7 theme 5 12 1 4
illustration 5 11 7
assignment 22 1
calligraphy total 10 45 1 12
percentage 244 29.8 14.3 231
total total 5 41 151 7 1 52 257
percentage 1.9 16 58.7 27 .39 20.2 29.
theme 16 2 4 1 1 3
illustration 19 273 115 36
calligraphy assignment 3 5 32 28 1
total 3 40 100 147 2 1 39
percentage 100 78.4 81.7 50 100 95.1
8 theme 6 9 1
illustration 5 7 2
calligraphy assignment 17 1
Total 1" 33 2 2
percentage 21.6 18.33 50 49
total total 3 51 32 180 4 1 41 312
percentage .96 164 103 571.7 1.3 32 13.1 35.
theme 5 60 3 51 9 37 173 19.6
6.7&  Designing & illustration 3 55 28 334 2 2 97 521 59
8 Calligraphy assignment 13 10 4 148 9 1 4 189 214
total 21 125 35 541 20 3 138 883
'Creative self- expression (Traditional)
2Thinking disposition
Sintegration
4Art product
5Aesthetic
6Art criticism
7Art history of world

8 Art history of Iran- Islam

9 Creative problem solving
OPreparation for the world of work
""Promotion of academic performance

In the NC, knowledge how (art production), knowledge that (art history),
knowledge within (art criticism) and knowledge why (esthetic) are considered in the




section of learning fields and domains. However, the rate of this consideration is not
clear in the NC. In the NC, art education for the first school years (first middle school)
is provided indirectly as a meta-curriculum, while it is provided semi-professionally in
second middleschool. The main performance of the art and culture is conceived as
cultural literacy rather than art literacy and art education as a means for achieving art
insight. Then it regards art as an instrument (the NC Secretariat, 2011).

Totally, out of 750 observed frequencies relating to approved objectives, the
curricula of teacher training, and the content of Middle school art textbooks, 576
(76.8%) relate to knowledge how, 152 (20.26%) to knowledge that, and 22 (2.93%) to
knowledge within. Knowledge why tends to recognize art, its nature, and appropriate
indicators for its evaluation was really ignored.

Table-5: Frequency distributions of curriculum elements as to knowledge domains

ain  knowledge Knowing Knowing Knowing Knowing total
ctors how that within why

Approved objectives 2 5 2 9

Content of art textbooks 541 141 20 702
curricula of teacher 33(unit) 6(unit) 39

training
NC * * * * * 58
total 576 152 22 750

DISCUSSION AND RECOMMENDATIONS

There is some evidence that shows that art curriculum in Iran and throughout the
world, despite their differences in details, focus on knowledge how for art production
(Field, 1970; Eisner, 1972; Leonder, 1977; Taylor, 1986; Best, 1992; Perkins, 1994;
Efland, 1996; Cunliffe, 2005 & 2010). Research in public art education by Taggart and
Karen (2004) in 21 countries illustrated that 11 countries emphasize on art subject
matters and their main theme is art product from 21 countries, all of them, focus on one
special art filed. Also, results is supported by the 2008 National Assessment of
Educational Progress (USA) in the art products, focusing on music and visual arts
(Dwyer, 2011). This kind of knowledge is embedded in the physics rather than mind
Knowledge that is located in the mind. This dualism has historical origins and is
manifested in paired terms such as extremity and manners, individual and society, child
and curriculum, and physics and mind (Mehrmohamadi, 2005). Plural idea which is
deconstructing finds its way in art. The notion that art doesn’t require declarative
knowledge and that knowledge how is independent from knowledge that must be
reconstructed conceptually.




Then, despite some other internal things for thinking, thinking originates from
objective, expression, and societal situation (Smith, 1988; Toulmine, 1999) and
meaning construction can’t be made without visual, audio and sense conceptions
(Broudy, 1987). Gardner (1990) argues that in school years such as middle school ones
when students begin to develop their abstract thinking, it can be possible to reduce art
production approach and focus on cultural approach as art history. He believes that art
perception is increasing when students have more growth (as cited in Kollias, 1997).
Dewey (1934), Langer (1953), Goodman (1976) Bruner (1979) and Scheffler (1991) are
five examples of scholars who see the arts as ways of knowing, understanding, thinking,
and interpreting the world. The arts involve not only emotion and art product but also
complex thinking and imagination (Greene, 2001; Eisner, 2004). In this way focusing
not just on the product, but the process, with the idea that maybe the student will be able
to do this in relation to the art works they and other peoples (in art history) created.

Also, there is a significant disagreement between the content of the art education
textbooks and the approved objectives. Concepts, such as art nature, art importance and
appreciation, and its evaluating criteria should be considered in art cultural-historical
context, but was not considered in the context of art education textbooks. However, it
can be seen somewhat in approved objectives. Results showed one relates to art
production from eight cases, while there is most of the frequency in art production of art
education textbooks (Table 1, 2). In addition, these objectives concentrate on knowledge
that while the content of art textbooks focus on knowledge how (art production), which
in turn reflects curriculum designers' unawareness of art education approaches and
knowledge domains. In the NC, ambiguous statements such as acquaintance and
recognition were used and art field was incorporated in that of culture. The NC
conceives art as an instrument for reaching art insightand a means for achieving cultural
and moral identity (the NC Secretariat, Version 4, 2011). Although, regarding art
education and cultural identity as a meta-curriculum and conceiving them as dominant
factors in whole education system is a desired orientation, some researchers (e.g.,
Eisner, 1986) argues thatit may go to the margin and its importance may be decrease
due to its inappropriate conception and application.

Aesthetic, perception of expressiveness and meaning, and DBAE approaches can
be seen in the NC. While DBAE is a new and dominant approach in current art
education landscape, with the demise of the Getty Education Institute disciplinary
perspectives on art education have lost both a champion and a catalyst (Stankiewicz,
2000). As the approach attitudes toward art segmentation, post-modernists attack it.
Different forms of knowledge are separated from each other by cultural differences of
various societies (Gaudelius & Speirs, 2005). This deconstructs the inherent and
integrative construction DBAE advocates.

According to these problem and other limits such as, lack of clarity, suitable
curriculum, specialist manpower and suitable attitude, some recommendations were
developed as follow:

e Investigation the art education curriculum model in Iran’s Middle schools

P )
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¢ Identification of suitable approaches in curriculum development. we need to
answer the question of what reasons we consider for selecting a certain approach
and not selecting others

e Attention to subject matters and integration approach in art education

e Explaining curriculum element such as goals, content, method, evaluation and

e Considering the national and regional characteristics art education curriculum
development

e Participation of all impact factors in a complex network of art education
incorporating context, content, learner and teacher (why, what, how and who) in
art education curriculum development
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Genisletilmis Ozet

Problem: Sanat sadece duygular1 degil karmasik diisiince ve hayal giiciinii de kapsar.
Okur- yazarligin ¢esitlerinden biri olan sanat, insanoglunun ilim ve irfana ulagsmasini
saglar. 1990 yilinda 647. si diizenlenen vyiiksek egitim surasindan beri Iran
ortaokullarinda sanat egitimi dersinin miifredatinin ve hedeflerinin degismemis olmasi
stiregelen bir sorundur. Bu sorun, sanat egitimine c¢esitli bakis agilar1 ve yaklagimlari
baglaminda degerlendirilebilir. Bu ¢alismanin ana amaci iran ortaokullarindaki sanat
egitiminde hangi yaklagimlarin 6nemli ve degerli olarak goriildiigiinii tespit etmektir.

Yontem: Bu calismada icerik analizi yapildi. 2010-2011 akademik yilindaki tiim
ortaokul sanat kitaplari icerik analizleri yapilarak ¢alisildi. Analiz ve biitlinlestirmeye
dayanan bu calisma boyunca sanat egitimi hedefleri, sanat O6gretmeni egitiminin
miifredati, ortaokul sanat kitaplar1 igerigi ve Iran sartlarinda Ulusal Programin en son
desteklenen halleri 15181nda, geleneksel, diisiince bazli, biitiinlesmis, DBAE yaklasimi,
yaratict problem ¢O6zme yontemi, is hayatina hazirlayici ve akademik basariy1
destekleyici yaklasimlar calisildi ve arastirildi. Interaktif arastirma kullanilarak,
uzmanlik alanlar1 ile sanat egitimi yaklasimlar: arasindaki kavramsal koordinasyon ve
desteklenen sanat egitimi akimi ile ortaokul sanat kitabi igerikleri, sanat 6gretmeni
yetistirme programlari miifredati ve Ulusal Program eslestirmesi yapildi.

Sonuclar: Bulgular gosteriyor ki en son desteklenen hedeflerden en baskin olan
yaklasim gorsel kiiltiirdiir ki bunun tigii gorsel sanat vizyonu, ikisi diisiince bazli, biri
sanat iiretimi ve ikisi de soyut ve geneldir. Ogretmen yetistirme programlarmin
miifredatindaki sanat dersleri incelendiginde sanatin sinirli bir boliimiine odaklandig
goriilmektedir. Diinyada bilinen sanatlarin sadece bir boliimii olan gorsel sanat (sanat
iirlinii) bu duruma 6rnek gosterilebilir. Diisiince bazli, estetik ve DBAE yaklagimlar
diisiiniildiiginde, Ulusal Program’da program igerisindeki sanat egitimine genel
yaklasimda gorsel kiiltiiriin etkileri goriilmektedir. Toplamda sanat iiretimi yaklagimi
883 (61/26%) gozlenebilen frekansla ve kiiltiir vizyonu olan diinya (iran Islamcisi
olmayan) 3 (.33%) gozlenebilen frekansla ortaokul sanat kitaplarindaki en yiliksek ve en
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diisiik derecelere sahiptirler. Sanat iiretimi, estetik, sanat elestirisi, sanat tarihi olmak
tizere dort ayrt bolimii kapsayan DBAE yaklasimi, 79/ 47% ile ortaokul sanat
kitaplarinin icerigindeki en yiiksek frekansa sahiptir. Sanat egitiminde desteklenen
akimin icindeki Uzmanlik alanlari daha ¢ok bilmek ile baglantilidir. Nasil oldugunu
bilmek ise hem sanat 6gretmeni egitimi miifredatinda hem de ortaokul sanat kitaplarinda
daha belirgindir. Bunun yaninda Ulusal Program birg¢ok bilgi ¢esidi igerdiginden nasil
bilgisi (sanat liretimi), bilgi (sanat tarihi) , ne ile bilgisi (sanat elestirisi) ve ni¢in bilgisi
(estetik) 6grenme alanlari, kismi net degildir.

Oneriler: Bulgulara gore, bazi oneriler gelistirilmistir. Bu 6neriler sunlardir:  iran
ortaokullarindaki sanat egitimi miifredati arastirmalar1 yapilmali ve miifredat gelisimi
dogrultusunda uygun yaklagimlara yer verilmelidir. Sanat egitiminde biitlinlestirici
yaklasim ve ana fikre dikkat edilmelidir Diger yandan, amaclar, icerik, yontem,
degerlendirme gibi miifredat &geleri agiklanmalidir. Sanat egitimi miifredati
gelistirilmesinde ulusal ve bolgesel oOzelliklerin  géz Onlinde  bulundurulmasi
gerekmektedir. Sanat egitiminin karmasik agindaki tiim etki etmenlerinin, sanat egitimi
miifredat1 gelistirilmesi dahilindeki konu, igerik, 6grenen ve 6greten (neden, ne, nasil ve
kim) gibi unsurlarla birlestirilerek ele alinmasi daha saglikli sonuglar dogurabilir.

Anahtar Kelimeler: Sanat egitimi, igerik, miifredat, sanat {iriinii, dgretmen egitimi, iran
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