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Abstract

This study aims to provide a comparison or integration of findings obtained both
quantitatively and qualitatively in terms of certain independent variables
determined by using a parallel mixed-method design regarding teachers'
professional identity constructions. Quantitative data were collected using the
"Scale of Classroom Teachers' Professional Identity Formation/Construction
Context" with a parallel mixed-method design, while qualitative data were
collected through semi-structured interviews based on the determined variables.
Two separate sets of data were collected and analyzed separately, and
interpretations were made after the data's association, merging, or comparison
phase. The participants of the study were determined separately according to data
groups. The quantitative sample consists of 362 classroom teachers working in
Elazig. The qualitative study group was determined with a maximum variety
sampling method according to purposeful sampling, consisting of 15 classroom
teachers. Results indicate that classroom teachers' professional identity
formations are similar in terms of gender variable. Based on the quantitative
results of the research on the professional identity formation of classroom
teachers, it was concluded that age and having children had no effect. However,
in the qualitative results, attention was drawn to the differences in age groups of
those who expressed the presence of its effect and to the positive and negative
aspects of having children. No significant difference was found in the professional
identity formations of classroom teachers based on marital status. In qualitative
findings, opinions varied: some believed marital status positively influenced
professional identity, while others did not and it was concluded that opinions were
divided on its influence. Education level, professional seniority, and the presence
of a classroom teacher in the family did not affect their professional identity
formations, but qualitative findings revealed that there were many opinions
indicating the presence of this effect.
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INTRODUCTION

Today, one of the recurring concepts in pedagogical circles is identity. The consistent identity (teacher
identity) assumed as the repository of the teacher's experiences in classes and schools is the source of
thoughts, attitudes, emotions, beliefs, and values (Zembylas, 2003). Identity refers to the way individuals
perceive and connect with their personal experiences, as well as how they relate to different groups in
society. The formation of identity is complex because it emerges from the relationships established
among individuals, institutions, and organizations. (Sachs, 2005). According to Erikson, identity is not
static, but rather a concept that develops and changes throughout life (Beijaard et. al, 2004). A profession
can be defined as job that involves producing goods or services that are useful to people and that is
carried out with systematic knowledge, skills and rules, which is acquired through a diploma education,
and in return generates income (Toprakgi, 2009). Profession, which is an important source of human
identity, is an area of activity that allows individuals to communicate with others, participate in society,
and provides an opportunity to feel useful by contributing to the community (Kuzgun, 2017). The
relationship between those who practice a profession and the profession itself shapes professional
identity. When examining the professional identity of teachers, one should first examine the teaching
profession in terms of its definition and consider its standards.

The teaching profession is defined as a profession that trains future generations to become
productive individuals beneficial to their homeland and nation, requires specific expertise and skills
related to its field, implements, influences, and also contributes to the state's educational policies
(Tezcan, 2021). The teacher, a symbol of the education process, is not just a transmitter but also a model.
The teacher is a learner while teaching (Bruner, 2021). In addition to expertise or professionalism, the
teaching profession also requires a high level of professional ethical culture (Manolova Yalgin, 2023).
According to the ten standards set by the Interstate New Assessment and Support Consortium (InTASC),
ateacheris someone who is aware of the development and individual differences of the learner, supports
learning environments for inclusive learning according to different cultures and societies based on active
participation, knows the basic concepts, structure, and content of the relevant field and applies the
content with different perspectives, plans instruction for their students, understands and uses various
teaching strategies, employs multiple assessment methods, and takes on the responsibility of learning
within leadership and collaboration, implements professional learning and ethical practices (Borich,
2017). Teachers need to educate themselves systematically, focusing on their continuous needs and
development (Toprakgi & Altunay, 2015). Identity development also has an inclusive structure in teacher
education that expands the teacher's knowledge and skills (Luehmann, 2007).The formation of teacher
professional identity is the result of the intertwining of many aspects that are both professional and
personal (Beijaard, 2019; Beauchamp & Thomas, 2009).

Research on the formation of teachers' professional identities contributes to understanding
teachers' feelings about their professions in today's rapidly changing world and how they cope with the
changes encountered, drawing attention to personal aspects (Beijaard et. al, 2004). From a broader
perspective, the teacher's professional identity is directly related to their confidence in their abilities,
their commitment to their profession, and their satisfaction with teaching practices (Maclean & White,
2007). In the formation of teachers' professional identities, factors such as confidence, being planned,
making correct decisions considering internal and external factors during identity transitions, and
acquiring professional knowledge with teacher training help them structure their careers at an early
stage and explore their careers (Wang et. al., 2021). While the teacher professional identity maintains its
holistic structure, it is also influenced by social and cultural contexts (Edwards & Edwards, 2017).

The holistic structure of professional identity is also evident in the literature. It is seen that
teachers' professional identities are examined in the literature from many different angles. Various results
have been reached regarding the research and formation processes of professional identity. Lei et al,
(2022) suggest that professional identity is examined across three dimensions: cognitive, emotional, and
sustainability factors. Kim et. al (2021) in their research on teacher candidates found that in professional
identity development, digital stories provide positive emotions, and the presentation and sharing
process is equally important. The presentation process helps develop teacher candidates' confidence
and feelings of success. Yuan and Mak (2018) concluded that educational, historical, and sociocultural
contexts are mediators in teachers' identity formations and reflective actions, and the challenges of such
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action and identity development are based on the educator's tracking and personalized support.
Izadania (2013) in her study examining research on teacher candidates' professional identities, focused
on four factors. These factors are previous experiences, context, the influence of learning communities,
and undertaken reflective activities. One of the most notable gaps in research on professional identity is
the lack of findings related to the negative situations and challenges encountered in identity formation
processes. Huang et. al (2022) and Zhang et. al (2016) determined that the performances and academic
competencies in the programs of teacher candidates are related to their professional identities. Zhang
et. al (2016) correlates the professional identities of teacher candidates in China with motivational
structure and performance in the program. Zhao and Zheng (2017) found that teaching practices,
especially in the development of teacher candidates' professional identities, increased in intrinsic value
identities. Yildiz and Cetin (2020) in their research on teachers concluded that the perception of
professional identity predicts organizational commitment and classroom management competence
levels. Kavrayici and Agaoglu (2020) found a medium-level relationship between the factors affecting
teacher identity and organizational commitment and teacher identity perceptions.

When the literature is reviewed, it is observed that professional identity is examined in terms of
certain variables. Chen et. al (2023) suggest that an individual's development is affected by various
factors according to ecological system theory. It is suggested that the professional identities of teachers
can also be influenced by various factors such as individual (e.g. gender), family (parenting) etc. Dogan
and Erdiller-Yatmaz (2019) examined the development of professional identity in preschool teachers
based on variables such as gender, marital status, monthly income, graduation from child development
and education, level of education, position in the job, and active work status. They observed variations
across these factors. Yao (2020) researched the professional identity of university students in terms of
their department, gender, class, and being an only child, and observed differences based on these
variables. Alptekin Yolcu and Kingir (2021) and Celik and Kalkan (2019) investigated the professional
identities of teacher candidates based on the universities they attended, class level, and gender and
identified variations among these factors. Egmir and Celik (2019) found that the beliefs of teacher
candidates directly influence their perceptions of teacher identity, with differences also observed in
terms of gender, class, and department. In Erdem's (2020) study, where he examined early-stage teacher
identities, there was a noticeable differentiation in favor of women in terms of gender. There can be
changes in the careers, commitments, and identities of those working as classroom teachers (Troman,
2013). According to Girgin and Sahin (2019a), the identity of a classroom teacher is distinct from other
teacher identities. While other teacher identities carry specificity to a particular characteristic or a distinct
area, classroom teacher identities encompass various disciplines and qualities.

This research aims to compare or integrate the findings obtained both quantitatively and
qualitatively using a parallel mixed-method design, considering some variables that are thought to
potentially influence the professional identity formation of classroom teachers, who are distinguished
by their characteristics from other teacher identities. Sachs (2005) states that when teachers form their
professional identities, they are influenced by their own experiences both as students and teachers, their
professional backgrounds, and even images of teachers in popular media such as movies. In this study,
it is aimed to assess how variables like gender, age, marital status, educational status, professional
seniority, having children, and having a classroom teacher in the family impact the professional identity
of classroom teachers. The data, both quantitative and qualitative, is analyzed in relation to these
variables to discern patterns and see where findings align or differ.

METHOD

1. Research Design

In the study, the convergent parallel design from mixed-method designs was used. In the
convergent parallel mixed design, both quantitative and qualitative stages are applied simultaneously
with equal weight. In the analysis process, the methods are analyzed separately, and the two data groups
are combined and interpreted in a general manner. In this design, the researcher aims to compare and
contrast quantitative and qualitative findings during the process, to support quantitative results by
explaining them with qualitative results, and to synthesize quantitative and qualitative results in a
complementary manner (Creswell & Plano Clark, 2020). Although each analysis unit is separate, each of
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them seeks to understand the phenomenon being researched in detail by combining it with meta-
inferences and relating them (Teddlie & Tashakkori, 2015). The prototype model of the Convergent
Parallel mixed-method research design is provided in Figure 1.

Scale Application:
Quantitative data

. . Comparison
collection and analysis B

2

—_— Interpretation
- or Association

Interview Application: -~

-~

Qualitative data
collection and analysis

Figure 1. Convergent Parallel Design Prototype Model
[Adapted from Creswell and Plano Clark (2020)]

In the research, quantitative data were collected using the "Classroom Teachers' Professional
Identity Formation/Construction Context Scale". Qualitative data were collected through semi-structured
interviews based on the specified variables. Two separate data groups were collected, analyzed
separately, and interpretations were made after the relationship, merging, or comparison stages of the
data.

2. Participants

In the research, different sampling methods were used to access quantitative and qualitative data.
To determine the quantitative sample of the study, a prediction formula in continuous variables was
used. The universe of the study consists of classroom teachers working in the province of Elazig. The
number of classroom teachersworking in Elazi§, both public and private, is 2353 (MEB, 2020). To
determine the sample size, the formula n=n0/1+(n0+N) with n0=[(txS)/d]2 was used, and the deviation
amount d=0.05 and the standard deviation were estimated as 0.5 points, and the confidence level (1-
a)=0.95 was taken. The t-value corresponding to the confidence level was taken as 1.96 (Buylkoztirk et
al., 2020). It was determined that the sample size should be at least 331. The quantitative sample of this
study consists of 362 class teachers. Convenience sampling was used for the quantitative sample of the
research. Creswell (2017b) describes convenience sampling as a non-probability sampling method used
when access to participants is easier and more appropriate. The demographic characteristics of the
participants in the quantitative sample according to the specified variables are given in Table 1.

Table 1. Demographic characteristics of the participants

Groups Frequency %
Gender Female 180 49,7
Male 182 50,3
Education Level Associate's - Bachelor's 290 80,1
Graduate 72 19,9
Age 35 and below 54 14,9
Age 36-45 years 144 39,8
46- 55 years 132 36,5
56 years and above 32 8,8
Marital Status Married 304 84
Single 58 16
Professional Seniority 9 years and below 36 9,9
10-14 years 52 14,4
15- 19 years 74 20,4
20 years and above 200 55,2
Having Children Yes 307 84,8
No 55 15,2
Presence of a Classroom Teacher in the Yes 171 47,2
Family No 191 52,8
Total 362 100

The qualitative study group of the research was determined according to the purposeful sampling
method. Purposeful sampling is a type of sampling that can focus on relatively small samples that enable
in-depth analysis of purposefully selected cases. There are also different strategies to access these rich
situations (Patton, 2018). Among these, in maximum diversity sampling, different features and criteria
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are defined, and it is researched whether there are common or shared phenomena to reveal the
dimensions of different problems from varied situations (Yildinm & Simsek, 2021). Maximum variation
refers to the formation of a sample that encompasses the different values a specified variable can take
(Ozdemir et al., 2019). In this research, diversity has been aimed to be ensured according to the specified
demographic variables. In the qualitative dimension of the study, 15 class teachers were reached. Instead
of teacher names in the study, a code name starting with "KF" has been used for each teacher. The
characteristics of the qualitative study group are given in Table 2.

Table 2. Demographic characteristics of teachers participating in the qualitative study

Participant Gender Age Marital Education Level Professional Having Presence of a
Status Seniority Children  Classroom
Teacher in the
Family
KF1 Female 36- 45 Married ~ Bachelor's Degree  21- 26 years Yes No
KF2 Female 25-35 Single Graduate Degree 1-4 years No Yes
KF3 Male 36- 45 Married ~ Graduate Degree 21- 26 years Yes Yes
KF4 Male 46- 55 Married ~ Bachelor's Degree ~ 27- 32 years Yes Yes
KF5 Female 36- 45 Married  Bachelor's Degree ~ 21- 26 years Yes Yes
KF6 Male 36-45 Married  Bachelor's Degree ~ 21- 26 years Yes No
KF7 Female 56 yearsand  Single Bachelor's Degree 33 years and Yes Yes
above above
KF8 Male 36-45 Married ~ Bachelor's Degree  21- 26 years Yes No
KF9 Female 36-45 Single Graduate Degree 21- 26 years Yes Yes
KF10 Male 36-45 Married  Graduate Degree 21- 26 years Yes Yes
KF11 Male 46-55 Single Bachelor's Degree  27- 32 years Yes No
KF12 Female 36-45 Single Graduate Degree 21- 26 years Yes No
KF13 Male 46-55 Married ~ Bachelor's Degree ~ 27- 32 years Yes No
KF14 Female 25-35 Single Graduate Degree 5-9 years No Yes
KF15 Male 46-55 Married  Bachelor's Degree  27- 32 years Yes No

3. Data Collection Tools and Processes

For collecting the quantitative data of the research, the "Class Teacher's Professional Identity
Formation/Structuring Context Scale" created by Girgin and Sahin (2019b) was used. The scale includes
five sub-factors named "evaluation of professional identity, the difference of class teaching from other
branches, identity formation process, factors influencing the shaping of identity, and negative factors on
the professional identity of the class teacher." The scale is of the five-point Likert type and has a 0.64
Cronbach Alpha reliability coefficient. Olgegin kullanimi icin gerekli izinler alinarak élgegin uygulamalari
gerceklestirilmistir. The necessary permissions were obtained for the use of the scale. In the qualitative
part of the research, semi-structured interviews were conducted with teachers. The interview questions
in the research were formulated using Patton's (2018) general interview guide approach, where the
researcher pre-establishes discussion topics prior to the interview. The established topic headings act as
a checklist for the interview. Each heading is addressed during the conversation. For the qualitative data
collection, an interview guide, crafted based on these headings, was employed. This guide was aligned
with the variables from the research's quantitative part. There are 7 topic headings related to the
professional identity formation of classroom teachers. The determination of variables present in both
qualitative and quantitative data groups was made based on reviews in the relevant literature and by
obtaining opinions from experts in the field. During the interview, participants were asked questions from
a previously prepared interview form. Additional probing questions were also asked depending on the flow
of the interview. An example of the questions on the form is: "Is there an effect of age on the professional
identity formation process of classroom teachers? Why? Please explain”. The necessary permissions were
obtained from the Elazi§ Provincial Directorate of National Education for both data groups in the
research. The quantitative scales in the study have been included in the research based on the principle
of voluntariness both online and face-to-face. In the study, 163 samples were reached through an online
survey, and 219 samples were reached with face-to-face surveys, reaching a total of 382 teachers. The
online survey was created on Google Forms, and the requirement to log in was activated to ensure each
participant only responded once. A link was shared with schools to reach the teachers. Semi-structured
interviews were conducted with 15 teachers, ranging from 5 to 16 minutes, with an average duration of
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9-10 minutes. Before the interviews, permission was obtained from the participants through a volunteer
consent form, and the interviews were recorded with an audio recording device.

4. Data Analysis

In the analysis of quantitative data, the normal distributions of the data were primarily examined.
In the research, the SPSS 22 software was used for the analysis of the data. The total score of the scale
and the total scores based on variables were examined for normal distribution via Kolmogorov-Smirnov,
skewness, and kurtosis values. The distribution of the total score and the measurements of the
dependent variable showed a normal distribution for each examined variable group. In the analysis of
the data, t-Test and ANOVA tests were preferred. Effect sizes were calculated. According to Creswell
(2017b), effect size in quantitative studies provides the strength of interpretations made with descriptive
statistics and the practical significance of the results, regardless of whether the data represents the true
universe in differences between groups or relationships between variables. Effect sizes can also be used
to explain variance and differences in group averages between two or more variables. According to
Cohen et al., (2021), while statistical significance indicates whether a finding occurred by chance, what
researchers are curious about is the size and importance of the difference, relationship, or effect. Effect
size is also standardized with some measurements. In this research, effect sizes were calculated using
formulas based on the applied tests and presented along with the findings.

In this research, content analysis was used in the analysis of qualitative data. In content analysis,
fundamental meanings are reached through themes or patterns. There are inductive and deductive
qualitative analyses. In inductive analysis, themes are derived from the data (Patton, 2018). In the analysis
of qualitative data, specific stages were followed using content analysis. In the first stage of content
analysis, data obtained from interviews are decrypted and converted into text. Textualized interviews are
read and coded. As a result of repeated readings in codings, similar codes are combined and grouped
under specific themes (Creswell, 2017a). After the interviews in this research were transcribed, content
analysis was initiated. Content analysis was conducted with themes. Inductive analyses were performed.
The analysis of qualitative data in the study was done by two researchers. Firstly, codes were generated.
Coding schemes were repeatedly conducted by two researchers. Codes and themes were formed based
on the common consensus of the two researchers. In the study, to show which participant opinions led
to the reached codes and themes, they were presented by giving the opinions of the participants and
participant code names. Various strategies are used to ensure validity and reliability in qualitative
research. Ensuring this requires taking measures to access the correct information in the research and
defining the process transparently and in detail to allow another researcher to evaluate it (Yildinm &
Simsek, 2021). To ensure the credibility of the research, interviews with teachers were conducted
focusing on in-depth data collection. To diversify data sources, interviews were conducted with
participants showing different characteristics according to the variables determined in the research. In
the analyses conducted in the study, raw data were continuously and repeatedly checked by two
researchers, and the final version of the study was shaped by deciding on the codes and themes where
the two researchers agreed. Transferability was ensured by describing the raw form of the data in detail
with direct quotations. Care was taken to select participants that reflect data diversity in the research. In
this study, to ensure confirmability, from the form created to collect data, the research was controlled
with the help of external experts. The analysis was carried out by two researchers through continuous
repetitive checks in the raw data and the analysis phase of the research.

In the analyses of the convergent parallel mixed design, two different databases are analyzed
separately according to the characteristics of each data, and after that, the two databases are combined
and compared for interpretation. After reaching quantitative and qualitative findings, quantitative
findings are compared and either confirmed or rejected. Combined data are presented, and the final
process of the mixed method, interpretation, is carried out. Points where the two types of data overlap
or diverge are addressed. Complete separation and merger are not expected (Creswell, 2017b). In this
research, after analyzing the two data sets, the findings were interpreted in the final stage based on their
divergence and convergence situations, and the analyses were conducted.
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FINDINGS

In this section of the research, data obtained through quantitative and qualitative data collection
methods were examined according to the convergent parallel mixed design to explore the formation of
professional identity among classroom teachers based on variables such as gender, age, marital status,
educational status, professional seniority, having children, and having a classroom teacher in the family.
The findings obtained for each variable are presented.

1. Findings on the Examination of Classroom Teachers' Professional Identity Formation
According to Gender Variable

1.1. Quantitative Findings

The findings obtained from the t-test regarding the formation of classroom teachers' professional
identity according to the gender variable are provided in Table 3.

Table 3. t-Test results for classroom teachers' professional identity formation process according to gender status

Gender N X S sd t P n2
Female 180 107,3333 11,00432 357,060 -.321 .748 .000
Male 182 107,7253 12,18736

According to gender status, the formation of classroom teachers' professional identity, t(357,06)=-
.321, p>.05; female classroom teachers (x=107,333) and male classroom teachers (x=107,725) did not
show a statistically significant difference in their professional identity constructions.

1.2. Qualitative Findings

The findings obtained from the analyses conducted by referring to the opinions of classroom
teachers on the "effect of gender in professional identity formation and its reasons" are given in Table
4. 2 themes and 10 codes related to the gender effect were created.

Table 4. Gender in classroom teachers' professional identity formation

Themes Participants
Theme 1 Effect found KF2, KF4, KF8, KF9*, KF12, KF14, KF15
Female nature KF2, KF8, KF9*, KF14
Theme 1 Codes Dist.ancing from s.chool KF15
Societal perspective KF4, KF12
Male nature KF8
Theme 2 No effect KF1, KF3, KF5, KF6, KF7, KF9*, KF10, KF11, KF13
Male nature KF3
Dependent on personality KF1, KF7, KFo*
Loving the profession KF6, KF13
Theme 2 codes . .
Distancing from school KF3
Societal perspective KF5
Teacher identity KF10

Note: * belongs to teachers who expressed opinions on both themes.

For the theme "Effect found", 7 teachers expressed their opinion, and 4 codes were formed, which
are "female nature, societal perspective, distancing from school, and male nature". For the theme "No
effect”, 9 teachers expressed their opinion, and 6 codes emerged, which are "dependent on personality,
loving the profession, male nature, distancing from school, societal perspective, and teacher identity".
The opinions of teachers KF8 and KF13 have been provided related to these themes and codes."

"Both women and men have personal characteristics stemming from their inherent genders, so it's

natural for them to reflect this onto their professions. | honestly think that female teachers, being more

emotional and nurturing, differ from male teachers who tend to be more controlling and protective in

their teaching styles." (KF8)

"Frankly, | don't think there's any effect at all. After all, we're practicing a professional career here, and

the most significant determinant is how one approaches showing affection towards children." (KF13)

1.3. Comparison or Integration

In the research, responses given by classroom teachers to quantitative and qualitative data
collection tools were combined, and a comparison or integration of both data groups was carried out.
The presentation was structured around the t-test results for quantitative findings related to the gender

E-International Journal of Educational Research ISSN: 1309-6265 Vol: 14, No: 5, pp. 421-444 .

427



. E-Uluslararast Egitim Arastirmalart Dergisi ISSN: 1309-6265, Cilt: 14, No: 5, ss. 421-444

variable of teachers and the themes, codes, and which participants expressed opinions in which themes
obtained from interviews for qualitative findings. Table 5 contains data related to comparison or
integration based on the gender variable.

Table 5. Comparison or Integration Based on the Gender Variable

Quantitative Data Qualitative Data
Gender X p t Themes Participants of Themes Codes related to the Themes
Female 107,3333  .748 -.321 Effect KF2, KF4, KF8, KF9*, KF12,  Female nature
Male 107,7253 found KF14, KF15 Distancing from school
Societal perspective
Male nature

No effect KF1, KF3, KF5, KF6, KF7, Male nature
KF9*, KF10, KF11, KF13 Dependent on personality
Loving the profession
Distancing from school
Societal perspective
Teacher identity

In quantitative findings, no significant difference was observed based on the gender variable, and
this situation is similarly observed in qualitative findings. It is seen that a comparable number of teachers
expressed their opinions for both themes. When examining the codes of "male and female nature" within
the "effect found" theme, it becomes evident that they suggest the presence of this effect in both
genders. Additionally, under the "societal perspective" code, it's observed that teachers emphasize the
influence of societal views on their professional identity formation more than the inherent differences
between genders. In the "No effect" theme, they mainly advocate the view that it is more related to
"personality and loving the profession.” Based on these two data groups, one can conclude that the
formation of professional identity among classroom teachers is similar in terms of the gender variable.

2. Findings Obtained from Examining the Formation of Professional Identity Among
Classroom Teachers based on the Age Variable.

2.1. Quantitative Findings

The results obtained from the one-way analysis of variance (ANOVA) for the formation of the
professional identity of classroom teachers based on the age variable are presented in Table6

Table 6. ANOVA results for the formation process of professional identity of classroom teachers according to age status

Source of Variance Total squares sd Mean squares F P n2
Between groups 901,135 3 300,378 2,256 .082 .019
Within groups 47673,03 358 133,165

Total 4857417 361

According to the obtained results, the formation of professional identity among classroom
teachers does not show a statistically significant difference in terms of the age variable, F(3, 358)=2,256,
p>.05. There is no significant difference between any age groups determined by the age ranges.
Accordingly, the ages of classroom teachers do not influence the formation process of their professional
identity.

2.2. Qualitative Findings

The findings obtained from the analysis of the answers given by the classroom teachers to the
question "the effect of age on professional identity formation and its reasons" are presented in Table 7.
Regarding the age effect in professional identity formation, 2 themes - "Effect found and No effect " -
and 12 codes have been formed. Codes related to both themes are available. Teachers who expressed
their opinions on both themes are shown in both theme groups.

Within the "effect found" theme, 13 teachers expressed their opinions, resulting in a total of 8
codes being formed: "unable to keep up with physical activity, professional development, change in
professional identity, lack of motivation, experience, societal perspective, burnout, fatigue" In the "no
effect" theme, 3 teachers shared their views, leading to the creation of a total of 4 codes: "self-
improvement, working at any age, professional development, and dependent on personality.
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Table 7. Age in the Formation of Professional Identity of Classroom Teachers.

Themes Participants
Themel Effect found KF2, KF3, KF4, KF6, KF7, KF8, KF9, KF10, KF11, KF12, KF13* KF14, KF15
Unable to keep up with physical activity = KF2, KF11
Professional development KF4, KFé, KF10
Change in professional identity KF7, KF8, KF9
Theme1 Lack of motivation KF3, KF15
Codes Experience KF3, KF4, KF9, KF10, KF12, KF13*, KF14
Societal perspective KF12
Burnout KF15
Fatigue KF2
Theme2 No effect KF1, KF5, KF13*
Working at any age KF5
Theme 2 Professional development KF1
Codesi Self-improvement KF1, KF13*
Dependent on personality KF13*

Views of the teachers coded as KF4 and KF5 are provided.

“The effect of age exists in this way: age actually means experience, experience means the teacher
developing herself/himself, and it means taking a step further in her/his profession. Therefore, | think
age has a positive effect.” (KF4)

“In my opinion, age has no effect. When you are young, you think differently. As you age, you discover
more. You get better, yes, but | believe you work wholeheartedly at any age.” (KF5)

2.3. Comparison or Integration

The findings related to the comparison or integration according to the age variable of classroom
teachers are provided in Table 8.

Table 8. Comparison or Integration by Age Variable

Quantitative Data Qualitative Data
Age X p f Themes Participants of Codes related to the themes
themes
35 years and below 108,370 Unable to keep up with physical activity
36- 45 years 108,6250 Professional development
46-55 years 107,0985 08 2,256 E:zz E:g E:zg Change in Professional identity
56 years and above 102,9688 Effect U Lack of motivation
found KF9, KF10, KF11, Experience
KF12, KF13*, ) )
KF14, KF15 Societal perspective
Burnout
Fatigue
No Working at any age
effect KF1, KF5, KF13 Profgssional development
Self-improvement
Dependent on personality

When examining both types of data, statistically significant differences were not identified among
age groups according to the quantitative data of the research. In qualitative findings, while opinions
were provided in both directions, the majority expressed their views towards the presence of an age
effect. Examining the codes related to the theme “Effect found,” it was concluded that age has both
positive and negative impacts. Codes like inability to keep up with physical activity, burnout, fatigue, and
lack of motivation indicate the negative aspects of age in the formation of professional identity.
Meanwhile, codes such as change in professional identity, experience, and professional development
highlight the positive aspects of age in the formation of professional identity. Based on the codes of the
"effect found" theme, it can be said that age has both positive and negative impacts on the formation
of professional identity. In the theme named "No effect ", the codes mostly found are related to
professional, working at any age, self-improvement, and personality-dependence. While no statistically
significant difference was found between age groups in quantitative data, in qualitative data, attention
was drawn to the positive and negative aspects of the difference between age groups due to the effect
of age. Examining both types of data, it is concluded that quantitative and qualitative data overlap.
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3. Classroom Teachers' Findings on the Formation of Professional Identity by Marital
Status

3.1. Quantitative Findings

The findings, according to the t-test result for the scale of the formation of professional identity
of classroom teachers based on the marital status variable, are provided in Table 9.

Table 9. t-Test results of the formation process of professional identity of classroom teachers by marital status variable.

Marital Status N X S sd t P n2
Married 304 107,4704 11,35385 360 -.225 .822 .000
Single 58 107,8448 12,91511

Regarding marital status, the formation of professional identity among classroom teachers shows
t(360)=-.225, p>.05; married classroom teachers (x=107,47) and single classroom teachers (x=107,8448)
do not demonstrate statistically significant differences in their professional identity constructions.

3.2. Qualitative Findings

Classroom teachers were asked about the "effect of marital status on professional identity
formation and the reasons for this." The findings obtained from the analysis based on their responses
are presented in Table 10. For the effect of age on professional identity formation, 2 themes, "Effect
found and No effect" and 9 codes have been generated. Codes related to both themes are available.

Table 10. Marital status in the formation of classroom teachers' professional dentity

Themes Participants
Themel  Effect found KF1, KF2, KF3, KF4, KF8, KF9, KF10, KF12, KF14, KF15
Theme 1  Ability of unmarried (single) to allocate time KF1, KF2, KF8, KF14
codes Marriage bringing order KF4, KF8
Difference in responsibility level KF9, KF12, KF14, KF15
Life experience KF10 430
Effect of having children KF10
Dedication to children KF3, KF9, KF15
Theme2  No effect KF5, KF6, KF7, KF10, KF11, KF13
Theme 2  Dependent on personality KF6, KF10
codes Loving the profession KF6
Perspective on the profession KF5, KF13

Under the theme named "effect found", 10 teachers expressed their opinions, leading to the
creation of 6 codes: "Ability of unmarried (single) to allocate time, marriage bringing order, difference in
responsibility level, life experience, effect of having children, dedication to children." Under the theme
named "no effect, 6 teachers shared their views, resulting in 3 codes: "dependent on personality,
perspective on the profession, loving the profession.” Views of teachers coded KF8 and KF15 are
presented.

“I think marital status is influential. Because married teachers, living an orderly life, will inevitably reflect
this orderliness into their profession.” (KF8)

“When you're single, you have no responsibilities. You can go to any region of Turkey. You don't have
responsibilities. Therefore, you can fully devote yourself to your profession. But after getting married, life
definitely becomes more challenging, and you start to have people for whom you are responsible.”
(KF15)

3.3. Comparison or Integration

The findings related to the comparison or integration according to the marital status variable of
classroom teachers are presented in Table 11.

According to quantitative variables, the marital status variable has not created a statistically
significant difference in the professional identity formation of classroom teachers. Examining the
qualitative data, it is observed that opinions are expressed in both theme groups and they are close to
each other. 10 teachers expressed views in the "Effect found" direction, while 6 teachers expressed views
in the "No effect " theme. When examining the codes of teachers expressing their views in the "Effect
found" direction, it is observed that marriage bringing order and the influence of having their own child
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positively affects the professional identity formation of married classroom teachers. Whereas, the
difference in the responsibility level of unmarried individuals and devotion to children codes also have
a positive effect.

Table 11. Comparison or Integration based on Marital Status Variable

Quantitative Data Qualitative Data
Age X P f Themes Participants Codes related to the themes
of themes
Married 107,4704 822 225 Effect KF1, KF2, Marriage bringing order
Single 107,8448 ] ) found KF3, KF4, Ability of unmarried (single) to allocate time
KF8, KF9, Difference in responsibility level

KF10, KF12,  Life experience
KF14,KF15  Effect of having children
Dedication to children

Etkisi KF5, KF6, Dependent on personality
yok KF7, KF10, Loving the profession
KF11, KF13 Perspective on the profession

Opinions in the direction of "Effect found" suggest that the state of being married or not positively
affects the professional identity formation process of classroom teachers. When examining the
perspectives aligned with the "effect found", both the positive influences of being married and the
advantages of being unmarried are highlighted. The marital status, whether married or single, does not
exclusively sway the formation of professional identity in one specific direction. Both states bring about
their own set of positive influences. These findings underscore that each status contributes to the
shaping of professional identity. When examining the "No effect " theme, it is observed that the marital
status of classroom teachers is more associated with codes such as dependent on the individual, loving
the profession, and perspective on the profession. Based on the findings obtained in both types of data,
it can be said that marital status affects the professional identity formation of classroom teachers in a
similar proportion.

4. Results of the examination of the professional identity formation of classroom teachers
according to the education level variable
4.1. Quantitative Findings

The findings obtained according to the education level variable of classroom teachers'
professional identity formation scale t-test are presented in Table 12.

Table 12. Classroom teachers' professional identity formation process education level variable t-test results.

Education Level N X S sd t p n2
Associate's - Bachelor's 290 107,3276 11,43900 360 -.667 .505 .001
Graduate 72 108,3472 12,27520

According to the marital status, the formation of classroom teachers' professional identity
t(360)=-.667, p>.05 does not show a significant difference statistically in the professional identity
formations of married classroom teachers (x=107,3276) and single classroom teachers (x=108,3472).

4.2. Qualitative Findings

Based on the answers given by classroom teachers to the questions about the “effect of education
level on professional identity formation and the reasons for this”, the results obtained from the analyses
are presented in Table 13.

Table 13. The formation of classroom teachers' professional identity according to education level

Themes Particiapats
Theme 1 Effect found KF1, KF2, KF3, KF4, KF5, KF6, KF7, KF8, KF9, KF10, KF12, KF13, KF14, KF15
Theme1 Professional development KF3, KF4, KF5, KF6, KF8, KF9, KF10, KF12, KF14, KF15
codes Graduate KF1, KF2, KF3, KF4, KF5, KF7, KF8, KF9, KF10, KF12, KF15
Bachelor's KF3, KF6, KF8, KF13
Theme 2 No effect KF11
Theme2 Identity KF11
codes
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There are 2 themes related to the effect of education level on professional identity formation,
which are “Effect found and No effect”, and 4 codes have been generated. There are codes related to
both themes. Within the "Effect found" theme, a total of 3 codes have been generated, which are
"graduate”, "professional development"”, and "undergraduate”. Under the "No effect " theme, a single
code named "personality” has been created. 14 teachers expressed their opinions under the "effect
found" theme, while 1 teacher shared an opinion under the "no effect" theme. The opinion of the teacher

coded as KF2 and KF3 have been provided.

"I believe that teachers who have completed postgraduate master's education are more conducive in
the classroom. Because they are experts in their field, so there is a positive effect." (KF2)
"Nowadays, undergraduate education is no longer enough, it's definitely beneficial for our teachers to
do postgraduate studies and develop themselves academically in their own field."(KF3)

4.3. Comparison or Integration

Findings related to the comparison or integration according to the educational status variable of
classroom teachers are presented in Table 14.

Table 14. Comparison or Integration Based on the Education Level Variable

Quantitative Data Qualitative Findings
Education Level X p t Themes Participants of Codes related to the themes
the themes

Associate's- achelor's 107,3276 505 -667 Effect KF1, KF2, KF3, KF4,  Professional development
Graduate 108,3472 found KF5, KF6, KF7, KF8,  Graduate

KF9, KF10, KF12, Bachelor’s

KF13, KF14, KF15

No effect KF11 Identity

When examining the quantitative findings, the variable of educational status does not show a
statistically significant difference in the professional identity formation of classroom teachers. However,
based on qualitative findings, a majority of teachers express the opinion that effect found. When
examining the views of teachers who stated "Effect found," it's observed that they emphasize the
necessity of undergraduate education and express that postgraduate education, like undergraduate
education, is now a requirement. In the "No effect " theme, one teacher expressed that this situation is
more related to personality. While no differences are seen in the quantitative findings due to the
educational status, qualitatively, all teachers except one have expressed the effect of education,
emphasizing that both undergraduate and postgraduate education are necessary.

5. Findings obtained as a result of examining the professional identity formation of
classroom teachers according to the professional seniority variable

5.1. Quantitative Findings

Findings related to the formation of the professional identity of classroom teachers according to
the professional seniority variable, based on the t-test results, are presented in Table 15.

Table 15. ANOVA results on the formation process of classroom teachers' professional identity based on professional
seniority status

Source of Variance Total Squares sd Mean Squares f P n2
Btween groups 594,450 3 198,152

Within groups 47979,71 358 134,022 1,479 220 .012
Total 48574,17 361

According to the findings obtained, the professional identity formation of classroom teachers
does not show a statistically significant difference in terms of the professional seniority variable, F(3,
358)= 2,220, p>.05. No significant differences were observed between any of the determined
professional seniority ranges. In this context, the professional seniority of classroom teachers does not
influence the process of their professional identity formation.
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5.2. Qualitative Findings

Based on the answers provided by classroom teachers to the question of "the effect of
professional seniority on professional identity formation and its reasons," the findings obtained from the
analyses are presented in Table 16.

Table 16. Professional identity formation of classroom teachers in terms of professional seniority.

Themes Participants
Theme 1 Effect found KF2, KF3, KF4, KF5, KF8, KF9, KF10, KF11, KF12, KF13, KF14, KF15
Theme 1 codes Self-renewal KF3, KF4, KF5, KF6, KF8, KF9, KF10, KF12, KF14, KF15

Experience KF2, KF3, KF4, KF5, KF8, KF9, KF10, KF11, KF12, KF13, KF14, KF15
Theme 2 No effect KF1, KF6, KF7
Theme 2 codes Individual-dependent KF1, KF7

Self-improvement KF6

Regarding the influence of the professional seniority variable on the professional identity
formation of classroom teachers, 12 teachers expressed their opinions under the "effect found" theme,
while 3 teachers shared their views under the "no effect" theme. Regarding the effect of professional
senioority on professional identity formation, two themes, "effect found" and "no effect ," and 4 codes
have been generated. Codes related to both themes are present. Under the theme "Effect found," 2
codes named "experience" and "self-renewal" have been generated. Under the theme "No effect ," 2
codes named "individual-dependent" and "self-improvement" have been generated. The opinions of
teachers named KF7 and KF12 have been provided.

“I think it's more related to an individual's character, the importance given to the profession, and the
awareness of how to shape the resources at hand. Therefore, | think it's more dependent on the
individual rather than seniority.” (KF7)

“Due to the investments we make in ourselves and the contributions to our personal development, | can
really see this change increasing along with professional seniority. Therefore, | can say that seniority
definitely has a positive effect on professional identity.” (KF12)

5.3. Comparison or Integration

The findings related to the comparison or integration of classroom teachers according to the
educational status variable are provided in Table 17.

Table 17. Comparison or Integration by Professional Seniority Variable

Quantitative Data Qualitative Data
Seniority X [ f Themes Participants of the themes Codes related to the
themes
9 years and below 108,3333 220 1,479 | Effect KF2, KF3, KF4, KF5, KF8, KF9, KF10,  Self-renewal
10-14 years 109,8269 found KF11, KF12, KF13, KF14, KF15 Experience
No KF1, KF6, KF7 Individual-dependent
effect Self-improvement

When examining quantitative data, professional seniority does not statistically influence the
formation of classroom teachers' professional identities. However, examining qualitative data reveals
that there is a high number of teachers expressing the opinion that Effect found. Within the "Effect
found" theme, the influences of "self-renewal and experience" on identity are mentioned, while in the
"No effect " theme, teachers have indicated it's dependent on “individual-dependent and self-
improvement." In the quantitative findings, it's noted that professional seniority has no effect, and in the
qualitative findings, there are opinions in both directions, but it's identified that there are more opinions
in the "Effect found" direction.

6. Findings from the examination of classroom teachers' professional identity formation
according to the variable of having children

6.1. Quantitative Findings

The findings obtained from the t-test conducted to determine the effect of having children on the
formation of classroom teachers' professional identities are provided in Table 18.
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Table 18. t-Test results of classroom teachers' professional identity formation process according to the variable of
having children

Having Cildren N X S sd t p n2
Yes 307 107,5635 11,43946 360 128 .898 .000
No 55 107,3455 12,56718

According to the having children status, the formation of the professional identity of classroom
teachers is t(360)=.128, p>.05. Statistically, there is no significant difference in the professional identity
formation between classroom teachers who have children (x=107,5635) and those who do not
(x=107,3455).

6.2. Qualitative Findings

Classroom teachers were asked about the "impact and reasons of the having children status on
professional identity formation". The findings obtained from their answers and the subsequent analysis
are provided in Table 19.

Table 19. Formation of classroom teachers' professional dentity based on having children status.

Themes Participants
Theme 1 Effect found KF2, KF3, KF4, KF5, KF7, KF8, KF9, KF10, KF11, KF12, KF13,
KF14, KF15

Theme 1 codes Empathic perspective KF2, KF3, KF8, KF9, KF10, KF15
Increased level of responsibility KF8, KF11, KF12, KF14, KF15
Changed perspective towards children KF4, KF9, KF13, KF14
Understanding the child KF5, KF10
Dedication to the student KF11
Emotionalization KF4, KF9
Drifting away from education KF3, KF14

Theme 2 No effect KF1, KF6

Theme 2 codes Loving the profession KF6
Loving children KF1

In relation to the impact of having children status on professional identity formation, 2 themes,
"Effect found" and "No effect ", have been identified, and 9 codes have been formed. Codes related to
both themes are present. Under the theme "Effect found," a total of 7 codes have been created, which
are "empathic perspective, increased level of responsibility, changed perspective towards children,
understanding the child, emotionalization, drifting away from education, and dedication to the student.”
Under the theme "No effect ," the codes are "loving the profession and loving children.” The opinions of
teachers named KF1 and KF10 have been shared.

"Having a child does not have an effect. If someone loves children, regardless of gender, they will fulfill

the role of a classroom teacher beautifully, connect with the child at their level, understand the child's

language and feelings, and act accordingly.” (KF1)

“I believe someone who has a child will feel as if the other children are their own and will shape their

teaching accordingly. They can approach the child with empathy. They would likely understand child

psychology better. | think this is influential.” (KF10)

6.3. Comparison or Integration

Findings related to the comparison or integration based on the classroom teachers' educational
status variable are given in Table 20.

Table 20. Comparison or integration based on having children status variable

Quantitative Findings Qualitative Findings
Having Children X p t Themes Participants of Codes related to the themes
the themes
Yes 107,5635 Empathic perspective
No 107,3455 898 128 KF2, KF3, KF4, KF5, Increased level of responsibility
Effect KF7, KF8, KF9, Changed perspective towards children

KF10, KF11, KF12, Understanding the child
KF13, KF14, KF15 Dedication to the student
Emotionalization
Drifting away from education
No Pesonality-dependent
effect KF1, KFé Self-improvement

found
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When examining both types of data, quantitative findings suggest that having children doesn't
statistically affect the formation of a professional identity among classroom teachers. Under the theme
"Effect found," codes such as an empathic perspective, a change in the viewpoint towards children,
understanding the child, and emotionalization express the positive aspects of having children on
professional experience. On the other hand, codes under the same theme like drifting away from
education and increased responsibility indicate negative impacts of having children on the formation of
professional identity. Teachers who opined in favor of the "there's no effect" believe that having children
does not influence the formation of a professional identity, and this has been translated into codes such
as loving the profession and loving children. While the quantitative data suggests that having children
does not create a statistically significant difference in the formation of professional identity, the
qualitative findings indicate that the status of having children can have an impact, with its advantages
and disadvantages.

7. Findings based on the presence of a classroom teacher in the family affecting the
formation of a classroom teacher's professional identity
7.1. Quantitative Findings

Findings obtained from the t-test carried out to determine the effect of having a classroom
teacher in one's family on their professional identity formation are presented in Table 21.

Table 21. t-Test results on the effect of the presence of a classroom teacher in the family on the formation of a
classroom teacher's professional identity

Presence of a Claassroom N X S sd t p n2
Teacher in the Family

Yes 171 106,9298 12,11639 360 -932 352 .002
No 191 108,0681 11,12137

Considering the presence of a classroom teacher in one's family, the formation of a classroom
teacher's professional identity t(360) = .352, p > .05; the presence (mean = 106,9298) or absence (mean
= 108,0681) of a classroom teacher in the family doesn't show a statistically significant difference in their
professional identity formation.

7.2. Qualitative Findings

Based on the answers given to the question "What is the effect and reasons of having a classroom
teacher in the family on your professional identity formation?", the findings obtained are presented in
Table 22.

Table 22. Presence of a classroom teacher in the family on the formation of a classroom teacher's professional identity

Themes Participants
Theme 1 Effect found KF1, KF2, KF3, KF4, KF5, KF6, KF7, KF8, KF9, KF10, KF11, KF12,
KF13, KF14, KF15
Codes related to Being more successful KF11
the themes Benefiting from their experiences KF2, KF3, KF4, KF5, KF7, KF8, KF10, KF14
Guidance KF13
The importance of the role model KF1, KF2, KF3, KF9, KF10, KF12, KF15

For the effect of having a classroom teacher in the family on professional identity formation, 1
theme “Effect found”and a code have been formed. Under the theme titled "Effect found," a total of 4
codes have been formed, including "benefiting from their experiences, being more successful, guidance,
and the importance of the role model." The opinions of teachers coded as KF1 and KF11 have been
provided.

“It can have both positive and negative effects. If there's a classroom teacher in the family who we
consider as a role model, it really has a positive effect. However, if we have a classroom teacher in our
family who is a negative, aggressive example, | believe this can also have a negative influence.” (KFT)

“I've often witnessed that classroom teachers, or subject teachers for that matter, who have close family
members as teachers, tend to be more successful in the teaching profession.” (KF11)
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7.3. Comparison or Integration

The findings related to comparison or integration based on the presence of a classroom teacher
in the family of classroom teachers are presented in Table 23.

Table 23. Comparison or integration based on the presence of a classroom teacher in the family

Quantitative Findings Qualitative Findings
Children X p t Themes Participants of the Codes related to the themes
theme
Yes 106,9298 352 932 KF1, KF2, KF3, KF4, KF5, Being more successful
No 108,0681 ' ' Effect KF6, KF7, KF8, KF9, KF10,  Benefiting from their experiences
found KF11, KF12, KfxdxF13, Guidance
KF14, KF15 The importance of the role model

It is observed that there is no statistically significant difference in the quantitative findings.
Qualitatively, only the theme "Effect found" is present. Classroom teachers who opined that there's an
effect mentioned positive aspects like teachers being more successful when there's a classroom teacher
in the family, benefiting from that person's experiences, and getting guidance from that person, while
also emphasizing the importance of the role model. Both positive and negative opinions were expressed
related to the code of the importance of the role model.

DISCUSSION, CONCLUSION, AND RECOMMENDATIONS

This study aimed to investigate the formation of the professional identity of classroom teachers
according to some selected variables, there is no statistical difference in the professional identity
formation of male and female teachers in terms of the gender variable. According to the views of the
teachers, when evaluations are made for female and male teachers, they state that both genders have
an impact on the formation of professional identity, but the teachers who state that there is no impact
mostly relate this to loving the profession and personality. Based on the results of both data groups, it
can be concluded that the formation of professional identity of classroom teachers in terms of gender
variable is similar. In the literature, some scholars (Atik, 2022; Bacakoglu, 2018; Yao, 2020), reported no
differences in terms of gender. However, in some studies, it is observed that there are differences in
terms of gender, and results in favor of women (Alptekin Yolcu&Kingir, 2021; Celik&Kalkan, 2019;
Dogan&eErdiller-Yatmaz, 2018; Egmir&Celik, 2019; Erdem, 2020; Kavrayici, 2019). Ozkan (2020) states
that there are professional inequalities in terms of gender and that women face professional
discrimination, face obstacles, and are prevented from advancing vertically. Based on the results of this
study, the professional identities that affect the professional development of teachers can be further
researched and examined with different methods in line with the different results reported in the
literature in terms of gender.

No difference was found in the formation of the professional identity of classroom teachers
according to the age variable. When the opinions of the teachers are examined, the existence of the age
effect is expressed more. When the codes formed as a result of the analyses are examined, while they
point out factors that negatively affect professional identity formations such as slowing down in physical
movements, decreasing in motivation, and burnout as age progresses, they also state that experience
increases with age and there is a change in professional identity in parallel with professional
developments. Celebi Ucar (2018) found a negative relationship between teacher identity and burnout
perception levels. Accordingly, as teachers' professional identity perceptions increase, their burnout
perceptions decrease. Zhang et al., (2016) associate the professional identities of teacher candidates with
motivational structure. When examining the theme named "No Effect”, teachers stated that age has no
effect on the formation of professional identity and that the main effects are self-improvement and
personality, and that they can work at any age. When quantitative and qualitative data are examined, it
can be concluded that both data groups overlap. Kavrayici (2019) also concluded in his study that there
is no relationship between teacher identity and the age variable and stated that the age variable should
be considered independently of teacher identity.

When examining the effect of marital status on the formation of professional identity of classroom
teachers, according to quantitative data, marital status does not cause a difference in the formation of
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professional identity. According to qualitative data, the number of those who state marital status has an
effect on the formation of professional identity, and those who say it has no effect is close to each other.
In addition, teachers who state that Effect found mention that marriage bringing order and having one's
own child positively affects the formation of professional identity for classroom teachers, while those
who are not married state that the dedication to children due to the difference in the level of
responsibility again has a positive effect. Girgin and Sahin (2019a) concluded in their study, where they
determined life lines for forming professional identity, that marriage in personal life also affects the
formation of professional identity. In the qualitative findings of this study, it is observed that both aspects
of marital status have positive effects. Teachers who state that marital status does not affect the
formation of professional identity have opinions that this situation is related to the perspective on the
profession, loving the profession, and personality. Kavrayici (2020) concluded that personal
characteristics mostly affect the professional identities of teachers. In this study, it can be said that the
professional identity formation of classroom teachers is similarly affected according to the marital status
variable in both types of data. It has been concluded that the professional identity of classroom teachers
is again affected both positively and negatively in terms of marital status. It is observed that there is a
perception that married classroom teachers allocate less time due to increased responsibility, while
single teachers allocate more time. For this, training can be provided to classroom teachers.
Improvements can be made on issues such as personal rights and teaching obligations to minimize the
negative reflections of increased responsibility levels in the lives of married classroom teachers on
professional identity.

When examining the professional identity formations of classroom teachers based on their
educational status variable, no difference was found between associate degree, bachelor's degree, and
postgraduate graduates according to quantitative data. When qualitative data was examined, only one
teacher defended the opinion that there was no teacher effect, saying that this was related to personality,
while all other teachers emphasized the importance of education for professional development, drawing
attention to the necessity of both undergraduate and postgraduate education. According to Bukor
(2011), teacher identity should be seen as integrated into one's own life and filtered by the rational and
intuitive aspects of the mind. The foundation of identity formation is expressed in three ways: cognitive,
emotional, and behavioral. The cognitive aspect is the individual's thoughts, beliefs, assumptions,
perceptions, knowledge, and experiences. Atal (2019), in his research on teacher candidates, concluded
that content knowledge and technical knowledge and skills affect the formation of the professional
identities of information technology teachers. Ulubey et al., (2018) examined the pre-service teacher
identities of teacher candidates who took pedagogical training before and after the training. It was
concluded that there was a significant decrease in the average of this sub-dimension that forms their
professional identity at the end of the pedagogical training in terms of liking to work with students only.
Beijaard et al, (2000) emphasized subject matter expertise in the process of forming teachers'
professional identities. Celtek (2019), in his research on school administrators' identity perceptions,
found that educational status positively affects this perception. Based on the findings of this research,
in-service training activities that support the professional identity development of classroom teachers,
education activities supported by private or the Ministry of National Education, workshops, symposiums,
and panels can be organized. Opportunities can be offered to encourage classroom teachers to receive
instruction at graduate education levels such as a master's degree with a thesis or a doctorate.

The professional identity formation of classroom teachers does not vary according to the
professional seniority variable based on quantitative analyses. Examining the results of qualitative
analyses, it is seen that a high number of teachers expressed that the professional seniority variable has
an effect. Teachers mostly emphasized that professional seniority brings experience and that
professional identity can be improved by renewing oneself. Teachers who said that seniority has no
effect on professional identity formation stated that this depends on personality and self-improvement.
While the effect of professional seniority appears ineffective in quantitative results, in qualitative results,
although there are opinions in both directions, the number of opinions stating it has an effect is higher.
Eroglu and Ozbek (2020) similarly concluded that effective teacher characteristics include experience,
personal development, and updating oneself. Aldemir and ilhan (2018) concluded that as time
progresses in the profession, the positive perceptions that psychological counselors and guidance
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teachers had during their undergraduate graduation period tend to turn negative. Troman (2008) also
stated that classroom teachers undergo significant changes in their identities, commitments, and careers
over the years. Platforms can be created where classroom teachers with high professional seniority can
guide on-duty teachers and share their past experiences.

In the formation of professional identity, having children or not, does not have an effect according
to quantitative data. Examining the qualitative data, most teachers stated that having a child has an
effect, but there are both advantages and disadvantages to this. Teachers express that having a child
changes their perspective on children, enables them to empathize with children, and has a positive
emotional effect, while it leads to a negative effect in terms of distancing from the profession and
increasing responsibilities when they have a child. Some teachers state that this is not affected by having
a child and is related to loving the profession and children. In both types of data, it is seen that there are
advantages and disadvantages in the process of forming the professional identities of teachers who have
children and those who do not. Girgin and Sahin (2019a) concluded in their research in which they
determined lifelines for forming a professional identity that the situation of having a child in personal
life affects professional identity formation. Celtek (2019) emphasized the effect of the compassion of
motherhood on their professions in his research on school administrators. According to Kavrayici (2019),
family effects, such as being a mother, father, or spouse, affect professional identity.

When the qualitative data was examined, which suggests that classroom teachers' professional
identity formation is not affected by the presence of classroom teachers in their families, all teachers
stated that there is an influence. According to them, having a classroom teacher in the family provides
positive effects in terms of guidance, sharing experiences, and success. They point out the importance
of the person taken as a role model, suggesting that this situation can have both positive and negative
effects. Similarly to this research, Kavrayici (2019) and Girgin and Sahin (2019a) stated that the presence
of a teacher in the family and the role model effect contribute to professional identity formation. Hunter-
Johnson (2015) concluded that their previous teachers influenced teachers' career choices. However,
Deniz and Gorgen (2019) reached the conclusion that the presence of a teacher in the family and the
effect of teacher role models do not have an impact. Since different results are obtained in the studies,
further research can examine different factors that affect the professional identity formation of classroom
teachers, and process-oriented examinations of their professional identity formation can be conducted.

In this study, we investigated the professional identity formation of classroom teachers concerning
selected variables. We found consistent results across both data sets for the gender variable. The gender
variable's influence on teachers' professional identity formation can be said to be present for both
genders, and the existence of this gender effect can also be attributed to societal perspectives. Based
on the quantitative results of the study on classroom teachers' professional identity formation, it can be
concluded that the age variable has no effect. However, in the qualitative results, those who expressed
the presence of its effect drew attention to the positive and negative aspects of the differences between
age groups. They mentioned that as age progresses, experience increases, positively affecting
professional development. On the other hand, with advancing age, fatigue, decreased motivation,
burnout, and the inability to keep up physically are expressed. According to the variable of having
children, while there is no statistically significant difference in the quantitative results of the study, the
qualitative findings suggest that the status of having children can have an impact, with its advantages
and disadvantages. The quantitative data showed no significant difference in professional identity
formation based on marital status, but qualitative findings indicated a positive influence of marital status
on both fronts. As for educational level, professional seniority, and having a classroom teacher in one's
family, qualitative results suggest that while these factors might not directly shape professional identity,
they still have some perceived effects.
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Ozet

Bu arastirmada 6gretmenlerin mesleki kimlik yapuandirmalart paralel karma desen
kullanilarak belirlenen bagimsiz bazt degiskenler agistndan hem nicel hem de nitel
boyutta elde edilen bulgularin karsilastirmast veya entegrasyonunun saglanmast
amaclanmustur. Arastrmada karma ydntem desenlerinden paralel karma desen
kullanilarak nicel veriler "Sintf 6gretmenlerinin mesleki kimlik olusum/yapilandirma
baglam odlcegi” ile nitel veriler ise belirlenen degiskenlere yénelik olarak yar
yapianduirdmis gériisme ile toplanmustur. ki ayri veri grubu toplanarak ayri ayr
analizi gerceklestirilmis ve verilerin iliski, birlestirme veya karsiastirma asamasinin
ardindan yorumlamalart yapumustir. Arastirmanin katiimcilart veri gruplarina gére
ayrt ayrt belirlenmistir. Nicel 6rneklemi Elazig ilinde gérev yapan 362 sunif
o6gretmeninden olusmaktadur. Nitel calisma grubu ise amacli drnekleme yéntemine
gbre maksimum cesitlilik 6rneklemesiyle 15 sinif 6gretmeni belirlenmistir. Verilerin
toplam puan ve bagimli degiskene ait 6lciimlerin dagilimt her incelenen degisken
grubu icin normal dagiim gostermistir. Verilerin analizinde ise t Testi ve ANOVA
testleri tercih edilmistir. Nitel verilerin analizinde icerik analizi kullandmustir.
Arastrmanin  sonucunda sinif égretmenlerinin  mesleki kimlik olusumlarinda
cinsiyet degiskeni acisindan benzer olduklart sonucuna ulagilabilmektedir. Sinif
6gretmenlerinin mesleki kimlik olusumlarinda arastirmanin nicel sonuglarindan
hareketle yas durumu ve cocuk sahibi olma degiskenin etkisinin olmadigt sonucuna
ulasirken nitel sonuclarda ise etkisinin varligt ybniinde géris bildirenlerin yas
gruplart arasindaki farklilik durumlarinin ve ¢ocuk sahibi olma durumunun pozitif
ve negatif ybnlerine dikkat cekilmistir. Medeni hal degiskenine gdre sinif
6gretmenlerinin mesleki kimlik olusumlarinda anlamlt farklihiga ulasidmamustur.
Nitel bulgularda da her iki yonde de géris bildirdirildigi etkisi var yéniinde
goriislerin ise medeni halin her iki y6ntiniinde artt yénde etkisinin oldugu sonucuna
ulasdmustir.  Egitim durumu, mesleki kidem, ailede sinif 6gretmenin olmast
ybniinden ise mesleki kimlik olusumlarint etkilemedigi nitel bulgularda etkisinin
varligt yoniinde gérislerin fazla oldugu sonucuna ulasimustur.
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Genisletilmis Ozet

Problem: Glnimizde pedagojik cevrelerde yinelenen kavramlardan birisi de kimlik olarak dikkat
cekmektedir. Ogretmenin sinif ve okullardaki deneyimlerinin deposu olarak varsayilan tutarli kimlik
(6gretmen kimligi) dustincelerin, tutumlarin, duygularin, inanclarin ve degerlerin kaynagidir (Zembylas,
2003). Erikson'a gore kimlik duragan degildir aksine hayat boyunca gelisen ve degisen bir kavramdir
(Beijaard et. al,, 2004). Meslek, insanlara faydali mal veya hizmet tretmeyi iceren, sistematik bilgi, beceri
ve kurallarla yuratilen, diploma egitimiyle kazanilan ve karsiliginda gelir saglayan is olarak tanimlanabilir
(Toprakei, 2009). Bir meslegi icra edenler ile mesledin kendisi arasindaki iliski mesleki kimligi bicimler.
Mesleki kimligin biligsel, duygusal ve sirdlrilebilir faktorler olmak lzere ¢ boyutta ele alindigi ifade
edilmektedir (Lei et. al,, 2022). Ogretmen mesleki kimliginin olusumu ise hem mesleki hem de kisisel olan
bircok yoéniin i¢ ice gecmesiyle meydana gelmektedir (Beijaard, 2019; Beauchamp&Thomas, 2009).
Ogretmenlerin mesleki kimliklerinin olusumuna yénelik arastirmalar cok hizli degisimin yasandig
gliniimizde 6gretmenlerin mesleklerine olan hisleri ve karsilasilan degisimlerle nasil basa ¢ikabildiklerine
katkida bulunurken bu durum kisisel yénlere dikkat cekmektedir (Beijaard et. al., 2004). Ogretmen
mesleki kimligi buttincll yapisini korurken sosyal ve kiiltirel baglamlardan da etkilenmektedir (Edwards
& Edwards, 2017). Sinif 6gretmenligi kimliginde ise bir farklilasma bulunmaktadir. Diger 6gretmen
kimlikleri spesifik olarak bir 6zellik veya belirgin bir alana 6zgulik tasirken sinif 6gretmenligi bir¢ok
disiplin ve nitelikleri barindirmaktadir (Girgin & Sahin, 2019a). Alanyazin incelendiginde mesleki kimligin
belirli degiskenler agisindan incelendigi gorilmektedir. Chen et. al (2023) bireylerin gelisimi ekolojik
sistem teorisine gore farkli etkenlerden etkilenmektedir. Ogretmenlerin meslek kimliklerinin de bireysel
(6rn. cinsiyet), aile (ebeveynlik) vb. farkli faktorlerden etkilenebilecegini ileri stirilmektedir. Dogan and
Erdiller-Yatmaz (2019) okuldncesi 6gretmenlerin mesleki kimliklerini cinsiyet, medeni durum, aylik gelir,
cocuk gelisimi ve egitiminden mezun olma durumlari, egitim duzeyleri, isteki konum ve aktif calisma
durumlari agisindan mesleki kimligin gelisimini incelemislerdir ve bu degiskenler acisindan farkhlastigi
gorulmektedir. Yao (2020) Universite 6grencilerinde 6gretmen mesleki kimligi bolim, cinsiyet, sinif
degiskeni ve tek cocuk olma durumu agisindan arastirilmistir ve ¢esitli degiskenler agisindan farklilagsma
gorilmistir. Alptekin Yolcu and Kingir (2021) and Celik and Kalkan (2019) 6gretmen adaylarinin mesleki
kimliklerini 6grenim gordukleri Universite, sinif diizeyi ve cinsiyet degiskeni agisindan incelemislerdir.
Degiskenler acisindan farklilasmalar belirlemislerdir. Egmir and Celik (2019) 6gretmen adaylarinin
inanclari 6gretmen kimlik algilarini dogrudan etkilemekteyken cinsiyet, sinif ve bolim degiskenleri
agisindan da farklilasmalar olmustur. Erdem (2020) arastirmasinda erken dénem 6gretmen kimliklerini
inceledigi arastirmasinda cinsiyet degiskeni acgisindan 6gretmen kimliklerinde kadinlarin Iehine
farklilagsmistir. ilkokullarda gérev yapanlarin kariyerlerinde, baglliklarinda ve kimliklerinde degisimler
olabilmektedir (Troman, 2008). Mesleki kimlik arastirmalardan da goruldigu gibi farkli degiskenler
agisindan ele alinmistir. Bu arastirmada ise 6gretmenlerin mesleki kimlik yapilandirmalari paralel karma
desen kullanilarak belirlenen bagimsiz bazi degiskenler agisindan hem nicel hem de nitel boyutta elde
edilen bulgularin karsilastirmasi veya entegrasyonunun saglanmasi amaclanmistir. Bu amaca ulasmak
icin cinsiyet, yas, medeni hal, egitim durumu, mesleki kidem, cocuk sahibi olma ve ailede sinif 6gretmeni
olma durumu degiskenleri cercevesinde nicel veri toplama araciligiyla ulasilan verilerin analizi ve nitelde
ise belirlenen degiskenlere yonelik sorularin derinlemesine cevaplanarak gerekli paradigmalarin elde
edilmesi ve butiin nicel ve nitel bulgularin birbirini desteklemesi veya desteklemeyen ydnlerinin neler
oldugunun belirlenmesi amaclanmistir.

Method: Arastirmada karma ydntem desenlerinden yakinsayan paralel desen kullaniimistir. Arastirmada
nicel ve nitel verilere ulasmak icin farkli 6rnekleme yontemleri kullanilmistir. Arastirmanin nicel
drneklemini belirlemek amaciyla sirekli degiskenlerde tahmin formili kullaniimistir. Orneklem
blyukliginin en az 331 olmasi gerektigi belirlenmistir. Bu arastirmanin nicel 6rneklemi 362 sinif
o6gretmeninden olusmaktadir. Arastirmanin nitel calisma grubu amacli 6rnekleme ydntemlerinden
maksimum cesitlilik drneklemesi kullanilmistir. Bu arastirmada da belirlenen demografik degiskenlere
gore cesitliligin saglanmasi hedeflenmistir. ~ Arastirmanin nitel boyutunda 15 sinif 6gretmenine
ulasiimistir. Arastirmada 6gretmen isimleri yerine her 6gretmene “KF” ile baslayan bir kod isim
kullanilmistir. Arastirmanin nicel verilerini toplamak igin Girgin and Sahin (2019b) tarafindan olusturulan
“Sinif 6gretmeninin mesleki kimliginin olusum/ yapilandirma baglam &lgeg@i” kullanilmistir. Arastirmanin
nitel kisminda yari yapilandiriimis goérisme kullaniimistir. Arastirmanin nitel kisminda 6gretmenlerle yari
yapilandiriimis gorismeler yapilmistir. Arastirmada gerceklestirilen goriismelerde kullanilan gorisme
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sorulari Patton’'un (2018) genel miulakat kilavuzu yaklasimina gore kullaniimistir. Bu yaklasimda
arastirmaci goriisme oncesi konusulacak konulari belirler. Bu belirlenen konu basliklari bir kontrol listesi
gorevi gorir. Bitln konu bashklar gériisme stiresince gortstlir. Arastirmanin nitel verilerini toplamak
icin arastirmaci tarafindan gelistirilen dnceden belirlenen konu basliklarina goére olusturulan milakat
kilavuzu kullaniimistir. Bu milakat kilavuzu arastirmanin nicel bélimiinde yer alan degiskenlere paralel
olarak olusturulmustur. Sinif 6gretmenlerinin mesleki kimlik olusumlarina yonelik 7 konu bashgi
bulunmaktadir. Hem nitel hem de nicel veri grubunda yer alan degiskenlerin belirlenmesi ise ilgili alan
yazinda yapilan incelemeler ve alaninda uzman kisilerin gorisleri alinarak yapilmistir. Gérlisme sirasinda
katihmcilara 6dnceden hazirlanan goriisme formundan sorular sorulmustur. Gériismenin akisina bagh olarak
ilave derinlemesine sorular da sorulmustur. Formda yer alan 1 sorulara bir 6rnek su sekildedir: "Sinif
ogretmenlerinin mesleki kimlik olusum slrecinde yasin 1 etkisi var midir? Neden? Lutfen aciklayiniz." Bu
goriisme formu arastirmanin nicel bélimunde yer alan degiskenlere paralel olarak olusturulmustur. Nicel
verilerin analizinde 6ncelikle verilerin normal dagilimlari incelenmistir. Arastirmada verilerin analizinde
SPSS 22 programi kullanilmistir. Olcegin toplam puani ve degisken bazli toplam puanlari Kolmogorov-
Smirnov, carpiklik ve basiklik degerleri tizerinden normal dagilim incelenmistir. Toplam puan ve bagimli
degiskene ait Ol¢limlerin dagihmi her incelenen degisken grubu icin normal dagilim gostermistir.
Verilerin analizinde ise t Testi ve Anova testleri tercih edilmistir. Etki buyUklikleri hesaplanmistir. Nitel
verilerin analizinde icerik analizi yapilmistir. Yakisayan paralel karma desenin analizlerinde iki farkl veri
tabani her verinin 6zelligine gore ayn bir bicimde analiz edildikten sonra iki veri tabani birlestirilip
karsilastirilarak yorumlanir. Nicel ve nitel bulgulara ulasildiktan sonra nicel bulgular karsilastirilarak
dogrulanir ya da reddedilir. Birlestirilmis veriler gosterilerek karma yontemin son siireci olan yorumlama
gerceklestirilir. iki veri cesidinin birlikte drtiistigu veya ayrildigi noktalar ele alinmaktadir. Tam bir ayrilik
ve birlesme beklenilmemektedir (Creswell, 2017b). Bu arastirmada da iki veri seti analiz edildikten sonra
ayrilip birlesme durumlarina gére bulgular son asamada yorumlanarak analizler gerceklestirilmistir.

Sonuglar: Sinif 6gretmenlerinin mesleki kimliginin olusumunu segilmis bazi degiskenlere gore
incelenmesini amaclayan bu arastirmada cinsiyet degiskeni agisindan kadin ve erkek 6gretmenlerin
mesleki kimlik olusumda istatistiksel olarak anlaml bir farkliik bulunmamaktadir. Ogretmenlerin
goruslerine gore kadin ve erkek 6gretmenler acisindan yapilan degerlendirmeler sonucunda her iki
cinsiyetinde mesleki kimlik olusumunda etkisinin oldugunu ifade edilirken etkisinin olmadigini ifade
eden 6gretmenler daha ¢ok meslegi sevme ile kisilik ile iliskili oldugunu ifade ettikleri gérilmektedir.
Ulasilan her iki veri grubundaki sonuclara gore cinsiyet degiskeni yoniinden sinif 6gretmenlerinin mesleki
kimlik olusumlarinin benzer oldugu sonucuna ulasilabilir. Alanyazinda da (Atik, 2022; Bacakoglu, 2018;
Yao, 2020) arastirmalarinda cinsiyet agisindan farkhlk belirlememislerdir. Bunun yani sira cinsiyet
agisindan farkliliklarin oldugu ve kadinlar lehine (Alptekin Yolcu&Kingir, 2021; Celik&Kalkan, 2019;
Dogan&eErdiller-Yatmaz, 2018; Egmir&Celik, 2019; Erdem, 2020; Kavrayici, 2019) sonuglara ulasildigi
gorilmektedir. Sinif 6gretmenlerinin yas degiskenine gore mesleki kimlik olusumlarinda farkliliga
ulasilmamistir. Ogretmenlerin gérisleri incelendiginde yas etkisinin varligi daha cok ifade edilmistir.
Yapilan analizler sonucunda olusan kodlar incelendiginde ise yas etkisinin varligi ydniinde goérislerin arti
ve eksi yonde oldugu yasin ilerlemesiyle fiziksel hareketlerde yavaslama, motivasyonda azalma ve
tikenmislik gibi mesleki kimlik olusumlarini negatif yonde etkileyen unsurlara dikkat cektikleri
gorilurken yasla birlikte tecriibenin arttigini mesleki gelisimlere paralel olarak mesleki kimlikte degisim
meydana geldigini ifade ettikleri goérilmektedir. Kavrayici (2019) arastirmasinda da 6gretmen kimligi ile
yas degiskeni arasinda bir iliski olmadigi sonucuna ulasarak yas degiskenini 6gretmen kimliginden
bagimsiz dustnilmesi gerektigini ifade etmistir. Sinif 6gretmenlerinin mesleki kimlik olusumlarinda
medeni hal degiskenin etkisi incelendiginde nicel verilere gére medeni hal degiskeni mesleki kimlik
olusumlarinda istatistiksel olarak farkliliga neden olmamaktadir. Nitel verilere gére ise medeni halin
mesleki kimlik olusumunda etkisinin varligini ifade edenlerle etkisinin olmadigini sdyleyenlerin sayisi
birbirine yakindir. Bunun yanisira etkisinin oldugunu ifade eden 6gretmenler evliligin getirdigi diizen ve
kendi cocugunun olmasinin sinif 6gretmenlerinin mesleki kimlik olusumunu arti yonde etkiledigini evli
olmayanlarin ise sorumluluk diizeyindeki farklihgin getirdigi cocuklara adanmislik yine arti ydonde bir etki
saglamaktadir. Egitim durumu degiskenine gore sinif 6gretmenlerinin mesleki kimlik olusumlari
incelendiginde nicel verilere gore 6n lisans-lisans ve lisansiisti mezunlari arasinda istatistiksel olarak bir
farklilik bulunmamistir. Nitel veriler incelendiginde ise 6gretmenlerden yalnizca bir 6gretmen etkisi
olmadigi goriisiini savunarak ve bu durumun kisilikle iliskili oldugunu soéyledigi, diger 6gretmenlerin
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hepsi etkisinin varligi ydniinde gorus bildirirerek mesleki gelisimin saglanabilmesi icin egitimin dnemine
vurgu yaparak hem lisans hem de lisansistli egitimin gerekliligine dikkat cektikleri gorilmustir.
Arastirmada nicel sonuclarda mesleki kidem etkisiz gorilirken nitel sonuglarda her iki ydnde de goris
olmasina ragmen etkisi var yonindeki goruslerin sayisi fazladir. Mesleki kimlik olusumunda sinif
ogretmenlerinin ¢ocuk sahibi olma durumu nicel verilere gore istatistiksel olarak anlamh bir farkhlk
olusturmamaktadir. Nitel veriler incelendiginde ise daha ¢cok 6gretmenler cocuk sahibi olmanin etkisinin
oldugunu ancak bu etkinin avantajlari ve dezavantajlarinin oldugu yoninde goris bildirmislerdir.
Ogretmenler cocuk sahibi olmanin mesleki kimlik olusumlarinda cocuklara bakis acilarini
degistirmelerine, onlarla empati yapabilme 6zelligi kazanmalarina ve duygu yéniinden arti yonde etki
ettigini ifade ederken ¢ocuk sahibi olunca meslekten uzaklasma ve sorumluklarin artmasi yoniinde ise
negatif yonde etkiye neden oldugunu ifade etmektedirler. Bazi 6gretmenler ise bu durumun ¢ocuk sahibi
olmadan etkilenmedigini yaptigin meslegi sevmek ve c¢ocuklar sevmekle iligkli oldugunu ifade
etmektedirler. iki veri tirinin de sonuclarinin benzer olarak cocuk sahibi olan 6gretmenlerle cocuk
sahibi olmayan 6gretmenlerin mesleki kimliklerinin olusum siirecinde avantaj ve dezavantajlarin sz
konusu oldugu gortlmektedir. Sinif 6gretmenlerinin mesleki kimlik olusumlarinda ailelerinde sinif
ogretmeni olma durumundan etkilenmedikleri nitel veriler incelendiginde ise bitin 6gretmenler
etkisinin var oldugunu ifade etmislerdir. Sinif 6gretmenlerine gore ailede sinif 6gretmenin olmasi
rehberlik, tecriibe paylasimi ve basari yéniinden olumlu yénde etki saglamaktadir. Ornek alinan kisinin
onemine dikkat cekerek bu durumun arti ve eksi yonde etkisinin olacagini ifade ettikleri goriilmektedir.
Sinif 6gretmenlerinin mesleki kimlik olusumlarinin secilmis bazi degiskenler agisindan incelendigi
bu arastirmada cinsiyet degiskeni acisindan her iki veri gurubu icinde benzer sonuclara ulasildigi
goriilmektedir. Sinif 6gretmenlerinin mesleki kimlik olusumlarinda nicel sonuglarda yas ve ¢ocuk sahibi
olma durumunun etkisinin olmadigi gorilirken nitel sonuglarda bu degiskenlerin etkisi avantajli ve
dezavantajli yonleriyle karsimiza c¢ikmaktadir. Medeni hal degiskenine goére nicel sonuglarda sinif
ogretmenlerinin mesleki kimlik olusumlarinda istatistiksel olarak anlamli farklihga ulasiimamistir. Nitel
sonuglarina gore ise medeni halin her iki ydniinin de pozitif yonde etki sagladigi sonucuna ulasiimistir.
Egitim durumu, mesleki kidem, ailede sinif 6gretmenin olmasi ydniinden ise mesleki kimlik olusumlarini
etkilemedigi nitel bulgularda etkisinin varligi ydninde gorislerin ¢ogunlukta oldugu sonucuna
ulasiimistir.
Oneriler: Bu arastirmada ulasilan sonuclardan hareketle sinif gretmenlerinin mesleki kimlik gelisimlerini
destekleyici hizmet i¢i egitim faaliyetleri, 6zel veya Milli Egitim Bakanligi destekli egitim faaliyetleri,
atolyeler, calistaylar ve paneller diizenlenebilir. Sinif 6gretmenlerinin tezli yiksek lisans, doktora gibi
egitim kademelerinde 6grenim almalarina yonelik tesvik edici firsatlar sunulabilir. Arastirmalarda sinif
ogretmenlerinin mesleki kimlik olusumlarini etkileyen farkl faktorlerin etkisi incelenebilir ve mesleki
kimlik olusumlarinin stire¢ odakli incelemeleri yapilabilir.
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