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ABSTRACT ARTICLE INFO

In this study, it is aimed to develop a valid and reliable achievement test in
order to measure and evaluate the achievements of the "Studying Abroad"
and "My Environment" units in the English coursebooks of the 9th grade
students. The Ministry of Education General Directorate of Secondary
Educationpublished the new curriculum at the beginning of 2017-2018
academic year. In order to prepare an achivement test, firstly, the objectives
of the first and second units, obtained from the new curriculumn, were
examined. Later, appropriate multiple-choice questions were prepared to
measure these objectives. Before the completion of the test, expert opinions
were obtained, a test statement table was drawn up for coverage and a pilot
study was conducted with twenty students. The achivement test was applied
to 150 students educated in 9th grade in Afyonkarahisar Cumhuriyet
Anatolian High School. The reliability of the test results is KR-20 0,97 was
found. The mean substance difficulty index wasfound 0,44 and the
discrimination index of the test with the constructed substance analysis test
was found 0,55. These results show that the achievement test provides valid

and reliable results. Received:06.03.2018
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Extended Summary

Purpose

Nowadays, foreign language teaching is increasingly important. Foreign language
teaching, which is a necessity since the beginning of international relations, has become even
more important recently. Because of the technology developed in our age that is characterized
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as communication and space age, distances have shortened and communication environments
have caused the interest to foreign language learning to increase, so that the mother tongue
has not started to come to the people adequately. On the other hand, given the benefits that a
foreign language can provide to a person, it is argued that this feature and acquisition will
enable the person to better understand the world, to overcome cultural and linguistic barriers
and to be a professional (Odabasi, 1997).

Foreign language knowledge is a precondition for international cooperation in
diplomatic, scientific, economic and many other fields and a means to open them. In our
increasingly globalized world, foreign language teaching has become more important as a
natural consequence of close interactions between countries and this situation is increasing
day by day. In many parts of the world, English is the language most spoken by strangers,
which has increased the desire and instruction to learn it. English is now on its way to become
the second language of all world countries. Because it is the most used language in the
economic and social field, education, science and technology (Biiyiikyavuz & Aydoslu,
2005).

Rapidly advancing science and technology have given a great importance to the
teaching of foreign languages which is the means of international communication. In the
world the international institutions, which are heading towards unification and integration,
also show the necessity of learning foreign languages. The political union that is currently on
the agenda is the European Union. The European Union supports the learning of more than
one foreign language so that the differences between cultures can be met with mutual
understanding and tolerance and many European countries can be gathered under a common
framework. The European Language Development Project, launched in 2001, plans a
language passport that certifies that citizens of EU member states know their language at a
certain level. Countries that are members of the European Union demand the condition of

knowing a foreign language even from people who come to work in their own countries
(MEB, 2006).

Achievement tests, one of the traditional measurement tools, are used primarily to
make decisions at the class level and are designed specifically for course objectives or
learning objectives of a particular class. These tests measure the extent to which students have
a specific field of instruction in order to make decisions about their progress or competencies.
The content of success tests can be obtained from three different sources: course book, course
achievements and class objectives. Such tests aim to determine the level of competence
achieved by the students rather than compare their scores with other students (Perrone, 2003).

It is stated that success tests measure how much students have learned. It has been
emphasized that the application of these tests at a certain frequency in the teaching process is
very beneficial both to the teachers and to the students in terms of giving feedback about how
much the learning takes place. Besides, being aware of the results in the learning process can
be a motivating factor for the students. These tests measure both operational skills and
conceptual knowledge. Achievement tests should also support classroom activities. If the
language is used for what purpose in the classroom, it should be prepared for those purposes
(Lee, 2000). It is extremely important to monitor how much progress the students have made
in the educational process. The norm values in the success tests are useful for providing a
standard reference point to these assessments, since different teachers' evaluations on their
own criteria will be different in these follow-ups (Ansley, 1997).
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In the English teaching-learning process, assessment tools are extremely important
because language teaching has lots of dimensions. Different areas such as skills, language
structures, vocabulary, subject, knowledge of discourse are covered. The aim is to make
effective and error-free measurements on student achievement. In order to do, the vehicle
prepared or selected must be valid and reliable. If a measuring tool measures the specified
teaching objectives, it can be said that this tool is valid. Students have to take the same result
in examinations made by different people or in different situations, which indicates that the
measuring instrument is reliable (Snow, 1997). In this context, in this study, it was aimed to
develop an achievement test in the direction of assesing and evaluating the objectives of the
English course used in the 9th grade and the course objectives in the Ist unit "Studying
Abroad" and the 2nd unit "My Environment".

Method

In this study, it was aimed to develop an achievement test and evaluate the validity and
reliability of it in order to measure the achievements of learning objectives in the first and
second units of the 9th English course. The achievements of the units were obtained from the
new education program published by the Ministry of National Education General Directorate
of Secondary Education at the beginning of the academic year 2017-2018. The achievement
test prepared in line with these objectives was presented to expert opinions and piloted with
twenty students. After the test was finalized, the actual application, validity-reliability study
and item analysis were carried out.

The sample of the research consists of 156 students in the 9th grade of Afyonkarahisar
Cumbhuriyet Anatolian High School in the academic year 2017-2018.1In this study, the sample
was selected through convenient sampling. In this method, the elements forming the sample
consist of people whom the researcher believes will answer the research problem. Therefore,
the criterion for determining the subjects is the judgment of the investigator (Fraenkel &
Wallen, 2006).

In this study, it is aimed to develop a valid and reliable achievement test for measuring
and evaluating the objectives of the "Studying Abroad" and "My Environment" units in the
English books of the 9th grade students of the secondary school. This achievement test will be
used as a data collection tool for researchers conducting doctoral thesis. For the structural
validity in the first step of the success test development process, the achievements in the
English Teaching Program for Secondary Education published by the Ministry of National
Education General Directorate of Secondary Education in 2017-2018 education year were
examined. Later, a manifest table with these achievements was prepared. In line with these
achievements, the investigator developed a success test consisting of 25 questions before pilot
implementation. Generated questions are of the multiple-choice question type.
Because these types of questions are both easier and quicker to apply and allow the researcher
to evaluate it more objectively (Gronlund & Linn, 1990). Three English teachers have
checked the clarity of the prepared test items in order to examine the consistency of the
teaching program with its content, to check it linguistically and to ensure coverage. All
evaluators were informed about the main purpose of the test and expert assessment forms
were provided for their evaluation. As a result of the controls, necessary corrections were
made. The prepared achievement test was made ready for piloting with the corrections made
after expert opinions. The pilot application was made with 27 of the 9th grade students in
Afyon Anatolian High School so that the sample group could not see the questions. The five
questions were removed from the success test, starting from the questions that students

3



Baysal & Ocak

directly asked during the pilot application, and from the points that were not clear according
to the students. These questions are at the end of Appendix 1 (Questions 21-25). After the
pilot application, the success test was finalized.

The achievement test, which consists of twenty questions with five options ready for
application, has been applied to 156th grade students in Afyonkarahisar Cumbhuriyet
Anatolian High School. The data obtained from the study were calculated using the KR-20
formula. The KR-20 formula was developed to eliminate some of the problems that the test
retest or test chip partitioning methods can not resolve in calculating the test reliability. The
biggest of these problems is a problem with the method of dividing the test used in
determining the reliability, especially in the case of a single application. At this point, Kuder
and Richardson proposed to calculate the correlation between all possible halves in a test and
to get the average of these correlations. But in practice, calculating the correlations between
all the halves will cause a great deal of time loss, so this is a short form of formula. The
formula that is derived is a form that only applies when the items in the test are scored as 1
and 0.The correct answer is 1 point and the wrong answer is 0 point.90-95% of the questions
asked should be answered. Correction formula should not be used. The KR-20 coefficients
give information about the internal consistency of the test, because it gives information about
the compliance of the questions in the test (Akyildiz, 2008).

Results

The success test was conducted during the first semester of 2017-2018 academic year
after studying "Studying Abroad" and "My Environment" units, and item analysis was
conducted.

Item analysis can be easily performed by continuous processes by following certain
steps. The draft test to be developed applies to a group of students. The response papers of all
students are scored and sorted from the highest score to the lowest score. These answers start
from the highest point on the papers are considered as the upper group and 27% of it is
received. Likewise, the answer paper (27%) received from the upper group is taken starting
from the lowest score, and this group is called the subgroup. Other answer papers are not
taken into account when examining the substance. A draft, a table is being prepared and the
herpes response options of the students under the upper and lower groups are indicated in this
table. For all questions, "item power index (P)" and "item discrimination index (D)" are
calculated(Gonen, Kocakaya & Kocakaya, 2011).

The difference method (simple method) was used for the multiple choice items in the
success test, while item difficulty and item discrimination indices were calculated
(Bliytikoztiirk, Kilig Cakmak, Akgiin, Karadeniz & Demirel, 2012). In this study, 27% upper
group with the highest score and 27% lower score with the lowest score were determined and
the item severity and item difficulty indices were calculated in the results obtained after the
test.

The item discrimination index indicates the degree to which the substances distinguish
individuals in relation to the measured quantity. In other words, it is difficult for the test to
distinguish individuals who have a high level of ability to measure, and individuals who have
low levels. The item discrimination index may vary from -1 to +1.A negative value of this
value indicates that the items differ from the individual in terms of the measured
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characteristic. For this reason, such items should be removed from the test (Biiyiikoziirk, Kilig
(Cakmak, Akgiin, Karadeniz & Demirel, 2012).

The item shows the correct response rate of the items in the tests where information
and skills such as hassle index, ability tests, success tests are measured. The item hassle index
takes values between 0 and 1. Approaching the difficulty index to 0 indicates that the material
is difficult, the approach to 1 is facilitated, 0.50 indicates that the material is medium difficult
(Tekin, 2000). It is noted that this width is between 0.20 and 0.80 for the success test
(Ozgelik, 1992). In this study, it is seen that the distinctions of the items in the achievement
test are in very good and fairly good range of substances. Also, it is seen that the questions
are fairly easy, moderate and difficult. The KR-20 value of the success test was found to be
0.97. Regarding this result, it can be said that the success test is enough to measure the
characteristics to be measured and that the questions are homogeneous.

Conclusion and implications

Foreign language teaching and assessment and assessment are two closely related
disciplines and exams that support learning, motivate the student and determine the language
level of the student (Heaton, 1990). Measuring and assessing foreign language success
requires direct examination of the learner's ability to assess the prospective success of the
learner and direct measurement of language skills to determine learning deficits (Hall, 1993).
Therefore, in this study, it is desired to develop a success test to determine the lack of learning
in the context of the learning achievements of the 9th grade students in the first and second
universities. Turgut and Baykul (2012) stated that the measurement process always begins
with the identification of the measurable property. The functional definition of a measured
characteristic can be specified as the development of a specific and distinct measurement
method that will help to observe and measure the presence of that characteristic in individuals.
As a structure to be measured in education, scores from achievement tests for success can be
considered functional.

The behaviors to be measured in a test are determined according to the purpose of the
test, and all achievements in the curriculum for the program evaluation tests and the critical
gains determined for the achievement test purposes should be measured (Turgut & Baykul,
2012). Achievement tests are generally accepted as providing more reliable information than
other tests, since they have proven competence in terms of psychometric properties such as
validity and reliability and have normative measurement tools according to representative
samples. These tests can be used to compare individuals' relative positions within a particular
set of norms or to reveal progressively progressive grades according to class levels (Anastasi,
1988). The achievement test developed in this study aims to evaluate the achievements in the
first unit "Studying Abroad" and the second unit "My Environment" in the learning areas of
the 9th grade students at the secondary level. With this reason, the critical gains determined
among all the gains in these units are selected as the properties to be measured by the tests.

As a result of the reliability calculations made, it is seen that a multiple-choice
achievement test with high validity and reliability is created. This achievement test for the
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"Studying Abroad" and "My Environment" units is a measure that is applicable in the 9th
grade English classes. This achievement test is a valid measurement tool that can be used to
measure and evaluate the deficiencies of the student at the end of the unit, both in terms of
reliability and the goals and behaviors they handle.

9. Siif ingilizce Dersi “Studying Abroad” ve “My Environment”
Unitelerindeki Kazanmimlara Yonelik Bir Basar1 Testi: Gecerlik ve
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Afyon Kocatepe Universitesi, Egitim Fakiiltesi, Egitim Bilimleri Boliimii, Egitim Programlart
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OZET MAKALE BIiLGIiSi

Bu calismada, ortadgretim 9. simif 6grencilerinin Ingilizce kitaplarinda yer
alan “Studying Abroad” ve “My Environment” {iinitelerindeki basarilarinin
Olclilmesi ve degerlendirilmesi i¢in gecerli ve giivenilir bir basari testi
gelistirmek amaclanmaktadir. Bu gerekce ile ilk olarak Milli Egitim
Bakanligi Ortadgretim Genel Miidiirliigii tarafindan 2017-2018 egitim
ogretim yili basinda yayilanan yeni dgretim programi ve 9. smif Ingilizce
dersi birinci ve ikinci iinitesinde yer alan kazanimlar incelenmistir. Daha
sonra bu kazanimlar1 6l¢gmeye yonelik ¢coktan se¢meli sorular hazirlanmaistir.
Test son halini almadan 6nce uzman goriisleri alinmis, Afyon Anadolu
Lisesindeki yirmi 9. simf dgrencisiyle pilot ¢alismasi yapilmistir. Testin
kapsam gecerliligi icin test belirtke tablosu olusturulmustur. Basari testi son
halini aldiktan sonra Afyonkarahisar Cumhuriyet Anadolu Lisesi’nde
O0grenim goéren 156 9. smuf Ogrencisine uygulanmistir. Test analizleri
sonrasinda KR-20 degeri 0.97 olarak bulunmustur. Yapilan madde analizi ile
testin ortalama madde gii¢lik indeksi 0.44 ve ayirt edicilik indeksi 0.55
olarak bulunmustur. Bu sonuglar gelistirilen basar1 testinin gecerli ve
giivenilir sonuglar verdigini ve orta giigliikte bir sinav oldugu gostermektedir.
Arastirma bulgulari, gelistirilen basar1 testinin, 9. smif 6grencilerinin
Ingilizce dersi kapsamindaki 1. ve 2. iinitelerde yer alan kazanimlar1 6lgmek
ve degerlendirmek i¢in gecerli ve giivenilir bir 6lgme araci oldugunu

.. . Alinma
gostermektedir. Tarihi:06.03.2018
. Cevrimi¢i  yayinlanma
Anahtar Kelimeler: Ingilizce, 9. Smif, basar testi tarihi:30.06.2019

Giris

! Sorumlu yazar iletisim bilgileri: Emine Akkas Baysal
Doktora Ogrencisi

akkasemine85@hotmail.com

0505 358 98 53

ORCID: 0000-0002-5711-0847
2gurbuzocak@gma;il. com

https://orcid.org/0000-0001-8568-0364




International Journal of Social Science Research, 8 (1), 1-19

Gilinlimiizde yabanci dil 6gretimi giderek 6nem kazanmaktadir. Uluslararast iligkilerin
basladig1 donemlerden bu yana bir ihtiyac olarak kendini hissettiren yabanci dil 6gretimi son
derece onemlidir. Clinkii iletisim ve uzay c¢agi seklinde nitelendirilen cagimizda gelisen
teknoloji sayesinde mesafeler kisalmis ve iletisim ortamlari yabanci dil 6grenimine olan
ilginin de artmasina neden olmus, bdylece kisilere anadilleri yeterli gelmemeye baslamistir.
Diger taraftan bir yabanci dil bilmenin kisiye saglayacagi yararlar géz oniine alindiginda, bu
ozelligin ve edinimin kisinin diinyayr daha iyi kavramasina, kiiltiirel ve dilsel engelleri
asmasina ve meslek sahibi olabilmesine imkan saglayacagi savunulmaktadir (Odabasi, 1997).

Yabanci dil bilgisi, diplomatik, bilimsel, ekonomik ve diger bir¢ok alanda uluslararasi
isbirligi i¢in 6n kosuldur ve bu yollar1 agmak i¢in bir aragtir. Diinyanin pek ¢ok yerinde
yabancilar arasinda en ¢ok konusulan dilin Ingilizce olmasi, Ingilizce dgrenme istegini ve
ogretimini artirmustir. Ingilizce artik tiim diinya iilkelerinin ikinci dili olma yolunda
ilerlemektedir. Ciinkii ekonomik alanda, sosyal alanda, egitim-0gretim alaninda, bilim ve
teknolojide en ¢ok kullanilan dil Ingilizcedir (Biiyiikyavuz & Aydoslu, 2005).

Hizla gelisen bilim ve teknoloji, uluslararasi iletisim araci olan yabanci dillerin
Ogretimine son derece Onem kazandirmistir. Son zamanlarda diinyada olusan uluslararasi
kuruluglar da yabanci dil 6grenmenin gerekliligini gostermektedir. Su siralar en c¢ok
giindemde olan siyasi birlik Avrupa Birligi’dir. Avrupa Birligi pek ¢ok Avrupa iilkesini ortak
bir cat1 altinda toplamak ve tiye olan iilkelerde, kiiltiirler aras1 farkliliklarin karsilikli anlayis
ve hosgoriiyle karsilanabilmesi icin birden fazla yabanci dil 6grenmeyi desteklemektedir. Bu
kurulus, 2001 yilinda baglattigi Avrupa Dil Gelisim Dosyasi Projesi ile AB’ye {iye iilke
vatandaslarinin, birlik tlkeleri icinde serbestge dolasabilmeleri, oturma ve calisma izni
alabilmeleri i¢in normal pasaportla birlikte, gidecekleri iilkenin dilini belli bir seviyede
bildiklerini belgeleyen bir dil pasaportu istemeyi planlamaktadir. Avrupa Birligi’ne iiye olan
iilkeler, yabanci dil bilme sartin1 kendi iilkelerine ¢alismak i¢in gelen insanlardan bile talep
etmektedir. Bunu normal bir yasam diizeninin vazgegilmez bir pargasi olarak goérmektedir
(MEB, 2006).

Tiim bu degisimler kosulsuz égrenme siireclerini de etkilemekte Ingilizce 6gretimi ile
ilgili farkli metotlarin, yaklagimlarin ve uygulamalarin karsimiza ¢ikmasina neden olmaktadir.
Ingilizcenin dgrenildigi ve dgretildigi bu siiregten verim alabilmek ve Ingilizcenin bireylerin
hayatinda etkin bir rol oynayabilmesini saglamak i¢in {izerinde durulmasi gereken nokta, bu
stirecin en dogru sekilde yiiriitiilmesini saglamaktir. Bu amagla planlama, uygulama ve dlgme
degerlendirme siireglerinin etkili bir sekilde yiiriitiilmesi son derece onemlidir. Olgme ve
degerlendirme, 6grenme-6gretme siirecinde 6grencilerin basarilarini saptamak, eksikliklerini
belirlemek, 6grencinin siire¢ igerisindeki gelisimine iligkin doniit saglamak amaciyla yapilir.
Ogretim programlarinin en énemli 6gelerinden biri olan dlgme ve degerlendirmenin nitelikli
ve itinali yapilmasi son derece Onemlidir. Ciinkii dlgme degerlendirmeden elde edilen
sonuglar 0gretme-6grenme ortaminin kalitesi ve niteligi ile programin verimliligi hakkinda
bilgi verir. Bu durum 6l¢me degerlendirmede kullanilan araglarin dnemini artirmaktadir. Bu
Oleme aracglar1 geleneksel 6lgme degerlendirme yaklasimlar: ve alternatif yaklagimlar olarak
ele alinabilir. Geleneksel 6lgme ve degerlendirme yaklasimlari arasinda sinavlar, ¢oktan
segmeli testler gibi klasik Olgme araglart sayilabilirken ogrencilerin siire¢ igindeki
performanslarini de degerlendirmeyi kapsayan alternatif degerlendirme yaklagimlari arasinda
performans degerlendirme, portfolyo, akran degerlendirme gibi modern 6lgme araclar
sayilabilir (Shephard, 2000). Ol¢me uygulamalarinda ilk adim amag¢ ve kapsamin
belirlenmesidir. Ikinci asama ise Olciilecek davranisin secilmesidir. Ogrenci acisindan
bakildiginda 6grencilerin istenilen niteliklere sahip duruma gelip gelmediklerinin, bir baska
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deyisle istendik davraniglarin 6grenciler tarafindan kazanilip kazanilmadiginin stirekli olarak
test edilmesi, varsa eksikliklerinin belirlenerek bunlarin giderilmesine yonelik ¢alismalarin
gerceklestirilmesi geregi vardir (Karsli, 2003). Olgme araglari, dgretim hedeflerine ne kadar
ulasildigim dlgmeyi amaglayan ve 6gretim hedeflerine dayanak olan araglardir. Ogretim
hedefleri davranig alanlarmin hangisine hizmet ediyorsa, o alandaki davraniglart dlgmeye
yarayacak bir 6lgme araci tiirii segilmeli ve hazirlanmalidir. Olgme araglari, konu kapsami ve
goriiniis acilarmdan da gegerli olmalidir. Iyi bir planlama ile yapilan dlgme ve degerlendirme
uygulamasi, 6grenci basarisini etkili ve hatasiz olarak belirlemeyi saglar (Goziitok, 2006).
Geleneksel 6lgme araglarindan biri olan basari testleri Oncelikle sinif diizeyinde kararlar
vermek i¢in kullanilir ve belirli bir sinifin ders hedefleri ya da 6grenme hedeflerine 6zel
olarak tasarlanir. Bu testler, 6grencilerin ilerleme veya yetkinliklerine iligkin kararlar almak
icin Ogrencilerin belirli bir 6gretim alanina hakim oldugunu 6l¢mektedir. Basar1 testlerinin
icerigi li¢ farkl kaynaktan elde edilebilir: ders kitab1, ders kazanimlar1 ve sinif hedefleri. Bu
tiir testler, 6grencilerin puanlar1 diger dgrencilerle karsilastirilmak yerine kazanilan yeterlik
diizeyini belirlemeyi hedefler (Perrone, 2003). Basari testlerinin 6grencilerin ne kadar
ogrendigini karsilastirma amacli dlgme yaptigimi ifade etmislerdir. Ogretim siirecinde bu
testlerin belirli siklikla uygulanmasi hem Ogretmenlere hem de &grencilere 6grenmenin ne
kadar gerceklestigi hakkinda doniitler verme agisindan olduk¢a yararli oldugunu
vurgulamiglardir. Bunun yaninda O&grenme siirecinde sonuglardan haberdar olmak
ogrencilerde motivasyonu artirici bir etken olabilir. Bu testler hem islemsel becerileri hem de
kavramsal bilgileri 6lgcmektedir. Basar1 testleri, sinif i¢i etkinlikleri de destekler nitelikte
olmalidir. Sinif i¢inde dil hangi amaglar i¢in kullaniliyorsa o amaglara yonelik hazirlanmalidir
(Lee, 2000). Ogrencilerin egitim siirecinde ne kadar ilerleme gosterdiklerinin izlenmesi son
derece Onemlidir. Bu izlemelerde farkli 6gretmenlerin kendi Olciitlerine gore yaptiklari
degerlendirmeler farkli olacagindan basari testlerindeki norm degerleri bu degerlendirmelere
standart bir referans noktasi saglama ag¢isindan yararli olmaktadir (Ansley, 1997).

Ingilizce 6gretme-ogrenme siirecinde dlgme araglari son derece 6nemlidir. Ciinkii dil
ogretimi ¢cok boyutludur. Beceriler, dil yapilari, sozciik bilgisi, konu, sdylem bilgisi gibi farkli
alanlar ele alinmaktadir. Amag, O0grenci basarilart hakkinda etkili ve hatasiz 6lgmeler
yapmaktir. Bunu saglamak icin hazirlanan ya da secilen aracin gegerli ve giivenilir olmasi
gerekmektedir. Bir dlgme araci belirlenen 6gretim hedeflerini dlciiyorsa bu aracin gegerli
oldugu sdylenebilir. Ogrencilerin farkli durumlarda ya da farkli kisiler tarafindan yapilan
sinavlarda ayni sonucu almalar1 o 6lgme aracinin giivenilir oldugunu gosterir (Snow, 1997).
Bu dogrultuda alanyazma bakildiginda farkli smif diizeylerinde Ingilizce derslerindeki
akademik basariy1 6lgmek amaciyla cesitli basari testleri gelistirilmis, gecerlik ve giivenirlik
calismalar1 yapilmistir (Kan & Kayapinar, 2006; Adigiizel & Oziidogru, 2013; Oziidogru &
Adigiizel, 2015; Orhan, 2017). Yapilan bu calismalarda gelistirilen basar1 testlerinin
genellikle yiiksekdgretim ya da ilkdgretim diizeyinde oldugu gériilmektedir. Ozellikle yeni
degisen Ortadgretim Ingilizce Ogretim Programimi temele alarak gelistirilecek bir basari
testinin alana katki saglayacagi disiliniilmektedir. Bu baglamda, c¢alismada 9. sif
ogrencilerinin, Ingilizce dersi kapsaminda yer alan “Studying Abroad” (1. {inite) ve “My
Environment” (2. {inite) de yer alan kazanimlardaki basarilarinin Sl¢iiliip degerlendirilmesi
icin bir basar testi gelistirmek amaglanmastir.

Yontem
Model
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Bu ¢aligsma nicel aragtirma yontemlerinden tarama deseni kullanilarak yapilmistir. Bu
sebeple, basari testinin gelistirilmesi i¢in bazi agsamalar takip edilmistir. Bu asamalar sirasiyla
su sekilde gerceklestirilmistir. Ilk olarak basari testinin amac1 belirlenmistir. Daha sonra testte
olciilecek kazammmlar belirlenmistir. Unitelere ait kazanimlar 2017-2018 egitim Ogretim
yilinin basinda Milli Egitim Bakanligi Ortadgretim Genel Midiirliigii tarafindan yayinlanan
yeni O0gretim programindan elde edilmistir. Bu kazanimlar dogrultusunda hazirlanan basari
testi uzman goriislerine sunulmug ve yirmi 6grenci ile pilot uygulama yapilmistir. Sonuglar
puanlanarak istatistiksel hesaplar yapilmistir. Analizler sonucunda teste son hali verilmistir.

Orneklem

Arastirmanin drneklemini 2017-2018 egitim 6gretim yili Afyonkarahisar Cumhuriyet
Anadolu Lisesi 9. smiflarinda yer alan 156 6grenci olusturmaktadir. Caligmada drnekleme
yontemi olarak uygun 6rnekleme (convenient sampling) yontemi kullanilmistir. Bu yontemde,
ornegi olusturan elemanlar, aragtirmacinin aragtirma problemine cevap bulacagina inandigi
kisilerden olusur. Dolayisiyla, deneklerin belirlenmesindeki 6lgiit arastirmacinin yargisidir
(Fraenkel & Wallen, 2006). Orneklem grubuna ait veriler Tablo 1°de gdsterilmistir:

Tablo 1. Orneklem Grubunun Subelere ve Cinsiyete Gére Dagilimi

Sube Kiz Ogrenci Erkek Ogrenci  Toplam
9/A 17 15 32

9/B 17 15 32

9/C 15 16 31

9/D 17 14 31

9/E 14 16 30
Toplam 80 76 156

Veri Toplama Araclar

Bu calismada ortadgretim 9. Sinif &grencilerinin ingilizce kitaplarinda yer alan
“Studying Abroad” ve “My Environment” {initelerindeki basarililarinin o6lgiilmesi ve
degerlendirilmesi i¢in gecgerli ve giivenilir bir basari testi gelistirmek amag¢lanmaktadir. Daha
sonra olusturulan bu basar1 testi arastirmacilarin yiiriittiigii doktora ¢aligmasinda veri toplama
araci olarak kullanilacaktir.

Bagar1 testi gelistirme siirecinin ilk basamaginda yapisal gegerlilik i¢in 2017-2018
egitim Ogretim yilinda Milli Egitim Bakanligi Ortadgretim Genel Midiirligi tarafindan
yaymlanan Ortadgretim Ingilizce Ogretim Programinda yer alan kazanimlar incelenmistir.
Daha sonra bu kazanimlarin yer aldigi belirtke tablosu hazirlanmistir. Tablo 2°de bagari
testinde yer alan sorularin iligkili oldugu kazanimlar, konular ve iiniteler yer almaktadir:

Tablo 2. “Studying Abroad” ve “My Environment” Unitelerine Ait Belirtke Tablosu

Uniteler Konular Kazanimlar Soru No

1.1. Students will be able to 1, &, 13, 14,
identify frequently used 15,17
vocabulary for greetings and

conversations in a simple

recorded text.
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1. Meeting new

1.2. Students will be able to
detect specific information about
jobs/countries/ nationalities.

1.3. Students will be able to

Studying Abroad people and introduce themselves and their
introducing family members.
oneself and 1.4. Students will be able to
family recognize familiar names, words

My Environment

and very basic phrases in simple
texts such as postcards, greeting
cards and emails.

1.5. Students will be able to find
specific information in a simple
text about
jobs/nationalities/countries.

2. Talking about 2.1. Students will be able to 3,5,7, 12,16
possessions recognize contracted forms of
“am, is, are” and “have/has”.
2.2. Students will be able to ask
and answer about their personal
belongings.
3. Asking forand  3.1. Students will be able to ask 4, 19, 20, 22,
giving directions for and give simple directions in 25
simple phrases.
1. Talking 1.1. Students will be able to locate 11, 18,21, 24
about locations  the things as they listen to
of things information about the instructions.
2. Asking about 2.1. Students will be able to ask 2,6,9, 10,23
and describing about and describe their
neighborhood neighbourhood.

2.2. Students will be able to read a
simple text for specific information
about their neighbourhood/city etc.

2.3. Students will be able to
describe different environments in
simple sentences and phrases.

Bu kazanimlar dogrultusunda pilot uygulama 6ncesinde 25 sorudan olusan bir basari
testi gelistirilmistir. Hazirlanan sorular ¢oktan se¢meli soru tipindedir. Ciinkii bu tip sorular
hem daha kolay ve cabuk bir sekilde uygulanabilir hem de arastirmacinin daha nesnel bir
sekilde degerlendirmesine olanak saglar (Gronlund & Linn, 1990). Hazirlanan test
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maddelerinin anlagilirligini, 6gretim programinin igerigi ile olan tutarliligini incelemek, dil
bilgisi yoniinden kontrol etmek ve kapsam gecerligini saglamak amaciyla ii¢ Ingilizce
Ogretmeni tarafindan kontrol edilmistir. Tiim degerlendirenlere testin ana amaci hakkinda
bilgi verilmis ve degerlendirmeleri i¢in uzman degerlendirme formlar1 verilmistir (EK 1).
Yapilan kontroller sonucunda gerekli diizeltmeler yapilmistir. Hazirlanan basar1 testi uzman
goriislerinden sonra yapilan diizeltmeler ile pilot uygulamaya hazir hale getirilmistir. Pilot
uygulama Orneklem grubunun sorulari géormemesi i¢in Afyon Anadolu Lisesinde 9. Siif
ogrencilerinden 27 kisi ile yapilmistir. Pilot uygulama esnasinda O6grencilerin dogrudan
sordugu sorulardan, Ogrencilere gore acik olmayan noktalardan, yanlis anlamalari olasi
ifadelerden yola ¢ikarak bes soru basari testinden ¢ikarilmistir. Bu sorular EK 1’in sonunda
(21-25. Sorular) yer almaktadir. Pilot uygulama sonrasinda basari testine son hali verilmistir.

Verilerin Toplanmasi ve Analizi

Uygulamaya hazir hale gelen bes secenekli yirmi sorudan olusan basari testi
Afyonkarahisar Cumhuriyet Anadolu Lisesinde 6grenim goéren 156 9. sif Ogrencisine
uygulanmigtir. Arastirmadan elde edilen veriler KR-20 formiilii ile hesaplanmistir. KR-20
formiilii, test gilivenilirligini hesaplamada test tekrar test ya da testi yartya bdlme
yontemlerinin gideremedigi bazi sorunlar1 ortadan kaldirabilmek amaciyla gelistirilmistir. Bu
sorunlarin en biiyligii, 6zellikle tek uygulamanin s6z konusu oldugu durumlarda giivenilirligi
belirlerken kullanilan testi yartya bdlme ydnteminin tasidigi bir problemdir. Iste bu noktada
Kuder ve Richardson, bir testin iginde bulunan ve miimkiin olan biitiin yarilar arasindaki
korelasyonlari hesaplamayr ve bu korelasyonlarin ortalamasin1 almayr Onerdiler. Fakat
uygulamada tiim yarilar aras1 korelasyonlart hesaplamak c¢ok biiyilk zaman kaybi
yaratacagindan bu durumu kisa yoldan halleden bir formiil iirettiler. Bu formiil sadece test
icindeki maddelerin 1 ve 0 seklinde puanlandig1 durumlarda gecerli olan bir formiildiir. Dogru
cevaplara 1 puan ve yanlig cevaplara 0 puan verilir. Sorulan sorularin %90-95°1 cevaplanmis
olmalidir. Diizeltme formiili kullanilmamalidir. KR-20 katsayilar1 testin i¢ tutarliligt
hakkinda bilgi verir, ¢iinkii testteki sorularin uyumu hakkinda bilgi verir (Akyildiz, 2008).

Bulgular
Bagart testi 2017-2018 egitim 6gretim y1li giiz doneminde, “Studying Abroad” ve “My
Environment” initeleri islendikten sonra tiim siiflara uygulanmis ve madde analizleri
yapilmistir.

Bagar1 testinde yer alan ¢oktan se¢meli maddelerin, madde giigliik ve madde ayirt
edicilik indeksleri hesaplanirken alt iist gruplar fark yontemi (basit yontem) kullanilmigtir
(Bliytikoztiirk, Kilig¢ Cakmak, Akgiin, Karadeniz & Demirel, 2012). Bu ¢alismada, uygulama
sonrasinda testten elde edilen sonuglarda en yiiksek puana sahip %27’lik iist grup ve en diisiik
puana sahip %27’lik alt grup belirlenmis ve madde ayrit edicilik ile madde giicliik indeksleri
hesaplanmustir.

Madde analizi, belirli basamaklarin izlenmesiyle siiregelen islemlerle kolayca
yapilabilmektedir. Gelistirilecek olan taslak test bir 6grenci grubuna uygulanir. Biitiin
ogrencilerin cevap kagitlar1 puanlanir ve en yiiksek puanlidan baslanarak en diisiik puanliya
dogru siralanir. Bu cevap kagitlardan en yiiksek puanlidan baglanarak %27’si alinir ve bu
cevap kagitlari iist grup olarak nitelendirilir. Yine ayni sekilde iist gruptan alinan cevap kagidi
sayist kadar cevap kagidi da (%27) en diisiik puanlidan baglanarak alinir, bu grup da alt grup
olarak adlandirilir. Arada kalan diger cevap kagitlari madde analizinde dikkate alinmaz.
Taslak testin her bir sorusu i¢in ayr1 bir tablo hazirlanir ve bu tablolarda {ist ve alt gruplardaki
ogrencilerin her secenegi cevaplama siklart belirtilir. Biitiin sorular i¢in “madde giicliik

11



Baysal & Ocak

indeksi (P)” ve “madde ayirt edicilik indeksi (D) hesaplanir (Génen, Kocakaya & Kocakaya,
2011).

Madde ayirt edicilik indeksi, maddelerin 6lgiilen 6zellikle ilgili olarak bireyleri ne
derece ayirt ettigini gosterir. Bagka bir ifade ile testin 6lgmeyi amacgladig1 6zellige yiiksek
diizeyde sahip olan bireylerle, diisiik diizeyde sahip olan bireyleri ayirt etme giiciidiir. Madde
ayirt edicilik indeksi -1 ile +1 arasinda degisebilir. Bu degerin negatif olmasi, maddelerin
oOlgiilen 6zellik bakimindan bireyleri ters ayirt ettigini gosterir. Bu nedenle, bu tiir maddeler
testten ¢ikarilmalhidir (Biiyiikoziirk, Kilig Cakmak, Akglin, Karadeniz & Demirel, 2012).

Madde giigliikk indeksi, yetenek testleri, basari testleri gibi bilgi ve becerilerin
olgiildiigli testlerde yer alan maddelerin dogru cevaplanma oranini gostermektedir. Madde
giicliik indeksi 0 ile 1 arasinda degerler alir. Giicliik indeksinin 0’a yaklagmast maddenin
zorlagtigini, 1’e yaklasmasi maddenin kolaylastigini, 0.50 olmast maddenin orta giicliikte
oldugunu gosterir (Tekin, 2000). Basari testi i¢cin bu genisligin 0.20 ile 0.80 arasinda olmasina
dikkat edilmektedir (Ozgelik, 1992). Tablo 3’te uygulama sonrasinda alt ve iist gruplarin
ortalamalarina, madde ayirt edicilik ve giigliik indekslerine yer verilmistir:

Tablo 3. Basar: Testindeki Maddelerin Ortalama, Madde Ayirt Edicilik ve Giicliik Indeksleri

Madde Grup Ogrenci Ortalama Ayirt Edicilik Giigliik indeksi

No Sayisi Indeksi

Soru 1 Alt 45 0.28 0.62 0.37
Ust 45 0.89

Soru 2 Alt 45 0.48 0.44 0.55
Ust 45 0.89

Soru 3 Alt 45 0.38 0.51 0.48
Ust 45 0.95

Soru 4 Alt 45 0.32 0.47 0.52
Ust 45 0.85

Soru 5 Alt 45 0.53 0.30 0.70
Ust 45 0.77

Soru 6 Alt 45 0.28 0.53 0.46
Ust 45 0.91

Soru 7 Alt 45 0.40 0.76 0.23
Ust 45 0.93

Soru 8 Alt 45 0.34 0.73 0.26
Ust 45 0.95

Soru 9 Alt 45 0.36 0.70 0.29
Ust 45 1.00

Soru10  Alt 45 0.16 0.65 0.34
Ust 45 0.91

Soru 11  Alt 45 0.55 0.44 0.55
Ust 45 0.93

Soru 12 Alt 45 0.42 0.73 0.26
Ust 45 0.93

Soru13 Alt 45 0.48 0.72 0.27
Ust 45 0.93

Soru 14 Alt 45 0.24 0.60 0.39
Ust 45 0.95

12
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Soru 15 Alt 45 0.36 0.58 0.41
Ust 45 0.93

Sorul6  Alt 45 0.36 0.68 0.31
Ust 45 0.95

Sorul7 Alt 45 0.51 0.35 0.64
Ust 45 0.77

Soru 18  Alt 45 0.46 0.54 0.45
Ust 45 0.89

Soru19  Alt 45 0.51 0.40 0.59
Ust 45 0.87

Soru20 Alt 45 0.46 0.30 0.69
Ust 45 0.91

Erkan ve Gomleksiz (2008) tarafindan ifade edilen madde ayirt edicilik degerlendirme
Olciitleri Tablo 4’te gosterilmistir:

Tablo 4. Madde Ayt Edicilik Indeksi Olgiitleri ve Sorular

Madde Ayirt Edicilik indeksi ~ Maddenin Degerlendirilmesi Sorular
0.40 ve daha biiyiik Cok iyi bir madde-Ayirt 1,2,3,4,6,7,8,9,10, 11,
edicilik giicii ytliksek 12,13, 14, 15, 16, 18, 19
0.30-0.39 Oldukga iyi bir madde 5,17,20
0.20-0.29 Uzerinde caligilmasi ve -

diizeltilmesi gereken madde-
Ayirt edicilik giicii orta derece

0.19 ve daha kiictik Cok zayif madde-Ayirt etme -
giicii diisiik

Tablo 4’te basari testindeki sorularin madde ayirt edicilik indeksi deger araliklari yer
almaktadir. Buna gore basari testindeki sorularin ayirt ediciliklerinin ¢ok iyi ve oldukca iyi
madde araliklarinda oldugu goriilmektedir. Bu nedenle tiim soru maddeleri test i¢in uygundur
sonucuna varilabilir. Tablo 5’te ise madde giigliik indeksinin degerlendirme Olciitleri yer
almaktadir:

Tablo 5. Basar: Testinin Maddelerinin Ayt Edicilik Araliklar: ve Sorular

Madde Giigliik Indeksi Maddenin Degerlendirilmesi Sorular
0.80 ve daha biiyiik Cok kolay bir madde -
0.65-0.79 Oldukga kolay bir madde 5,20
0.35-0.64 Orta diizeyde bir madde 1,2,3,4,6, 11, 14, 15, 17, 18,
19
0.20-0.34 Oldukga zor bir madde 7,8,9,10,12,13,16
0.19 ve daha kiigiik Cok zor bir madde -
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Bu dlgiitler goz ontine alindiginda basar1 testinde yer alan sorularin yer aldiklari
araliklar Tablo 5’te yer almistir. Buna gore sorularin oldukca kolay, orta diizeyde ve zor
diizeyde olduklar1 goriilmektedir. Basari testinin KR-20 degeri 0.97 olarak bulunmustur. Bu
sonuca iligkin olarak basari testinin ol¢iilmek istenen 6zellikleri 6lgmede yeterli oldugu ve
sorularin homojen oldugu sdylenebilir.

Sonug ve Tartisma

Yabanci dil 6gretimi ile 6lgme-degerlendirme birbirine ¢ok yakin iki disiplindir ve
smavlar 6grenimi destekleyen, 6grenciyi gilidiileyen ve 6grencinin dil diizeyini belirleyen
araglardir (Heaton, 1990). Hall (1993), yabanci dil basarisin1 6lgme degerlendirmede,
ogrencinin ileriye doniik basarisin1 yordama agamasinda dolayli sinavlarin uygun oldugunu,
ogrenme eksiklerini belirlemek icin ise dil becerilerinin dogrudan 6lgiilmesi gerektigini ifade
etmistir. Bu nedenle bu calismada 9. smif dgrencilerinin birinci ve ikinci linitede yer alan
kazanimlar baglaminda 6grenme eksiklerini belirlemek i¢in bir basari testi gelistirilmek
amaglanmistir.

Basar1 testleri Ogrencilerin  Ogretilen konular1 ne kadar Ogrendiklerini gdsteren
siavlardir. Bu tiir sinavlarin igerigi ders programi ve kitaba bagl olarak olusturulur ve dersin,
iinitenin, donemin veya kursun sonunda verilir (Alderson, Clapham & Wall, 2002). Basari
siavlar1 6grenme siirecinin 6nemli bir pargasidir ve 6grencilerin 6grenme deneyiminin ne
kadar basarili oldugunu sergileme amaci tasir (Weir, 1993). Turgut ve Baykul (2012) 6lgme
stirecinin her zaman Olgiilecek 6zelligin tanimlanmasiyla bagladigini ifade etmislerdir.
Olgiilecek bir dzelligin islevsel tanimimin yapilmasi o 6zelligin bireylerde bulunma durumunu
gozlemlemeye ve Olgmeye yarayacak farkli ve kendine 0zgii belli bir 6lgme metodu
gelistirilmesi olarak belirtilebilir. Egitimde Olgiilecek bir yapi olarak basari i¢in basari
testlerinden alman puanlar islevsel tanim olarak kabul edilebilir. Bir testte oOlgiilecek
davraniglar testin amacina gore belirlenmekte, program degerlendirme amagli testlerde
Ogretim programindaki tim kazanimlarin, basar1 belirleme amacl testlerde ise belirlenen
kritik kazanimlarin o6lciilmesi gerekmektedir (Turgut & Baykul, 2012). Basar1 testleri
gegerlik, giivenirlik gibi psikometrik 6zellikler bakimindan yeterliligi kanitlanmig ve temsil
edici 6rneklemlere gore normlari belirlenmis 6lgme araglar1 olduklarindan sonuglarinin diger
testlere gére cogunlukla daha giivenli bilgi sagladig1 kabul gérmektedir. Bu testler bireylerin
belli bir norm grubu igerisindeki goreceli konumlarinin karsilastirilmast veya smif
diizeylerine gore yildan yila kaydedilen ilerlemenin ortaya c¢ikarilmasi amaglariyla
kullanilabilmektedir (Anastasi, 1988). Bu calismada gelistirilen basar1 testi ile ortadgretim
diizeyindeki 9. siif 6grencilerinin Ingilizce dersinde birinci iinite olan “Studying Abroad” ve
ikinci tiinite olan “My Environment” {initelerindeki 6grenme alanlarindaki basarilarin
degerlendirilmesi amaglanmaktadir. Bu gerekce ile bu iinitelerdeki tiim kazanimlar arasindan
belirlenen kritik kazanimlar secilerek bir basari testi gelistirilmeye ¢alisiimistir.

Yapilan analizler sonucunda gecerligi ve gilivenirligi yiiksek olan ¢oktan se¢meli bir
basar1 testi olusturuldugu goriilmektedir. “Studying Abroad” ve “My Environment” iiniteleri
ile ilgili olusturulan bu basar1 testi, 9. Sinif Ingilizce derslerinde uygulanilabilir nitelikte bir
Olgektir. Bu basari testi hem giivenirligi ve hem de ele aldig1 hedef ve davranislar bakimindan
iinite sonunda 6grencinin eksikliklerini 6lgme ve degerlendirmesi agisindan kullanilabilecek
gegerli bir 6l¢me aracidir.

Oneriler
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Bu calisma sonunda 9. Sinif dgrencilerinin Ingilizce derslerinde yer alan birinci ve
ikinici tinitelerdeki kazanimlarin dl¢lilmesinde kullanilabilecek gecerli ve giivenirlir bir basari
testinin elde edildigi goriilmiistiir. Bu 6lgme araci arastirmacilar tarafindan ytiriilmekte olan
bilimsel doktora tez ¢alismasinda veri toplama araci olarak kullanilacaktir. Bu sebeple bu
Olgme araci benzer ¢aligmalarda veri toplama araci olarak kullanilabilir. Egitim-0gretim
stirecinde Ogretmenler tarafindan oOl¢gme degerlendirmede kullanilabilecek gegerli ve
giivenrilir bir 6lgme araci olusturmak olduk¢a zahmetlidir. Zaman zaman 6gretmenlerin
belirtke tablosu yaptiklar1 goriilse de her bir 6lgme araci ig¢in gegerlik ve gilivenirlik
caligmalar1 yiiriitimek olduk¢a zor ve zahmetlidir. Bununla birlikte 6l¢me-degerlendirme
alaninda uzman kisilere de ihtiyag duyulacaktir. Bu nedenle hazirlanan bu basar1 testi
onlimiizdeki egitim 6gretim yillar1 icerisinde {linite kazanimlarinin degerlendirilmesinde bir
Oleme araci olarak kullanilabilir. Ayrica benzer sekilde ileriki calismalarda diger iinitelere ait
gecerli ve giivenilir 6lgme araglart gelistirilmelidir. Hazirlanan bu testler Milli Egitim
Bakanlig1 tarafindan hazirlanan Egitim Bilisim Agi-EBA’da paylasilarak islevsellik
kazandirilmalidir.
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1. Her mum works at a restaurant. She serves food and drinks to

people. Sheisa- - - -. \

A) achitect B) chemist C) waitress D) waiter E) journalist

2. The streets are - - - - with people at the 29th of October in
Turkey.
A)rude B)difficult C) disgusting D) crowded E) wonderful

3. Jack: What have you got in your bag?
Mary: - -

A) A book, a ruler and a calculator

B) This is my dicitonary

C) ’'m an architect.

D) All the students have food pack

E) They have some money.

4. Ali: Excuse me,

Sue: Go straight ahead and take the second turning. It is on your
left opposite the bank.
A) how can I get to the bank?
B) thank you so much!
C) Where is the cinema?
D) Can you give me you book, please?
E) How often do you go to the cinema?

5. John : You don’t have lots of things in your bedroom.
Andy :

A) We have a big garden.

B) It is white because winters is long.

C) It should look simple, it is a tradition

D) It has got a sofa and an armchair.

E) My bedroom is very big.

6. My favourite place at home is the balcony. - - - -.
A) There is a small living room in it

B) My house is in the city centre

C) This colour is very popular here

D) It has the view of the park

E) We have long winters and short summers

7. Ronaldo .... from Portugal. He ..... a famous footballer.
A)is/are B)am/is C)is/is D)are/is E)am/am

8. Aziz Sancar is a/an .
A) Engineer  B) Scientist C) Actor D) Architect E) Nurse

9. The people are very friendly and in Japan.
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A) dangerous B)delicious C)angry D) polite E)small

10. There is a swimming pool in the
A) garden B) bathroom C)bedroom D) garage E)study

11. I have got two posters _ the wall.
A)under B)in C)on D) between E)in front of

12. How many rooms are there in his house?
A)yellow B)five C)beautiful D)small E) behind

13. My father’s brother ismy ...............
A)aunt B)uncle C) grandfather D) nephew E) Niece

14. T am not lazy. [ am.............
A)tall  B)light C)hardworking D) colorful E) expensive

15. Fred: What............ is Adam?
Lucy: He is Portuguese.
A)diary B)country C)city D) nationality E) continent

16. My mother and sister have got .......... hair.
A) blonde B) cheap C) heavy D) fast E) slow
17. My sister’s SONiSMYy .......coeevennennnn.
A) uncle B) cousin C)niece D)nephew  E) mother
18. Linda isn’t............... school today. She is ................ New
york.
A)on/at B)in/on C)at/in D)at/at E)under/at
19. A: Excuse me? ...oo.ovviiiiiiiiiiiiiiiiaens ?
B: It is on the Rosa Street.
A) Where is my desk? B) Is there any coffee?

C) Where is the mall? D) What is your adress?
E) How can I go to the Rosa Street?

20. Hustle and bustle means ................

A) relax and comfortable B) expensive
C) noise and activity D)nice and quiet
E) one activity two tasks

21. We always ........... the meals in the kitchen and ....... in the Kazani

bedroom. mlar

A) cook / sleep B) sleep/ rest  C) cooks / sleeps ile

D) eats / rests E) cooking/ sleeping uygun
degil
cikartil
mali

22. Your kitchen is - - - - than theirs. Kazam

A) the smallest B) small mlar

C) as small D) smaller ile

E) as small as uygun
degil
cikartil
mali

23. After living in the same flat for 10 years, - - - -. Soru

A) they always felt happy tipi

B) Ithey were happy to have their own flat seviye

C) she finally had a job ye

D) the streets are crowded uygun
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E) they buy a new car degil,
cikartil
mali

24. Where is Turkey? Kazani

A) It’s in Asia and Europe.  B) It’s in Africa. mlar

C) It’s in America. D) It’s in Australia. ile

E) It’s in the North of Africa. uygun
degil
cikartil
mali

25. My favourite hobby is ....................... Secene

A) mathematics kler

B) boring soru

C) swimming ile

D) at the cinema ilgisiz,

E) help my mum cikartil
mali
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