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This study aimed to determine the role of social studies lesson in oral and written
cultural transmission according to the opinions of social studies teachers. This study
was designed as a case study under qualitative research method. The participants of
the study included 16 social studies teachers chosen through convenience sampling
under purposeful sampling methods and employed in secondary school located in
the city center of Karabuk Province in 2016-2017 education year and spring term.
The data of the study were collected through a semi-structured interview form
developed by the searchers. The data of the study were analyzed through content
analysis and the results yielded two fundamental dimensions. These were social
studies course in written and oral culture transmission and social studies course
together with other courses in the oral culture transmission. Some of the participant
teachers found the class effective for the oral and written transmission because of
its content and its literary language, however some stated that the class did not
include all some of the cultural elements. Depending on the results of the current
study, it is reasonable to suggest that teachers as practitioners and policy makers
should design oral and written cultural elements, as the program prescribes, and
make use of them in the teaching process.
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Bu arastirmada, sozlii ve yazili kiiltiiriin aktariminda sosyal bilgiler dersinin roliine
iliskin sosyal bilgiler 6gretmenlerinin goriislerinin belirlenmesi amaglanmistir.
Arastirma nitel arastirma deseninde durum calismasi niteligindedir. Arastirmanin
caligma grubunu 2016-2017 egitim dgretim y1li bahar déneminde Karabiik ili merkez
ilgesinde bulunan ortaokullardaki 16 sosyal bilgiler 6gretmeni olusturmustur. Caligma
grubunun seg¢iminde amagli drneklem yontemlerinden kolay ulagilabilir durum
orneklemesi kullanilmistir. Aragtirmada veriler, arastirmacilar tarafindan hazirlanmisg
olan yar1 yapilandirilmis goriisme formu ile toplanmuistir. Yapilan igerik analizi
sonucunda aragtirmanin bulgulari iki boyut altinda toplanmustir. Bunlar; yazili sozlii
kiiltir aktariminda sosyal bilgiler dersi ve yazili sozlii kiiltiir aktariminda diger
derslerin yaninda sosyal bilgiler dersi olarak ifade edilebilir. Belirtilen bu sézlii ve
yazil kiiltiir 6geleri, programin 6n gordiigii sekliyle etkili bir sekilde egitim 6gretim
stirecinde kullanmalar1 6nemli goriilmektedir.
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Social Studies in Oral and Written Cultural Transmission

Introduction

Culture is a concept that can be defined in many ways when considering its extensity. The most known
definition of the culture is that it is body of qualities which separates one nation from other nations. Culture that
was called and described by Ziya Gokalp respectively as “hars” and as specific forms taken by each civilization in
each nation is national (Melanlioglu, 2008). In addition, culture is not a concept that is brought in by heredity or
in the form of instinct but it is a concept brought in by learning and education (Giiveng, 2002). Of course, schools
are the most suitable places to teach most properly and precisely these and any other concepts we planned to teach
through teaching and learning.

It is possible to say that all classes taught at our educational institutions usually contribute to cultural
transmission. We mean that this national culture is taught primarily at Turkish, History and Social Studies classes
at the institutions under Ministry of National Education (Kaya, 2009; Safran, 2008; Sézer, 2008). These classes
are important as they help those who want to learn about literature involved in elements constituting rich and
essential heritage. This important task is fulfilled by literary works subjected to curriculums of the classes
mentioned above. These elements of cultural heritage are products which reflect centuries-old savings of the
nations. This reflection is performed by recording on the literary works the social life, social relations, moral and
religious values of the culture which they experienced and by transferring them to the next generations (Ozcan,
2008; Biitiin-Kar, 2018).

We can say that influence of products containing literature is significant owing to the fact that the current
activities to think, create awareness in the students, develop their problem-solving abilities take long and become
meaningful at secondary school phase which is one of the most important phases of formal education institutions.
For sure, one class turns into an equipment material when products containing literature (verbal and written culture)
are designed in accordance with the intended use in the class environment since they make a considerable
contribution to improve cognitive and affective skills of the students (Mindivanli, Kiigiik and Aktas, 2012; Orug,
2009; Unlii, 2016).

Education periods of Turkey are arranged in connection with curriculums of the classes in accordance with
Fundamental Law of National Education. These curriculums mentioned in this aspect may be regarded as
important since they are the basis of education and training and indicate in which framework these processes would
be maintained. Fundamental Law of National Education and curriculums of Social Studies class include a number
of expressions to bring individuals in verbal and written cultural elements (Melanlioglu, 2008). Jarolimek (1990)
indicated that elements of verbal and written literature have a considerable role in teaching social studies since
they transfer an affective part of human experiences. It can be expressed that verbal and written culture with a
content to demonstrate human sophisticatedly would help individuals to understand themselves and the life in
terms of social studies class (Simsek, 2014). It is emphasized in the curriculums of many countries around the
world (in many states of Europe and the USA) that there is a strong correlation between literature and social studies
and, moreover, samples from literary texts are added into the course books by the publishers.

Most academicians and experts in social studies have agreed mutually that using literary works for the
individuals make a substantial contribution to teach social studies. From this, the idea that content of this class
should be blended with works such as novels, tales, stories, dramas, biographies, poems, mythology, proverbs,
puzzles, etc. has becoming strong (Akkus, 2006; Demir and Akengin, 2011).

In Curriculum of Social Studies Class in Turkey (2005), correlation between social studies class and literary
elements are emphasized and it has been stated that it is required to establish a relationship with Turkish class
using verbal and written cultural elements and thus bring individuals in patriotism that is one of the values
supposed to be brought within curriculum of social studies class (MEB, 2005). Likewise, it is seen that similar
values and skills are regarded in Curriculum of Social Studies Class which has been put into practice in 2018
(MEB, 2018). In this context, using verbal and written literary works in social studies class is important in order
to achieve goals and learning outcomes of the class (Beldag and Aktas, 2016). Works such like “Kizilirmak Folk
Song” by Asik Veysel, “Bir Kahve Fincan1” by Baris Manco and “Telgrafin Telleri” by Anonymous are
specifically included into curriculum of social studies® (Ata, 2009). Culture would be transmitted using these verbal
and written elements in the classes and it is aimed to allow children to develop senior cognitive skills through any
other literary elements to be used (Tokcan, 2016).

* it is included in Curriculum of Social Studies Class put practice in 2005.
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On the other hand, Fredericks (2007) who especially drew attention to correlation between social studies and
the literature indicated that using elements of the verbal and written culture in the subjects of social studies class
supports the learning outcomes supposed to be achieved. McCall (2010) stated that including elements of the
verbal and written culture in the lessons of social studies would encourage individuals at class and improve their
leadership characteristics. Results from several studies have corroborated what mentioned above and demonstrated
that using verbal and written culture into lessons of social studies to teach history and geography subjects would
make a positive contribution in terms of academic achievements, affective behaviors, several skills and motivations
of the individuals (Arslan, 2014; Cif¢i, 2011; Demir, 2011).

Purpose of the current study is to determine opinions of social studies teachers about contribution of social
studies to transmit verbal and written culture. For this purpose, the following questions are tried to be answered:
Does social studies class make contribution to written and verbal cultural transmission?

Which cultural elements are transmitted by using social studies?
Which verbal or written cultural elements should be included in social studies class?
Which are the properties separating social studies class from other classes in terms of verbal or written cultural
transmission?
Method

Research design

This study is designed as case study in qualitative research design. It is possible to say that case study in
qualitative studies is a study method which is based on “how” and “why” questions and which allows a researcher
to examine any fact or event in detail couldn’t controlled by the researcher (Yildirim & Simsek, 2011). In this
study, the reason why method and model described above has been used in the study is that it has been aimed to
examine in detail what the role of social studies class is in transmission of literary elements according to the
opinions of social studies teachers.

Study Group

Study group is composed of 16 social studies teachers who worked at secondary schools in central district of
Karabiik province in the spring term of 2016 to 2017 academic year. Easily accessible case sampling that is one
of the purposive sampling methods has been used to select study group of this study. The reason why the study is
easily accessible may be that the first writer was on duty in Karabiik province and has already known the social
sciences teachers in the group of participants.

Data Collection Tool

In this study, a semi-structured interview form has been used as data collection tool. In the semi-structured
interview, researcher(s) asks the questions to the participants generally without going beyond the questions
prepared before. However, he/she is free to ask additional questions in direction of answers from the participants
in order to reveal opinions of the interviewee and get more detailed information (Glesne, 2012; Kus, 2012). In this
direction, searcher questions were utilized while collecting data for the current study. Opinions of two academic
members, one is responsible for assessment and evaluation and another is in charge of teaching social studies,
were asked while preparing questions in data collection tool used in the study. Certain contextual modifications
were performed in two questions of the interview form in direction of these experts’ opinions. Then, the interview
form was finalized after examining in terms of language and expression.

Data Collection

Given the data collection opportunities, the first writer of the study group, who worked in the province where
the study was carried out, informed shortly the group on purpose of the study for whom the application would be
performed, and expressed that he wanted to meet at any proper time and place in order to interview in case they
were willing to attend the study. Participants were interviewed at the place and time specified before (teacher’s
lounge, school counselor’s room). Before starting the interview, participants were informed again on purpose of
the study and they were free to attend or not attend the interview to be conducted, they could give up the interview
at any time and the interview would be recorded by a tape recorder if they were willing to attend. Interviews were
recorded by the interviewer using a tape recorder once each participant gave permission for tape recorder. Each
interview took almost 10 to 15 minutes.

Data Analysis
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Content analysis and descriptive analysis used in qualitative studies have been utilized to analyze the data
collected. Content analysis is a technique that lets you to study on human behaviors through indirect ways and that
is commonly used especially in social studies (Biyiikoztiirk, Kilig-Cakmak, Akgiin, Karadeniz & Demirel, 2010).
Purpose of the content analysis is to reach concepts and relations which could explain the collected data. For
Strauss and Corbin (1990), “science cannot survive without concepts; concepts let us understand state of affairs
and help us in thinking effectively about these state of affairs. When we give a name to the concept, we can ask
questions concerning this concept; we can examine this concept and associate it with other concepts. Concepts
take us to themes and we can arrange the state of affairs better by means of these themes and make them more
comprehensible”. (Quoted by Yildirim and Simsek, 2011). In this direction, direct quotations have been included
from time to time rather than findings in order to present certain specific opinions and views of the participants on
the study subject. First, the collected data was transferred to computer environment by using Office program. Then,
data obtained from the interviews conducted with the participants were analyzed in direction of themes determined
by the researchers.

Long-continued interview and approval of interviewee methods were used in order to ensure acceptability and
reliability in the study. It is expressed in the literature that it is possible to ensure internal acceptability (cogency),
external acceptability (transmissibility/transferability) of the study through internal reliability (consistency) and
external reliability (approvability) in qualitative studies (Y1ildirim & Simsek, 2011). In this context, it was tried to
keep as long as possible the interview time in order to collect the most accurate data from each interview. After
the interview, data collected from the participants by sound recording were transferred on the papers and these
documents handed to the participants by the researcher and each participant was asked to approve the answers they
gave to the survey questions and to complete the missing parts or parts they wanted to complete, if any. Three
participants of the study group submitted some additional opinions and thoughts during the approval process.
Purposive sampling method suggested by Yildirim and Simsek was used in order to ensure internal acceptability
of the current study. In addition, consistency analysis method was utilized to ensure internal reliability of this
study. It has been concluded as a result of expert analysis that the current study has a consistent structure as a
whole. Finally, raw data of the study and themes and codes derived from this data were shared with the expert who
conducted the consistency analysis and thus approval analysis method was pressed into service in order to ensure
external reliability of the study. Process to make study data thematic has been completed in direction of experts’
suggestions.

Findings

As a result of content analysis performed from the study data, findings of the study are collected under two
main dimensions. One of them is “Social Studies class in Transmission of Verbal and Written Culture” and another
is “Apart from Other Classes, Social Studies Class in Transmission of Verbal and Written Culture”. Opinions
expressed by the participants concerning each question were gathered in codes while creating the findings and
correlation between codes and categories formed by the codes were illustrated. Categories belonging to each
dimension and codes constituting these categories were presented by quoting directly from opinions of the
participants. Codes were presented to the participants through the presentations by quoting directly (O, 3 — O, 6,
etc.)

Social Studies Class in Transmission of Verbal and Written Culture

Opinions of the participants on “social studies class in transmission of verbal and written culture” and
expression frequencies are illustrated on Figure 1.
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Figure 1. Teachers’ opinions on role of social studies in transmission of verbal and written culture and
expression frequencies

Opinions of the participants on role of social studies in transmission of verbal and written culture are classified
under two main categories as it is effective and it is not effective in Figure 1. Participants who consider social
studies is effective in transmission of written and verbal culture have stated that it results from “its content and the
literary works used” and those who consider social studies is not effective have stated that it results from “iz doesn 't
pay sufficient attention to cultural elements”.

Because of its content and the literary works used. Most of the participants have stated that social studies
class is effective in transmission of written and verbal culture and this efficiency results from content of the class
and the literary works used. It is summarized in general by statements of the participants: “I think it contributes
because subjects learned in social studies class include qualifications which an individual should have. It is
important to achieve these qualifications, be affected by the environment where he/she lives in and know about the
environment where he/she lives in in order to learn values of this culture. Particularly culture and heritage
included in this class may give information about traditional images and folk songs used in learning field.” (O, 2).
“| think social studies makes an important contribution by transmission to the next generation since it discusses
different societies from past to present almost in all respects and it mentions all verbal and written works of these
societies.” (O, 3) and “a general knowledge is created in this respect through our class which discusses many
cultural elements such like our inscriptions, folk tales, legends, folk dances.” (O, 4). It is possible to explain these
statements owing to participants consider that social studies is effective in transmission of written and verbal
culture and this efficiency is based on the fact that information included in this content concerns human and society.

Since cultural elements are not paid attention sufficiently. Some participants have stated that social studies
class is not effective in transmission of written and verbal culture and the reason is that cultural elements are not
paid attention sufficiently by content of the class. It is summarized in general by statements of the participants: “I
think it doesn’t contribute since cultural elements are not included sufficiently as content.” (O, 13) and “it would
be wrong to consider that it contributes by adhering to the book since cultural elements are limited in the
curriculum. It is sometimes 1 paragraph and sometimes 1page. | think it is not enough for a book with 7 units” (O,
14). These statements reveal the idea that participants consider social studies is not effective in transmission of
written and verbal culture and it results from the fact that cultural elements are not included in the curriculum.

Social Studies along with Other Classes in Transmission of Written and Verbal Culture

Opinions of the participants on “role of social studies along with other classes in transmission of written and
verbal culture” and expression frequencies are illustrated on Figure 2.

Sosyal BilgilerSocial
studies along with
other classes in
transmission of verbal

8
2
content is based interdisciplinary )
on human approach by experience

Figure 2. Teachers’ opinions on role of social studies along with other classes in transmission of verbal and
written culture and expression frequencies

Opinions of the participants on role of social studies along with other classes in transmission of verbal and
written culture are classified under three main categories in Figure 2. Participants consider that social studies class
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has a distinct role apart from other classes in transmission of written and verbal culture since “its content is based
on human”, “it adopts an interdisciplinary approach” and “it ensures learning by experience”.

Since its content is based on human. Most of the participants have indicated that apart from other classes,
social studies has a distinct role in transmission of written and verbal culture and this distinction results from the
fact that content of social studies is based on human. It is summarized in general by statements of the participants:
“It think the most important property of the social studies class apart from the other classes is that it cares about
and discusses human and anything formed by the human.” (O, 3) and “Social studies class is distinct from other
classes since it gives important clues only about the society to which written and verbal cultural elements belong,
and it allows students to make an inference about certain subjects from daily lives of society and civilizations to
their struggles from these elements” (O, 5). The reason why participants consider social studies as different from
other classes in transmission of written and verbal culture is that social studies class discusses people and their
lives more by the nature of its subjects. In addition, the reasons why social studies class is considered by the
participants as different from other classes in transmission of written and verbal culture is that it examines the
cultures demonstrated by people and has some purposes such like transmitting these cultures to the next
generations.

Since it adopts an interdisciplinary approach. Some participants have indicated that apart from other classes,
social studies has a distinct role in transmission of written and verbal culture and this distinction results from the
fact that social studies class adopts an interdisciplinary approach. It is summarized in general by statements of the
participants: “Social studies class has created an interdisciplinary approach since it is a class that includes history,
geography, arts, economics, today’s world problems, Turkish language, archeology, anthropology and these
disciplines are associated with the human being. This is why it is distinct from other classes” (O, 7) and “There
isn’t any other classes to transmit the cultures since the other classes are not commune with the life, social studies
class includes many disciplines and these disciplines are all associated with the human being. Which class does
mention feasts, wedding ceremonies, clothes, foods, literature and architecture that much? None of them mentions”
(O, 15). The reason why participants consider social studies as different from other classes in transmission of
written and verbal culture is that social studies class adopts an interdisciplinary approach and almost all disciplines
included within the scope of the class discuss human life and therefore the culture and transmission becomes easier.

Since it teaches by experience. Some of the participants have indicated that apart from other classes, social
studies has a distinct role in transmission of written and verbal culture and this distinction results from the fact that
social studies class teaches the subjects by experience. It is summarized in general by statements of the participants:
“We can teach our lesson that is commune with literature and arts without getting bored. We can learn and teach
by experience” (O, 4) and “I think the most important feature of Social studies class which makes it different from
other classes in terms of cultural transmission is that it transmits cultural elements to the students by experience
within a correlation between place and time in connection with the past and present and along with development
processes” (O, 6). The reason why participants consider social studies as different from other classes in
transmission of written and verbal culture is that social studies class tries to transmit the culture to the students
through the approach to teach the students by experience.

Discussion and Conclusion

In this study in which opinions of social studies teachers on the role of social studies class in transmission of
verbal and written culture have been determined, findings of the study are collected under two main dimensions.
One of them is “Social Studies class in Transmission of Verbal and Written Culture” and another is “Apart from
Other Classes, Social Studies Class in Transmission of Verbal and Written Culture”. When examining findings
obtained from the opinions of social studies teachers, it is found that opinions of the participants on role of social
studies in transmission of verbal and written culture are classified under two main categories that the class is
effective and that the class is not effective. Most of the participants have stated that social studies class is effective
in transmission of written and verbal culture and the reason why is content of the class and the literary works used.
From this perspective, it is possible to say almost all classes taught at schools usually make a contribution to
cultural transmission and also national culture could be taught primarily in Turkish and Social Studies classes at
educational institutions (Kaya, 2009: 33-34; Safran, 2008; Sozer, 2008).

Most of the instructors and experts in social studies have reached a consensus that using literary elements
makes a significant contribution to teach social studies to the individuals. From this, the idea that content of this
class should be blended with works such as novels, tales, stories, dramas, biographies, poems, mythology,
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proverbs, puzzles, etc. has been supported by the experts, as well (Akkus, 2006; McGowan & Guzzetti, 1991;
Demir and Akengin, 2011).

Using verbal and written cultural works (literary works) properly at educational institutions improves abilities
of the individuals to understand, interpret, analyze, see different perspectives, show empathy, think critically and
creatively, solve problems and communicate. In addition, individuals learn both national and universal values
through these literary works. To use verbal and written culture, when bringing these values, may be regarded as
useful to save time. Dilemmas experienced by the characters included especially in the texts involving fiction set
an example in terms of morals, characters (Karatay, 2007) and the values set an example for a dilemma which
could be used in moral agency approach that is one of the educational approaches.

As for another result of the study, it is seen that opinions of the participants on role of social studies along with
other classes in transmission of verbal and written culture are classified under three main categories. Participants
regard the social studies class as distinct from other classes in transmission of verbal and written culture since its
content is based on human being, it adopts an interdisciplinary approach and allows learning by experience.
Opinions of the participants reflect the reason why participants regard social studies as distinct from other classes
in transmission of written and verbal culture is that social studies class discusses people and their lives more by
the nature of its subjects. It is possible to say the reason why social studies class is considered by the participants
as different from other classes in transmission of written and verbal culture is that it examines the cultures
demonstrated by people and has some purposes such like transmitting these cultures to the next generations.

From this, it is possible to state that use of verbal and written culture is not used only by Turkish and Literature.
Social studies can be regarded as a collection of disciplines that pays attention to use of literary texts and
particularly literary works since it discusses human and information about human within its content which social
studies is described as a field of study in which basic information, skills, attitudes and skills about social life are
presented to the individuals selected from the disciplines involved in social studies in order to raise good and
responsible individuals for the institutions which are included at first and secondary steps of the education (Erden,
1996). Such that, it is seen that literature as a discipline contributes to social studies in many aspects since literary
elements and social studies focus on the man. Sills-Briegel and Camp (2001) indicated in this aspect that we allow
students to develop a proper perspective by making use of literary elements in order to allow them to think of their
problems and offer solutions for these problems.

According to opinions of social studies teachers, another reason why participants regard social studies as
distinct from other classes in transmission of verbal and written culture is that social studies class adopts an
interdisciplinary approach and almost all disciplines included within the scope of the class discuss human life and
therefore the culture and transmission becomes easier. Such that, purpose of using verbal and written culture in
social studies is primarily to ensure interdisciplinary information sharing about any subject. It contributes to
develop various skills such like critical thinking, feeling empathy, multiple points of view, using the language
nicely, time and chronology as well as it enhances knowledge of the individuals on that subject. In addition, it
ensures to embody abstract and concrete concepts, increases the concentration on the class and enhances
motivation and the success. This interdisciplinary correlation of Social Studies derived from opinions of the
participants is emphasized also in Curriculums of Social Studies Class (2005; 2018).

Finally, it is explained that reason why participants regard social studies as different from other classes in
transmission of written and verbal culture is that social studies class transmit the culture to the students through
the approach to teach the students by experience. When examining curriculums of social studies class (2005; 2018),
the result mentioned above is supported by the fact that subjects of social studies is compatible with the real life
in general, included in the life and therefore teachers should present examples more from the life to use various
teaching methods and techniques and transmit the subject. In other words, social studies class is closer to the life
and communes with the life compared to other classes and individuals encounter many parts on which social
studies ground in the real life.

Finally, when considering local elements are emphasized in the globalized world order, verbal and written
cultural elements are redesigned and presented through social studies class within a conceptual framework which
individuals will be able to understand. From this point of view, it may be regarded as important that policy makers,
especially who create curriculums, and teachers, who practice these policies, would design these specified verbal
and written cultural elements as predicted in the curriculum especially through skills and value elements and use
them in the educational process.
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Sézlii ve Yazih Kiiltiir Aktariminda Sosyal Bilgiler Dersinin Roliine Iliskin
Ogretmen Goriisleri

Giris

Kiiltiir, iceriginin genisligi diisiiniildiigiinde bir¢ok sekilde tanimlanmasi miimkiin bir kavramdir. Kiiltiire
iliskin en bilinen tanim ise, bir milleti diger milletlerden ayiran niteliklerin biitinii oldugudur. Ziya Gdkalp’in
“hars” adin1 verdigi ve her medeniyetin her millette aldig1r hususi sekiller olarak niteledigi kiiltiir, millidir
(Melanlioglu, 2008). Bununla birlikte kiiltiir kalitimla veya icgiidii seklinde kazandirilan bir kavram degil,
Ogrenimle ve egitimle kazandirilan bir kavramdir (Giiveng, 2002). Egitim ve 06gretimle kazandirmay:
disiindiigiimiiz bu ve bunun gibi diger kavramlari en dogru sekliyle eksiksiz bir halde kazanimlari
gerceklestirilebilmek igin en uygun yer elbette okullardir.

Egitim Ogretim kurumlarimizda verilen biitiin derslerin genel olarak kiiltiirel aktarim hususuna katki
verdiklerini séylemek miimkiindiir. ifade etmeye calistigimiz bu ulusal kiiltiiriin, Milli Egitim Bakanligi’na bagh
kurumlar icerisinde 6gretimi hususu ilk olarak Tiirkge, Tarih ve Sosyal Bilgiler derslerinde ger¢eklesmektedir.
(Kaya, 2009; Safran, 2008; Sozer, 2008). Bu dersler, zengin ve kdklii mirast olusturan dgeler icerisinde yer alan
edebiyat hakkinda bilgi sahibi olmak isteyenlere yardimci olmasi bakimindan 6nemlidir. Bu 6nemli gérev yukarida
bahsi gecen derslerin miifredatlarina konu olan edebi eserler ile ger¢eklesmektedir. Bu kiiltiirel miras unsurlari
milletlere ait yiizlerce yil siiren birikimlerini yansitan iriinlerdir. Bu yansitma bagli bulunduklart kiiltiiriin o
donemdeki toplumsal hayati, sosyal iliskileri, ahlaki ve dini degerleri edebi metinlere islemek ve bu durumu
sonraki nesillere aktarmak suretiyle yapilir (Ozcan, 2008; Biitiin-Kar, 2018).

Orgiin egitim kurumlarmin 6nemli basamaklari arasinda yer alan ortaokul basamaginda &grencilerin
distinmeye, 6grencilerde farkindalik olusturmaya, problem ¢6zme konusundaki yetilerini gelistirmeye iliskin var
olan etkinliklerin uzun siireli olmasinda ve anlamli bir hal gostermesinde edebiyat igeren iiriinlerin etkisinin nem
arz ettigi soylenebilir. Hi¢ kuskusuz 6grencilerin biligsel ve duyussal gelisimleri noktasinda ciddi katki saglayan
edebiyat igeren iiriinler (s6zlii ve yazili kiiltiir) ders ortamlarinda kullanim amacina uygun tasarlandiginda bir ders
arag gerec materyali durumuna gelebilmektedir (Mindivanli, Kiigiik ve Aktas, 2012; Orug, 2009; Unlii, 2016).

Tirkiye’de egitim-6gretim siiregleri, Milli Egitim Temel Kanunu’na uygun bir sekilde derslerin dgretim
programlariyla iligkili olarak diizenlenir. Bu yoniiyle bahsi gecen bu programlar, egitimin ve dgretimin temelini
teskil etmesi ve bu siireclerin hangi ger¢evede siirdiiriilecegini ifade etmesi agisindan 6nemli goriilebilir. Milli
Egitim Temel Kanunu'nda ve Sosyal Bilgiler dersi 6gretim programlarinda s6zlii ve yazili kiiltiir unsurlarinin
bireylere kazandirilmasina dair birtakim ifadeler bulunmaktadir (Melanlioglu, 2008).Jarolimek (1990), sozlii ve
yazil1 edebiyat unsularinin insani tecriibelerin etkili bir tarafini aktardiklarindan dolayi sosyal bilgiler 6gretiminde
ciddi bir rol oynadigini ifade etmistir. Insam ¢ok yonlii bir sekilde ortaya koyma muhtevasi olan sozlii ve yazili
kiiltiirtin sosyal bilgiler dersi agisindan bireylere kendilerini ve hayat1 anlamalarina destek olacag ifade edilebilir
(Simgsek, 2014). Diinya’nin (Avrupa ve ABD’de birgok eyalette) cogu iilkesinin egitim programlarinda edebiyat
ve sosyal bilgiler arasindaki kuvvetli bag vurgulanmakta, bununla da kalmayip ders kitaplarina yayincilar
tarafindan edebi pargalardan 6rnekler de konulmaktadir.

Cogu sosyal bilgiler alan egitimcileri ve uzmanlar bireylere yonelik edebiyat unsurlarinin kullaniminin sosyal
bilgiler 6gretimine ciddi katki sagladigi noktasinda fikir birligi icerisindedir. Buradan yola ¢ikarak alan
uzmanlarinca da bu dersin igeriginin roman, masal, hikdye, drama, biyografi, siir, mitoloji, atasézleri, bilmece vb.
eserlerle harmanlanmas gerektigi fikri kuvvetlenmektedir (Akkus, 2006; Demir ve Akengin, 2011).

Tiirkiye’de de Sosyal Bilgiler Dersi Ogretim Programinda (2005) sosyal bilgiler dersinin edebi unsurlarla
arasindaki bag vurgulanmis, bu derslerde s6zlii ve yazili kiiltiir unsurlarindan yararlanarak Tiirk¢e dersiyle iliski
kurulmasi boylece bireylere sosyal bilgiler dersi 6gretim programu igerisinde kazandirilmasi beklenen degerler
arasinda yer alan vatan sevgisinin kazandirilmasi gerektigi ifade edilmistir. (MEB, 2005). Aym sekilde 2018°de
uygulamaya gegilen Sosyal Bilgiler Dersi Ogretim Programinda da benzer deger ve becerilere énem verildigi
goriilmektedir (MEB, 2018). Bu ag¢idan sosyal bilgiler derslerinde sozlii ve yazili edebi iiriinlerin kullanilmasi
dersin amag ve kazanimlarini gergeklestirmede 6nemli bir yer tutmaktadir (Beldag ve Aktas, 2016). Sosyal bilgiler
ogretim programinda Asik Veysel’in “Kizilirmak Tiirkiisii”, Baris Mango’nun “Bir Kahve Fincani”, Anonim
“Telgrafin Telleri” gibi eserler 6zellikle yer almaktadir (Ata, 2009). Adi gegen bu sdzlii ve yazili kiiltiir unsurlarin
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derslerde kullanilmasiyla kiiltiirel aktarim saglanacak ve kullanilacak baska edebi unsular ile de ¢ocuklarin iist
diizey zihinsel beceriler gelistirmelerine imkan tanimasi hedeflenmistir (Tokcan, 2016).

Ote yandan sosyal bilgiler ile edebiyat arasindaki iliskiye 6zellikle dikkat geken Fredericks (2007), sosyal
bilgiler dersi konularinda sozlii ve yazili kiiltiire ait unsurlarin kullaniminin ulagilmak istenilen kazanimlart
destekledigini ifade etmistir. McCall (2010) ise sozlii ve yazili kiiltiire ait unsurlara sosyal bilgiler derslerinde yer
verilmesinin bireyleri sinif icinde cesaretlendirerek liderlik 6zelliklerini gelistireceginden bahsetmistir. Cesitli
aragtirma sonuclar1 da yukarida s6z edilenleri dogrular nitelikte olup sosyal bilgiler derslerinde, tarihi ve cografi
konularin 6gretiminde sozlii ve yazili kiiltiire yer vermenin bireylerin akademik basarilari, duyussal davranislari,
birtakim beceri ve motivasyonlar1 iizerinde olumlu katkisinin oldugun ortaya koymaktadir (Arslan, 2014; Cifei,
2011; Demir, 2011).

Mevcut galismada ise sozlii ve yazili kiiltiirlin aktariminda sosyal bilgilerin katkisina iligskin sosyal bilgiler
6gretmenlerinin gorislerinin belirlenmesi amaglanmistir. Bu amagla asagidaki sorulara cevap aranmustir:

Sosyal bilgiler dersi yazili ve sozlii kiiltiir aktarimina yonelik katki saglamakta midir?

Sosyal bilgiler dersi hangi kiiltiir 6gelerini aktarmada fayda saglamaktadir?

Sosyal bilgiler dersinde s6zlii ya da yazili hangi kiiltiir 6geleri yer almalidir?

Sozlii ya da yazih kiiltiiriin aktariminda sosyal bilgiler dersini diger derslerden ayiran dzellikler nelerdir?
Yontem

Arastirma Deseni

Yapilan bu ¢aligma nitel arastirma deseninde durum g¢alismasi bi¢ciminde tasarlanmigtir. Nitel arastirmalarda
durum ¢alismasinin ‘nasil’ ve ‘nigin’ sorularini temel alan, arastirmacinin kontrol edemedigi bir olgu ya da olay1
derinlemesine incelemesine olanak veren aragtirma yontemi oldugunu séylemek miimkiindiir (Yildirim & Simsek,
2011). Bu ¢aligmada sosyal bilgiler 6gretmenlerinin goriiglerine gére edebi unsurlarin aktariminda sosyal bilgiler
dersinin roliiniin ne oldugunun derinlemesine incelenmesinin amaglanmasi, ¢alismada yukarida da ifade ettigimiz
yontem ve modelin kullanim gerekgesini olugturmaktadir.

Cahisma Grubu

Aragtirmanin ¢aligma grubunu 2016-2017 egitim dgretim yilimin bahar déneminde Karabiik ili merkez
ilgesinde bulunan ortaokullarda gorev yapan 16 sosyal bilgiler 6gretmeni olusturmustur. Aragtirmanin ¢alisma
grubunun se¢iminde amagli O6rneklem ydntemlerinden kolay ulasilabilir durum o6rneklemesi kullanilmistir.
Arastirmanin kolay ulasilabilirligi birinci yazarin Karabiik ilinde gorevli olmas: ve katilimer grubunda yer alan
sosyal bilgiler 6gretmenleri ile daha dnceden tanistyor olmasi ile agiklanabilir.

Veri Toplama Araci

Yapilan calismada veri toplama araci olarak yar1 yapilandirilmis bir goriigme formu kullanilmistir. Yari
yapilandirilmig goriismede arastirmaci/arastirmacilar, genel olarak onceden hazirladigl sorularin digina pek
¢tkmadan katilimcilara sorularini yoneltir. Ancak katilimcilarin verdigi cevaplar dogrultusunda goriisme yapilan
kisilerin bakis acilarin1 ortaya g¢ikarmak ve derinlemesine bilgi sahibi olmak amaciyla ek sorular sorma
Ozgiirligiine sahiptir (Glesne, 2012; Kus, 2012). Bu dogrultuda, mevcut arastirmanin verileri toplanirken sonda
sorulardan faydalanilmistir. Arastirmada kullanilan veri toplama aracindaki sorular olusturulurken biri 6lgme
degerlendirme, biri de sosyal bilgiler egitimi alaninda gorevli olan iki Ogretim iiyesinin goriislerine
bagvurulmustur. Bu uzmanlarin goriisleri dogrultusunda goriisme formunda iki soruda igeriksel olarak bazi
degisiklikler gergeklestirilmistir. Ardindan goriisme formu dil ve anlatim bakimindan da incelendikten sonra forma
son hali verilmistir.

Verilerin Toplanmasi

Veri toplama olanaklar1 da goz 6niinde bulundurularak arastirma grubundan arastirmanin gerceklestirildigi ilde
gdrev yapan birinci yazar uygulama yapilmasi diisiiniilen gruba arastirmanin amaci hakkinda kisa bilgiler sunmus
ve caligmaya katilim i¢in goniilliilik gostermeleri halinde goriigme yapmak i¢in uygun bir zamanda ve mekanda
goriisme yapmak istedigini kendilerine ifade etmistir. Katilimeilarla daha dnce belirlenen yer (6gretmenler odast,
rehber 6gretmen odasi) ve saatte goriismeler gerceklestirilmistir. Goriismeye baglanmadan 6nce katilimcilara
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arastirmanin amaci tekrar edilmis ve yapilacak gérlismeye katilip katilmama konusunda 6zgiir olduklart, istedikleri
zaman goriismeyi birakabilecekleri ve katilmak istemeleri halinde yapilan gdriismenin ses kayit cihazi ile kayit
altina alinacagi hususlarinda tekrar bilgilendirme yapilmigtir. Her bir katilimcinin ses kaydina izin vermesi ile
aragtirmaci tarafindan goriigmeler ses kaydina alinmistir. Her bir gorligme yaklagik 10-15 dakika araliginda
surmustur.

Verilerin Analizi

Toplanan verilerin analizinde nitel arastirmalarda kullanilan icerik analizi ve betimsel analizden
faydalamlmistir. igerik analizi insan davranislari {izerinde dogrudan olmayan yollarla calismaya imkan taniyan ve
ozellikle sosyal bilimlerde siklikla kullanilan bir tekniktir (Biiylikoztirk, Kilig-Cakmak, Akgiin, Karadeniz &
Demirel, 2010). Icerik analizinde amag, toplanan verileri agiklayabilecek kavramlara ve iliskilere ulagmaktir.
Strauss ve Corbin’e (1990) gore “kavramlar olmadan bilim var olamaz; kavramlar bizim olgulari anlamamiza ve
bu olgular iizerinde etkili diisiinmemize yardimci olur. Biz kavrama ad verdigimiz zaman; o kavramla ilgili sorular
sorabiliriz, o kavrami inceleyebiliriz ve baska kavramlarla iliskilendirebiliriz. Kavramlar bizi temalara gétiiriir ve
temalar sayesinde olgular1 daha iyi diizenleyebilir ve daha anlasilabilir hale getirebiliriz” (Akt. Yildirim ve Simsek,
2011). Bu dogrultuda arastirma yapilan konuya iligkin katilimeilarin bazi 6zgiin diisiince ve goriislerin sunulmasi
amactyla zaman zaman bulgulardan dogrudan alintilara yer verilmistir. Elde edilen veriler, oncelikle Office
programu kullanilarak bilgisayar ortamina aktarilmistir. Daha sonra katilimcilarla yapilan goriismelerden elde
edilen verilerin analizi arastirmacilarin saptadiklari temalar dogrultusunda gerceklestirilmistir.

Arastirmada gecerligi ve giivenirligi saglamak icin uzun siireli goriisme ve katilimei teyidi yontemleri
kullanmilmugtir. Literatiirde nitel arastirmalarda arastirmanin i¢ gegerligini (inandiricilik), dis gegerligini
(aktarilabilirlik/transfer edilebilirlik), i¢ giivenirlik (tutarlik) ve dis gilivenirliligini (teyit edilebilirlik) ile
saglamanin miimkiin oldugu (Yildirnm & Simsek, 2011) dile getirilmektedir. Buna gore her bir goriismeden
miimkiin olan en saglikli veriyi toplamak i¢in gériisme siiresi miimkiin oldugunca uzun tutulmaya caligiimstir.
Gorlisme sonrasinda katilimcilardan ses kaydi bigiminde toplanan veriler kagida aktarilmig, bunlar katilimcilara
aragtirmaci tarafindan elden ulastirilmis ve her bir katilimcidan arastirma sorularma verdikleri yanitlart teyit
etmeleri; eksik gordiikleri kisimlart ya da tamamlamak istedikleri boliimleri tamamlamalari istenmistir. Calisma
grubu i¢inden ii¢ katilimei teyit islemi sirasinda bazi ilave goriis ve diislincelerini yazil olarak bildirmiglerdir.
Mevcut arastirmanin i¢ gecerligini saglamak amactyla Yildirim ve Simsek tarafindan 6nerilen amaglh dérnekleme
yontemi kullanilmigtir. Ayrica bu ¢aligmanin i¢ giivenirligini saglamak i¢in tutarlik incelemesi yonteminden
yararlanilmistir. Uzman incelemesi sonucunda arastirmanin bir biitiin olarak tutarli bir yap1 arz ettigi belirlenmistir.
Son olarak tutarlik incelemesi yapan uzmanla aragtirmanin ham verileri ve bu veriler iizerinden iiretilen tema ve
kodlar paylasilmis ve bu sayede arastirmanin dig giivenirligini saglamak iizere teyit incelemesi yontemi ise
kosulmustur. Uzman 6nerileri dogrultusunda arastirma verilerin tematik hale getirilme siireci tamamlanmustir.

Bulgular

Caligmadan elde edilen bulgular, ¢aligmanin amaglari/hipotezlerinde belirtilen siraya uygun olarak
sunulmalidir. Bulgularin sunumunda grafik, resim, tablo, sekil, gibi 6geler kullanilabilir. Bulgular boliimii yalnizca
sonuglarin sunulmasiyla ilgilenmeli ve bulgularin tartismasini icermemelidir. Calismanin alt hedeflerine /
hipotezlerine uygun olarak alt bagliklar kullanilabilir. Alt bagliklar paragraf basindan baglayacak sekilde, ilk
harfleri biiyiik olarak, kalin ve italik bigimde verilmelidir. Ornegin;

Arastirma verilerinden hareketle yapilan igerik analizi sonucunda, arastirmanin bulgulart iki temel boyut
altinda toplanmaktadir. Bunlardan birincisi “Yazili ve Sozlii Kiiltiir Aktariminda Sosyal Bilgiler Dersi”, iKincisi
ise“Yazili ve Sozlii Kiiltiir Aktariminda, Diger Derslerin Yaninda Sosyal Bilgiler” dir. Bulgular olusturulurken
katilimcilarin her bir soruya iliskin ifade ettikleri goriisler kodlamalar seklinde bir araya getirilmis ve kodlamalar
ile kodlamalardan yola ¢ikarak olusturulmus olan kategoriler arasindaki iliski gorsellestirilerek sunulmustur. Her
bir boyutla ilgili olan kategoriler ve o kategorileri olusturan kodlamalar katilimcilarin goriislerinden aynen alintilar
yapilarak sunulmustur. Aynen alintilanarak yapilan sunumlarda katilimeilara kodlar (O, 3- O, 6 vb.) verilmistir.

Yazih ve Sozlii Kiiltiir Aktariminda Sosyal Bilgiler Dersi

638



Kisa Baslik (maksimum 50 karakter)

Katilimeilarin “yazili ve sozlii kiiltiir aktariminda sosyal bilgiler dersi” iligkin belirttikleri goriisler ve bunlarin
ifade sikliklart Sekil 1’de sunulmustur.

Yazih ve Sozlii
Kiiltiir
Aktariminda
Sosyal Bilgiler
Dersi

[ Etkilidir ] [ Etkili Degildir ]
] g
Igeriginden ve Kiiltiirel Ogelere
Kullandig1 Edebi Yeterince Onem
Uriinlerden Dolay1 Verilmiyor

Sekil 1. Yazili ve sozlii Kiiltiir aktariminda sosyal bilgiler dersinin roliine iligkin 6gretmen goriisleri ve ifade
sikliklari

Sekil 1’de katilimcilarin, yazili ve sozli kiiltiir aktariminda sosyal bilgiler dersinin roliine iligkin gortisleri
dersin, etkili oldugu ve etkili olmadig1 sekilde iki ana baglikta kategorilendirilmistir. Yazili ve sozlii kiiltiir
aktariminda dersin etkili oldugunu diisiinen katilimcilar bu diisiincelerini dersin, “i¢eriginden ve kullandigr edebi
tiriinlerden” kaynaklandigini, etkili olmadigini diislinenler ise dersin, “kiiltiirel &gelere yeterince dnem
vermediginden” kaynaklandigini dile getirmektedirler.

Iceriginden ve kullandigr edebi iiriinlerden dolay. Katilimcilarin biiyiik ¢ogunlugu yazili ve sozlii kiiltiir
aktariminda sosyal bilgiler dersinin etkili oldugunu ve bu etkililigin dersin igerigine ve kullandigi edebi triinlere
bagladiklarini dile getirmektedirler. Bu durum katilimcilarin; “Katkt sagladigini diisiiniiyorum ¢iinkii sosyal
bilgiler dersinde ogrenilen konular bir kisinin sahip olmasi gereken ozellikleri icermektedir. Bu nitelikleri
gergeklestirme, yasadigi cevreden etkilenmesi ve yasadigi ¢cevreyi tanimasi o kiiltiiriin degerlerini ogrenmesi i¢in
onemlidir. Ozellikle bu ders i¢inde yer alan kiiltiir ve miras 6grenme alaninda kullanilan yéresel gorseller tiirkiiler
dénem hakkinda bilgi verebilir.” (O, 2). “Sosyal bilgiler dersi ge¢misten giiniimiize farkli toplumlart neredeyse
her yéniiyle ele aldigindan bu toplumlarin séozlii ve yazili tiim iiriinlerini de konu edindiginden gelecek kusaklara
aktarim yaparak bence biiyiik katki saglamaktadir.” (O, 3) ve “Yazitlarmizdan, halk masallarina,
destanlarimizdan halkoyunlarimiza kadar bir¢ok kiiltiirel ogeye deginilen dersimizde bu konuda genel kiiltiir
olusturmaktadir.” (O, 4) seklindeki ifadeleri ile de genel olarak &zetlenmektedir. Bu ifadeler katilimcilar
tarafindan, yazili ve sozli kiiltiir aktariminda sosyal bilgiler dersinin etkili oldugunu, bu etkililigin de hem dersin
iceriginden hem de bu igerikte yer alan bilgilerin insani, toplumu ilgilendirmesi temeline dayanmasindan
kaynaklandigini diistinmeleriyle aciklanabilir.

Kiiltiirel ogelere yeterince onem vermediginden dolayi. Katilimcilarin bir kismi, yazili ve sozlii kiiltiir
aktariminda sosyal bilgiler dersinin etkili olmadigini, bu durumun ise dersin igeriginin yeterince kiiltlir 6gelerine
6nem vermediginden kaynaklandigimi diistinmektedirler. Bu durum katilimcilarin; “Cok fazla katki sagladigini
diisiinmiiyorum. Ciinkii icerik olarak kiiltiirel 6gelere yeteri kadar yer verilmemistir” (O, 13) ve “Kitaba bagh
kalarak katki sagladigim diisiinmek yanis olur. Ciinkii kiiltiir 6geleri ¢ok kisitly miifredatta. Bazen 1 satir, bezen 1
sayfadir bu katki. 7 iinitelik kitapta bu katkinin yeterli olmadigin: diisiiniiyorum.” (O, 14) seklindeki ifadeleri ile
de genel olarak 6zetlenmektedir. Bu ifadeler katilimcilar tarafindan, yazili ve sozli kiiltlir aktariminda sosyal
bilgiler dersinin etkili olmadigint diisiindiikleri, bu disiincenin de miifredatta yeterince kiiltiir 6gelerine yer
verilmediginden kaynaklandig: fikrini ortaya ¢ikarmaktadir.
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Yazil ve Sozlii Kiiltiir Aktariminda, Diger Derslerin Yaninda Sosyal Bilgiler Dersi

Katilimctlarin “yazili ve sézli kiiltiir aktariminda, diger derslerin yaminda sosyal bilgiler dersinin roliine”
iligkin belirttikleri goriigler ve bunlarin ifade sikliklar1 Sekil 2°de sunulmustur.

Yazil ve Sozlii
Kiiltiir Aktariminda,
Diger Derslerin
Yaninda

8 2
Igeriginin Insan1 Disiplinlerarast Yasayarak Ogrettigi

Konu Almasmdan Anlayisi Benimsedigi i¢inSince it teaches
DolayiSince its I¢inSince it adopts

Sekil 2. Yazili ve sozli kiiltiir aktariminda, diger derslerin yaninda Sosyal bilgiler dersinin roliine iliskin
Ogretmen gorisleri ve ifade sikliklart

Sekil 2’de katilimcilarin, yazili ve sozlii kiiltiir aktariminda, diger derslerin yaninda sosyal bilgiler dersinin
roliine iligkin goriisleri {i¢ ana baslikta kategorilendirilmistir. Katilimeilar, yazili ve sozlii kiiltiir aktariminda,
“igeriginin insani konu almasindan”, “disiplinlerarast anlayisi benimsemesinden” ve “yasayarak 6grenmeyi
saglamasindan” dolayt, diger derslerin yaninda sosyal bilgiler dersini farkli olarak gérmektedirler.

Iceriginin insani konu almasindan dolayr. Katilimeilarin biiyiik cogunlugu, yazili ve sézlii kiiltiir aktariminda,
diger derslerin yaninda sosyal bilgiler dersinin farkli bir yeri oldugunu, bu farkliligin ise sosyal bilgiler ders
ieriginin insan1 konu almasindan kaynaklandigmi dile getirmektedirler. Bu durum katilimetlarin; “Insanla ve
insanin olusturdugu her seyle ilgilenmesi ve konu edinmesi bana gore sosyal bilgiler dersini diger derslerden
aywran en onemli ozelliktir” (0, 3) ve “Sadece yazili ve sozlii kiiltiir 6gelerinin ait oldugu toplumla ilgili onemli
ipuglart vermesi ve ogrencilerin bu ogelere bakarak toplum ve uygarliklarin giinliik yasamlarindan
miicadelelerine kadar olan konularda cikarimlar saglamasi Sosyal Bilgiler dersini diger derslerden ayiriyor” (O,
5) seklindeki ifadeleri ile de genel olarak 6zetlenmektedir. Bu ifadeler katilimeilar tarafindan, yazili ve sozlii kiiltiir
aktariminda diger derslerin yaninda sosyal bilgiler dersinin farkli olarak goriilmesinin sebebi; sosyal bilgiler
dersinin konu itibariyle daha ¢ok insant ve onun yagamint konu aliyor olmasidir. Bunun yaninda sosyal bilgiler
dersinin, insanlar tarafindan ortaya konan kiiltiirleri incelemesi ve onlar1 bir sonraki kusaklara aktarilmasi gibi
amaglarinin bulunmasi, katilimcilar tarafindan sosyal bilgiler dersinin yazili ve sozlii kiiltiir aktariminda diger
derslerden farkli olarak gériilmesini saglayan sebepler olarak goriilmektedir.

Disiplinlerarasit Anlayisi Benimsedigi I¢in. Katilimcilarin bir kismi, yazili ve sozlii kiiltir aktarmmunda, diger
derslerin yaninda sosyal bilgiler dersinin farkli bir yeri oldugunu, bu farklilifin ise sosyal bilgiler dersinin
disiplinlerarasi anlayis1 benimsemis olmasindan kaynaklandigini dile getirmektedirler. Bu durum katilimcilarin;
“Sosyal Bilgiler dersi icinde tarihi cografyayi, sanati, ekonomiyi, giiniimiiz diinya sorunlarimi, Tiirkgeyi,
arkeolojiyi, antropolojiyi barindiran bir ders 6zelligi tasimast ve bu disiplinlerin insanla ilgili olmasidan dolay:
disiplinlerarast anlayist olusturmugtur. Bunun igin digerlerinden farklidir” (O, 7) ve “Diger dersler hayatla bu
kadar i¢ ice olmadigi igin, sosyal bilgiler dersi de bir¢ok bilim dalini barindwrdig ve bu bilim dallarimin hepsi de
insanla ilgili oldugu icin, sosyal bilgilerden fazla kiiltiir aktaracak ders yoktur. Hangi ders bayramdan, diigiinden,
kiyafetten, yemekten, edebiyattan, mimariden bu kadar bahsedivor? Hichiri” (O, 15) seklindeki ifadeleri ile de
genel olarak 6zetlenmektedir. Bu ifadeler katilimeilar tarafindan, yazili ve sozlii kiiltiir aktariminda diger derslerin
yaninda sosyal bilgiler dersinin farkli olarak goriilmesinin sebebi; sosyal bilgiler dersinin disiplinleraras1 anlayisi
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benimsemis olmasi ve dersin biinyesinde yer alan disiplinlerin hemen hepsinin insan yagamini, dolayisiyla kiiltiirti
ve bunun aktarimini konu altyor olmasidir.

Yasayarak Ogrettigi I¢in. Katilimeilarin bir kismi, yazili ve sozlii kiiltiir aktariminda, diger derslerin yaninda
sosyal bilgiler dersinin farkli bir yeri oldugunu, bu farkliligin ise sosyal bilgiler dersinin konular1 yagayarak
ogretmesinden kaynaklandigini dile getirmektedirler. Bu durum katilimcilarin; “Edebiyat ve sanatla i¢ i¢e olan
dersimizi sikiciliktan ¢ikarip isleyebilivoruz. Yasayarak ogrenebiliyor ve dgretebiliyoruz” (O, 4) ve “Kiiltiirel
aktarimda Sosyal Bilgiler dersini diger derslerden ayiran en onemli ozellik kiiltiirel 6geleri yer ve zaman iligkisi
icerisinde, diin ve bugiinle baglantili olarak gelisim siirecleriyle birlikte 6grencilere yasatarak aktarmaktan
kaynaklandigim diisiiniiyorum” (O, 6) seklindeki ifadeleri ile de genel olarak 6zetlenmektedir. Bu ifadeler
katilimcilar tarafindan, yazili ve sozli kiiltiir aktariminda diger derslerin yaninda sosyal bilgiler dersinin farkli
olarak goriilmesi; sosyal bilgiler dersinin, kiiltiir aktarma isini 6grencilere yasayarak kazandirma varsayimryla
gerceklestirmeye ¢alistigindan kaynaklandigi savunulabilir.

Tartisma Sonu¢ ve Oneriler

Sozlii ve yazili kiltiiriin aktariminda sosyal bilgiler dersinin roliine iligkin sosyal bilgiler 6gretmenlerinin
goriislerinin belirlendigi bu ¢aligmada, arastirmanin bulgulari iki temel boyut altinda toplanmistir. Bunlar: “Sézli
ve yazil kiiltiir aktariminda sosyal bilgiler dersi” ve “Sozlii ve yazil kiiltiir aktariminda diger derslerin yaninda
sosyal bilgiler” olarak ifade edilebilir.

Sosyal bilgiler 6gretmenlerinin goriislerinden elde edilen bulgular incelendiginde, katilimcilarin s6zli ve yazili
kiiltiir aktariminda sosyal bilgiler dersinin roliine iliskin olarak dersin etkili oldugu ve etkili olmadig: sekilde iki
ana baslikta kategorilendirdigi anlagilmaktadir. Katilimeilarin biiyiik cogunlugu sozlii ve yazili kiiltiir aktariminda
sosyal bilgiler dersinin etkili oldugunu ve bu etkililigin dersin igerigine ve kullandigi edebi iiriinlere bagladiklarini
dile getirmektedirler. Buradan yola ¢ikarak okullarda 6gretimi gergeklesen neredeyse biitiin derslerin genel olarak
kiiltiirel aktarim konusunda bir katkisinin oldugu sdylenebilmekle birlikte milli kiiltiiriin, 6rgiin egitim kurumu
igerisinde Ggretimi en basta Tlrkce ve Sosyal Bilgiler dersleriyle saglandigi (Kaya, 2009: 33-34; Safran, 2008;
Sozer, 2008) sdylenebilir.

Cogu sosyal bilgiler alan egitimcileri ve uzmanlari bireylere yonelik edebiyat unsurlariin kullaniminin sosyal
bilgiler 6gretimine ciddi katki sagladigi noktasinda fikir birligi icerisindedir. Buradan yola ¢ikarak alan
uzmanlarinca da bu dersin i¢eriginin roman, masal, hikdye, drama, biyografi, siir, mitoloji, ataszleri, bilmece vb.
eserlerle harmanlanmasi gerektigi fikri kuvvetlenmektedir (Akkus, 2006; McGowan & Guzzetti, 1991; Demir ve
Akengin, 2011).

SozIi ve yazili kiiltiir eserlerinin (edebi eserlerin), 6riin egitim kurumlarinda uygun bir sekilde kullanilmasi
bireylerin anlayabilme, yorumlayabilme, analiz edebilme, farkli bakis agilarini gérme, empati kurma, elestirel ve
yaratici diisiinme, problem ¢6zme, iletisim gibi becerilerini gelistirmektedir. Bununla birlikte bu edebi metinler
sayesinde bireyler hem milli hem de evrensel degerleri kazanmaktadirlar. Bu degerleri kazandirirken sozlii ve
yazil kiiltiirden yararlanmak siirece katki verecek bir yol olarak goriilebilir. Edebi metinlerden bilhassa kurgu
iceren metinlerde var olan karakterlerin yasamis oldugu ikilem durumlari, ahlak, karakter ve deger egitimi
agisindan 0rnek olay olusturmakta (Karatay, 2007) ve degerler egitim yaklagimlarindan biri olan ahlaki muhakeme
yaklagiminda kullanilabilecek bir ikileme 6rnek teskil etmektedir.

Arastirmanin bir bagka sonucunda ise sosyal bilgiler 6gretmenleri, sozlii ve yazili kiiltiir aktariminda, diger
derslerin yaninda sosyal bilgiler dersinin roliine iligkin goriislerinin {i¢ ana baslikta kategorilendirildigi
goriilmektedir. Katilimcilar, sozlii ve yazili kiiltlir aktariminda, igeriginin insani konu almasindan, disiplinlerarasi
anlayis1 benimsemesinden ve yasayarak d6grenmeyi saglamasindan dolay: diger derslerin yaninda sosyal bilgiler
dersini farkli olarak gérmektedirler. Katilimcilar tarafindan, sozlii ve yazil kiiltiir aktariminda diger derslerin
yaninda sosyal bilgiler dersinin farkli olarak goriilmesinin sebepleri arasinda, sosyal bilgiler dersinin konu
itibariyle daha ¢ok insani ve onun yagamini konu aliyor olmasini katilimei goriisleri yansitmaktadir. Sosyal bilgiler
dersinin insanlar tarafindan ortaya konan kiiltiirleri incelemesi ve onlar1 bir sonraki kusaklara aktarilmasi gibi
amaclarinin bulunmasi sosyal bilgiler 6gretmenleri tarafindan sosyal bilgiler dersinin s6zlii ve yazili kiiltiir
aktariminda diger derslerden farkli olarak gérmelerinin sebepleri arasinda sayilabilir.

Buradan hareketle sozlii ve yazili kiiltiiriin kullaniminin yalnizca Tiirkge ve Edebiyat derslerine 6zgii
olmadigini ifade etmek miimkiindiir. Egitim 6gretimin ilk ve orta basamaginda yer alan kurumlarma iyi ve sorumlu
bireyler yetistirmek diisiincesiyle sosyal bilimler igerisinde yer alan disiplinlerden segilmis bireylere toplumsal
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hayatla ilgili temel bilgi, beceri, tutum ve degerlerin kazandirildig: bir ¢alisma alani olarak tanimlanan (Erden,
1996) sosyal bilgiler de igeriginde insan ve insana iligkin bilgileri konu edinmesi nedeniyle edebi metinlerin,
bilhassa edebi tiirlerin kullanimina 6nem vermis bir disiplinler yumag1 olarak goriilebilir. Oyleki edebi unsurlarin
ve sosyal bilgilerin odak noktasinda insanin bulunmasi; bir bilim dali olan edebiyatin bir 6gretim programi olan
sosyal bilgilere ¢esitli yonlerden katki sagladigi anlagilmaktadir. Sills-Briegel ve Camp (2001) konuya dair;
ogrencilerin sorunlar1 hakkinda diigiinmeleri ve bu sorunlara ¢éziim Onerisi bulmalarini saglamak i¢in edebi
unsularinda faydalanarak uygun bakis acis1 gelistirmelerini saglayabiliriz seklinde ifade etmistir.

Sosyal bilgiler 6gretmenlerinin goriislerine gore, sozlii ve yazili kiiltiir aktariminda diger derslerin yaninda
sosyal bilgiler dersinin farkl olarak goriilmesinin bir diger sebebi; sosyal bilgiler dersinin disiplinlerarasi anlayisi
benimsemis olmasi ve dersin biinyesinde yer alan disiplinlerin hemen hepsinin insan yasamini, dolayistyla kiiltiirii
ve bunun aktarimini konu aliyor olmasidir. Oyleki sosyal bilgilerde sozlii ve yazili kiiltiiriin kullanim1 en basta
herhangi bir konuyla ilgili disiplinleraras1 bilgi paylasimi saglamaktadir. Bireylerin konuya iligkin bildiklerini
artirmakla birlikte elestirel diisiinme, empati kurma, ¢oklu bakis agisi, dili giizel kullanma, iletisim, zaman ve
kronoloji gibi g¢esitli becerilerin gelistirilmesine katki saglar. Ayrica Soyut konularin ve kavramlarin
somutlagtirtlma imkani verirken, derse olan ilgiyi artirarak, motivasyon ve basartyr yukarilara ¢ikarir.
Katilimeilarin da goriislerinden ortaya ¢ikan Sosyal Bilgilerin disiplinleraras: bu iliskisi Sosyal Bilgiler Dersi
Ogretim Programlarinda da (2005; 2018) vurgulanmaktadir.

Son olarak katilimeilar tarafindan sozlii ve yazili kiiltiir aktariminda diger derslerin yaninda sosyal bilgiler
dersinin farkli olarak goriilmesinin nedeninin sosyal bilgiler dersinin, kiiltiir aktarma isini 6grencilere yasayarak
kazandirma varsayimiyla gerceklestirmekten kaynakli olmasiyla agiklanmaktadir. Sosyal bilgiler dersi 6gretim
programlar1 (2005; 2018) incelendiginde sosyal bilgilerin konularin genelde gercek yasamla uyumlu oldugu,
yasamin iginde yer aldig1 ve bundan dolay1 da 6gretmenlerin gesitli 6gretim yontem ve teknikleri kullanmada,
konuyu aktarmada daha yasamdan Ornekler sunmasi gerektigi gercegi yukarida verilen sonucun destekler
mabhiyettedir. Yani sosyal bilgiler dersi, diger derslere gore daha hayata yakindir ve hayatla i¢ icedir. Ve sosyal
bilgilerin temel aldig1 konularin bir¢ok boliimii ger¢ek hayatta bireylerin karsisina ¢gikmaktadir.

Sonug olarak kiiresellesen diinya diizeninde yerel unsurlarinda vurgulandig diisiiniildiigiinde s6zlii ve yazili
kiiltiir 6gelerinin bireylerin algilayabilecegi bir kavramsal ¢erceve i¢inde yeniden tasarlanip sunulabilmesine
sosyal bilgiler dersi imkan saglamaktadir. Buradan hareketle 6zellikle programlari ortaya c¢ikaran politika
yapicilarin ve bu politikalart uygulayict konumunda olan dgretmenlerin belirtilen bu sozli ve yazili kiiltiir
Ogelerini, programinda 6n gordiigii sekliyle ozellikle beceri ve deger ogeleri lizerinden etkili bir sekilde
tasarlayarak egitim dgretim siirecinde kullanmalar1 6nemli goriilebilir.
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