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Abstract

This research explores the music-based competencies of teachers who graduated
from the field of education for the mentally disabled and did not receive
professional music lessons during their undergraduate education. The aim of the
research is to determine the level of usage of musical elements in the lessons of
teachers for the mentally disabled and the music-based individualized education
plans/programs they have developed. The method of the research constitutes a
situation determination study, and the data obtained are described in the axis of
the interpretive paradigm method. Two teachers who graduated from the field
of mentally disabled participated in the research. Bilateral interviews were held
online in June 2022. It has been determined that the number of participants is in
accordance with the research norms for assessment, and that the quantity can
be enough to describe the quality. In conclusion; it has been observed that the
teachers’ students with special educational needs can benefit from musical
elements in non-music development areas. However, the teachers have been
observed not to have enough knowledge to develop a music-based individualized
education plan/program for non-music acquisitions and purposes. This research
has shown that, the teachers who work with the mentally disabled need training
processes that will increase their professional potential. The findings and results
of the research are considered to provide a basis for pedagogical music therapy
programs of music-based practices and music-based interaction studies in
special education to be developed for special education teachers for the mentally
disabled. Moreover, the research is considered to have the quality to guide new
researches in the field.
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INTRODUCTION

Education is the process of making the child an effective human being, a qualified individual for the
society/nation and world (or universe) in which he lives (Toprakgi, 2012; 88). The most important actors
in the embodiment of education are students and teachers. In particular, the characteristics of the
students determine the quality and quantity of the education that will be given to them. (Toprakgi, 2017).
The vocational group that mostly interacts with the students in need of special education on the basis
of education and development is the special education teachers for the mentally disabled (Sagirkaya,
2020). This group needs to follow the latest developments in the field of special education for the
mentally disabled and improve the approaches they have developed through different channels,
according to the potential of the student. Music can be a way of expression and development, a
complemental model in special education processes, and can affect the education and development
processes of almost every individual who needs special education. When special education is considered
as a constantly developing interdisciplinary practice and research field, the vocational competences of
experts and educators working in this field need to be improvable at any time and they should enrich
their own fields with new fields of practice (Wilinski, 2010). However, as a result of the literature review,
studies that show the rate of use of music elements in the lessons of teachers for the mentally disabled
and the development of music-based individualized education plan/program (IEP) haven't been found.

Music should not be used to cure special education children, but to educate, improve and
rehabilitate them (Rynkiewicz, 2005: 11). Music-based practices in special education should not be
considered as academic music classes or performance-oriented music studies as music in special
education has a triggering effect for non-music targets. In other words, the therapeutic effect of music
in special education is due to the non-musical acquisitions. When the effect of music on non-music fields
in special education is considered, its most basic and general relationship with the following areas has
been scientifically proven: Motor development, emotional development, muscle development, language
development, development in communication areas, development in social areas, behavioral
development, development of expression, development of perception of communication processes,
development of bodily perception, development of objective perception, development of kinesthetic
perception, development of environmental awareness, development of objective awareness,
development of spatial awareness, regulation of stress anxiety level, decrease in stereotypical behaviors
and impulsive behaviors (Nordoff & Robbins, 1983: 20-29; Juliette & Warwick, 1992: 5-40; Eskioglu, 2003;
Nordoff & Robbins, 2004; Eren, 2012). Ultimately, mastering each and every field is far from being a
teacher's mission. However, it is a fact that being aware of the existence of these fields/sciences and
having basic knowledge about them will be extremely helpful in the education, development and
evolution process of the students. The fundamental duty of a teacher is to develop themselves in the
professional field by reaching the pedagogical approaches that support the quality of life of the student,
and to discover the most appropriate approaches for the students in the school environment and act
accordingly.

Considering the importance of music in special education in the context of teacher vocational
competencies and to reveal the music-based competency and practice problems of teachers who work
with the mentally disabled within this framework are considered to be important for the embracive and
inclusive principles of special education processes to reach every individual who needs special education.

This study intends to find out information about the usage of music elements in the
development/evolution and rehabilitation goals of the teachers of the mentally disabled, for their
students, as well as conducting an assessment for the areas needed for the music-based vocational
improvement of the teachers of the mentally disabled. The reason for this is that, it currently does not
seem effective to employ music teachers and music therapists trained in the field for each and every
institution that provides special education. Therefore, the vocational competencies of field teachers need
to be developed based on the argument that the person who spends the most time with an individual
who has special learning requirements, focusing on education and rehabilitation, is the teacher of the
mentally disabled. Priorly, it is necessary to carry out studies for assessment.

At this point, it is necessary to define special education, personnel employed in special education
processes, the individualized education provided by these personnel, and the concept of vocational
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competence for all of these processes, which individuals need special education, and the individualized
education plan and program.

According to the definition in the Decree Law No. 573 on Special Issued in 2007 article: 3
paragraph b., special education is meeting the educational needs and rehabilitation processes of
individuals in need of special education, and the education offered in environments suitable for their
disability and characteristics. Again, in the same article, vocational competence is defined as personnel
specially trained for special education processes, training programs developed for these personnel, and
the personnel trained in different approaches and methods for groups of individuals who have been
diagnosed and need special education. According to the Special Education Services Regulation of the
Ministry of National Education, this personnel (the special education teacher for the mentally disabled
for this research.) is obliged to offer individualized education models and approaches for individuals
with special educational needs according to their individual and developmental characteristics (Aksoy &
Safak, 2020).

According to the Special Education Services Regulation, the education plan/program that is
prepared as individualized and applied separately for each student in order to ensure that the
educational needs of the students with special needs are met at the highest level is, "IEP" (MNE, 2020).
According to the Ministry of National Education Special Education Institutions Regulation published in
the Official Journal of May 18, 2012; individualized education refers to the training process that has been
determined by considering the development and individual competencies of individuals in need of
special education and prepared for the individual in line with the supportive education programs and
should be performed one-on-one. At this point, the special education teacher should have the right
professional qualities to be able to prepare IEP for the student and to carry it out in the scope of a
program. It is obligatory in our country to prepare and offer the IEP for each individual with special needs
who have been included in the formal education and training processes as a student with special needs.
As well as being of primary importance for the teacher to observe and sustain the development of the
student and for the continuity and inclusion of the process, the IEP outputs have a flexible framework
that can be expanded and altered when necessary (MNE, 2008; MNE, 2013; MNE, 2020).

Developing music-based IEP by setting goals and achievements for students in non-music fields
gives way to prepare an effective ground within the whole of music-based practices for the field of
special education for the mentally disabled. IEP can also be developed and performed effectively by the
teachers of the field in the absence of a professional expert.

According to the data from the Ministry of National Education, General Directorate of Teacher
Training and Improvement, vocational improvement is defined as the whole of the processes that
support the improvement of teachers' professional knowledge, skills and attitudes and that assist the
teachers in creating environments for practice (MNE, 2007). Within the scope of these definitions, the
vocational competencies of special education teachers for the mentally disabled should be improvable
as special education processes evolve through new models and approaches. The teachers need to have
the motivation to follow these elements that direct the education process (Serafin, 2003: 1). It can be
said that, one of the most effective elements that motivate the teachers is, vocational improvement.

1. Music in Special Education

Perry, emphasizes that children with learning difficulties respond to music like their peers do and
that it is a way of communication for them with other individuals (1995). Alvin, also mentions the interest
in music among children with learning difficulties and says that they can benefit from music activities
unless they have experienced a traumatic process (1998). Youngshin, mentions that music has testable
effects in the areas of focusing, emotional reactions and communication in children with learning
difficulties (2004: 321-339). There are many evidence-based studies showing that the special education
students’ singing, dancing, tapping out the rhythm of something together support their social-emotional
development, their interaction, communication and socialization processes and cognitive areas (Dogru
et al. 2015; Pektas et al. 2016; Varis & Hekim, 2017; Yikmis et al. 2017; Eren & Engur, 2019; Erol-
Duzbastilar and Eylpoglu, 2019; Cay, 2020; Sagirkaya, 2021).

The interaction acquisitions gained based on music are included in the special education music
activities book published by the Ministry of National Education. Accordingly; the children who need
special education;
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« have experienced an increase in motivation,

+ have gained experience in expression and emotional reactions,

» have had a progress in their anxiety levels,

« have had an improvement in listening skills, auditory perception and attention spans,

» have been supported in language, motor, cognitive and social development areas thanks to
music-based practices (MEB,2014: 5; MNE,2017; MNE, 2018).

2. The Role of the Field Teachers in the Process of Including Musical Elements in Non-Music
Fields of Individuals with Special Needs and Problems Encountered by on the Basis of
Music

“Almost all children have a point to be reached and educated” (Bilen et al. 2009: 20). When we
consider this sentence on the basis of special education, it is necessary to strengthen the qualities of the
teachers of the mentally disabled, who can discover these points and affect the child positively, as special
education is an individualized process. The inefficiency of the resource that will provide this interaction
to the individual may cause stagnation and regression in the development process of the individual.
Current circumstances do not allow each special education institution to employ individuals who have
been trained as experts in their fields. Therefore, it is mostly the duty of the teacher of the mentally
disabled to carry out the required education plan. A teacher who works with an individual in need of
special education through musical elements, helps that student to gain communication skills in the
classroom environment, as well as contributing to the development of an environment of trust between
them (Rynkiewicz, 2005: 14).

A basic musical background is enough for the teacher working in the field to start a music-based
interaction process with the students. What is more important here is, professional motivation. The
process can also be carried out through simple musical patterns. However, the teacher should be able
to recognize whether the individual, who is included in the process, has a potential to react and analyze
it on the basis of music. The teacher, who spends the most time with the child in the sense of education,
is a communication door to socialization. According to Voight; as in all areas of special education, it is
an undeniable fact that musical studies with individuals with attention, anxiety and perception disorders
will affect their evolution and development process (2013: 97-105). As well as a learning tool, music can
also be a development and communication tool. In this sense, a teacher of the mentally disabled should
always be open to new approaches that will contribute to the development of the child.

Improving the quality of education and developments in technology strengthen the efficiency and
effectiveness of the teacher, however no tools and methods can replace the teacher (MNE, 2020). A
teacher, who carries out application processes that involve musical elements in a special education
classroom, encounters problems in making use of the time and the space, developing approach and
practice. Overcoming these problems and carrying out a successful process is the duty of the teacher
(Thompson, 1999: 7-9; MNE, 2007). According to Oner; the desire of the student with learning disabilities
to be involved in education, significantly affects the education process, however determining the
approach is left to the teacher's own initiative (2014). In this regard, a teacher who will include musical
elements in the classes may encounter the following problems:

» How well do | know the student?

« At what level the student can perceive the music and react to the music?

«  What kind of practice plan should | develop?

»  What are my aims and acquisitions?

«  What kind of instruments and materials should | use?

«  What type of music should | choose?

« To which area of development and evolution does the music-based practice | developed
address?

« How should group work and, if necessary, inclusive phase be?

« How willing am | to include musical elements in my classes?

«  What is the level of my knowledge and experience? (Serafin, 2003)

In addition to these factors, professional cooperation, working environment, teacher-student,
teacher-administration and teacher-parent factors also come into play. At this point, teachers should be
aware of their professional competencies and should work on developing them. Studies show that, in

E-International Journal of Educational Research ISSN: 1309-6265 Vol: 14, No: 1, pp. 201-228 .

204




. E-Uluslararast Egitim Arastirmalart Dergisi ISSN: 1309-6265, Cilt: 14, No: 1, ss. 201-228

addition to the increasing standards in education processes, the teachers are also expected to improve
themselves in terms of education and practice, throughout their life (Taslaya, 2021).

As well as being inclusive, special education for mentally disabled is a field of education and
science that is constantly developing and changing. As long as teachers improve their professional
qualifications, they are guiding. Although special education processes are under the guarantee of the
state, it is a lifelong process that brings a financial obligation for each family. Moreover, it does not seem
possible to employ professionals in schools and institutions for each approach and technique of special
education. Based on this information, there is a need for preliminary case-based studies that determine
the music-based proficiency and music-based practice that will form the basis for supporting the
vocational improvement of the teachers who have graduated from this field, on the basis of music.

3. Problem

Discussing the importance of music in special education (mental disability field) in the axis of
teacher vocational competencies and to reveal the music-based competence and application problems
of special education teachers for the mentally disabled are considered to be important for the inclusive
principles of special education processes to reach each individual in need of special education. Therefore,
it is obviously necessary to investigate the status of the usage of music elements for the
development/evolution and rehabilitation goals of the teachers of the mentally disabled, related to their
students. Based on these necessities, this study has been carried out to find out about the opinions of
the special education teachers of the mentally disabled regarding their musical competency in the field
of special education mentally disabled, their use of musical elements during their classes, and their
development of music-based individualized education plans/programs. In order to achieve this aim,
answers to the following questions are sought:

1. What are the opinions of the teachers of the mentally disabled on benefiting from music
elements and status of music-based awareness?

2. What are their opinions on defining themselves on the basis of music?

3. What are their opinions on their ability to develop music-based IEP?

4. Scope and Significance of the Research

Findings (definitions) reached in this research may show similarities with the findings and data
reached in studies conducted on professionals, experts or music teachers/educators with academic and
vocational music education on the basis of special education. The research includes the special education
teachers for mentally disabled who did not receive music-oriented vocational courses for special
education during their undergraduate education but have professional motivation to carry out practices
at a level that can benefit from music elements within the framework of pedagogical music education
for non-music targets in special education classes.

The data reached in this research is considered to be significant in terms of investigating the
music-based competencies of teachers of the mentally disabled, determining the level of music-based
interaction achieved in the classrooms of the teachers of the mentally disabled, and revealing the music-
based individualized education plan/program development of the teachers of the mentally disabled for
non-music fields.

The answers given to the data collection tools prepared and used throughout this research have
been accepted as sincere and revealing the true views. The teachers of the mentally disabled, who
participated in the research, have been assumed to be able to represent the other field teachers.

METHOD

The research is a process-oriented, descriptive and interpretation-based due diligence study in terms of
its aim, the method it follows in accordance with this aim, and the quality of the data collected. The
guestion inventory in this study has been prepared according to the question development stages of
Buylkoztirk et al. (2014: 124-172). For the validity and reliability of the questions, Blyiikodztiirk et al.'s
stages of determination of the aim of the research, determination of the aim of the scale, creation of the
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item pool, clarity and receiving expert opinion have been adopted (2014: 106). The opinions received
during the research have been analyzed and described based on knowledge/situation determination.

1. Due Diligence Study/Research

Due diligence research is a method of investigating the situation compared to survey studies
(Shuttleworth, 2008). Therefore, unique concepts and research methods are used based on the idea that
there is no single truth (Aytacli, 2012). Since due diligence does not include standard observation norms,
their validity is limited to the comments of the observer (Guiven, 2001).

In education-oriented due diligence research, there are alterations in educational processes over
time and the elements that guide education get more and more complex. Therefore, the process cannot
be constant, and these complex structures should not be considered separately (Yildirim, 1999). In
education-oriented due diligence studies, it might be necessary to conduct an investigation with one or
more teachers. It is a requirement of the non-stationary and variable nature of the education process
systems (Ozan-Leylum, et al. 2017).

2. Data Collection Tools

In accordance with the aim of the research, a question pool has been created through a literature
review and it has been presented to the opinions of experts and academicians. The music-based
awareness of the teachers participated in the research and their use of music-based elements in their
classes have been revealed through tables that consist of structured and semi-structured interview
questions. The questions in the table one have been prepared on the determination of teacher
competence and the definition of teachers. The inventory of the table one consists of improved likert
type questions. Table two consists of an inventory based on open-ended personal descriptions. The
questions in the inventory were asked to the participant teachers and the answers were recorded. In
order to describe and interpret the findings and present the results, information have been collected
through the following fields:

- Demographic data,

- Data on the teachers’ use of music elements in their classes,
- Data on teachers' music-based awareness,

- Data on teachers’ music-based perceptions,

« Data on the teachers’ basic knowledge,

- Data on teachers' ability to develop music-based IEP,

3. Validity and Reliability of Data Collection Tools

During the preparation of the form, the opinions of experts from the fields of special education
and music education in special education have been received. To collect the data of the form, the
question pool that consists of the questions received from the experts, curriculum books and academic
resources on the field have been used. Additionally, for the reliability of the curriculum generated in the
study, knowledge of the experts has been received verbally through e-mail and video and face-to-face
interviews, during the research. Analysis of the data: A descriptive method based on interpretation has
been followed in the analysis of the data.

4. Population of the Research

The participants of the study are the teachers of the mentally disabled. Participants are symbolized
with the participant symbol, “P". Accordingly, the participant information is as follows: P1: 37-year-old
male, graduated from special education department, teaching the mentally disabled and has been
working in the field for 10 years. In the 2021-2022 academic year, he has been working in a class of three
students diagnosed with autism spectrum disorder (ASD) and pervasive developmental disorder (PDD),
with moderate learning difficulties. P2: 35-year-old male, graduated from special education department,
teaching the mentally disabled, and has been working in the field for 10 years. In the 2021-2022
academic year, he has been working in a class of four students diagnosed with mild and moderate
learning disabilities.
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FINDINGS

The findings include information on music-based development fields, music knowledge,
cognitive/motor/behavioral music-based perceptions of the teachers participated in the research, and
the effects of music on their own mood processes, as well as determinations about their music class
processes, and which acquisition fields of the students they target with music.

1. Opinions of Teachers of the Mentally Disabled on Utilization of Music Elements and
Music-Based Awareness

Accordingly, the following three tables consist of the findings regarding their views on the
utilization of musical elements, the familiarization with rhythm instruments, and music-based awareness.

Table 1: Opinions of Participants on the Utilization of Music Elements

f=P1-P2 Agree(f) Partially Do not
Agree(f) Agree(f)

| have been educated on music studies in special education. 2

| have my students listen to music during my classes. 2

| perform rhythm exercises in my classes. 2

| perform exercises of distinguishing the sounds and tones. 1 1

I include motion and dance practices in my classes. 2

According to the special education program:

| offer music classes. 1 1

| use the music program prepared for special education in my classes. 2

| have prepared an educational song repertoire. 1 1

| use rhythmic instruments in my classes. (Drum, maraca, rhythm stick) 2

I include different music genres in my classes. (Pop, classical, Turkish
folk/classical music)

According to the data in Table 1, it has been found out that the participants generally play music
in their classes, include different kinds of music according to the taste of the student in their classes,
partially exercise practice of distinguishing between sound and tone, prepare a partially educational
song repertoire and do not use the music and game book in special education prepared by the Ministry
of National Education. In addition to that, the teachers are considered not to be willing to exercise
practices based on rhythm and motion in their classes, they cannot use the rhythm instruments, and
they do not sufficiently make use of the relevant curriculum.

Table 2: Opinions of Participants on Familiarization with the Rhythm Instruments

f=P1-P2 Agree(f) Partially Do not
I am familiar with the following five instruments. Agree(f) Agree(f)
Drum 2

Maraca 2

Rhythm sticks 2

Tambourine 2

Rattle 2

According to the data in Table 2, the participants have generally been observed to be familiar
with the prototypes of traditional rhythmic folk instruments such as tambourine and drum, and to be
partially familiar with the rhythmic instruments that are widely used in special education, such as rattles
and rhythm sticks.

Table 3: Opinions of Participants on Their Music-Based Awareness

f=P1-P2 Agree Partially Do not
) Agree(f) Agree(f)
| can distinguish the sounds | hear. 2

| can distinguish the instruments by their sounds in a music | listen to.

| can copy a rhythm | hear.

| can tell the music genres (classical, pop, folk, instrumental, etc.).

I listen to music for a purpose. (to relax, to have fun, etc.)

| can sing along by mumbling/with the lyrics while | am listening a song.
| can move (dance-motion) along with the song | am singing.

| can rhythmically clap along the song | am singing/listening to.

| can play a rhythmic instrument while both singing and listening. 2
| can recognize a music that | listened before, when | hear it for the second time.
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According to the data in Table 3, the participants have been observed to generally have the ability
to distinguish the sounds of the objects and living beings they hear, to have the ability to use music for
a conscious purpose, to be functional in terms of psycho-motor abilities and cognitively while listening
to music, to be competent in focusing and rhythmic acts, and to have the music-oriented mood
processes in line with the expectations of the researcher. Moreover, according to the statements of the
teachers, the teachers have been observed to have rhythmic memory. It has been observed that the
teachers are not competent at the desired level in playing along a rhythmic instrument.

There are also feedbacks that support the findings in the oral interviews performed with the
teachers in line with the teacher competencies revealed in Table 1, Table 2 and Table 3, which include
the feedbacks of the teachers that consist of the basic instructions. According to that, the findings below
have been described considering the verbal statements of the teachers and based on the data from
Table 1, Table 2 and Table 3.

P1: It has been observed that the teacher is capable of focusing and paying attention while
listening to music, has a musical taste, can recognize the kind of music he listens, can react to the music
played in any environment and express his like/dislike, he can tell that a song or music ends and a new
one starts playing under different conditions, is able to recognize a piece he heard before when he hears
it for the second time, can copy a rhythm he heard, can tell most of the instruments by their sounds in
a piece he listens to, he is usually able to tell the music genres, can distinguish a song he listens by its
lyrics and sing along, can clap along rhythmically, can dance and move along with the rhythm of the
music, he can play along rhythmically with any object or instrument while both listening and singing and
can use music for purposes such as relaxation, sadness and entertainment. In addition to that, through
the feedbacks received from the teacher, it has been determined that he is familiar with the rhythm
instruments, has partial knowledge about music-based practices in special education, did not participate
in service training on music in special education, has reviewed the special education music program and
curriculum prepared by the Ministry of National Education, however, has not been practicing it, relatively
offers music classes, practices with his students on distinguishing tones and sounds and on spelling
although not from a musical perspective, he plays songs and music for his students for different
purposes, includes rhythm exercises in his classes without using rhythmic instruments, does not do
dance-based exercises for movement and motion, he knows school songs that serve for a purpose and
MEB acquisitions, and has a song repertoire for an educational purpose, however, has not developed an
individualized music-based acquisition and education plan for the students.

P2: It has been observed that, the teacher can partially focus and pay attention while listening to
music, has developed a musical taste/preference and listens music by being aware of the its type, reacts
to a music played in any environment at a limited level and partially expresses his like/dislike, he is able
to tell that a song or music ends and a new one starts playing under different conditions, can copy a
rhythm he heard, can partially tell the instruments by their sounds in a piece he listens to, he is usually
able to tell the music genres, he can sing along a song he listens to, can rhythmically clap along, can
dance and move along with the rhythm of the music at a limited level, he can partially play along
rhythmically with any object or instrument while both listening and singing and can use music for
purposes such as relaxation, sadness and entertainment. In addition to that, through the feedbacks
received from the teacher, it has been determined that he has a limited familiarity with the rhythmic
school instruments, does not have enough knowledge about music in special education, has not received
an education on music in special education, has not reviewed the special education music program
prepared by the Ministry of National Education, offers limited music classes, although he does tone and
sound distinguishing exercises with his students, he does not do it on a music-base, he plays music for
his students for different purposes at a limited level, does not offer rhythm exercises in his classes, does
not offer dance-based exercises for movement and motion, he knows school songs for the purpose and
for the acquisitions of Ministry of National Education, but has a limited song repertoire for educational
purpose.
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2. Opinions of Teachers of Mentally Disabled Regarding to Defining Themselves on the

Basis of Music

Accordingly, Table 4 below consists of the feedbacks of the teachers to the semi-structured

instructions addressed to them and the findings related to these feedbacks.

Table 4: Opinions of the Participants on Defining Themselves on the Basis of Music

P1

P2

Describe yourself in
the sense of
musicality

| am a good listener. Music of most of the songs
is more important for me than the lyrics.
However, | cannot play an instrument and | do
not have a very good voice. Nevertheless, | am
a good listener.

| think that music reflects many emotions.
Therefore, | listen to music according to my mood.
The music | listen to is a means of expression for
me.

What kind of music
do you listen to?

| really like folk music. Sound of baglama is very
special for me. | especially listen to Neset Ertas
over and over again. In addition to that, | listen
to pop music and some foreign music.

| mostly listen to folk music and Turkish protest
music. | am also interested in foreign pop music
and rap music.

What kind of music
do you include in
your classes?

| prefer school music, instrumental music,
children's songs and the music my students
listen to.

| use school songs and instrumental music.

What do you think is
the most important
point in education?

| have an emotional connection with my
students, so it's very important for me to see
them achieve something.

It is important to be able to convey patience,
effort, knowledge, self-devotion, conscience and
my knowledge to my students in the right way.

What are the fields
you want to improve
yourself on the basis

of music?

I would like to join a choir and play baglama and
rhythm instruments are also important for me.

It would be enough for me if | had enough music
knowledge to use in the class and knew a few folk
songs by heart.

What are the fields
you want to improve
yourself on the basis

of students?

Working with these children makes me happy.
My students are generally children with social
communication problems and they have limited
independent movement area. Therefore,
learning new approaches and techniques will
help me to be more beneficial for them.

| have a class that requires behavioral, psycho-
motor and social, emotional support. Therefore, |
need improvement in the areas that my students
need. So, | can support them by learning
contemporary approaches to special education.

Finally, what would
you like to add?

Parental support is also minimal. Teacher-
parent cooperation is important in special
education, but unfortunately, we cannot get
feedback on this issue. We have musical
instruments at school, but no one uses them as
we do not have a purpose including music. If we
receive in-service trainings, we may feel
supported in our profession.

Family support is essential! | think, if | improve
myself in the practices at school, | will get positive
results more quickly from the students. | also think
that, music will contribute positively to their
behavioral skills and personal development.
However, since | have no training on this subject,
| can offer very limited activities.

According to the data obtained through the interview in Table 4, the teachers have been
observed to be aware of the effect of music on mood and have a common appreciation for music genres.
Although they generally prefer school songs and instrumental music in their classes, it has been observed
that they do not do this for a purpose or need. The teachers have been observed to be open to new
techniques and approaches applied to special education, to know that music provides acquisitions in
many areas in the music-based Professional field, and need a vocational education for this.

3. Opinions of Teachers of the Mentally Disabled on their Ability to Develop Music-Based
IEP

By asking the following questions to the participants, it has been ensured that their individual
attitudes are revealed in a process-oriented manner. "If you had to use musical elements for the students
in your classes, taking into account the acquisitions, practices and music program framework included
in the Ministry of National Education special education curriculum, which areas would you mostly include
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in your music-based |IEP? Please explain". (Below, the words of the participants have been tried to be
conveyed exactly by using the first person singular.)

P1: -1 would prefer to work in cognitive and developmental areas. | realize that my students are
always distracted. | need to divert their attention and help them adapt to the classroom environment.
Therefore, | would like to focus on increasing their attention while preparing a music-based IEP.
Sometimes, | try to divert their focus by playing music but they have some behavior controlling problems
and they can suddenly start shouting. Sometimes, when they hear certain songs, they clap along. | do
not know how to use music for a purpose through a plan. As | said at the beginning, we are very
incompetent in this music universe. For example, nowadays, | see on social media that there are concerts
or choirs for only students with autism. | consider them through a special educator’s perspective and do
not find them right. Everyone thinks that students with autism are musical geniuses, but this is not true.
| think people categorize autism. Considering through a special educator’s perspective, believe me, | also
perceive music this way. The National Education program mentions that music studies improve their
social aspects, increase their awareness and strengthen their means of communication. However,
following our conversation with you (the participant refers to the researcher), | have understood more
clearly that singing is a musical process far beyond playing an instrument and how music helps these
children. My students try to turn the lyrics of the songs they listen to, into movements. | think these are
very important, because what we perceive as entertainment is actually a focusing activity for them. |
would like to use these activities while preparing music-based IEP and contribute to their development
as | know that music is an effective reinforcer. However, | do not know how it should be used in the
special education class and individually for students.

P2: - Recently, there is a different pursuit for special education and the field has become very
popular. Many therapies, practices, techniques and approaches have been introduced. | am not sure
which one is scientific and which one actually gives results. However, what we were taught at school is
that a common curriculum is not applicable for children with intellectual disabilities and that we should
approach each student holistically. We devote a lot of time to these children for their behavioral and
cognitive development. Sometimes we push children with instructions. Therefore, music can be an
alternative door. | attended a series of seminars under the title of current approaches in special
education. They were very boring. | am not sure if the lecturer has ever been in a classroom and
interacted with a child. Did not we always have the same problem during the undergraduate education?
People who have been in a special education class for two or three times in their lives are teaching
teacher candidates who will spend their entire professional life in a special education class. When |
started working, | have realized that this was not the case. Telling, putting into action and being able to
touch the heart of the child are completely different abilities. In my opinion, those who will teach in
special education departments should start their professional life by wiping the nose of a special
education student at least for once in a special education class (Participant laughs). For example, | have
not learned anything related to music neither at school nor after school. After our interview, | have
realized how effective and different the case is (Refers to the researcher). My students are students with
behavioral problems that require improvement. Sometimes we enter the classroom with 3 teachers to
practice as we cannot control the child. The child is in a crisis due to something very unrelated and
comes to school screaming. You need to calm the child down for an hour. Music might be an effective
tool for these children, but it also should not trigger a crisis (Participant laughs). There are sensory
integration rooms, as well. | think, music might be effective there. However, | am not sure how we should
put it into action. The basis of special education already consists of developing attention, communication
and socialization. Therefore, teachers should already know how to make use of music. Music is already
fun after all. We always use it for school activities. | see that my students have a lot of fun clapping along
and tapping out. There are children with whom we could practice rhythm if we had about ten drums.
These children are hungry for attention and socialization. Special education is very effective in reflection,
my students usually try to reflect my actions. Thus, in my opinion, music helps regulating student
behavior. Following our conversation, | checked the program (Refers to the related curriculum of Ministry
of National Education). It mentions the effects of music on awareness, communication, socialization,
motor and psycho-motor development of children in need of special education, which are also the needs
of the students | work with. Every murmur, every clap, smile or gaze is so precious. | suppose, if a child
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can hear, it is possible for him/her to perform activities with music no matter what disability he/she has.
| just cannot figure out how to prepare an IEP over all these issues. Sometimes, when | play music in the
class, some of the children murmur, move and shout with joy. | think, listening to music is very good for
them. | will try to include more music in my classes from now on.

DISCUSSION, CONCLUSION and RECOMMENDATIONS

As a result of the literature review, no studies on music-based IEP developed by special education
teachers for non-musical purposes employing music-based competencies and music elements have
been encountered. However, recent studies that can be included in the framework of the subject are
remarkable (Darrow, 1999; McCord & Watts, 2006; Hammel & Hourigan, 2011). In addition to that, there
are studies conducted by the researcher on the subject at different times. This section is considered as
important in terms of revealing the researches carried out on the axis of music-based professional
processes of special education teachers and determining the similarities and differences through this
research.

Sagirkaya (2016)'s research, "The Opinions of Educators Working in the Field of Special Education
on Pedagogical Music Therapy Practices: The Case of Afyonkarahisar Province" was conducted to
determine the views of experts and educators working in the field of special education on music and
music therapy in special education. The research was carried out as a joint in-service training project of
Afyon Directorate of National Education Special Education Department, RAM Directorate and OCEM in
the 2015-2016 academic year. For the research, 10 examples from Polish music therapist Dr. Agnieszka
Rynkiewicz's own practices were applied to the participant group one by one and each application was
evaluated at the end. Following the process, a series of questions were asked to the participants. The
results of the findings are as follows: It has been determined through the opinions of participating
teachers and experts that music and music therapy studies in special education should be practiced in
every private education institution, music practices and music therapy provide different acquisitions,
music will contribute to development/change/behavior, communication and socialization skills for
individuals who need special education. The research is similar in terms of revealing the music-based
perspectives of special education teachers. The research is also important as it is the first special
education music-based in-service training held within the body of National Education. However, the
study is observed to emphasize the importance of music therapy practices in special education, rather
than the importance of music in special education.

Yikmis et al. (2017)'s research, "Special Education Teachers' Use of Games and Songs in Their
Classes" investigates the level of special education teachers' use of games and songs as in-class activities,
while determining the use of songs and games on skill and behavior education through music in
academic classes. The data were collected through semi-structured interview technique and it was
concluded that special education teachers were using games and songs in teaching academic and non-
academic skills. The 7 teachers participated in the research had been observed to be working in the field
from one to five years, and have had professionally received game and song classes during their
undergraduate education and had music-based Professional qualities. The results showing that each
educator used one of the musical elements, songs in their classes, are a remarkable data among the
research on special education teachers and music-based studies. These results are considered as
important in terms of revealing the ability of special education teachers’ making use of music elements
in their professional processes and their ability to use music elements for non-music purposes.

Eren and Engiir (2019)'s research, "The Examination of Special Education Teacher Candidates' Self-
Efficacy Beliefs Toward Teaching Music in terms of Different Variables" reveals the self-efficacy levels of
special education teacher candidates toward teaching music. The results of the research show that,
special education teacher candidates improve in line with their self-efficacy. The data of this research is
especially important in terms of revealing the importance of music in the professional development of
special education teachers and supporting their music-based professional development. As it is clear
from the research, the participant special education teacher candidates received a music-based
professional education during their undergraduate education and had knowledge and awareness about
the importance of music elements in special education processes.
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In Cay (2020)'s research, "Determining the Contribution of Music Education Classes to Students with
Special Needs Through the Opinions of Special Education Teachers", the contribution of music class to
students with special needs is revealed through the opinions of special education teachers. 80 teachers
participated in the study, and most of the teachers participated stated that the music education course
is necessary in the education of students with special needs and that it increases the quality of life of
students by contributing to the improvement of their skills of expression and communication. The
research shows that, special education teachers believe in the necessity of music in the lives of special
education students. In this respect, the results of Cay's research are similar to the participant opinions in
this research.

Sagirkaya (2021) in the scope of his action research, "Special Education Teachers' Application of
Pedagogical Music Therapy Techniques" aimed to contribute to the vocational improvement of special
education teachers by recognizing pedagogical music therapy techniques/models/approaches, and to
develop Music-Based Practices in the IEP preparation process. The research was carried out in three
phases and the data were collected through a 20-week action. According to that; Phase | consisted of
seminar and didactic presentation parts, Stage Il covers the music-based |IEP development process of
the population of the research and Phase Il covers the IEP process developed by the participants in line
with the goals and acquisitions they set for a student they work with. As a result, the research process
has been observed to contribute significantly to the vocational improvement of special education
teachers, and that teachers and students can perform music-based IEP for non-music acquisition fields.
According to the research, the facts that special education teachers should directly get involved in the
process and therefore, they need to be supported professionally, are also in line with the outputs of this
research.

The abovementioned studies in the literature reveal the situation and perspectives of special
education teachers about making use of music elements in special education processes. As the studies
of Yikmis et al. and Eren and Englr include participants who have received a music-based vocational
education and have musical awareness, they are not similar to the results of this study. On the other
hand, the studies of Cay and Sadirkaya are similar to this research in that they include special education
teachers and reveal the importance of music in special education from the perspective of special
education teachers. However, as Cay's research does not include music-based professional development
of special education teachers for non-music purposes in special education, it is different from this
research.

When the data for the initial purpose of the research is reviewed; it has been concluded that P1
has basic musical awareness and rhythmic skills, however, he does not have the necessary vocational
qualities to perform the basic musical studies expected from the teacher according to the Ministry of
National Education curriculum in the special education classes. It has been concluded that, although P2
has basic musical skills, he prefers to practice it at a limited level and does not perform the basic musical
studies expected from the teacher according to the curriculum of the Ministry of Education in the class
and does not have vocational qualities of music. Again, it has been concluded that, although they have
not received training on music studies in special education, the participants play different types of music
in their classes for their students, they do not exercise movement and dance in their classes, they do not
use the music program prepared for special education in their classes, although they are familiar with
the rhythm instruments, they do not include them in their classes. While their music-based perception
status is sufficient, their use of music-based processes in their classes is insufficient.

When the data for the second purpose of the research is reviewed; it has been concluded that P1
has a music-based functionality and has a developed music-based awareness and P2 has a music-based
functionality and his music-based awareness can be improved. Teachers have also been observed that,
they enjoy listening to music, mostly listen to folk and pop music, prefer school songs and instrumental
music in their classes and need family support in line with their practices. It has been concluded that, the
teachers have the desire to improve themselves on the basis of music in special education and to
professionally get to know the contemporary approaches related to the special education processes.

When the data for the third purpose of the research is reviewed; it has been concluded that P1
prefers to use musical elements within certain limits, can develop and practice music-based applications,
but does not have the knowledge and quality to prepare music-based IEP, needs vocational experience
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to divert the focus of the students and is aware of the importance of music in special education. It has
been concluded that P2 can develop music-based practices and practices consisting of music elements,
however, does not have the knowledge and quality to prepare music-based IEP, and is aware of the
importance of music in special education and its place in communication processes. Again, it has been
concluded that, since teachers cannot fully qualify the knowledge process about the use of music
elements in their classes, they have certain difficulties in conveying them to the students, they are aware
of these difficulties and they have the motivation to improve themselves on a professional basis, they
are aware of the relationship between music and mood, but they do not have the necessary knowledge
and quality to use the music elements while preparing music-based IEPs for non-music purposes.

Considering the results of the research, the following recommendations can be listed.

e |t is recommended that, the faculties that train special education teachers for the mentally
disabled should offer classes on music in special education, music-based interaction and
communication in special education, and music-based practices in special education.

e |t is thought that, the special education teachers for the mentally disabled need in-service
training processes on developing music-based IEP.

e |t is thought that, special education teachers for the mentally disabled need professional
trainings to develop music-based applications for non-music fields.

e |tis thought that, the special education teachers for the mentally disabled need processes that
improve their vocational development and motivation.

e [t is thought that, the special education teachers for the mentally disabled need motivation-
enhancing processes in order to improve themselves professionally by following the
innovations.

e Music-based practices in special education processes should be applicable to almost every
student involved in special education processes. Therefore, it is recommended that, exercises
should be carried out to encourage teachers to use music elements in their classrooms.

e |t is recommended that exercises should be developed to encourage special education
teachers for the mentally disabled to create a song repertoire for almost every student involved
in special education processes.

e |t is recommended that exercises should be carried out to encourage special education
teachers for the mentally disabled to offer music-based movement practices for almost every
student involved in special education processes.

e It is recommended that exercises should be carried out to encourage special education
teachers for the mentally disabled to carry out rhythm-based practices for almost every student
involved in special education processes.
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Ozet

Bu arastirmada zihinsel engelliler egitimi alanindan mezun olan ve lisans siiresince
mesleki miizik dersi almayan 6gretmenlerin miizik temelli yeterlilikleri incelenmistir.
Arastirma ile zihinsel engelliler alan 6gretmenlerinin derslerinde miizik 6gelerini
kullanma diizeyleri ve gelistirdikleri miizik temelli bireysellestirilmis egitim
planlari/programlarinin tespit edilmesi amaglanmustir. Arastirmanin yéntemi durum
saptama calismast olusturmakta olup, elde edilen veriler yorumlayict paradigma
ybntemi ekseninde betimlenmistir. Arastirmaya iki zihinsel engelliler alan mezunu
6gretmen  katdmustr.  ikili  gériismeler Haziran 2022'de cevrimici olarak
gergeklestirilmistir. Katiimct sayisinin durum  tespiti icin arastima normlarina
uygun oldugu ve niceligin niteligi betimlemede temel yeterliligi olusturabilecegi
belirlenmistir. Sonug olarak; 6gretmenlerin  birlikte calistiklart 6zel egitim
gereksinimi olan égrencilerin miizik dist gelisim alanlart icin miizik 6gelerinden
yararlanabilecekleri gérilmdstiir. Ancak dgretmenlerin miizik dist kazanim ve
amaglara yénelik miizik temelli bireysellestirilmis egitim plani/programt gelistirmek
icin yeterli bilgiye sahip olmadiklar tespit edilmistir. Bu arastirma ile zihinsel
engelliler egitimi alaninda gérev yapan Ogretmenlerin mesleki potansiyellerini
artiracak egitim siireclerine ihtiyag oldugu gériilmdistiir. Arastirmada tespit edilen
bulgu ve sonuglarin, 6zel egitim zihinsel engelliler alan 6gretmenlerine yénelik
gelistirilecek 6zel egitimde miizik temelli uygulamalar ve miizik temelli etkilesim
calismalarinin - pedagojik miizik terapi programlarina zemin hazirlayacagi
ddstiniilmektedir. Ayrica arastirmantn alana dair yeni arastirmalara ydn verecek bir
nitelige sahip oldugu diisiiniilmektedir.

Anahtar Sézciikler: Ozel egitim, Ozel egitimde miizik, Zihinsel engelliler 6gretmeni,
Miizik temelli egitim destegi, Miizik temelli bireysellestirilmis egitim plant
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GIRiS

Egitim bireyin, icinde yasadigi toplum/ulus ve diinya (ya da evren) icin etkili bir insan, nitelikli bir birey
haline getirilmesi strecidir (Toprakgl, 2012; 88). Egitimin viicut bulmasinda en énemli aktér 6grenci ve
dgretmenlerdir. Ozellikle égrencilerin dzellikleri onlara verilecek egitimin nitel ve nicelini de belirler
(Toprakgi, 2017). Ozel egitime gereksinimi olan dgrenci ile mesleki anlamda en cok egitim ve gelisim
temelli etkilesimde bulunan mesleki grup 6zel egitim zihinsel engelliler alan 6gretmenligidir (Sagirkaya,
2020). Bu grubun ozel egitim zihinsel engelliler alanina yonelik son gelismeleri takip edip dgrencinin
potansiyeline gore gelistirdikleri yaklasimlari farkl kanallardan beslemesi gerekmektedir. Miizik 6zel
egitim sureglerinde bir ifade ve bir gelisim araci, tamamlayici bir model olabilmekte ve hemen hemen
her 6zel egitime gereksinim duyan bireyin egitim ve gelisim siireclerine etki edebilmektedir. Ozel egitim
surekli gelisen disiplinlerarasi uygulamalar butlini ve arastirma alani olarak distnuldiginde bu alanda
calisan uzman ve egitimcilerin mesleki yeterliliklerinin her an gelistirilebilir olmasi ve yeni uygulama
sahalariyla kendi alanlarini desteklemeleri gerekmektedir (Wilinski, 2010). Ne var ki alanyazina yonelik
yapilan incelemeler sonucu, zihinsel engelliler alan 6gretmenlerinin derslerinde mizik elementlerinden
faydalanma oranlari ve miuzik temelli bireysellestiriimis egitim plani/programi (BEP) gelistirme
durumlarini gdsteren arastirmalara rastlanmamistir.

Miizik 6zel egitim ¢ocuklarini iyilestirmek icin degil onlari egitmek, gelistirmek ve rehabilite etmek
icin kullanilmalidir (Rynkiewicz, 2005: 11). Ozel egitimde miizik temelli uygulamalari akademik miizik
dersi ya da gosteri odakli miizik calismalari gibi diisinmemek gerekir. Clinkl 6zel egitimde mizik, muzik
disi alanlar igin tetikleyici bir etkiye sahiptir. Yani 6zel egitimde muzigin terapdtik etkisi, elde edilen
kazanimlarin miizik disi olmasindan kaynaklanmaktadir. Ozel egitimde miizigin miizik disi alanlara etkisi
ele alindiginda en temel ve genel olarak asagidaki su alanlarla iliskisi bilimsel olarak kanitlamistir:
Hareketsel gelisim, duygusal gelisim, kas gelisimi, dil gelisimi, iletisim alanlarinda gelisim, sosyal
alanlarda gelisim, davranis gelisimi, ifade gelisimi, iletisim stireclerine yonelik algi gelisimi, bedensel algi
gelisimi, nesnel algi gelisimi, kinestetik algi gelisimi, cevresel farkindalik gelisimi, nesnel farkindahk
gelisimi, mekansal farkindalik gelisimi, stres kaygi dizeyinde regiilasyon, stereotipik davranislar ve
durttsel davranislarda azalma (Nordoff ve Robbins, 1983: 20-29; Juliette ve Warwick, 1992: 5-40;
Eskioglu, 2003; Nordoff ve Robbins, 2004; Eren, 2012). En nihayetinde her bir alana hakim olmak bir
ogretmenin gorevinden ¢ok uzaktir. Fakat bu alanlarin/bilim dallarinin varligi ve Gizerine temel bilgilere
sahip olunmasinin calisilan 6grencinin egitim, gelisim ve degisim slirecinde son derece yardimci olacagi
da bir gercektir. Ogretmenin asli gérevi 8grencisinin hayat kalitesini destekleyici pedagojik yaklasimlara
ulasip mesleki alanda kendisini gelistirmesi ve okul ortaminda dgrencisine en uygun yaklasimlari tespit
edip bu dogrultuda hareket etmesidir.

Ozel egitimde mizigin dnemini 6§retmen mesleki yeterlilikleri ekseninde ele almak ve bu
cercevede Ozel egitim zihinsel engelliler alan 6gretmenlerinin mizik temelli yeterlilik ve uygulama
sorunlarini ortaya koymanin; 6zel egitim sireclerinin kapsayici ve dahil edici ilkelerinin her bir 6zel egitim
gerektiren bireye ulagsmasi icin dnemli oldugu duisiiniimektedir.

Bu c¢alisma ile birlikte =zihinsel engelliler alan o6gretmenlerinin  6grencilerine yodnelik
gelisim/degisim ve rehabilitasyon hedeflerinde muzik elementlerinden yararlanma durumlar tespit
edilirken ayni zamanda zihinsel engelliler alan 6gretmenlerinin mizik temelli mesleki gelisimleri icin
ihtiyac duyulan alanlara yonelik bir durum tespit calismasi yapilmak istenmistir. Zira glnimiz
kosullarinda 6zel egitim veren her bir kurum icin alanda yetistirilmis mizik 6gretmeni ve muzik terapisti
istihdam etmek efektif goziikmemektedir. Bu ylzden farkli 6grenen bir birey ile en ¢ok egitici ve
rehabilite odakli zaman geciren kisinin zihinsel engelliler alan 6gretmeni oldugu savindan yola ¢ikarak
alan 6gretmenlerinin mesleki yeterliliklerinin gelistirilmesi gerekmektedir. Oncesinde ise durum tespitine
yonelik calismalarin yapilmasina ihtiyag duyulmaktadir.

Bu noktada 6zel egitim, Ozel egitim sireclerinde istihdami saglanmis personel, bu personelin
sagladigi bireysellestirilmis egitim ve bu sireclerin tamamina yonelik mesleki yeterlilik kavramini, hangi
bireylerin 6zel egitime gereksinimi oldugu ve bireysellestirilmis egitim plani ve programini tanimlamak
gerekir.
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2007 yilinda cikarilan 573 sayili Ozel Hakkinda Kanun Hilkmiinde Kararname madde:3 b. fikrasinda
yapilan tanima gore 6zel egitim, 6zel egitim gerektiren bireylerin egitim ihtiyaglarinin ve rehabilitasyon
streclerinin karsilanmasi, 6zlr ve ozelliklerine uygun ortamlarda sirdirilen egitimi ifade etmektedir.
Yine ayni maddede mesleki yeterlilik ise 6zel egitim strecleri icin 6zel olarak yetistirilmis personeli, bu
personel icin gelistiriimis egitim programlarini, tanisi konulmus ve 6zel egitime gereksinim duyan birey
gruplari igin farkl yaklagsim ve yontemlere dair egitilmis personel olarak ifade edilmektedir. Bu personel;
(bu arastirma icin kastedilen 6zel egitim zihinsel engelliler alan 6gretmenidir.) Milli Egitim Bakanhgi Ozel
Egitim Hizmetleri Yonetmeligi'ne gore bireysel ve gelisim &zelliklerine gore 6zel egitim gereksinimleri
olan bireye yonelik bireysellestirilmis egitim model ve yaklagimlarini uygulamakla mukelleftir (Aksoy ve
Safak, 2020).

Ozel Egitim Hizmetleri Yonetmeligi'ne gére 6zel gereksinimli 8grencinin egitsel gereksinimlerinin
en Ust dizeyde karsilanmasini saglamak (izere bireysellestirilerek hazirlanan ve her bir 6grenci igin ayri
olarak uygulanan egitim plan/programi "BEP" olarak ifade edilmektedir (MEB, 2020). Bireysellestirilmis
egitim ise 18 Mayis 2012 tarihli Resmi Gazete'de yayimlanan MEB Ozel Egitim Kurumlari Yénetmeligi'ne
gore; Ozel egitime ihtiyaci olan bireylerin gelisim ve bireysel yeterlilikleri dikkate alinarak belirlenmis,
destek egitim programlari dogrultusunda birey icin hazirlanmis ve birebir yapilmasi gereken egitim
strecini ifade edilmektedir. Bu noktada 6zel egitim 6gretmeninin 6grenciye yénelik BEP hazirlayabilen
ve bunu bir program dahilinde uygulayabilecek mesleki donanimlara sahip olmasi gerekmektedir. BEP'in
Ulkemizde 6zel gereksinimli 6grenci olarak tanimlanmis ve 6rgiin egitim, 6gretim siireclerine dahil
edilmis her bir 6zel gereksinimli birey icin hazirlanmasi ve uygulanmasi zorunludur. BEP ciktilari
ogretmenin 6grencinin gelisimini gdzlemlemek, strdirebilmek, slrecin devamhligi ve dahiliyeti icin
birincil 6nem tasimakla birlikte, gerektiginde genisletilebilen ve degistirilebilen esnek bir ¢erceveye
sahiptir (MEB, 2008; MEB, 2013; MEB, 2020).

Ogrencilerin miizik disi alanlarina yénelik amac¢ ve kazanimlar belirleyip mizik temelli BEP
gelistirmek 6zel egitim zihinsel engelliler alanina yonelik mizik temelli uygulamalar biitlind iginde etkili
bir zemin hazirlanmasina olanak tanimaktadir. BEP ayni zamanda meslek uzmanin olmadigi durumlarda
da alan 6gretmenleri tarafindan etkili bir diizeyde gelistirilip uygulanabilmektedir.

Milli Egitim Bakanhg Ogretmen Yetistirme Gelistirme Genel Miidirligu verilerine gére mesleki
gelisim 6gretmenlerin mesleki bilgi, beceri ve tutumlarinin gelisimini destekleyen ve uygulama ortamlari
olusturmada 6gretmene destek saglayan sirecgler biitini olarak ifade edilmektedir (MEB, 2007). Bu
tanimlamalar gercevesinde 6zel egitim zihinsel engelliler alan 6gretmenlerinin mesleki yeterliliklerinin
gelistirilebilir olmasi gerekir; zira 6zel egitim strecleri yeni model ve yaklasimlarla degisimlere ugramakta
O0gretmenlerinde egitime yon veren bu unsurlar takip edebilecek motivasyona sahip olmalari
gerekmektedir (Serafin, 2003: 1). Ogretmenlerde motivasyon faktdriini ortaya cikaran en etkili
unsurlardan birisinin de mesleki gelisim oldugu séylenebilir.

1. Ozel Egitimde Miizik

Perry, 8grenme gulcligl ¢ceken cocuklarin miizige diger akranlari gibi tepki verdiklerinden ve diger
bireylerle iletisim araci olarak kullanilan bir kdpra oldugunu vurgular (1995). Alvin ise 6grenme glicligu
ceken cocuklar arasinda muzige duyulan ilgiden bahseder ve travmatik bir stre¢ yasanmadik¢a muzik
aktivitelerinden yararlanabileceklerini sdyler (1998). Youngshin, 6grenme gui¢ligu ¢eken ¢ocuklarda
muzik sayesinde odaklanma, duygusal tepkiler verme, iletisim kurma alanlarinda test edilebilir etkilerin
oldugunu soylemektedir (2004: 321-339). Zira 6zel egitim slreclerine dahil olan 6grencilerin birlikte sarki
sOyleyerek, dans ederek, ritim tutarak, sosyal-duygusal gelisimlerinin; etkilesim, iletisim, sosyallesme
sureclerinin ve bilissel alanlarinin desteklendigine dair kanit temelli pek ¢ok arastirma mevcuttur (Dogru
vd., 2015; Pektas vd., 2016; Varis ve Hekim, 2017; Yikmis vd., 2017; Eren ve Englr, 2019; Erol-Dizbastilar
ve Eylipoglu, 2019; Cay, 2020; Sagirkaya, 2021;).

Milli Egitim Bakanhgi'nin yayinlamis oldugu o6zel egitimde mduzik etkinlikleri kitabinda mizik

temelinde elde edilen etkilesim kazanimlarina yer verilmistir. Buna gore; mizik temelli uygulamalar
sayesinde 6zel egitime gereksinim duyan ¢ocuklarin;

» Motivasyonlarinda artis géruldugu,
« Ifade ve duygusal tepkilerinde deneyimler kazandiklari,
« Kaygi seviyelerinde diizelme meydana geldigi,
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« Dinleme becerisi, isitsel algi ve dikkat stirelerinde artis yasandigi,
+ Dil, motor, bilissel, sosyal gelisim alanlarinin desteklendigi gérilmektedir
+ (MEB, 2014: 5; MEB, 2017; MEB, 2018; MEB, 2020).

2. Ozel Gereksinimli Bireylerin Miizik Dist Alanlanna Yénelik Miizik Elementlerinin
Kullanum Siirecinde Alan Ogretmenin Rolii ve Miizik Temelli Sorunlart

“Hemen hemen tiim ¢ocuklarda ulasilabilecek ve egitilebilecek bir nokta vardir” (Bilen vd., 2009:
20). Bu ciimleyi 6zel egitim temelinde distindigimuizde bahsi gecen bu noktalari gérebilecek ve cocuga
pozitif dokunabilecek zihinsel engelliler alan 6gretmeninin donanimlarinin  glglendirilmesi
gerekmektedir. Clinkl 6zel egitim bireysellestirilmis bir sirectir. Bu etkilesimi bireye saglayacak kaynagin
yetersizligi, bireylerin gelisim sitrecinde duraganhda ve gerilemeye neden olabilecegi distndilebilir.
GUnun kosullari her bir 6zel egitim kurumu igin alaninda uzman olarak yetismis bireylerin gérev almasini
mumkin kilmamakta, amaca uygun egitim planinin gerceklestiriimesi cogu zaman zihinsel engelliler alan
dgretmenine dismektedir. Ozel egitime gereksinim duyan bir birey ile mizik elementleri yolu ile
calismalar gergeklestiren bir 6gretmen ona sinif ortaminda iletisim becerisi kazanmasina yardimci
olurken, aralarinda bir gliven ortami gelistiriimesine de katki saglamaktadir (Rynkiewicz, 2005: 14).

Zira alanda calisan 6gretmenin 6grencisi ile muzik temelli bir etkilesim stirecini baslatabilmesi icin
temel mizik birikimi yeterlidir. Asil olan ise mesleki motivasyondur. Siureg basit mizikal kaliplarla da
saglanabilir. Fakat 6gretmen uygulama siirecine dahil olan bireyde dénit verebilir nitelikte bir potansiyel
olup olmadigini fark edebilmeli, onu mizik temelinde analiz edebilmelidir. Cocukla egitsel manada en
fazla zaman geciren 6gretmen, sosyallesmeye agilan bir iletisim kapisi niteligindedir. Voight'a gore; 6zel
egitimin her alaninda oldugu gibi dikkat, kaygi ve algi bozuklugu yasayan bireylerle yapilan mizikal
calismalarin degisim ve gelisim siirecine etki edecedi yadsinamaz bir gergektir (2013: 97-105). Mizik bir
o6grenme araci iken gelisim ve iletisim araci da olabilmektedir. Bu baglamda bir zihinsel engelliler alan
ogretmeni her daim ¢ocugu gelistirecek yeni yaklasimlara agik olmalidir.

Egitimin niteliginin gelistiriimesi, teknolojide kaydedilen gelismeler 6gretmenin verimliligini ve
etkisini gliclendirir ancak hicbir arac gerec ve ydntem dgretmenin yerini alamaz (MEB, 2020). Ozel egitim
sinifinda mizik elementleri iceren uygulamalar gerceklestiren bir 6gretmen zaman degerlendirme,
mekan kullanimi, yaklasim gelistirme ve uygulama sorunlariyla karsilasmaktadir. Bu sorunlarin Gstesinden
gelme ve basaril bir stire¢ gerceklestirme 6gretmenin kendi denetimindedir (Thompson, 1999: 7-9; MEB,
2007). Oner'e gére; 6grenme giicligi ceken 6grencinin egitime dahil olma istegi egitim siirecini &nemli
derecede etkilemekte fakat yaklasim belirleme 6gretmenin kendi pratigine birakilmaktadir (2014). Bu
baglamda derslerinde mizikle elementleri kullanacak bir 6gretmen su sorunlarla karsilasabilmektedir:

« Ogrenciyi ne kadar taniyorum?

« Ogrencinin mizigi algilama durumu ve déniit verebilirligi ne boyutta?

« Naslil bir uygulama plani gelistirmeliyim?

+ Hedef ve kazanimlarim nelerdir?

« Ne tir calgilar ve materyaller kullanmaliyim?

» Hangi tir mazik kullanmaliyim?

+ Gelistirdigim muzik uygulamasi hangi gelisim ve degisim alanina yonelik?
» Grup calismalari ve gerekiyorsa kaynastirma evresi nasil olmali?

» Derslerimde miizik elementlerini kullanmaya ne kadar istekliyim?

« Bilgilerim ve deneyimim ne boyuttadir? (Serafin, 2003)

Bu faktorlerin yaninda mesleki isbirligi, calisma ortami, 6gretmen-6grenci, 6gretmen-idare,
ogretmen-veli faktorleri de devreye girmektedir. Bu noktada 6gretmen mesleki yeterliliklerinin farkinda
olmali ve onlari gelistirme ¢abasi icerisine girmelidir. Yapilan arastirmalar da gostermektedir ki egitim
Ogretim sureclerinde artan standartlarin yaninda 6gretmenlerin yasam boyu kendilerini egitim ve
uygulama yontinden gelistirmeleri de beklenen bir gerekliliktir (Taslaya, 2021).

Ozel egitim zihin engelliler alani kapsayici oldugu kadar da siirekli gelisen ve degisen bir egitim
ve bilim dalidir. Ogretmenler mesleki vasiflarini gelistirdigi siirece yol gésterici olmaktadirlar. Ozel egitim
strecleri devlet glivencesinde olsa dahi her bir aile icin maddi bir yikimlilik getiren ve hayat boyu
devam eden bir sirectir. Bunun yaninda 6zel egitime yonelik her bir yaklasim ve teknik igin okul ve
kurumlarda istihdam saglamak mumkiin gozikmemektedir. Bu bilgilerden yola cikarak alan mezunu

E-International Journal of Educational Research ISSN: 1309-6265 Vol: 14, No: 1, pp. 201-228 .

217




. E-Uluslararast Egitim Arastirmalart Dergisi ISSN: 1309-6265, Cilt: 14, No: 1, ss. 201-228

ogretmenlerin muzik temelinde mesleki gelisimlerinin desteklenmesine zemin olusturacak muzik temelli
yeterlilik ve mizik temelli uygulama durumlarini tespit eden dncil durum temelli arastirmalara ihtiyag
duyulmaktadir.

3. Problem

Ozel egitimde (zihinsel engelliler alani) miizigin dnemini 6gretmen mesleki yeterlilikleri ekseninde
ele almak ve bu cercevede 6zel egitim zihinsel engelliler alan 6gretmenlerinin mizik temelli yeterlilik ve
uygulama sorunlarini ortaya koymanin; 6zel egitim stireclerinin kapsayici ve dahil edici ilkelerinin her bir
Ozel egitim gerektiren bireye ulasmasi icin 6nemli oldugu dustnllmektedir. Bu nedenle, zihinsel
engelliler alan 6g§retmenlerinin dgrencilerine yonelik gelisim/degdisim ve rehabilitasyon hedeflerinde
muizik elementlerinden vyararlanma durumlarinin tespit edilmesinin gerekliligi ortadadir. Bu
gerekliliklerden hareketle bu ¢alisma 6zel egitim zihinsel engelliler alan 6gretmenlerinin 6zel egitim zihin
engelliler alanina yonelik olan muzik yeterlik durumlarina, derslerinde muzik 6gelerini kullanma
durumlarina ve muzik temelli bireysellestirilmis egitim planlari/programlari gelistirme durumlarina iliskin
gorislerini tespit etmek amaciyla gergeklestirilmistir. Bu amaca ulasabilmek icin ise asagidaki sorulara
yanit aranmaktadir:

Zihinsel engelliler alan 6gretmenlerinin;

1. Mizik elementlerinden yararlanma ve muzik temelli farkindalik durumlarina iliskin gorusleri
nelerdir?

2. Kendilerini miizik temelinde tanimlama durumlarina iliskin gorusleri nelerdir?

3. Mizik temelli BEP gelistirebilme durumlarina iliskin gorisleri nelerdir?

4. Arastirmamn Kapsamu ve Onemi

Bu arastirmada ulasilan bulgular (betimlemeler); 6zel egitim tabaninda akademik ve mesleki mizik
egitimine sahip profesyonellere, uzmanlara ya da mizik 6gretmenlerine/egitimcilerine yonelik yapilmis
calismalarda ulasilan bulgu ve verilere benzerlikler gosterebilir. Arastirma 6zel egitim siniflarinda miizik
disi amaclar icin pedagojik miizik egitimi cercevesinde mizik elementlerinden yararlanabilecek diizeyde
uygulamalar gerceklestirebilecek mesleki motivasyona sahip fakat lisans egitimi sirasinda 6zel egitime
yonelik mizik odakli mesleki bir ders almamis 6zel egitim zihinsel engelliler alan 6§retmenlerini
kapsamaktadir.

Bu arastirmada elde edilen verilerin; zihinsel engelliler alan 6gretmenlerinin muzik temelli
yeterliliklerinin arastiriimasi acisindan énemli oldugdu, zihinsel engelliler alan 6gretmenlerinin siniflarinda
muzik temelli etkilesimi ne dlizeyde gerceklestirebildiklerinin tespit edilmesi agisindan énemli oldugu,
zihinsel engelliler alan 6gretmenlerinin mizik disi alanlara ydnelik muzik temelli bireysellestirilmis egitim
plani/programi gelistirme durumlarinin ortaya konmasi agisindan énemli oldugu dustinilmektedir.

Bu calisma kapsaminda hazirlanan ve kullanilan veri toplama araclarina verilen yanitlarin icten
oldugu ve gercek gorusleri ortaya koydugu kabul edilmis olup; arastirmaya katihm gdsteren zihinsel
engelliler alan 6gretmenlerinin diger alan 6gretmenlerini temsil edebilecedi varsayiimistir.

YONTEM

Arastirma tasidigi amag ve bu amaca uygun olarak izlenen yontem ve toplanan verilerin niteligi
bakimindan sireg odakl, betimsel, yoruma dayali bir durum tespit ¢alismasidir. Bu arastirmada yer alan
soru envanteri BlyuUkdztirk vd.'nin soru gelistirme asamalarina gore hazirlamistir (2014: 124-172).
Sorularin gecerlik ve glivenirligi icinse yine Blyukoztirk vd.'nin arastirmanin amacinin belirlenmesi, 6lgek
amacinin belirlenmesi, madde havuzunun olusturulmasi, anlasilirhk ve uzman goériisi alma asamalari
benimsenmistir (2014: 106). Arastirma sirasinda elde edilen gorisler bilgi/durum tespitine dayali olarak
¢6zimlenmis ve betimlenmistir.

1. Durum Tespit Calismasiy/Arastirmast

Durum tespit arastirmalari tarama calismalarina nazaran durumun incelendigi bir yontemdir
(Shuttleworth, 2008). Bu ytzden tek bir dogrunun olmadigi dislincesinden yola cikarak kendine 6zgu
kavramlar ve arastirma yontemleri kullanilmaktadir (Aytacli, 2012). Durum tespiti standart gdzlem
normlarini icermedigi icin gegerlilikleri gdzlemcinin yorumlari ile sinirhidir (Giiven, 2001).
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Egitim odakli durum tespit arastirmalarinda ise; egitim siire¢lerinde zamanla degisimler meydana
gelmekte ve egitime yon veren unsurlar gitgide karmasiklasmaktadir. Bu ylizden slre¢ degismez
olamayacagi gibi bu karmasik yapilarda birbirinden kopuk ele alinmamalidir (Yildirim, 1999). EgJitim
odakl durum tespiti arastirmalarinda bir ya da birden fazla 6gretmenle inceleme yapmaya ihtiyag
duyulabilir. Zira egitim slregcleri sistemlerinin duragan olmayan degisken yapisi bunu gerekli kilmaktadir
(Ozan-Leylum, vd., 2017).

2. Veri Toplama Araclan

Arastirmanin amacina uygun olarak alanyazin taramasi ile bir soru havuzu olusturulmus, uzman
ve akademisyen gorlslerine sunulmustur. Arastirmaya katilim gdsteren 6gretmenlerin muizik temelli
farkindaliklari ve siniflarinda mizik temelli olgulardan yararlanma durumlari, yapilandiriimis ve yari
yapilandiriimis goériisme sorularindan olusan cizelgelerle tespit edilmistir. Birinci ¢izelgede yer alan
sorular 6gretmen vyeterlilik tespiti ve 6gretmenlerin tanimlanmasi Uzerine olusturulmustur. Birinci
cizelgenin envanteri gelistirilmis likert tipi sorulardan olusmaktadir. ikinci cizelge ise acik uclu kisisel
betimlemelere dayanan bir envanterden olugsmaktadir. Katilimci dgretmenlere envanterde yer alan
sorular sorularak cevaplar ses kaydina alinmistir. Bulgularin betimlenmesi, yorumlanmasi ve sonuglarin
ortaya konulmasi icin asagidaki alanlar tizerinden bilgi toplanmistir:

» Demografik veriler,

«  Ogretmenin derslerinde miizik elementlerinden yararlanma durumlarina yénelik veriler,
« Ogretmenlerin miizik temelli farkindaliklarina yénelik veriler,

«  Ogretmenin miizik temelli algilarina yénelik veriler,

« Ogretmenin temel bilgilerine yonelik veriler,

« Ogretmenlerin miizik temelli BEP gelistirebilme durumlarina yénelik veriler,

3. Veri Toplama Aracglarinin Gegerlik ve Giivenirligi

Formun hazirlanmasinda 6zel egitim ve 6zel egitimde muzik egitimi alanlarindan uzmanlarin
goris alinmistir. Formun verilerinin olusturulmasinda uzmanlardan elde edilen sorulardan olusturulan
soru havuzundan ve mifredat kitaplarindan, alan Uzerine yapilmis akademik kaynaklardan
yararlanilmistir. Bunun yaninda calismada meydana gelen 6gretim programinin glvenirligi igin
arastirmaya sozel olarak mail, gérintili ve yiz ylze gorisme yollari ile uzmanlarinin bilgi birikimine
basvurulmustur. Verilerin ¢éziimlenmesi: Verilerin ¢6ziimlenmesinde yoruma dayall betimleyici bir yol
izlenmistir.

4. Calisma Grubu

Arastirmanin katimailari, zihinsel engelliler alan 6gretmenlerinden olusmaktadir. Katihmcilara "K"
katihmci semboli verilmistir. Buna gore katima bilgileri su sekildedir: K1: 37 yasinda erkek birey, 6zel
egitim bolumu zihinsel engelliler 6gretmenligi mezunu ve alanda 10 yildir calismaktadir. 2021-2022
egitim 6gretim yilinda otizm spektrum bozuklugu (OSB) tanili orta dereceli 8grenme giicligi olan yaygin
gelisim bozukluguna (YGB) sahip 6grencilerin oldugu 3 kisilik bir sinifta goérev yapmaktadir. K2: 35
yasinda erkek birey, 6zel egitim bolimi zihinsel engelliler 6gretmenligi mezunu ve alanda 10 yildir
cahismaktadir. 2021-2022 egitim 6gretim yilinda hafif ve orta dereceli 6grenme gulgcligi tanisi olan
ogrencilerin oldugu 4 kisilik bir sinifta gérev yapmaktadir.

BULGULAR

Bulgular arastirmaya katilim gdsteren 6gretmenlerin; mizik temelli gelisim alanlarina, miizik bilgilerine,
bilissel/devinimsel/davranissal muzik temelli algilarina ve muzigin kendi duygu durum sirecleri
Uzerindeki etkilerine yonelik bilgiler icerdigi kadar katihmci o6gretmenlerin muzik dersi isleyis
durumlarina, mizigi 6grencinin hangi kazanim alanlarina yonelik kullandiklarina dair tespitler de
icermektedir.
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1. Zihinsel Engelliler Alan Ogretmenlerinin Miizik Elementlerinden Yararlanma ve Miizik

Temelli Farkindalik Durumlarwna iligkin Goriisleri

Buna gore asagida yer alan (¢ tablo sirasi ile mizik elementlerinden yararlanma, ritim calgilarini
tanima ve mizik temelli farkindalik durumlarina iliskin gérislerine dair tespit edilen bulgulardan

olusmaktadir.

Tablo 1: Katilimcilarin miizik elementlerinden yararlanma durumlarina iliskin gértsleri

f=K1- K2

Katiliyorum (f)

Kismen(f) Hig(f)

Ozel egitimde miizik calismalarina yénelik egitim aldim.
Derslerimde 6grencilerime muzik dinletiyorum.
Derslerimde ritim calismalari yapiyorum.

Sesleri ve tinilari ayirt etme calismalari yapryorum.
Derslerimde hareket ve dans calismalari yapiyorum.
Ozel egitim programuna gére:

Sinifta muzik dersi isliyorum.

Derslerimde &zel egitim icin hazirlanmis mizik programini kullaniyorum.

Egitici, dgretici sarki repertuari olusturdum.
Derslerimde ritmik calgilar kullaniyorum. (Davul, marakas, ritim cubugu)
Derslerimde farkh muzik turleri kullaniyorum. (Pop, klasik, halk/sanat)

2

2

2

—_

Tablo 1. verilerine goére; katilimcilarin genel olarak derslerinde miizik dinlettikleri, derslerinde
o6grencinin begenisine gore farkli mizik tirlerini kullandiklari, ses ve tini ayirt etme calismalarini kismen
yaptiklari, kismen egitici dgretici bir sarki repertuvari olusturduklari ve MEB tarafindan hazirlanan 6zel
egitimde muzik ve oyun kitabini kullanmadiklari tespit edilmistir. Bunun yaninda &gretmenlerin
derslerinde ritim ve harekete dayali uygulamalar yapma konusunda istekli olmadiklari, ritim calgilarini

kullanamadiklari, ilgili mifredattan yeteri kadar yararlanmadiklari distiniimektedir.

Tablo 2: Katilimcdarin ritim calgilarint tanima durumlarina iliskin gériisleri

f = K1- K2 Katilyorum(f) Kismen(f) Hig(f)
Su bes ritmik calgwy tantyorum.

Davul 2

Marakas 2

Ritim ¢ubuklari 2

Tef 2

Cingirakl zil 2

Tablo 2.verilerine gore; katiimcilarin genel olarak tef ve davul gibi geleneksel ritmik halk
calgilarinin prototiplerini tanidiklari, ¢ingirak ve ritim cubuklari gibi 6zel egitimde de yaygin olarak

kullanilan ritmik calgilari ise kismen tanidiklari gorilmustr.

Tablo 3: Katiimcilarin miizik temelli farkindalik durumlarina iliskin gériisleri

f = K1- K2

Katiliyorum(f)

Kismen(f)

Hig(f)

Duydugum sesleri ayirt edebilirim.

Dinledigim bir muzikte enstrimanlari seslerinden ayirt edebilirim.
Duydugum bir ritmi tekrar edebilirim.

Muzik turlerini (klasik, pop, halk, enstriimantal vb.) ayirt edebilirim.
Muzigi bir amag dogrultusunda dinlerim. (rahatlamak, eglenmek, vb.)
Dinledigim bir sarkiya mirildanarak/séziyle eslik edebilirim.
Soyledigim sarkiya devinimsel (dans- hareketle) eslik yapabilirim.
Soyledigim/dinledigim bir sarkiya ellerimle ritmik eslik yapabilirim.
Hem soylerken hem de dinlerken ritmik bir ¢algi ¢alabilirim.
Duydugum bir mizigi ikinci sefer dinledigimde hemen tanirm.

2

[ NS NI \C RN SR \ O R \C R \ ]

2

Tablo 3. verilerine gore; katilimcilarin genel olarak duydugu nesne ve canli seslerini ayirt edebildigi,
muizigi bilingli bir amag dogrultusunda kullanabildigi, mizik dinleme stirecinde psiko-motor ve bilissel
anlamada islevsel olduklari, odaklanma ve ritmik eylemlerde yeterli olduklari ve muzik odakh duygu
durum sireclerinin arastirmacinin beklentileri dahilinde oldugu tespit edilmistir. Bunun yaninda
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dgretmen beyanlarina gére dgretmenlerin ritmik hafizaya sahip olduklari gérilmis. Ogretmenlerin
ritmik bir calgi ile eslik etme konusunda istendik seviyede yeterli olmadiklari tespit edilmistir.

Temel yonergelerden olusan 6gretmen dondtlerinin yer aldigi Tablo 1., Tablo 2. ve Tablo 3.'den
elde edilen 6gretmen yeterlilikleri dogrultusunda 6gretmenlerle yapilan s6zli gériismede de bulgulari
destekler donditlere ulasiimistir. Buna gore asagida yer alan bulgular 6gretmenlerin s6zIli beyanlari goz
onlinde tutularak ve Tablo 1., Tablo 2. ve Tablo 3.'de elde edilen verilere dayanarak betimlenmistir.

K1: Ogretmenin miizik dinlerken odaklanma ve dikkat eylemini gerceklestirebildigi miizikal bir
begeniye sahip oldugu ve dinledigi mizigin tirini taniyabildigi, herhangi bir ortamda yayini yapilan
muizige tepkisel davranabildigi ve bedeni/hosnutsuzlugunu ifade ettigi, bir sarki ya da mizigin bitip yeni
bir eserin basladigini farkl kosullar altinda fark edebildigi, duydugu bir eseri ikinci sefer duydugunda
taniyabildigi, duydugu bir ritmi tekrarlayabildigi, dinledigi eserde biyik oranda calgilari seslerinden
taniyabildigi, muzik turlerini blyik oranda ayirt edebildigi, dinledigi bir sarkiyi sdzleriyle ayirt edebildigi
ve soyleyerek eslik edebildigi, elleriyle ritmik eslik yapabildigi, mizigin ritmine gére dans ve hareketlilik
gOsterebildigi, hem dinleme hem de sdyleme eylemi sirasinda herhangi bir nesne ya da galgiyla ritmik
eslik yapabildigi, mizik dinleme eylemini; rahatlama, hiziinlenme, eglenme gibi amaglar dogrultusunda
kullanabildigi tespit edilmistir. Buna ek olarak 6gretmenin ritim calgilarini tanidigi, 6zel egitimde muzik
temelli uygulamalar hakkinda kismen bilgisinin oldugu, 6zel egitimde mizik Gizerine hizmet icin egitime
katilmadigi, MEB tarafindan hazirlanan 6zel egitim muzik programi ve mufredatini inceledigi fakat
uygulamadigy, sinif icerisinde miizik dersini kismen isledigi, dgrencileriyle tini ve ses ayirt etme, heceleme
cahismalari yaptigi fakat bunu muizik perspektifinden yapmadigi, 6grencilerine farkli amaclar
dogrultusunda sarki ve muzik dinlettigi, derslerinde ritim calismalari yaptigi fakat ritmik enstrimanlar
kullanmadigi, hareket ve devinime yonelik dans icerikli ¢alismalar yapmadigi, amaca yonelik ve MEB
kazanimina yonelik okul sarkilarini tanidigi ve egitici dgretici bir amac icin sarki repertuarina sahip oldugu
fakat ogrenciye yonelik bireysellestirilmis mizik temelli bir kazanimlar ve egitim plani gelistirmedigi
kendisi tarafindan verilen dontler neticesinde tespit edilmistir.

K2: Ogretmenin miizik dinlerken odaklanma ve dikkat eylemini kismen gerceklestirebildigi,
muizikal bir begeni/tercih gelistirdigi ve dinleyecedi miizigi tirini bilerek dinledigi, herhangi bir ortamda
yayini yapilan mizige kismen tepkisel davrandigi ve begeni/hosnutsuzlugunu kismen ifade ettigi, bir
sarki ya da mizigin bitip yeni bir eserin basladigini farkli kosullar altinda fark edebildigi, duydugu bir
ritmi tekrarlayabildigi, dinledigi eserde calgilari kismen seslerinden taniyabildigi, mizik tdrlerini biytk
oranda ayirt edebildigi, dinledigi bir sarkiyi s6zleriyle eslik edebildigi, elleriyle ritmik eslik yapabildigi,
muzigin ritmine gore dans ve hareketliligi kismen gosterebildigi, hem dinleme hem de séyleme eylemi
sirasinda herhangi bir nesne ya da calgiyla ritmik esligi kismen yapabildigi, mizik dinleme eylemini
rahatlama, hiiziinlenme, eglenme gibi amaclar dogrultusunda kullanabildigi tespit edilmistir. Buna ek
olarak 6gretmenin temel ritmik okul calgilarini kismen tanididi, 6zel egitimde mizik hakkinda bilgisinin
yeteri oranda olmadig, 6zel egitimde muzik lizerine bir egitime katiimadigi, MEB tarafindan hazirlanan
Ozel egitim mizik programini incelemedigi, sinif icerisinde mizik dersini kismen isledigi, 6grencileriyle
tini ve ses ayirt etme calismalari yapsa bile mizik temelli olarak bunu yapmadigi, 6grencilerine dinlettigi
muzikleri farkl amaclar dogrultusunda kismen dinlettigi, derslerinde ritim calismalari yapmadigi, hareket
ve devinime yonelik dans igerikli calismalar yapmadigi amaca yonelik ve MEB kazanimina yonelik okul
sarkilarini tanidigi fakat egitici 6gretici bir amag icin sarki repertuarina kismen sahip oldugu kendisi
tarafindan verilen dénutler neticesinde tespit edilmistir.

2. Zihinsel Engelliler Alan Ogretmenlerinin Kendilerini Miizik Temelinde Tanumlama
Durumlanna iliskin Gériisleri

Buna gore asagida yer alan Tablo 4; 6gretmenlerin kendilerine ydneltilen yari yapilandiriimig
yonergelere verdikleri donutler ve bu donitlere dair tespit edilen bulgulardan olusmaktadir.

Tablo 4. goriismede elde edilen verilere gore; 6gretmenlerin muzigin duygu durum Uzerindeki
etkisinin farkinda olup mizik tirlerine yénelik ortak bir begeniye sahip olduklari gérilmustir. Genelde
okul sarkilari ve s6zstiz muzikleri derslerinde tercih etseler bile bunu bir amag ya da ihtiya¢ dogrultusunda
yapmadiklari gérilmektedir. Ogretmenlerin 6zel egitimde uygulanan yeni teknik ve yaklasimlara acik
olduklari, mizik temelli mesleki alanda mizigin kendilerine pek ¢ok alanda kazanim sagladigini bildikleri
ve buna ydnelik mesleki bir egitime ihtiyaclari oldugu gorilmektedir.
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Tablo 4: Katiimctlarin Kendilerini Miizik Temelinde Tamimlama Durumlarina iliskin Gériisleri

K1

K2

Kendinizi miiziksel
anlamda
tammlayunz

iyi bir dinleyiciyim. Cogu sarkida séz yerine
muzik benim icin daha 6nemlidir. Ancak bir
calgr aleti calamiyorum ve sesim de pek iyi
degil. Buna ragmen iyi bir dinleyiciyim.

Muzigin birgok duyguya terciiman oldugunu
distniyorum. Bu ylizden duygusal durumuma
g6re mizik dinliyorum. Dinledigim miizikler
benim icin bir ifade araci olmustur.

Ne tiir miizikler
dinlersiniz?

Halk miizigi cok hosuma gidiyor. Baglama
sesinin benim icimde ayn bir yeri var. Ozellikle
Neset Ertas'i tekrar tekrar dinlerim. Bunun
yaninda pop muzik ve bazi yabanci mizikler
dinlerim

Daha ¢ok halk miizigi ve 6zglin mizik dinlerim.
Yabanci pop miizik ve rap miizigi de ilgimi ceker.

Derslerinizde ne tiir
miizikler
kullanursiniz?

Okul muzikleri, sozstiz muzikler, cocuk
sarkilar, 6grencilerimin dinledigi mizikleri
tercih ederim.

Okul sarkilar ve sdzstiz muzikler kullaniyorum.

Sizin icin egitimde en
onemli nokta nedir?

Ogrencilerimle aramda duygusal bir bag var
bu ylizden onlarin bir seyi basardiklarini
g6rmek benim icin cok énemli.

Sabir, emek, bilgi, fedakarlk, vicdan ve bilgilerimi

dogru sekilde 6grencilerime aktarabilmek 6nemli.

Miizik temelinde
kendinizi gelistirmek
istediginiz alanlar
nelerdir?

Bir koroya katilmak isterdim, baglama calmak
isterim, ritim calgilari da 6nemli benim igin.

Derste kullanabilecegim kadar miizik bilgim olsa
ve ezbere birkag tlrkl bilsem bana yeter.

Ogrenci temelli
olarak kendinizi
gelistirmek
istediginiz alanlar
nedir?

Bu cocuklarla calismak beni mutlu ediyor.
Ogrencilerim genelde sosyal iletisim sorunlar
olan ¢ocuklar ve bagimsiz hareket alanlari
kisith; bu yizden yeni yaklasim ve teknikleri
o6grenmem onlara karsi daha faydali olmami
saglayacaktir.

Davranis, psiko-motor ve sosyal, duygusal olarak
destek gerektiren bir sinifim var. Bu ylizden
ogrencilerimin ihtiyag duyduklar alanlarda
gelismeye ihtiyag duyuyorum; bunun icin de &zel
egitime yonelik cagdas yaklasimlar 6grenerek
onlari destekleyebilirim.

Son olarak eklemek
istedikleriniz
nelerdir?

Ebeveyn destegi de cok az. Ozel egitimde
dgretmen-veli isbirligi dnemli fakat maalesef
bu konuda donit alamiyoruz. Okulda mizik
aletlerimiz var ama kimse kullanmiyor. Clinku
muzige karsi bir amacimiz yok. Bizlere yonelik

Aile destegi sart! Okulda yapilan uygulamalarda
kendimi gelistirirsem 6grencilerde daha cabuk
olumlu sonuglar meydana gelecegini
dislniyorum. Bir de mizigin davranis
becerilerine ve kisisel gelisimlerine olumlu katki
saglayacagini distindyorum. Fakat bu konuda bir

hizmet ici egitimler alsak mesleki olarak

desteklendigimizi hissedebiliriz. egitimim olmadig icin cok sinirlt seyler

yapabiliyorum.

3. Zihinsel Engelliler Alan Ogretmenlerinin Miizik Temelli BEP Gelistirebilme Durumlarina
iliskin Gériisleri

Katilimcilara asagidaki soru yoneltilerek bireysel tutumlarinin stire¢ odakl olarak tespit edilmesi
saglanmistir. "MEB o6zel egitim mifredatinda yer alan kazanimlar, uygulamalar ve mizik programi
cercevesini de g6z onlinde tutarak, siniflarinizdaki égrencilere ydnelik mizik elementleri kullanmaniz
gerekseydi daha ¢ok hangi alanlarin iginde bulundugu mizik temelli BEP hazirlardiniz? Aciklayiniz".
(Asagida birinci tekil sahis kullanilarak katilimci sdzleri birebir aktariimaya calisiimistir.)

K1: -Bilissel ve gelisimsel alanlarda calismayi tercih ederim. Ogrencilerimin ilgileri hep baska yerde
oldugunu gortyorum. Dikkatlerini baska ydone ydnlendirip sinif ortamina adaptasyonlarini saglamam
gerekiyor. Bu ylzden mizik temelli BEP hazirlarken onlarin dikkatlerini gelistirici seylere odaklanmak
isterdim. Bazen odaklarini muzik acarak degistirmeye calisiyorum ama biraz davranis kontrol sorunlari
var ve aniden bagirabiliyorlar. Bazen de bazi sarkilari duyunca elleriyle alkis tutuyorlar. Mizigi bir plan
dogrultusunda amag odakli nasil kullanabilirim bilmiyorum. Basta da dedigim gibi biz bu mizik evreni
konusunda c¢ok vyetersiziz. Mesela simdilerde sosyal medyada goériyorum. Sadece otizm tanili
ogrencilerin oldugu konserler oluyor ya da korolar. Bir 6zel egitimci gozi ile bakiyorum. Bunu dogru
bulmuyorum. Herkes otizmli 6grencileri miizik dahisi zannediyor ama bu dogru degil. Otizme karsi
kategorilendirme oldugunu dustiniyorum. Bir 6zel egitimci gozlyle bakinca inanin ben de miizigi boyle
bir sey zannediyordum. Milli Egitimin programlarinda muzik calismalarinin onlarin sosyal yonlerini
gelistirdigi, farkindaliklarini arttirdigr ve iletisim aygitlarini gliclendirdiginden bahsediyor. Fakat sizinle
sohbetimizden sonra (Katiimct arastirmactyt kastediyor) sarki sdylemenin, calgi aleti calmanin ¢ok
otesinde bir miizik sireci oldugunu ve bu ¢ocuklara mizigin nasil faydasi oldugunu daha net anladim.
Ogrencilerim dinledikleri sarkilardaki sdzleri harekete dénistirmeye calisiyorlar. Bunlarin ¢ok énemli
oldugunu disiiniiyorum; ¢iinkii bize eglence gibi gelen sey aslinda onlar icin odakli bir eylem. iste bu
eylemleri mizik temelli BEP yaparken kullanip gelisimlerine faydali olmak isterim. Clinkii miizigin etkili
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bir pekistire¢ oldugunu biliyorum. Ama 6zel egitim sinifinda ve bireysel olarak 6grencilerde nasil
kullanilmasi gerektigini bilmiyorum.

K2: -Son donemde ¢zel egitime yonelik farkli bir arayis var ve alan ¢ok popller oldu. Pek ¢ok
terapi, uygulama, teknik ve yaklasimdan bahsediliyor. Hangisi bilimsel ve hangisi gercekten sonug veriyor
emin degilim. Ama bize okulda dgretilen sey zihinsel engelli cocuklar igin ortak bir mifredatin miimkiin
olmadigi ve her bir 6grenciye buitiincil yaklasmamiz yoniindeydi. Davranissal ve bilissel gelisim icin bu
cocuklara ¢cok zaman ayiriyoruz. Bazen ydnergelerle ¢ocuklari zorladigimiz da oluyor. Bu ylzden miizik
alternatif bir kapi olabilir. Ozel egitimde giincel yaklasimlar adi altinda bir dizi seminere katilmistim. Cok
sikictydi. Anlatan kisinin bir kere olsun bir sinifa girip bir ¢ocukla etkilesime girip girmediginden emin
degilim. Zaten lisans slrecinde de ayni sorunu yasamadik mi hep. Hayatinda iki G¢ kere 6zel egitim
sinifinda bulunmus kisiler meslek hayatini 6zel egitim sinifinda gegirecek 6gretmen adaylarina ders
anlatiyorlar. Calisma hayatina baslayinca bunun béyle olmadigini gérdiim. Anlatmak, eyleme dékmek ve
¢ocugun kalbine dokunabilmek bambaska seyler. Bence 6zel egitim bolimlerinde ders verecek kisilerin
hi¢ olmazsa bir kere olsun 6zel egitim sinifinda bir 6zel egitim gerektiren 6grencinin burnunu silmis
olarak (Katilimct giiler) géreve baslamali. Mesela ben ne okulda ne de okuldan sonra miizikle alakali bir
sey 6grendim. Sizinle konustuktan sonra bunun ne kadar etkili ve farkli bir sey oldugunu goriyorum
(Arastirmact kastediliyor). Benim 6grencilerim gelisim gerektiren davranis sorunlari olan 6grenciler. Bazen
sinifa 3 6gretmen uygulama yapmak icin girebiliyoruz. Clinkii cocugu kontrol edemiyoruz. Cocuk ¢ok
alakasiz bir seyden bir krize girmis oluyor, bagira ¢agira okula geliyor. Bir saat sakinlestirmek gerekiyor.
Belki bu cocuklar igin miizik etkili bir ara¢ olabilir ama muzigin kriz durumunu da tetiklememesi lazim
(Katiimct gliliiyor). Ayrica duyu biitlinleme odalari var. Oralarda miizik etkili olabilir bence. Ama nasil
eyleme dokmemiz gerekiyor emin degilim. Ayni zamanda 6zel egitimin temelini zaten dikkat gelistirme,
iletisim ve sosyallesme olusturuyor. Bunun igin her 6gretmen miizigi nasil kullanmasi gerektigini zaten
bilmeli. Kaldi ki miizik eglenceli bir sey zaten. Siirekli okul aktivitelerinde kullaniyoruz. Ogrencilerimin el
¢irpmaktan, ritim tutmaktan cok eglendiklerini goriiyorum. SOyle on tane darbukamiz olsa ritim calismasi
yapabilecegimiz cocuklar var. Clinki bu ¢ocuklar ilgiye ve sosyallesmeye aclar. Yansitmada 6zel egitimde
cok etkili, genelde 6grencilerim benim yaptiklarimi yansitmaya ¢alisirlar. Bu ylizden mizigin égrenci
davranislarina yardimci oldugunu dislintdyorum. Sizinle konustuktan sonra programa baktim,(MEB'nin
ilgili miifredatindan séz ediyor) mizigin 6zel egitime gereksinimi olan ¢ocuklar igin farkindalik, iletisime
gecmek, sosyallesebilmek, motor ve psikomotor gelisime olan etkilerinden bahsediyordu. Benim
calistigim 6grencilerin tam da ihtiyaci olan seyler. Her bir mirildanma, her bir el ¢irpma, gtilimseme ya
da bakis dyle kiymetli ki. Sanirim ¢ocuk duyabiliyorsa hangi engeli olursa olsun miizikle bir seyler yapmasi
mimkiin. iste bunlar Gistiinden sadece nasil BEP hazirlanir bunu tam kestiremiyorum. Bazen derste miizik
dinlettigimde mirildanan, sallanan, sevingten bagiran oluyor. Sanirim mizik dinlemek onlara ¢ok iyi
geliyor. Artik derslerimde daha fazla mizik kullanmaya gayret edecegim.

TARTISMA, SONUC VE ONERILER

Alanyazin incelemesi yapildiginda 6zel egitim 6gretmenlerinin muzik temelli yeterlilikleri ve muzik
elementlerini kullanarak muzik disi amaclar icin gelistirdikleri muzik temelli BEP Uzerine yapilan
arastirmalara rastlanmamistir. Ne var ki konu cergevesine alinabilecek son dénem arastirmalari dikkat
cekmektedir (Darrow, 1999; McCord ve Watts, 2006; Hammel ve Hourigan, 2011). Ayrica arastirmacinin
da farkli zamanlarda konu dahilinde gerceklestirdigi arastirmalarda mevcuttur. Bu bélimin 6zel egitim
ogretmenlerinin muzik temelli mesleki stirecleri ekseninde gerceklestirilen arastirmalarin ortaya konmasi
ve bu arastirma ile benzerlikleri ve ayrildiklari yonlerin saptanmasi bakimdan 6nemli oldugu
distnitlmektedir.

Sagirkaya (2016)'nin "Ozel Egitim Alaninda Calisan Egitimcilerin Pedagojik Miizik Terapi
Uygulamalarina Yénelik Gériisleri: Afyonkarahisar lli Ornegi" bashkl arastirmasi, ¢zel egitim alaninda
calisan uzman ve egitimcilerin, 6zel egitimde muzik ve mizik terapiye iliskin gorislerini tespit etmek
amaciyla gerceklestirilmistir. Arastirma 2015-2016 Egitim Ogretim yilinda Afyon Milli Egitim Mudurlagu
Ozel Egitim Subesi, RAM Midiirligii ve OCEM'in ortak hizmet ici egitim projesi olarak gerceklestirilmistir.
Arastirma icin Polonyali muzik terapist Dr. Agnieszka Rynkiewicz'in kendi uygulamalarindan 10 6rnek
sirayla katilimcr gruba uygulanmis ve her uygulama sonrasi degerlendirme gergeklestirilmistir. Stireg
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sonrasi katilimcilara bir dizi soru yéneltilmistir. Elde elde edilen bulgularin sonuclari su sekildedir: Ozel
egitimde mizik ve muzik terapi calismalarinin her 6zel egitim kurumunda uygulanmasi gerektigi, muzik
uygulamalarinin ve muzik terapinin farkli kazanimlari oldugu, mizigin; 6zel egitime gereksinim duyan
bireylere yonelik gelisim/degisim/davranis Uzerine, iletisim ve sosyallesme becerileri Uzerine katki
saglayacagi katiimci 6gretmen ve uzman gorisleriyle tespit edilmistir. Arastirma oOzel egitim
ogretmenlerinin muzik temelli bakis agilarinin ortaya konmasi bakimindan benzerlik gdstermektedir.
Arastirma ayni zamanda Milli Egitim blnyesinde yapilan ilk 6zel egitim mizik temelli hizmet ici egitimi
olmasi bakimindan da énemlidir. Ne var ki calismada mizigin 6zel egitimdeki éneminden ¢ok mizik
terapi uygulamalarinin 6zel egitimdeki dnemi vurgulandigi gorilmektedir.

Yikmis vd. (2017)'nin "Ozel Egitim Ogretmenlerinin Derslerde Oyun ve Sarkwt Kullanma Durumlart"
baslikli arastirmalari 6zel egitim 6gretmenlerinin, ders ici etkinliklerinde oyun ve sarkiyr kullanma
dlzeylerinin belirlenirken akademik derslerde muzigin yolu ile beceri ve davranis egitimi tizerine sarki ve
oyunlari kullanim durumlari tespit edilmektedir. Veriler yari yapilandiriimis goérisme teknigi ile elde
edilmis olup 6zel egitim d6gretmenlerinin akademik ve akademik olmayan becerilerin 6gretiminde oyun
ve sarkiyr kullandiklari sonucuna ulasilmistir. Arastirmaya katilim gosteren 7 6gretmenin ¢alisma
surelerinin bir ila bes yil arasi oldugu katilimcilarin lisans egitimleri sirasinda mesleki olarak oyun ve sarki
dersi almig olduklari ve muzik temelli mesleki donanima sahip olduklari gériilmektedir. Her egitimcinin
derslerinde mizik elementlerinden biri olan sarkiyi kullanmalarina dair sonuglara ulasiimasi 6zel egitim
ogretmenleri ve mizik temelinde yapilan arastirmalar arasinda dikkat uyandiran bir veri olarak karsimiza
¢tkmaktadir. Elde edilen sonuclarin  6zel egitim 6gretmenlerinin  mesleki sireclerinde mizik
elementlerinden yararlanabilme durumlarini ve miizik disi amaclar icin miizik elementlerini kullanabiliyor
olma durumlarini ortaya koymasi bakimindan énemli oldugu distiniimektedir.

Eren ve Engiir (2019)'tin "Ozel Egitim Ogretmeni Adaylarinin Miizik Ogretimine Yénelik Ozyeterlilik
Inanclarinin Farklt Degiskenler Acisindan incelenmesi" baslikli arastirmalari, ézel egitim 6gretmeni
adaylarinin muzik 6gretimine yonelik 6zyeterlilik diizeylerini belirlemektir. Arastirma sonuglari 6zel
egitim ogretmeni adaylarinin 6zyeterlilikleri dogrultusunda gelisim gosterdikleri yoniindedir. Bu
arastirma verileri 6zellikle 6zel egitim 6gretmenlerinin mesleki gelisimlerinde miizigin dneminin ortaya
konmasi ve mizik temelli mesleki gelisimlerinin desteklenmesi agisindan 6nem tasimaktadir. Zira
arastirmadan anlasildigi Gizere katilimci 6zel egitim 6gretmeni adaylari lisans egitimleri sirasinda miizik
temelli mesleki bir egitim almaktadirlar ve mizik elementlerinin 6zel egitim streclerinde énemine dair
bilgi ve farkindaliga sahiptirler.

Cay (2020)'in " Miizik Egitimi Dersinin Ozel Gereksinimli Ogrencilere Katkistnin Ozel Egitim
Ogretmenlerinin Gériisleriyle Belirlenmesi" baglkl arastirmasi, miizik egitimi dersinin 6zel gereksinimli
ogrencilere katkisi 6zel egitim 6gretmenlerinin goérisleriyle belirlemektedir. Arastirmaya 80 6gretmen
katihm g6stermis olup katilan 6gretmenlerin cogu muzik egitimi dersinin 6zel gereksinimli grencilerin
egitiminde gerekli oldugunu, ifade etme becerisine, iletisim becerilerinin gelisimine katki saglayarak
ogrencilerin yasam kalitesini arttirdigina dair goris bildirdikleri gérilmektedir. Arastirma 6zel egitim
ogretmenlerinin  6zel egitim dgrencilerinin  hayatlarinda mizigin  gerekliligine inandiklarini
goOstermektedir. Bu bakimdan Cay'in arastirmasinin sonuglari bu arastirmanin katihmci gorusleri ile
benzerlik gdstermektedir.

Sagirkaya (2021)'nin "Ozel Egitim Ogretmenlerinin Pedagojik Miizik Terapi Tekniklerini Uygulama
Durumlart" baslkli eylem arastirmasi kapsaminda 6zel egitim 6gretmenlerinin pedagojik muizik terapi
teknik/model/yaklagimlarini taniyarak mesleki gelisimlerine katki saglanmasi, BEP hazirlama surecinde
Mizik Temelli Uygulamalar gelistirebilmeleri hedeflenmistir. Arastirma G¢ evrede gerceklestirilmis olup
bulgular 20 hafta devam eden eylem siresinden elde edilmistir. Buna gore; |.Evre seminer ve didaktik
sunum bolimlerinden olusmustur. Il. Evre calisma grubunun mizik temelli BEP gelistirme surecini
kapsamaktadir. Ill. Evre ise katilimcilarin cahstiklari bir 6grenciye yonelik belirledikleri hedefler ve
kazanimlar dogrultusunda gelistirdikleri BEP siirecini kapsamaktadir. Sonug olarak arastirma strecinin
Ozel egitim 6gretmenlerin mesleki gelisimlerine dnemli bir katki sagladigi, 6gretmen ve 6grencilerin
muzik disi kazanim alanlarina yonelik mizik temelli BEP gergeklestirebildikleri gorilmektedir.
Arastirmaya gore Ozel egitim 6gretmenlerinin siirece birinci elden dahil olmalari gerektigi, bu yizden
mesleki olarak desteklenmelerinin dnemi bu arastirma giktilari ile de ortiismektedir.
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Alanyazinda ulasilan yukaridaki arastirmalar 6zel egitim 6gretmenlerinin 6zel egitim siireclerinde
muizik elementlerinden yararlanma durumlarini ve bakis agilarini ortaya koymaktadir. Yikmis vd., Eren ve
Englr'in arastirmalari mizik temelli mesleki bir egitim almis ve mizikal farkindaliga sahip katimcilari
kapsadigi icin bu arastirmanin sonuglari ile nispeten benzerlik gdstermemektedir. Ne var ki Cay ve
Sagirkaya'nin arastirmalar 6zel egitim 6gretmenlerini kapsamalari, 6zel egitimde muzigin dnemini zel
egitim 6gretmeni goziinden ortaya koymalari bakimdan bu arastirma ile benzerlik teskil etmektedirler.
Fakat Cay'in arastirmasi 6zel egitimde muzik disi amaglar igin 6zel egitim égretmenlerinin mizik temelli
mesleki gelisimlerini kapsamadigindan dolayi bu arastirmadan farklilik géstermektedir.

Arastirmanin birinci amacina yonelik veriler incelendiginde ise; K1'in temel muzikal farkindaliga ve
ritmik beceriye sahip oldugu fakat 6zel egitim sinifinda MEB miufredatina gore 6gretmen tarafindan
yapilmasi beklenen temel mizikal calismalari gerceklestirmede yeteri kadar mesleki donanima sahip
olmadigi sonuclarina ulasiimistir. K2'nin ise temel miizik becerisine sahip olmakla birlikte sadece belirli
oranda uygulamayi tercih ettigi ve 6zel egitim sinifinda MEB mifredatina gore 6gretmen tarafindan
yapilmasi beklenen temel mizikal calismalari gergeklestirmedigi, miizik temelli olarak mesleki donanima
sahip olmadigi sonuclarina ulasiimistir. Yine katilimcilarin; 6zel egitimde muzik calismalarina iliskin egitim
almadiklari fakat derslerinde 6grencilerine farkli tlrdeki mizik &rneklerini dinlettikleri, derslerinde
hareket ve dans calismalari yapmadiklari, derslerinde 6zel egitim igin hazirlanmis mizik programini
kullanmadiklari, ritim calgilarini genel olarak tanimakla birlikte derslerinde kullanmadiklari ve miizik
temelli algi durumlarinin yeterli diizeyde olmasina ragmen derslerinde muzik temelli stirecleri kullanma
durumlarinin yetersiz oldugu sonuglarina ulasilmistir.

Arastirmanin ikinci amacina yonelik veriler incelendiginde ise; K1'in muzik temelli bir islevsellige
sahip oldugu, mizik temelli farkindaliginin gelismis oldugu K2'nin muzik temelli bir islevsellige sahip
oldugu ve muzik temelli farkindaliginin gelisebilir oldugu sonuglarina ulasiimistir. Yine 6gretmenlerin
muzik dinlemekten zevk aldigi, daha ¢ok halk muzigi ve pop mizigi dinledikleri, derslerinde okul sarkilar
ve sozsliz muzikleri tercih ettikleri ve yaptiklari isler dogrultusunda aile destegine ihtiya¢ duyduklari, 6zel
egitimde miuzik temelinde kendilerini gelistirmek istedikleri, mesleki olarak 6zel egitim sireglerine
yonelik cagdas yaklasimlari tanimak istediklerine ydnelik sonuglara ulasilimistir.

Arastirmanin {clincii amacina yonelik veriler incelendiginde ise; K1'in belirli sinirlarda muzik
elementlerini kullanmayi tercih ettigi, mizik temelli uygulama gelistirebilecegi ve uygulamalar
yapabilecegi fakat mizik temelli BEP hazirlamada bilgi ve donanima sahip olmadigi, 6grenci odaginin
degistirmeye yonelik mesleki birikime gereksinim duydugu, mizigin 6zel egitimde éneminin farkinda
oldugu sonuclarina ulasilmistir. K2'nin ise mizik temelli uygulama gelistirebilecegi ve mizik
elementlerinden olusan uygulamalar yapabilecegi fakat miizik temelli BEP hazirlamada bilgi ve donanima
sahip olmadigi, 6zel egitimde mizigin dneminin ve iletisim slreclerinde ki yerinin farkinda oldugu
sonugclarina ulasiimistir. Yine o6gretmenlerin; muzik elementlerini derslerinde kullanimina dair bilgi
sUrecini tam anlamiyla nitelendiremedikleri icin dgrenciye aktarimi gergeklestirmede belirli zorluklar
yasadiklari, bu zorluklarin farkinda olarak mesleki temelde kendilerini gelistirmek icin motivasyona sahip
olduklari, mizik ve duygu durum iliskisinin farkinda olduklari fakat mizik elementlerini mizik disi
amaglara yonelik gelistirilecek muzik temelli BEP hazirlamak icin nasil kullanilacagina dair gerekli bilgi ve
donanima sahip olmadiklari sonuglarina ulasilmistir.

Arastirmanin sonuglari géz 6niinde bulundurularak takip eden 6neriler siralanabilir.

e Ozel egitim zihinsel engelliler alan 6gretmeni yetistiren fakiltelerde 6zel egitimde muzik, 6zel
egitimde mduzik temelli etkilesim ve iletisim, 6zel egitimde muzik temelli uygulamalar
derslerinin verilmesi gerektigi dusiinilmektedir.

e Ozel egitim zihinsel engelliler alan égretmenlerinin miizik temelli BEP gelistirebilme tizerine
hizmet ici egitim slreclerine ihtiyaglar oldugu disunilmektedir.

e Ozel egitim zihinsel engelliler alan égretmenlerinin mizik disi alanlara yénelik mizik temelli
uygulamalar gelistirebilme Uzerine mesleki ¢alismalara ihtiyaclar oldugu dislinilmektedir.

e Ozel egitim zihinsel engelliler alan &gretmenlerinin  mesleki gelisim ve mesleki
motivasyonlarini arttirici siireglere ihtiyaclari oldugu dustintlmektedir.

e Ozel egitim zihinsel engelliler alan 6gretmenlerinin yenilikleri takip ederek mesleki olarak
kendini  gelistirebilmeleri icin  motivasyon arttinc  sireglere ihtiyaclarni  oldugu
dustintlmektedir.
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e Ozel egitim siireclerinde miizik temelli uygulamalar ézel egitim siireclerine dahil olan hemen
her o©grenciye uygulanabilmelidir. Bunun icin de o6gretmenlerin siniflarinda  muzik
elementlerini kullanma durumlarini tesvik edecek calismalarin uygulamaya koyulmasi
gerektigi distintlmektedir.

e Ozel egitim zihinsel engelliler alan dgretmenlerinin ézel egitim siireclerine dahil olan hemen
her o©grenciye yonelik sarki repertuari olusturmalarini tesvik edecek calismalarin
gerceklestirilmesi gerektigi diistinilmektedir.

e Ozel egitim zihinsel engelliler alan dgretmenlerinin ézel egitim sireclerine dahil olan hemen
her 6grenciye yonelik mizik temelli hareket uygulamalari gerceklestirmelerini tesvik edecek
calismalarin gerceklestirilmesi gerektigi distinilmektedir.

e Ozel egitim zihinsel engelliler alan 6gretmenlerinin 6zel egitim siireclerine dahil olan hemen
her &grenciye yonelik ritim temelli uygulamalar gerceklestirmelerini tesvik edecek
calismalarin gerceklestirilmesi gerektigi distinilmektedir.
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