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Abstract

Schools are organizations that provide education in terms of purpose and scope.
Like all other organizations, they have employees and these employees are in a
network of relationships. The climatic structure of this network affects the
success of the school. The synergetic climate is a key factor that helps maintain
organizational continuity and fosters strong interpersonal relationships. One of
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the most important organizational factors that affects the performance of of Educational
individuals in their profession and their perceptions and attitudes towards their Research
organization is organizational attractiveness. The main goal of this research is

to examine the relationship between the synergetic climate of schools and Vol: 14, No: 3, pp. 17-32

organizational attractiveness, as perceived by teachers, and to determine if their
perceptions of these variables differ based on gender, field of study, years of
experience, and working time at the same school. The sample of this study
consists of 395 teachers working in Turkey, who were selected using the
convenience sampling method. The data was collected using the synergetic
climate scale and the organizational attractiveness scale. The results of the study
indicate that there is a strong positive correlation between the synergetic climate
of schools and organizational attractiveness. Additionally, it was found that the
synergetic climate explains 59% of the total variance in the organizational
attractiveness.
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INTRODUCTION

Schools are social systems that play a crucial role in helping children, who represent the future of
societies, acquire social values and norms through their educational function, as well as in imparting
universal knowledge through their teaching function (Senel & Bulug, 2016). These effects of schools on
individuals and societies make them an indispensable part of modern societies. Various variables
influence the structure and functioning of schools as social systems (Hoy & Miskel, 2012, p. 25). One of
the most significant of these variables is school climate. School climate is based on patterns of people’s
experiences of school life and reflects norms, goals, values, interpersonal relationships, teaching and
learning practices, and organizational structures (Thapa et al., 2013).

Collaboration, learning, and sharing among teachers can create a synergetic environment that
fosters a culture of continuous learning in schools. This synergy not only affects the school climate but
also cultivates a sense of community. According to Téremen (2001), people who embrace synergy in
their lives become more productive, effective, and happier. An organizational climate that promotes
synergy plays a crucial role in the survival and continuity of an organization (Akpolat & Levent, 2018).
The key dynamics that contribute to synergy within a group include open communication, mutual trust,
mutual support, effective management of interpersonal differences, and mutual conversations (Toremen,
2001). For organizations, synergy is the underlying principle of an institutional-level approach to human
resource management (Chadwick, 2010). In Table 1, we have provided a list of behaviors that can either
prevent or facilitate the development of synergy.

Table 1. Behaviors that Prevent and Affect Synergy. Adapted from Ersoy and Levent (2020).

Behaviors that Prevent Synergy Behaviors that Affect Synergy
Deterrence Being summative

Abstention Being suggestive

Selfishness Being elaborative

Ambition Entrepreneurship

Aggression Being a tester

Establishing open and healthy communication between teachers and administrators is essential
for creating a synergetic and collaborative school organization. It is also important to instill values and
norms that emphasize the importance of collaborative work into the school culture. Teachers should
adopt these values and norms, establish a shared vision and mission, and create an atmosphere of trust
(Toremen & Karakus, 2007). To achieve success in Human Resources Management, it is crucial to
correctly identify and manage employees' individual characteristics, expectations, and the added value
they bring to the organization. It is also important to consider the groups formed by employees and the
interaction among these groups (Dereli & Cengiz, 2012). Inadequate cooperation, support, and
interaction within the organization can lead to lower employee satisfaction, increased employee
turnover, and a negative impact on the organization's image and commitment. Studies by Ustiinbas and
Taskiran (2019), Turkan and Esmer (2019), and Akcay (2012) suggest that, in today's competitive
environment, maintaining a positive image, attracting and retaining employees, and preventing
employee inertia are crucial for the organization's continuity and efficiency. Economic, social, and
technological developments within the context of human resources require organizations to be
"attractive” not only to current and potential customers but also to employees. Organizations need to
adapt their recruitment strategy to acquire the skills that will increase their competitiveness (Akcay, 2012,
p. 249).The concept of attractiveness usually reflects the degree to which an organization is considered
a desirable place to work when viewed in an organizational context. The perception of institutions as
attractive not only by their customers but also by their employees is often referred to as "organizational
attractiveness” in the literature (Akcay, 2012). The higher the degree to which individuals evaluate the
organization as an attractive place to work, the greater their intent to participate and the higher their
level of participation (Giiler & Basim, 2015).

The concept of attractiveness typically refers to the extent to which an organization is perceived
as a desirable place to work within an organizational context. The perception of institutions as attractive
not only to their customers but also to their employees is often referred to as "organizational
attractiveness” in the literature (Akcay, 2012). The higher the degree to which individuals evaluate the
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organization as an attractive place to work, the greater their intent to participate, and the higher their
level of engagement (Gller & Basim, 2015).

In order for organizations and institutions to be successful, they must have qualified employees,
and for this, the organization must be viewed as an attractive place by qualified individuals and should
place importance on their opinions (Coskun & Akcan, 2018; Highhouse et al, 2003). Therefore,
organizations that are preferred by their own employees and customers in terms of their attractiveness
are more likely to be successful. This concept applies to school organizations as well. In the
organizational process, when individuals have positive perceptions about the organization, it positively
affects their performance and success within the organization. In this context, it can be stated that the
perception of the organization as attractive by its members has many positive aspects for the
organization (Sever, 2020). Thus, the attractiveness of the educational organization will facilitate the
realization of the goals of the schools. In accordance with the National Education Basic Law No. 1739 in
Turkey, one of the important goals of the education system is to raise children, who are the future of
society, in a principled and targeted way with high quality (MoNE, 2014). When discussing organizational
attractiveness in the context of educational organizations, it can be assumed that the school will attract
attention in the eyes of society and increase its prestige and value. Additionally, it can be predicted that
teachers, other employees, and even students will contribute to the continuity of the school (Akman &
Ozdemir, 2018, 5.372). In order to achieve this goal, effective and willing work of human resources in
schools is essential. From this perspective, the importance of a synergetic climate in schools becomes
clear.

In this study, the relationship between the synergetic climate characteristics of schools and their
organizational attractiveness was examined. This study is considered important in terms of
understanding the relationship between the synergetic climate and organizational attractiveness in
schools. It is believed that this study will contribute to the effectiveness and efficiency of schools by
making necessary arrangements for cooperation and the synergetic climate in schools, raising awareness
about attractiveness in school organizations, and contributing to the development of schools. In the
literature review, it was found that there are studies on school climate, organizational attractiveness and
organizational synergy (Akpolat & Levent, 2018; Ari, 2011; Cekmecelioglu, 2006; Giler & Basim, 2015;
Kirbac & Demirtas, 2019; Korkmaz, 2011; Lievens et al, 2001; Senel and Bulug, 2016; Ustiinbas and
Taskiran, 2019; Toprakgi, 2003; Yanik & Acar, 2020). However, no study has been found in the literature
on the relationship between the synergetic climate and organizational attractiveness, so it is believed
that this study will contribute to the field, albeit limited. In this context, the relationship between
teachers' perceptions of the synergetic climate in secondary and high schools and teachers’ perceptions
of the organizational attractiveness of their schools is the subject of this research. The research aims to
answer the following questions:

1. Do the synergetic climate and organizational attractiveness demonstrate a significant
difference according to the variables of gender, years of seniority, the field of study, and
working time at the same school?

2. Does the synergetic climate of the schools significantly predict organizational attractiveness?

METHOD

A cross-sectional survey design was used in this study. The participants, data collection process,
measurement tools and data analysis techniques used in this study are explained below.

1-Sample

The study group of the research consists of teachers working in public elementary schools in the
central district of Malatya in Turkiye during the 2019-2020 academic year. The data of the research was
obtained from 395 teachers determined by using convenience sampling. Information on the
demographic characteristics of the teachers is given in Table 2.
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Table 2. Demographic characteristics of teachers

Variable N %
Gender Female 201 50.9
Male 194 49.1
Field of study Classroom teacher 129 327
Subject teacher 262 66.3
Years of seniority 1-5 years 52 13.2
6-10 years 85 215
11-15 years 84 213
16 years or more 174 44.1
Working time at the same school 1-3 years 167 423
4-6 years 105 26.6
7 years or more 120 304

2-Measurements
Synergetic Climate Scale

The synergetic climate scale was developed by Kaya (2014). The scale has three versions: Turkish,
English and Slovak. The Turkish version of the scale was reduced to 16 items by removing the items that
did not fit the scale structure, with the data collected from 260 academic staff, while it was originally 22
items. The scale is two-dimensional. Adaptation studies of the scale to school organizations were
conducted by the researchers. Because of the Exploratory Factor Analysis, a one-dimensional and 11-
item Synergetic Climate Scale for Schools was obtained (see Appendix 1). The fit indices of the
Confirmatory Factor Analysis performed to confirm the obtained structure are: NFI=0.99, NNFI/TLI=0.99,
IFI=0.98, CFI=0.99, RMSEA=0.027, RMR=0.025, SRMR=0.03. The Cronbach's Alpha internal consistency
coefficient of the scale for this study was ".89".

Organizational Attractiveness Scale

This scale was developed by Akman and Ozdemir (2018). The scale consists of 11 items and in
scoring the scale, 5-point Likert type rating was used (“1=Strongly Disagree” “5=Strongly Agree”). The
internal consistency coefficient for this scale was found to be “.94". The Cronbach’'s Alpha internal
consistency coefficient of the scale for this study was “.90".

3-Data Analysis

Before the main analysis, a preliminary check was conducted to identify data entry errors and
outliers. Additionally, to check the normality criterion, the skewness and kurtosis values of the variables
were examined to ensure they fell within the range of “+1.00" to “-1.00" (Cokluk, Sekercioglu, &
Buylkozturk, 2010). The results of the preliminary analysis showed that the kurtosis (-0.24 for synergetic
climate, -0.14 for organizational attractiveness) and skewness (-0.55 for synergetic climate, -0.42 for
organizational attractiveness) values were within an acceptable range.

To examine whether there were significant differences in the levels of synergetic climate and
organizational attractiveness based on gender, field of study, and working time with the principal,
independent sample t-tests were conducted. Similarly, variance analyses (ANOVA) were performed to
investigate whether there were significant differences in school size, working time at the same school,
and years of seniority. For the variables that showed significant differences, eta-squared (n2) effect size
was calculated to determine their practical significance. Moreover, a linear regression analysis was
conducted to assess the extent to which the synergetic climate of schools could predict organizational
attractiveness.

4-Data Collection

The researchers obtained permission from school principals to collect data from teachers in their
schools. The purpose of the research was explained to the teachers, and anonymity and confidentiality
were guaranteed.
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FINDINGS

Descriptive statistics and reliability coefficients for each scale of the study variables, as well as bivariate
correlations and the results are presented in Table 3.

Table 3. Means, standard deviations, and intercorrelation among study variables

Variables M SD 2
1. Synergetic Climate 343 0.94 T+
2. Organizational Attractiveness 3.46 0.93

**p <0.01

As can be seen in Table 3, the mean of the scores obtained from the synergetic climate scale is
3.43 out of 5 and the standard deviation is 0.94. The mean of organizational attractiveness is 3.46 out of
5 and its standard deviation is 0.93. Furthermore, according to Table 3, it is seen that there is a high
positive correlation (r=.77, p<0.01) between synergetic climate and organizational attractiveness.

An independent-sample t test was conducted to determine whether teachers' perceptions of
synergetic climate and organizational attractiveness differ in terms of gender. Analysis results are given
in Table 4.

Table 4. Analysis of synergetic climate and organizational attractiveness for the gender

Scale Gender N Mean SD df t P n2
Synergetic Climate _ Female 201 3.30 0.99

393 -2.72 0.01* 0.02
(SO Male 194 3.56 0.88
Organizational Female 201 3.33 0.96 .
Attractiveness (OA)  Male 194 3.58 0.89 393 270 0.01 0.02
*p < .05

As seen in the findings in Table 4, it was determined that synergetic climate and organizational
attractiveness levels differed significantly (p<.05) in terms of gender. The means of the groups indicated
that male teachers (SC-Mean= 3.56/ OA- Mean= 3.58) found the school organization more synergetic
and attractive than female teachers (SC- Mean= 3.30/ OA- Mean= 3.33). In addition, it can be said that
the variable of gender has a "small" effect size on the synergetic climate and organizational
attractiveness, based on the eta squared values calculated to understand how effective the variable of
gender is on synergetic climate and organizational attractiveness.

Table 5. Analysis of synergetic climate and organizational attractiveness for the variable of years of seniority

Years of post hoc n2

Scale Seniority N M Sb df F P (Scheffe)
A)1-5 years 52 3.08 0.98 3

- B)6-10 years 85 3.35 0.99

Synergetic Climate O11-15 years a4 343 082 ggl 4.21 .01 A-D 03
D)16-+ years 174 3.58 0.93
A)1-5 years 52 3.00 0.91 3

Organizational B)6-10 years 85 342 0.92

Attractiveness 0)11-15 years 84 345 093 ;gl 60700 AD 04
D)16-+ years 174 3.61 0.91

*p<0. 05

In Table 5, it is seen that the synergetic climate and organizational attractiveness levels differed
significantly according to the variable of years of seniority (p<.05). When the means of the groups are
examined, it is seen that the highest score is received by the teachers with 16 years or more (SC- Mean:
3.58/ OA- Mean: 3.61) seniority and the lowest score is received by the teachers with 1-5 years (SC-
Mean: 3.08/ OA- Mean: 3.00) of seniority.

It was determined that the difference in the scores for both synergetic climate and organizational
attractiveness is between the teachers with 1-5 years of seniority and the teachers with 16 years or more
seniority. Based on this finding, it can be said that as the years of seniority increases, the perception of
finding the organization attractive and the synergetic climate, which is the sense of “we” in the
organization, also increase. Eta-squared values were calculated to determine how effective the variable
of years of seniority is in the synergetic climate and organizational attractiveness. It was determined that
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years of seniority have a “small” effect size on the synergetic climate (.03) and organizational
attractiveness (.04).

Table 6. Analysis of synergetic climate and organizational attractiveness for the variable of working time at the
same school

Post hoc n2

Scale WTSS N M SD df F P (Scheffe)
. A)1-3 years 167 3.47 0.95 2
A-B
iﬁ';ztgeet'c B)4-6 years 105 317 093 389 6.56 oo L 03
)7+ years 120 361 091 391
Orqanizational A)1-3 years 167 342 0.93 2
ganizational. g,y e ears 105 324 093 389 6.59 00" B 03

Attractiveness
Y C)7-+ years 120 369 090 391

*p<.01 WTSS: working time at the same school

In Table 6, it is seen that synergetic climate and organizational attractiveness demonstrate a
significant difference according to the variable of working time at the same school (p<.05). This
difference is between teachers who have been working for 1-3 years at their schools and teachers who
have been working for 4-6 years and teachers who have been working for 4-6 years and teachers who
have been working for 7 years or more. It is seen that teachers who have been working for 7 years or
more (Mean= 3.61) at their schools have higher scores than teachers who have been working for 1-3
years (Mean= 3.47), and teachers who have been working for 1-3 years (Mean= 3.47) have higher scores
than teachers who have been working for 4-6 years (Mean= 3.17). The difference in the scores for
organizational attractiveness was found to be between 4-6 years and 7 years or more. It is seen that the
scores of teachers who have been working for 7 years or more (Mean= 3.69) are higher. The synergetic
climate of schools is perceived higher by teachers who have just started working and teachers who have
been working at the school for 7 years or more. In terms of organizational attractiveness, teachers who
have been working for 7 years or more find their institutions more attractive. When the means of the
groups are examined, it is seen that the highest score in the synergetic climate and organizational
attractiveness levels is obtained by teachers who have been working at the school for 7 years or more
(SC- Mean= 3.61, OA- Mean= 3.69). It was revealed that the variable of working time in the same school
has a “small” effect size on the synergetic climate (.03) and organizational attractiveness (.03).

Table 7. Analysis of synergetic climate and organizational attractiveness for the variable of field of study

Scale Field of Study N M SD df t p n2
L Classroom Teacher 129 358 0.92
Synergetic Climate Subject 262 338 093 389 195 .06 -
Organizational Attractiveness Classroom Teacher 129 347 093 389 - 97 )
Subject 262 347 091 036

When the findings in Table 7 were examined, it was determined that synergetic climate and
organizational attractiveness levels do not show a significant difference (p>.05) according to the field of
study. It can be said that the perceptions of teachers in terms of the attractiveness of the school
organization and the synergetic climate of the school are similar according to their fields of study. In
addition, it was found that the synergetic climate and organizational attractiveness levels of the schools
do not show a significant difference according to the variables of working time with their principals and
the number of students in their schools (p>.05).

Linear regression analysis was conducted to find answer to the second research question. The
results of the analysis are given in Table 8.

Table 8. Simple Linear Regression Analysis Results for the Prediction of Organizational Attractiveness

Variable B Standard Error B (] t p Partial r
Synergetic Climate 9.14 1.24 77 7.37 .00
Organizational Attractiveness .52 .022 24.11 .00 a7
R=.772 R?=59  F(581.45) p< .001

As can be seen in Table 8, synergetic climate is a significant predictor of organizational
attractiveness (R= .77, R2= .59, p < 0.01). Based on the correlation coefficient, a positive and highly
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significant relationship was observed between synergetic climate and organizational attractiveness (B =
.72, p <0.01). Synergetic climate explains 59% of the total variance in the organizational attractiveness.

DISCUSSION AND CONCLUSION

The studies have demonstrated that the organizational climate influences the attitudes, interests,
performance, effectiveness, productivity, and motivation of teachers towards their work (Aksoy, 2006;
Ari, 2011; Cekmecelioglu, 2006; Gok, 2009; Demirez, 2016; Hashemi and Sadeqi, 2016; Korkmaz, 2011;
Tutar and Altindz, 2010). There are different definitions and classifications for school climate, and one of
them is the synergetic climate. The synergistic climate is an important aspect of the school climate, and
organizational synergy in educational institutions emphasizes the effort to create an impact that is
greater than the sum of the individual impacts of different stakeholders or units within the school
(Bostanci and Kocak, 2021). Therefore, it can be said that a high synergistic climate within schools will
have significant implications for the school context. It is expected that the synergistic climate will have a
positive impact on teachers and other staff, contributing to the performance of school employees,
supporting their ability to overcome problems, increasing motivation, positive attitudes, and job
satisfaction.

When considering the organizational attractiveness of a school in terms of current and potential
job candidates, a healthy organizational climate will make the organization an attractive place to work,
and this, in turn, will increase employee motivation (Gok, 2009). Creating an organizational climate that
keeps teacher morale high, addresses their needs, and makes them feel comfortable and safe can enable
them to achieve a high level of organizational effectiveness (Karadag et al., 2008). Therefore, it can be
inferred that a high synergistic climate within schools can affect the organizational attractiveness of the
school.

In this study, it was observed that male teachers perceived a higher level of synergistic climate in
schools compared to female teachers. This gender difference can be attributed to the fact that male
teachers tend to spend more time together in out-of-school activities and socializing. On the other hand,
female teachers may have felt less of the synergistic climate due to the additional responsibilities of child
care and other social roles they have to fulfill. In a similar study by Kirbac and Demirtas (2019), the gender
difference was attributed to the predominance of male administrators in schools. However, other studies
by Orgev et al. (2020) and Ersoy and Levent (2020) did not find a significant difference between
demographic characteristics and organizational synergy levels. In another study by Akpolat and Oguz
(2021), teachers' perceptions of organizational synergy were not influenced by their gender. These
conflicting results may be due to variations in the location, type of school, or differences in the
perceptions of the teachers who participated in the studies. In addition, in this study, the organizational
attractiveness of schools showed a difference in favor of male teachers according to gender, whereas
Akman (2017) found a difference in favor of female teachers in their study. Lievens et al. (2001) stated
that organizational attractiveness showed a significant difference in favor of male teachers.

When examining the synergetic climate and organizational attractiveness levels based on years of
seniority, a significant difference was found between them. The scores for the synergetic climate increase
as the years of seniority increase. This suggests that with more years of experience, individuals tend to
exhibit behaviors such as group cohesion, easier adaptation to the group dynamics, and active
participation in joint plans. One possible reason for this is that as seniority increases, teachers become
more familiar with both the teaching profession and the organizational processes within schools.
Aydogan (2019) also found differences in perceptions of the school climate based on teachers' years of
seniority, favoring those who have been working for 21 years or more. The study suggested that this
difference can be attributed to reduced stress and increased professional adaptation as years of seniority
increase.

When examining organizational attractiveness levels in relation to seniority, it is observed that
perceived scores of organizational attractiveness increase as the years of seniority increase. This finding
is consistent with Akman's (2017) study, which also found a significant difference favoring teachers with
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more years of seniority. Based on the research results, it can be suggested that as teachers spend more
time in the profession, they may develop a sense of attachment and find the schools they work in more
attractive. Additionally, over the years, teachers may compare their own profession with different
occupations and recognize the unique aspects of the school environment, leading them to perceive their
own job as more attractive, possibly due to the esteemed nature of the teaching profession. However,
Sever and Atik (2021) concluded in their study that teachers' perceptions of organizational attractiveness
did not significantly differ based on seniority.

According to the study, no significant difference was found in the synergetic climate and
organizational attractiveness levels of schools when examined in relation to the variable of field of study.
This finding is consistent with the results of other studies, such as Akpolat and Levent's (2020) study,
which found no significant difference in the level of synergy based on field of study, and Gliltekin's (2012)
study, which found no significant difference in climate based on field of study. From these findings, it
can be inferred that teachers across different fields have similar perceptions of synergetic climate and
organizational attractiveness. This may be due to teachers prioritizing group interaction over their field
of study, valuing the opinions of their colleagues, adapting to the school culture, and sharing a similar
motivation to achieve the school's goals.

The study found a significant difference in the levels of synergetic climate and organizational
attractiveness based on the variable of working time in the same schools. Teachers who have been
working in the school for 1-3 years and 7 years or more had higher scores in synergetic climate compared
to those who have been working for 4-6 years. This could be because teachers who have been working
at the school for many years prioritize the continuity of the school climate. On the other hand, new
teachers may try to adapt to the school climate more, while teachers who have been working for medium
lengths may be less sensitive to this issue. Sezgin and Kiling's (2011) study did not find a significant
difference in the school climate based on the years of seniority; however, they suggested that teachers
who have been working at the same school for many years are expected to have a better understanding
of the school's functioning, culture, and socioeconomic levels of students, leading to more positive
perceptions of the school climate. Regarding organizational attractiveness, teachers who have been
working at the same school for 7 years or more had higher scores than those who have been working
for 4-6 years. This finding is consistent with Akman's (2017) study, which also found that organizational
attractiveness scores increase with the duration of working time at the school. As teachers spend more
time at the school, they may become more integrated with the school, have an increased commitment
to it, and adopt it as their workplace, resulting in higher perceived attractiveness scores. Additionally,
the teachers' reluctance to change their accustomed workplace to a new school could have influenced
this result.

In the study, there was no significant difference in the synergetic climate and organizational
attractiveness levels of schools based on the variable of working time with the school principals. This
suggests that teachers' perceptions are similar regardless of their experience with the principal. However,
it is more accurate to explain this situation with the qualifications of the principals, rather than their
working time with the teachers, since a synergetic management approach requires a leader who believes
in participation, decentralization, teamwork, and shared authority and responsibility (Aktan, 2012). Thus,
the school principal plays an important role in shaping and maintaining the synergetic climate in the
school. Organizational attractiveness is a holistic opinion that considers various factors, such as the
school's successes and failures in various fields and its overall characteristics. Oziicaglyan (2015) has
argued that managers should focus more on enhancing the organizational attractiveness of their
institution.

The study found a significant relationship between the synergetic climate of the school and the
organizational attractiveness. The regression analysis showed that the synergetic climate was a
significant predictor of organizational attractiveness and explained 59% of the total variance in
organizational attractiveness. This suggests that the higher the synergetic climate of the school, the
higher the organizational attractiveness. The factors that contribute to a synergetic climate, such as
cooperation among employees, a collaborative environment, and shared goals and vision, are likely to
positively impact the organizational attractiveness of the school. Batlis (1980) noted that organizational
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climate can affect employee attitudes and behaviors in the workplace (Ar, 2011, p.4). Similarly, Giler
and Basim (2015) found that when individuals perceive an organization as an attractive place to work,
they are more likely to participate and contribute to the organization's goals. Therefore, schools that are
perceived as attractive institutions by teachers are likely to experience positive outcomes such as
improved performance, motivation, commitment, and job satisfaction. This can ultimately benefit
students and parents as well. Overall, the study suggests that the synergetic climate of the school is an
important factor in predicting the organizational attractiveness of the school.

These findings suggest that gender, years of seniority, and working time at the same school are
important factors that influence the synergetic climate and organizational attractiveness of schools.
However, it is also interesting to note that field of study, working time with the principal, and the number
of students at the school did not significantly affect these variables. This could indicate that these factors
may be less important in shaping the organizational climate and attractiveness of schools compared to
other factors. Overall, the study highlights the importance of promoting a positive and cooperative work
environment in schools to increase their attractiveness to teachers and other employees. This could have
a range of positive outcomes, such as increased motivation and commitment, improved performance,
and reduced absenteeism. By understanding the factors that shape the organizational climate and
attractiveness of schools, administrators and policymakers can take steps to create more positive and
supportive work environments that benefit both teachers and students.

Implications for Practice and Theory

According to the study, there was a significant difference in the synergetic climate and
organizational attractiveness between male and female teachers, with male teachers rating both higher.
To address this issue, steps should be taken to increase the participation of female teachers in decision-
making processes, giving them a greater opportunity to express their views and maintain motivation.
Creating a positive organizational climate that addresses the needs of all teachers and makes them feel
comfortable and secure can lead to higher levels of organizational effectiveness.

The study also found a significant difference in the synergetic climate and organizational
attractiveness based on the years of seniority of the teachers. To address this, it is important to consider
the personality traits of new teachers and involve them in social networks, value their ideas, and engage
in two-way communication with senior teachers and administrators. Experienced teachers can share their
experiences with less experienced ones, and school-related practices can be implemented to gather and
incorporate the feedback and demands of both new and experienced teachers. The study could also be
expanded to include other variables, such as school levels, educational qualifications, and principal
characteristics.
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Ozet

Okullar amacg ve kapsamu itibariyle egitim yapilan 6rglitlerdir. Diger blitiin 6rglitler
gibi ¢alisanlart vardur ve bu calisanlar bir iliski agt icindedir. Bu agin iklimsel yaptst
okulun basarisint etkiler. Sinerjik iklim, érgtitiin devamliginy, kisiler arast iliskilerin
gliclii olmaswnt saglayan faktérlerden biridir. Bireylerin islerindeki performansint ve
Orgditlerine iliskin algularint ve tutumlarint etkileyen érglitsel faktérlerden biri ise
Orglitsel cekiciliktir. Bu arastirmantn temel amact égretmenlerin okullarinin sinerjik
iklimi ile orgtitsel cekiciligine iliskin g6riisleri arasindaki iliskiyi incelemek, ayrica bu
degiskenlere iliskin algilarinin cinsiyet, brans, kidem ve okulda ¢alisma stiresinde
gore farkllik gésterip gbstermedigini belirlemektir. Arastrmanin ¢alisma grubunu
kolayda érnekleme teknigine gore secilen Tiirkiye'deki okullarda gérev yapan 395
6gretmen olusturmaktadir. Arastirmanin verileri sinerjik iklim 6lcegi ve orglitsel
cekicilik 6lcegi ile toplanmistir. Arastirma sonuglar, 6gretmenlerin okullarinin
sinerjik iklimi ile 6rgtitsel cekicilik diizeyleri arasinda ytiksek diizeyde pozitif bir iliski
oldugu gostermistir. Ayrica sinerjik iklimin, orgiitsel cekicilik dlceginden alinan
puanlara iliskin toplam varyansin %59'unu agikladigt belirlenmistir.
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Genisletilmis Ozet

Problem: Okullarin bireyler ve toplumlar lzerinde sahip oldugu etkiler, onlari modern toplumlarin
vazgecilmez bir parcasi haline getirmektedir. Sosyal bir sistem olan okullarin yapisi ve isleyisi lizerinde
cok sayida degisken etki gostermektedir (Hoy ve Miskel, 2012, s.25). Bu degiskenlerin en 6nemlilerinden
biri ise okul iklimidir. Okul 6rgitinin sinerjik ve isbirlikli bir yapi haline gelebilmesi icin ise, 6gretmen ve
yoneticiler arasinda agik, saglikli bir iletisim olmali, ortak calismanin dnemi ile ilgili degerler ve normlar
okul kultlrinun igine yerlestirilmelidir. Bununla beraber okulda bu deger ve normlarin 6gretmenlerce
benimsenmesi saglanmali, ortak anlayis, ortak vizyon ve misyonun paylasiimasi saglanmali ve giiven
ortami meydana getirilmelidir (Téremen ve Karakus, 2007).

Orgiitiin ve kurumlarin basarili olmasi icin nitelikli calisanlari kazanmasi, bunun icin de nitelikli
kisilerce orgiitlin cazip bir yer olarak gorilmesi, distincelere dnem vermesi gerekir (Coskun ve Akcan,
2018; Highhouse vd. 2003). Nitekim egitim o6rgltiindeki cekicilik okullarin  amaclarinin
gerceklestiriimesinde kolaylik saglayacaktir. Turkiye'de 1739 sayili Milli Egitim Temel Kanunu'na gore
gelecegin teminati olan bireyleri ilkeli ve hedefli bir sekilde kaliteli olarak yetistirmek egitim sistemimizin
dnemli hedeflerindendir (MEB, 2014). Orgitsel cekicilik, egitim érgitleri baglaminda irdelendiginde,
okulun toplum nezdinde dikkatleri cekebilecedi, sayginlik ve degerinin ylkselecegi distinulebilir. Ayni
zamanda 6gretmen ve diger calisanlarin hatta 6grencilerin de surekliligine hizmet edecegi 6ngorilebilir
(Akman ve Ozdemir, 2018, 5.372). Bu hedefi gerceklestirmek icin ise okullardaki insan kaynaginin etkili,
verimli ve istekli ¢alismasina ihtiyag duyulmaktadir. Bu agidan bakildiginda okullardaki sinerjik iklimin
oneminin anlasiimasi kolaylasmaktadir.

Bu arastirma ile okullarin sinerjik iklim ozellikleri ile &rgitsel cekicilikleri arasindaki iligki
incelenmistir. Bu galisma okullardaki sinerjik iklim ile 6rgltsel cekicilik iligkisinin fark edilmesi acisindan
onemli gorilmektedir. Calismanin okullardaki isbirligi ve sinerjik iklime yonelik gerekli diizenlemelerin
yapiimasiyla okullardaki etkililige ve verimlilige katki saglayacagi, okul orgitiindeki cekicilige yonelik
farkindalik olusturacagi ve okullarin olumlu yénde gelismelerine katki saglayacagi diisiintilmektedir.

Yontem: Arastirmin amaglarina uygun olarak hem iliskisel model hem de nedensel karsilastirma modeli
kullanilmistir. Arastirmanin galisma grubunu Malatya iline bagli Battalgazi merkez ilgesinde 2019-2020
Egitim-Ogretim yilinda, MEB'e bagl okullarda gérev yapan égretmenler olusturmaktadir. Arastirmanin
verileri kolayda 6rnekleme teknigini kullanilarak 395 6gretmenden elde edilmistir.

Sinerjik iklim Olcegi: Sinerjik iklim 8lcegi Kaya (2014) tarafindan gelistirilmistir. Olcegin Tiirkce,
ingilizce ve Slovakca olmak (izere tic formu bulunmaktadir. Tiirkce formu 260 akademik personelden
toplanan verilerle, basta 22 maddeyken o6lcek yapisina uymayan ve farkh faktorler sonucunda, dlcegin
Tirkce formu 16 maddeye disirilmistir ve iki boyuttan olusmaktadir. Olcegin okul &rgitlerine
uyarlama calismalari arastirmacilar tarafindan yapilmistir. Yapilan Acimlayici Faktdr Analizi sonucunda tek
boyutlu ve 11 maddelik, Okullar icin Sinerjik iklim Olcegi elde edilmistir (Ek 1). Elde edilen yapiyi
dogrulamak icin yapilan Dogrulayici Faktér Analizi‘ne iliskin uyum indeksleri sdyledir: : x2= 3.78, sd=2,
x2/sd=1.89, NFI=0.99, TLI=0.99, CFI= 0.99, RMSEA=0.027, SRMR=0.03. Ol¢egin bu uygulama icin
Cronbach Alfa i¢ tutarlik katsayisi “.89" bulunmustur.

Orgutsel Cekicilik Olgegdi: Bu dlcek Akman ve Ozdemir (2018) tarafindan gelistirilmistir. Akman ve
Ozdemir (2018) tarafindan gelistirilen 6lcek 11 maddeden olusmaktadir ve 6lcek formu, besli likert
tipinde derecelendirilmistir (“1=Hi¢ Katiimiyorum” “5=Tamamen Katilyorum”). Bu &lcege yonelik ig
tutarlik kat sayisi degeri “.94" olarak hesaplanmistir. Olcegin bu uygulama icin Cronbach Alfa i¢ tutarlik
katsayisi .90'dir.

Ogretmenlerin sinerjik iklim ve érgiitsel cekicilik diizeylerinin cinsiyet, brans, midirle calisma
stresi degiskenleri icin anlamli sekilde farkhlasip farklilasmadigini belirlemek amacaiyla bagimsiz
orneklem igin t-testi, ayrica okul mevcudu, okulda calisma siresi ve mesleki kidem degiskenine goére
anlamli bir farklihk gosterip gostermedigini belirlemek icin tek yénli varyans analizi (One-Way ANOVA)
yapilmistir. Farklilik bulundugu durumlarda eta-kare (n2) etki buyukligi degeri hesaplanmistir. Bununla
beraber okullarin sinerjik iklimlerinin érgutsel ¢ekiciligi yordayip yordamadigini belirlemek amaciyla basit
dogrusal regresyon analizi yapilmistir.
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Bulgular: Cinsiyet degiskeni agisindan sinerjik iklim ve 6rgitsel gekicilik diizeylerinin anlamli bir farkhihk
gosterdigi (p<.05) belirlenmistir. Gruplarin aritmetik ortalamalari, erkek (SIO- M: 3,56/ OCO- M: 3,58)
dgretmenlerin okul érgitini kadin (SIO- M: 3,30/ OCO- M: 3,33) 6gretmenlere gére daha fazla sinerjik
ve ¢ekici buldugunu gostermistir. Ayrica cinsiyet degiskeninin sinerjik iklim ve 6rgltsel gekicilik Gzerinde
ne derece etkili oldugunu anlamak amaciyla hesaplanan eta kare degerlerinden hareketle, cinsiyet
degiskeninin sinerjik iklim ve orgitsel cekicilik Uzerinde "klicik” etki buyukligine sahip oldugu
soylenebilir.

Kidem degiskeni agisindan sinerjik iklim ve orgltsel cekicilik dizeylerinin anlamli bir farkhhk
gosterdigi gorilmektedir (p<.05). Gruplarin aritmetik ortalamalari incelendiginde; en ylksek puanin 16
yil ve tzeri (SIO- M: 3.58. OCO- M:3.61) kideme sahip 6gretmenler tarafindan alindigi. en diisiik puanin
ise 1-5 yil arasi (SIO- M: 3.08. OCO- M:3.00) kidemi olan égretmenler tarafindan alindigi gériilmektedir.

Hem sinerjik iklim icin hem de orgutsel cekicilik icin alinan puanlarda farkin 1-5 yil kidemi olan
ogretmenlerle 16 yil ve Uzeri kidemi olan égretmenler arasinda oldugu tespit edilmistir. Bu bulgudan
hareketle mesleki kidem arttikca drgiti cekici bulma ve orgutteki bizlik duygusu olan sinerjik iklim
algisinin da arttigi sdylenebilir. Mesleki kidem degiskeninin sinerjik iklim ve orgutsel cekicilik Gizerinde
ne kadar etkili oldugunu belirlemek icin eta-kare hesaplanmistir. Hesaplanan etki buyiklikleri kidemin;
sinerjik iklim (.03) ve orgutsel cekicilik (.04) Ulzerinde “KigUk” etki blydkligine sahip oldugu
belirlenmistir.

Brans degiskeni agisindan sinerjik iklim ve 6rgutsel gekicilik dizeylerinin anlamh bir farklilik
goOstermedigi (p>.05), belirlenmistir. Baska bir ifadeyle 6gretmenlerin branslarina gére okul 6rgitindn
cekiciligi ve okulun sinerjik iklimi agisindan algilarinin benzer oldugu séylenebilir. Ayrica yapilan analizler
sonucunda midurle calisma siiresi ve okuldaki 6grenci sayisi degiskenlerine gére okullarin sinerjik iklim
ile drgltsel cekicilik diizeyleri anlamli bir farklilik géstermemistir (p>.05).

Yapilan analizler sonucunda sinerjik iklimin, orgitsel cekiciligin anlamli bir yordayicisi oldugu
gorilmektedir, R=.77, R?=.59, p< 0.01. Korelasyon katsayisi degerlendirildiginde; sinerjik iklim ile
orgltsel cekicilik arasinda pozitif yonde ve yiksek diizeyde anlamli bir iliski gdézlenmistir (B=.72). Sinerjik
iklim, orgitsel cekicilik 6lceginden alinan puanlara iliskin toplam varyansin %59'unu agiklamaktadir.

Sonuc ve Tartisma: Yapilan calismalar okullardaki 6rgit iklimi; calisanlarin ise karsi tutumlarini, ilgilerini,
performanslarini, etkinliklerini, verimliliklerini, motivasyonlarini etkiledigini gostermektedir (Aksoy, 2006,
Ari, 2011; Cekmecelioglu, 2006; Gok, 2009; Korkmaz, 2011; Tutar ve Altindz, 2010). Okullardaki iklime
iliskin farkli tanimlar ve siniflandirmalar yapilmakta ve bunlardan birisi de sinerjik iklimdir. Okullardaki
iklimin onemli bir pargasini ise sinerjik iklim olusturmaktadir. Egitim oOrgutlerinde Orgltsel sinerji,
okuldaki farkli paydas ya da birimlerin buttnlestiriimesi yoluyla, teker teker olusturacaklari etkinin
toplamlarindan daha biyik bir etki olusturma cabasina dikkat ¢cekmektedir (Bostanci ve Kogak, 2021).
Bu agidan bakildiginda okullardaki sinerjik iklimin ylksek olusu okul baglaminda énemli sonuglarinin
olacagi soylenebilir. Sinerjik iklimin 6gretmenlere ve diger personellere su agilardan yansimasi
beklenmektedir; okul isgdrenlerinin performanslarina olumlu katki, sorunlarin Ustesinden gelme
kapasitelerini destekleme, motivasyon artisi, olumlu tutum, is doyumunun artmasi. Okulun 6rgutsel
cekiciligini, okuldaki mevcut ve potansiyel calisma adaylarinin 6rgitte calismayi cazip bir yer olarak
gormesi agisindan duslnulurse; Gok (2009)" e gore olusturulacak saglikli bir 6rgit iklimi, bir yandan
calisanlari motive edecek bir yandan da calisanlarin motivasyon dizeylerini yikseltecektir. Karadag vd.
(2008) ogretmenlerin morallerini ylksek tutacak, ihtiyaclarina cevap verecek, kendilerini rahat ve
glivende hissettirecek bir 6rgit iklimi olusturmanin, yiksek dizeyde bir 6rgit etkinligine ulasmayi
saglayacagini ifade etmislerdir.

Okulun sinerjik iklimi diizeyi ile 6rgutsel cekicilik diizeyi arasinda anlamli bir iliski bulunmus ve
regresyon katsayisinin anlamhlik testi goz oniine alindiginda, yordayici degisken olan sinerjik iklim
orgutsel gekicilik izerinde anlamli yordayici oldugu gortilmektedir. Sinerjik iklimin 6rgutsel gekicilikteki
toplamvaryansin %59'unu acikladigi belirlenmistir. Bu agidan okuldaki 6rgltsel gekiciligin yiksek olmasi,
blyik olctde sinerjik iklimden etkilendigi yorumu yapilabilir. Okulun sinerjik ikliminin icinde yer alan
cahsanlar arasindaki isbirliginin, dayanisma ortaminin, hedef ve vizyon uyumunun okul 6rgitinin
cekicilik diizeyini buyik oranda etkiledigi soylenebilir. Batlis (1980)'e gore de o6rgut iklimi bireyin
kurumundaki davranislarini ve isine yonelik tutumlarini etkileyebilmektedir (Ari, 2011, s.4). Giiler ve Basim
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(2015)'a gore de bireyin 6rguti cazip bir yer olarak degerlendirme derecesi arttik¢a; daha yiksek katilma
niyeti ve dolayisiyla katilma davranisi gosterecegi beklenen bir durumdur. Bu baglamda okullarin cazip
kurumlar olarak gorilmesinin 6gretmenlerin okullarina daha olumlu yaklasacaklarina ve bunun
sonucunda da okulun beklenen amaclarini gerceklestirecegi, dgrencilerin ve velilerin de bundan olumlu
etkilenecegini ifade edebiliriz.

Sonug olarak okullarin sinerjik iklimi ve drgutsel cekiciligi; cinsiyet, kidem ve okulda calisma siresi
degiskenlerinden etkilenirken; brans, miidirle calisma siresi, okuldaki 6grenci sayisi degiskenlerinden
anlamli bir sekilde etkilenmedigi anlasiimistir. Ayrica sinerjik iklimin, drgutsel ¢ekiciligi yordamada blyuk
dlctide énemli oldugu anlasilmistir. isgérenin, calistigi yeri cekici buldugunda performans, motivasyon,
baglilik, devamsiziginda azalma, yapabileceklerinden daha fazlasini yapma ve mutlulugunda artis
olacagi ayrica grubu biz olarak algilamasinin okulun amaclarinin gerceklestiriimesinde yiiksek katki
saglayacagi beklenmektedir.

Oneriler: Arastirmada elde edilen sonuclar isi§ginda su éneriler gelistirilebilir: Arastirmada sinerjik iklim
ve oOrgutsel cekiciligin cinsiyete gore anlamh farklilik gosterdigi belirlenmistir. Belirlenen anlamli
farkiihgin erkek 6gretmenler lehine oldugu saptanmistir. Bu baglamda kadin 6gretmenlerin okulda daha
aktif roller almalari saglanmali, gorlslerini rahatca ifade edebilecekleri ve motivasyonlarini canl
tutabilmeleri icin karar mekanizmalarina daha ¢ok dahil edilmeleri saglanabilir. Okullarda, dgretmenlerin
morallerini ylksek tutacak, ihtiyaclarina cevap verecek, rahat ve giivende hissettirecek bir 6rgit iklimi
olusturmak, yiksek diizeyde bir 6rgit etkinligine ulagsmayi saglayacaktir.

Arastirmada sinerjik iklim ve orgitsel cekiciligin 6gretmenlerin  kidemlerine gdre anlamli
farklilasma gosterdigi gorilmastir. Goreve yeni baslayan égretmenlerin, kidemi yiiksek 6gretmenlerce
ve yOneticilerce; kisilik 6zelliklerinin dikkate alinmasi, benimsenmesi, arkadas gruplarina dahil edilmesi,
fikirlerine 6nem verilmesi, gift yonli iletisimin kurulmasi, mesleki tecriibesi yliksek olan 6gretmenler
deneyimlerini daha az tecriibesi olan 6gretmenlerle paylasmasi saglanabilir.

Goreve yeni baslayan 6gretmenlerin talep ve gorislerini bildirerek, tecriibeli 6gretmenlerin
deneyimlerinden faydalanmasina yonelik okul baglamli uygulamalar hayata gecirilmelidir. Arastirma
degiskenlerinden farkli olarak okul kademeleri degiskeni, egitim durumu degiskeni ve miduar kidemi
degiskenlerine gore de incelenebilir.

Arastirmaya liderlik stillerine iliskin bir 6lgcekte dahil edilebilir ayrica nicel veri toplama araclarina
ek olarak nitel veri toplama araclari da dahil edilebilir. Arastirma kiglk bir 6rneklem Gzerinden
ylruttlmustar. Arastirmanin drneklem grubu genisletilerek tlke genelinde yiritilmesi ile daha genis ve
glvenilir sonuclar elde edilebilir. Ogretmenlerin mesleki sorunlarinin ¢dziilmesi, okullarin sorunlarinin
¢dzlilmesi ve okul imkanlarinin arttiriimasina yonelik bazi énlemlerin politika yapicilar tarafindan alinmasi
saglanmalidir.
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Appendix 1: Exploratory Factor Analysis Results of the Synergetic Climate Scale for Schools
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11. Employees of our school work in line with the objectives of the institution. .65 43
12. Employees at our school work in harmony like the gears of a clock. a7 .59
13. Employees at this school help each other as much as they can to achieve the school's goals. .78 .61
14. There is a sincere solidarity and cooperation among the employees in our school. 81 .66
I5. Employees of our school work to achieve the school's goals. .76 .58
16. Employees of this school have a unity of purpose. 84 71
I7. Our school's employees have strong group dynamics, which enables them to effectively cope with .83 .70
obstacles.
18. Our school's internal and external stakeholders give importance to the group dynamics that exist in the 81 .66
institution.
19. Employees of our school put the interests of the group ahead of their own. 69 A48
110. Positive competition for quality and personal development brings our school closer to its goals. 72 .52
111. Employees of our school do their work by consulting each other. 71 .50

Eigenvalue 6.50
Total Variance Explained (%) 59.02
Cronbach’s Alpha .89
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