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Abstract

The aim of this study is to examine the impact of a positive psychology-based psychological support program on
the resilience and life satisfaction of adults with disabilities. 35 adults with disabilities voluntarily participated in
the program designed for the International Day of Persons with Disabilities. The program lasted 5 days: a 16-hour
psychological support program for the first 4 days and a celebration ceremony on the last day. Psychological
support program was designed as a developmental, abstract and closed group in psychoeducation format. Brief
Resilience Scale, Satisfaction with Life Scale and Psychoeducation Program Evaluation Form were the instruments
used in the study. For the analysis of the data obtained from the scales, t-test for dependent groups and frequencies
and percentages of the evaluation form were calculated. Results indicated that the psychological support program
significantly increased resilience and life satisfaction of adults with disabilities.

Keywords: December 3" International Day of Persons with Disabilities, personal development training for adults
with disabilities, visual impairment, hearing impairment, physical impairment, positive psychology.

Recommended Citation

Nazli, S. (2019). The effect of psychological support program on resilience and life satisfaction of adults with

disabilities. Ankara University Faculty of Educational Sciences Journal of Special Education, 20(2), 291-
311. doi: 10.21565/0zelegitimdergisi.456299

*Corresponding Author: Prof., E-mail: serapnazli68@gmail.com, https://orcid.org/0000-0002-8875-7926

OZEL EGITIM DERGISI


https://orcid.org/0000-0002-8875-7926
https://orcid.org/0000-0002-8875-7926

292 SERAP NAZLI

In Turkey, basic policies such as participation in working life and employment of adults with disabilities
and making it compulsory by the law began in the 1990s. Research on adults with disabilities who are encouraged
to participate in social life and work life with legal support (Aydin, 1991; Bugan, 1999; Bécii, 2000; Demir, 2000;
Erdem, 1999; Erkek, 1994; Geng, 2015; ince, 1996; Karckay, 2001; Keskin, 2001; Pamuk, 2002; Sahin, 2002;
Tufan, Yaman and Arun, 2007; Turkish Statistical Institute [TURKSTAT], 2010) have shown that they have
interaction problems with employers and colleagues and experience prejudices in the social and work
environments. Research suggests that psychological support for adults with disabilities is required in order to help
them fulfill their social roles and responsibilities and strengthen their psychological well-being against life
challenges.

Positive psychology explains individuals' self-recovery and their ability to rapidly return to their normal
lives with the concept of resilience. When the literature is examined, there are definitions of resilience such as
adaptation to stressful situations, being not ill despite negativity, functionalism in spite of stress and difficulties
and self-recovery and getting well after stressful life events (Carver and Scheier, 1998; Smith, Dalen, Wiggins,
Tooley, Christoper and Bernard, 2008; Tusaie and Dyer, 2004). Resilience can be defined as the ability to quickly
recover from negative experiences, psychological problems, stress or diseases. In other words, resilience is an
individual’s capacity to overcome adverse conditions and adapt to the new situation. In order for adults with
disabilities to cope with the living conditions, it is important to increase their level of resilience to be optimally
functional.

Positive psychology emphasizes people’s functioning optimally (Linley, Joseph, Harrington and Wood,
2006). Optimal functionality is a person's self-acceptance, feeling psychologically good, having good interpersonal
relationships, having goals, high control and a high level of life satisfaction (Ryff, 1989). In other words, well-
being is not only the absence of psychological disturbances and illnesses but also positive cognitive and affective
perception of one's own characteristics, having positive energy, building successful and effective relationships
with the outside world and people and improving oneself (Karademas, 2007). The two points of view of well-
being literature are hedonia and eudaimonia (Keyes, Shmotkin and Ryff, 2002; Ryan and Deci, 2001). Subjective
well-being includes three relevant elements: positive affectivity, negative affectivity and life satisfaction. Positive
and negative affectivity dimensions are composed of pleasurable and non-pleasurable emotions while life
satisfaction includes individual’s cognitive evaluation about life. High positive affectivity and life satisfaction
indicates high subjective well-being (Diener and Suh, 1997). Adults with disabilities need to strengthen their
positive qualities in order to cope with the challenges in their lives. As Seligman (2002) emphasized, it is important
not to improve the negative situations that individuals experience in life but to develop positive characteristics
they possess.

In Turkey, descriptive research studies focusing on determining the relationship of adults’ living conditions
with happiness and life satisfaction started to be conducted in 1990s; and in 2000s, although limited, experimental
research studies on positive psychology-based group programs were started. It has been found that resilience is
associated with optimism, stress, problem management skills, self-sufficiency, neuroticism (Eryilmaz, 2011,
Eryilmaz and Dogan, 2012; ilhan and Ozbay, 2010; Karademas, 2007), marital satisfaction (Cag and Yildirim,
2013; Hiinler and Gengodz, 2003), psychological needs (Eryilmaz, 2011; ilhan and Ozbay, 2010) and job
satisfaction (Eren and Asici, 2015; Eryilmaz and Dogan, 2012; Yesilyaprak and Boysan, 2015). This interest in
the academic environment has been reflected to the government and the large-scaled studies which have researched
the life satisfaction of people in Turkey started in 2003. In 2015, Turkish Statistical Institute (TURKSTAT)
conducted Life Satisfaction Survey with 9397 individuals who were above the age 18. It was found that 57% of
the participants stated being happy and 75% of participants stated being hopeful for their future life (TURKSTAT,
2016).

In Turkey, not only descriptive research but also experimental studies in this field are considered important
and since the year 2000, programs have begun to be designed to support the psychological well-being of
individuals (especially children and adolescents). It has been discovered that although not as much as children and
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adolescents, the psychological support for adults began to be important and that especially stress management
programs for the ability to cope with difficulties in the working environment were common. However, there are
still a limited number of programs based on positive psychology-focused approaches in the literature. Ozii (2010)
carried out a 12-session stress management program with 15 adult participants working in tax office and concluded
that there was a decline in general stress and anxiety of the participants and increase in their general well-being.
Pehlivan (2011) found that a cognitive behavioral based psycho-education program with 33 females who consulted
the female consulting center of municipality increased their communication skills, marriage satisfaction and well-
being.

Conducting similar studies for adults with disabilities may strengthen their participation in social life and
contribute to their personal and professional development. In adulthood period, individuals make decisions related
to life and evaluate what to do, how to use their resources for this and how to change their life (Onur, 2011;
Santrock, 2011). As in the other periods, educational life experiences are important to get support while adults
review their life. The roles and duties of adults with disabilities have increased in social settings and working life.
It is expected that they will cope with the negative experiences they come across, recover and become functional.
Geng (2015) notes that economic assistance to people with disabilities people is not sufficient for a healthy and
happy life. In order to fulfill their social roles and duties, it is important for them to have a good cognitive and
affective attitude toward themselves, not to give up when confronted with problems and to improve their self-
healing skills. The Ministry, who felt this necessity in Turkey, designed a weekly program for the International
Day of Persons with Disabilities. The purpose of this study is to examine the effectiveness of the positive
psychology-based program designed for the International Day of Persons with Disabilities on the resilience and
life satisfaction of adults with disabilities.

Method

In order to examine the effect of psychological support program on the resilience and life satisfaction of
adults with disabilities participating in the program, a single group experimental design with pre- and post-test was
used.

Participants

A total of 35 volunteer adults with disabilities working in different public institutions participated in the
program designed for the International Day of Persons with Disabilities in Ankara (the capital of Turkey). Fifteen
of the participants had physical impairments, 7 had hearing impairments, 9 had visual impairments and 4 had other
disabilities (mental / psychological). Twenty-nine of them were male and 6 of them were female. Three of them
were in 21-25 age group (8.5%), 9 in 26-35 age group (25.7%), 10 in 36-45 age group (28.6%) and 13 in 46-55
age group (37.1%). One participant was graduated from secondary school (2.8%), 9 from high school (25.7%), 11
had a two-year university degree (31.4%), 12 had a four-year university degree (34.2%) and 2 had a master’s
degree (5.7%). Twenty-five (71.4%) of them were married and 10 (28.6%) were single. Twenty-three (65.7%) of
them were officers, 5 (14.2%) were technicians, 3 (8.5%) were chiefs, 3 (8.5%) were engineers and 1 (2.8%) was
a lawyer. 13 (37,1%) had working experience of 1-5 years, 3 (8.5%) had 6-15 years, 14 (40%) had 16-25 years
and 5 (14.2%) had 26-35 years.

Development of the Psychoeducation Program

The program, which was designed for International Day of Persons with Disabilities, lasted five days. At
the request of the authorities of the ministry, the author designed a training program for the first four days. The
program was designed as a psychoeducation program in a developmental, abstract and closed group format
(Brown, 2013). First of all, the purpose of the program was determined taking into account the characteristics of
the target group, theoretical foundations and literature were reviewed, environmental factors were considered,
teaching strategies and materials were prepared and evaluation tools were determined. Then the psychoeducation
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program was presented and expert opinion was gathered and finally it was prepared for implementation (Brown,
2013; Chen and Rybak, 2004; Glass, 2010; Jacobs, Masson, Harvill and Schimmel, 2012).

The psychoeducation program was designed to apply adults in a group of 35 participants for four days and
four hours in a day. The developmental features and problems of adulthood period (Onur, 2011; Santrock, 2011),
the problems of adults with disabilities (TURKSTAT, 2010) and the factors affecting life satisfaction (Eryilmaz,
2011; Eryilmaz and Dogan, 2012; flhan and Ozbay, 2010; TURKSTAT, 2016) were examined. For the designed
psycho-education program the opinions of three academicians working in the field of positive psychology were
gathered and the program was revised based on their opinions. The aims and contents of four days are mentioned
below and in Table-1:

e The aim of the first day (Monday) was to enable participants to realize the effects of events encountered
in micro and macro environments on resilience. The effects of features came from genetics, micro and
macro environments, family life, education process, general problems in job, family and social life, the
current problems in Turkey (economic situation, immigration from Syria, terror, crime rate and epidemics
etc.), TV, the internet and social share on resilience. On the first day of the program, participants were
made aware of the adverse conditions in their lives, the fact that psychological wellbeing can be preserved
during struggle with negativities and what can be done for psychological resilience were explained with
examples.

e The aim of the second day (Tuesday) was to enable participants to realize the role of emotions, the
function of positive-negative emotions and the importance of self-organization. This session included
ways of strengthening well-being such as fundamental emotions, the functions of emotions, positive-
negative emotions, happiness, stress management and humor. This session included the role of work in
adult life, the contribution of work to economic and other needs (e.g. belonging, prestige, self-
actualization and identity). Participants were provided with examples that being productive in society is
important for psychological resilience.

e The aim of the third day (Wednesday) was to emphasize the importance of social relationships for
psychological resilience; and also, the acquisition of communication skills. Participants gained awareness
of communication barriers in daily life, in the business environment and in the family. The basic skills
required for effective communication in the family, the profession and social life and the effective use of
body language were explained with examples.

e The aim of the fourth day (Thursday) was to enable participants to realize the effects of family
environment on well-being. In the session, family system, the characteristics of functional families, the
role and duty of spouse sub-system, satisfying spouses’ needs and being a spouse and factors effecting
marriage harmony and making family environment functional were mentioned. In the last two sessions,
all previous sessions were summarized briefly; and then, reviewing life aims and making new decisions
for this, the importance of motivation and effort in the process of change, lifelong learning and the
importance of reconfiguration of life were mentioned. Self-development, self-acceptance and general
characteristics of functional people were discussed.

Each of the 16 sessions in the program lasted 60 minutes, with 15 minutes break between two sessions.
At the beginning of each session, short visuals, caricatures and news were used to attract the attention of
participants. Later, the leader gave 8-10-minute short information related to the theme of the session and asked
questions to enable participants to think. For example, this program included several questions (e.g., What affects
people during developmental processes and how do they affect people?, How do genetic and environmental factors
affect you?, What is happiness?, What do you want to have in your life to be happy?, How do positive and negative
emotions affect well-being?, How is the expression of self-organization perceived in our country?, What can we
do for physical and psychological health?, What can you do to create a more peaceful environment in family?, Do
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we have jobs for money?, What does occupational life bring us?, What is the role of friendship and social activities
in our psychological health?, How can we control our life? and How can we arrange our life for psychological
well-being? etc.). Participants were asked to write the questions, to think about them and if they want, to discuss
these questions with their family and friends. At the end of each session, the theme of session was summarized,
they were asked to re-think about the questions when they were alone and to discuss them with a loved-person in
their families. Also, depending on the motivation of participants, additional materials were designed in each
session.

Table 1
Brief Description of Group Sessions

Days Session Name Goal
Session 1: Life process e The micro and macro factors that negatively
Monda Session 2: Happiness and Unhappiness affect psychological health are recognized.
y Session 3: Resilience o The living spaces and life tasks that strengthen
Session 4: Life areas and life roles psychological integrity are recognized.
Session 1: Self-regulation e The importance of self-regulation and stress
Tuesda Session 2: Stress management management for resilience are recognized.
y Session 3: Professional life o The importance of being productive in society on
Session 4: Productive people in social life the psychological integrity is recognized.
e Communication barriers between people in
Session 1: Communication obstacles family, profession and social life are recognized.
Wednesda Session 2: Interpersonal communication o How to use basic skills of effective
y Session 3: Effective commutations skills communication (empathy, listening, content-
Session 4: Body language emotional reflection, body language) in family,
profession and social life is recognized.
Session 1: Strong family structure ¢ The effects of making family life functional on
Thursda Session 2: Functional family psychological wellbeing are recognized.
Y Session 3: Change in life transformation ¢ What to do to be fully functional in family,
Session 4: Learned strength profession and social life are recognized.
Friday International Day of Persons with disabilities celebration ceremony and cocktail

Data Collection Tools

The Life Satisfaction Scale (LSS), the Brief Resilience Scale (BRS), Satisfaction with Life Scale (SWLS)
and the Psychoeducation Program Evaluation Form were used as data collection tools in the study. The SWLS
was developed by Diener et al in 1985 to assess the cognitive aspect of subjective well-being. It includes five items
rated on a 7-point Likert-type scale. The Turkish version of the SWLS was found to have sound psychometric
properties with a test-retest reliability (r) of .85 and item-total correlations ranging from .71-.80 (K6ker, 1991).

The Brief Resilience Scale (BRS) was developed by Smith and colleagues in 2008 to measure the
psychological resilience of individuals and adapted to Turkish by Dogan (2015). BRS is a 5-point Likert-type,
self-report measuring tool with 6 items. As a result of the analysis, a one-factor structure that explains 54% of total
variance was obtained. The factor strength for the scale items were found to vary between .63 and .79. An item
analysis was performed to determine the strength of the scale items in terms of predicting the total score. It can be
seen as a result of the item analysis, that the adjusted item-total correlation values varied between .49 and .66. The
reliability of the BRS was investigated using internal consistency coefficient, which was found to be .83 (Dogan,
2015).
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The evaluation form of psycho-education program was designed to gather participants’ opinions about the
program (Brown, 2013). This form, which was developed by the researcher, included 19 items related to the
structure of the program (item 1-3), the content of the program (item 4-12), instructor (item 13-17) and the program
in general (item 16-19). This form was 5-point Likert-type. At the end of the form, participants were prompted
“You may write your opinions about the psycho-education program.” The researcher recorded the number of
participants in the sessions and the duration of the sessions.

Implementation of the Program

International Day of Persons with Disabilities program lasted 5 days. For the first four days, 4-hour
psychological support program (16 hours in total) was applied and on the last day, celebration ceremony and
cocktail were organized. Because the participants were a special group, a shuttle was arranged; they were taken
from their home at the designated routes at 9.00 a.m. and taken back to their homes at 4.30 p.m. The psychological
support program was held for 2 hours between 10.00 a.m.-12.15 p.m. in the morning, lunch between 12.00-14.00
p.m. and psychological support program for 2 hours between 2.00-4.15 p.m. There were assistant staff during
program application; that is, a sign language translator for participants with hearing impairments and 5 personnel
to support saloon entry and exit and other needs of participants with physical impairments and visual impairments.

On the first day (Monday), the purpose of the program was explained and pre-tests were applied. The post-
tests and the program evaluation form were administered on the fourth day of the psychological support program
(Thursday) after the last session. Data were obtained from 32 volunteer participants due to one participant’s being
late and two participants’ not being volunteer. During the data collection process, 3 assistant personnel supported
participants with severe visual impairments. On the last day of the program (Friday), celebration ceremony and
cocktail were prepared and ministers, deputies, representatives of the community of individuals with disabilities,
participants and their families were invited. The participation certificates were distributed and the program was
completed with a cocktail.

Data Analysis

For the data of BRS and SWLS, to test the significance of the differences between pre- and post-tests, t-
test for dependent groups was utilized. The frequencies and percentages of the responses given to the items from
1 to 19 of Psychoeducation Program Evaluation Form were calculated and the responses given to the open-ended
questions were shared with the readers without being interpreted. The level of significance in the study was taken
as .05 (Biyiikoztiirk, 2016; Field, 2005).

Results

There were significant differences between pre- and post-tests of mean BRS scores (t=1.809, p<.05) and of
SWLS scores (t=-1.760, p<.05) (see Table 2). The findings showed that the psychoeducation program was an
effective intervention tool for increasing the resilience and life satisfaction of adults with disabilities.

Table 2
The Mean Differences of BRS and SWLS Pre- and Post-Test

Scales n X SS t p
32 20.59 5.06 -
BRS 32 22.06 4.62 181 040
32 23.28 6.04 -
SWLS 3 2488 499 -1.76 044
*p<.05

The data of the Psychoeducation Program Evaluation Form, which was used to obtain the evaluations
of participants with disabilities about the program, showed that the program was beneficial (see Table 3).
Participants gave responses to items about the structure of the program (the first 3 items) as agree and totally
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agree and they found the program's organization (%37.5 agree and 50% totally agree), materials (53.1% agree
and 21.9% totally agree) and duration (37.5% agree and 28.1% totally agree) appropriate. It was determined
that the structure of the program was satisfactory for participants, but comparing to the other items, participants
found duration unsatisfying as it was short.

When the participants' responses to the content of the program (between 4" and 12" items) were
examined, participants stated that the program contains information that can be used in their present and future
lives (31.3% agree and 53.1% totally agree), that they acquired new information about psychological health
(21.9% agree and 56.3% totally agree), that they noticed the impact of the environment on psychological health
(46.9% agree and 34.4% totally agree), that they understood stress management (50% agree and 28.1% totally
agree), how to implement basic communication skills (40.6% agree and 37.5% totally agree) and the effects of
occupation and contribution to society (43.8% agree and 34.4% totally agree) and of family life (53.1% agree
and 28.1% totally agree) on psychological resilience, that they understood how to change their life for optimal
functionality (50% agree and 21.9% totally agree) and how to make their occupational, family and social living
spaces functional (40.6% agree and 25% totally agree). It was found that participants replied to the content of
the program as agree and totally agree and that they have gained new knowledge from the program.

It was determined that the participants' perceptions of the educator who carried out the program were
positive (items 13-15); that is, educator’s being competent in the field (50% agree and 34.4% totally agree) and
successful in managing the teaching process (40.6% agree and 40.6% totally agree) and interaction with the
participants (46.9% agree and 50% totally agree). Thus, it was found that participants found the educator’s
performance in the process to be successful.

When the participants’ overall evaluation of the program (items 16-19) were examined, it was determined that
they were satisfied with being in the program (84.4% totally agree), that they feel precious (81.3% totally
agree), that they would suggest the program to their friends (75% totally agree) and that they wanted to
participate in similar programs (78.1% totally agree). It was understood that the overall evaluation of the
participants about the program was positive. When the data in Table 3 were examined, it was determined that
participants responded ‘agree' and 'totally agree' related to the structure and content of the program, educator
and program in general.

In addition, 18 participants with disabilities participants responded to the open-ended prompt “You may
write your opinions about the psycho-education program” on the evaluation form. When the responses were
examined, it was found that participants were satisfied with the program and wanted it to repeat and also, they
gained new knowledge related to anger control, stress management and effective communication and their
awareness was increased. Some of the participants' responses to open-ended questions were as below:

I hope the program will continue in certain periods. (Participant-1)

The program paved the way for communicating with individuals. Organizing these kinds of
programs in different holiday destinations increases the motivation of the people. (Participant-2)

I became conscious of knowing oneself and one’s psychology, coping with stress in home and
work life and controlling anger. | suggest that such programs be repeated within 6 months or 1
year. (Participant-3)

Anger control, the concept of family and effective communication were my favorite subjects. Some
training programs last 2 days, but this one was a 4-day-long program with a nice and not boring
flow. For the first time after a program, instead of going home and leaning back, | had a writing
titled "Who am 7? I realized that | could organize myself and that these were 'free." (Participant-
4)
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Table 3

The Results of Psychoeducation Program Evaluation Form (N=32)

Totally . Partially Totally
Disagree Disagree Agree Agree Agree

Items f % f % f %  f % f %
1. I found the planning and organization of
the program successful. 2 6.3 -- -- 2 6.3 12 375 16 50
2. The presentation and materials were
remarkable. 1 31 2 6.3 5 15.3 17 531 7 21.9
3. The duration of the program was
sufficient. 2 6.3 3 94 6 188 12 375 9 28.1
4. The program had information that | could
use for my life now and in the future. - -- 1 31 4 125 10 313 17 531
5. I gained new information about
psychological health. 2 6.3 2 63 3 9.4 7 219 18 56.3
6. | realized the role of micro and macro
circulation on psychological health. 1 31 1 31 4 125 15 469 11 344
7. 1 comprehended how to deal with stress. 1 31 2 63 4 125 16 50 9 281
8. | comprehended how to use basic
communication skills. -- -- 1 31 6 18.8 13 406 12 375
9. I realized the effect of the professional life
and being _producpye the society on the _ _ 2 63 5 156 14 438 11 344
psychological resilience.
10. I realized the effect of family life on the
psychological resilience. 1 31 2 63 3 9.4 17 531 9 28.1
11. 1 comprehended how to change my life
for optimal functionality. -- -- 2 63 7 219 16 50 7 21.9
12. | comprehended how to make my
profe_ssmnal, family and social life 1 31 1 31 9 28.1 13 406 8 25
functional.
13. The educator was well informed about
psychological health. 1 31 -- -- 4 125 16 50 11 344
14. The educator managed the teaching
process successfully. 1 3.1 1 31 4 12.5 13 406 13 406
15. The educator was successful in managing
the group interaction. 1 3.1 -- -- -- -- 15 469 16 50
16. | was satisfied to be part of the program
designed for disabled people. -- -- 1 31 1 31 3 9.4 27 844
17. | felt very precious because of being
involved in this program. -- -- -- -- 3 9.4 3 9.4 26 813
18. 1 will suggest the program to my disabled
friends. 1 3.1 -- -- 2 6.3 5 15.6 24 75
19. 1 would like to participate in programs
that will support the psychological 1 31 1 31 - _ 5 156 o5 781

development of disabled public personnel.
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I would like to thank the Ministry for organizing such a seminar. From now on, | would like to
participate in other seminars related to disabled people, disability rights and problems faced by
people with disabilities and personal development. (Participant-5)

I support such programs because we are constantly interacting in social life and so we have
psychological problems just like our body has physical iliness. Therefore, we need trainings like
this. Thank you. (Participant-6)

I have been informed about how to deal with stress. | have comprehended interpersonal
communication skills. Future programs need to also include disability rights. (Participant-7)

The program was most beneficial to my personal development in terms of stress management. |
got new information on the topic of communication. 7’d like the program to continue. | want to
have a program for disabled people every year. (Participant-8)

We got the information we need. The organization and our instructor were experts on the topic.
My suggestion would be that the program could be longer. It could have been more colorful, like
short videos. | know that some of my friends have never spoken. A friend said, 'l have a lot of
ideas, but I do not have the courage to tell." Me, | could say what | wanted and | am very satisfied
with the program. (Participant-9)

Data indicated that resilience and life satisfaction of the adults with disabilities participating in the
psychological support program increased significantly. In addition, it was determined that participants with
disabilities had positive attitudes toward the structure and content of the program, they had positive overall
evaluations of the educator and the program, they learnt a variety of information about developing resilience, stress
management, anger control and effective communication, they were satisfied with participating in the program
and felt that they were valuable.

Discussion

It is understood that psychoeducational programs such as psychological support programs are effective
intervention tools to increase resilience and life satisfaction of adults with disabilities. Psychological resilience
includes the ability of individuals to recover, re-heal, return to old functionality and re-adapt. Individuals with
psychological resilience can struggle with the difficulties of life, become functional in stressful life events and can
recover quickly (Smith et al., 2008; Smith, Tooley, Christopher and Kay, 2010). Life satisfaction includes
cognitive judgments and evaluations of the entire life of an individual. According to Pavot and Diener (1993), life
satisfaction judgments are based on the comparison between the criterion that the individual imposes on him and
his perception of the conditions of life. The data were in line with the findings of studies increasing life satisfaction,
resilience and well-being of adults (Bolton et al., 2004; Nazh, 2017; Ozii, 2010; Pehlivan, 2011; Veitch, 2007) and
of university students (Cheng, Hasche, Huang and Su 2015; Chinaveh, 2010; Duran Oguz, 2006; Giilsagti, 2009;
Kuzucu, 2006; Nazli, 2014; Tanhan, 2007).

Although no similar work has been done with adults with disabilities in the literature; there are studies
showing that group work conducted with adults experiencing difficult life events and traumas is effective. For
example, Bolton et al. (2004) found that 12 sessions of cognitive behavioral group therapy were effective in
increasing wellbeing levels of Vietnamese and Korean veterans who were diagnosed with posttraumatic stress
disorder. Veitch (2007) stated the effectiveness of 12-session programs performed with adult workers to increase
participants’ well-being. Coban and Hamamec1 (2008) showed that a 10-session education program decreased the
exhaustion level of counselors. According to Sezer (2008), the hoby-therapy program integrated with cognitive
behavioral approach was effective in decreasing organizational depression of teachers. Although these programs
are based on different temporal durations and different institutions, structured group programs are effective
intervention methods for the improvement of adults.
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Psychoeducation programs provide educational experiences to individuals at all age groups with structured
activities (Brown, 2013). It can be understood that group programs with the emphasis of educational aspects like
psychoeducation programs are effective to increase adults’ resilience and life satisfaction. Participants with
disabilities responded to the program evaluation form by indicating that they had acquired information about the
psychological health during the program, they were satisfied with the program specifically tailored to the adults
with disabilities and that they wanted to participate in similar programs. The increased awareness of stress
management, anger control and effective communication, also indicates that adults with disabilities need support
for these issues. It is understood that because people with disabilities are more likely to have problems with social
interactions, employers, colleagues and building a family (Geng, 2015; TURKSTAT, 2010), they need to cover
these issues more than others. It is also understood that programs based on positive psychological approaches are
useful for people with disabilities to cope with living conditions and to be optimally functional.

There are several limitations in this study. The study is limited to semi-experimental design, adults with
disabilities working in the public institutions, mixed-disability groups, positive psychology-based
psychoeducation program and short-term evaluation data. Further studies with adults with disabilities who do not
work, those in different institutions, different formats, different experimental designs and with middle and long
term evaluation data are required. In conclusion, it has been determined that positive psychology-based
psychoeducation program is an effective intervention tool to increase resilience and life satisfaction of adults with
disabilities.
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Bu ¢alismanin amaci, pozitif psikoloji temelli hazirlanan psikolojik destek programimin engelli yetigkinlerin
psikolojik saglamlik ve yasam doyumlarina etkisini incelemektir. 3 Aralik Diinya Engelliler haftasi dolayisi ile
diizenlenen programa goniillii 35 engelli yetiskin katilmigtir. Program 5 giin siirmiis, ilk 4 giin 16 saat psikolojik
destek programi ve son giin kutlama toreni yapilmistir. Psikolojik destek programi psikoegitim formatinda,
geligimsel, soyut ve kapali grup bigiminde tasarlanmistir. Programi degerlendirmek i¢in Kisa Psikolojik Saglamlik
Olgegi, Yasam Doyumu Olgegi ve Psikoegitim Programini Degerlendirme Formu uygulanmustir. Olgeklerden elde
edilen verilerin analizinde bagimh gruplar igin t-testi, degerlendirme formunun frekans ve yiizdeleri
hesaplanmigtir. Elde edilen bulgular, psikolojik destek programinin engelli yetiskinlerin psikolojik saglamlik ve
yasam doyumlarint anlamli diizeyde artirdig1 belirlenmistir.

Anahtar Kelimeler: 3 Aralik Diinya Engelliler Haftasi, engelli yetigkinlerin kisisel gelisim egitimi, isitme engelli,
gorme engelli, ortopedik engelli, pozitif psikoloji.

Onerilen Atif Sekli

Nazli, S. (2019). Psikolojik destek programimin engelli yetigkinlerin psikolojik saglamlik ve yasam doyumuna
etkisi. Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim Dergisi, 20(2), 291-311. doi:
10.21565/0zelegitimdergisi.456299

*Sorumlu Yazar: Prof. Dr., E-posta: serapnazli68@gmail.com, https://orcid.org/0000-0002-8875-7926

2019, 20(2)


https://orcid.org/0000-0002-8875-7926
https://orcid.org/0000-0002-8875-7926

PSIKOLOJIK DESTEK PROGRAMININ ENGELLI YETISKINLERIN PSIKOLOJIK
SAGLAMLIK VE YASAM DOYUMUNA ETKIiSi 307

Tiirkiye'de engelli yetigkinlerin ¢aligma yagamina katilimi ve istihdami, bunun yasalarla zorunlu hale
getirilmesi gibi temel politikalar 1990’11 yillarda baglamistir. Yasal destekler ile sosyal yasama ve ¢aligma hayatina
katilimu tesvik edilen engelli yetigkinler ile yapilan arastirmalar (Aydin, 1991; Bécii, 2000; Bugan, 1999; Demir,
2000; Erdem, 1999; Erkek, 1994; Geng, 2015; Ince, 1996; Kargkay, 2001; Keskin, 2001; Pamuk, 2002; Sahin,
2002; Tufan, Yaman ve Arun, 2007; TURKSTAT, 2010) engellilerin sosyal ve is ortamlarinda 6nyargilar ile
kargilagtiklari, igverenler ve meslektaslar ile etkilesim sorunlari oldugunu gostermektedir. Aragtirmalar engelli
yetiskinlerin toplumsal rol ve sorumluluklarint yerine getirmeleri icin psikolojik olarak desteklenmesi, yagam
zorluklarina kars1 psikolojik saglamliklarinin giiglendirilmesi gerekliligini gostermektedir.

Pozitif psikoloji bireylerin kendini toparlama ve hizli bir sekilde normal yasantilarina dénebilme giiciinii,
psikolojik saglamlik kavramiyla agiklamaktadir. Literatiir incelendiginde, psikolojik saglamlik kavraminin stresli
durumlara uyum saglama, olumsuzluklara ragmen hasta olmama, stres ve zorluklara ragmen islevsel olma ve
stresli yasantilardan sonra kendini toparlama ve iyilesme gibi tanimlar1 bulunmaktadir (Carver ve Scheier, 1998;
Smith vd., 2008; Tusaie ve Dyer, 2004). Psikolojik saglamlik olumsuz yasantilardan, hastaliklardan, psikolojik
sorunlardan ya da stresten hizli bir sekilde kurtulabilme, iyilesme ve kendini toparlayabilme giicli olarak
tanimlanabilir. Bir bagka deyisle psikolojik saglamlik, kisinin olumsuz kosullarin iistesinden bagariyla gelebilme
ve yeni duruma uyum saglayabilme yetenegidir. Engelli yetiskinlerin de yasam kosullari ile bag edebilmesi igin
psikolojik saglamlik diizeylerinin artmasi ve optimal diizeyde islevsel olmasi 6nemsenmelidir.

Pozitif psikoloji, insanin optimal diizeyde islev gérmesine igaret eder (Linley, Joseph, Harrington ve Wood,
2006). Optimal islevsellik bir insanin kendisini kabul etmesi, kisileraras: iligkilerinin iyi olmasi, kontrol
duygusunun yiiksek olmasi, amaglarinin olmasi, psikolojik olarak kendisini iyi hissetmesi ve yasam doyumunun
yiiksek olmasidir (Ryff, 1989). Diger bir deyisle, iyi olus sadece psikolojik rahatsizliklarin ve hastaliklarin
olmamasi degil, kisinin kendi 6zelliklerine iliskin biligsel ve duyussal algisinin olumlu yonde olmasi, pozitif
enerjiye sahip olmasi, dig diinyayla ve insanlarla basarili ve etkili iliski kurmasi ve kendini olumlu yonde
gelistirmesidir (Karademas, 2007). Engelli yetigkinlerin de yasamlarindaki zorluklar ile bag etmeleri i¢in olumlu
ozelliklerinin giiclenmesine ihtiyaclari vardir. Seligman'in (2002) da vurguladigi gibi, bireyin yasamda karsilastigi
olumsuz durumlari iyilestirmek degil, sahip oldugu olumlu 6zellikleri gelistirmek 6nemlidir.

Tirkiye’de 1990’11 yillarda yetiskinlerin yasam kosullari ile mutluluk ve yasam doyumu iligkisini
belirlemeye odaklanan betimsel arastirmalar; sinirli da olsa 2000°li yillarda pozitif psikoloji temelli grup
programlar ile deneysel aragtirmalar baslatilmis; 6zellikle ¢ocuk ve ergenlerin psikolojik saglamligini ve iyi
olusunu destekleyen programlar tasarlanmaya baslamistir. Ancak literatiirde hala pozitif psikoloji odakli
yaklasimlar1 temel alan programlar sinirhidir (Bolton vd., 2004; Nazli, 2017; Ozii, 2010; Pehlivan, 2011; Veitch
2007). Benzer ¢aligmalarin engelli yetiskinler i¢in de yapilmasi, onlarin toplumsal yasama katilimini
giiclendirecek, kisisel ve mesleki gelisimlerine katki saglayabilecektir. Toplumsal ortamlarda ve caligsma
yasaminda engelli yetigkinlerin rol ve gorevleri artmis; karsilastiklar: olumsuz yasantilarla bas etmesi, kendisini
toparlamasi ve islevsel olmasi beklenmektedir. Geng (2015), engelli bireylere yonelik ekonomik yardimlarin
saglikli ve mutlu yasam siirmeleri igin yeterli olmadigini belirtmektedir.

Toplumsal rol ve gorevlerini yerine getirebilmeleri igin engellilerin kendilerine iligkin bilissel ve duyussal
algilarinin yiiksek olmasi, sorunlar karsisinda yilmamasi ve kendini toparlama becerilerinin gelistirilmesi
onemlidir. Tiirkiye’de bunun gerekliligini hisseden Bakanlik, 3 Aralik’ta yapilan Uluslararas: Diinya Engelliler
Giinil i¢in bir haftalik program tasarlamistir. Bu ¢alismanin amaci, 3 Aralik Diinya Engelliler haftasi dolayisi ile
pozitif psikoloji temelli tasarlanan programin engelli yetiskinlerin psikolojik saglamlik ve yasam doyumlarina
etkisini incelemektir.

Yontem

Aragtirmada psikolojik destek programina katilan engelli yetiskinlerin, psikolojik saglamlik ve yasam
doyumlarina etkisini incelemek amaciyla, 6n-son test 6l¢timlii tek gruplu deneysel desen kullanilmigtir.

OZEL EGITIM DERGISI



308 SERAP NAZLI

Katilimeilar

3 Aralik Diinya Engelliler Haftas1 dolayisi ile diizenlenen programa, Ankara’da farkli kamu kurumlarinda
calisan goniillii 35 engelli yetigkin katilmistir. Katilimcilarin 15'1 ortopedik engelli, 7'si isitme engelli, 9'u gérme
engelli ve 4"t diger engelli (zihinsel/psikolojik) grubundadir. Katilimcilarin 29'u erkek, 6's1 kadin; yas ranji1 21-55
yas ve 21-25 yas grubunda 3 kisi (%8,5), 26-35 yas grubunda 9 kisi (%25,7), 36-45 yas grubunda 10 kisi (%28,6)
ve 46-55 yas grubunda 13 kisi (%37,1) bulunmaktadir. Katilimcilardan bir kisi ortaokul (%2,8), 9'u lise (%25,7),
11'i 6nlisans (%31,4), 12'si lisans (%34,2), 2'si lisanstistii (%5,7) mezunu; 25 kisi evli (%71,4) ve 10 kisi bekardir
(%28,6). Katilimcilarin 23" memur (%65,7), 5'1 tekniker (%14,2), 3" sef (%8,5), 3'i mithendis (%8,5) ve 1'i
avukat (%2,8) olarak gorev yapmakta; ¢alisma yillara goére 1-5 yil arasinda 13 kisi (%37,1), 6-15 yil arasinda 3
kisi (%8,5), 16-25 yil arasinda 14 kisi (%40) ve 26-35 yil arasinda 5 kisi (%14,2) bulunmaktadir.

Psikoegitim Programinin Gelistirmesi

3 Aralik Diinya Engelliler haftasi i¢in tasarlanan program bes giin siirmiistiir. Bakanlik yetkilileri yazardan ilk dort
giin igin egitim tasarlamasini talep etmislerdir. Bu talep iizerine dort giinliik bir paket program tasarlanmistir.
Program psikoegitim formatinda, gelisimsel, soyut ve kapali grup biciminde tasarlanmistir. Oncelikle progranun
amaci belirlenmis, hedef kitlenin 6zellikleri dikkate alinmis; kuramsal temeller ve literatiir taranmis, gevresel
faktorler dikkate alinmig, 0gretim strateji ve materyalleri hazirlanmis ve degerlendirme araglari belirlenmistir.
Daha sonra psikoegitim programi uzman goriisiine sunulmus ve uygulamaya hazir hale getirilmistir (Brown, 2013;
Chen ve Rybak, 2004; Glass, 2010; Jacobs, Masson, Harvill ve Schimmel, 2012).

Veri Toplama Araclar

Aragtirmada veri toplama araci olarak Yasam Doyumu Olgegi (YDO), Kisa Psikolojik Saglamlik Olgegi
(KPSO) ve Psikoegitim Programini Degerlendirme Formu kullanilmustir. Arastirmada Yasam Doyumu Olgeginin
Tiirkce versiyonu kullamlmustir. Yasam Doyumu Olgegi, bireylerin yasamlarina iliskin aldiklar1 doyumu ortaya
koymak amaciyla gelistirilmistir. Olgek toplam bes maddeden olusmaktadir ve tek boyutlu bir dlgektir. Olgek,
Ké&ker (1991) tarafindan Tiirkge’ye uyarlanmistir. Olgegin giivenirlik calismasina gore, test-tekrar test giivenirligi
.85, madde-test korelasyonlari ise .71 ile .80 arasinda degismektedir.

Kisa Psikolojik Saglamlik Olgegi (KPSO), bireylerin psikolojik saglamlik diizeylerini 6lgmek amaciyla
2008 yilinda Smith ve arkadaglari tarafindan gelistirilmis; Tiirkge'ye Dogan (2015) tarafindan uyarlanmistir.
KPSO, 5°1i likert tipinde, 6 maddelik, 6zbildirim tarz1 bir 6lgme aracidir. Olgegin psikometrik ozellikleri i¢ tutarlik,
acimlayici ve dogrulayict faktor analizi ve olgiit bagintili gecerlik yontemleri ile incelenmistir. A¢imlayici ve
dogrulayic1 faktor analizi sonucunda, dlgegin tek faktorlii bir yapiya sahip oldugu sonucuna ulasilmistir. KPSO’ye
iliskin i¢ tutarlik katsayis1 .83 olarak bulunmustur. Olgiit bagintili gegerlik baglaminda ise, KPSO ile Oxford
Mutluluk Olcegi, Ego Saglamlig1 Olcegi ve Connor Davidson Psikolojik Saglamlik Olgegi arasinda pozitif yonde
iliskiler bulunmustur (Dogan, 2015).

Pskoloegitim programinin engelli katilimcilar tarafindan nasil algilandigini belirlemek igin, aragtirmact
tarafindan 19 maddelik Psikoegitim Programini Degrlendirme Formu hazirlanmigtir. Form 5°li likert tipinde
hazirlanmis ve ayrica bir agik uglu soru ile (“Varsa psikoegitim programina iligkin goriislerinizi yazabilirsiniz?”)
katilimcilarin goriisleri alinmistir (Brown, 2013).

Program Uygulama ve Veri Toplama Siireci

3 Aralik Diinya Engelliler Haftas1 Programi bes giin siirmiis; ilk dort giin, giinde dort saat (toplamda 16
saat) psikolojik destek programi uygulanmis; son giin kutlama toreni ve kokteyl yapilmistir. Katilimcilar 6zel bir
grup oldugu i¢in servis ayarlanmis, saat 9.00’da belirlenen giizergahlardan evlerinden alinmis ve saat 16.30’da
tekrar evlerine gotiiriilmiistiir. Psikolojik destek programi sabah 10.00-12.15 arasi 2 saat; 12.00-14.00 aras1 6gle
yemegi, dinlenme ve sohbet; 14.00-16.15 aras1 2 saat yapilmigtir. Programin uygulamasi esnasinda yardimci
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personel ayarlanmug; isitme engelli katilimcilar i¢in bir isaret dili ¢evirmeni, ortopedik engelli ve gorme engelli
katilimcilar i¢in salona giris ¢ikislar ve diger ihtiyaclarina destek olmak i¢in bes kisi hizmet sunmustur.

[lk giin (pazartesi) tanisma sonras1 programin amaci anlatilmis ve on testler uygulanmstir. Son testler ve
program degerlendirme formu, psikolojik destek programinin dordiincii giinii (persembe) son oturumun ardindan
uygulanmistir. Programa ilk giin ge¢ katilan bir katilimer ve 6lgekleri doldurmak istemeyen iki katilimer nedeni
ile veriler goniillii 32 katilimcidan elde edilmistir. Veri toplama siirecinde ileri derece gérme engelli katilimcilara
(3 kisi) yardimci personel destek olmustur. Programin son giinii (Cuma giinii), kutlama tdéreni ve kokteyl
hazirlanmis; bakan, miistesar, milletvekilleri, engelli dernegi temsilcileri ve katilimcilar ile aileleri davet edilmistir.
Samimi bir ortamda konusmalar yapilmis, katilim belgeleri dagitilmis ve kokteyl ile program tamamlanmuigtir.

Veri Analizi

Kisa Psikolojik Saglamlik ve Yasam Doyumu 6n ve son test analizi igin bagimli gruplar t testi yapilmstir.
Psikoegitim Programi Degerlendirme Formunun 1. ile 19. maddelerine verilen yanitlarin frekanslart ve yiizdeleri
hesaplanmis; agik u¢lu soruya yazilanlar yorumlanmadan okuyucu ile paylasilmistir. Arastirmada manidarlik
diizeyi .05 olarak esas alinmistir (Biiyiikdztiirk, 2016; Field, 2005).

Bulgular

Psikolojik destek programina katilan engelli bireylerin Kisa Psikolojik Saglamlik 6l¢eginden aldiklart
puanlarin 6n-son test ortalamalar arasinda (t=1.809, p<.05) ve Yasam Doyumu 6l¢eginin 6n-son test ortalamalari
arasinda (t=-1.760, p<.05) anlamlh farklilik bulunmustur (Tablo 2). Elde edilen bulgular, engelli yetiskinlerin
psikolojik saglamlik ve yasam doyumu diizeylerini artirmada psikoegitim programinin etkili bir miidahale araci
oldugunu géstermektedir.

Engelli katilimcilarin programa iligkin goriislerini belirlemek ig¢in uygulanan Psikoegitim Programi
Degerlendirme Formu verileri de programin yararh oldugunu gostermektedir (Tablo 3). Katilimcilar programin
yapisina iliskin maddelere (ilk 3 madde) katiliyorum ya da tamamen katiliyorum yoniinde yanit vermisler;
programin organizasyonunu (katiliyorum %37,5 ve Kesinlikle katiliyorum %50), materyallerini (katiliyorum
%53,1 ve kesinlikle katiliyorum %21,9) ve siiresini (katiliyorum %37,5 ve kesinlikle katiliyorum %28,1) uygun
bulmuslardir. Katilimcilarin programin yapisimt yeterli bulduklari, ancak diger iki maddeye oranla siireyi kisa
bulduklar1 belirlenmistir.

Katilimcilarin programin igerigine iliskin (4.-12. maddeler arasi) verdikleri yanitlar incelendiginde,
cogunlugunun programin simdi ve gelecek yasamlar1 i¢in yararlanabilecegi bilgiler icerdigini goriisiinde
olduklarim1 (katiliyorum %31,3 ve kesinlikle katiliyorum %53,1); psikolojik sagliga yonelik yeni bilgiler
kazandiklarint (%21,9 katiliyorum, %56,3 kesinlikle katiliyorum) belirtmislerdir. Cevrenin psikolojik saglik
tizerindeki etkisini fark ettiklerini (%46,9 katiliyorum, %34,4 Kesinlikle katiliyorum); stres yonetimini
kavradiklarini (%50 katiliyorum, %28,1 kesinlikle katiliyorum); temel iletisim becerilerini nasil uygulayacaklarini
kavradiklarim (%40,6 katiliyorum, %37,5 kesinlikle katiliyorum); meslegin ve topluma katki vermenin (%43,8
katiliyorum, %34,4 kesinlikle katiliyorum) ve aile yasaminin psikolojik saglamliga etkisini kavradiklarini (%53,1
katiliyorum, %28,1 kesinlikle katiliyorum) belirtmiglerdir. Katilimeilar optimal islevsellik i¢in yasamlarini nasil
degistireceklerini (%50 katiliyorum, %21,9 kesinlikle katiliyorum) ve meslek-aile-sosyal yasam alanlarini islevsel
hale getirmeyi kavradiklarii (%40,6 katiliyorum, %25 kesinlikle katiliyorum) belirtmislerdir. Katilimcilar
programin igerigine yonelik maddelere katiliyorum ya da tamamen katiliyorum yoniinde yanit vermisler ve
programda yeni bilgiler kazandiklarini belirtmislerdir.

Katilimcilarin programini yiiriiten egitimciye (aragtirmaci/yazar) iligkin algilarinin olumlu oldugu (madde
13.-15.); egitimciyi alaninda yetkin olarak algiladiklari (%50 katiliyorum, %34,4 kesinlikle katiliyorum); 6gretim
stirecini (%40,6 katiliyorum, %40,6 kesinlikle katiliyorum) ve katilimeilarin etkilesimini yonetmede basarili
(%46,9 katiliyorum, %50 Kkesinlikle katiliyorum) bulduklar1 belirlenmistir. Katilimeilarin, egitimcinin siiregteki
performansini basarili bulduklar1 belirlenmistir.
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Katilimeilarin programa iliskin genel degerlendirmelerine bakildiginda (16.-19. maddeler); programda yer
almaktan memnun olduklari (%84,4 kesinlikle katiliyorum) ve kendilerini degerli hissettikleri (%81,3 kesinlikle
katiliyorum) belirlenmistir. Katilimcilar programi arkadagslarina 6nereceklerini (%75 kesinlikle katiliyorum) ve
benzer programlarda katilmak istediklerini (%78,1 kesinlikle katiliyorum) belirtmislerdir. Katilimeilarin programa
iligkin genel degerlendirmelerinin olumlu oldugu anlasilmaktadir. Tablo 3’teki veriler incelendiginde
katihimcilarin programin yapisi Ve igerigi, egitimci ve genel programa iliskin maddelere ¢ogunlukla ‘katiliyorum’
ve ‘kesinlikle katiltyorum’ yoniinde yanitladiklar: belirlenmistir.

Ayrica, 18 engelli katilimer degerlendirme formundaki agik uglu soruya yanit vermistir. Verilen yanitlar
incelendiginde katilimcilarin programda olmaktan memnun olduklar: ve tekrarlanmasini istedikleri; 6zellikle 6fke
kontrolii, stres yonetimi ve etkili iletisimde yeni bilgiler kazandiklar1 ve farkindaliklarinin arttigi belirlenmistir.
Katilimeilarin paylagimlardan bazilart sunlardir:

Programin belirli periyotlar halinde (dénemlierde) devam etmesini temenni ediyorum. (Katilimci-
1

Iletisimde bireyler ve kisilerle anlagabilme konusunda yol kat ettim. Bu #ir ve benzeri
programlarin farkli tatil yorelerinde yapiimast kigilerin motivasyonunu artirwr. (Katilimei-2)

Insanin kendini ve psikolojisini tanima, ev ve is hayatinda stresle bas edebilme ve dfke kontrolii
yapabilme konusunda bilin¢lendim. Bu tiir programiarin 6 ay ya da 1 yil i¢inde tekrar edilmesini
oneriyorum. (Katilimci-3)

Ofke kontrolii, aile kavrami ve etkili iletisim en sevdigim konulardi. Bazi egitimler iKi giin siiriiyor,
bu dort giine yayilmig ve sitkmayan bir program akus: ok giizeldi. Ilk defa bir program sonrasinda
eve gidip uzanmak yerine “Ben kimim?” bagslikli bir yazim oldu. Kendimi diizenleyebilecegimi ve
bunlarm ‘bedava’ oldugunu fark ettim. (Katilimci-4)

Bakanhigimiza boyle bir seminer diizenledigi icin tesekkiir ederim. Bundan sonra da engelli,
engelli haklar: ve engellilerin yasamda karsilastigr sorunlarla ve kisisel gelisimle ilgili baska
seminerlere de katilmak isterim. (Katilimci-5)

Bu ve buna benzer programliar: destekliyorum ¢iinkii sosyal hayatta siirekli etkilesimde
oldugumuzdan, viicudun maddi hastaliklart oldugu gibi bizimde psikolojik problemlerimiz
¢tkiyor. Bunun icin bu ve benzeri egitimlere ihtiyag duyuyoruz. Tesekkiirler. (Katilimci-6)

Stresle nasil basa ¢ikabilecegim konusunda bilgilendim. Kisileraras: etkilesim becerilerini
kavradim. Bundan sonraki egitimlerde “engelli haklari” konusuna da yer verilmeli. (Katilimci-
7)

Programda kisisel gelisimimde en ¢ok stresin iistesinden gelinmesinde faydas: oldu. Iletisim
konusunda yeni bilgiler edindim. Programin devamini diliyorum. Engelliler i¢in her yi/ program
yapumasw istiyorum. (Katilimci-8)

Ihtiyacimiz olan bilgileri aldik. Organizasyon ve hocamiz konunun uzmani. Onerim program
daha uzun olabilirdi. Daha renkli olabilirdi, kisa videolar gibi. Baz: arkadaglarimin hi¢ sesinin
ctkmadiginm biliyorum. Bir arkadasim goyle dedi ‘Pek ¢ok fikrim var ama sdyleyecek cesaretim
yok’. Ben ise istediklerimi soyleyebildim ve programdan ¢ok memnunum. (Katilimci-9)

Arastirma bulgulari, psikolojik destek programina katilan engelli katilimcilarin psikolojik saglamlik ve
yasam doyumlarinin anlamli diizeyde arttig1 belirlenmistir. Ayrica engelli katilimcilarin programin yapist ve
igerigi, egitimci ve programa iliskin genel degerlendirmelerinin olumlu oldugu; psikolojik saglamlik gelistirmeye
yonelik cesitli bilgiler 6grendikleri, ozellikle stres yonetimi, 6fke kontrolii ve etkili iletisim konularinda yeni
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bilgiler kazandiklari; programa katilmaktan dolayr memnun olduklart ve kendilerini degerli hissettikleri
belirlenmistir.

Tartisma

Arastirma bulgular1 psikolojik destek programina katilan engelli yetiskinlerin psikolojik saglamlik ve
yasam doyumlarinin anlaml diizeyde arttigin1 gostermektedir. Psikolojik saglamlik bireylerin kendini toparlama,
yeniden iyilesme, eski islevselliine donme ve yeniden uyum saglama ozelliklerini igermektedir. Psikolojik
saglamliklari olan bireyler yasamin zorluklarindan yilmadan miicadele edebilmekte, stresli yasantilarda islevsel
olabilmekte ve kendilerini hizla toparlayabilmektedirler (Smith vd., 2008; Smith, Tooley, Christopher ve Kay,
2010). Yasam doyumu, bireyin yasaminin biitiiniine yonelik biligsel yargi ve degerlendirmelerini kapsamaktadir.
Pavot ve Diener’a (1993) gore yasam doyumu yargilar bireyin kendisine yiikledigi (selfimposed) kriterler ve
yasam kosullarini algilayisi arasindaki karsilastirmalar: iizerinde temellenmektedir. Psikolojik destek programi
gibi egitsel programlarin engelli yetiskinlerin psikolojik saglamlik ve yasam doyumlarini artirmada etkili
miidahale araci oldugu anlagilmaktadir. Arastirmada elde edilen veriler, literatiirde yetigkin bireylere (Bolton vd.,
2004; Nazli, 2017; Pehlivan, 2011; Ozii, 2010; Veitch 2007) ve {iniversite ogrencilerine (Cheng, Hasche, Huang
ve Su 2015; Chinaveh, 2010; Duran Oguz, 2006; Giilsagti, 2009; Kuzucu, 2006; Nazli, 2014; Tanhan, 2007) benzer
oldugu; yetiskin engelli bireylerin psikoegitim programindan yararlandiklarini gdstermektedir.

Literatiirde engelli yetigkinler ile yapilan benzer ¢aligmaya rastlanmamis olsa da zor yasanti ve travma
geciren yetiskinler ile yiiriitiilen grup programlarmin etkili oldugunu gsteren arastirmalar vardir. Ornegin Bolton
ve digerleri (2004), 12 oturumluk biligsel davranigg1 grup terapisinin, travma sonrasi stres bozuklugu tanist alan
Vietnam ve Kore gazilerinin iyilik hali diizeylerini artirmada etkili oldugunu tespit etmislerdir. Coban ve Hamamci
(2008), 10 oturumluk psikoegitim programinin psikolojik danismanlarin mesleki tiikenmislik diizeylerini
azalttigin1 belirlemistir. Sezer (2008) hobi terapi programinin 6gretmenlerin 6rgiit depresyonunu azaltmada etkili
oldugunu saptamistir. Yetiskin bireyler ile yapilan sinirli ¢aligmalar, yapilandirilmis grup yasantilarinin etkili
oldugunu goéstermektedir.

Engelli katilimcilar program degerlendirme formuna verdikleri yanitlarda, programda psikolojik sagliga
yonelik bilgiler kazandiklarini, engellilere 6zel diizenlenen programda olmaktan memnun olduklarini ve benzer
programlara katilmak istediklerini belirtmislerdir. Katilimcilarin 6zellikle stres yonetimi, 6fke kontrolii ve etkili
iletisim konularinda farkindaliklarinin arttiginin belirlenmesi; ayni zamanda engelli yetiskinlerin bu konularda
destege ihtiyaglarinin oldugunu da gostermektedir. Yapilan aragtirmalarda engellilerin sosyal ortamlarda etkilesim
sorunlari, isverenle ve meslektaslarla yasadiklari sorunlar, aile kurmada yasadigi sorunlar (Geng, 2015;
TURKSTAT, 2010) nedeni ile bu konularin digerlerine gore daha fazla ihtiyag duyduklart anlagilmaktadir. Pozitif
psikoloji yaklagimlarini temel alan programlarin, engelli katilimcilarin yasam sartlari ile bas etmeleri ve optimal
diizeyde islevsel olmalart i¢in yararli oldugu anlagilmaktadir.

Caligma yar1 deneysel desende, kamu kurumunda ¢alisan engelli yetiskinler, karma engel gruplarinda,
pozitif psikoloji temelli psikoegitim programi ve kisa vadeli degerlendirme verileri ile sinirhdir. Calismayan
engelli yetiskin bireyler, farkli kuramsal temeller ve program formatlariyla, farkli engel gruplarinda, farkli
deneysel desende, orta ve uzun vadeli degerlendirme verileri ile caligmalarin yapilmasina gereksinim vardir. Sonug
olarak, engelli yetiskinlerin psikolojik saglamlik ve yasam doyumunu artirmak i¢in pozitif psikoloji temelli
psikoegitim programinin etkili bir miidahale araci oldugu belirlenmistir.
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