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Cocuklara Yabanci Dil Ogretimi ilkeleri: Cocuklara
Yabanci Dil Ogretimi Siniflarinda Ogretmen Adaylarinin

Uygulamalari

Selma KARA

Ozet

Cocuklara yabanci dil ogretiminin basarisi, ¢ocuklara dil
ogretecek ogretmenlerin  mesleki hazirliginin  basarisina
baglidir, dolayisiyla;, 6gretmen egitimi  programlarinin
incelenmesi 6nemlidir. Bu ¢alismada, o6gretmen adaylarinin
cocuklara yabanci dil 6gretme ilkelerine iliskin algilari, etkinlik
kullanimlari ve &égretim uygulamalarinin égretmen egitimi
programlarinda o&grendikleri teori ve ilkelerle uyumlulugu
arastirilmistir.  Arastirmaya  yabanci  dil  6gretmenligi
béluminde 6grenim gdéren ve “Ogretmenlik Uygulamasi” dersi
kapsaminda ilkokullarda &gretim uygulamas: yapan 50
ogretmen adayr katilmistir. Veriler, 6gretmen adaylarinin algi
ve uygulamalarina yonelik bir anket, 6gretmen adaylari ile
goriusmeler, ders planlari incelemeleri ve ders anlatimi
gozlemleri yoluyla toplanmistir. Calismanin gegerlik ve
guvenirliligini artirmak icin veriler karsilastirilmis ve c¢apraz
kontroller  yapilmistir.  Sonuglar, o&gretmen adaylarinin,
cocuklarin fiziksel, gelisimsel ve 6grenmeye iliskin 6zelliklerinin
farkinda olduklarini, cocuklara yabanci dil égretimi ilkelerini
bildiklerini ve o&gretim uygulamalarinda goérseller, oyunlar,
bulmacalar uyguladiklarini ortaya koymustur. Ancak oyku
anlatimi ve rol yapma etkinliklerini  uygulamadikiari
bulunmustur. Calisma, 6gretmen adaylarinin teori ve ilkeleri
bildiklerini, 6gretim uygulamalarinda gug¢lukler yasadiklarini
belirtmistir. Calismada, égretmen adaylarinin ¢cocuklara dil
ogretimi teori ve ilkelerini uygulamalarindan yola c¢ikarak
ogretmen egitimcilerinin, 6gretmen egitim programlarini daha
lyi tasarlayabilecekleri sonucuna varilmistir.
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Cocuklara yabanci dil 6gretimi dunya capinda hizla buyUyen bir alandir.
Son yillarda mesleki iletisim, uzun vadeli ekonomik gelisme ve is
imkanlari gibi nedenlerle yabanci dil olarak ingilizce 6gretimi énem
kazanmistir. Yabanci dil 6grenmeye baslama yasi konusunda farkli
goérusler bulunmakla birlikte bircok ulke, yabanci dil egitimini erken
yaslara almistir. Shin ve Crandall (2014) 55 farkl Ulkeden ingilizce
ogretmenleri ile yaptiklari bir calismada, bu Ulkelerin yarisindan
fazlasinin en fazla UclUnclU siniftan itibaren ingilizce éJretmeye
basladigini ifade etmistir. ingiliz Kultir Dernegi (British Council)
tarafindan yapilan bir arastirmada (Rixon, 2013), yabanci dil 8grenmeye
baslama yasinin dusurulmesi kaynak ihtiyacinda artislara ve hizmetin
saglanmasinda zorluklara yol acmasina ragmen, calismaya katilan
Ulkelerin Ucte birinden fazlasinda, ilkokulda ingilizceye baslama yasinin
dusurulmesine yénelik bir karar alindigi bulunmustur.

“Dil 6grenme basarisi icin, cocuklara sunulabilecek deneyimin kalitesi
buylk olcude ingilizce 6gretimini yuritecek dgretmenlerin mesleki
hazirhdgina ve onlara verilecek destege baghdir” (Rixon, 2013, s.9). Basarili
bir 6gretim icin, 6gretmenler éncelikle é6grencilerinin kim oldugunu ve
nasil 6grendiklerini bilmeli ve ardindan uygun teknikleri ve etkinlikleri
secmelidir.

Yabanci dil 6gretmenligi egitiminin amaci, ogretmenlere égretebilmek
icin gerekli bilgi ve becerileri kazandirmaktir. KicUk yastaki égrenciler,
ozelliklerine goére farkli 6gretim tekniklerine ve 6Jretim yontemlerine
ihtiyac duyduklarindan, 6gretmen adaylarini cocuklara égretmek icin
gerekli bilgilerle donatmaya ihtiya¢c vardir. Bu yonuyle “Cocuklara
Yabanci Dil Ogretimi” Dil Ogretmenligi Bolumlerinde dnemli bir derstir.
Egitim Fakulteleri ingilizce OJretmenligi Bolimlerinde GclncU sinif
dgrencilerine programin geredi olarak “Cocuklara Yabanci Dil Ogretimi”
dersi verilmektedir. “Cocuklara Yabanci Dil Ogretimi” dersinin amaci,
ogretmen adaylarinin, cocuklarin psikolojik, duygusal, fiziksel ve bilissel
ozelliklerini dikkate alarak dil 6gretimi ile ilgili temel terminoloji, bilgi ve
becerilerin farkina varmalarini saglamaktir. Ders iceriginde, cocuklarin
ozellikleri, cocuklara 6gretme ilkeleri, sinif dili, sinif yonetimi, sézcuk
ogretimi, el sanatlari, coklu zeka, oyunlar, dyku anlatimi, drama ve dil
becerilerinin 6gretimi ile ilgili bilgi ve becerilerin gelistiriimesine iliskin
konular yer almaktadir.

Dil 6gretmenligi bolumlerindeki bir diger dnemli ders ise “OJretmenlik
Uygulamasi” dersidir. “Odretmenlik Uygulamasi” dersinin amaci,
ogretmen adaylarinin egitimleri boyunca d6grendikleri bilgi ve becerileri
gercek sinif ortamlarinda uygulamalarini saglamaktir. “Ogretmenlik
Uygulamasi” dersi kapsaminda ogretmen adaylar ilkokuldan liseye
kadar farkli okullara atanmakta ve bu okullarda 6gretme uygulamalari
yapmaktadirlar. Ogretmen adaylarinin ilkogretim okullarina atanmalari
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durumunda “Cocuklara Yabanci Dil Ogretimi” dersinde edindikleri
bilgilerle, cocuklara yabanci dil &gretimi teknik ve ilkelerini
uygulamalarinda kullanmalari beklenmektedir.

Ogretmen egditimi Gzerine yapilan arastirmalar, 6gretmen adaylarinin
ogretime iliskin algilarinin ve deneyimlerinin, 6gretimlerini ve 6gretim
uygulamalarini buyuk olcude etkiledigini gostermektedir (Borg, 2003;
Johnson, 2009; Kiely ve Askham, 2012). Pennington ve Richards'in (1997),
Hong Kong'da bir grup &gretmen adayi ile yudruttugu, ogretmen
adaylarinin  6gretmenlik egitimleri sirasinda ogrendikleri ilkeleri
uygulayip uygulamadiklarini arastirdigi  bir calisma sonucunda
ogretmen adaylarinin 6gretmen egitimi sirasinda 6grendikleri ilkelerin
pek cogunu uygulamadiklarini bulmuslardir. Bu acidan, égretmen
adaylarinin egitimleri sirasinda &6grendikleri bilgileri gercek bir sinif
ortaminda uygulayip uygulamadiklari 6gretmen egitiminde dnemli bir
arastirma konusudur.

Bu calisma, 6gretmen adaylarinin ¢cocuklara yabanci dil égretimi
ilkelerine iliskin algilarini ve bu ilkeleri 6gretmenlik uygulamalari
sirasinda nasil uyguladiklarini arastirmayr amaclamaktadir. Calismada
asagidaki sorulara yanit aranmistir:

1. Ogretmen adaylarinin cocuklara 6gretirken kullandiklarini belirttikleri
etkinlikler ve cocuklara yabanci dil égretimi algilari ilkelerle uyumlu
mudur?

2. Ogretmen adaylarinin dil 6gretim uygulamalari ilkelerle ne dlctde
uyumludur?

Cocuklara yabanci dil 6gretimi, sadece dil 6gretiminden daha fazlasini
icerir. Bes ila on alti yas grubu icin plan yaparken ve onlarla ¢alisirken,
ogrencilerin hem sosyal ve bilissel gelisimi hem de dilsel gelisim dikkate
alinmalidir” (Williams, 1998, s. 50). Cocuklara égretmek onlarin 6zellikleri
ve 6grenme bicimleri dikkate alindiginda oldukca farklidir, bu nedenle,
yetiskinlere ve cocuklara 6gretmek arasindaki farki bilmek ve cocuklara
ogretirken cocuklara yabanci dil ogretimi ilkelerini uygulamak
dnemlidir.  Ogretmen adaylarini, cocuk siniflarinda  basariyla
ogretebilmeye hazirlamak ve egitim ciktilarini iyilestirmek, 6gretmen
egitiminde temel bir zorluktur. Ogretmen adaylarinin cocuklara
yabanci dil ogretimi konusundaki algilarini  ve uygulamalarini
incelemek, &gretmen egitimi programlarina acilim yaratacaktir.
Ogretmen egitimcileri ve egditim programcilari icin, 6Jretmen
adaylarinin teoriyi uygulamaya koyup koyamayacaklarini bilmek
programlarin iyilestirilmesi acisindan énemlidir.

Cocuklar: Ozellikleri ve Nasil Ogrenirler

Phillips (1993) ve Rixon (1999), bes ile on iki yas arasini cocuk olarak
tanimlamistir. Scott ve Ytreberg (2001, s. 1) cocuklari “bes-yedi yas” ve
sekiz-on yas” olarak iki ana gruba ayirmistir. Her grubun bir seyler
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yapmak ve cevrelerindeki dunyay! tanimak icin kendi yaslarina goére

yetenekleri oldugunu eklemislerdir. Scott ve Ytreberg'e gore (2001, s. 2):
Bes ila yediyas arasi cocuklar, yaptiklari hakkinda konusabilir, size yaptiklarini
veya duyduklarini anlatabilir, etkinlikler planlayabilir, tartisabilir, hayal
guclerini kullanabilir, ana dillerinde ¢ok c¢esitli tonlama kaliplari kullanabilir,
dogrudan insan etkilesimini anlarlar; dil becerilerini farkina varmadan ¢ok
once kullanir; dikkat ve konsantrasyon sureleri ¢cok kisadir, tek baslarina
oynamaktan ve calismaktan mutlu olurlar, oynamayi severler ve en lyi
eglenirken égrenirler.

Scott ve Ytreberg'e (2001, s. 2) gdre ikinci cocuk grubu yaslari sekiz ile on
arasinda olanlardir. Bu grup, her zaman sorular sorar, anlam ifade
etmek ve sdyleneni anlamak icin fiziksel dUnyanin yani sira konusulan
sOzlere guvenir ve baskalariyla birlikte calisabilir.

Brumfit vd. (1991), cocuklarin 6grenmeye istekli, hevesli ve motive
ogreniciler oldugunu ve kolayca tesvik edilebileceklerini belirtmistir.
Brewster vd.'ne gdére. (2001), ¢cocuklar, duyduklarini anlama ve taklit
etme konusunda yetiskin 6grencilere gore daha fazla beceriye sahiptir"
(s. 3-4).

Piaget, Vygotsky ve Bruner'in 6grenme teorileri, cocuklara yabanci dil
ogretimi icin ¢cikarimlar sunar. Piaget (1970), bir cocugun dusuncesinin
kademeli olarak gelistigini ve tum cocuklarin bilissel gelisim
asamalarindan gectigini vurgulamistir; mantiksal dusunmenin son
adimi entelektuel becerilerdir. Ayrica, Piaget (1970) cocugun cesitli
asamadan gectigini ve her asamada o asamaya &zgu dusUnme
tdrlerine sahip oldugunu ancak diger dusunme turlerinde yetersiz
oldugunu belirtmistir. Piaget vd. (1977) icin, cocuklar aktif 6grenicilerdir
ve etraflarindaki nesnelerle etkilesim yoluyla égrenirler.

Ote yandan Vygotsky (1978), cocuklarin sosyal olduklarini ve
ogrenmenin “yakin gelisim alanlarinda” diger insanlarla etkilesimin bir
sonucu olarak gerceklestigini savunmustur. Vygotsky (1978), bir
cocugun yetenekli bir yetiskin tarafindan verilen yardimla neler
yapabileceginin cocuktan cocuga degistigini dne surmuastur. Ayni
gelisim noktasindaki farkli cocuklar, bir yetiskinin ayni yardimindan
farkli sekillerde faydalanacaktir. Vygotsky'e (1962) gore, yetiskinler
kolaylastiricidir ve her seyi cocuklar icin erisilebilir hale getirirler.

Bruner'e (1983; 1990) gore, yetiskinler cocuklara 6grenme surecinde
yardimci olur ve bdylece cocuklar karsilastiklari sorunlari ¢dzebilirler.
Bruner (1975a; 1975b) dilin, bilissel gelisim icin en dnemli ara¢ oldugunu
ileri sirmus ve iskelet kurma/yapi iskelesi/destek olma (scaffolding)
kavramini ortaya koymustur. Piaget, Vygotsky ve Bruner'in bakis
acilarindan ve 6grenme teorilerinden ¢ikan sonuclar, cocuklara yabanci
dil 6gretmek icin degerli bilgiler saglamaktadir.

Ogrenme teorileri ve cocuklarin ézellikleri, bircok arastirmaciyi ve
akademisyeni cocuklara yabanci dil égretirken ilkeler olusturabilmek
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icin, cocuklarin nasil &grendiklerini ve ozelliklerini vurgulamaya
yoneltmistir. Farkl yaslardaki cocuklar farkli duygusal, dilsel ve bilissel
ozellikler gdsterir. Slattery ve Willis'e (2001) gdre, yedi yasindan kug¢uk
cocuklar yabanci dili, bilingli olarak degdil, kendi dillerini 6grendikleri gibi
yeni sdzcuk ve deyimleri tesadufen duyarak oyun yoluyla ogrenirler.
Dilin seslerini taklit etmeyi ve onlarla oynamay! severler ama kendi
dillerinde okuma yazma bilmedikleriicin konusarak ve oynayarak sik sik
tekrar etmeleri gerekir. Son olarak, bir yabanci dile ¢ok maruz
kaldiklarinda dilbilgisi yavas yavas gelisir (s. 4). Slattery ve Willis (2001),
yedi ila on iki yas arasi ¢cocuklarin ise kendi dillerinde okuma yazma
ogrenmeye yeni basladiklarini belirtmektedir. Bu yas grubu, gercek ile
hayal arasindaki farki anlayabilir, birlikte calismayl &grenir ve
sorumluluk alabilirler, sinif etkinliklerine ve rutinlerine katilabilir (s. 5).

Ogrenme teorileri, cocuklarin dili nasil 6grendiklerine i1sik tutmustur.
Cocuklarin bilissel gelisim dénemleri ve &zellikleri cocuklara egitim
veren ogretmenlerin onlarin gelisim dénemlerine uygun etkinlikler
hazirlamasi gerektigini ortaya koymustur.

Cocuklara ingilizce Ogretimi ilkeleri

Cocuklara yabanci dil 6greten bir 6gretmen, cocuklarin temel fiziksel ve
psikolojik ihtiyaclarini bilmeli ve onlarin bilissel, duygusal ve dilsel
gelisim asamalarini dikkate almalidir (Linse, 2005). Phillips (1993, s. 7),
"Cocuklarin bir yabanci dili 6grenme sekli ve dolayisiyla dili 6gretme
sekli kesinlikle cocuklarin gelisim evrelerine baghdir". Diger bir deyisle,
kUcUk vyastaki &grencilere egitim veren ogretmenler, onlarin
ozelliklerini g6z 6nunde bulundurmali, onlarin gelisim dénemlerine
uygun ogretim tekniklerini kullanmali ve cocuklarin 6grenme
ozelliklerine uygun etkinlikler hazirlamalidir.

Cameron (2001, s. 8), “Vygotsky'nin fikirleri, cocuklara yabanci dil
ogretmek icin teorik bir cerceve olusturmaya yardimci olacaktir. Bir
ogretmenin, 6grenmeyi desteklemek icin ne yapabilecegine karar
verirken, yetiskinin, cocugun bir sonraki 6grenebilecegi seyi planlamaya
calistigi fikrini kullanabiliriz; bunu hem ders planlamasinda hem de
ogretmenlerin ogrencilerle nasi| konusacagi konusunda
uygulayabiliriz” diye belirtmistir. Ayrica, Wood (1998) Bruner'in yapl
iskelesi olarak adlandirdigl yardima deginmis ve 6gretmenlerin, yeni
bilgiyi, c¢ocuklarin yasantilariyla iliskilendirerek ogretebilecegini
eklemistir. Ornegdin, égretmenler cocuklara, évguden yararlanarak,
kendi yasantilarini akillarina getirebilecek etkinliklerle, odaklanma
etkinlikleri ve tekrari saglamak ic¢cin uygun teknikler kullanarak,
hatirlatma ve model olma yoluyla yardimci olabilirler.

Shin ve Crandall (2014) 6gretmenlerin genc beyinlerin esnekliginden
faydalanmasi gerektigini belirtmis ve cocuklara yabanci dil 8gretimiicin
su ilkeleri 6nermistir: Etkinlikleri gorsel malzemeler, gercek nesneler ve
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hareket, renkli resimler, oyuncaklar ve kuklalarla desteklemek;
cocuklarin dikkat sureleri kisa oldugu icin etkinlikleri 10-15 dakika
civarinda tutmak ve degisik etkinlikler uygulamak; farkli beceriler, sessiz
ve gurultulu etkinlikler, ikili calisma, grup ¢alismasi, tum sinif gibi farkli
gruplamalar kullanmak; 6gretimi temalara dayandirmak; baglamlari ve
oyku anlatimi kullanmak (s. 5).

Williams (1998), cocuklara ingilizce 6dretmek icin on tane ilke
dnermistir. Bu ilkeler sunlardir: Oncelikle, dil cocuklar tarafindan bir
sistem olarak bilinmez, bu nedenle 6gretmen, ingilizce sinifinda hedef
dili baglamsallastirmak icin konulari kullanmalidir. Ogretmenler,
cocuklarin yasam deneyimlerinden anlamli, kapsayici ve ilgi cekici
konulari kullanmahdir. ikincisi, 6grenme etkilesimli bir strectir ve
mesajlari anlamak ve iletmek dil 6grenmenin en énemli yénudur. Bu
nedenle, 6Jretmen sosyal etkilesimi tesvik etmelidir. Uclncusd,
cocuklarin isbirlik¢i bir konusma yapmalarina ve anlami tartismalarina
yardimci olmak icin gercek hayata benzer etkinliklerin kullaniimasi
onemlidir. Bu etkinlikler, ogrencilerin sorunlari ¢ézmek ve fikir
alisverisinde bulunmak icin birlikte calismasina yardimci olur ve
ogretmenler  etkinlikleri  yaparken, iletisim i¢cin  dgrencileri
desteklemelidir. Dorduncusu, cocuklar sinifta aktif  katilimcilar
olabilmek icin zorluklarla karsilasmali ve risk almalidir. Herhangi bir risk
almazlarsa, o6gretmenden bagimsiz olmayacaklar ve dolayisiyla
motivasyonlari dusecektir. Bununla birlikte, onlarin yakinsal gelisim
alanlari icinde, zorluklari asabilmeleri icin &gretmen tarafindan
desteklenmeleri gerekir, bu nedenle d6gretmen, cocuklarin 6grenme
surecinde aktif katilimcilar olmalarina izin vermelidir. Besincisi, cocuk
siniflarinda, &grenciler kendi seviyelerine goére ayarlanmis asiri
basitlestirilmis bir dille karsilasirlar. Bununla birlikte, dile daha genis bir
baglamda maruz kalmaya ihtiyaclari vardir, bu nedenle &gretmen,
ogrenmeyi 6grencilerin yakinsal gelisim alanlarl icinde sunmalidir.
Diger ilke, cocuk siniflarinda 6grenciler, oyunlar, dykuler ve sarkilarin
kullanimi yoluyla sdylem duzeyinde anlasilir ve anlamli bir dile maruz
kalmalidir ve 6gretmen dili sdylem duzeyinde tanitmalidir. Yedinci
olarak, cocuklar bildikleri bir baglamda c¢alismalidir ve siniftaki etkilesim
amacli ve anlamli olmalidir. Sinifta bir seyleri neden yaptiklarini
bilmelerine ve yanitlara ihtiyaclari vardir, bu nedenle &gretmenler,
ogrencilerin bildikleri ve acik bir baglam icinde amacli ve anlamli
etkinlikler planlamalidir. Sekizinci ilke, ogretmenin, ikili ve grup
calismasini tanitarak ve cocuklari &égretmenden bagimsiz kilan
materyalleri ve sézlUkleri kullanarak ogrencilerin daha bagimsiz
olmalarina yardimci olmasidir. Diger bir ilke ise, 0gretmenin tehdit edici
olmayan, destekleyici ve eglenceli bir 6grenme ortami gelistirmesidir.
Ogrencilerin basariya ulasmak icin kendilerini glvende hissetmeleri
gerekir ve kendilerini guvende hissettiklerinde 6grenme keyifli hale
gelir. Cocuklara birey olarak deger verilmelidir; konular onlarin
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yasantilariyla alakali ve ilgi cekici olmalidir; etkinlikler anlamli ve amacli
olmalidir. Son olarak, sinifta yapilanlart  tamamlamalar ve
yansitabilmeleri icin cocuklari degerlendirmek dnemlidir (s. 6-7).

Moon (2000), cocuklarin, bir dykude, bir filmde veya bir konusmada
neler olup bittigini anlamalarini sagladigi icin dil edinimlerine yardimci
olan, durumlardan anlam c¢ikarabilme o6zelliklerinin  oldugunu
belirtmistir. Boylelikle cocuklar, iletisim oyunlari, drama, proje ¢calismasi
ve Ooyku anlatimi yoluyla anlam arama kapasitelerini kullanabilirler.
Ayrica Moon (2000), cocuklara iletisim kurabilecekleri butun ifadeler
ogretmenin, kontrolU ele almalarini ve dili kendilerini ifade etmek i¢in
kullanmalarini sagladigi icin oldukca faydali oldugunu, boylece, dil
ogrenimi ve dili kullanma uygulamalari icin daha fazla bilgiye
ulasabildiklerini belirtmistir.

Son olarak, Moon (2000, s. 7) sinifta eglenerek égrenme ile ilgili sunu
belirtmistir:
Cocuklarin eglenmek icin buyuk bir kapasiteleri vardir. Etkinlikten keyif
aldiklarinda, genellikle batun dikkatlerini etkinlige verir ve devam etmek
isterler. Ogrenciler 6grenme etkinliklerinden keyif alirlarsa, etkinliklere daha
fazla dahil olurlar ve bu devam etme isteklerini artirir. Bu durum, dil 6grenimi

icin cok olumludur ¢unkl cocuklar bir etkinlige bir stire daha devam etmek
isterlerse, dile daha fazla maruz kalirlar ve dili kullanma sanslari artar.

Cocuklara yabanci dil égretimi ile ilgili Turkiye baglaminda, Er (2010),
yabanci dil 6gretiminde oyun kullaniminin sinif ici bir etkinlik olarak
ogrenci motivasyonu acisindan olumlu etkilerine deginmis ve oyunun
aktif 6grenmeyi destekledigini, gercek iletisim ortami olusturdugunu
ve dilin gercek ortamda kullanilma firsati yarattigini belirtmistir. Akca
ve Atmaca (2022) calismalarinda, cocuklarin telaffuz ve dinleme
becerilerini gelistirecek etkinlikler arasinda calisma sayfalari, oyunlar,
videolar, sarkilar ve sesli s6zluk oldugunu bulmuslardir. Yagh (2022)
yaptigl calismada, cocuklara yabanci dil 6gretiminde bir materyal
olarak cizgi filmlerin kullanilmasinin yararlarini arastirmis ve yabanci dil
ogretiminde siniftaki derslere ve uygulamalara katki olarak cizgi roman,
resimli dykuler, reklam afisleri, karikatur gibi farkli kaynaklara da
basvurmak gerektigini belirtmistir.

Tarkiye'deki cocuklar icin en son ingilizce Dil Ogretim Programi, 2018
yilinda Milli Egitim Bakanhgi (MEB) tarafindan “Avrupa Dilleri Ortak
Cerceve Programi” (CEFR) referans alinarak hazirlanmistir. MUfredat
tarafindan oOnerilen ogretim tasarimi, cocuklara sarkilar, oyunlar,
uygulamali etkinlikler ve baglamla butunlestirilmis etkinlikler yoluyla
ogretimi icerir. Kucuk yastaki ogrencilerin bilissel, fiziksel ve dilsel
gelisim evreleri ve ozellikleri dikkate alindiginda baglamsallastiriimis,
gorsel destekli, etkinlik temelli, eglenerek ve oyunlarla dolu bir cocuk dil
sinifinin, yabanci dil 6grenimini, eglenceli ve akilda kalicl hale getirecegi
sonucuna varilmistir.
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Cocuklara Yabanci Dil Ogretimi icin Hizmet Oncesi Ogretmen
Hazirhgi

Ogretmen egitimi programlari, dJretmen adaylarinin  cocuklara
ogretmek icin teori ve ilkelerin farkinda olmalarini ve bu bilgiyi
ogretimlerinde kullanmalarini hedefler. Ancak arastirmalar, teoriden
uygulamaya gecisin  beklendigi kadar yeterli olmayabilecegini
gostermektedir (Korthagen ve digerleri, 2006). Urr (2019), teori ve
uygulama arasinda bir uyumsuzluk oldugunu kaydetmistir. Yost vd.
(2000), cogu ogretmen adayinin o6gretmenlik yaparken kendilerine
ogretilirken kullanilan yontemlerle 6gretmeye calistiklarini belirtmistir.
Ote yandan, Brouwer ve Korthagan (2005), 6gretmen egitimi programi,
teori ile pratigi iliskilendirmek icin firsatlar sagladiginda, égretmen
egitiminin gelisme potansiyeline sahip oldugunu savunmustur.
Ogretmen  yetistirmeyi gelistirmek  ve  ogretmen egitimi
programlarinin, cocuklara o6gretebilecek d6gretmen adaylari yetistirme
hedefine ulasmasini saglamak icin, égretmen adaylarinin 6gretmen
egitimi programlarinda 6grendikleri 6gretim ilkelerini nasil algiladiklari
ve teorik bilgiyi gercek sinif ortaminda nasil uyguladiklari konusunda
bilgi sahibi olmak énemlidir.

Cocuklara ingilizce 6gretimi ilkelerine ve dJretmenlik uygulamasina
odaklanan 6nceki arastirmalardan bazilarinda, 6gretmen adaylarinin
cocuklara ingilizce 6égretmeye iliskin inanclari farkli ortamlarda
arastinlmistir. Liao (2007), Tayvan'da hizmet éncesi ve hizmet ici
ogretmen adaylarinin inang sistemlerini karsilastirmistir. Liao (2007),
ogretmenlerin inanclarini U¢ ana alanda arastirmistir: (1) cocuklarin
ingilizce gelisiminin dogasi, (2) 6gretim ydntemleri ve teknikleri ve (3)
bir ingilizce 63retmeni olarak 6z yeterlilik. OJretim ydntemleri ve
teknikleri alaninda, katilimcilarin sarki sdyleme, rol yapma, oyunlar
oynama, multimedya araclari kullanimi ve kulturel egitimin kullanimini
onemli &gretim yaklasimlari ve yontemleri olarak gorduklerini
bulmustur. Benzer sekilde Othman ve Kiely (2016), ogretmen
adaylarinin cocuklara ingilizce édretme konusundaki inanclarini
arastirmistir. Bu calismanin katilimcilari Malezya'daki 70 ingilizce
ogretmen adayidir. Sonuclar, katilimcilarin sinif uygulamalarinda
iletisimsel dil 6gretimini (CLT) tercih ettiklerini ve &grencilerin aktif
katilimini tesvik etmek icin oyunlar, sarkilar ve rol yapma tekniklerini
kullandiklarini gdstermistir. Turkiye baglaminda Arikan ve Celik (2012)
yaptiklari calismada, ingilizce 6gretmeni yetistiren programlarin, aday
ogretmenleri ileride karsilasabilecekleri toplumsal ve kulturel sartlarda
en basarili sekilde mesleginin gereklerini yerine getiren dgretmenler
olarak yetistirmelidir sonucuna varmistir. GUngor (2016), égretmen
adaylarinin  deneyimleri, teorik goérusler ve cocuklara ingilizce
ogretirken karsilastiklari sorunlar arasindaki iliskiyi incelemistir. GUngor
(2016), 6gretmen adaylarinda, yansitici 6gretme arag ve tekniklerinin
bilginin gelistiriimesinde etkili oldugu sonucuna varmistir. Sonug
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olarak, Turkiye baglaminda, 6gretmen adaylarinin cocuklara ingilizce
ogretme ilkelerini uygulamalarina odaklanan calismalarin eksikligi
gorulmektedir. Bu ¢alisma, 6gretmen adaylarinin cocuklara yabanci dil
ogretimi ilkelerini nasil algiladiklarint ve sinif ici uygulamalarini
arastirarak alandaki boslugu dolduracaktir. Bu nedenle, calisma,
cocuklarin &zelliklerini ve 6grenme yollarini dikkate alarak égretmen
adaylarinin “Cocuklara Yabanci Dil Ogretimi” dersinde 6drendikleri
ilkeleri nasil algiladiklarini ve 6gretirken nasil kullandiklarini arastirmayi
amaclamaktadir. “Cocuklara Yabanci Dil Ogretimi” dersinde 6Jretilen
ilkeler, kaynakcada yer alan ve Milli Egitim Bakanligi (2018) tarafindan
onerilen teoriler, fikirler, arastirmalar ve &ogretim oOnerilerinden
olusmaktadir.

Yontem

Bu calismanin amaci, 6gretmen adaylarinin ¢ocuklara yabanci dil
ogretimi ilkelerine iliskin algilarini ve uygulamalarinin c¢ocuklara
yabanci dil 6gretimi ilkeleriyle uyumlu olup olmadigini bulmaktir.

Calisma Grubu

Calisma 2021-2022 egitim ogretim yilinda bir devlet uUniversitesinin
Egitim Fakultesinde 6grenim gdérmekte olan 50 6gretmen adayi ile
gerceklestirilmistir.  Ogrenciler doérduncd  sinifta  “Ogretmenlik
Uygulamasi” dersi almaktadirlar ve bu ders kapsaminda uygulama icin
farkli okullara atanirlar. Ogretmen adaylari, bu okullarda haftada alti
ders saati bulunarak dersleri gdzlemler ve ders égretimi uygulamalari
yaparlar.  Ogretmenlik  uygulamasi icin, &dretmen  egitimi
programlarinda kazandiklari teorik bilgileri kullanarak etkinlikler
planlamalari ve uygulamalari beklenir. ilkégretim okullarina atanan
dgrencilerin “Cocuklara Yabanci Dil Ogretimi” dersinde edindikleri
bilgileri, ogrencilerinin  yaslarini  dikkate alarak &gretmeleri
beklenmektedir. Bu kapsamda 2021-2022 EgJitim-Ogdretim yilinda
“‘Ogretmenlik Uygulamasi” dersi icin ilkdgretim okullarina atanan
ogretmen adaylarinin tamami katilimci olarak secilmistir.

Veri Toplama Aracglari ve Sireci

Veriler, birden cok veri toplama yéntemiyle toplanarak Ucgenleme
yapilmis ve analiz edilmistir. Anket, 6grencilerle gdérusmeler, ders plani
analizleri ve ders anlatimi gozlemleri ile elde edilen sonuclar
karsilastirilarak, guvenilirligi ve gecerliligi dogrulamak i¢cin capraz
kontroller yapiimistir.

Ik veri grubu, 6gretmen adaylarinin, cocuklara yabanci dil 6gretimi
ilkelerine iliskin algilarini ve uygulamalarini arastiran bir anketle
toplanmistir. Ankette bulunan cocuklara yabanci dil égretimi ilkeleri,
“Cocuklara Yabanci Dil Ogretimi” dersinde verilen bilimsel bilgilere
dayanmaktadir. Ders iceriginde bulunan bu ilkeler, literatUrden ve Milli
Egitim Bakanhd Turkiye'de ilkégretim ve Ortaokul OJrencileri icin
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ingilizce Ogretim Programi (2018) tarafindan saglanan ilkelerden
olusturulmustur. Olcedin maddeleri “Cocuklara Yabanci Dil Ogretimi”
dersinin icerigine goére arastirmaci tarafindan hazirlanmistir. Olcegdin
gecerliligi icin maddelerin ayni dersi veren U¢ ogretim elemani
tarafindan kontrolU yapilmis ve anketin “Cocuklara Yabanci Dil
Ogretimi” dersinde 6gretilen tum ilkeleri icerdigi kontrol edilmistir.
Ankette 6gretmen adaylari, cocuklara yabanci dil 6gretimi ilkelerine ne
kadar bagh olduklarini belirtmek icin, etkinliklerin ne siklikla
kullanilmasi gerektigini dusunduklerini besli Likert olceginde "(1) =
Hicbir zaman, (2) = Nadiren, (3) = Bazen, (4) = Siklikla, (5) = Her Zaman"
seceneklerini kullanarak isaretlemislerdir. Anketin i¢c tutarhligi ve
guvenilirligi icin Cronbach alfa degeri hesaplanmis ve oldukca yuksek
bir tutarhlik ddzeyine isaret eden 0.79'luk bir Cronbach alfa katsayisi
elde edilmistir. Bu calismanin amaci, 6gretmen adaylarinin egitimleri
sirasinda  ogrendikleri  teorik bilgiyi uygulamada ne odlgcude
kullanabildiklerini arastirmak oldugundan, arastirma &éncesinde
kendilerine herhangi bir egitim verilmemis, ancak cocuklara yabanci dil
ogretimi teori ve ilkelerini hatirlamalari istenmistir.

Ikinci grup veriler, yari yapilandiriimis gérisme teknigi ile toplanmiustir.
Gorusme formu, cocuklara yabanci dil 6gretimi ilkelerine dayali olarak
gelistirilmistir. 4. sinifta yer alan “Odretmenlik Uygulamas!” dersinin
sonunda 6gretmen adaylarina acik uclu sorularla cocuklara yabanci dil
ogretimi ilkelerini 6gretmenlik uygulamalarinda nasil uygulandiklari
sorulmus, yanitlarini aciklamalari ve gerekcelendirmeleri istenmistir.
Gorusmeler sirasinda sorulara yanit verilirken, katilimcilara ilk
yanitlarinin  dogru anlasilmasini  saglamak icin takip sorulari
sorulmustur. Merriam'in  (2009) belirttigi gibi, yari yapilandiriimis
goérusme teknigi ile katilimcilarin yanitlarina dayali olarak daha fazla
arastirma sorusu formule etmek mUmkun olmustur. Her gérusme, her
bir katilimciyla yaklasik 20 dakika surmus, her gdérusme oturumu,
sonuclarin analizi icin kaydedilmis ve yaziya dokulmustur. Verileri
degerlendiriciler arasi guvenilirlik acisindan biri arastirmaci olmak
Uzere, iki bagimsiz degerlendirici analiz etmistir. Gorusmelerin temel
amacil, 6gretmen adaylarinin ¢cocuklara nasil égretecekleri bilgisini ve
teoriyi sinif uygulamalarinda nasil kullandiklarini arastirmaktir.

UclncU grup veriler, 8§retmen adaylarinin yazdiklari ders planlarindan
elde edilmistir. Egitim Fakultesi ingilizce Ogretmenligi Bolumunde,
“Ogretmenlik Uygulamasi” dersi kapsaminda her 6gretmen adayi on
ders plani yazmakta ve dersi anlatmaktadir. Ders planlari ve égretim
uygulamalari, “Ogretmenlik Uygulamasi” dersini veren &dretim
elemanlari tarafindan degerlendirilip notlandirilmaktadir. Arastirmanin
yapildigi yil, 6gretmen adaylarindan ders plani yazmalari istenmis ve
“Ogretmenlik Uygulamasl!” dersinin geregdi olarak ders planlarina goére
dersi anlatmalari istenmistir. Her 6gretmen adayi on ders plani yazmis
ve ders planlar “Odretmenlik Uygulamasi” dersi baglaminda
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degerlendirilmistir. Bu calismanin amaci dogdrultusunda, c¢ocuklara
yabanci dil ogretimi ilkelerine uygun etkinlikleri uygulayip
uygulamadiklarini arastirmak icin her 6gretmen adayinin yazdigi ders
planlarindan uc¢ ders plani analiz edilmistir.

Ogretmen adaylarinin 6gretim uygulamalari ise, cocuklara yabanci dil
ogretimi ilkelerine uygun etkinlikler uygulayip uygulamadiklarini
arastiran bir kontrol listesi ile gozlemlenmistir. Kontrol listesi, ilkelere
uygunlugu arastirmaya yon vermesi icin arastirmaci tarafindan
gelistirilmistir ve sinif etkinliklerinin, 6grenme etkinliklerinin, sunulan
materyallerin ve siniftaki etkilesimlerin cocuklara ingilizce é3retme
ilkelerine uygun olup olmadigina odaklanmaya yardimci olmustur. Bu
kontrol listesi “Ogretmenlik Uygulamasi” dersini veren U¢ odretim
eleman tarafindan da kontrol edilmistir. Egitim FakuUltesi ingilizce
Ogretmenligi Programi “Ogretmenlik Uygulamasi” dersi kapsaminda
ogretim elemani, ders uygulamalarindan en az birini gdzlemler ve
ogretmen adayina ders anlatimi ile ilgili geri bildirimmde bulunur.
Verilerin toplandigi donemde, 50 6gretmen adayi bes farkl ilkogretim
okulunda uygulama yapmakta ve bu 6gretmen adaylarina 6gretmenlik
uygulamalarinda rehberlik eden yedi “Ogretmenlik Uygulamas!”
ogretim elemani bulunmaktaydi. Calismanin amaci dogrultusunda her
ogretmen adayinin ikiser 6gretmenlik uygulamasi gozlemlenmistir.
Arastirmaci yirmi farkli sinifi gozlemleme firsati bulmustur. Her
gdzlemin sonunda, 6gretim elemani ve 6gretmen adayi bir geri bildirim
oturumu yapmis ve o&ogretmen adaylart kullandiklari etkinlikler
hakkinda yansitma yapmislardir. Bu yansitmalar, 8gretmen adaylarinin
ne dusundukleri ve cocuklara yabanci dil égretme ilkelerini nasil
uyguladiklari hakkinda fikir vermistir. Arastirmaci, yirmi sinif gézlemi
yaptigindan geriye kalan é6gretim uygulamalari, arastirmaci tarafindan
verilen kontrol listesi ile “Ogretmenlik Uygulamasi” dersinin dgretim
elemanlari tarafindan gozlemlenmistir. Diger 6gretim elemanlarinin
gozlemleri ve kontrol listeleri arastirmaci ile tartisilmis ve &gretmen
adaylarinin uygulamalarinin ilkelere uygun olup olmadigi konusunda
gorus birligine variimistir.

Etik Sure¢

Bu calisma icin etik kurul onayl Anadolu Universitesi Etik Kurulu'ndan
alinmistir (Num: 309751; Tarih: 29.04.2022). Tum katilimcilara, calismaya
katilimlarinin  gonulld  oldugunu belirten ve katilmak isterlerse
onaylayacaklari bir gonulluluk formu verilmistir. Katilimcilar, calismanin
amaclari hakkinda tam olarak bilgilendirilmis ve ankete verdikleri
yanitlar, ders planlari ve 0gretim uygulamalarina iliskin sinif
gozlemlerinde isimlerinin aciklanmayacaglr ve verilerin yalnizca
akademik nedenlerle bu arastirma makalesi icin kullanilacagi garanti
edilmistir.
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Veri Analizi

Anketten elde edilen nicel veriler, betimsel istatistik analizi icin SPSS
28.0.1 “Sosyal Bilimler icin istatistiksel Paket” programi ile analiz
edilmistir. Cocuklara yabanci dil 6gretimi ilkelerine iliskin katilimcilarin
goéruslerini ve uygulamalarini bulmak icin ortalamalar ve standart
sapmalar hesaplanmistir. Nitel analizde, gérusmelerden elde edilen
veriler, katilimcilarin cocuklara yabanci dil 6gretimi ilkelerine ne kadar
inandiklarini ve &gretim sirasinda ilkeleri ne derece uyguladiklarini
daha iyi anlamak icin yaziya dokulmus ve analiz edilmistir. Bunun
yaninda, ders planlari incelenmis ve &gretmen adaylarinin ilkeleri
uygulamalarini arastirmak icin kontrol listesi kullanilarak égretmenlik
uygulamalari gézlemlenmistir. Guvenilirligi ve gecerliligi dogrulamak
icin anketler, gérusmeler, ders planlari ve godzlemler karsilastirilarak
ucgenleme ile capraz kontrolleri yapilmistir.

Bulgular ve Tartisma

Bu calismada iki tur bulgu vardir: anketten elde edilen nicel veriler ve
ogretmen adaylariyla yapilan gdrusmelerden, ders planlarindan ve
ogretmenlik uygulamalarina iliskin sinif gozlemlerinden elde edilen
nitel veriler.

Oncelikle, Likert tipi anketten elde edilen sonuclar sunulmustur. 1'den
5'e kadar bir élcekte, 6gretmen adaylarinin etkinlikleri algilamalari ve
belirttikleri kullanim sikliklari analiz edilmistir. Tablo 1, &égretmen
adaylarinin, cocuklara yabanci dil 6gretimi ilkelerine uygun etkinliklere
iliskin algilarinin ve ifade ettikleri kullanimlarinin ortalama sonugclarini
gostermektedir.

Tablo 1
Ogretmen Adaylarinin Cocuklara Yabanci Dil Ogretimi ilkelerine iliskin
Algilari ve Kullandiklarini Belirttikleri Uygulamalari

Madde No. Ortalama Std. Sapma
1. Ogretimim aktif 6grenci katilimi icerir 452 0.56
2. OykU anlatimi kullanirim 2.20 0.60
3. Sarki kullanirm 4.0 1.25
4. Ogretimim 6grenci katihmli etkinliklerden olusur 470 0.54
5. Bir baglam icinde 6gretirim 425 0.78
6. Oyun oynamalarini saglarim 4.20 118
7. Rol yapma aktivitelerini kullanirm 3.21 110
8. ikili ve grup calismasi etkinliklerini kullanirim 4.08 0.70
9. Sinifta dinleme etkinlikleri kullanirim 4.30 0.75
10. Resimler, gercek nesneler, bilgi kartlari gibi gorsel

yardimcilar kullanirm 475 0.65
1. Tekrar etkinlikleri kullanirim 3.70 119
12. Eglenceli etkinlikler veririm 445 0.54
13. Dilbilgisini dogrudan &gretirim 2.10 0.80
14. Aciklamak icin anadilimi kullanirim 1.50 0.54
15 Etkinlikleri hazirlarken farkli zeka tdrlerini dikkate 3.20 1.23
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alirnm

Betimsel istatistikler sonucunda égretmen adaylari tarafindan en cok
kullanilan madde olarak “Resim, gercek nesne, bilgi karti gibi gorsel
yardimcilar kullanirim” (madde 10, ortalama: 4.75) ifadesi yer almaktadir.
Katilimcilar, ogretimlerini o6grenci katilimina yodnelik etkinliklere
dayandirdiklarini (madde 4, ortalama: 4.70) ve &gretimlerinin aktif
ogrenci katilmini icerdigini (madde 1, ortalama: 4.52) belirtmislerdir.
Ogretmen adaylari egdlenceli etkinlikler yaptiklarini (madde 12,
ortalama: 4.45), sinifta dinleme etkinlikleri yaptiklarini (madde 9,
ortalama: 4.30) ve baglam icinde &grettiklerini (madde 5, ortalama: 4.25)
belirtmislerdir. Ogretmen adaylari cocuklara oyun oynattiklarini da
belirtmislerdir (madde 6, ortalama: 4.20). Cocuklara yabanci dil 6gretimi
ilkelerine uygun olarak en az kullanilan maddeler “Anlatmak icin
anadilimi  kullanirrm” (madde 14, ortalama: 150) ve “Dilbilgisini
dogrudan ogretirim” (madde 13, ortalama: 2.10) maddeleridir. Cocuk
siniflarinda gorsellerin  kullanilmasi, o6grenci katilimi, eglence ve
oyunlara iliskin 6gretmen adaylarinin ifadeleri, cocuklara yabanci dil
ogretimi ilkeleri ile uyumludur. Piaget (1970), Vygotsky (1978) ve
Bruner'in (1983; 1990) ima ettigi gibi, cocuklar, gorseller, oyunlar ve bir
baglam icinde 6grenirler; bunlarin hepsi ilgi uyandirir. Shin ve Crandall
(2014), gdrsel materyaller ve gercek nesnelerle ve baglam kullanarak
ogretimi dnermektedir. Benzer sekilde, arastirmalar, gorseller ve oyun,
oyku, sarki gibi etkinliklerin kullanilmasinin ¢cocuklarin yeni bir dil
ogrenmeleriicin dogal firsatlar sagladigini da iddia etmektedir (Garton
ve digerleri, 2011; Liao, 2007). Bununla birlikte, bu ¢calismanin sonuclari,
ogretmen adaylarinin rol yapma etkinliklerini kullanmadiklarini (madde
15, ortalama: 3.20) ve etkinlikleri hazirlarken farkli zeka turlerini dikkate
almadiklarini (madde 7, ortalama: 3.21) gostermistir. Bulgular, 6gretmen
adaylarinin cogunun uygulamalarinda 6yku anlatma etkinliklerini
kullanmadiklarini belirttiklerini gdstermistir (madde 2, ortalama: 2.20).
Bu bulgularin tersine, cocuklarin 6zellikleri ve nasil 6grendikleri géz
onunde bulunduruldugunda literatur, 6gretmenlerin égretirken farkli
zeka turlerini dikkate almasi gerektigini ve rol yapma etkinliklerinin
cocuklara iletisimsel yeterlilik kazandirdigini vurgulamaktadir (Liao,
2007; Vale ve Feunteun, 2003).

Gorusme Sonuclari

Niteliksel bolumun amaci, cocuk siniflarinda égretmen adaylarinin
uygulamalarinin ¢cocuklara yabanci dil 6gretimi ilkeleriyle tutarli olup
olmadigini arastirarak anketlerde verilen bilgileri dogrulamaktir.
Gorusme verileri yaziya dékulmus ve ayrica goérusme verilerini
dogrulamak icin 6gretmen adaylarinin ders planlari analiz edilmistir.
Ogretmen adaylarinin ilkelere baghliklari ve ilkeler dodrultusunda
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uyguladiklari etkinlikler Tablo 2'de yuzde olarak verilmis olup, Tablo 3'te
ogretmen adaylarinin ilkelere uymayan uygulamalari gdérulmektedir.

Tablo 2
Gérusme Sonuclarr (Ogretmen Adaylarinin llkelere Bagliliklari ve
Uyguladiklari Etkinlikler)

Maddeler Katilimcilar (%)
Gorselleri kullanmak 96
Anadili kullanmamak 96
Egdlenceli etkinlikler kullanmak 94

Aktif katilim etkinliklerini kullanmak 92
Cocuklarin ozelliklerini dikkate almak 90

Dili baglam icinde 6gretmek 60
Tablo 3

Gorisme Sonuclari (Ogretmen Adaylarinin ilkelere Uygun Olmayan
Uygulamalari)

Maddeler Katilimcilar (%)
Hikaye anlatimi kullanmamak 70

Rol yapma etkinliklerini kullanmamak 80

Gorusme sonugclari, égretmen adaylarinin cogunun cocuklarin farkli
ozelliklere sahip oldugu konusunda hemfikir oldugunu ortaya
koymustur. Asagidaki érneklerde oldugu gibi aciklamalarin yarisindan
fazlasi cocuklar arasindaki farkhliklarla ilgilidir:

Ogretmen adayil: Her insan farklidir ve cocuklar farkli sekillerde égrenirler.
Dolayisiyla her cocuk da farklidir.

Ogretmen adayi2: Ogrencilerin, gérsel, isitsel ve kinestetik gibi farkli tlrleri
vardir ve hepsi farkli sekilde égrenir, bu nedenle bu ifade dogrudur.

Ogretmen adayi3: Bazi cocuklar daha hizli 6grenirken bazilari daha yavas
ogrenir. Bu yuzden, hazir olduklarinda hepsine katilma sansi vermeliyiz.

Gorusme sirasinda ilk soruyu detayll incelemek icin “Cocuklar
yetiskinlerden farkli mi  ogreniyor?” seklinde bir takip sorusu
sorulmustur. Ogretmen adaylarinin cogunlugu (45 katilimci) cocuklarin
ozelliklerini hatirlamistir. McKay (2012) ve Read'in (1998) vurguladigi gibi,
bu calismadaki 6gretmen adaylarinin cogu cocuklarin yetiskinlere
benzemedigini dUsiunmektedir. Ogretmen adaylari, Shin ve Crandall'in
(2014) da belirttigi, cocuklarin hayal gucu kuvvetli oldugu, yaratici, kisa
hafizaya sahip, sinirli motor becerilere sahip ve dili kullanilacak butun
ifadeler seklinde ogrendikleri gibi bazi farkh  ozelliklerinden
bahsetmislerdir. Bu dnemli bir bulgudur, cocuklarin ézellikleri hakkinda
bilgi sahibi olmak, ogretmenlerin, ogretimlerini cocuklarin nasil
ogrendigine gore ayarlamasi acisindan énemlidir.

Ogretmen adaylarinin cocuklarin ozellikleri hakkindaki bilgilerine
odaklanan bir baska soru da “Eger onlarin ozellikleri 6gretmen olarak
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sizi ilgilendiriyorsa, 6gretirken ne yaparsiniz?” seklindedir. Ogretmen
adaylari Halliwell'in (1992) belirttigi gibi gorsel (48 katilimci) ve kinestetik
etkinlikleri (42 katilimci) kullandiklarini belirtmislerdir. Bu gdérusme
sonucu, anketten elde edilen bulguyu desteklemektedir ve 6gretmen
adaylarinin ¢cogunun c¢ocuklara &gretirken, cocuklarin o6zelliklerine
iliskin bilgilerini uygulayabildiklerini godstermektedir. Ogretmen
adaylari cocuklarin gorsel ve kinestetik o6grenenler oldugunu
belirtmisler ve cogu ogretmen adayl oyun, sarki, bulmaca gibi
kinestetik etkinlikleri kullandiklarini  belirtmislerdir. Bu sonuclar,
ogretmen adaylarinin  cocuklarin  ozelliklerini  dikkate alarak
ogretebileceklerini gdstermektedir. Bu bulgu, Xie'nin (2021) cocuklarin
farkli 6zelliklere sahip olduguna ve cocuklarin 6zelliklerine gore egitim
verilmesinin  onemli olduguna isaret eden bulgusu ile benzerlik
gostermektedir.

Cocuk siniflarinda eglenceli etkinlikler uygulama konusunda, 6gretmen
adaylarinin  cogu (47 katilimci) sinifta eglenceyi kullandiklarini
goérusmelerde belirtmisler ve nicel verilerde bu maddenin ortalama
puani 4.45'tir. Ogretmen adaylari sinifta eglenmek icin bazi nedenler
belirtmislerdir, 6rnegin:

Ogretmen adayi 4: Onlari mesgul edecek edlenceli aktiviteler yapmaliyiz.

Ogretmen adayi 5: Ozellikle yabanci dil égrenirken en énemlisi bu oluyor.
CUnku eglenerek 6grenmek dersi sevmelerini, eglenceli aktiviteler ise derse
karsi daha ilgili olmalarini saglar.

Ogretmen adayi 6: Cocuklar cabuk sikilabilir, dikkati dagilabilir. Eglenceli
aktiviteler kullanirsak, onlarin ilgisini cekebilir, motive edebilir ve yaptigimiz
aktivitelere katilmaya istekli hale getirebiliriz.

Ogretmen adaylari, sinifta egdlenceli etkinlikler gerceklestirmenin
onemi konusunda ayni fikirdedirler. Katilimcilarin cogu, sarki, video ve
oyun gibi dinleme etkinliklerinin cocuklar icin 8grenmeyi eglenceli hale
getirdigini belirtmislerdir. Bu bulgu o6nemlidir cunkid Othman ve
Kiely'nin (2016) de belirttigi gibi, 6grenme eglenceli oldugunda daha
akilda kalict olur ve dil sinifinda eglenmek genc¢ ogrencilerin dil
gelisimini kolaylastirabilir. Bu calismanin bulgularina benzer sekilde,
Shin (2017) de sarkilarin ve eglenmenin é6grenmeye faydali oldugunu
belirtmistir.

Gorusmelerin sonuclarl, égretmen adaylarinin cogunlugunun (46
katillmci)  siniflarinda aktif  katilm  etkinlikleri  uyguladiklarini
gostermistir. “Onlara aktif katilim icin ne tur etkinlikler yapiyorsunuz?”
sorusuna o6gretmen adaylarinin yanitlari, soru-cevap, sarki sdyleme ve
oyun seklinde olmustur. Katilimcilardan bazilari (18 katilimci) daha
kUcuUk yas siniflarinda, 6grencilerin ikili ya da gruplar halinde duzgun
calismadiklarini ve anadillerine dénduklerini; bu nedenle aktif égrenci
katihmi icin ikili veya grup calismasi etkinliklerini kullanmadiklarini
belirtmislerdir. Cocuklara yabanci dil 6gretme ilkelerine aykiri olsa da bu
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bulgu, cocuklardan ikili gruplar halinde calismalarl istendiginde
bazilarinin iletisim kurmak konusunda isteksiz oldugunu vurgulayan
Xie'nin (2017) bulgusuna benzemektedir.

Gorusmelerden elde edilen bu bulgular, &égretmen adaylarinin
siniflarda sarki sdyleme, oyun oynama gibi etkinliklere basvurduklarini
ve ilkelere uygun olarak siniflarda eglenceli etkinlikler duzenlemeye
calistiklarini gostermektedir.

“Dilbilgisini dogrudan égretme” maddesinde, katilimcilar cogunlukla
dili eglenceli ve anlamli bir baglam icinde 6gretmeye calistiklarini (30
katilimci) ve dogrudan 6égretimi saglamak icin cocuklara, parcgalari
incelemeden dili butunsel ifadeler kullanarak d6gretmeye calistiklarini
belirtmislerdir. Bu gdérusme sonuclari, cocuklara yabanci dil 6gretimi
ilkeleriyle uyumludur. Lewis'in (1993) belirttigi gibi, "yabanci dil
ogretimine "butunsel ifadeler” kullanarak 6gretme acisindan bakilabilir
ve dgrencilerin butunsel ifadeleri daha basarili bir sekilde 6grenme
becerilerini gelistirmek dnemlidir". Literatur, dilbilgisi 6gretmenin en
faydali yolunun, dili bir baglam icinde 06gretmek oldugunu
vurgulamaktadir (Brown, 2001; Celce-Murcia, 2001; Larsen-Freeman,
2000). Shin ve Crandall (2014), cocuklara yabanci dil 6gretimi
ilkelerinden biri olarak kucuk yastaki 6grencilere ve dolayli olarak
gramer o0gretimine odaklanir. Literaturle uyumlu olarak, bu calismadaki
gérusme sonuclarl, &égretmen adaylarinin  dilbilgisine dogrudan
odaklanmadan, dili baglam icinde o6gretmeye calistiklarini
gostermektedir.

Gorusme sonuclari, 6gretmen adaylarinin cogunlugunun (48 katilimci),
“Cocuklara Yabanci Dil Ogretimi” dersinde belirtildigi gibi, cocuklarin,
konusulan bir yabanci dili duymasi gerektigini dusundukleri icin sinifta
ana dilini kullanmadiklarini ortaya koymustur. Katilimcilar, anlami ifade
edebilmek icin, gorsel araclar, mimik, beden dili, yuz ifadeleri gdsteri
tekniklerini kullandiklarini belirtmislerdir. iki katilimci, yénerge vermek
icin ve cocuklarin sdylenenleri anlamadiklari durumlarda, anadillerini
kullandiklarini belirtmistir.

Anket sonuclarinda da belirtildigi gibi, 8gretmen adaylari (35 katilimci)
goérusmelerde, cocuk siniflarinda o6yku anlatma etkinliklerini
kullanmadiklarini cunkU 6yku anlatmanin ve materyal hazirlamanin ve
ayrica mufredatta uygun icerigi olan odykuler bulmanin zor oldugunu
belirtmislerdir. 15 katilmci “Ogretmenlik Uygulamasi” dersi icin dykU
anlatimi etkinlikleri yapmak istedigini ancak uygulama esnasinda vakit
ayiramadiklarini belirtmislerdir. Literaturde (Cameron, 200T; Lwin, 2016;
Pardede, 2011) cocuklarin aktif katilimlarinin ve éyku etkinliklerinin, dil
becerileri ve sdzcuk égrenimi Uzerinde olumlu etkileri olabilecegi ileri
surulmektedir. Literaturun aksine, bu arastirmadaki gdrusmelerin
sonuclari, 6gretmen adaylarinin 6gretmenlik uygulamalarinda &yku
anlatimini uygulamadiklarini gdstermektedir.
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Gorusme sonuglari, 6gretmen adaylarinin (40 katilimci) cocuklarla rol
yapma etkinliklerini kullanmak istemediklerini, ¢cUnku c¢ocuklara
yonerge vermeyi ve rollerini aciklamayi zor bulduklarini géstermistir. Bu
bulgu, literatUr ile tutarsizdir. Ornedin, Cameron (2001), cocuklarin
ozelliklerinden birinin, 6gretmenlerin onlardan yapmalarini istedikleri
seyi anlamlandirmak icin ¢cok ugrasmalari oldugunu dile getirir ve
cocuklarin kendilerinden ne beklendigini cabucak ¢dzduklerini belirtir.

Ders Planlari ve Ogretmenlik Uygulamalarina iliskin Gézlemler

Anket ve gorusmelerden elde edilen verileri dogrulamak icin 6gretmen
adaylarinin égretim uygulamalari incelenmistir. Her 6gretmen adayi
20212022 egitim-ogretim yilinda toplam on ders plani yazmistir.
“Ogretmenlik Uygulamasi” dersi kapsaminda tum ders planlari 6gretim
elemani tarafindan okunmus ve planlari ile ilgili 6gretmen adaylarina
geri bildirim verilmistir. Bu ¢calismanin amaci dogrultusunda, 6gretmen
adaylarinin, cocuklara yabanci dil 6gretimi ilkelerini, cocuk siniflarindaki
ogretimlerinde uygulayip uygulamadiklarini kontrol etmek icin her
katilimcinin rastgele U¢ ders plant secilmistir. Her ders plani, iki
bagdimsiz dederlendirici tarafindan incelenerek maddeler kategorize
edilmistir ve degerlendiriciler arasinda %l100'luk bir anlasma
saglanmistir. Tablo 4, ders planlarinin analiz sonuclarini ve ¢cocuklara
yabanci dil 6gretimi ilkelerine uygun olan etkinlik ve uygulamalari
gostermektedir. Tablo 5, 6gretmen adaylarinin ders plani analizlerini ve
cocuklara yabanci dil égretimi ilkelerine uygun olmayan etkinlik ve
uygulamalari gostermektedir.

Tablo 4
Ders Planlarinin Analiz Sonuclari (Cocuklara Yabanci Dil Ogretimi llkelerine
Uygun Olan Etkinlik ve Uygulamalar)

Maddeler Katilimcilar (%)

Resimler, gercek nesneler, bilgi kartlari gibi gorsel yardimcilar 90
Tum sinif, soru-cevap gibi 6grenci katilimina ydnelik etkinlikler 90

Bulmacalar 80
Oyunlar 70
Videolarla dinleme etkinlikleri 72
Sarkilar 75
Tablo 5

Ders Planlarinin Analiz Sonuclari (Cocuklara Yabanci Dil Ogretimi llkelerine
Uygun Olmayan Uygulamalar)

Maddeler Katilmcilar %
Baglam olmadan 6gretim 70
Baglamsiz, tek sézcUk ogretimi 65
Dilbilgisi 6gretimi 25

Ders planlarinin analizi, cocuklara yabanci dil d6gretirken, égretmen
adaylarinin  resimler ve bilgi kartlart gibi goérsel yardimcilari
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kullandiklarini  ve ana dillerini  kullanmak vyerine gobstererek
ogrettiklerini ortaya ¢cikarmistir. Ders planlarinin analizi ayrica ¢cocuklar
icin en sik kullanilan etkinliklerin oyunlar ve bulmacalar oldugunu
gostermistir.  OJretmen adaylari, videolu dinleme etkinliklerini
kullanmislar, ancak bu videolari cogunlukla cocuklarin dikkatini
cekmek icin kullanmislardir. Oyunlarin, bulmacalarin ve dinleme
etkinliklerinin kullanilmasi, bu calisma baglaminda eglenceli etkinlikler
olarak kabul edilmektedir. Cocuklara yabanci dil égretimi ilkelerinin
aksine, dogrudan dilbilgisi 6gretmeye odaklanan bazi ders planlari da
bulunmaktadir. Dilbilgisi 6gretimi ile ilgili olarak Ellis (2015) ve Krashen
(1983) ikinci dil ediniminin bilincalti ile baglantili ve ortuk bir surecg
oldugunu belirtmektedir. Literatur, cocuklar icin dilbilgisini dogrudan
ogretmek yerine, oykuler, sarkilar ve oyunlar gibi baglamlarin faydali
oldugunu é6ne surmektedir (Moon, 2000; Rixon, 2013; Shin ve Crandall,
2014). Ayrica 6gretmen adaylarinin ders planlarinda, dil égelerinin ve
sozcuklerin sézlu tekrari gibi etkinlikler belirlenmistir. Katilimcilarin
ankette ve gorusmelerde baglam icinde &grettiklerini belirtmelerine
ragmen, ders plani analizleri, baglam olusturmakta zorlandiklarini
gostermistir. Literaturun aksine, bazi 6gretmen adaylarl, sdzcuk
ogretirken, herhangi bir baglam olmadan tek parcalar halinde
ogretmektedir.

Analizleri biraz daha detaylandirmak ve &gretmen adaylarinin
etkinlikleri anket, gdérusmeler ve ders planlarinda belirtildigi gibi
ogretimlerinde gercekten uygulayip uygulamadiklarini kontrol etmek
icin, arastirmaci tarafindan &gretmen adaylarinin 20 ders anlatimi
gozlemlenmistir. Ogretmen adaylar “Ogretmenlik Uygulamasi” dersi
kapsaminda ders planlarini siniflarda uygulamaktadirlar ve izlenecek
dersler, arastirmaci ve o6gretmen adayinin programlarina uygun
saatlere gore, arastirmaci tarafindan  kararlastirilmistir.  Ders
goézleminde, 6gretmen adaylarinin kullandiklari etkinlikleri belirlemek
icin bir kontrol listesi kullaniimistir. Her gdzlemden sonra bir geri
bildirim oturumu yapilmis ve o6gretmen adaylari neden bu sekilde
dusunduklerini ve uyguladiklarini aciklamislardir. Tablo 6 ve 7, sinif ici
gozlemlerin sonuclarini gostermektedir.

Tablo 6
Sinif ici Gézlem Sonuclari (Ogretmen Adaylarinin Cocuklara Yabanci Dil
Ogretimi ilkelerine Uygun olan Etkinlik ve Uygulamalari)

Maddeler Katilimcilar (%)
Gorseller 90
Kukla 15

Oyunlar 70
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Tablo 7
Sinif ici Gézlem Sonuclari (Cocuklara Yabanci Dil Ogretimi llkelerine Uygun
Olmayan Uygulamalari)

Maddeler Katilimcilar (%)
Aktif katilim yok 60
Amacsiz dinleme 45
Etkinliklerde sinif yonetimi sorunu 65

Sinif ici gézlemlerde, kontrol listesi kullanilarak cocuklara yabanci dil
ogretimi ilkelerine uygun etkinliklerin belirlenmesi saglanmistir.
Onemli bir bulgu, etkinligin kicuk yastaki 6grenciler dikkate alinarak
hazirlanmis olmasina ragmen, o6gretmen adaylarinin bu etkinlikleri
uygulamada zorlandiklaridir. Sinif i¢ci gozlemlerinin sonuclari, 8gretmen
adaylarinin gorselleri anlam vermek icin kullandiklarini; aciklamak icin
beden dili, mimik kullandiklarini; gérsel ve isitsel 6gretim saglamak icin
cogunlukla videolari tercih ettiklerini; kullandiklari malzemelerin renkli
ve cocuklara uygun oldugunu ve bazi 6gretmen adaylarinin bir baglami
yaratabilmek icin kuklalar kullandiklarini gdstermistir. Bu bulgular,
cocuklara yabanci dil 6gretimi ilkeleriyle tutarlidir.

Etkinliklerin cocuklara yabanci dil 6gretimi ilkelerine uygun olmasina
ragmen, gozlemler sirasinda, sinif ici kullaniminda ve uygulamalarda,
bazi sorunlar tespit edilmistir. Bunlardan birincisi, bazi 6gretmen
adaylari tum cocuklar aktif katilima dahil edememistir. ikincisi,
cocuklara oyun oynattiklarinda, sinifi duzenleme, 6grenci katilimini
izleme ve sinif yonetimi konusunda zorluk yasamislardir. Bazi 6gretmen
adaylari, cocuklardan bir video izlemelerini istemis, ancak 6grencilere
izlemek icin amac¢ vermemistir. Ogretmen adaylarinin codu baglam
olusturmakta zorluk cekmistir. Ayrica, égretmenlik uygulamalarina
iliskin  sinif ici gozlemleri, &gretmen adaylarinin  &gretmenlik
uygulamalari icin  rol yapma etkinliklerini ve oyku anlatimini
kullanmadiklarini ortaya koymustur. Bu sonuclar, 6gretmen adaylarinin
ilkeleri bildiklerini ancak ilkelerin uygulanmasinda ve sinif yonetimi
becerilerinde uygulamaya ihtiyac duyduklarini gdstermektedir. Bu,
ogretmen adaylarinin cesitli 6gretim yontem ve tekniklerini anlamalari
ve uygulamalari ve sinif ydnetimi becerilerini gelistirmeleri gerektigi
sonucuna varan Liao'ya (2007) benzer bir bulgudur. Calismanin
sonuclarl, GuUngor'un (2016) belirttigi gibi, 6gretmen adaylarinin
cocuklara 6gretmek icin 6gretim becerilerini temel almalari gerektigini
gostermektedir ve “OJretmenlik Uygulamas!” dersinde 6z ve akran
degerlendirmesi faydali olabilir (s. 149).

Sonug ve Oneriler

Ogretmen adaylarinin d6gretim uygulamalarinin, editimleri sirasinda
kendilerine 6gretilen kuram ve ilkelerden etkilendigi aciktir. Bu ¢calisma,
cocuklara yabanci dil 6gretimi ilkelerinin, 6gretmen adaylarinin sinifici
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uygulamalarinda ne  ol¢cude  kullanildigini  arastirmak  icin
duzenlenmistir.

Arastirmanin sonugclarina gore, 6gretmen adaylari, “Cocuklara Yabanci
Dil Ogretimi” dersinde 6gretildigi gibi, codunlukla cocuklarin
ozelliklerinin  ve &grenmede yetiskinlerden nasil farkhlastiklarinin
farkindadir. Calismanin sonuclari, 6gretmen adaylarinin siniflarindaki
uygulamalarinin, gorseller ve oyunlar kullanmak gibi cocuklara yabanci
dil 6gretiminin ana ilkelerini yansittigini géstermistir. Bu uygulamalar,
Milli Egitim Bakanhgi (2018) tarafindan hazirlanan ilkokul duzeyi icin
ingilizce &dretim programinin felsefesiyle uyumlu gérinmektedir.
Ancak, 6gretmen adaylarinin, bazi ilkeleri uygulamada zorluk yasadigi
bulunmustur. Calismanin bulgulari, égretmen adaylarinin dgretim
ilkelerini uygulamada guclukler yasadiklarini tespit eden Pennington
ve Richards'in (1997) bulgularina benzer sonuclar vermistir. Ankette,
ogretmen adaylari, cocuklara yabanci dil 6gretimi ilkelerinin farkinda
olduklarini goéstermislerdir, ancak ders planlarinin ve sinif ici
gozlemlerinin analizi, 6gretmen adaylarinin cogunlukla bu bilgileri
dgretimlerine yansitmada zorluk yasadiklarini géstermistir. Ogretmen
adaylari, aktif 6grenci katilimini dahil ederek baglam olusturmakta ve
ogrencileri surece dahil etmekte zorlanmistir. Uygulamalari, dyku
anlatimiveya rol yapma aktivitelerini icermemektedir. ilkelerin farkinda
olmalarina ragmen, kullandiklar etkinliklerin uygulanmasinda baglam
olusturma, sinif organizasyonu ve sinif yénetimi konusunda zorluklar
yasamislardir.

Ogretmen egitimi programlarinin, 6gretmen adaylarinin ¢cocuklar ve
yetiskinler arasindaki farklari égrenmelerini kolaylastirmasi ve onlari
cocuklara égretmek icin teknikler ve ilkelerle donatmasi gerektigi;
bildiklerini égretim uygulamalarina yansitacak sekilde egitilmeleri
gerekir. Teorik bilgi, 6gretmenlik mesledinin dnemli bir bolUmunu
olusturur. Cocuklarin yabanci dil 6grenimiyle ilgili bu teorik bilgi, sinif
deneyimleriyle dogrudan baglantili olmalidir. OJgretmen egditimi
programlarindaki oJretim suUresi boyunca teori ile pratidi
iliskilendirmek, 6gretmen adaylarinin teori ve pratik arasindaki boslugu
doldurmak icin kendi bireysel yollarini bulmalarina ve c¢ocuklara
yabanci dil ogretimi ilkelerini izleyerek uygun ogretim teknikleri
gelistirmelerine olanak saglayacaktir. Bu, kavramlari, tartismalari,
yansimalari ve uygulamalari aciklayarak veya ortaya c¢ikararak
yapllabilir. “Cocuklara Yabanci Dil Ogretimi” dersinin, 6gretmen egitimi
programi boyunca genisletilmesi ihtiyaci oldugu gérulmektedir.

Ogretmen egitimcileri, 6gretmen adaylarinin, cocuklara 6gretmek ve
derslerde kazandiklari bilgileri uygulamak icin hazirhkli olmalarini
beklediklerinden, "Cocuklara Yabanci Dil Ogretimi" derslerinde
ogrencilerin, cocuklara yabanci dil 6gretmek icin, 6gretme becerilerini
ve hazirlik seviyelerini degerlendirmelerine, anlamalarina ve
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gelistirmelerine yardimci olmaya ihtiyac¢ vardir. Cocuklara yabanci dil
ogretimi, 6gretmen egitimi programlarinin énemli bir dali oldugundan
ve yuksek nitelikler gerektirdiginden, bu alana daha fazla 6nem
verilmelidir. Cocuklara dil égretmeni egitimi programlarinin teori,
bilinclendirme etkinlikleri, deneyimsel etkinlikler, gdsteri etkinlikleri,
arastirma ve siniftaki performans hakkinda geri bildirim saglamanin bir
kombinasyonundan olusabilecegini belirtmekte fayda vardir.

Ogretmenlik uygulamasi acisindan sonuclar, édretmen egitimi
programlarinin bilgi sunma potansiyeline sahip oldugunu, ancak
ogretmen adaylarinin 6gretim uygulamalarini tesvik etmede destegin
eksik oldugu goérulmektedir. Ogilvie ve Dunn (2010) da benzer bir bulgu
ortaya koyarak  égretmen egitimi programlarinin egitim
uygulamalarinda yeniligi tesvik ettigini ancak sorunun &gretmen
adaylarina yonelik destegin olmamasi oldugunu belirtmislerdir.
Ogretmen adaylarinin alacagdl destek, 6Jretmen adaylarina genc
ogrencilere &gretme ilkelerini  hatirlatmak icin  ders planlari
hazirlamadan &nce gdérusmeler, dersler veya  6gretmenlik
uygulamasindan énce her 6gretmen adayinin ders plani hakkinda geri
bildirim gibi farkl bicimlerde olabilir. OJretmenlik uygulamasindan
sonra gunluk tutmak gibi yansitici uygulamalar, 6gretmen adaylarinin
cocuklara 6gretme yontemleri ve ¢cocuklarin 6grenme yollari hakkinda
daha fazla farkindalik sahibi olmalarini saglamak icin eklenebilir. Bu
calismada, 6gretmen adaylari teorik kavramlarla tanistiriimis ancak
ogretmenlik uygulamalari sirasinda teoriyi pratige ddnusturme
konusunda destek almamislardir. Bu nedenle, amaclh o6grenme
deneyimleri saglamanin ve ogretmen egitimi programlarinda
ogretmen adaylarina yardimci olma ve desteklemenin &6gretmen
hazirlama ve teoriyi sinif ic uygulamasiyla iliskilendirme acisindan
faydali olacagi sonucuna varilabilir.

Etik Kurul izin Bilgisi: Bu arastirma, Anadolu Universitesi Etik
Kurulunun 29.04.2022 tarihli ve 309751 sayili karari ile alinan izinle
yarutalmauastdar.

Yazar Cikar Catismasi Bilgisi: Bu calisma kapsaminda herhangi bir
kisisel ve finansal ¢ikar catismasi bulunmamaktadir.

Yazar Katkisi: Makalenin hazirlanmasi ve duzeltiimesine iliskin
katkinin tumda ilgili yazar tarafindan gergeklestirilmistir.
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Abstract

The success of teaching foreign languages to children depends
on teachers’ professional preparation; therefore, it is important
to view teacher education programs. The current study
investigated the preservice teachers’ perceptions of the
principles of teaching a foreign language to young learners,
their stated activity usage, and the compatibility of their
teaching practices with the theory and principles that they
learned in their teacher education program. The participants
were 50 preservice teachers who were studying at a foreign
language teaching department and practicing teaching at
primary schools. Data was obtained through a questionnaire,
interviews, lesson plans, and observations, which were
compared and cross-checked to verify reliability and validity.
The results revealed that preservice teachers are aware of the
characteristics of young learners; they know the principles of
teaching a foreign language to young learners and implement
visuals, games, and puzzles in their teaching practice. However,
they do not implement storytelling or role-play activities. The
study found that preservice teachers know the theory and
principles but have difficulties with their implementation
during their practice teaching. It is concluded that by gaining
insights into preservice teachers’ implementations of the
theory and principles of teaching young learners, teacher
educators may better design teacher training programes.
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Introduction

Teaching foreign languagesto children is a rapidly growing field around
the world. In recent years, teaching English as a foreign language has
gained importance due to reasons such as professional
communication, long-term economic development, and job
opportunities. Although there have been different opinions about the
starting age to learn a foreign language, many countries have taken
foreign language teaching at an early age. Shin and Crandall (2014)
reported that they conducted a study with English teachers from 55
different countries and found that more than half of these countries
start teaching English from the third grade at most. According to a
British Council survey (Rixon, 2013), although lowering the age of
starting a foreign language brought about increases in resource
demand and logistical pressures, a policy decision had been made to
lower the age for beginning English in primary school in over one-third
of the contexts that took part in the study.

“For language learning success, the quality of the experience that can
be offered to the children is very much dependent upon the
professional preparation and support given to the teachers who are to
carry out the English teaching” (Rixon, 2013, p. 9). In order to have
successful teaching, teachers should first know who their learners are
and how they learn, and then select appropriate techniques and
activities.

Foreign language teacher education aims to equip teachers with the
necessary knowledge and skills. As young learners need different
teaching techniques and methods of teaching concerning their
characteristics, there is a need to equip teacher candidates with the
necessary knowledge to teach young learners. In this respect,
“Teaching English to Young Learners” is an important course in the
language teacher education departments. English Language Teaching
Departments in Education Faculties offer third-year students the
“Teaching English to Young Learners” course as a requirement of the
program. The aim of the “Teaching English to Young Learners” course
is to make students aware of the basic terminology, knowledge, and
skills about language teaching to children, considering their
psychological, emotional, physical, and cognitive characteristics. Within
the course content, there is a focus on characteristics of children,
principles of teaching young learners, classroom language, classroom
management, vocabulary teaching, arts and crafts, multiple
intelligences, games, and methodological knowledge related to the
teaching of language skills as well as storytelling and drama.

Another important course in the language teacher education
departments is “Practicum”. The aim of the “Practicum” course is to
make preservice teachers practice what they have learned during their
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education in real classroom settings. Within the scope of the
“Practicum” course, preservice teachers are appointed to different
schools ranging from primary to high school, and they visit these
schools to practice teaching. If they are appointed to primary schools,
with the knowledge they gained in the “Teaching English to Young
Learners” course, preservice teachers are expected to use the
techniques and principles of teaching foreign languages to children in
their practice.

Studies on teacher education show that teacher candidates’
perceptions and experiences about teaching greatly affect their
teaching and teaching practices (Borg, 2003; Johnson, 2009; Kiely &
Askham, 2012). Pennington and Richards (1997) conducted a study with
a group of preservice teachers in Hong Kong and investigated whether
the preservice teachers applied the principles they acquired during
their teacher education. As a result of this research, they found that
preservice teachers did not use many of the principles they learned
during teacher training. In this respect, it is an important research topic
in teacher education whether preservice teachers apply the knowledge
they have acquired during their education in a real classroom
environment.

The current study aims to investigate preservice teachers’' perceptions
of the principles of teaching English to young learners and how they
apply these principles during their teaching practice. In particular,
answers to the following questions were sought in the study:

1. Are the preservice teachers’ stated activity use and perceptions of
teaching English to young learners compatible with the principles?

2. To what extent are preservice teachers’' language teaching practices
compatible with the principles?

“Teaching English to young learners involves more than merely
teaching the language. Both the social and cognitive development of
learners, as well as the linguistic, need to be taken into account when
planning for and working with the five to sixteen age group” (Williams,
1998, p. 50). It is important to know the difference between teaching
adults and children and apply the principles of teaching English to
young learners since teaching young learners is quite different
considering their characteristics and the ways they learn. Preparing
teacher candidates for success in young learner classrooms and
improving educational outcomes is a fundamental challenge in teacher
education. Taking a closer look at the perceptions and practices of
preservice teachers in teaching English to young learners would
provide insight into teacher education programs. For teacher trainers
and curriculum designers, it is important to know whether preservice
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teachers can put theory into practice for the improvement of the
programs.

Young Learners: Characteristics and How They Learn

Phillips (1993) and Rixon (1999) defined young learners as those aged
between five and twelve years old. Scott and Ytreberg (2001, p. 1) divided
young learners into two main groups: “five- to seven-year-olds, and
eight- to ten-year-olds”. They added that each group has its own
abilities for doing things and recognizing the world around them.
According to Scott and Ytreberg (2001, p. 2):

Five- to seven-year-old children can talk about what they are doing, tell you
about what they have done or heard, plan activities, argue for something, use
their vivid imaginations, use a wide range of intonation patterns in their
mother tongue, understand direct human interaction; they use language
skills long before they are aware of them, have a very short attention and
concentration span, are happy playing and working alone, love to play and
learn best when they are enjoying themselves.

The second group of young learners according to Scott and Ytreberg
(2001, p. 2) are “those aged between eight- to ten-year-olds”. They ask
qguestions all the time, rely on the spoken word as well as the physical
world to convey and understand meaning, and are able to work with
others.

Brumfit et al. (1991) noted that young learners are keen, enthusiastic,
and motivated learners, and they can easily be stimulated. According
to Brewster et al. (2001), “young learners have a greater facility than
adult learners for understanding and imitating what they hear” (p. 3-4).

Piaget, Vygotsky, and Bruner's learning theories offer implications for
teaching foreign languages to young learners. Piaget (1970)
emphasized that a child’s thinking develops gradually and all children
go through cognitive developmental stages; the last step of logical
thinking is intellectual skills. He further explained that the child passes
through a series of stages, and the child is capable of some types of
thinking but still incapable of others at each stage. For Piaget et al.
(1977), children are active learners and learn through interactions with
the objects around them.

On the other hand, Vygotsky (1978) argued that children are social and
that learning occurs in the area of their zone of proximal development
as a result of interaction with other people. Vygotsky (1978) suggested
that what a child can do with skilled help differs from child to child.
Different children at the same point in development will make different
uses of the same help from an adult. For Vygotsky (1962), adults are
facilitators and make things accessible to children.

According to Bruner (1983; 1990), adults help children in the learning
process, and thus children can solve the problems they encounter. For
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Bruner (1975a; 1975b), language is the most important tool for cognitive
growth, and he introduced the term “scaffolding” which is the kind of
verbal version of the fine-tuned help. The implications of these
perspectives and theories of learning provided valuable insights for
teaching language to young learners.

Theories of learning and characteristics of young learners have led
many researchers and scholars to emphasize the characteristics of
young learners and how they learn to establish principles when
teaching foreign languages to children. Children of different ages show
different emotional, linguistic, and cognitive characteristics. According
to Slattery and Willis (2001), children under seven years learn a foreign
language by hearing it as they acquire their mother tongue and learn
new words and expressions incidentally through play, not consciously.
They like to imitate and play with the sounds of the language but since
they do not know how to read and write in their mother tongue, it is
necessary to repeat them frequently by speaking and playing. Lastly,
when they are exposed to a foreign language a lot, their grammar will
develop gradually (p. 4). On the other hand, for children aged seven to
twelve, Slattery and Willis (2001) note that they have just started to learn
to read and write in their mother tongue. They can understand the
difference between the real and the imaginary, they learn to work
together and they can take responsibility. This age group can take part
in classroom activities and routines (p. 5).

Learning theories have shed light on how children learn languages.
Children's cognitive development periods and their characteristics
revealed that teachers who teach children should prepare activities
suitable for their developmental periods.

Principles of Teaching English to Young Learners

Ateacher who is teaching children a foreign language should know the
basic physical and psychological needs of children and should consider
their cognitive, emotional, and linguistic developmental stages (Linse,
2005). “The way children learn a foreign language, and therefore the
way to teach it, obviously depends on their developmental stage”
Phillips (1993, p. 7). In other words, teachers teaching young learners
should consider their characteristics, use teaching techniques
appropriate for their developmental stages, and prepare activities
suitable for children’s learning characteristics.

Cameron (2001, p. 8) noted that “Vygotsky's ideas will help in
constructing a theoretical framework for teaching foreign languages to
children. In deciding what a teacher can do to support learning, we can
use the idea that the adult tries to mediate what next the child can
learn; this has applications in both lesson planning and in how teachers
talk to pupils”. Furthermore, Wood (1998) made a note of what Bruner
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called scaffolding and added that teachers can help children in a way
to attend to what is relevant. For example, they can suggest, praise the
significant, provide focusing activities, adopt useful strategies to
encourage rehearsal, and they can remind and model.

Shin and Crandall (2014) stated that teachers should benefit from the
flexibility of young minds and suggested the following principles for
teaching children a foreign language: Supplement activities with visual
materials, real objects, and movement, colorful images, toys, and
puppets; since children’s attention span is short, keep your activities
around 10-15 minutes and move from activity to activity; use different
skills, quiet and noisy activities, different groupings like pair work, group
work, whole class; base your teaching on themes; use contexts and
storytelling (p. 5).

Williams (1998) presented ten principles for teaching English to young
learners. These principles are as follows: Young learners are not familiar
with the language as a system,; therefore, the teacher should use topics
to contextualize the target language in the English language
classroom. Teachers should use meaningful, involving, and interesting
topics within young learners' life experiences. Second, learning is an
interactive process, and understanding and transmitting messages is
the most important aspect of language learning, Therefore, the teacher
should encourage social interaction. Third, to help young learners have
a collaborative talk and negotiate meaning, it is important to use real-
life-like and authentic tasks. These tasks help learners work together to
solve problems and exchange ideas, and teachers should support the
negotiation of meaning and collaborative talk. Fourth, children should
encounter challenges and take risks in order to be active participantsin
the classroom. If they do not take any risks, they will not become
independent and thus be demotivated. However, within their zone of
proximal development, these challenges need to be scaffolded;
therefore, the teacher should allow young learners to become active
participants in the learning process. Fifth, in young learner classrooms,
learners encounter oversimplified language pitched at their level.
However, there is a need for exposure to language in a wider context,
so the teacher should pitch input within the zone of proximal
development. Next, in young learner classrooms, students can be
exposed to comprehensible and meaningful language at the discourse
level through the use of games, stories, and songs, and the teacher
should introduce language at the discourse level. Seventh, children
need to work within a familiar context, and the interaction in the
classroom should be purposeful and meaningful. They need to know
why they are doing things in the classroom, and they need answers;
thus, teachers should plan purposeful and meaningful activities within
a familiar and clear context. Next, the teacher should help learners
become more autonomous and independent by introducing pair and
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group work and using reference materials and dictionaries that make
children independent of the teacher. Another principle is that the
teacher should develop a non-threatening, supportive, and enjoyable
learning environment. Learners need to feel secure to achieve success,
and learning becomes enjoyable when they feel secure. Young learners
should be valued as individuals; topics should be relevant to their lives
and interesting; and activities should be meaningful and purposeful.
Finally, it is important to assess young learners in the classroom so that
they complement and mirror what you do in the classroom (p. 6-7).

Moon (2000) stated that children may infer meaning from situations,
which is helpful in language acquisition since it enables them to
understand what is occurring in a story, a film, or a conversation.
Children are allowed to employ their capacity for meaning-seeking via
the use of communication games, drama, project work, and
storytelling. She further noted teaching chunks to children is highly
beneficial by allowing them to take control and utilize ready-made
language pieces for themselves; thus, they may participate and gain
greater exposure to information for language learning and practice.

Lastly, Moon (2000, p. 7) made a note of having fun in the classroom

and stated that:
children have a great capacity to enjoy themselves. When they are enjoying
themselves, they are usually absorbed by the activity and want to continue
with it. If pupils enjoy the learning activities, they will be more involved, and
this may increase their desire to continue. This is very positive for language
learning because, if children want to continue with an activity for some time,
it will give them more exposure to language input and more chance to
practice the language.

In the Turkish context, Er (2010) touched upon the positive effects of
using games in foreign language teaching as an in-class activity in
terms of student motivation and stated that games support active
learning, create a real communication environment, and create the
opportunity to use the language in a real environment. Ak¢ca and
Atmaca (2022) investigated the phonological awareness skills of young
learners of English and found that worksheets, games, videos, songs,
and audio dictionaries were among the activities that would improve
children's pronunciation and listening skills. In his study, Yagl (2022)
investigated the benefits of using cartoons as a material in teaching
foreign languages to children and stated that it is necessary to use
different sources such as comics, illustrated stories, advertising posters,
and cartoons as a contribution to classroom lessons and practices in
foreign language teaching.

The latest English Language Teaching Program for young learners in
Turkey was prepared by the Turkish Ministry of National Education
(MNE) in 2018 by using The Common European Framework of
Reference for Languages (CEFR) as reference. The instructional design
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suggested by the curriculum includes teaching young learners through
songs, games, hands-on activities, and context-embedded activities. By
considering the cognitive, physical, and linguistic developmental
stages and characteristics of young learners, it is concluded that
contextualized, visually supported, activity-based language learning
and having fun and games in young learner classes make foreign
language learning enjoyable and memorable.

Preservice Teacher Preparation for Teaching Young Learners

Teacher education programs intend to help preservice teachers be
aware of theories and principles for teaching young learners and use
this knowledge in their teaching. However, research indicates that the
transfer from theory to practice may not be as sufficient as expected
(Korthagen et al, 2006). Urr (2019) noted that there is a dissonance
between theory and practice. Yost et al. (2000) stated that most
preservice teachers turn back to the ways they were taught when they
practice teaching. On the other hand, Brouwer and Korthagan (2005)
argued that when the teacher education program provides
opportunities to relate theory to practice, teacher education has the
potential to improve. In order to improve teacher education and ensure
that it is achieving its goal of educating teacher candidates for young
learner classrooms, it is important to gain awareness of how preservice
teachers perceive the teaching principles that they learned in their
teacher education program and how they implement theory and
principles in a real classroom setting.

As for the previous research focusing on the principles of teaching
English to young learners and teaching practice, several studies
investigated preservice teachers' beliefs about teaching English to
young learners in different contexts. Liao (2007) compared the belief
systems of in-service teachers with those of their preservice teachers in
the Taiwanese context. She investigated the beliefs of teachers in three
major areas: (1) the nature of children’'s English development, (2)
teaching methods and techniques, and (3) self-efficacy as an English
teacher. For the teaching methods and techniques, she found that
participants considered the use of singing, role-playing, games,
multimedia equipment, and cultural education as crucial teaching
approaches and strategies. Similarly, Othman and Kiely (2016) explored
preservice teachers’ beliefs about teaching English to young learners.
In this study, the participants were seventy preservice English teachers
in  Malaysia. The results showed that participants favored
communicative language teaching (CLT) in their classroom practices,
and they used games, action songs, and role plays to promote learners’
active participation. In the Turkish context, Arikan and Celik (2012)
concluded that language teaching programs should train preservice
teachers to fulfill the requirements of their profession most successfully
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in the social and cultural conditions they may encounter in the future.
Gungor (2016) investigated the gap between preservice teachers’
experience, theoretical considerations, and the problems they face
when teaching English to young learners. She concluded that reflective
tools and techniques are effective in the development of knowledge. As
a whole, there seems to be a lack of studies focusing on preservice
teachers’ applications of principles of teaching English to young
learners in the Turkish context. The present study will fill the gap by
exploring how preservice teachers perceive and implement the
principles of teaching English to young learners. Therefore, the present
study aims to investigate how preservice teachers perceive and use the
principles that they have learned in their “Teaching English to Young
Learners” course by taking the characteristics of young learners into
account and by considering the ways that young learners learn. The
principles that are taught in the “Teaching English to Young Learners”
course are composed of the theories, ideas, and instructional
recommendations given in the literature and suggested by the Turkish
Ministry of National Education (2018).

Method

The purpose of the current study is to find the preservice teachers’
perceptions of principles and whether their practices are in line with the
principles of teaching English to young learners.

Participants

The study was conducted with 50 preservice teachers who were
studying at a state University at the Faculty of Education during the
2021-2022 academic year. In their fourth year, the students take a
“Practicum” course, and in the context of this course, they are
appointed to different schools for teaching practice. Preservice
teachers visit these schools six hours a week and they observe classes
and teach. For their practice teaching, they are expected to show
theoretical knowledge that they gained in their teacher education
program. The students who are appointed to primary schools are
expected to teach using the knowledge they have acquired in the
“Teaching English to Young Learners” course by considering the age of
their students. In this context, all of the preservice teachers who were
appointed to primary schools for the “Practicum” course during the
2021-2022 academic year were chosen as participants.

Data Collection Tools and Procedures

Data was collected via multiple methods of data collection. Data was
triangulated and analyzed: questionnaire, interviews, lesson plans, and
observations were compared and cross-checked to verify reliability and
validity.
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The first group of data was collected with a questionnaire asking for
preservice teachers' perceptions and applications of the principles of
teaching English to young learners. The principles of teaching English
to young learners in the questionnaire were based on the scientific
knowledge given during the course “Teaching English to Young
Learners”. Within the course content, these principles are chosen from
those that are provided by the literature, and by the Turkish Ministry of
National Education, English Language Teaching Program for Primary
and Lower Secondary Students in Turkiye (2018). The items of the
instrument were prepared by the researcher according to the content
of the “Teaching English to Young Learners” course. For the validity of
the instrument, the items were checked by three instructors who teach
the same course, and it was made sure that all the principles that were
taught in the “Teaching English to Young Learners” course were
included. In the questionnaire, preservice teachers stated how
dependent they were on the principles of teaching English to young
learners by indicating how frequently they think activities should be
used on a five-point Likert scale using "(1) = Never, (2) = Rarely, (3) =
Sometimes, (4) = Often, (5) = Always". For the internal consistency and
reliability of the questionnaire, Cronbach’s alpha was calculated. A
Cronbach alpha coefficient of 0.79 was obtained, which indicated a
quite high level of consistency. Since the aim of the current study is to
investigate whether preservice teachers can put the theory that they
learned during their education into practice, they were not given any
training prior to the investigation, but they were asked to remember
the theory and principles of teaching English to young learners as they
teach.

The second group of data was gathered via a semi-structured interview.
The interview protocol was developed based on the principles of
teaching English to young learners. At the end of the “Practicum”
course in their 4th year, preservice teachers were asked about the
implementation of principles to their teaching practice with open-
ended questions and they were asked to explain and justify their
answers. While answering the questions during the interviews, the
participants were asked follow-up questions to ensure that their initial
responses were understood accurately. As Merriam (2009) noted, with
a semi-structured approach, it was possible to formulate more probing
guestions based on the participants’ responses. Each interview took
about 20 minutes to complete with each participant. Each interview
session was recorded and transcribed for the analysis of the results. Two
independent data coders analyzed the data for intercoder reliability.
The main purpose of the interviews was to elicit whether preservice
teachers knew how to teach young learners and whether they
implemented theory into their classroom practices.
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The third group of data was obtained from the lesson plans that the
preservice teachers wrote. Within the context of the “Practicum”
course, each preservice teacher writes ten lesson plans and teaches
based on their lesson plans. The lesson plans and teaching practices are
graded by the instructors who teach the “Practicum” course. In the year
the study was conducted, preservice teachers were asked to write
lesson plans, and they were asked to teach based on their lesson plans
as a requirement of the “Practicum” course. Each preservice teacher
wrote ten lesson plans, and their lesson plans were graded in the
context of the “Practicum” course. For the purpose of the current study,
three lesson plans from each preservice teacher's portfolio were
analyzed to investigate whether they implemented activities that are
suitable to the principles of teaching English to young learners.

The teaching practices of preservice teachers were observed with a
checklist to see whether they implement activities that are suitable to
the principles of teaching English to young learners. The checklist was
developed by the researcher based on the principles, and it provided
organization and direction to the observations and helped to focus on
whether classroom activities, learning activities, materials presented,
and interactions in the classroom are suitable to the principles of
teaching English to young learners. This checklist was also checked by
three instructors who teach the “Practicum” course. Within the context
of the “Practicum” course, the instructor observes at least one of the
teaching practices and gives feedback to the preservice teacher.
During the term the data was gathered, 50 preservice teachers were
teaching at five different primary schools, and there were seven
“Practicum” course instructors guiding these preservice teachers in
their teaching practice. For the purpose of the current study, two of the
teaching practices of each preservice teacher were observed. The
researcher had the opportunity to observe twenty different classes. At
the end of each observation, the instructor and the preservice teacher
had a feedback session, and the preservice teachers reflected on the
activities they used. These reflections gave insight into what they think
of and how they apply the principles of teaching to young learners.
Since the researcher observed twenty classes, the remaining teaching
practices were observed by the instructors of the “Practicum” course
with the checklist given by the researcher. The other instructors’
observations and their checklists were discussed with the researcher,
and they agreed on whether the applications of preservice teachers are
in line with the principles.

Ethical Procedures

Ethical committee approval for the current study was obtained from
the Ethics Committee of Anadolu University (Num: 309751, Date:
29.04.2022). All participants were given an informed consent form to
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reassure them that their participation in this study was voluntary.
Participants were fully informed about the study's aims and ensured
that their responses to the questionnaire, their lesson plans, and
classroom observations of their teaching practices would be kept
anonymous and used solely for academic reasons and for the purpose
of the specific research paper.

Data Analysis

The gquantitative data obtained from the questionnaire was analyzed
through SPSS 28.0.1 “Statistical Package for the Social Sciences” for
descriptive statistical analysis. The means and standard deviations were
calculated in order to find the participants’ views and applications
regarding the principles of teaching English to young learners. For the
qualitative analysis, the data obtained from the interviews were
transcribed and analyzed to further understand how much the
participants believed in the principles of teaching young learners and
implemented the principles while teaching. In addition, lesson plans
were analyzed, and the practice teaching of preservice teachers was
observed using the checklist to investigate the preservice teachers’
applications of principles. To verify reliability and validity, data was
triangulated; questionnaires, interviews, lesson plans, and observations
were compared and cross-checked.

Findings and Discussion

In the current study, there were two types of findings: quantitative data
derived from the questionnaire and qualitative data derived from the
interviews with the preservice teachers, their lesson plans, and
classroom observations of teaching practices.

First, the results obtained from the Likert-type questionnaire are
presented. On a scale from 1to 5, the frequency of preservice teachers’
perceptions and stated usage of activities were analyzed. Table 1 shows
the results of the means of the preservice teachers’ perceptions and
stated usage of activities that are suitable to the principles of teaching
English to young learners.

Table 1
Preservice Teachers’ Perceptions and Stated Usage of Activities Based on
the Principles of Teaching English to Young Learners

[tem No. Mean St. Dev.
1. My teaching includes active student participation 452 0.56
2. | use storytelling 2.20 0.60
3.1 use songs 410 1.25
4. | base my teaching on activities for student 470 0.54
participation

5.1 teach in a context 4.25 0.78
6. | make them play games 420 118

7. | use role-play activities 3.21 110
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8. | use pair and group work activities 4.08 0.70
9. | carry out listening activities in the classroom. 4.30 0.75
10. | use visual aids like pictures, real objects, flashcards  4.75 0.65
11. | use repetition 3.70 119
12. | give them fun activities 4.45 0.54
13. | teach grammar explicitly 2.10 0.80
14. | use mother tongue to explain 1.50 0.54
15. | consider different intelligence types while preparing 3.20 1.23
activities

Results of the descriptive statistics displayed that “I use visual aids like
pictures, real objects, and flashcards” (item 10, mean: 4.75) was stated
by preservice teachers as the most used item. The participants stated
that they base their teaching on activities for student participation
(item 4, mean: 4.70), and their teaching includes active student
involvement (item 1, mean: 4.52). Preservice teachers stated that they
give fun activities (item 12, mean: 4.45), carry out listening activities in
the classroom (item 9, mean: 4.30), and teach in context (item 5, mean:
4.25). They also stated that they make young learners play games (item
6, mean: 4.20). In accordance with the principles of teaching young
learners, the least commonly used items were “l use mother tongue to
explain” (item 14, mean: 1.50) and “l teach grammar explicitly” (item 13,
mean: 2.10). The preservice teachers’ statements with regard to using
visuals, student participation, and fun and games in young learner
classrooms are in accord with the principles of teaching English to
young learners. As Piaget (1970), Vygotsky (1978), and Bruner (1983;1990)
imply, young learners learn through visuals, games, and in a context; all
of these evoke interest. Shin and Crandall (2014) suggest teaching with
visual materials and real objects and using contexts. Accordingly, the
research also claims that the use of activities such as games, stories,
visuals, and songs provide natural opportunities for children to learn a
new language (Garton et al., 2017; Liao, 2007). Nevertheless, the results
of the current study showed that preservice teachers do not use role-
play activities (item 15, mean: 3.20), and they do not consider different
intelligence types while preparing activities (item 7, mean: 3.21). The
findings displayed that most of the preservice teachers stated that they
do not use storytelling activities in their practice (item 2, mean: 2.20). In
contrast to these findings, considering the characteristics of young
learners and how they learn, the literature suggests that teachers
should consider different intelligence types while teaching and role-
play activities help young learners gain communicative competence
(Liao, 2007; Vale & Feunteun, 2003).

The Results of the Interviews

The purpose of the qualitative part was to verify the information given
in the questionnaires to find out whether preservice teachers’ practices
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in the young learner classrooms are consistent with the principles of
teaching foreign languages to young learners. Interview data were
transcribed, and in addition, the preservice teachers’ lesson plans were
analyzed to verify the interview data. The preservice teachers'
commitment to the principles and the activities they implement in line
with the principles are given in Table 2 as percentages, and Table 3
shows the preservice teachers’ practices that do not comply with the
principles.

Table 2
The Results of Interviews (Preservice Teachers’ Commitment to the Principles
and the Activities They Implement)

ltems Participants (%)
Using visuals 96

Not using mother tongue 96

Using fun activities 94
Employing active participation activities 92
Considering the characteristics of young learners 90
Presenting language in context 60
Table 3

The Results of the Interviews (Preservice Teachers’ Practices that Do Not
Comply with the Principles)

Iltems Participants (%)
Not using storytelling 70
Not using role-play activities 80

Interview results revealed that most of the preservice teachers agreed
that children have different characteristics. More than half of the
explanations were related to the differences among children, as in the
following examples:

Pre-service teacherl: Every person is different, and children learn in different
ways. So, every child is different as well.

Pre-service teacher2: There are different types of learners like visual, auditory,
and kinesthetic and they all learn differently so this statement is correct.

Pre-service teacher3: Some children learn faster but some of them learn
slowly. So, we should give all of them the chance to participate when they are
ready.

During the interview, to probe the first question, a follow-up question
was asked, “Do children learn differently from adults?”. The majority of
the preservice teachers (45 participants) recalled the characteristics of
young learners. Similar to what McKay (2012) and Read (1998)
emphasize, most of the preservice teachers in the present study
thought that children are not similar to adults. The preservice teachers
talked about some different characteristics of young learners as stated
by Shin and Crandall (2014), like young learners are imaginative,
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creative, have short memories, have limited motor skills, and learn in
chunks. This is an important finding, as knowledge about the
characteristics of young learners is important for teachers to adjust
their teaching according to how children learn.

Another question focused on preservice teachers’' knowledge about the
characteristics of young learners “What do you do while teaching if you
are concerned about their characteristics?”. The preservice teachers
stated that they use visuals (48 participants) and kinesthetic activities
(42 participants) as noted by Halliwell (1992). This interview result
supports the findings obtained from the questionnaire and it shows
that most of the preservice teachers could implement their knowledge
of children’s characteristics when teaching young learners. Preservice
teachers stated that children are visual and kinesthetic learners and
most of them stated that they use kinesthetic activities including
games, songs, and puzzles. These results indicate that preservice
teachers could teach following children’s characteristics. This finding is
similar to Xie's (2021) finding, which points out that children have
distinct characteristics and it is important to teach according to the
characteristics of children.

Concerning having fun activities in young learner classes, most of the
preservice teachers (47 participants) stated in the interviews that they
use fun in the classroom, and the mean score for this item is 4.45 in the
guantitative data. The preservice teachers stated some reasons for
having fun in the classroom, for example:

Pre-service teacher 4: We should provide fun activities to keep them engaged.

Pre-service teacher 5: Especially while they are learning a foreign language
this is the most important. Because learning with fun makes them like the
lesson, and fun activities make them more interested in the lesson.

Pre-service teacher 6: Children can get bored and get distracted easily. If we
use fun activities we can get their attention, motivate them, and make them
eager to participate in the activities we do.

The preservice teachers agreed about the importance of carrying out
fun activities in the classroom. Most of the participants stated that
listening activities such as songs, videos, and games make learning fun
for young learners. This finding is important because, as Othman and
Kiely (2016) state, when learning is fun, it is likely to be more memorable,
and having fun in the language classroom can facilitate young learners’
language development. In line with the findings of the present study,
Shin (2017) also makes a special note of songs and states that fun is
beneficial for learning.

The results of the interviews displayed that the majority of the
preservice teachers (46 participants) employ active participation
activities in their classrooms. When they were asked, “What kind of
activities do you give them for active participation?”, the preservice
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teachers’ answers included question-answer sessions, singing songs,
and games. Some of the participants (18 participants) stated that in
younger classes, students did not work in pairs or groups properly and
turned to their mother tongue; therefore, they did not use pair or group
work activities for active student participation. Although it is contrary to
the principles of teaching English to young learners, this finding is
similar to that of Xie (2017), who emphasizes that when young learners
are asked to work in pairs, some of them are reluctant to communicate.

These findings from the interviews show that preservice teachers use
activities like singing songs and playing games, and they try to have fun
in the classrooms in accordance with the principles.

For the item “teaching grammar explicitly”, participants mostly pointed
out that they present the language within a fun and meaningful
context (30 participants), and in order to provide implicit teaching, they
try to teach language in chunks without making children analyze the
bits. These interview results are in line with the principles of teaching
English to young learners. As Lewis (1993) notes “foreign language
teaching might be looked at from the perspective of “multiword
chunks” and it is important to develop learners’ abilities to chunk
successfully”. The literature highlights that the most beneficial way to
teach grammar is to create a context to present language (Brown, 2007,
Celce-Murcia, 200T7; Larsen-Freeman, 2000). Shin and Crandall (2014)
focus on young learners and teaching grammar implicitly as one of the
principles of teaching English to young learners. In line with the
literature, the interview results in the present study show that
preservice teachers try to teach language in context without an explicit
focus on grammar.

The interview results revealed that the majority of preservice teachers
(48 participants) do not use mother tongue in the classroom because
they think that young learners should hear a foreign language spoken,
as stated in their “Teaching English to Young Learners” course. The
participants noted that they clarify meaning by using visual aids, mime
and gestures, facial expressions, and they act out and demonstrate. Two
participants stated that they use mother tongue to give instructions
and that when children do not understand what is said.

As stated in the results of the questionnaire, preservice teachers (35
participants) stated in the interview that they do not use storytelling
activities in the young learner classes because it is difficult to tell stories
and prepare materials, and also because it is difficult to find stories that
will contain content in the curriculum. 15 participants stated that they
would like to have storytelling activities but do not have time during
their practice for the “Practicum” course. It is suggested in the literature
(Cameron, 2001, Lwin, 2016; Pardede, 2011) that active involvement of
children and story activities can have positive effects on their language

129



PUJE, 60, [2024] Kara https://doi.org/10.9779/pauefd. 1206738

skills and vocabulary learning. In contrast to the literature, the results of
the interviews in the present study show that preservice teachers do
not implement storytelling in their teaching practices.

The interview results showed that preservice teachers (40 participants)
do not want to use role-play activities with young learners because it is
difficult for them to give instructions and make the roles clear for the
young learners. This finding is inconsistent with the literature. For
example, Cameron (2001) states that one of the characteristics of young
learners is that they work hard to make sense of what teachers ask
them to do; they quickly work out what is expected of them.

Lesson Plans and Observations of Teaching Practices

In order to verify the data from the questionnaire and interviews, the
preservice teachers' instructional practices were investigated. Each
preservice teacher wrote ten lesson plans in total during the 2021-2022
academic year. All lesson plans were read and given feedback by the
instructor in the context of the “Practicum” course. For the purpose of
the present study, three lesson plans from each participant were
randomly selected to check whether preservice teachers implement
principles of teaching English to young learners in their teaching
practices in the young learner classrooms. Each lesson plan was
reviewed by two independent raters, and an inter-rater agreement of
100% was obtained. The lesson plans were analyzed, and the items were
categorized. Table 4 shows the results of the analysis of the lesson plans
and which activities and applications are in accordance with the
principles of teaching young learners. Table 5 shows the preservice
teachers’ lesson plan analysis that the results do not comply with the
principles.

Table 4
The Results of Analysis of Lesson Plans (Activities and Applications in
Accordance with the Principles of Teaching Young Learners)

ltems Participants (%)

Visual aids like pictures, real objects, flashcards 90
Activities like whole class question-answer

for student participation 90

Puzzles 80

Games 70
Listening activities with videos 72

Songs 75

Table 5

The Results of Analysis of Lesson Plans (Preservice Teachers’ Practices that
Do Not Comply with the Principles)

ltems Participants (%)
Without context 70
Vocabulary items as isolated units 65
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Teaching grammar 25

The analysis of lesson plans revealed that while teaching English to
young learners, preservice teachers use visual aids like pictures and
flashcards and they demonstrate rather than use mother tongue. The
analysis of the lesson plans also showed that the most commonly used
activities for young learners are games and puzzles. Preservice teachers
use listening activities with videos, but mostly they use these videos to
get the attention of the young learners. The use of games, puzzles, and
listening activities are also regarded as fun activities in the context of
the present study. Contrary to the principles of teaching young learners,
there were some lesson plans that focused on teaching grammar
explicitly. Concerning grammar teaching, Ellis (2015) and Krashen (1983)
state that second language acquisition is a subconscious and implicit
process. For young learners, the literature suggests that instead of
teaching grammar explicitly, contexts such as stories or songs, and
games are beneficial (Moon, 2000; Rixon, 2013; Shin & Crandall, 2014).
Moreover, activities such as oral repetition of language items and
vocabulary were identified in the lesson plans of preservice teachers.
Although participants said in the questionnaire and interviews that
they teach in context, lesson plan analysis showed that they have
difficulty creating context. Contrary to the literature, while teaching
vocabulary, some of the preservice teachers teach vocabulary items as
isolated bits without having any context.

For further analysis, 20 lessons were observed by the researcher to
check whether preservice teachers really implement activities in their
teaching as stated in their lesson plans and as stated in the
guestionnaire and interviews. The preservice teachers teach for their
“Practicum” course, and within the scope of this course, the lessons to
be observed were decided by the researcher according to the hours
that fit the schedules of the researcher and the preservice teacher. A
checklist was used to identify the observations and activities they used.
After each observation, there was a feedback session, and preservice
teachers explained the reasons why they thought the way they did.
Tables 6 and 7 show the results of classroom observations.

Table 6
The Results of Classroom Observations (Activities and Applications in
Accordance with the Principles of Teaching Young Learners)

ltems Participants (%)
Visuals 90
Puppet 15
Games 70
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Table 7
The Results of Classroom Observations (Preservice Teachers' Practices that
Do Not Comply with the Principles)

ltems Participants (%)
No active participation 60
Listening without a purpose 45
Classroom management problem in the activities 65

In the classroom observations, the use of a checklist helped identify the
activities that were in line with the principles. An important finding is
that although the activity is prepared considering young learners,
preservice teachers have difficulty applying these activities. The results
of classroom observations showed that preservice teachers use visuals
to give meaning; they use body language, mime, and gestures to
explain; they mostly prefer videos to provide visual and audio; the
materials they used are colorful; and some of the preservice teachers
use puppets to introduce a context. These findings are consistent with
the principles of teaching English to young learners.

Although the activities are in line with the principles of teaching English
to young learners, some problems were identified in the use and
applications of the activities in the classrooms during the observations.
First, some of the preservice teachers could not involve all the young
learners in active participation. Second, when they made children play
games, they had difficulty with organization, monitoring student
participation, and classroom management. Some of them asked young
learners to watch a video, but there was no purpose in the activity. Most
of the preservice teachers had difficulty creating context. Besides,
classroom observations of their teaching practices revealed that
preservice teachers did not use role-play activities and storytelling for
their teaching practice. These results display that the preservice
teachers know the principles but it seems that they need practice in the
application of principles and classroom management abilities. This
finding is similar to Liao (2007) who concludes that preservice teachers
should understand and apply various teaching methods and
techniques and improve their classroom management abilities, The
results of the current study indicate that preservice teachers need to
base their teaching on skills to teach young learners as stated by
Gungodr (2016), in the “Practicum” class, self and peer reflection may
prove beneficial (p. 149).

Conclusion and Suggestions

It is clear that what preservice teachers implement in their teaching is
influenced by theories and principles that they were taught during their
education. The current study set out to investigate the extent to which
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the principles of teaching English to young learners are manifested in
the classroom practices of preservice teachers.

According to the results of the study, preservice teachers were mostly
aware of the characteristics of young learners and how they differ from
adults in learning as they were taught in their “Teaching English to
Young Learners” course. The results of the study indicated that the
preservice teachers' practices in their classroom reflected the major
principles of teaching language to young learners, like using visuals and
games. These practices seemed to align with the philosophy of the
current English language teaching program for the primary school
level presented by the Ministry of National Education (2018). Yet, the
preservice teachers seemed to have difficulties applying some of the
principles. The findings of the current study gave similar results to those
of Pennington and Richards (1997), who found that preservice teachers
had difficulties applying the teaching principles. In the questionnaire,
preservice teachers showed that they are aware of the principles of
teaching English to young learners, but analysis of their lesson plans
and classroom observations displayed that the preservice teachers
mostly have difficulty in reflecting this knowledge into their teaching.
They had difficulty creating context and involving students by including
active student participation. Their practice did not include storytelling
or role-play activities. Being aware of the principles, in their practice,
they had difficulties with creating context, classroom organization, and
classroom management in the implementation of the activities they
use.

It has been argued that teacher education programs should facilitate
teacher candidates to learn the differences between young learners
and adults and equip them with the techniques and principles to teach
young learners; they should be trained to reflect what they know in their
instructional practices. Theoretical knowledge forms an important part
of the teaching profession. This theoretical knowledge concerning
young learners' language learning should be directly linked to
classroom experiences. Linking theory with practice throughout the
instructional period in their teacher education program would allow
teacher candidates to find their individual ways to fill the gap between
theory and practice and develop appropriate teaching techniques
following the principles of teaching English to young learners. This can
be done by explaining or eliciting the concepts, discussions, reflections,
and applications. There seems to be a need to extend the course
throughout the teacher education program.

As teacher educators expect preservice teachers to be prepared to
teach young learners and implement the knowledge they gained in
their courses, there is a need to help learners in their "Teaching English
to Young Learners" courses to evaluate, understand, and improve their
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teaching skills and preparedness levels to teach English to young
learners. Since teaching English to young learners is an important
branch of teacher education programs, and demands high
qualifications, more importance should be given to this field. It is worth
noting that young learner language teacher education programs
might be composed of a combination of theory, awareness-raising
activities, experiential activities, demonstration activities, research, and
providing feedback about the performance in class.

From the “teaching practice” point, the results show that teacher
education programs have the potential to present knowledge but in
promoting teaching practices of preservice teachers, it seems that
support is absent. Ogilvie and Dunn (2010) put forward a similar finding
and stated that teacher education programs promote innovation in
educational practices but the problem is the lack of support for
preservice teachers. The support that preservice teachers will get might
take different forms like conferences before preparing lesson plans to
remind the preservice teachers of the principles of teaching young
learners or feedback on each preservice teacher's lesson plan before
teaching practice. Reflective practices such as keeping diaries might be
inserted after teaching practice to make preservice teachers more
aware of the ways they teach young learners and the ways young
learners learn. The preservice teachers in the present study were
exposed to theoretical concepts but during their teaching practice,
they did not get support to translate theory into practice. Therefore, it
can be concluded that providing purposeful learning experiences and
assisting and supporting preservice teachers in teacher education
programs would be beneficial for teacher preparation and linking
theory to classroom practice.
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