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Abstract

The sudden shift to online education during the Covid-19 Pandemic resulted
in uncertainty and stress among teachers. This study investigates the role
of Participatory Action Research [PAR] in supporting teachers’
professional development in times of pandemic-induced chaos and how
effective PAR is in tackling challenges that emerge. The study involved fourteen
in-service teachers of English and 267 students at a Turkish state university.
Through three cycles of PAR, professional development support was provided
for the newly established English preparatory school Data  were
collected  through  observations, reflections, and interviews. The
qualitative  findings  revealed that PAR contributed to teachers’
professional development and in-class practices. The chaotic environment
which was caused by the pandemic and the mandatory implementation of
technology-based teaching tools during that period were the primary
challenges at the time of current study. These challenges directly reduced
student participation. However, upon the implementation of PAR, the analysis
of the emerging themes showed that the participant teachers regarded this
kind of action research as the greatest impact on their in-class practices.
Increased student participation in classes and the efficient use of technology-
based teaching resources were the results of this contribution. This indicated that
PAR significantly addressed the issues found in the needs analysis conducted at
the beginning of the process. Furthermore, through its components of
research, collaboration and reflection, PAR significantly supported teachers in
addressing these problem areas. The major problem areas were the chaos
environment caused by the pandemic and the implementation of
technology-based teaching tools, which was mandatory during that period.
These two problems directly decreased the rate of student participation in the
lesson.
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INTRODUCTION

Teachers can enhance their professional efficacy by engaging in professional development (PD)
programs that enable them to acquire new knowledge, attitudes, and skills. Such involvement in PD
activities might have both direct and indirect contribution to the quality of classroom instruction (Day
1999; Borg, 2015). Although the means for teachers to achieve this deliberate and continuous learning,
namely, continuing professional development [CPD], may differ, the goal is the better learning of
students (Borg, 2015; Dhanavel, 2023).

Today, there is a consensus on the significance of professional development to teachers as there
are solid benefits of their involvement in such continuous learning. Opfer and Pedder (2010, p. 414)
allocate these benefits to three categories: 'direct impacts’ as desirable changes in the students, teachers,
or school practices; ‘indirect benefits’ to teachers as career, status, or salary enhancement; and ‘indirect
benefits to the school’ as increased recruitment or retention’. Yet not all CPD practices bring about the
same outcomes. For professional development to be effective, it must address the contextual needs of
teachers, relate to their day-to-day teaching, focus on instruction, be ongoing and, most importantly,
involve collaboration (Somantri and Iskandar, 2021). Indeed, teachers building their own community of
learning, along with taking part in PD activities together with their colleagues from school, is an
important feature of effective professional development (Mercer, Farrell, and Freeman, 2022).

Literature shows collaborative professional development contributes to teachers’ personal, social,
and professional learning (Geldenhuys and Oosthuizen, 2015; Saberi and Amiri, 2016). There are also
studies supporting the view that building a community of practice is essential for sustainable
professional development (Liu, Miller and Jahng, 2016; Padwad, 2022). Still, there is a need for further
research on how collaboration and a community of learning can be best integrated into a CPD
programme, especially in times of turmoil which might emerge because of a global pandemic.

With the worldwide breakout of COVID-19 virus in early 2020, social distancing has become a part
of everyday life, ensuing in many countries having to make radical changes to their learning systems
because of this pandemic (UNESCO, 2020). As a result, the physical classroom - where the teacher and
students were mutually present — has turned into a virtual one. Yet teachers, assigned to teach online
from their individual homes, have received little to no training on how to deliver successful distance
learning activities (Hodges, Moore, Lockee, Trust, & Bond, 2020). Since teaching is already a stressful
profession (Sokal, Trudel and Babb, 2020), there has arisen a need to support these teachers, physically
estranged from their colleagues, to work collaboratively (Reimers and Schleicher, 2020). In other words,
it is imperative to seek and find a medium of CPD with a collaborative approach to meet teachers’
professional needs. Literature shows that participatory action research [PAR] might meet the criteria for
effective CPD of teachers, especially in challenging times as it addresses issues within communities of
struggle and problems that negatively impact teachers and learners (Creswell, 2012; Saldana and
Omasta, 2016). This method is different from more conventional research techniques because it places
an emphasis on teamwork and shared ownership.

A sub-category of action research [AR], PAR involves the researcher as an active participant in the
research process which is co-designed and carried out by all the participants (Morales, 2016).
Accordingly, PAR appears to be an appropriate means for supporting teachers in difficult times. It
addresses the contextual needs of the teacher and the learner, collective problem-solving, teachers’
active learning and inquiry, and collaboration as well as sustainability (Borko, Jacobs and Koellner, 2010).
What is more, PAR might be helpful in solving issues of mutual concerns and challenges (Kemmis,
McTaggart and Nixon, 2013).

Additionally, along with personal development, teachers who take part in PAR benefit from
fostered self-reflection - which brings change in their teaching practices - and, more importantly, a
dissemination of practices (Morales, 2016). Thus, PAR seems to be an appropriate form of CPD during
the time of COVID-19, a unique era that deprives teachers of their physical classrooms and isolates them
from their colleagues. Yet, in Turkish contexts, collaborative PD activities are not so popular among
teachers (Eroglu and Ozbek, 2023). Furthermore, almost no PAR practices have been carried out for the
professional development of language teachers working in Turkiye. Finally, students’ perspectives have
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not been sought to investigate changes in teachers after a PAR implementation, so there is a need to fill
this gap.

For the given reasons above, to support teachers’ professional development, this study aims to
address the following questions:

1. What is PAR’s role in supporting professional development in the times of pandemic-induced
chaos?
2. How effective is PAR in tackling challenges that emerge?

The destined endpoint of a PD programme is improved education, which is in parallel with better
learning outcomes for students (Dhanavel, 2023). This can be realized by achieving change in teachers’
classroom practices, attitudes, and beliefs (Borko et al., 2010). To this end, diverse PD models have been
devised and proposed and currently PD practices consider teachers as the primary decision-makers in
participatory, social, inquiry-driven, and evidence-based professional development that is situated in
context (Borg, 2015). According to Darling-Hammond, Hyler, and Gardner (2017), effective PD supports
collaboration, applies good practice models, offers coaching and professional support, provides
feedback and reflection. It is also sustainable.

This view is also supported by the literature. Teachers may perceive professional development
practices as ineffective if they do not meet their needs or actively involve them in the process (Kog, 2017).
It is also important to implement research-based planning as well as forming a genuine connection
between in-service training and teachers’ everyday teaching (Huhtala and Vesalainen, 2017). Moreover,
scaffolded learning and collaboration are crucial (Mustafa and Pacarizi, 2021) along with easy access to
CPD (Balushi, 2021). Thus, it can be also inferred that a transformative model of PD will best suit teachers
needs as it allows autonomy and involves collaboration (Kennedy, 2011).

Action research [AR], a process involving the researcher as a participant in their attempt to bring
about change through research (Sagor, 2010) might help individuals to find solutions to practical, real-
life problems (Burns, 2009). There are three main approaches to AR: interpretive, positivist and critical.
Interpretive AR addresses local and contextual problems whereas positivist AR is focused on solutions
that can be generalised. Critical AR, on the other hand, seeks solutions for national and international
problems (Dolapcioglu, 2019). PAR is considered as an approach to AR with a unique method aiming at
personal and collective change in a specific context (Morales, 2016). It is also a very good representative
of critical AR (Dolapcioglu, 2019). It consists of a cyclical process with sequential phases. The PAR process
involves steps to identify an issue, collaborative planning of a potential solution, implementation of the
suggested solution, observation of the outcomes, reflection on the outcomes, and then restarting the
cycle by building on the existing outcomes (Chevalier and Buckles, 2019).

Yet, unlike AR, PAR is a professional development practice with participants, rather than for or
about them (Chevalier and Buckles, 2019). It engages teachers in ‘planning, carrying out, and applying
the results’ of their research (Morales, 2016, p. 159). Therefore, its potential to remedy teachers’
contextual needs, to promote critical thinking and reflection, and to support collaboration cannot be
underestimated (Ayaya, Makoelle and Van Der Merwe, 2020; Chevalier and Buckles, 2019).

There have been quite a few studies investigating the relationship between PAR and teachers'’
professional development despite its potential positive effects on teachers. PAR may be carried out to
cope with challenges (Parrello, lorio, Carillo and Moreno, 2019) and support teachers’ professional
development (Laudonia & Eilks, 2018). Additionally, through PAR, teachers may develop a more critical
and systematic approach toward teaching, more active listening to student needs, and autonomous and
professional learning (Lambirth, Cabral, McDonald, Philpott, Brett and Magaji, 2019). PAR may also
improve teachers’ PD- related perceptions (Miedijensky and Sasson, 2022) and allow them to explore
topics of interest in depth and collaboratively (Nugent, 2019). Finally, PAR has the potential to improve
teachers’ behaviour, attitude, and intelligence (Pineda et al.,, 2022). In Turkish contexts, too, very few
studies (Ordem, 2021; Uztosun, Skinner and Cadorath, 2014) have utilized PAR. However, none on these
focused on teacher learning. For all these reasons, this study will contribute to the national and
international literature.
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METHODOLOGY

This is an action research study that monitors the progress towards solutions to the PD-related problems
and needs of the teachers employed at a newly established English Preparatory program. The teachers
in the program have received no training on how to deliver online classes, which has caused stress and
anxiety. Thus, action research, based on interpreting an emerging problem in a context with the meaning
attributed to it and searching for solutions (Cain, 2012), seems appropriate. It offers the participants the
opportunity to discover and interpret the information in depth through stages of reflection, plan, action,
and observation (Stringer, 2014; Willis and Edward, 2014). It also allows participants to interpret their
own practices and implementations (Kemmis and McTaggart, 2000).

The study focuses on the participation of students, teachers, and administrators in the preparatory
programme, so it adopts a PAR design. PAR is inquiry-based research that involves all the participants
as stakeholders, who identify a community problem, plan, and implement action to resolve it and reflect
on their collective and collaborative experiences throughout the process (Stringer, 2014; Willis and
Edwards, 2014). In addition, what distinguishes current research from others is the way it combines PAR
and PD on teacher learning. The design of the research, where PAR stages are integrated into Richards
and Farrell's (2005) grouping of PD practices, is shown in Figure 1:

s 1
Objectives 7 2
> ¢ 1
©1 ACTION
Needs i 3
Analysi Teacher pa— &«
e Training 5 4

I Evaluation (Observation-
Interview- Reflection)

*1-Collaborative Reflection®2-Team -Teaching*®3- Attending a
Webinar/Seminar/Workshop *4- Teacher Research*S -Experimental
Teaching*6 -Attending a Course*7 -Peer Observation 8 Giving a Workshop

Figure 1. Participatory action research for professional development

Eight different PD practices were introduced to teachers, and they were invited to implement one
of them (Figure 1). Although collaborative PD activities are rare in Turkish contexts (Eroglu and Ozbek,
2023), such freedom of choice, i.e., self-directed PD lowered teachers’ anxiety (Bhatt, 2021). As a result,
the teachers chose six practices from the list: Collaborative Reflection, Team Teaching, attending a
Seminar or Workshop, Teacher Research, Experimental Teaching, and Attending a Course. Collaborative
Reflection involved teachers watching each other's lesson recordings and reflecting on them based on
predetermined focus points. Team Teaching involved two teachers delivering a lesson they planned
together to the same students at the same time. The teachers who chose to attend a seminar or a
workshop participated in an online or face-to-face session on a topic they were interested in an
institution in or outside the city. Those conducting Teacher Research worked on a problem area they
wanted to improve in their classroom practices and applied the suggested techniques to solve the
problem under the guidance of the teacher trainer and evaluated the results and made new plans. Finally,
in the Experimental Teaching practice, the teachers shared their experiences by applying a method or
technique that they had never tried before in the classroom. The teachers who wanted to attend a course
chose a course on a subject of interest or need. Different from a workshop participation, this practice
spread over a longer-term process and was applied in a systematic way.

A total of three cycles are presented here, with each cycle lasting one semester (17 weeks).
Implementation of the action plan is still ongoing.
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2.1 Research Context and Study Group

The study took place in the school of foreign languages at a newly established Turkish state
university, where undergraduate students receive English language education. Two months prior to the
current research, the school set up a Professional Development Unit [PDU] to provide in-service support
for the development of the language instructors.

The head of the unit is a teacher trainer and a member of the research team. She has a teaching
experience of twenty-five years and holds a Cambridge Delta [Diploma in Teaching English to Speakers
of Other Languages]. She is also a PhD. candidate in English Language Teaching. The second researcher
is the director of the same institution and an expert with many academic studies in the field of program
development. The third researcher has conducted numerous studies on program development and
action research at a state university in southeast Turkey. The study was initiated by the school director,
who invited the third researcher to the study for her expertise in action research.

The school has 19 female teachers in the preparatory program with a workload of 20-25 teaching
hours weekly. Three of the teachers are employed on a part-time basis, whereas the remaining teachers
are employed full-time. The study was carried out with fourteen full-time teachers who volunteered to
take part. The demographics of the participant teachers can be seen in Table 1:

Table 1 The demographics of the participant teachers

Teachers Educational Background Years of Experience
T BA in ELT, MA in ELT 14
T2 BA in ELT, MA EL 14
T3 BA in ELL, MA in ACL 8
T4 BA in ELL, MA in ELL 4
T5 BA in ELT, MA in ELT 13
T6 BA in ACL, MA in ACL 12
T7 BA in ELL, MA in ELT 16
T8 BA in ELT, MA in ELT 9
T9 BA in ELT, MA in ELL 13
T10 BA in ELT, MA in ELT 10
T11 BA in ELT, MA in TFL 16
T12 BA in ELL, MA in ELL 12
T13 BA in ELL, MA in ELT 12
T14 BA in ACL, MA in ELT 14

ELT: English Language Teaching/ ELL: English Language and Literature / ACL: American Culture and Literature /EL: English Linguistics /TFL: Turkish as
a Foreign Language

The teachers who participated in the study had a total of 267 students. These students were
placed in different classes based on their level of English: A1, A2, B1 and B2, ranging from beginner
level to upper-intermediate level according to CEFR (Common European Framework of Reference for
Languages). They were required to reach a level of proficiency in English before they started their
faculties of Dentistry, Education, Science and Letter, Fine Arts, Law, Economics and Administrative
Sciences.

2.2. Data Collection Tools
Data collection tools are explained in two categories: Interviews and observation forms.

2.2.1 Interviews: Semi-structured interviews were conducted with the teachers, which allowed
flexibility to gather in-depth data. The focus of teacher interviews was PD and PAR's support in solving
PD related problems (Figure 2). In the semi-structured interview form prepared for the teachers, the
questions were designed to respond to their needs of in-class student participation and professional
training.

2.2.2 Observation Forms: Observations were carried out by the teacher trainer via lesson
recordings, followed by suggestions focusing on classroom practices. 28 lesson recordings were
observed to give the teachers suggestions for problem areas that needed improvement and allow self-
reflection. For each teacher, written feedback on lesson evaluation was given by the researchers once in
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each cycle. Based on the recordings, the lessons were analysed to monitor students’ in-class participation
and teachers' professional development needs and progress.

2.3 Data Collection and Analysis

For the evaluation of lesson observations, lesson recordings were reviewed and transcribed by the
teacher trainer. The teachers wrote their reflections on each of their recorded lessons for observation.
Both records along with the interview transcripts were analysed via the NVivo 12 Pro program. All
qualitative data were analysed together as a whole.

When deemed necessary, a committee consisting of experts from different fields was established
to provide consultancy and to examine the interview-observation codes. Depending on the problem
areas, these experts were a group of researchers who worked in the fields of instructional design,
curriculum, collaborative studies, action research and language education professional development.

For the interview data, the inter-rater reliability was calculated using the reliability formula
recommended by Miles and Huberman (1994, p. 64) and the value of .91 was obtained. In addition, to
eliminate the researcher bias and ensure the internal validity of the themes, before each coding, the
coding and the thematic analysis were continued by the committee until the researchers reached a
unanimous agreement,

In the study, data were collected using four different instruments (observation, teacher interviews
and reflections). For the presentation of the interview and observation findings, verbatim quotes were
used to show the situation as it is.

To ensure the validity and reliability of the study, a total of five committee meetings were held
before and after each cycle. Information flow was ensured in two steps: first, among the researchers and
secondly, between the researchers and the teachers.

Having carried out a professional development practice of their own choice and for their individual
needs, the teachers shared their experiences and learning in written and/or oral form by meeting with
other teachers. These meetings held at the end of the academic year were recorded to allow easy access
and dissemination.

FINDINGS

The findings are presented in two separate groups: the effects of PAR on professional development and
the reflection of it in classroom practices. Since the total amount of data collected exceeds what can be
properly provided in this part, the teachers who demonstrated their development with similar
expressions are grouped together. Looking at the codes in the NVivo program, the teachers were placed
in three groups. Group 1 includes T1, T6, T11, T12, T14, Group 2 includes T2, T4, T10, T13 and Group 3
includes T2, T4, T10, T13.

Effects of PAR on professional development

Based on PARPD, the analysis of the qualitative data collected from the teachers revealed three
main themes: current problem areas [f (23); r (45)], contributions arising from the components of PAR [f
(37); r (88)] and contributions to in-class practices [f (38); r (165)]. When the codes related to these
themes were examined, the teachers pointed out that the PARPD model provided the biggest
contribution to their classroom practices [f (38); r (165)]. These contributions emerged as effective use
of technology-based teaching tools [f (33); r (61)] and as a result, an increase in students' participation
in the lesson [f (36); r (79)]. This shows that PAR had a significant contribution in the problem areas [f
(23); r (45)] that came out in the needs analysis conducted at the beginning of the process.

The major problem areas were the chaos environment caused by the pandemic [f (22); r (25)] and
the implementation of technology-based teaching tools, which was mandatory during that period. [f
(12); r (22)]. These two problems directly decreased the rate of student participation in the lesson [f (12);
r (18)]. Identifying problem areas has an important place in defining current needs and making action
plans for these problem areas. Moreover, PAR made significant contributions to teachers in coping with
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their problem areas through research f (16); r (23), especially reflection f (33); r (47) and collaboration f
(B1D; r(51).

Proble.rh.Areas (PA)
PA1: fandemic f(23); r(45)

f(22)f r(25)

/// ——

PA2: Use of Technology-basedTools
f(12);r(22)

PA3: Student

Participation —
f(12); r(18) PAR Contribution

f(37); r(88)
Research
f(16); r(23)

Student Participation In-class practices

Coffaboration f(31);r(51)

#(36); r(79) Use of Tewinwlogy -based Development Areas
' Tools f(38); r(165)
f(33);r(61)

*¢ (file number); r (code number)

151
Figure 2. NVivo 12 Analysis findings of PAR -

The action research approach supported the solution of existing educational problems by
responding to the professional needs of teachers due to its ability to examine a problem in a context
and solve it in a cyclical structure (Dolapgioglu, 2019). Equal participation of all teachers, both as
researchers and as participants, was ensured through PD practices.

T12, who carried out Teacher Research to increase student participation, had had difficulties in
making the students active despite all her efforts at the beginning. In conformity with the above-
mentioned PAR principles, this problem area was worked on, and significant developments were realized
in the process. At the beginning, the teacher expressed her problems as follows:

In the reading lesson, | tried asking comprehension questions about the text and using Kahoot as a
game but still had trouble having students actively participate in the lesson. | was expecting a higher
level of participation, but it was not so high (T12, First cycle, Interview).

In addition, it was observed that the teacher strictly followed the course book without involving
the students in the process. The excerpt from the lesson observation by the teacher trainer is as follows:

(T12) read the instruction for the activity in the book and had students read aloud the sentences to
find the given references. She corrected their pronunciation as they read. The students sounded
unwilling. (T12, First cycle, Lesson Observation).

Teachers’ involvement of students in the lesson and integration of collaborative activities were
also worked on and significant improvements were observed:

Most students were able to perform the task properly. | always tried to guide them while they were
on the task. It was a nice lesson with students working collaboratively on a topic and creating texts
using the new grammar they learned. (T12, Second cycle, Interview).

Similar improvements were observed in the lesson delivered by T1. The researcher noted:

She introduced the Padlet app and shared her screen, reminding students how to use it. Then she
shared the Padlet link with each group and visited every group in the Breakout rooms, offering help
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when needed. The students were all fully engaged and helping each other share their work on Padlet.
(T1, Second cycle, Observation).

The teachers who participated in the research decided to share their PD experiences in written
or oral form by holding a meeting (PD Day) at the end of the year. In this meeting, the day and time of
which were decided unanimously, the teachers shared their experiences with each other in the form of
posters, reports, and presentations:

PAR supported us greatly during the pandemic. Through workshops and trainings, | learned a lot. The
best example was the PD Day. | watched the recording for the parts that | missed. | even tried
Reciprocal Reading, which was done by (T5) | also want to try Team Teaching in the future. (T6, Second
cycle, Interview)

When the practices of T2, who chose Experimental Teaching were examined, significant
improvements were observed concerning the use of technology and integration of collaborative
activities in the lesson. Initially, there were problems:

Since | started teaching online for the first time this year, I'm a little anxious... even though | plan the
time and pace for the activities in the lesson, | cannot follow this plan, or | feel that | may lose the
students’ interest. | have problems with the use of technological tools and timing. (T2, First cycle,
Interview).

The excerpt from the first observation shows similar findings:

It was a lesson where the voice of the teacher was mostly heard. Participation was low and the teacher
had problems with time management related to technology use. (T2, First cycle, Observation).

Written feedback containing suggestions based on the lesson observation and evaluation was
shared with the teachers. The presence of expert researchers working on action research and
programme development in the study created an opportunity to discover the lack of collaborative
activities in the classroom. In PAR, if one wants to evaluate anything, s/he must be in it and work with
different experts for it. Moreover, collaborative participation provides the opportunity to gain new
knowledge from their own experiences (Kemmis et al., 2013). After actions, like T2, the teachers tried
Experimental Teaching achieved significant improvements in using technological tools to increase
collaboration:

After the video, | created a speaking exercise on Word Wall where | asked them to find the correct
preposition for the verb phrases and then answer the questions. Basically, speaking is a tough skill.
That's why | chose to do a speaking activity after the video. (T4, Second cycle, Interview).

Similarly, T11 said:

Of course, we all do action research in our classroom. ‘What went wrong? What went well? What if |
fix what?” We're trying to answer such questions all the time. ... | had heard of mnemonics, but I'd
never tried it myself. Now after seeing it there, | said to myself, ‘What if | tried it, | wonder how it
would go?’ (T11, Second cycle, Interview).

At the beginning of the process, the PD-related problems and the support teachers needed were
identified. Relevant experts were contacted for teachers to receive training in these areas. Following
this process, an excerpt from the second observation showing the development of T10 is as follows:

It was a very well-planned lesson. Obviously, the teacher had spent a lot of time and effort for the
preparation. Technology-based activities that help recycling target vocabulary items for group work
were frequently included (T10, Second Cycle, Observation).

Additionally, two teachers, T7 and T8, who chose to attend a Workshop (on the use of technology
to create collaborative tasks), made significant progress in terms of integrating collaborative activities
in their lessons. Many action research theorists (Kemmis, 2010; Stringer, 2014) frequently emphasize
transferring knowledge from theory to practice. The initial reflections of T 7 on the subject are as follows:

When | watched my lesson recording, | saw that | talked too much for too long. When | checked the
attendee list on the meeting channel to see who wanted to join, those who weren't actively attending
may have distracted me. (T7, First Cycle, Interview)

An excerpt from the observation on the same lesson is as follows:
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It was a vocabulary focused lesson to review targeted vocabulary in specific contexts. The teacher was
wasting time by frequently warning the students to participate. (T 7, First Cycle, Observation)

After PAR-based training, reflection and replanning were carried out on these problem areas, the
developments reflected by T7 regarding her in-class practices are as follows:

I'm familiar with the features of MS Teams now. So, | preferred Breakout rooms for group work. It
wasn't that hard. The students were able to discuss, take notes, exchange ideas, and help each other.
Breakout rooms also helped slower or shy students to keep up with the pace of others. (T7, Second
Cycle, Interview)

The same lesson recording indicated considerable increase in the use of technology and student
participation compared to the first semester. An excerpt from the second observation is as follows:

It was a very productive lesson that kept the students fully engaged. All students actively participated,
and the lesson objective was clearly achieved. Breakout Rooms allowed for a lot of collaborative
discussion. | can say that technology was used efficiently and effectively. It was a great idea to make
the students presenters, which allowed them to share their screens. (T7, Second Cycle, Observation)

The first cycle-work in the dimension of technology use was reflected in the second cycle and all
the teachers started to use web tools in their classroom practices. The training workshops and the post-
observation meetings with the teachers yielded the most effective results. However, there are still
participants in need of improvement concerning student collaboration and participation in the
classroom. The committee decided to continue the action research and use its power. Work on this
issue will continue in the following semester. This cyclical continuation is the most important feature
that distinguishes action research from other studies and is an indication that our study is based on
action research.

According to Willis and Edwards (2014), action research is a repetitive cycle. After an action is
completed, each cycle continues as observation, analysis, and action again. After the first cycle, the
researchers mostly worked on improving classroom practices and reflecting on these practices. In this
process, the teachers (n=3) who chose Course Participation as their PD practice shared their training
experience with all the teachers. The course content was Curriculum Development (n=2) and
Assessment/Evaluation (n=1). The teachers stated that the education they received supported them
with student participation and collaboration in the chaos during the pandemic:

Student participation was low in the beginning because there was online education due to the
pandemic. However, even a small technology-based tool, which | learned in the workshops, during
my own research, or in the courses | attended, created a collaborative working environment. This
encouraged my students to participate more. (T9, Third Cycle, Interview)

An excerpt from the lesson observation for the same teacher is as follows:

She was able to integrate technology into the lesson effectively. She seemed confident and
comfortable with the Microsoft Teams and its functions. She allowed students to share their screens,
and it was indeed a practical idea that allowed collaboration. (T9, Second Cycle, Observation)

All the teachers stated that PAR made the chaos more bearable by providing them with guidance
during the pandemic:

When | look back at all the trainings, including the Assessment/Evaluation course, PD studies helped
me to improve myself in this period by making it a little more bearable (T5, Third Cycle, Interview).

..... | felt bored as a teacher, and the students looked bored, too, when | used too many technological
tools. Then I decided to continue with the ones that went better. As a result, | had the opportunity to
discover the most useful tools (T11, Third Cycle, Interview).

Two teachers chose Collaborative Reflection as a PD practice. The trainer participated in the
practice as the third teacher and guided the participants through the process. These teachers had the
opportunity to enrich their professional knowledge, to recognize technology-based tools that support
student participation, and to improve their teaching by observing each other's lessons:

| want to be involved in these collaborative reflections in the future, too. | can say that getting
feedback from you improved me immensely. My lessons are much better thanks to these lesson
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observations. | started to find more activities, to monitor the students better, practice more and look
at new things. | did a lot to increase student attendance and participation. (T4, Second Cycle,
Interview)

Two teachers carrying out Team Teaching stated that PAR provided them with the opportunity
to reflect and collaborate. In fact, all the teachers (n=14) frequently stated that PAR provided
collaboration between teachers and allowed for both individual and mutual reflection. They added that
these two highlighted PAR effects supported their professional development and helped them cope
with the current problems caused by the pandemic:

Before the PDU, we taught classes online but we felt like fish out of water because the pandemic that
had just begun at that time. | think the biggest support of PAR was in terms of morale. We tried to
overcome this difficult time with projects, trainings, reflections, and cooperation. Our PD practice was
especially fun, it literally stopped us from giving up. (T14, Third Cycle, Interview)

The other teacher expressed the contribution of reflection to professional development as
follows:

| have never collaborated so much before. Hours of meetings before and after Team Teaching, which
changed my perspective on teaching. Student participation was the highest so far. Also, all the work
we have done, the online materials we have prepared, and the sharing of platforms have all had an
impact on student participation. (T3, Third Cycle, Interview)

Teachers’ opinions were taken to evaluate the reflection of the professional development of the
teachers on their classroom practices.

DISCUSSION, CONCLUSION AND RECOMMENDATIONS

4.1. Effects on professional development

According to Kindon et al. (2007), an important feature of PAR is that it removes the hierarchical
relationship between the researcher and the participant as well as the one between action and research
by replacing it with much more equal role specifications for all involved. Additionally, PAR enables
teachers to take part in positive and constructive collaboration with ready and instant collegial sharing
and helping (Ayaya et al. 2020; Nugent, 2019). The teachers benefited from collegial learning and
collaboration thanks to the equal and active involvement that PAR brings. The careful and regular flow
of information throughout the process led to a sincere participation in the dissemination of experiences
among the teachers and the researchers alike.

Literature shows PAR brings a change in the point-of-view of the practitioners, with a strong shift
towards self-reflection on their pedagogical and teaching-related beliefs (Laudonia and Eilks, 2018;
Pineda et al., 2022). PAR allowed teachers to reflect on their own teaching and comparing their teaching-
related beliefs to those owned by the other participants and the researchers as well. The collaboration
among the teachers and between the teachers and researchers helped the participants work on their
needs. Thus, they were convinced that development is possible at every stage of their career. This echoes
the idea that after successful implementation of PAR, teachers turn into activists of their own learning,
they begin to start their own initiatives and ask questions about the content and potential future
activities of implementation and dissemination (Nugent 2019). It is also echoed in our findings that
through PAR, teachers can address their every-day issues in their teaching (Lambirth et. al., 2019).

Furthermore, PAR brings about innovation and risk taking, new pedagogical knowledge and
understandings, and increased confidence (loannidou-Koutselini and Patsalidou, 2015). PAR trainings
allowed the participants to experiment new teaching techniques and use new technological tools more
confidently and enthusiastically. This was possible since the participants did not feel any kind of
hierarchical pressure throughout the process. On the contrary, they were actively involved in the mutual
development stages. They frequently mentioned the positive effect of the comfort and support they
received both from the researchers and the other participants. Such collaboration is essential for effective
PD (Mercer et al., 2022). In addition, this aligns with the argument that PAR allows peer feedback and
facilitator's feedback (Bayram & Canaran, 2018; Miedijensky and Sasson, 2022).
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4.2. Impact on classroom practices

PAR brings changes and improvements in teaching methods and practices (Laudonia and Eilks,
2018; Nugent, 2019) and our findings indicate PAR has evidently helped teachers improve their use of
technology in the classroom. Moreover, with PAR, there are positive changes in attitudes and
competencies regarding testing and implementing new ideas (Ayaya et al., 2020). Majority of the
participants came up with creative ideas to use the technological tools in their lessons. This resulted in
increased confidence about teaching online. Because, the increase in the use of technology in distance
education is one of the reasons why teachers prefer face-to-face education (Toprak¢i and Hepsogutld,
2022).

There is a transition from a teacher-centred approach to a student-centred one (Miedijensky and
Sasson, 2022). This is enabled by teachers learning to listen more actively (Lambirth et. al., 2019). PAR
helped teachers to use their time more effectively during online lessons. This was possible by reducing
teacher talking time [TTT] and increasing student talking time [STT]. The technology-based tools
presented in the trainings, too, led to increased student involvement in the lessons.

Based on these findings, the PAR researchers formulated the following recommendations:

The study took place in a newly established school with very few teachers, who were
coincidentally, all females. Thus, it is recommended that future studies be carried out in schools with a
larger and more diverse group of teachers, both in terms of gender and experience, to investigate
whether the results would differ in such a varied setting.

Even though PAR improved the teachers’ capacity for reflection, teamwork, and research in the
School of Foreign Languages, further studies should be conducted to foster collaboration between other
departments and faculties.

The contributions of PAR to coping with challenes in chaotic environments and supporting
student participation can be further validated through experimental studies that evaluate student
perspectives and measure academic skills. What is more, PAR's role in supporting professional
development can be expanded through more research.

Last but not least, all institutions should undertake efforts to improve academic achievement and
teaching quality by involving the reflection, collaboration, and research-based components of PAR. In
addition, to overcome limitations, it is essential for other educators and administrators to support the
PAR process.
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Ozet

Covid-19  Pandemi  dbnemicevrimici  egitime ani gecis, Ogretmenler
arasinda belirsizlik ve strese neden olmustur. Bu c¢alisma, pandemi
kaynaklt kaos dénemlerinde dgretmenlerin mesleki gelisimlerini desteklemede
Katiimct Eylem Arasturmast [PAR]'nin roliinii ve PAR'in ortaya ¢ikan zorluklarla
basa ctkmada ne kadar etkili oldugunu incelemistir. Calismaya Tiirkiye'deki bir
devlet (iniversitesinde yabanct diller yiiksekokulunda calisanon dért ingilizce
dgretmeni ve 267 dgrenci katdmstir. Uc PAR déngiisii boyunca yeni kurulan
Ingilizce hazirlik okuluna mesleki gelisim destegi saglanmustir. Veriler gézlemler,
yansitmalar ve gérismeler yoluyla toplanmistir.  Nitel bulgular, PAR'in
6gretmenlerin  mesleki gelisimine ve sif ici uygulamalarina katkida
bulundugunu ortaya koymustur. Pandeminin neden oldugu kaotik ortam ve o
dénemde teknoloji tabanli d6gretim araglarinin  zorunlu olarak uygulanmasi,
mevcut  ¢alismanin - yapldigt  dénemdeki temel zorluklard. Bu zorluklar
dogrudan  égrencinin  derse  katumint  azaltmist.  Ancak  PAR''n
uygulanmast lizerine ortaya ¢tkan temalarin analizi, katilimct 6gretmenlerin bu tiir
eylem arastirmalarint sinif ici uygulamalarinin gelisimi lizerinde dnemli bir etkiye
sahip arastirma tird olarak gérdiiklerini géstermistir. Derslerde dgrenci katiiminin
artmast ve teknoloji tabanli égretim kaynaklarinin etkili kullanimt bu katkinin
sonuglaridwr. Bu, PAR''n siirecin basinda yiiriitiilen ihtiya¢ analizinde bulunan
sorunlart énemli olctide ele aldigint gdstermistir. Dahasi, arastirma, isbirligi ve
yansitma bilesenleri araciligiyla PAR, dgretmenlerin bu sorun alanlarint ele
almalarina 6nemli 6lclide destek olmustur. Baslica sorun alanlart pandemi
kaynaklt kaos ortamt ve o dénemde zorunlu olan teknoloji tabanlt 6gretim
araglarinin uygulanmast olmustur. Bu iki sorun dogrudan 6grencilerin derse katiim
orantnt disiirmdstiir.

Anahtar Kelimeler: Katilimct eylem arastirmasi, Odretmen editimi, Profesyonel
gelisim, Eylem plant.
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Genigletilmis Ozet

Problem: Ogretmenler yeni bilgi, tutum ve beceriler edinmelerini saglayan mesleki gelisim (MG)
programlarina katilarak mesleki yeterliliklerini artirabilirler. MG faaliyetlerine katiim, sinif i¢i egitimin
kalitesine hem dogrudan hem de dolayl katkida bulunabilir (Borg, 2015). Ogretmenlerin mesleki gelisimi
gerceklestirme araclari farkh olsa da, amag 6grencilerin daha iyi 6grenmesidir (Borg, 2015; Dhanavel,
2023). Bugtlin, 6gretmenlerin sirekli 6grenmeye katiimlarinin somut faydalar oldugu igin mesleki
gelisimin dnemi konusunda bir fikir birligi vardir.

Opfer ve Pedder (2010, s. 414) bu faydalari (¢ kategoriye ayirmaktadir: 6grencilerde,
ogretmenlerde veya okul uygulamalarinda arzu edilen degisiklikler olarak 'dogrudan etkiler'; kariyer,
statl veya maas artisi olarak 6gretmenlere 'dolayli faydalar’; ve artan ise alim veya elde tutma olarak
'okula dolayli faydalar'.Gercekten de, 6gretmenlerin kendi 6grenme topluluklarini olusturmalari ve
okuldaki meslektaslariyla birlikte mesleki gelisim faaliyetlerine katilmalari, etkili mesleki gelisimin dnemli
bir 6zelligidir (Mercer, Farrell ve Freeman, 2022).

Bir mesleki gelisim programinin hedeflenen son noktasi, 6grenciler icin daha iyi 6grenme
ciktilarina paralel olarak egitimin iyilestirilmesidir (Dhanavel, 2023). Bu, 6gretmenlerin sinif igi
uygulamalarinda, tutumlarinda ve inanglarinda degisiklik elde edilerek gerceklestirilebilir (Borko vd.,
2010). Bu amagla, gesitli mesleki gelisim modelleri gelistirilmis ve 6nerilmistir ve su anda mesleki gelisim
uygulamalari, 6gretmenleri katilimci, sosyal, sorgulamaya dayali ve baglam icinde yer alan kanita dayali
mesleki gelisimde birincil karar vericiler olarak gérmektedir (Borg, 2015)., Darling-Hammond, Hyler ve
Gardner'a (2017) gore, etkili PD isbirligini destekler, iyi uygulama modellerini uygular, kocluk ve
profesyonel destek sunar, geri bildirim ve yansitma saglar. Ayrica sirdirdlebilirdir.

Katilimci eylem arastirmasi (PAR), dgretmenin ve &grencinin baglamsal ihtiyaclarini, kolektif
problem ¢6zmeyi, 6gretmenlerin aktif 6grenmesini ve sorgulamasini, isbirligini ve strdirilebilirligi ele
alir (Borko, vd., 2010). Ayrica karsilikli endise ve zorluklarigdzmede yardimci olabilir (Kemmis, McTaggart
ve Nixon, 2013). Buna gore, Katihmci Eylem Arastirmalari mesleki gelisim problemlerini ¢dzmek igin
uygun bir arag gibi goériinmektedir. Ayrica PAR'a katilan 6gretmenler, kisisel gelisimin yani sira 6gretim
uygulamalarinda degisiklik getiren ve daha da o6nemlisi uygulamalarin yayginlasmasini saglayan
gelistirilmis 6z-yansitmadan yararlanirlar (Morales, 2016). Bu nedenle, PAR, 6gretmenleri fiziksel sinif
ortamindan mahrum birakan ve meslektaglarindan izole eden COVID-19 déneminde uygun bir mesleki
gelisim ydntemi gibi goriinmektedir. Turkiye'deisbirlik¢i MG etkinlikleri ¢cok yaygin degildir (Eroglu ve
Ozbek, 2023). Ayrica, Turkiye'de calisan yabanc dil égretmenlerinin mesleki gelisimi icin PAR
uygulamasina yonelik yeterince arastirmaya rastlanmamistir. Bu nedenle bu arastirma bu boslugu
doldurmasi beklenmektedir.. Bundan dolayl bu arastirmada mesleki gelisimi desteklemede Katilimci
Eylem Arastirmasinin roli derinlemesine incelenerek sonuglar tartisiimistir.

Ogretmenlerin mesleki gelisimini desteklemek icin bu calisma asagidaki sorular ele almayi
amaclamaktadir: Pandemi kaynakli kaos donemlerinde mesleki gelisimi desteklemede PAR'in roli nedir?
PAR, ortaya cikan zorluklarin tstesinden gelmede ne kadar etkilidir? Pandemi kaynakli kaos zamanlarinda
mesleki gelisimi desteklemede PAR'In roli nedir? PAR, ortaya cikan zorluklarla basa ¢ikmada ne kadar
etkilidir?

Yéntem: Bu calisma, yeni kurulan bir ingilizce Hazirlik programinda calisan 6gretmenlerin PD ile ilgili
sorun ve ihtiyaclarinin ¢ézimine yonelik ilerlemeyi izleyen bir eylem arastirmasidir. Programdaki
ogretmenler, cevrimici derslerin nasil verilecegi konusunda higbir egitim almamiglardir ve bu da stres ve
endiseye neden olmustur. Bu nedenle, bir baglamda ortaya ¢ikan bir sorunu ona ytklenen anlamla
yorumlamaya ve ¢dziim aramaya dayanan eylem arastirmasi (Cain, 2012) uygun goriinmektedir.

Calisma, Tiirkiye'de yeni kurulan bir devlet (iniversitesinin lisans égrencilerinin ingilizce dil egitimi
aldigi Yabanci Diller Yuksekokulu'nda gergeklestirilmistir. Mevcut arastirmadan iki ay dnce okul, dil
egitmenlerinin gelisimi igin hizmet ici destek saglamak Uizere bir Mesleki Gelisim Birimikurmustur. Okulun
hazirlik programinda haftalik 20-25 ders saati is yukiine sahip 19 kadin 6gretmen gorev yapmaktadir.
Ogretmenlerden (¢l yari zamanli olarak istihdam edilirken, geri kalan 6gretmenler tam zamanli olarak
calismaktadir. Calisma, katilmaya gonilli olan on dort tam zamanli 6gretmen ile yurGtlilmustir.Veri
toplama araclar iki kategoride agiklanmistir: GorGsmeler ve gozlem formlar. Ders gézlemlerinin
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degerlendirilmesi igin, ders kayitlari 6gretmen egitmeni tarafindan incelemis ve yaziya gecirilmistir.
Ogretmenler, gdzlem icin kaydedilen her bir ders hakkindaki diistincelerini yazmislardir. Her iki kayit ve
gorisme transkriptleri NVivo 12 Pro programi araciligiyla analiz edilmistir. Calismanin gegerliligini
saglamak igin her donglden 6nce ve sonra toplam bes komite toplantisi yapilmistir. Gorlisme verileri
icin, Miles ve Huberman (1994, s. 64) tarafindan énerilen giivenilirlik formali kullanilarak degerlendiriciler
arasi guvenilirlik .91 olarak hesaplanmistir.

Bulgular ve Sonug: Bulgular iki ayri grupta sunulmustur: PAR'In mesleki gelisim Gzerindeki etkileri ve
sinif igi uygulamalara yansimasi. PAR'a dayali olarak 6gretmenlerden toplanan nitel verilerin analizi (g
ana temayi ortaya koymustur: mevcut sorun alanlarn [f(23); r(45)], PAR bilesenlerinden kaynaklanan
katkilar [f(37);r(88)] ve sinif i¢i uygulamalara katkilar [f(38);r(165)]. Bu temalarla ilgili kodlar incelendiginde
ogretmenler, PAR modelinin sinif ici uygulamalarina en bulytk katkiyr sagladigini belirtmislerdir [f(38);
r(165)]. Bu katkilar, teknoloji tabanli 6gretim araglarinin etkili kullanimi [f(33);r(61)] ve bunun sonucunda
ogrencilerin derse katiliminin artmasi [f(36);r(79)] olarak ortaya c¢ikmistir. Bu, PAR'In slirecin basinda
yapilan ihtiya¢ analizinde ortaya ¢ikan sorun alanlarinda [f(23);r(45)] 6nemli bir katkisi oldugunu
goOstermektedir. Baglica sorun alanlari pandemi kaynakli kaos ortami [f(22);r(25)] ve o dénemde zorunlu
olan teknoloji tabanl 6gretim araclarinin uygulanmasi [f(12);r(22)] olmustur. Bu iki sorun dogrudan
ogrencilerin derse katilim oranini dustirmastir [f(12);r(18)]. Sorun alanlarinin belirlenmesi, glncel
ihtiyaclarin belirlenmesinde ve bu sorun alanlarina yonelik eylem planlarinin yapilmasinda énemli bir
yere sahiptir. Ayrica PAR, 6zellikle yansitma f(33);r(47) ve is birligi f(31);r(51) ve arastirma f(16);r(23)
yoluyla 6gretmenlerin sorun alanlariyla basa ¢ikmalarina dnemli katkilarda bulunmustur.

Alanyazin, PAR'In uygulayicilarin bakis agisinda bir degisim yarattigini, pedagojik ve 6gretimle ilgili
inanglari Uzerinde o6zdlsiinimsel dusinmeye dogru gugli bir kayma oldugunu godstermektedir
(Laudonia ve Eilks, 2018; Pineda vd., 2022). PAR, 6gretmenlerin kendi 6gretimleri Gzerine diistinmelerine
ve Ogretimle ilgili inanclarini diger katihmcilarin ve arastirmacilarin  sahip oldugu inanclarla
karsilastirmalarina olanak saglamistir. Ogretmenler arasindaki ve &gretmenler ile arastirmacilar
arasindaki isbirligi, katihmcilarin ihtiyaclari Uzerinde c¢alismalarina yardimci olmustur. Bdylece,
kariyerlerinin her asamasinda gelisimin mimkin olduguna ikna olmuslardir. Bu durum, PAR'In basaril
bir sekilde uygulanmasinin ardindan 6gretmenlerin kendi 6grenmelerinin aktivistlerine dénistigu, kendi
girisimlerini baslatmaya basladiklari ve uygulama ve yayginlastirmanin icerigi ve gelecekteki potansiyel
faaliyetleri hakkinda sorular sorduklar fikrini yansitmaktadir (Nugent 2019). Ayrica, PAR araciligiyla
ogretmenlerin dgretimlerinde glnlik sorunlarini isbirligi ile ele alabilecekleri durumlar olusmustur.

PAR, oOgretim yontemleri ve uygulamalarinda degisiklikler ve iyilestirmeler saglamaktadir
(Laudonia and Eilks, 2018; Nugent, 2019). Arastirmada PAR'In 6gretmenlerin sinifta teknoloji kullanimini
iyilestirmelerine destek oldugu sonucuna ulasiimistir. Dahasi, PAR ile yeni fikirleri test etme ve uygulama
konusunda tutumlarda ve yeterliliklerde olumlu degisiklikleri ortaya ¢ikarmaktadir (Ayaya vd., 2020). Bu
calismada katilimcilarin cogu derslerinde teknolojik araglari kullanmak igin yaratici fikirler ortaya koymus
ve ¢evrimici 6gretim konusunda kendilerine olan glivenlerinin arttigini ifade etmislerdir.

Ayrica PAR, yenilikgilik ve risk alma, yeni pedagojik bilgi ve anlayislar konusunda gelisim
saglamaktadir (loannidou-Koutselini ve Patsalidou, 2015). PAR egitimleri, katiimcilarin yeni 6gretim
tekniklerini denemelerine ve yeni teknolojik araglari daha giivenle kullanmalarina olanak tanimistir. By,
katimcilarin siire¢ boyunca herhangi bir hiyerarsik baski hissetmemeleri nedeniyle miimkin olmustur.
Aksine, karsihkl gelisim silreclerine aktif olarak katilmislardir. Hem arastirmacilardan hem de diger
katimcilardan aldiklar destegin olumlu etkisinden siklikla bahsetmislerdir. Boyle bir is birligi, etkili MG
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icin dnemlidir (Mercer vd., 2022). Ayrica, bu, PAR'In akran geri bildirimine ve isbirlikli geri bildirimine izin
verdigi argiimaniyla uyumludur (Bayram ve Canaran, 2018; Miedijensky ve Sasson, 2022).

Oneriler

Bu calismanin &rneklemini yeni kurulmus bir yabanci diller yiksekokulunda gérev yapan kadin ve
mesleklerinin ilk yillarinda olan 6gretmenler olusturmaktadir. , Bu nedenle, gelecekteki calismalar, hem
cinsiyet hem de deneyim acisindan farkli 6gretmen gruplari Gizerinde uygulanabilir.

PAR, Yabanci Diller Okulu'ndaki 6gretmenlerin, ekiple ¢alisma, diisinme ve arastirma becerilerini
gelistirmis olsa da, diger bolimler ve fakiilteler arasindaki is birligini tesvik calaismalari yarGtulebilir.

PAR'In kaotik ortamlarda zorluklarla basa ¢ikma ve 6grenci katiimini destekleme konusundaki
katkilari, 6grenci bakis acilarini degerlendiren ve akademik becerileri 6lcen deneysel calismalar
yurdtalebilir,
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