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Introduction

Teaching critical thinking to students has always been an essential mission of
social studies education. Forawi (2016) declares that in a world that is growing more
complex and changing at an ever-increasing rate, students should be equipped with
life skills that include critical thinking. Individual learners who actively attend
lessons and discuss answers by examining the questions, analysing ideas and
respecting different points of view are increasingly needed today. Individuals are
enlightened through critical thinking (Varoglu, 2014). As mentioned in Shaheen’s
(2016) research, according to university teachers, critical thinking involves the skills
of analysis of given information to show a broad understanding and knowledge of
the subject and ability to discuss alternative perspectives on the issues with open-
mindedness. Similarly, Franco (2016) specifies that a critical thinker is flexible and
open to the possibility of correcting or disconfirming beliefs and knowledge about
the world. Also, a critical thinker is willing to be creative enough to think differently
and seek new and more information, even if contrary to what is already known ‘for
sure’.

According to Turkoglu (1983), education that is the prerequisite of social,
economical, political developments is formed and performed in a scope including
scientific-artistic-technical fields (Ucan, 1997). Music education that is mostly vocal
and audio art education is an integral component of general education and
constitutes the basis of spiritual education has importance for both social and
cultural fields (Ucan, 1997; San, 1979; Sun, 1969). According to Karolyi (1996), since
music includes learning and development periods and has an integral connection
between feelings and ideas, it is both art and science and must be perceived
emotionally and comprehended with the mind (Yazici, 2013; cited in Bastug, 1999).

People look for "true and consistent", "useful and handy", "genuine and beautiful"

and "beyond daily life experiences" as a way to best arrange, pursue, develop and
improve their lives. Music education is one of the most important building blocks for
an individual with personal, social-cultural, economic and educational aspirations
(Ucan, 2005). Students who are actively involved in learning-teaching get more
excited about education and are better able to think critically. To encourage students’
excitement, teachers should turn their classes into vibrant, motivating environments
that stimulate the minds of students and allow them to enter a complex state of
ambiance (Yaman, 2014). Consequently, critical thinking includes an active and
organized intellectual process that regards the idea of interaction that aspires to
understand individuals’ existence, recent events, circumstances and ideas (Ertas,
2012). Moreover, music teachers with critical thinking skills will be able to educate
thinking, reasoning, problem-solving students through music education (Yazici &
Izgi, 2013). At times, music teachers do not realize, or even ignore, their students’
potential and blunt critical thinking skills and prevent their different points of view
(Moseley, 2012). Accordingly, it is crucial that music teacher candidates become
individuals who are open to active-independent-new ideas (Ozden, 2011). Critical
thinking having a multidimensional thinking ability is very important to an educated
person. A critical thinker has different world perception and has a more intellectual
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lifestyle because he/she looks across the world from different perspectives
(Karakuzular, 2013).

Critical thinking, a philosophical way of thinking, allows people to be versatile
and filter all kinds of information through the critical mind. In the education field, as
in other fields, critical thinking helps solve problems. Accordingly, the success of a
program is related to how much a student uses these skills to produce information
and direct the community (Yazici, 2013). From this perspective, critical thinking is a
valuable tool which allows individuals to resolve problems; it follows individuals
throughout their lives (Yazici & Izgi Topalak, 2013).

According to Beyer (1985), critical thinking has attracted researchers' attention
since 1980, and the descriptions in this scope have started to vary. The concept of
critical thinking is described as follows:

- Grant (1988): a thinking processes such as comparing; thinking rationally,
creatively and progressively;

- Lipman (1991): reliable thinking that helps judgment based on standards;

- Chaffee (1994): an effective, organized and practical process that can be used to
understand environmental conditions, develop the ability to describe thoughts,
analyse problems, decide and assess, and begin goal-oriented studies;

- TDK (2005): a process that considers all related factors after sensitively assessing
the evidence to reach objective results as much as possible;

- Habermas (1998): critical, evaluative, sceptical, analytical, clear, careful, logical
and independent thinking, process of problem solving and intellectual development;

- Norris (1985): application foreknown by students and a valuation of their
thoughts, change of prelearning (cited in Tabak, 2011).

Critical thinking is a skill that must be given to students during their education.
The reason is that, according to Ozden (2011), a student having critical thinking skills
obtains following;:

- Ability to distinguish the difference between realities and hypotheses;
- Skill in testing a source’s reliability;

- Ability to distinguish between relevant and irrelevant information;

- Awareness of prejudice and cognitive mistakes;

- Ability to realise incoherent jurisdictions;

- Ability to question effectively;

- Skilful use of verbal and written language; and

- Ability to think of thinking
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A student should obtain information by research, being sceptical, creatively
solving problems instead of repeating what has been expressed. Thanks to critical
thinking, a student gains freedom of thought, increases a base of knowledge, thinks
rationally, feels comfortable using his or her mind, takes a different approach to
events-cases, and thinks about relations between reason, result, and possibility.
Accordingly, the content of a teaching program must not be contrary to modern,
scientific, artistic and philosophical knowledge (Sonmez, 2011). Pedagogue Vexliard
highlights that the duty and function of teaching must be "to give knowledge" and
"find new realities" (cited in San, 1979). A society that consists of individuals with
high vitality, sensitivity and minds thanks to education would be different from the
societies that have come into existence until now (Russell, 2006).

Method
Research Design/Model

Research is descriptive. To determine and assess the attitudes of music teacher
candidates regarding critical thinking in terms of variables such as age, gender, type
of graduate secondary education, amount of TV watched per day, parents” attitudes,
frequency of reading books and newspapers, the scanning method was selected as a
research type. To obtain a general view of the research subject in the scope of
statistical analysis of obtained quantitative data, the researchers reached the sample
with the survey method.

Research Sample/Working Group

The study was carried out with 131 students in Music Teaching in Fatih Faculty
of Education, Karadeniz Technical University, who continue their education during
the 2013-2014 education period. Of the teachers, 53.4 percent are female (n=70), and
46.6 percent are male (n=61).

Research Instrument and Procedure

To determine the attitudes of music teacher candidates regarding critical thinking
in research, the California Critical Thinking Dispositions Inventory has been used.
Below is information about the measuring tool.

California Critical Thinking Dispositions Inventory. The California Critical Thinking
Dispositions Inventory (CCTDI-T), developed by Facione, Facione and Giancarlo
(1998) has been used in this research. Transcription to Turkish and reliability-validity
studies of this inventory in Turkey have been performed by Kokdemir (2003); this
inventory has been preferred as it is a favorite inventory in studies of critical thinking
dispositions and is compatible with the level of university students. The original
inventory consists of 75 articles, with seven sub-dimensions as follow:
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1. Truth-seeking,

2. Open-mindedness,

3. Analytical abilities (Analyticity),

4. Systematic tendencies (Systematicity),
5. Self-confidence,

6. Inquisitiveness, and

7. Cognitive maturity.

Internal consistency (alpha) of new inventory, which consists of six dimensions
and 51 articles, is .88 for the total; for sub dimensions, analyticity .75, open
mindedness .76, inquisitiveness .78, truth-seeking .61, systematically .63. Total
variance described by inventory is 36.13% (Kokdemir, 2003).

Validity and Reliability

The findings obtained have been analysed at the confidence interval of 95% and a
significance level of 5%, the confidence of inventory has been analyzed as very high-
0,893.

Data Analysis

When analysing data, descriptive statistical methods (number, percentage,
average, standard deviation) have been used. In a parametric comparison of
quantitative data between groups, a normalcy distribution test has been carried out,
and it has been seen that distribution is not compatible with a normal distribution.
For this reason, non-parametric tests were performed.

Results

In this section, the findings from the data analysis are presented. On the basis of
findings obtained, descriptions and comments are presented.

When the p value in Table 1 is assessed, a significant difference cannot be found
as per p< 0.5. As per these values, critical thinking skills in the study group are not
related to the mother’s attitude. These findings indicate that an individual’s social
circle is more effective than his or her family for critical thinking.
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Table 1

Findings With Regard to Variance of Mother’s Attitude

Factor Mother’s attitude Rank St. dev. p
average
Democratic 66.79
Tolerant 68.32
Analyticity Protective 66.68
Authoritarian 37.00 9.48 A87
Uninterested 41.75
Inconsistent 34.50
Other 89.75
Democratic 70.85
Tolerant 73.46
Open-mindedness  Protective 61.93
Authoritarian 52.20 10.11 .056
Uninterested 11.25
Inconsistent 25.00
Other 17.75
Democratic 72.62
Tolerant 66.69
Protective 64.22
Inquisitiveness Authoritarian 50.60 8.43 954
Uninterested 72.75
Inconsistent 70.50
Other 61.25
Democratic 7212
Tolerant 66.29
Protective 63.48
Self-confidence Authoritarian 52.40 5.63 703
Uninterested 79.25
Inconsistent 36.50
Other 100.50
Democratic 57.15
Tolerant 69.67
Protective 67.53
Truth-seeking Authoritarian 83.70 6.45 127
Uninterested 38.50
Inconsistent 15.00
Other 9.50
Democratic 58.56
Tolerant 73.71
Protective 64.91
Systematicity Authoritarian 38.60 4.06
Uninterested 15.75
Inconsistent 24.00 103
Other 74.75
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Table 2
Findings With Regard to Variance of Father’s Attitude
Factor Father’s attitude Rank St. dev.
average
Democratic 65.31
o Tolerant 56.82
Analyticity Protective 75.37
Authoritarian 57.79 9.48 181
Uninterested 100.17
Inconsistent 51.00
Other 70.57
Democratic 70.23
Tolerant 66.87
Open-mindedness Protective 64.03
Authoritarian 65.16 10.11 .998
Uninterested 74.00
Inconsistent 68.50
Other 64.36
Democratic 61.77
Tolerant 57.50
Protective 70.46
Inquisitiveness Authoritarian 62.53 8.43 .093
Uninterested 118.17
Inconsistent 114.50
Other 75.71
Democratic 67.65
Tolerant 60.13
Protective 74.14
Self-confidence Authoritarian 51.68 5.63 .096
Uninterested 107.50
Inconsistent 106.00
Other 60.00
Democratic 54.77
Tolerant 65.58
Protective 63.30
Truth-seeking Authoritarian 77.61 6.45 725
Uninterested 63.83
Inconsistent 76.00
Other 75.07
Democratic 4219
Tolerant 71.63
Protective 71.03
Systematicity Authoritarian 57.42 4.06 246
Uninterested 64.00
Inconsistent 68.00

Other 67.21
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When p value in Table 2 is assessed, a significant difference cannot be found as
per p<0.5. As per these values, critical thinking skills in the study group are not
related to the father’s attitude. Consequently, parents do not affect an individual's

critical thinking.

Table 3

Findings With Regard to Gender Variance

Factor Gender Rank average St. dev. p
Male 59.98
Analyticity Female 70.38 9.48 115
Open-mindedness Male 58.64
Female 71.57 10.11 .051
Male 64.25
Inquisitiveness Female 66.60 843 723
Male 60.89
Self-confidence Female 69.57 5.63 189
Male 59.49
Truth-seeking Female 70.81 6.45 .087
Male 63.16
Systematicity Female 67.57 406 .503

When p value in Table 3 is assessed, a significant difference cannot be found as
per p< 0.5. As per these values, critical thinking skills in the study group are not
related to gender variance. In other words, gender does not affect critical thinking.

Table 4

Findings With Regard to Variance of Newspaper-Reading Frequency

Factor Newspaper reading frequency Rank average St. dev. p
Analyticity Every day 89.04
A few times a week 72.08
A few times a month 62.91 948 002
Do not read 44.67
Open-mindedness Every day 71.25
A few times a week 64.78
A few times a month 65.60 10.11 955
I do not read 66.27
Inquisitiveness Everyday 84.04
A few times a week 71.36
A few times a month 61.48 8.43 041
Do not read 51.60
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Table 4 Continue

Factor Newspaper reading frequency Rank average St. dev. p
Self-confidence Every day 88.07
A few times a week 75.28
A few times a month 61.78 5.63 .000
Do not read 40.23
Truth-seeking Every day 74.36
A few times a week 58.88
A few times a month 66.88 645 272
I do not read 75.04
Systematically Every day 71.18
A few times a week 70.87 106 08
A few times a month 63.55 ' ’
Do not read 56.63

When p value in Table 4 is assessed, a significant difference can be found as per
p<0.5 in Analyticity, Inquisitiveness and Self-Confidence at the end of comparative
analysis for variance in reading the newspaper. A significant difference in this scope
appears in the group of "reading the newspaper every day", when rank average
values are considered. The thinking capability of a person who reads newspapers
improves. Accordingly, a person approaches events more objectively and thinks
reasonably.

Table 5
Findings With Regard to Variance of Book-Reading Frequency
Factor Book-reading frequency Rank average St. Dev. 4
Analyticity Every day 75.46
A few times a week 61.17
A few times a month 76.44 948 003
Do not read books 43.35
Open-mindedness Every day 59.33
A few times a week 68.78
A few times a month 65.69 1011 777
Do not read books 69.10
Inquisitiveness Every day 71.67
A few times a week 63.44
A few times a month 72.90 8.43 103
Do not read books 50.65 ’
Self-confidence Every day 72.98
A few times a week 61.33
A few times a month 75.79 5.63 .014
Do not read books 46.85
Truth-seeking Every day 64.73
A few times a week 61.25
A few times a month 67.15 645 737
Do not read books 72.15
. Every day 75.38
Systematicity A few times a week 58.81
A few times a month 70.15 4.06 251

Do not read book 59.29
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When Table 5 values are assessed, comparative analysis for reading book
variance shows a significant difference in Analyticity and Self-confidence factors as
per p< 0.5. This significant difference appears in the group of "reading books every
day", when rank average is considered. Reading books has the effect of improving
individuals’ perspective of an event and their way of examining and analysing the
event.

Table 6
Findings With Regard to Variance of Graduate Secondary Education Institution
Factor Graduated secondary  Rank St. Dev. P
education institution average
Analyticity Fine Arts High School 67.80
Anatolian High School 46.42
General High School 69.02
Technical High School 25.17 9.48 233
Other 57.75 ’

Open-mindedness ~ Fine Arts High School 66.24
Anatolian High School 57.67

General High School 65.38 10.11 .937
Technical High School 70.50
Other 84.25
Inquisitiveness Fine Arts High School 64.56
Anatolian High School 59.50
General High School 76.02 8.43 138
Technical High School 22.83
Other 47.50

Self-confidence Fine Arts High School 65.47
Anatolian High School 62.33

General High School 71.52 5.63 472
Technical High School 29.67
Other 63.50
Truth-seeking Fine Arts High School 65.31
Anatolian High School 81.25
General High School 63.44 6.45 .585
Technical High School 60.83
Other 100.25
Fine Arts High School 65.18
Systematicity Anatolian High School 58.00
General High School 68.71 4.06 .951
Technical High School 67.50
Other 78.50

When p values in Table 6 are assessed, a significant difference cannot be found as
per p< 0.5. As per these values, critical thinking skills in the study group are not
related to the variance of "graduated secondary education institutions". In the
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development of critical thinking tendency, teaching model based on critical thinking
capabilities takes effect, not the type of school.

Table 7
Findings With Regard to Variance of Daily TV Watching
Factor Period of watching TV per Rank St. dev. p
day average
Analyticity 0-1 hour 65.36
1-3 hours 68.73
3-6 hours 65.36
6 hours and more 24.00 9.48 149
Never 70.50
Open-mindedness ~ 0-1 hour 63.10
1-3 hours 64.74
3-6 hours 63.22
6 hours and more 63.20 1011 793
Never 74.33
Inquisitiveness 0-1 hour 63.85
1-3 hours 71.16
3-6 hours 64.75 8.43
6 hours and more 25.50 ’ 147
Never 68.61
Self-confidence 0-1 hour 60.25
1-3 hours 70.27
3-6 hours 81.22
6 hours and more 36.70 5.63 106
Never 61.83
Truth-seeking 0-1 hour 61.81
1-3 hours 63.80
3-6 hours 65.78
6 hours and more 83.60 6.45 .666
Never 72.15
Systematicity 0-1 hour 69.96
1-3 hours 64.00
3-6 hours 59.47
6 hours and more 24.40 4.06 .060
Never 76.11

When p value in Table 7 is assessed, a significant difference cannot be found as
per p< 0.5. As per these values, critical thinking skills in the study group are not
related to the variance of "daily TV watching". In fact, televisions’ visual content does
not give people a chance to think while they are watching; it only serves to guide
society.
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Table 8

Findings With Regard to Age Variance

Factor Age Rank St.dev. p

average

Analyticity 18-19 66.11
20-21 70.06
22-23 53.59 948 368
24 and over 60.21

Open-mindedness ~ 18-19 64.41
20-21 68.53
.23 62.64 10.11 736
24 and over 56.94

Inquisitiveness 18-19 59.99
20-21 67.86
22-23 61.84 843 619
24 and over 71.65

Self-confidence 18-19 58.70
20-21 70.13
22-23 66.23 5.63 536
24 and over 63.74

Truth-seeking 18-19 63.22
20-21 62.80
22-23 74.09 645 59
24 and over 59.85
18-19 66.73

Systematically 20-21 61.24
22-23 74.55 4.06 Sl
24 and over 53.71

When p value in Table 8 is assessed, a significant difference cannot be found as
per p<0.5. As per these values, critical thinking skills in the study group are not
related to the variance of "age". Consequently, age does not affect an individual’s
ability to obtain critical thinking skills.

Discussion and Conclusion

The critical thinking disposition of the music teacher candidates in the research
does not significantly vary according to age, gender, graduate secondary education
institution, watching TV per day, or mother-father attitudes. However, it
significantly varies in accordance with book and newspaper reading frequency.

The impact of newspaper and book reading frequency on the participants’ critical
thinking dispositions is a positive result; reading allows individuals to make sense of
written symbols using cognitive behavior and psycho-motor skills, to have skills in
analysis, synthesis and interpretation skills for self-teaching after education (Demirel
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1990; Saracaloglu et al., 2003). Literacy is one of the most important conditions in
culture and policy as well as local, national and global economy. Creation of a
functionally literate audience illuminate a country’s workforce and creates
independent, powerful, productive societies that seek the rights to what they
produce (Kellner, 2002; Sarihan, 2003).

In national or international studies of the research subject, there is a significant
difference between gender and critical thinking of teachers (on behalf of female
groups) in primary education schools. There is a significant relation between critical
thinking skills of teacher candidates and their secondary education institutions.
Gender variance of students in secondary education has an impact on critical
thinking disposition, but gender variance of university students and music teacher
candidates does not impact their critical thinking dispositions. Parents” attitude has
no relation to the critical thinking skills of university students. Also, critical thinking
skills of university students do not show a statistically significant difference as per
variance of book-newspaper reading frequency. Further, it has been found that there
is a significant relation between teachers’ general critical thinking tendencies and
their understanding of class management and where they perceive themselves. In a
review of current education programs, the more critical lessons in a program, the
more effective the critical thinking of teacher candidates. There is a positive relation
between teachers’ critical thinking tendencies and their abilities to use critical
thinking strategies (Hayran, 2000; Kurum, 2002; Kokdemir, 2003; Ay & Akgu,l 2008;
Elam, 2002; Piji, Kucuk & Uzun, 2013; Ozdemi,r 2005; Sen, 2009; Varoglu, 2014; Unal,
2014; Sahin, 2014).

At the end of the research, it was concluded that critical-thinking oriented courses
and seminars should be provided for music teacher candidates to develop their
critical thinking capabilities. Learning-teaching activities should be provided to
create teaching environments based on critical thinking. Instructors should have
critical thinking abilities to share the concepts of critical thinking with music teacher
candidates. Various socio-cultural activities should be provided for teacher
candidates as a way to develop their critical thinking capabilities. Finally, substantial
research should be carried out to further analyse the effect of teacher behaviors and
educational activities on critical thinking.
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Ozet

Problem durumu: Cagmuzm hizla ilerleyen ve gelisen diinyasina uyum
saglayabilecek, fikirlerini, diistincelerini paylasarak ogrenmeye acik; aktif birer
katilimci olarak derslerde tartismalara girebilen, konular: elestirel bir gozle inceleyip
¢oziim yollan {iretebilen bireyler yetistirmeye olan gereksinim giderek artmaktadir.
Ctinki sorunlar: algilayabilen, tartisabilen ve farkindalik gelistirebilen bireyler ayni
olcide ¢oztim yollarina da ulasabilirler. Ogrenci, aktarilanlar1 bilmek yerine
aragtirarak, stiphe duyarak, yaratici problemler ¢ozerek bilgiye ulasabilmelidir.
Elestirel diistinme sayesinde Ogrenci; dustince ozgurliigii kazanmakta, bilgi
birikimini artirmakta, mantiksiz dustinmemekte, aklmi kullandigii hissetmekte,
olgulara-olaylara farkli acilardan bakabilmekte ve her seyin sebep-sonug-olabilme
olasiligmi diisiinmektedir. Dolayisiyla, bir 6gretim programinin icerigi; cagdas
bilimsel, sanatsal ve felsefi bilgilere ters diismemeli, yok saymamalidir (S6nmez,
2011). Egitimci Vexliard da 6gretimin gorevi ve islevinin; “bilgi vermek” ve “yeni
gercekleri bulmak” olmasi gerektigini vurgulamistir (aktaran San, 1979). Ciinkii
egitimin kazandirabilecegi en tist diizeyde canliliga, duyarlilifa ve zekaya sahip
bireylerden olusan bir toplum simdiye kadar olanlardan ¢ok farkli olacaktir (Russell,
2006).

Cok yonli diistinmeyi destekleyen bir diistince becerisi olan elestirel diistince,
egitimli bir insan icin ¢cok 6nemlidir. Elestirel bir duistiniir cevresine farkl: agilardan
bakabildigi icin diinyayr daha farkli algilamakta ve daha entelektiiel bir yasam
tarzina sahip olmaktadir (Karakuzular, 2013). Ogrenci, aktarilanlar1 bilmek yerine
arastirarak, stiphe duyarak, yaratici problemler ¢ozerek bilgiye ulasabilmelidir.
Elestirel diistinme sayesinde Ogrenci; dustince ozgurliigii kazanmakta, bilgi
birikimini artirmakta, mantiksiz diistinmemekte, aklim1 kullandigini1 hissetmekte,
olgulara-olaylara farkli acilardan bakabilmekte ve her seyin sebep-sonug-olabilme
olasiligim diisiinmektedir. Bir felsefi diistinme tiirii olan elestirel diisiinme, olgulara
ve olaylara ¢ok yonlii bakmayi, insanin deneyim yoluyla ulastig1 her turlta bilgiyi,
elestirerek aklin stizgecinden gecirmesini saglar. Bu 6zelligi ile her alanda oldugu
gibi egitim alaninda da yasanan problemlere ve bu problemlerin ¢oztimiine yardimci
olmaktadir. Bu noktada elestirel diistinme, bireyin amacina ulasmasini zorlastiran,
karsisina ¢ikan engellemeleri/problemleri ¢ozebilmesi yontinde etkili bir arag ve
bireyi yasami boyunca takip eden bir beceri olarak karsimiza ¢cikmaktadir (Yazic: &
izgi Topalak, 2013).

Elestirel diistinen miizik 6gretmenleri de miizik 6gretimi aracilifiyla soran, diistinen,
akil yiriiten, problem ¢tzen ve sorgulayan 6grenciler yetistirebilecektir (Yazia1 &
Topalak, 2013). Ancak miizik Ogretmenleri, bazen ogrencilerin potansiyelini
gormeyerek ya da gormezden gelerek onlarin elestirel diisiinme becerilerini
koreltebilmekte ve o6grencilerin farkli bakis agilarinin  ortaya ¢ikmasini
engelleyebilmektedir (Moseley, 2012). Oysa diisinmekten ve anlamaktan yoksun
olmak, bir varlik problemidir. Dolayisiyla miizik 6gretmeni adaylarmin aktif-
bagimsiz-yeni diistincelere acik olan, elestirel diistinen bireyler olmalar1 6nem
tastmaktadir (Ozden, 2011).
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Biittin bunlara baglh olarak miizik oOgretmeni adaylarmin elestirel diistinme
egilimleri, 6grencilerin olaylara, fikirlere, kurallara, davramislara, nesnelere farkl
bakabilmelerinin saglanabilmesi bakimindan énem kazanmaktadir.

Amag: Calisma miizik 6gretmeni adaylarinin elestirel diisiinme egilimlerinin; yas,
cinsiyet, mezun olunan ortadgretim tiirti, giinliik televizyon izleme siiresi, anne
tutumu, baba tutumu, kitap okuma siklig1r ve gazete okuma siklig1 degiskenleri
agisindan saptanmasi amact ile yapilmstir.

Yontem: Arastirma betimsel bir arastirmadir. Miizik 6gretmeni adaylarinin elestirel
diisinme egilimlerinin; yas, cinsiyet, mezun olunan ortatgretim turti, gtnlik
televizyon izleme siiresi, anne tutumu, baba tutumu, kitap okuma siklig1 ve gazete
okuma siklig1 degiskenleri agisindan saptanabilmesi ve incelenebilmesi igin arastirma
tird olarak tarama yontemi secilmistir. Arastirmacilar, elde edilen nicel verilerin
istatiksel ¢oztimlemeleri dogrultusunda arastirma konusunun genel bir géruntimuni
elde edebilmek i¢in anket yontemi ile drneklemine ulasmustir. Calisma, 2013-2014
egitim-ogretim yihinda KTU Fatih Egitim Fakdiltesi Giizel Sanatlar Egitimi Boliimii
Miizik Ogretmenligi Programinda 6grenim gérmekte olan 131 6grenci ile yapilmistir.
Arastirmaya bulunan katihmcilarin % 53,4t kadin (n=70), % 46,6’s1 erkektir (n=61).
Arastirmada miizik ©gretmeni adaylarmin elestirel diisiinme egilimlerinin
saptanmast amaciyla “The Critical Thinking Dispositions Inventory (California
Elestirel Diistinme Egilimi Olgegi)” kullanilmistir. Olgegin orijinal bicimi 75
maddeden ve 7 alt boyuttan olusmaktadir. Olgegin alt boyutlar1 dogruyu arama alt
olgegi, acik fikirlilik alt 6lcegi, analitiklik alt clcegi, sistematiklik alt 6lcegi, kendine
giliven alt 6lcegi, meraklilik alt 6lcegi, olgunluk alt 6lgeginden olusmaktadir.

Veriler degerlendirilirken tanimlayici istatistiksel metotlar1 (sayi, yiizde, ortalama,
standart sapma) kullanilmistir. Niceliksel verilerin gruplar arasi parametrik
karsilastirmalarinda normallik dagilim testi yapilmis ve dagilimin normal dagilima
uygun olmadigi goriilmiis, bu nedenle non-parametrik testler uygulanmistir. Elde
edilen bulgular % 95 giiven araliginda, %5 anlamlilik diizeyinde degerlendirilmis
olup olcegin giivenirligi 0,893 olarak ¢ok ytiiksek bulunmustur.

Bulgular: Arastirma verilerine gore calisma grubunda elestirel diisiinme becerileri
“anne tutumu”- “baba tutumu”, “cinsiyet”, “mezun olunan okul tiirt” ve “giinliik
televizyon izleme” degiskenleri ile iliskili degildir. Ancak “her giin gazete okuma”
degiskeni ve “kitap okuma” degiskeni incelendiginde analitiklik, meraklilik ve
kendine giiven konularinda p<0,5’e gore anlaml fark bulunmustur. Buna gore
olusan anlamli fark sira ortalama degerleri dikkate alindiginda her giin gazete

okuyanlar ve kitap okuyanlar yoniinde gerceklesmistir.

Sonug ve Oneriler: Arastirmaya katilan miizik egitimi 6gretmeni adaylariin elestirel
diistinme egilimleri; yas, cinsiyet, mezun olunan ortadgretim tiirdi, giinliik televizyon
izleme stiresi, anne-baba tutumuna goére anlamli bir fark gostermemekte ancak
gazete ve kitap okuma sikligmma goére anlaml bir fark gostermektedir. Arastirma
sonucunda; miizik 6gretmeni adaylarina elestirel diistince egilimine yo6nelik kurslar,
seminerler verilerek 6gretmen adaylarmin bu becerilerinin = gelistirilmesinin
saglanmasi; elestirel duistinme becerisine faydali 6grenme  ortamlarimni
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olusturabilmelerine  yonelik ©6grenme-6gretme etkinliklerinin ~ diizenlenmesi
onerilmektedir. Ayrica miizik O6gretmeni adaylarmna elestirel diisiinmenin
Ogretilebilmesi igin, ders veren ogretim elemanlarmin da elestirel diistinme
becerisine sahip olmalar1 énem arz etmektedir. Ote yandan 6gretmen adaylarinin
elestirel diistinme becerilerinin gelistirilmesine yonelik cesitli sosyal-kiiltiirel
etkinliklerin gerceklestirilmesi ve 6gretmen davranislarinin, 6gretim etkinliklerinin
elestirel diistinme tizerindeki etkileri gibi konularda arastirmalarin yapilmas: énem
kazanmaktadir.

Anahtar Sozciikler: Miizik, miizik 6gretmeni, elestirel diistinme.



