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the research are 663 students who are continuing their postgraduate education at a university. The data were

Available online collected with the “Attitude towards Postgraduate Education Scale” developed by Cetin et al. (2023). In the analysis

01.01.2024 of the data, Kruskal-Wallis H test and Mann-Whitney U test, which are non-parametric tests, were used according
to the structure of the variables in the data set. As a result of the Kruskal-Wallis H test and the Mann-Whitney U
test, the effect sizes of the variables with significant differences between them were determined and interpreted. As
a result of the research, it was seen that more than half of the participants had a positive attitude towards
postgraduate education. In the sub-dimensions of valuing postgraduate education and giving importance to
postgraduate education, a significant difference was found in favor of female students in the scores of attitudes
towards postgraduate education within the gender variable. No significant difference was observed in any of the
sub-dimensions in terms of the age variable. In terms of the variable of the department where the postgraduate
education is given, the attitude scores of the students studying in the education departments showed a significant
difference in the first two dimensions, compared to the students of the science departments. When the students'
attitude scores were analyzed according to the type of program, it was observed that there was a significant
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difference in favor of doctoral students in the first two dimensions.
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INTRODUCTION

With the transition to the information age, which has a rising momentum of change and transformation, the
human characteristics required by the social and economic structure are redefined. In the information age,
there is a need for high-profile individuals who are flexible and have the ability to research and question with
different perspectives, produce, develop and use information, and can establish qualified relations with their
environment by using their communication skills effectively along with social skills such as critical thinking
and empathy (Ogretir & Eke, 2018). Universities, which carry out education, training and research activities
at the higher education level, allow the training of high-profile individuals who contribute to local and
universal developments with their scientific studies through postgraduate education.

Postgraduate education is defined as a planned and programmed upper-level education process that allows
individuals with undergraduate degrees to acquire research, production, interpretation, evaluation and
related professional culture, academic culture and ethical issues at the highest social, cognitive and auditory
levels, through institutes in their field of graduation or in the field of science they are interested in (Coe-Nesbitt
et al., 2021; Ince & Korkusuz, 2006).

Postgraduate education is an education step that all developed and developing countries focus on sensitively,
which has become an indispensable element of country education policies with various systems and active
updates. According to the Postgraduate Education and Teaching Regulations established by the Council of
Higher Education in our country, postgraduate education and teaching include master's, doctorate and
proficiency in art programs carried out in higher education institutions. While the aim of the master's program
with thesis is to enable the student to gain the ability to access, compile, interpret and evaluate information by
using scientific research methods, the aim of the non-thesis master's program is to show the student how to
use the existing knowledge in practice by gaining knowledge on professional issues. The aim of doctoral
programs is to provide students with the necessary skills to conduct independent research, to interpret and
analyze scientific problems and data with a broad and deep perspective, and to reach new syntheses (Higher
Education Council [YOK], 2016). In addition, in the Turkey Higher Education Qualifications Framework,
postgraduate education qualifications are handled in terms of the knowledge, skills and competencies that an
individual can know, do and be competent, and the objectives and outputs have been made clear (Higher
Education Council [YOK], 2010).

The quality of postgraduate education, whose basic structure is based on scientific and individual production
by evaluating research and education together, both affects and is affected by the quality of the individual and
society. With postgraduate education, individuals have the chance to continue their personal development,
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expand their perspectives, and contribute to the development of society (Aslan, 2007). For this reason, the
tendencies and attitudes of individuals towards inquiry, research and development, along with the quality of
postgraduate education, take their place in the literature as an important issue that needs to be addressed.
Postgraduate education is a voluntary process in which individuals with the desire and potential to learn and
research are included only at their own will (Kutluca Canbulat & Cakmak, 2007). Attitudes can have a decisive
role in the processes that individuals will be involved in in line with their own interests and preferences.

Attitude is a state of readiness to show a cognitive behavior that creates an active or guiding force on an
individual's reactions to all objects and situations (Allport, 1935). According to Katz, attitude is the individual's
tendency to evaluate the objects or events around him/her as positive or negative (Katz, 1960). Attitude
consists of the cognitive element, which includes beliefs about objects, the affective element, which consists of
emotions based on beliefs, and the behavioral element, which expresses readiness to react (Cetin, 2006). The
concept of attitude is generally expressed as people's reaction tendency towards any object, person or
phenomenon in their environment, and it is stated that there is a close relationship between the society and
culture in which individuals live, their personality traits and experiential experiences in terms of their attitudes
(Inceoglu, 2011). It is stated in the literature that gaining postgraduate qualifications adds value to an
individual's work history and the knowledge gained supports more effective decision-making processes
(Drennan & Hyde, 2008; Spence, 2004). It is thought that student attitudes towards postgraduate education
may be related to benefiting from postgraduate education in a qualified manner. Identifying various variables
affecting students' attitudes is considered important in terms of carrying out activities to improve
postgraduate education.

There are various studies in the literature examining attitudes towards postgraduate education. In the research
conducted by Oren & Karapinar (2016), it was stated that as teachers' perception of competence in practicing
their profession in the classroom increases, their attitudes towards postgraduate education increase. In the
research conducted by Ilhan, Siinkii & Yilmaz (2012), it was found that the attitudes of primary school teacher
candidates towards the function of postgraduate education did not show a significant difference in terms of
gender variable but showed a significant difference in terms of class and department variables. In another
study, the attitudes of science teacher candidates towards postgraduate education were examined and their
attitudes were found to be high. There was no significant difference between the variables examined in the
study (Demir & Besoluk, 2017). When the studies in the literature were examined, it was seen that limited
branches and limited variables were examined, and it was determined that these variables had different effects
on attitudes towards postgraduate education. In this regard, it was felt that it was necessary to conduct more
comprehensive research, addressing various variables. Examining the attitudes of postgraduate students
studying in different disciplines towards postgraduate education is important in order to develop and
improve education and training activities. The aim of this research is to examine the attitudes of graduate and
doctoral students towards postgraduate education in terms of various variables. In this regard, the aim of the
research is to determine the attitudes of students receiving postgraduate education towards postgraduate
education. For this purpose, answers were sought to the following questions:

1. What are the attitudes of students receiving postgraduate education towards postgraduate education?
Do students' attitudes differ significantly according to gender?

Do students' attitudes differ significantly according to age?

Do students' attitudes differ significantly according to department?

Do students' attitudes differ significantly according to program type?

Do students' attitudes differ significantly according to their stage in postgraduate education?

N o gk wD

Do students' attitudes differ significantly according to their reasons for preferring postgraduate

education?

METHOD

In this section, the design of the study, the participants, the data collection tools and the techniques used in
the analysis of the data are given.
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Research Design

This research, in which the attitudes of students receiving postgraduate education towards postgraduate
education are tried to be determined, has a descriptive feature in the survey model. Survey research provides
a description of tendencies, attitudes, or opinions (Creswell, 2012).

Participants

The sample of the research consists of students continuing their postgraduate and doctoral education at a state
university. Appropriate sampling method was used to determine the sample of the research. Participation in
the research was conducted on a voluntary basis. 633 students participated in the research voluntarily. Data
from participants were obtained through an online survey. Ethics committee approval was obtained before
starting the research. Demographic characteristics of the participants are listed in Table 1.

Table 1: Demographic Information of Participations

Gender N %
Male 243 38.4
Female 390 61.6
Total 633 100.0
Age N %
22-27 156 24.6
28-33 212 33.5
34-39 167 264
40-45 65 10.3
46 years and older 33 5.2
Total 633 100
Department N %
Education 300 474
Science 333 52.6
Total 633 100
Program Type N %
Postgraduate 418 66.0
Doctorate 215 34.0
Total 633 100
Their Stage in Postgraduate Education N %
Thesis Term 299 47.2
Course Term 334 52.8
Total 633 100
Reason for Preferring Postgraduate Education N %
Personal Development 182 28.8
Academic Development 240 37.9
Professional Development 211 33.3
Total 633 100.0

According to Table 1, most of the participants are female and their age range is between 28 and 33. When the
number of participants is examined according to the departments, it is seen that there are more participants
from the field of science. Those receiving doctoral education are about half as many as those receiving
postgraduate education. The number of participants who say that they receive postgraduate education for
academic development is higher than those who prefer it for personal and professional development, and
those who are in the course term within the postgraduate education are more than those who are in the thesis
term.

Data Collection Tool

Questionnaire form was used as data collection tool in the research. The data collection tool consists of two
parts. In the first part, there are questions based on checking students' personal information. In the second
part, the “Attitude towards Postgraduate Education Scale” developed by Cetin, Eke, Yilmaz Tam, Taskin
Gokege & Gorkas Kayabasi (2023) was used. The scale is a five-point Likert-type scale consisting of 21 items.
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There are three sub-factors of the scale, which are "valuing postgraduate education, giving importance to
postgraduate education, and resistance to postgraduate education". The Cronbach Alpha reliability coefficient
for the reliability of the scale is .94, and the reliability values for each sub-dimension are .91, .87, .86. The total
explained variance of the scale is 61.209%. The highest score that can be obtained on the scale is 105 and the
lowest score is 21.

Data Collection and Analysis

The data obtained as a result of the application of the measurement tool were analyzed using the SPSS 27
program. First of all, it was determined whether the scores obtained from the overall scale and its sub-
dimensions showed a normal distribution in line with the independent variables determined on the data set.
In this direction, stem-and-leaf plot and histogram graphs and skewness and kurtosis coefficients of the scores
obtained from the overall scale and its sub-dimensions were examined according to their variables, and
Kolmogorov-Smirnov test results were evaluated. As a result of the evaluations, it was decided that the
distribution was not normal.

According to the structure of the variables in the data set, Kruskal-Wallis H test and Mann-Whitney U test,
which are non-parametric tests, were used. The effect value of the independent variables, for which the
Kruskal-Wallis H test was applied, on the dimensions with significant differences between them was
determined by the eta-square (1)?) statistic. The etha-squared value (n?) ranges from 0.00 to 1.00, and 12 values
at the .01, .06 and .14 levels were interpreted as “small”, “medium” and “large” effect sizes, respectively
(Buyukozturk, 2011, p.44). The effect size for the Mann-Whitney U test was calculated using the “r=z/AN”
formula. The r value found indicates the Cohen criteria, .1=small, .3=medium, .5=large effect amounts (Ozsoy
& C)zsoy, 2013; Pallant, 2016, p. 252). Significance level was taken as p<.05.

FINDINGS and DISCUSSION

In this section, the findings obtained from the research and the discussions made based on the findings in the
light of the literature are presented respectively, in line with the sub-problems of the research.

In this regard, the first sub-problem of the research is "What are the attitudes of students receiving
postgraduate education towards postgraduate education?" The findings regarding the first sub-problem are
given in Table 2.

Table 2: Distribution of Attitude Scores of Students Receiving Postgraduate Education towards
Postgraduate Education

Attitude N X sd Min. Max. Number of X
Items 71.41-105.00
f %
663 72.36 6.44 41 84 21 382 60.35

*high (71.41 points and above), medium (54.61-71.40), low (54.60 points and below)

When Table 2 is examined, it is observed that the total attitude score average of the students participating in
the research from the scale is X=72.36. Considering the five-choice answer categories and the high score scale
that can be obtained from the scale, the attitude score average of more than half (60.35%) of the 382 students
participating in the research is between 71.41 and 105.00. Based on this finding, it can be said that more than
half of the students have a positive attitude towards postgraduate education. On the other hand, considering
that 241 students (36%) are in an "undecided" structure since they are still in the course stage or at the
beginning of the process, etc. and that the students at the thesis stage have a more positive attitude than the
students at the course stage, which is other research findings, the possibility that “undecided” attitudes can
be shaped into positive ones is getting stronger. As a result of the answers given by the students to the
measurement tool, the distribution of scores related to the sub-dimensions of the scale is also presented in
Table 3.
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Table 3: Distribution of Scores of Sub-Dimensions of Attitude towards Postgraduate Education Scale

Sub-Dimensions of the Scale N X ss  Min. Max. Number of Items
1st Sub-dimension: Valuing Postgraduate 663 38.18 5091 9 45 9
Education
27 Sub-dimension: Giving Importance to 663 2390 497 6 30 6
Postgraduate Education
34 Sub-dimension: Resistance to Postgraduate 663 1027 4.02 6 30 6
Education

Table 3 shows the distribution of the scores of the students receiving postgraduate education regarding the
sub-dimensions of the scale for postgraduate education. When the distribution of the three sub-dimensions of
the scale is examined, it is observed that the attitude scores in the first two sub-dimensions of the scale are
high, and the average score in the third sub-dimension is low. [For the 15t sub-dimension: high (30.61 points
and above), medium (23.41-30.60), low (23.40 points and below); For the 2nd and 3 sub-dimensions: high
(20.41 points and above), medium (15.61-20.40), low (15.60 points and below)].

The second sub-problem of the study is "Do students' attitudes towards postgraduate education differ
significantly according to their gender?" Findings related to this sub-problem are given in Table 4.

Table 4: Mann-Whitney U-Test Results of Students' Attitude Scores towards Postgraduate Education
according to Gender

Cinsiyet N Mean Rank Sum of Ranks Effect size

v P (x)

1+t Sub-dimension Female 390 331.10 129130.00 41885.000  .014 .10
Male 243 294.37 71531.00

2rd Sub-dimension Female 390 330.63 128946.00 42069.000  .017 .09
Male 243 295.12 71715.00

3t Sub-dimension Female 390 306.51 119540.00 43295.000  .066 -

Male 243 333.83 81121.00

Overall Scale Female 390 332.80 129790.50 41224.500  .006 .10
Male 243 291.65 70870.50

When Table 4 is examined, the students' attitude scores towards postgraduate education showed a significant
difference in favor of female students according to the gender variable in the context of overall scale
(U=41224.500, p<.05) and 1+t sub-dimension (U=41885,000, p<.05) and 2" sub-dimension (U=42069.000, p<.05).
In the study by Ilter (2020) on teachers' attitudes towards postgraduate education, it was found that male
teachers' attitude scores were higher. However, in the 3 sub-dimension (U=42069.000, p>.05), it is seen that
there is no significant difference in terms of gender variable. When the literature is examined, it is seen that
there is no gender difference when the attitudes of teacher candidates towards postgraduate education are
examined (Demir & Besoluk, 2017; Ilhan, Oner Siinkiir & Yilmaz, 2012; Ozbilen & Giinay, 2014). Likewise,
there is no significant difference according to gender in teachers receiving postgraduate education (Akpolat,
2023; Isikgoz, 2019). When the mean ranks in the table are examined, it is observed that the attitudes of female
students towards postgraduate education are more positive than male students in the overall scale and in the
1t and 274 sub-dimensions of the scale. According to the calculated r value to determine the effect level of the
gender variable on attitudes towards postgraduate education, it is observed that the gender variable has a
“small” effect size in the overall scale (r=.10), the 1st sub-dimension (r=.09) and the 27 sub-dimension (r=.10).

The third sub-problem of the study is “Do students' attitudes towards postgraduate education differ
significantly according to age variable?" Findings related to this sub-problem are given in Table 5.
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Table 5: Kruskal Wallis Results of Students' Attitude Scores towards Postgraduate Education according to

Age
Effect Difference
Age N Mean Rank. X2 daf p size Between
() Groups

22-27 156 325.44
28-33 212 312.18

1% Sub- 34-39 167 321.99 2966 4 563 - -
dimension 40-45 65 287.06
46 ve lzeri 33 341.79
2227 156 342.01
28-33 212 314.35

24 Sub- 34-39 167 301.41 4868 4 301 - -
dimension 40-45 65 300.20
46 ve iizeri 33 327.77
2227 156 299.59
28-33 212 316.33

_3“’ 5111_9- 34-39 167 329.27 3.735 4 443 - -
dimension 40-45 65 340.34
46 ve iizeri 33 295.56
2227 156 326.53
28-33 212 313.12

Overall Scale 34-39 167 318.51 1.637 4 802 - -
40-45 65 295.55
46 ve lizeri 33 331.50

When Table 5 is examined, it is observed that there is no significant difference in the attitude scores of the
students towards postgraduate education according to the age variable in the context of scores obtained from
the overall scale (X?=1.637, p>.05) and the scale sub-dimensions (X?=2.966, p>.05), (X?>=4.868, p>.05), (X?=3.735,
p>.05), respectively. In the study of Bayar (2022) on the attitudes of non-thesis master's degree students
towards postgraduate education, it was found that age did not make a significant difference on attitude scores.

The fourth sub-problem of the study is “Do students' attitudes towards postgraduate education differ
significantly according to their department?" Findings related to this sub-problem are given in Table 6.

Table 6: Mann-Whitney U-Test Results of Students' Attitude Scores towards Postgraduate Education
according to Their Departments

Department in Postgraduate N Mean Sum of Effect
Education Rank Ranks U P size
(@)
1¢t Sub- Education 300 338.99 101696.50  43353.500 .004 A1
dimension Science 333 297.19 98964.50
2rd Sub- Education 300 333.94 100180.50 44869.500 .027 .09
dimension Science 333 301.74 100480.50
3t Sub- Education 300 302.08 90622.50 45472.500 .050 -
dimension Science 333 330.45 110038.50
Overall Scale Education 300 340.02 102005.00  43045.000 .003 12
Science 333 296.26 98656.00

When Table 6 is examined, it is seen that students' attitude scores towards postgraduate education show a
significant difference in favor of educational science students according to the department variable in the
context of overall scale (U=43045,000, p<.05) and 13t sub-dimension (U=43353,500, p<.05) and 24 sub-dimension
(U=44869,500, p<.05), but there is no significant difference according to the department variable in the 34 sub-
dimension (U=45472,500, p>.05). Considering the mean ranks, it is observed that the attitudes of educational
science students towards postgraduate education are more positive than the science students in the overall
scale and in the 1st and 2nd sub-dimensions of the scale. When the literature was examined, it was seen in the
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findings from the research conducted by Ilter (2021) that the attitudes of teachers, who study in postgraduate
education in teacher training fields, towards postgraduate education are high, which is similar to the current
study. In the study conducted by Isikgoz (2019), no significant difference was found in the scores of students'
attitudes towards postgraduate education according to the sports and health sciences institute they attend.
According to the r value calculated to determine the effect level of the department variable on attitudes
towards postgraduate education, it is observed that the department variable has a “small” effect size within
the overall scale (r=.12), 1st sub-dimension (r=.11) and 2nd Sub-dimension (r=.09)

The fifth sub-problem of the study is “Do students' attitudes towards postgraduate education differ
significantly according to program type?" Findings related to this sub-problem are given in Table 7.

Table 7: Mann-Whitney U-Test Results of Students' Attitude Scores towards Postgraduate Education
according to Program Type

Postgraduate Program Type N  Mean Rank Sum of Ranks U p Effe(ct) size
T
1st Sub-dimension Postgraduate 418 304.53 127292.50 39721.500 .016 .10
Doctorate 215 341.25 73368.50
2nd Sub-dimension Postgraduate 418 300.75 125712.00 38141.000  .002 12
Doctorate 215 348.60 74949.00
34 Sub-dimension Postgraduate 418 319.91 133723.50 43717.500  .574 -
Doctorate 215 311.34 66937.50
Overall Scale Postgraduate 418 297.75 124457.50 36886.500  .000 14
Doctorate 215 354.43 76203.50

When Table 7 is examined, it is seen that the students' attitude scores towards postgraduate education show
a significant difference in favor of doctoral students according to program type variable in the context of the
overall scale (U=36886.500, p<.05) and the 1st Sub-dimension (U=39721.500, p<.05) and the 274 Sub-dimension
(U=38141.000, p<.05), but there is no significant difference in the context of the 3 Sub-dimension (U=43717.500,
p>.05) according to program type variable. Considering the mean ranks, it is observed that the attitudes of the
doctoral students towards postgraduate education are more positive in the overall scale and in the 1t and 2nd
sub-dimensions of the scale than the postgraduate students. Examining the literature, similar to the current
research, in the research conducted by Ilter (2020), it was seen that the average of the attitude scores of the
teachers with doctorate degree towards postgraduate education is higher than the teachers with a master's
degree. However, there is a study in the literature in which the postgraduate attitude doesn’t differ according
to the type of program (Isikgoz, 2019). In this direction, it can be stated that the attitude towards postgraduate
education varies according to the type of program. According to the r value calculated to determine the effect
level of the program type variable on attitudes towards postgraduate education, it is observed that the
program type variable has a “small” effect size within the overall scale (r=.14), the 1+t sub-dimension (r=.10)
and the 27 Sub-dimension (r=.12).

The sixth sub-problem of the study is “Do students' attitudes towards postgraduate education differ
significantly according to their stage in postgraduate education?" Findings related to this sub-problem are
given in Table 8.

Table 8: Mann-Whitney U-Test Results of Students' Attitude Scores towards Postgraduate Education
according to Their Stage in Postgraduate Education

Stage in N Mean Rank Sum of Ranks Effect size
Postgraduate U p (x)
Education
1st Sub- Thesis Term 299 337.96 101050.00
dimension Course Term 334 298.24 99611.00 43666.000 .006 11
2nd Sub- Thesis Term 299 326.63 97662.50
dimension Course Term 334 308.38 102998.50 47053.500 209 -
3rd Sub- Thesis Term 299 303.38 90710.50
dimension Course Term 334 329.19 109950.50 45860.500 074 -
Overall Thesis Term 299 332.44 99398.50
Scale Course Term 334 303.18 101262.50 45317.500 044 .08
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When Table 8 is examined, it is seen that students' attitude scores towards postgraduate education show a
significant difference in favor of the students in the thesis term in the context of the overall scale (U=45317.500,
p<.05) and the 1% sub-dimension (U=43666.000, p<.05) according to the variable of their stage in postgraduate
education, but they do not show a significant difference in the context of the 24 sub-dimension (U=47053.500,
p>.05) and the 34 sub-dimension (U=45860.500, p>.05) according to the variable of their stage in postgraduate
education. Considering the mean ranks, it is observed that the attitudes of the students in the thesis term
towards postgraduate education are more positive in the overall scale and in the 15t sub-dimension of the scale
than the students in the course term. It is stated in the literature that students who are at the course stage
experience more anxiety than students who are at the thesis stage, and this may be related to the necessity of
attendance, preparing a presentation, being active in the course, fear of failing in the exams, and the anxiety
of determining the thesis topic during the course term (Erol, Unsar & Yacan, 2020). It is thought that this
situation may affect students' attitudes towards postgraduate education.

According to the r value calculated to determine the effect level of the variable of their stage in postgraduate
education on attitudes towards postgraduate education, it is observed that the variable of their stage in
postgraduate education has a "small" effect size within the overall scale (r=.08) and in the 1¢t sub-dimension
(r=11).

The seventh sub-problem of the study is “Do students' attitudes differ significantly according to their reasons
for preferring postgraduate education?" Findings related to this sub-problem are given in Table 9.

Table 9: Kruskal Wallis Results of Students' Attitude Scores towards Postgraduate Education according to
Their Reason for Preference

Mean Effect Difference
Reason for Preference N Rank. X2 df P size ()  Between Groups
1t Sub- Personal Development 182 337.21
dimension  Academic Development 240 333.16 12249 2 .002 0.02 1-3.2-3
Professional 211 281.19
Development
2nd Syb- Personal Development 182 321.34
dimension  Academic Development 240 336.43 7.072 2 .029 0.01 2-3
Professional 211 291.15
Development
3 Sub- Personal Development 182 312.05
dimension  Academic Development 240 303.36 3.994 2 136 - -
Professional 211 336.78
Development
Overall Personal Development 182 334.85
Scale Academic Development 240 334.21 11.609 2 .003 0.02 1-3.2-3
Professional 211 282.03
Development

When Table 9 is examined, according to the variable of the reason for preferring the postgraduate education,
it is observed that students' attitudes towards postgraduate education differ significantly in the context of
overall scale (X?=11.609, p<.05), 1t sub-dimension (X?=12.249, p<.05) and 2" sub-dimension (X?=7.072, p<.05),
but does not differ significantly in the context of the 3¢ sub-dimension (X?=3,994, p>.05). According to the
result of the Mann-Whitney U test, which was carried out to determine between which groups the difference
was, it is observed that students whose postgraduate education preference reasons are "personal
development” and "academic development" have more positive attitudes than those students whose
postgraduate education preference reason is "professional development" in the context of overall scale and 1t
sub-dimension, and that students whose postgraduate education preference reason is "academic
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development" have more positive attitudes than those whose postgraduate education preference reason is
"professional development" in the context of the 2nd sub-dimension. In the study conducted by Maldonado,
Kana & Akay (2023), when the literature was examined, it was seen that the participants who wanted to pursue
an academic career had a positive attitude towards postgraduate education. In the research conducted by
Alhas (2006), which aims to determine the perspectives of the ministry of national education teachers who are
doing postgraduate education, it was seen that postgraduate education provides students with skills that
include academic development. In the study conducted by Ng (2016), it was seen that nursing students found
the postgraduate education they received after graduation useful to improve their academic careers. It can be
stated that the findings of the present study are in parallel with the studies in the literature. On the other hand,
it is observed that the eta-square values calculated to determine the effect level of reason for preference on
students' attitudes towards postgraduate education indicate a "small" effect size.

RESULT

The average attitude score of more than half of the students participating in the research (60.35%) is
between 71.41 and 105.00. When the distribution of the three sub-dimensions of the scale is examined, it is
observed that the attitude scores in the sub-dimensions of valuing postgraduate education and giving
importance to postgraduate education are high, while the average score in the sub-dimension of resistance to
postgraduate education is low. According to these findings, it can be said that more than half of the students
have a positive attitude towards postgraduate education.

In the sub-dimensions of valuing postgraduate education and giving importance to postgraduate
education, a significant difference in the attitude towards postgraduate education in the gender variable is in
favor of female students. There is no significance in any of the sub-dimensions in terms of the age variable.
Compared to the students of science departments, the attitude scores of the students studying in the education
departments showed a significant difference in the first two dimensions. Likewise, when the analysis is made
according to the program type, there is a significance in favor of doctoral students in the first two dimensions.
According to the variable of the stage they are in postgraduate education, it is seen that there is a significant
difference in favor of the students in the thesis term in the context of the 1st sub-dimension, but there is no
significant difference in the context of the stage they are in postgraduate education in the context of the 2nd
and 3 sub-dimensions. According to the reasons for preferring to do postgraduate education, students'
attitudes towards postgraduate education showed a significant difference in the 1st and 24 sub-dimensions,
but did not show a significant difference in the 3 sub-dimension.

In the light of the results, the recommendations of the research can be listed as follows:

A longitudinal study can be conducted to examine how the attitudes of the candidates, whose attitudes
were measured before starting postgraduate education, changed when they started receiving postgraduate
education.

Since the postgraduate education is found to be valuable in every variable studied in the research, it is
recommended to work with different variables.

It is recommended to work with different variables, as resistance to postgraduate education creates a
insignificant difference in each variable studied in the research.
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