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English as a foreign language has been learnt and taught in Turkey for many years. B of Educational Research,
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there is little research on the perceptions of students studying at vocational
schools. Therefore, the purpose of this study is to explore the perceptions of
students studying at a vocational school about how English affects their
professional and their social life. Considering the purpose of the study qualitative
research method was applied. Ten volunteer students studying Tourism and Hotel DOI: 10.19160/ijer.392673
Management and Accounting and Tax Application participated in the semi-
structured interview. Data gathered from interviews were analyzed using thematic
analysis. The results revealed two themes which were the perceptions of students
towards learning English and their reasons to learn English. The first theme consists
of positive attitudes and negative attitudes and the other theme has three codes
which are as follows: profession, communication and entertainment.
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INTRODUCTION

The importance of knowledge of foreign languages in today's world is not difficult to
understand since the world is smaller (Johnson, 2013; Saricoban, 2012) with the lack of boundaries
and with the rapid spread of knowledge "by radio, television, cinema and other mass media” and
today “by the internet and social media” (British Council, 2013, p. 6). Therefore, people learn
foreign languages for many reasons and Johnson (2013, p. 5) summarizes them as follows: “study
purposes, integration with different culture, intra-national communication and international
communication”. Additionally, the reasons of learning foreign languages are presented by
Weatherford (1986, p. 3) as follows: “increased activity in international business, the inflow of large
amounts of foreign capital to the United States, increased internationalization, and expanded
awareness of the need to conduct not only business but also diplomatic relations in the language
of the host country”. People learn and speak foreign languages in order to have some advantages
for job market, career, travel opportunities, and mutual communications (Weatherford, 1986).

Doms (2003, p. 4) particularly emphasizes the importance of English as a foreign language.
According to him the reason is that “leading-edge information and communication technology is
largely based in the U.S.” (p.4) and other nations learn English as a foreign language to follow
them. Moreover, Saricoban (2012, p. 2643) also notes that the knowledge of English is “an
indispensable part of the modern world” and learning English is necessary in order to keep up
with “the communicational requirement of the modern world".

In Turkey the most commonly learnt and taught foreign language in use is English. Erdel
and Akalin (2015, p. 2) identify the place of English in Turkey with these words: English is a major
language for “science, technology, international relations and in many other social, cultural and
economical aspects of modern and intellectual life” in Turkey. The findings of research conducted
by Ozen, Alpaslan, Cagl, Ozdogan, Sancak, Dizman, Sékman (2013, p. 10) show the importance
of knowing English for an individual and a country since it is the “main language of communication
in the world” and they summarize the importance of English below.

In particular, the English language is increasingly important as a means of
communication and interaction among different cultures; for increasing innovation
and the relative sophistication of exports; for increasing trade relations through
connectivity; for key sectors such as tourism and for individual job prospects.

The study carried out by Dogancay-Aktuna (1998) examines two Turkish newspapers and
finds out that 22% of job advertisements were printed in English. This shows that even the year of
1998 witnessed the importance of English in job market and today the knowledge of English is
much more necessary for job market. Moreover, Gomleksiz (2010, p. 913) mentions in his study
that “the English language is a key to success in life”. This conforms to the findings of the study
conducted by Erdel and Akalin (2015) since they reveal that in Turkey students learn English for
the purpose of success in professional and social life.

Regarding the use of English and its importance as a foreign language in Turkey, various
studies have been conducted in different educational levels in order to see the effects of
knowledge of English on learners’ lives. Karahan (2007) investigates primary school students’
attitudes towards English and the use of English in Turkey. She finds out that students do not have
high positive attitudes towards English but they accept that English is the most frequently used
foreign language in Turkey. Moreover, the study conducted in high school by Uztosun (2011)
demonstrates that English is a tool for students to be successful in university examination. Besides
the research in primary school and high school, the study which is carried out in preparatory
school of a university by Oztiirk (2015) reveal that students are motivated to learn English and
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they believe that learning English will contribute to their career, social status and academic
success.

Consequently, as the studies show, English as a foreign language has a prominent role in
Turkey and learners’ perceptions on the role of English in their lives have been investigated in
different educational levels so far. It is revealed that the views of students on the role of English
in their lives will be useful for language teaching planning and language teaching process (Bani-
Khalad, 2014). When teachers know and understand the views of students about learning English,
they design effective lessons considering the students’ needs and thus, students will learn English
and benefit from the knowledge of English to be successful in their professional and social life
(Ozturk, 2015). Apparently, there is a lack of study which particularly examines vocational school
students’ views on the role of English in their lives in depth. Therefore, this current study will be
conducted in a vocational school in order to reveal the perceptions of students on the role of
English in their lives in terms of their professional and their social life.

The Role of a Foreign Language in the Individuals’ Life

Learning a foreign language means learning another language besides one’s own native
language. That is, learning a foreign language allows one to express self and understand others
by the means of a different language rather than one’s native language (Zaim, 2011). Genesee
and Cloud (1998, p. 62) note the benefits of knowing a foreign language and add that second or
even third languages should be learnt “if we are to live comfortably in multilingual, multicultural
neighborhoods, compete successfully in the global marketplace, and take full advantages of
communication technologies”. According to them, the individuals benefit from the knowledge of
foreign language and these benefits are listed as follows: working benefits, educational benefits,
cognitive benefits and socio-cultural benefits.

First of all, knowing a foreign language provides “more job opportunities and higher
salaries” not only for translators or language teacher but also the professionals in other sectors
(Jeffery, 2008, p. 7). Genesee and Cloud (1998) state that world is a global village with the
advancement of communication technologies and there are no barriers to communicate.
Therefore, people who know at least one foreign language can have an advantage from this since
they will be preferred for the jobs (Genesee and Cloud, 1998). Tomak (2011) also gives example
in his study that the companies hire people who know at least one foreign language.

Secondly, as educational benefits it could be stated that students who know a foreign
language make use of advantages such as studying abroad or having prestigious scholarships like
Fulbright Program (Jeffery, 2008). Furthermore, the report of Euromonitor International (2010)
presents that a degree that an individual gets from a university in a developed-English speaking
country will provide an advantage and a social status when he/she comes back home country.

Thirdly, Bialystok and Hakuta (1994) explain the cognitive benefits of foreign language
and they draw our attention to a research in Canada which investigates English-language test
performance of bilingual students (who know English and French) and monolingual students (who
know English). It shows that bilingual students outperform monolingual students on cognitive
tasks. The underlying reason is that learning a foreign language increases mental capacity and
improves problem-solving skills of individuals (Jeffery, 2008).

Finally, the last benefit of foreign language is socio-cultural benefit. Singhal (1997) states
a foreign language helps the individuals to understand and appreciate the differences among
different cultures with the intercultural understanding and tolerance since this new language gives
the opportunity to communicate with others. Similarly, Weatherford (1986) and Stewart (2005)
point out that studying a foreign language helps the individuals have sympathy for other people
and cultures.

Besides the benefits of knowing a foreign language, learning a foreign language requires
the individuals’ dedication, time and effort. Zaim (2011: 12) admits that learning a foreign
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language is not so easy since it needs “an investment of time and money, depending on the route
chosen”.

As a conclusion, there are both benefits and difficulties to learn a foreign language. Since
the process of learning language is not easy and it requires an individual his/her time and effort,
the individual may give up learning a foreign language easily if he/she is not patient and tolerant
enough. But if he/she learns a foreign language, he/she can benefit from it economically,
educationally, cognitively and socio-culturally. In this respect, a Turkish proverb explains the
importance of the knowledge of language well “One who speaks only one language is one person,
but one who speaks two languages is two people”.

Previous Studies on the Role of English as a Foreign Language in the Individuals’ Life

As it is mentioned above knowledge of foreign language may affect people’ lives in both
positive ways and negative ways but the benefits of foreign language knowledge outweigh the
drawbacks of foreign language knowledge. Therefore, the role of English as a foreign language in
individuals’ lives has attracted many researchers’ interests so far and they investigate the role of
English used as a foreign language in the people’s lives in different contexts and different
educational levels (Bani-Khalad, 2014; Erdel and Akalin, 2015; Gomleksiz, 2010; Hann, Timmis,
Alkhaldi, Davies, Troncoso and Yi, 2014; Karahan, 2007; Onder-Ozdemir, 2014; Oztiirk, 2015; Tardy,
2004; Tomak, 2011). Among these researchers Hann et al. (2014) conduct a comprehensive study
in five sites: Abu Dhabi, Bogota, Shandong, Leeds and Salford and they examine the effect of
English learnt as a foreign language or as a second language on students’ lives. They gather data
through three research tools: brain storming and ranking activity, timeline template and interview.
They reach seven themes which show the reasons of students to learn English. These themes are
communication, education and work, travel, making friends, leisure and relationships, technology,
knowledge and understanding of the world and negative impact. This study demonstrates that
learning English widens students’ relationships, helps to reach different cultures beyond their
native culture, increase their knowledge and understanding the world and communicate with
different people around the world.

Karahan (2007), Gomleksiz (2010) and Bani-Khalad (2014) are interested in the attitudes
of students who learn English as a foreign language towards learning English. While Karahan
makes her investigation in primary school, Gomleksiz and Bani-Khalad examine undergraduate
students’ attitudes. Karahan and Gémleksiz find out that female students have more positive
attitudes towards learning English than male students. Furthermore, female students believe that
English as a foreign language is necessary and useful in Turkey but it is not used for interaction in
daily life. Therefore, students do not make effort to learn English until they become aware of its
necessity for their job. On the other hand, the findings of Bani-Khalad suggest that there is no
significant difference in terms of students’ gender and all the students have positive attitudes
towards learning English and they agree that English as a foreign language is an important
language in individual's personal and professional life.

The research of Erdel and Akalin (2015) which is conducted in three faculties and two
vocational schools of a state university and another study which is carried out by Oztiirk (2015) in
the preparatory school of a university investigate the students’ opinions about the role of English
in their lives. Both studies in Turkish context reveal that students accept the importance of English
in the world and they learn English since it will help for their career, individual and academic
success in the future. Additionally, the findings of conducted study by Tomak (2011) in the
preparatory school of a state university also reveals that people in Turkey learn English in order
to use it for communication purposes with people from various countries. Furthermore, Uztosun
(2011) also investigates the role of English in the lives of students studying at language division
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at high school. He finds out that English language is a tool to be successful at the university
entrance examination for these students.

Onder-Ozdemir (2014) conducts a study with Turkish post-graduate students studying in
the UK and the USA and she examines these students perceptions related to the benefits and
drawbacks of English in the scientific communication. She finds out that all the participants agree
that English is the major language for communication in the science, for interaction with people,
for opportunity to attend international conferences or to apply for the international research fund.
Participants describe English with these adjectives “universal, scientificc dominant, common,
essential, main and primary” (p. 75). Apart from the benefits, they state the drawbacks of English
in scientific communication. For example, they cannot use Turkish in international conferences,
they have difficulties to express themselves in English and they feel discrimination from the native
speakers of English due to the mispronunciation or incorrect grammar.

Considering the studies which investigate the role of English in peoples’ lives in the
relevant literature, students’ attitudes towards learning English is “one of the leading predictors
of success in learning English” (Gomleksiz, 2010, p. 913) and identifying students’ negative
attitudes will provide opportunity for the teachers to change them into positive attitudes
(Oroujlou and Vahedi, 2011). Moreover, knowing the reasons why students want to learn English
will increase the effectiveness of language learning and teaching process(Hann et al., 2014) since
the teacher will motivate them accordingly and students will actively participate in the lesson in
order to learn (Karahan, 2007). Although there are considerable numbers of studies about the role
of English in individuals’ lives in different educational levels, there is little study which specifically
investigates the views of students studying at vocational school. Thus, this study will explore and
understand the views of ten students on the role of English in their lives. A qualitative method will
be used in order to get detailed information just as Creswell (2012) describes that qualitative
research provides deep insights into the central phenomenon that we need. In the light of this
purpose, the following research question will be answered in the scope of this study.

Research questions:

1. What are the views of students on the role of English in their lives in terms of their
professional and their social life?

METHODOLOGY

Participants:

The participants of this study were ten students who are studying at Tourism and Hotel
Management Program and Accounting and Tax Applications program in a vocational school.
These students have four hours English classes a week during four terms. They take English class
as YOK course during first two terms and they take vocational English course in the third and the
fourth terms. This study takes place in their third term at the vocational school. Furthermore, these
students have been learning English since the primary school. The demographic information of
the participants is illustrated in Table 1 below.



Table 1
The demographic information of participants

Participant Gender Program

number

M1 Male Tourism and Hotel Management
M2 Male Tourism and Hotel Management
M3 Male Accounting and Tax Applications
M4 Male Accounting and Tax Applications
M5 Male Accounting and Tax Applications
F1 Female Tourism and Hotel Management
F2 Female Tourism and Hotel Management
F3 Female Tourism and Hotel Management
F4 Female Accounting and Tax Applications
F5 Female Accounting and Tax Applications

As the Table 1 describes above, there are three female and two male students from
Tourism and Hotel Management program and three male and two female students from
Accounting and Tax Applications participated in this study from three programs.

Data Collection:

The purpose of this study is to explore the views of student studying at vocational school
on the role of English in their lives in terms of their professional and their social life in depth. For
this reason, the central phenomenon of this study is the perceptions of Turkish vocational school
students on the role of English in their lives. Regarding the purpose of the study and the central
phenomenon of the study, qualitative research method is applied.

As a form of data collection semi-structured interview was applied in this study. Interview
questions were prepared regarding students’ future professional and their social life. The
researcher discussed the interview questions with her colleague and made necessary changes.
The interviews were carried out in Turkish, which is the interviewees' native language and they
can express themselves in their native language more easily and comprehensively than English in
which they are not proficient enough.

Before the interview researcher gave information about the study and its aim and asked
the interviewee to sign the consent form. Then, interview started with the first interview question.
Each interview lasted from 5 minutes to 8 minutes in the researcher’s office. Each interview was
audio-taped with the permission of the interviewee. The audio-taped interviews were transcribed
for the data analysis.

Data Analysis:

The transcribed data was analyzed by the researcher regarding the steps of qualitative
data analysis. First of all, researcher read the data many times. Then, she highlighted the repeated
expressions and identified five codes as follows: positive attitudes, negative attitudes, profession,
communication, entertainment. Finally, these five codes were reduced to 2 themes by grouping
the similar codes in order to “form a major idea in the data”(Creswell, 2012:245). Consequently,
the first theme was identified as “Perceptions of students towards learning English” and it
consisted of two codes and they are: “positive attitudes and negative attitudes”. The second theme
was “reasons to learn English” and it included three codes which were “profession,
communication, entertainment”. All codes and themes were derived from the data by the
researcher (See the Table 2 for the summary of coding process)
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Table 2
The Coding Process in the Study

Step Process

Step 1 Read the whole transcribed data many times
Step 2 Highlight the repeated expressions

Step 3 Identify five codes

Step 4 Group the similar codes

Step 5 Reduce five codes to 2 themes

As it is showed above in the analysis of qualitative data thematic analysis was used for
this study. Consequently, from codes to the themes were reached by the researcher. The codes
were interrelated with their themes.

RESULTS

This study was carried out in order to understand vocational school students’ views on
the role of English in their lives in terms of their professional and their social life. The analysis of
conducted interviews revealed two themes which are the perceptions of students towards learning
English and their reasons to learn English.

The first theme of “perceptions of students towards learning English” consists of two
codes which are stated as positive attitudes and negative attitudes. Furthermore, another theme
of this study is students’ reasons to learn English. This theme has also three codes listed as follows:
profession, communication and entertainment (See Figure 1 below for the summary of themes
and codes of this study).

Figure 1
Thematic Analysis of the Interviews: Themes and Codes with the Number of References
1.Positive attitudes (n=8) 1. Professior} (n.=21)
2.Negative attitudes (n=3) 2. Commgnlcatlon (n=15)
3. Entertainment (n=8)

: i

Perceptions of students towards learning Reasons to learn English
English

Perceptions of students towards learning English and

their reasons to learn English have an impact on

the views of students studying at vocational school on the role of English in their lives in terms
of their professional and their social life

Based on the themes and codes, the results of current study will be presented in the
following part and the results will be supported by the quotations of participants.



Perceptions of students towards learning English

This theme "Perceptions of students towards learning English” includes two codes. One
of them is students’ positive attitudes and the other one is students’ negative attitudes. Regarding
the first code of positive attitudes of learners towards learning English it is revealed that 7 out of
10 students love, learning English and they believe that it is important and necessary for now and
for their future profession. 2 students of 10 students state that they do not want to learn English
since it is difficult for them. Finally, one of the studentshas both positive attitudes and negative
attitudes towards learning English.

With the utterance of M1 positive attitudes can be exemplified. He states that “internet
sayfalarinda siirekli Ingilizce kelimeler oldugu icin bana gerekli geliyor. Ailemde yabanct birileri
oldugu icin iletisim kolayligt sagliyor o ytizden 6nemli benim icin” (It is necessary for me since there
are always English words on the internet pages. It makes communication easy since there are foreign
people in my family. Thus it is important for me). F3 also mentions about the importance of English
for her life “Ben ileride yurtdisina gitmeyi diistiniiyorum. Bu ytizden cok 6nemli benim icin ingilizce”
(I am planning to go abroad for the future. Therefore, English is so important for me). Furthermore,
F4 emphasizes the role of English in her life and notes that “ingilizcenin hayatimdaki yeri biiyiik
su anki staj déneminden beri de ingilizce'yi kullaniyorum” (The role of English is great in my life, |
have been using English since the current period of my training). Finally, M4 stresses a different
point for his learning with these words “ingilizce hayatimda énemli uluslar arast bir dil oldugu icin”
(English is important in my life since it is an international language).

Another code which is related to students’ negative attitudes towards learning English
indicates that 2 students out of 10 students perceive English as unnecessary language for their
life and difficult to learn. M5 talks about his negative attitudes towards learning English and he
states that “llkokuldan beri ingilizce 6greniyorum. Ingilizce cok gereksiz bir sey bence. Ben éyle
gortiyorum agtkcast” (I have been learning English since primary school. | think English is such an
unnecessary thing. Actually, | see it like that). Similarly, F5 states “Ben 4. Siniftan beri Ingilizce dersi
gortiyorum su an lniversitedeyim ama hala hicbir sey 6grenebildigimi diisiinmiiyorum” (I have been
taking English class since the fourth grades and now | am at university but | still don't think | could
learn anything). She notes a reason for her failure “Ogrenim hayatinin kétiiliigiinden ya da Ingilizce
dersinin gereksizliginden olabilir" (This might be because of bad education or unnecessariness of
English lesson).

Furthermore, these two codes reveal that 1 out of 10 students has both positive attitudes
and negative attitudes towards learning English and she cannot say with exact words “I love
English or | hate English” Her feelings are complicated. Therefore, | haven't discussed it under a
different theme. Instead, | will exemplify what she feels and thinks about learning English from her
quotation. For example, F1 expresses her feelings “Ben ingilizce 6Grenmeyi cok seviyorum ama bir
tirlii 6grenemiyorum” (I like learning English very much, but | cannot learn it somehow) and she
provides the underlying reasons “Hocalardan kaynaklt oldugunu diisiinliyorum ¢linkii simdiye
kadar kimse iyi 6gretmiyor. Kursa bile gittim ben yine 6grenemedim diyebilirim” (I think that is
because of teachers since nobody can teach well until now. | can say that | even attended course
and | still could not learn it).

As a conclusion, all of the students in this study state that they have been learning English
since they were fourth grades. Many of them believe that English as a global language is necessary
and important for them and they love learning English while others don't like learning English and
one student does not have exact positive or negative attitudes. Even these students who state
that they don't like learning English give reasons to learn English. Therefore, the following theme
was identified as "Reasons to learn English” and this will be discussed below.
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Reasons to Learn English

This category “Reasons to learn English” consists of three codes which are identified as
follows: Profession, communication, entertainment. The first code profession as a working benefit
of English is the main reason of students to learn English (21 references across 10 interviews). All
the students believe that they will use English in their profession and English also will help them
to build a successful career. Some of their utterances are listed below:

F1: “Bu béliimde calisirsam biiyiik ihtimalle Ingilizceyi kullanacagim seyahat acentasinda ya da
havalimaninda” (If | work in this profession, most probably | will use English at the travel agency or
at the airport).

F2: “Personel olarak devam ettiginde ilk istenen sey Ingilizce oluyor otelcilik mesleginde” (When you
work as a staff in a hotel, the first prerequisite is English).

M2: “Is hayatinda yiikselmek icin gerekli” (It is necessary to promote in professional life).

F4: “Miisterilerimiz yabanct oldugu icin Tiirk misafirimiz yok Ingilizce'yi kullanmak zorunda
hissediyorum” (Since our guests are foreign, we do not have any Turkish guests, | have to feel to use
English).

M4: “Yabanct sirketlerde ¢alistigim zaman ya da uluslararast bir sirkette ya da yurtdisina ¢tkma
durumum olsa o zaman kullanacagimt diisiiniiyorum” (When | work in a foreign company or an
international company or if | go abroad, | think | will use it then ).

As it is understood from the quotations, not only the students at Tourism and Hotel
Management Program but also the students at Accounting and Tax Applications Program state
that they will use English in their jobs. Even students (M5 and F5) who have negative attitudes
toward English state that English will be necessary for their future profession. For example M5
utters “Meslek hayatimda kullanabilirim” (I can use English in my professional life).

After presenting the main reason (profession) which makes students learn English, the
second reason of them is communication as a socio-cultural benefit of English (15 references
across 10 interviews). F2 expresses her thought and feeling about communication “insanlarla
iletisim dnemli mesela karsiniza birisi geldiginde ona cevap verememek insant gercekten kéti bir
duruma dstirtiyor"(Communication with people is important, for example, when there is someone
opposite you, being unable to give an answer to him will make you be in a bad position). Moreover,
M5 states that English is a need both for profession and communication and he utters that “is
hayatinda yabanct insanlar karsima cikabilir ve insanlarla konusma ihtiyact duydugum icin Ingilizce
gerekli” (I can meet foreign people in professional life and English is necessary since | need to talk
to people). Finally, F4 puts emphasis on English for communication purposes and notes “Telefon
gériismelerimde Ingilizce kullaniyorum ciinkii yabanct misdfirlerimiz var bizim” (I use English on
phone calls since we have foreign guests).

The last code of this theme is entertainment as a socio-cultural benefit of English (8
references across 10 interviews). Students use English to watch movies, to sing songs, to play
online games or to make jokes with their friends. Each of them will be supported with the
quotation of students. M1 and M2 state that “Film izliyorum siirekli ingilizce” (I always watch films
in English) and “Haftada bir film Ingilizce film izliyorum” (I watch a film in English once a week),
respectively. Moreover, F1 use English for songs and says “Ben kendi kendime sarkt s6yliiyorum
Ingilizce” (I sing English songs myself). But male students use English to play online games and M3
states “Bazi oynadigim online oyunlar var onlarda ingilizce kelime cok geciyor” (There are some
online games that | playand there are many English words in them). While making jokes, F4 uses
English and she mentions “arkadaslarimla saka falan yaparken ingilizce konusuyoruz” (While
making jokes with my friends, we speak English).

Consequently, apart from F5 and M5, most of the students have positive attitudes towards
learning English and during the interviews they state that they learn English and they believe that
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they will use it for profession and communication purposes. Furthermore, they also mention that
they use English in their daily life while watching films or playing games.

DISCUSSION AND CONCLUSION

In the current study, the perceptions of students studying at vocational school about the
role of English in their lives were explored in terms of their professional and their social life. First
of all, the results of this study show that most of the students have positive attitudes towards
learning English and they claim that learning English as a global language is important and
necessary for their daily life and for their job, as well. According to Bani-Khalad (2014) and Karahan
(2007), attitudes of students towards language learning would affect their language learning.
Therefore, their positive attitudes affect their foreign language learning process positively since
they will be more motivated to learn language and they have an active role in language learning.
In the end this will bring success for them.

Next, as a result of education reform in 1997 which changed compulsory education from
five to eight years and foreign language (English) starts to be taught in primary school (Sarigoban,
2012), all the participants in this study started to learn English in the fourth grades. Some of the
students believe that they could not learn anything though they like learning English at first. This
finding suggests that it is the consequence of long process for language learning and it affects
their feelings and thoughts adversely and students cannot feel successful during their language
education. Students claim that the underlying reason is the lack of continuity in language
education. As Erdel and Akalin (2015, p. 34) put forward, this problem could be eliminated by
providing “continuity in language education between primary, secondary and tertiary levels”.

Then, it was revealed that students learn English for three purposes as follows: profession,
communication and entertainment. That is, they benefit from English economically and socio-
culturally. They believe that English will help them to have a well-paid job or to promote in their
job. This conforms to the results of Genesee and Cloud, 1998; Jeffery, 2008; Singhal, 1997; Tomak,
2011) who state that students want to learn English since English is a must in order to get a good
job. This result suggests that students learn English for working benefits. Therefore, these students
will actively participate in language learning since they are studying at university and they are
aware of the responsibilities for their future.

Another reason of students to learn English is for communication as a socio-cultural
benefit and this result is found out by various studies, as well (Hann et al., 2014; Onder-Ozdemir,
2014; Tomak, 2011). Students state that they need to communicate with people by means of
English while they are working, having vacation or going abroad. Therefore, students’
communicative competence besides linguistic competence should be improved and their
communicative strategies should be developed in language teaching process, as well.

The last reason of students to learn English is entertainment as a socio-cultural benefit.
Students need English while playing online games, watching films or making jokes with their
friends. That is, while having fun, they need English.

Finally, based on the results of this study students studying at vocational school do not
use English to read news or studies or to gather information related to their own programs. It
could be concluded that their academic English is not good enough to follow the studies and
news. They should be helped to improve their academic English to follow the changes and survive
in them.

As a conclusion, students studying at vocational school have positive attitudes towards
English and they know the importance of English in terms of their social and professional life in
Turkey but two students (one female and one male) studying at Accounting and Tax Applications
Program have negative attitudes. Even these students having negative attitudes towards English
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give reasons to learn English for their profession. Students studying at vocational school benefit
from English in their professional and their social life. That is, they make use of working and socio-
cultural benefits of English rather than cognitive and educational benefits. As a future work a study
in the same context may be conducted in order to investigate why students do not make use of
cognitive and educational benefits of learning English. Furthermore, for further research findings
should be supported by the quantitative data in order to make objective and reliable predictions
through the opinions of a large number of participants.
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Meslek Yiiksekokulu'nda Okuyan Ogrencilerin ingilizce’'nin Hayatlarindaki
Rolii ile ilgili Goriisleri ve ingilizce Ogrenme Sebepleri
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Ozet

Tiirkiye'de uzun  ylardir Ingilizce yabanct dil olarak &grenilmekte ve
égretilmektedir. Ingilizce'nin grencilerin yasamu lizerine rolii pek ¢cok ¢alismaya
konu olmasina ragmen, su ana kadar meslek ytiksekokullarinda okuyan égrencilerin
gortisleri arastirdmamustir. Bu yiizden bu ¢alismanin amact meslek yiiksekokulunda E-Uluslararast Egitim
okuyan 6grencilerin Ingilizce'nin mesleki ve sosyal yasamlarint nasu etkiledigine dair
gortislerini ortaya koymaktwr. Calismanin amact géz éniinde bulundurularak nitel
bir calisma metodu uyguland.. Turizm ve Otel [sletmeciligi ve Muhasebe ve Vergi
Uygulamalarinda okuyan 10 goniillii 6grenci yart yaplanduriimus gériismeye katudi.
Gérismelerden elde edilen veriler tematik analiz kullaniarak analiz edildi. Sonuglar,
égrencilerin Ingilizce 6Grenmeye karst algiart ve Ingilizce 6Grenme sebepleri olmak
lizere iki tema ortaya cikardi. Ilk tema, olumlu ve olumsuz davranslardan
olusmaktadir ve diger temanin ise “meslek, iletisim ve eglence” olmak lizere li¢ kodu
vardtr.
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GENISLETILMIiS OZET

Problem: Literatiirde ingilizce’nin insan hayatindaki roliinii iceren ¢alismalar; ingilizce 6Grenmeye
karst 6grenci tutumlarinin, ingilizce 6§renmedeki basart tahmincilerinden biri oldugunu (Gémleksiz,
2010) ve d&dgrencilerin negatif tutumlarinin belirlenmesi 6gretmenlere bu tutumlart pozitife
cevirmede bir firsat saglayacagint (Oroujlou and Vahedi, 2011) gdstermistir. Bunun yanisira,
égrencilerin Ingilizce 6grenme sebeplerini bilmek ve bu dogrultuda égrencileri motive etmek dil
égrenim ve égretim siirecininin etkinligini arttiracaktur (Hann et al, 2014) e égrenciler ingilizce
dgrenmek icin derse aktif bir sekilde katilacalartir (Karahan, 2007). ingilizce’ nin bireyin hayatindaki
rolii konusunda farkli egitim seviyelerinde olduk¢a ¢ok calisma olmasina ragmen meslek
yliksekokulu dgrencilerinin gériis ve algilarint iceren calisma yok denecek kadar azdur. Bu yiizden,
bu ¢alisma ingilizce’nin meslek yiiksekokulu égrencilerinin hayatlarindaki yeri ve rolii konusunda
gorts ve algularint belirlemeyi amaglamaktadur.

Yéntem: Bu calismanin amact Tiirk meslek yiiksekokulu 6grencilerinin Ingilizce’nin hayatlarindaki
yeri ve rolii konusunda goériis ve algilarint belirlemektir. Bu amag dogrultusunda, ¢alismada nicel
arastirma yéntemi kullandmustir. Veri toplama aract olarak yart yaplandiridmis gériisme sorulart
arastirmact tarafindan hazirlanmustir. Gériismeler, katiimcilarin ana dili olan Tiirk¢e dilinde
yapumustir. Gériisme baslamadan, arastirmacy, katiimciara ¢calisma ve amact hakkinda bilgi verip
katiimcllardan gériismeye katiim izin formunu imzalamalarint istemistir. Sonrasinda gériisme
baslatilip katiimcinin izni dogrultusunda ses kaydt yapiumustir. Son asama olarak ses kayitlary, veri
analizi i¢in transkript yaplmustir. 10 meslek yiiksekokulu 6grencisi ile gériisme yapdmustir. 3 bayan
égrenci ve 2 erkek égrenci Turizm ve Otel Isletmeciligi programt 6grencisi ve 3 erkek ile 2 bayan
Ogrenci Muhasebe ve Vergi Uygulamalart programt égrencisidir. Gériismelerden elde edilip
transkript edilen veriler nitel arastirma yéntemi adimlart kullandarak analiz edilmistir. ilk olarak,
veriler pek cok kez arastirmact tarafindan okunup, tekrar eden ifadeler belirlenmistir. Bu dogrultuda
kod ve temalar belirlenmistir.

Sonuglar ve Tartisma: Veri analizi sonucunda iki tema belirlenmistir: “Ogrencilerin Ingilizce
égrenmeye karst tutumlart” ve “ingilizce 6grenme sebepleri”. Birinci tema, “6grencilerin Ingilizce
dgrenmeye karst tutumlart” iki koddan olusmaktadir: “Pozitif tutumlar” ve “negative tutumlar”. Ikinci
tema ise “ingilizce 6grenme sebepleri” lic koddan olusmaktadir: “Meslek”, “iletisim” ve “Eglence”. ilk
olarak, bu calismanin sonucunda katilimcilarin cogunun ingilizce 6Grenmeye karst olumlu tutumlart
oldugu saptanmustir. Katimcilar, ingilizce’nin global bir dil oldugu icin 6nemli oldugunu ve giinliik
ya da mesleki yasamlart icin Ingilizceye ihtiyac duyduklarint iddia etmislerdi. Ikinci olarak, 1997
yilindaki egitim reformu ile zorunlu egitim bes yildan sekiz yila ¢ctkmis ve yabact dil (ingilizce)
ogretimi ilkokulda é&gretilmeye baslamistir (Saricoban, 2012). Bu yiizden bu c¢alismadaki
katiimcilarin hepsi ilkokul dérdiincii sinifta Ingilizce égrenmeye baslamuslardir. Katilimcilarin
bazilar, baslangicta Ingilizce 6grenmeyi sevseler dahi hicbir sey 6grenemediklerini belirtmislerler.
Bu sonucun altinda yatan sebebi de katilimcilar dil egitiminde devamliligin olmamast olarak dile
getirmislerdir. Erdel and Akalin (2015) da belirttigi gibi bu sorun ancak ilkokul, ortaokul ve lisedeki
dil egitimde devamlilik ile ortadan kaldirdabilir. Sonrasinda katiimcilar, Ingilizce'yi 6grenme
sebeplerinden biri olan mesleki hayatlart icin Ingilizce 6grenme isteklerini iyi maslt bir iste calismak
ya da islerinde kolayca terfi almak olarak aciklamslardwr. Bu sonuglar literatiirdeki diger
calismalarin sonuglart ile de uyusmaktadir (Genesee and Cloud, 1998; Jeffery, 2008; Singhal, 1997;
Tomak, 2011). Baska bir sonuc ise katiimcilar ingilizce' yi, bir iste calisirken, tatile ciktiklarinda ya
da yurt disina gittiklerinde iletisim kurmak icin 6grenmek istiyorlar. Bu sonuc da literatiirdeki diger
calisma sonuclarint desteklemektedir (Hann et al., 2014; Onder-Ozdemir, 2014; Tomak, 2011). Son
olarak, katiimcilar, Ingilizce' yi cevrimici oyun oynamak, film izlemek ya da arkadaslar ile saka
yapmak icin yani eglenme amact ile égrenmek istiyorlar. Bu ¢alismadan ayrica su sonuc ortaya
ctkartilabilir: Meslek yiiksekokulu 6grencilerinin akademik amaclar icin Ingilizce &grenmeyi
istemiyor ya da planlamuwor. Diger bir deyisle alanlart ile ilgili haberleri ya da gelismeleri takip
etmek icin ingilizce 6Grenmek istemiyor.
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