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Abstract

Teaching is a profession that requires professionalism. Professionalism is
considered as a concept related to the improvement of teachers’ work quality,
professional standards and public image. The development of professionalism
depends on the identification of variables that may be associated with it. Current
study aims to determine the order of importance of the influential factors in
classifying teachers’ professionalism levels. For this purpose, data were collected
from 500 teachers working in a city with metropolitan status in Central Anatolia.
In the research, the Teacher Professionalism Scale was used to determine the
professionalism levels of teachers, and the Happiness Scale was used to
determine the level of happiness, one of the predictive variables. In the research;
the data on the predictive variables were collected with the personal information
form prepared by the researchers. Artificial neural networks were used in data
analysis. In data analysis, 1000 different artificial neural network models were
established for each sub-dimension and total score of professionalism. The
importance mean of each predictor variable in classifying the professionalism
sub-dimensions and total score was calculated in all models and the importance
ranking of the variables was obtained. According to the findings obtained from
the research, the level of happiness is determined as the most effective variable
in classifying the professionalism total score, occupational awareness,
contribution to the organization and emotional labor sub-dimensions. It was
determined that the level of satisfaction with school is the most effective variable
in classifying the personal development sub-dimension. Gender is the least
effective variable in classifying the total score of teachers' professionalism;
seniority is the least effective variable in classifying personal development and
emotional labor sub-dimensions. In addition, it was determined that the weekly
course load has the least effect in classifying the sub-dimensions of occupational
awareness and contribution to the institution. Suggestions were presented in line
with the findings obtained from the research.
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INTRODUCTION

Professionalism, which is accepted as one of the important elements of effectiveness in working life
(Demirkasimoglu, 2010); means specialization and mastery and is used as the opposite of the word
amateur (Turkish Language Association [TLA], 2022). Professionalism is considered synonymous with
“success” in the business world and refers to the behaviors expected from individuals (Tichenor &
Tichenor, 2005), the competence of individuals, and the quality of the work performed (Gutierrez et al.,
2019). On the other hand, Helsby (1995) states that professionalism is different from proficiency, and
also associates professionalism with a person’s constant effort for improvement and concern for
development (as cited in Al-Hinai, 2007). According to another definition, professionalism refers to
behaviors and attitudes towards increasing service quality and applying the highest standards
(Demirkasimoglu, 2010). In summary, professionalism is the interactions, attitudes and behaviors that
individuals experience in order to achieve the best standard while performing the profession.

Professionalism encumbers individuals in the profession with a variety of responsibilities. As a
requirement of this, professionals are obliged to do the best, not the easiest, most suitable or most
desired. Therefore, they feel great responsibility for the welfare of individuals. Professionals use
information from clinical observations and research, not just their own personal experience, and consider
the needs of individuals when deciding which strategies are appropriate (Darling-Hammond, 1990).
Kramer (2003) explains the responsibility of professionals using the metaphor of the “glass house”.
According to her, professionals live in glass houses. They are therefore under constant scrutiny, subject
to the highest ethical and moral standards. However, it is not possible to say that every profession is
professional. For a profession to be considered professional, it is expected to have certain characteristics.
These include long-term education, autonomy in working conditions, an association or professional
organization related to the profession, fulfilling the service provided by considering social interests, an
obligation to comply with the rules specified in the work, and being open to innovations in the light of
scientific methods and techniques (Adiglizel et al.,, 2011).

Teacher professionalism is defined as a high commitment to work, engaging with colleagues, and
going beyond minimum expectations to meet students’ needs (Tschannen-Moran et al., 2006). Although
meets the required criteria (Gliven, 2010; Tobias & Baffert, 2009), it has not always been perceived as a
professional occupation (Toprakgi, 2009). Unlike other professions, the widespread belief that everyone
can do the “teaching” job done by teachers has contributed to this perception (Tichenor & Tichenor,
2005.; Toprakgl, 2009) In addition, the fact that teaching is seen as something that does not change, and
the thought that teachers do not want to change, has been a significant obstacle to the development of
the teaching profession (Carlgren, 1999; Toprakg et.al., 2010). On the other hand, the dynamic meaning
attributed to teaching status has contributed to the change in the meaning and status of the teaching
profession (Demirkasimoglu, 2010; Toprak¢r & Kirkulak, 2022) and “teacher professionalism” has begun
to become important (Toprakgl & Ofluoglu, 2021; Toprakc & Kocakaya, 2022). As a matter of fact, it is
seen that this concept is still being researched and discussed today, although it has come to the fore in
the 1990s (Cheng, 1996; Darling-Hammond, 1990; Demirkasimodglu, 2010; Hargreaves, 2000; Helsby,
1995; Kramer, 2003; Novoa, 2000; Rizvi & Elliot, 2007; Sachs, 2015; Toh et al., 1996; Whitty, 2000).
Although teacher proficiency is determined from culture to culture according to the situation of the
society (Yengin-Sarpkaya & Altun, 2021), parallel to the developments in the world, in Tlrkiye the first
official studies of the Ministry of National Education on teacher competencies started in 1999 (Ministry
of National Education [MoNE], 2017). In this context, the Ministry of National Education updated the
general competencies of the teaching profession in 2017 and presented them under three main
headings: professional knowledge, professional skills, attitudes and values. In addition, the Ministry of
National Education provides in-service training for the development of professionalism of the teachers.

Teachers, who are at the center of innovation, are the carriers of ideas and practices and also the
information sources of learners (Elabbar, 2017). Teaching is a dynamic profession that is affected by
specific sources; it undergoes various changes and develops (Ustu et al., 2016). Hargreaves (2000) stated
that teaching has undergone a significant transformation in many parts of the world, and as a result,
teachers are obliged to teach in a way that is not taught to them. Expectations from teachers to educate
students for the 21st century (P21, 2020) may be a clear indication of this situation. On the other hand,
in terms of the critical role of teachers in education and the level of readiness for the innovations of the
21st century, "teacher quality” is an issue that should be considered. In 2007, the McKinsey Company
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published a research report on how the world’s best-performing school systems emerged. According to
this report, two of the three most essential elements in the best school systems were related to quality
of teachers. The same report noted that learning over three years with a high-performance teacher
instead of a low-performance teacher made a difference of more than 50% in student success (Barber
& Mourshed, 2007). Similarly, in the “Teachers Matter” report published by Organization for Economic
Co-operation and Development [OECD] (2005), which was attended by 25 countries, a broad consensus
reached was that "teacher quality” is the most critical single school variable that affects student success.
As a result, professionalization of teaching around the world is encouraged (Cheng, 1996), and the
meaning of being a professional teacher becomes even more critical (Tichenor & Tichenor, 2005). The
number of teachers working in Turkiye in the 2021-2022 academic year is over one million. Therefore, it
can be said that the number of students each teacher reaches increases this importance of
professionalism (MoNE, 2022).

High-level thinking of students, increasing demand and pressures for them to use new
technologies effectively (Hargreaves, 2000), and increasing the community’s expectations surged from
teachers (Taskaya, 2012) required teachers to change their quality because contemporary education
exists with the effective teacher. The teacher's effectiveness is only possible by growing professionally
and following current trends (Jovanova-Mitkovska, 2010). As Day (1999) points out, teachers risk
diminishing their vision unless their continued professional development continues. Teacher
professionalism that can prevent this risk is associated with improving teachers' working quality,
standards, and public image (Demirkasimoglu, 2010). The characteristics of professional teachers give
clues about the direction of this improvement. Tichenor and Tichenor (2005) examined the
characteristics of professional teachers in their research on professionalism. According to the research
findings, professional teachers are willing to learn and teach new things, they are creative, self-sacrificing
and goal-oriented. Professional teachers are in constant development by accepting the existence of
change. They attend conferences and workshops that can help with classroom practice, look for
opportunities to grow professionally, motivate students to learn and know how to plan teaching.

The development of professionalism depends on identifying variables that may be associated with
it. In the literature, the relationship between professionalism and variables such as the number of
students at the school (Celik & Yilmaz, 2015), the duration of work at the school (Karaman, 2016), the
level of life satisfaction (Duckworth et al., 2009), seniority (e.g., Altinkurt & Ekinci, 2016; Hosgortr, 2017;
Toh et al., 1996; Tukonic & Harwood, 2015), gender (e.g., Bayhan, 2011; Celik & Yilmaz, 2015; Fakili, 2019;
Karaman, 2016), weekly course load and the level of satisfaction (Ifanti & Fotopoulopou, 2011) were
examined. The scope of these studies is generally limited to examining the relationships between
variables and professionalism and revealing the intergroup differentiation of professionalism scores. In
addition, the order of importance of these variables, which are frequently used in the literature, in
classifying the level of professionalism has not been examined. It is thought that revealing the order of
importance of these variables will guide researchers and practitioners in developing the professionalism
of teachers. Therefore, the order of importance of these variables in classifying professionalism was
tested in the present study.

In this context, the aim of this study is to determine the order of importance of the variables
(number of students in the school, gender, seniority, duration of work in the school employed, weekly
course load, level of happiness, level of satisfaction with the school) in classifying the professionalism
levels of teachers. For this purpose, answers to the following research questions were sought:

» What is the order of importance of variables in the classification of teachers’ professionalism

total score?

» What is the order of importance of the variables in the classification of the personal

development sub-dimension score of professionalism?

» What is the order of importance of the variables in the classification of the professional

awareness sub-dimension score of professionalism?

» What is the order of importance of the variables in the classification of the contribution to the

institution sub-dimension score of professionalism?

» What is the order of importance of the variables in the classification of the emotional labor

sub-dimension score of professionalism?
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METHOD

This study is predictive correlational research. Correlational research can be conducted in two ways:
depictive and predictive. If there is a correlational relationship between variables in predictive
correlational research, the value that a variable will receive can be predicted with the help of other
variables (Fraenkel et al., 2015).

Participants

During the 2020-2021 academic year, 500 teachers working in a city with metropolitan status in
Central Anatolia participated in the research. It is very difficult to determine a completely random sample
in educational research. Therefore, the participants were determined by convenient sampling method.
However, it should be noted that there can be a possibility that samples determined using this method
may be biased (Fraenkel et al., 2015). Cohen et al. (2011), determined the sample size for a population
of 1,000,000 as 384 with a 95% confidence interval. In the current study, the researchers tried to reach
the largest possible sample more than the specified number, in order to reduce sample bias. 242 (48.4%)
of the teachers in the study were female and 258 (51.6%) were male; 455 (91.0%) were married and 45
(9.0%) were single. Additionally, 343 (68.6%) were working in the city center, 116 (23.2%) in the district
center and 41 (8.2%) in village-town. Also, the seniority of teachers was 0-5 years (39; 7.8%), 6-10 years
(91; 18.2%), 11-15 years (96; 19.2%), 16-20 years (101; 20.2%), 21 years and more (173; 34.6%).

Data Collection Tool

Teacher Professionalism Scale: In order to determine the professionalism levels of teachers, the
“Teacher Professionalism Scale”, which was developed by Yilmaz and Altinkurt (2014) and which
consisted of 24 items and four sub-dimensions with a 5 Likert form, was used. Increasing scores from a
sub-dimension or overall scale mean the level of professionalism of teachers is increased (Yilmaz &
Altinkurt, 2014). The Cronbach’s Alpha (Cr a) reliability coefficient was reported as .79 for the personal
development sub-dimension, .74 for the occupational awareness sub-dimension, .86 for the contribution
to the institution sub-dimension, and .80 for the emotional labor sub-dimension (Yilmaz & Altinkurt,
2014). Within the scope of the present research, Cr a = .76 for the personal development sub-dimension
of the scale, Cr a = .73 for the occupational awareness sub-dimension, Cr o = .82 for the contribution
to the institution sub-dimension and Cr o =.78 for the occupational awareness sub-dimension.

The Happiness Scale: The “Happiness Scale” was used to measure the level of happiness which is
a predictive variable used in the classification of professionalism. The scale has six items and a single
scale which can be ranked in the form of 5 Likert. The Cronbach’s Alpha (Cr a) reliability coefficient was
reported as .83 for the scale (Demirci, 2017). Within the scope of the present research, Cr a = .82 for the
scale.

Personal Information Form: Data for “number of students in the school, duration of work in the
school employed, weekly course load, seniority, the level of satisfaction with the school, and gender”
were collected with a personal information form prepared by the researchers.

Analysis of Data

Research data was collected online, there were no incompletely answered items in the scales.
Artificial neural network (ANN) was used to classify the professionalism level of teachers. The statistical
program for social sciences (SPSS) was used for the ANN analysis. In the analysis of the data, classification
was carried out by creating two separate groups according to the professionalism scores of the teachers
and the low/high level of professionalism. The minimum score that can be obtained from the Teacher
Professionalism Scale is 24, and the maximum score that can be obtained is 120. Teachers with a score
of 24 to 72 were classified into a low group, and teachers with a score of 73 to 120 were classified into
a high group. The same scoring method was also used in the classification for the sub-dimensions of
professionalism. The classification created by professionalism scores was examined in terms of the
importance order of the predictive variables used in the research. The main purpose of this classification
is to examine which variables are more effective in differentiating the two groups with low and high. In
this context, “Number of students in the school, duration of work in the school employed, weekly course
load, level of happiness, seniority (up to 5 years, 6-10 years,10-15 years, 16-20 years, 21 years and more),
level of satisfaction with the school (I am not satisfied at all, | am not satisfied, | am a bit satisfied, | am
satisfied, | am very satisfied), and gender” were determined as predictive variables.
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The multilayer perceptron model was used for the classification of professionalism, and the
dependent variable included in the model was two sub-groups (low/high), consisting of the levels of
professionalism. The independent variables were determined as seven variables used in the classification.
The hyperbolic tangent function was applied to the cells in the hidden layer in the selection of activation
function in ANN analysis, and the softmax function was applied to the cells in the output layer. 70% of
the data set in the analysis was selected as the sample used in training, and 30% was selected as the
sample used in the test. The ANN selects a new and different training (70%) and test (30%) data in each
analysis. Therefore, each sub-dimension of professionalism and the total score of professionalism were
analyzed 1000 times. The order of importance of the variables is based on the mean of the importance
they have in each model.

RESULTS

The findings from the study were presented according to the total score and sub-dimensions of
professionalism, respectively. The order of importance of variables in classifying the professionalism total
score is given in Figure 1.

Total score

Number of students in the school = 7 1825%
Duration of work in the school employed |©? 9,95%
Weekly course load | ? 6,00%
Level of happiness ¥ 41,56%
Seniority 7 4,39%
Level of satisfaction with the school /& 7 1571%
Gender 77 4,15%

0,00% 10,00% 20,00% 30,00% 40,00% 50,00%

Figure 1. The order of importance of variables in classifying the professionalism total score

Figure 1 shows that the order of importance of the variables in classifying the professionalism
total score is level of happiness, number of students in the school, level of satisfaction with the school,
duration of work in the school employed, weekly course load, seniority, and gender. The order of
importance of variables in classifying the personal development sub-dimension is given in Figure 2.

Personal development

Number of students in the school | = ? 11,65%
Duration of work in the school employed | = 7,70%
Weekly course load | © ? 531%
Level of happiness ¥ 25,38%
Seniority T 510%

Level of satisfaction with the school ¥ 36,78%
Gender ¥ 8,08%

0,00% 10,00% 20,00% 30,00% 40,00% 50,00%

Figure 2. The order of importance of variables in classifying the personal development sub-dimension

Figure 2 shows that the order of importance of the variables in classifying the sub-dimension of
personal development is level of satisfaction with the school, level of happiness, the number of students
in the school, gender, duration of work in the school employed, weekly course load, and seniority. The
order of importance of variables in classifying the occupational awareness sub-dimension is given in
Figure 3.
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Occupational awareness

Number of students in the school ¥19,86%
Duration of work in the school employed |© 7 11,88%
Weekly course load = 5,34%
Level of happiness ¥36,35%
Seniority |© ? 570%
Level of satisfaction with the school 7 13,66%
Gender TP 721%

0,00% 10,00% 20,00% 30,00% 40,00% 50,00%

Figure 3. The Order of importance of variables in classifying the occupational awareness sub-dimension

Figure 3 shows that the order of importance of the variables in classifying the sub-dimension of
occupational awareness is level of happiness, the number of students in the school, the level of
satisfaction with the school, duration of work in the school employed, gender, seniority, and weekly
course load. The order of importance of variables in classifying the contribution to the institution sub-
dimension is given in Figure 4.

Contribution to the institution

Number of students in the school T 0 14,61%
Duration of work in the school employed = ? 7,35%
Weekly course load = 7 584%
Level of happiness F41,11%
Seniority |© 7 6,19%
Level of satisfaction with the school /& ¥ 18,05%
Gender ’ 6,85%

0,00% 10,00% 20,00% 30,00% 40,00% 50,00%

Figure 4. The order of importance of variables in classifying the sub-dimension of contribution to the institution

Figure 4 shows that the order of importance of the variables in classifying the sub-dimension of
contribution to the institution is level of happiness, level of satisfaction with the school, number of
students in the school, duration of work in the school employed, gender, seniority, and weekly course
load. The order of importance of variables in classifying the emotional labor sub-dimension is given in
Figure 5.

Emotional labor

Number of students in the school $19,70%
Duration of work in the school employed = 12,46%
Weekly course load | ©? 6,23%
Level of happiness ¥ 44,49%
Seniority T 3,84%
Level of satisfaction with the school |© ? 8,87%
Gender 7 441%

0,00% 10,00% 20,00% 30,00% 40,00% 50,00%

Figure 5. The order of importance of variables in classifying the emotional labor sub-dimension
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Figure 5 shows that the order of importance of the variables in classifying the sub-dimension of
emotional labor is level of happiness, number of students in the school, duration of work in the school
employed, level of satisfaction with the school, the weekly course load, gender, and seniority.

DISCUSSION, CONCLUSION AND RECOMMENDATIONS

This study was conducted using ANNs to determine the factors that are influential in the classification
of professionalism of teachers. The order of importance of variables in classifying teachers’
professionalism in terms of total points is; level of happiness, number of students in the school, the level
of satisfaction with the school, duration of work in the school employed, weekly course load, seniority,
and gender. On the other hand, for the total score, the variable with the lowest effect in the classification
was gender; for personal development and emotional labor, the variable with the lowest effect in the
classification was seniority; for occupational awareness and contribution to the institution, the variable
with the lowest effect in the classification was weekly course load.

It was determined that the most influential variable in terms of total score in classifying the
professionalism of teachers from the above variables discussed within the scope of the research was
“level of happiness”. There is no study in the literature that directly examines the relationship between
happiness and professionalism. This finding obtained from the research can be explained by the place
of internal and external factors in professionalization. A study conducted with teachers and
administrators concluded that eight factors were decisive in the professionalism of teachers. These
factors are listed as the teacher himself, the institution where the teacher works, the law/regulation, the
upbringing/education of the teacher, professional experience, economic and social status, colleagues,
and other factors. According to this conclusion, the main determinant of professionalization is the
“teacher himself” (Bayhan, 2011). When the variables discussed in the current study are examined,
happiness is a variable for the teacher himself, as opposed to variables such as seniority, weekly course
load, and the number of students. In this respect, it can be said that the research findings are parallel to
Bayhan's (2011) findings.

In the classification of the total score of professionalism, the lowest variable was gender. Many
research articles have shown that professionalism does not differ significantly in terms of gender
(Altinkurt & Ekinci, 2016; Bayhan, 2011; Celik & Yilmaz 2015; Celik-Yilmaz, 2017; Fakili, 2019; Karaman,
2016; Nartglin et al, 2016). The results of the research, which concludes that there is no gender
differentiation, support the findings of the current study. As a matter of fact, seven different variables
were discussed in the study, and among these variables, the gender’s total score of professionalism was
found to have a very low effect on classification. The current research finding can be associated with the
literature in that teachers attach a similar level of importance to gaining knowledge, professional
development, and professionalization, regardless of gender.

The most influential variable in classifying the personal development sub-dimension was “the level
of satisfaction with the school”, and the lowest variable was “seniority”. Studies show that the level of
satisfaction is a decisive role in professionalism. Bayhan (2011), for example, revealed that the second-
place determinant affecting professionalism is the institution in which the teacher works. Satisfaction
with the school can be affected by a wide variety of factors as it may vary from person to person. Sahin
and Turan (2017) stated that school satisfaction consists of elements of a “democratic school
environment”, “physical and social environment” and “learning environment” Therefore, it can be said
that the facilities offered by the school, the school administration, student behavior, and relationships
with teachers and parents can affect school satisfaction. Geist and Hoy (2004) determined a positive
relationship between the facilities offered by schools and the professional behavior of teachers. Ifanti
and Fotopoulopou (2011) examined the factors that enabled teachers to continue their professionalism
and the factors that negatively affected professionalism and concluded that the success of students,
collaboration with colleagues, interaction with students and parents contributed to maintaining
professionalism. On the other hand, the researchers stated that school management, parental behavior,
and student behavior negatively affect professionalism (Ifanti & Fotopoulopou, 2011). Yirci (2017), who
examined the professional and personal development of teachers working at different levels within the
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scope of teacher professionalism, determined that school management and the school's facilities are
among the obstacles to professional development. In another study, it was determined that inadequacies
in the school, lack of administrative-parent-colleague cooperation/communication, and inability to trust
teachers were factors affecting professionalism (Uzun et al., 2013). Yardibi (2018) stated that satisfaction
with the manager affected teachers' work performance. In the sub-dimension of personal development,
it is especially possible for teachers to follow and read books and journals in or out of their field and
participate in scientific meetings (Yilmaz & Altinkurt, 2014). This finding can be interpreted as the fact
that teachers have students willing to learn, the school administration supports teachers’ work and
participation in scientific meetings, colleague relations encourage personal development and research,
and it is important for personal development that teachers work in schools where there are qualified
parent-teacher relationships.

The lowest effect on classifying the personal development sub-dimension is the variable
“seniority”. There are differences in the findings of the study, which examined the relationship between
professionalism and seniority. Accordingly, some of the studies that investigate the relationship between
professionalism total score and seniority show that professionalism differs significantly in terms of
seniority (Altinkurt & Ekinci, 2016; Tukonic & Harwood, 2015); while others have found that there is no
significant difference (Altinkurt & Yilmaz, 2014; Bayhan, 2011; Celik & Yilmaz, 2015; Celik-Yilmaz, 2017;
Fakili, 2019; Karaman, 2016; Nartgiin et al., 2016; Oztuzcu-Kiiclikbere, 2019; Toh, et al., 1996; Yorulmaz
et al., 2015).

On the other hand, there are few studies examining the relationship between the sub-dimensions
of professionalism and seniority, and the findings of this study vary. Fakili (2019) and Oztuzcu-Kiiclikbere
(2019) concluded that there was no differentiation in all sub-dimensions of professionalism in terms of
seniority. Hosgorir (2017) determined that there were significant differences only in the sub-dimension
of emotional labor. Celik and Yilmaz (2015) determined that there were significant differences only in
occupational awareness, while Yilmaz and Altinkurt (2015) determined that there were significant
differences in the sub-dimensions of personal development and emotional labor in terms of seniority.
Therefore, there is no clarity on the seniority variable in terms of total score and sub-dimensions. Oztiirk
and Gonulacar (2018), who examined the professionalization processes of teachers, stated that
occupational experience is a prerequisite for a full occupational application, but not necessarily enough.
Thus, it can be stated that teachers with low and/or more professional seniority have various advantages
and disadvantages in terms of personal development. The presence of idealistic thoughts and goals in
the face of the inadequate experience of young teachers with low professional seniority can motivate
them to research and study in the dimension of personal development. On the other hand, although the
increase in professional seniority offers teachers more opportunities to participate in in-service training
and scientific activities, and a richness of experience; with the increase in seniority, the decrease in the
habit of reading books (Yilmaz, 2002), the increase in professional burnout (Durak & Seferoglu, 2017;
Dursun, 2000), and the fact that teachers can use their own knowledge and experience more can be
interpreted as seniority can be an obstacle to personal development. Therefore, the effect of seniority
may be due to the fact that the individual is both encouraged to personal development at the same time
and the blocking aspect of this issue. In addition, seniority is a variable that shows the duration of
professional experience. The fact that seniority has a low impact may be due to the fact that this variable
includes more quantitative service time. At this point, it can be said that the quality of professional
experience can be decisive rather than quantitative time spent in the profession.

In the classification of occupational awareness and contribution to institution sub-dimension, it
was observed that the most influential variable was “level of happiness,” and the variable with the lowest
effect was “weekly course load". There is no research in the literature that examined the relationship
between occupational awareness and happiness and between contribution to the institution and
happiness. The fact that happiness is the most influential variable in the classification of these two sub-
dimensions raises the question of what the characteristics of happy people are. Myers & Diener (1995)
investigated who was happy. According to the study, the distinctive characteristics of happy individuals
are high self-esteem, a sense of advanced personal control, optimism, and being extroverted. The
researchers noted that these people enjoy being with others, they get along well with others, they have
control over their own lives, and they are extroverted. However, they stated that these individuals can
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focus on their work regardless of external rewards and in a way that loses the perception of time. In both
occupational awareness and contribution to the institution sub-dimensions; it is seen that interaction
with other individuals is necessary, the external environment is an important part of development, there
is a relationship between the individual and the environment, and new ideas are considered important
(Yilmaz & Altinkurt, 2014). Considering that the basic characteristics of happy people and the
requirements of occupational awareness and contribution to the institution overlap, it can be said that
the result obtained is significant.

The variable with the least effect in classifying the sub-dimension of occupational awareness and
contribution to the institution is “weekly course load”. No study addressing the relationship between
these variables has been found in the literature. As mentioned earlier, factors related to the individual
are more effective in professionalism than external factors (Bayhan, 2011). According to Yilmaz and
Altinkurt (2014), it is one's own desire to guide the individual to learning and acting. Activities expected
to be carried out in the sub-dimensions of occupational awareness and contribution to the institution
include the volunteering of the individual (Yilmaz & Altinkurt, 2014). For this reason, the effect of the
weekly course load may have decreased.

In the research, the sub-dimension of emotional labor was examined last. According to the
findings, the most influential variable in the classification of emotional labor is “level of happiness”, and
the variable with the least effect is “seniority”. There has been no research on the relationship between
emotional labor and happiness in the literature. Emotional labor occurs in the presence of others
(student for a teacher, patient for a doctor) (Smith, 2017). Emotional labor is associated with managing
feelings felt in the face of problems, not reflecting these feelings on work and relationships, and using
emotion regulation strategies (Demir, 2019; Gross, 1998; Hochschild, 1983; Yilmaz & Altinkurt, 2014).
Similarly, Man and Selek-Oz (2009) indicated that emotional labor refers to emotional regulation. In
addition, there are many studies in the literature that reveal significant relationships between happiness
and emotion regulation. The clinical study, which evaluated changes in neural activity in the brain, found
results suggesting that people who are happier may have a better ability to regulate their emotions and
cope with negative information (Canterberry & Gillath, 2011). In their research, Extremera and Rey (2015)
concluded that there was a positive relationship between the ability to regulate emotion and happiness.
In this case, it can be said that the research results support the finding of the current research.

GUngor (2009) stated that individuals could adopt different methods while controlling their
emotions in the natural process of emotional labor. One of them is “spreading interest.” This method
involves the individual thinking about things that make him happy, make him feel good, or behave
happily. Accordingly, the person who does something he loves relaxes in this way, feels good, and has
positive feelings for other individuals (Glingér, 2009). Therefore, the importance of the level of happiness
for the emotional labor sub-dimension can be explained by having more that will make them feel good
and thus make it easier to comfort themselves in the face of any hardship. The model put forward by
Fredrickson (1998) could also explain this result. According to the model, positive emotions serve to
expand the individual's instant thought and action repertoire, directing the individual to follow new and
creative ways of thinking and action. Thus, the individual can provide new information about how to
regulate their emotions. More clearly, positive emotions enrich alternative solutions while organizing the
individual's emotions. Therefore, this finding can be interpreted as contributing to the continuing
professional identity of happiness without reflecting negative emotions in business relationships and
working performance by increasing solutions in individuals.

In the classification of the sub-dimension of emotional labor, the variable with the least effect was
“seniority”. There are different findings in the literature on this subject. According to some research
results, professionalization in the sub-dimension of emotional labor does not show significant
differentiation according to seniority (Celik & Yilmaz, 2015; Fakili, 2019; Nartgiin et al.,, 2016; Oztuzcu-
Kucikbere, 2019). On the other hand, there are studies suggesting that emotional labor differs in terms
of seniority (Altinkurt & Ekinci, 2016; Hosgortr, 2017; Yilmaz & Altinkurt, 2015). There are also studies
where the level of emotional labor is determined by independent scales. In some studies, conducted by
using the Emotional Labor Scale, teachers with higher seniority were found to have higher levels of
emotional labor than teachers with low seniority (Biyik & Aydogan, 2014; Dahmaz, 2019); in others, it
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was determined that the level of emotional labor does not differ significantly in terms of seniority (Onal,
2019; Tosten & Celik-Sahin, 2017). When the research findings are evaluated, it can be said that the
findings on the relationship between seniority and emotional labor are not consistent with each other.

Gross et al. (1997) conducted four-stage studies attended by individuals from different cultures
(China, America, Norway, Africa) and individuals of different ages. All four studies determined a
consistent age difference. Accordingly, older participants were seen to better organize and control their
emotions than young people, and this finding was interpreted as increasing the competence of emotion
regulation during life. However, the finding from the current study shows that the effect of seniority and,
therefore, the age factor is very low in the emotional labor scale that involves emotional regulation. The
fact that emotion regulation is a learned skill (Gross, 2014), especially for young people, shows that
conducting emotion regulation training (Dingle & Fay, 2016; Gilgez & Giindliz, 2015; Metz et al., 2013;
Webster & Hadwin, 2015; Weytens et al., 2014) can improve these skills at an earlier age, regardless of
age and experience of seniority. Therefore, the effect of seniority may have decreased the classification
of emotional labor, which requires the ability to regulate emotions.

It is important that the findings obtained from the study are evaluated within the framework of
the limitations of the study. A limited number of variables that may be effective in the classification of
professionalism were included in this study. However, there may undoubtedly be many more variables
affecting professionalism. In this context, new studies can be planned, with different variables in
predicting and classifying professionalism. Another limitation of the study is the size of the sample in
which the study was carried out. Although the sample of 500 teachers is sufficient and acceptable,
increasing the size of the sample in future studies and ensuring the participation of teachers from
different cities will further increase the generalizability of the findings. Therefore, a similar study can be
conducted on larger samples, including different cities. In the present study, no grouping was made
regarding teacher branches and education levels. In the new research, the findings obtained from
teachers in different branches and education levels can be examined comparatively. In this way, the
variables that are effective in each branch and education level can be determined in more detail.

The most remarkable finding from the research is aimed at the effect of “level of happiness” in
professionalism. In classifying professionalism, “level of happiness” was found to be the most influential
variable in both the total score and in three sub-dimensions. Therefore, increasing the level of happiness
has a very important effect on the increase of professionalism. Based on this finding, it may be
recommended to prioritize factors that will increase the happiness of teachers in the legal arrangements
that will directly affect teachers in the Ministry of National Education and to make arrangements
accordingly. At the same time, it may be recommended to examine teachers’ sources of happiness
through qualitative methods in future research in order to address this finding in more detail.

The most influential variable in the sub-dimension of personal development is the “level of
satisfaction with the school” Therefore, it can be said that it is important for principals/administrators to
take initiatives to increase teachers’ satisfaction with school, meet their school-related needs, encourage
teachers to attend scientific meetings, receive postgraduate education, and support them in permitting
procedures. For this reason, in-service training work involving the role of managers in the
professionalism of teachers can be organized to increase the awareness of the managers. In the study,
it was determined that the variable with the least effect in classifying the professionalism total score was
“gender” Therefore, it may be recommended to pay attention to allocate quotas to women and men
equally in in-service training to be prepared for professionalism and to determine duties and
responsibilities regardless of gender. The fact that “seniority” has the lowest effect on the classification
of personal development and emotional labor sub-dimensions informs on ensuring participation in
these training at every stage of the profession, regardless of professional experience in the in-service
training on professionalization. It may be suggested that this information obtained should be taken into
consideration, especially by the administrators organizing in-service training.
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Ozet

Ogretmenlik, profesyonellik gerektiren bir meslektir. Profesyonellik, 6Gretmenlerin is
kalitesinin, mesleki standartlarinin ve kamu imajunn liyilestirilmesi ile ilgili bir
kavram olarak degerlendirilir. Profesyonelligin gelisimi, onunla iliskili olabilecek
degiskenlerin  tanimlanmasina  bagldwr.  Mevcut arastima, 6gretmenlerin
profesyonellik diizeylerinin siniflandiriimasinda etkili olan faktérlerin 6nem strasint
belirlemeyi amaclamaktadir. Bu amacla ic Anadolu Bélgesinde biiyiiksehir

E-Uluslararast
Egitim Arastirmalart

stattistindeki bir ilde gérev yapan 500 égretmenden veri toplanmustir. Arastirmada Dergisi
6gretmenlerin  mesleki  profesyonellik  diizeylerini  belirlemek  amaciyla
Ogretmenlerin Mesleki Profesyonelligi Olcedi, yordayict degiskenlerden mutluluk Cilt: 14, No: 1, ss. 37-57

diizeyini 6lcmek amaciyla Mutluluk Olcegi kullandmistir. Arastirmada ele alinan;
gérev yapilan okuldaki égrenci sayisi, gérev yapilan okuldaki calisma stiresi, haftalik
ders yliki, kidem, gdrev yaptilan okuldan memnuniyet diizeyi ve cinsiyet yordayict
degiskenlerine iliskin veriler ise arastirmaciar tarafindan hazirlanan kisisel bilgi
formu ile toplanmustir. Veri analizinde yapay sinir aglart kullandmustir. Veri
analizinde her bir alt boyut icin 1000 farklt yapay sinir agt modeli kurulmustur. Her
bir degiskenin profesyonellik toplam puanint ve alt boyutlarint siniflandirmadaki
6nem ortalamast 1000 farkli model iizerinden hesaplanarak degiskenlerin énem
stralamast olusturulmustur. Arastirmadan elde edilen bulgulara gére profesyonellik
toplam puani, mesleki duyarlilik, kuruma katkt ve duygusal emek alt boyutlarinin
stniflandirdmasinda mutluluk diizeyi en etkili degisken olarak belirlenmistir. Kisisel
gelisim alt boyutunun sintflandirdmasinda okuldan memnuniyet diizeyinin en etkili
degisken oldugu belirlenmistir.  Bunun yant stwra, Ogretmenlerin  mesleki
profesyonellik toplam puaninin siniflandirdmasinda cinsiyet kisisel gelisim ve
duygusal emek alt boyutlarinin siniflandinimasinda ise kidem etkisi en disiik
degisken olarak belirlenmistir. Mesleki duyarlilik ve kuruma katkt alt boyutlarinin Génderim: 2022-06-13
stniflandinlmasinda ise haftalik ders yiikiiniin etkisi en diisiik degisken oldugu tespit Kabul: 2023-07-24
edilmistir. Arastirmadan elde edilen sonuglar dogrultusunda arastirmacilara ve

politika yapicilara yénelik éneriler gelistirilmistir.

Arastirma Makalesi

Anahtar Kelimeler: Ogretmen, Mesleki profesyonellik, Yapay sinir agi, Stniflama
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Genisletilmis Ozet

Problem: Calisma hayatindaki etkililigin dnemli unsurlarindan biri olarak kabul edilen profesyonellik
(Demirkasimoglu, 2010); uzmanlasma, ustalasma anlamlarini tasir ve amator kelimesinin karsiti olarak
kullanilir (TDK, 2020). Kavramin is dinyasindaki karsiligina bakildiginda “basar” ile es anlaml olarak
gorillir ve temel anlamda bazi mesleklerdeki bireylerden beklenen davranislari (Tichenor ve Tichenor,
2005), yetkinligi ve yapilan isin kalitesini (Gutierrez et. al., 2019) ifade eder. Her meslegin profesyonel bir
meslek oldugunu sdylemek mumkin degildir. Zira bir meslegin profesyonel sayilabilmesi icin bazi
oOzellikleri tasimasi beklenir. Bunlar; uzun sureli egitimi icermesi, calisma kosullarinda 6zerkligin olmasi,
meslede iliskin dernek ya da mesleki kurulusun bulunmasi, sunulan hizmetin toplumsal cikarlar
gOzetilerek yerine getirilmesi, isle ilgili belirtilen kurallara uyma zorunlulugunun olmasi ve meslegin
bilimsel yontem ve teknikler 1siginda yeniliklere acik olmasidir (Adiguizel vd., 2011).

Ogretmenlik, gerekli sartlari tagisa da her zaman profesyonel bir meslek olarak algilanmamistir
(Toprakgl, 2009). Diger mesleklerden farkli olarak 6gretmenlerin gerceklestirdigi “6gretme” isini herkesin
yapabilecegine yonelik yaygin inang, bu yénde bir alginin olusmasina neden olmustur (Tichenor ve
Tichenor, 2005; Toprakgi, 2009). Bunun yani sira, 6gretme isinin degismeyen bir sey olarak gorilmesi,
ogretmenlerin de degismek istemediginin distiniimesi 6gretmenlik mesleginin gelismesinde énemli bir
engel olusturmustur (Carlgren, 1999; Toprakgi et.al,, 2010). Diger yandan, 6gretme statlistine atfedilen
anlamin dinamik olmasi, dgretmenlik mesledinin anlaminin ve statlsinin degisimine katki saglamis
(Demirkasimoglu, 2010; Toprak¢r & Kirkulak, 2022) ve “6gretmen profesyonelligi” énem kazanmaya
baslamistir (Toprakg & Ofluoglu, 2021; Toprakgl & Kocakaya, 2022). Nitekim, 6zellikle 1990'larda yaygin
bir sekilde glindeme gelmis olmakla birlikte gliniimiizde de bu kavramin hala arastirildigi ve tartisildigi
gorulur (Cheng, 1996; Darling-Hammond, 1990; Demirkasimoglu, 2010; Hargreaves, 2000; Helsby, 1995;
Kramer, 2003; N6voa, 2000; Rizvi ve Elliot, 2007; Sachs, 2015; Toh et. al., 1996; Whitty, 2000). Ogretmen
profesyonelligi; calismaya olan yiiksek diizeyde baglilik, meslektaslarla iliski icinde olmak ve 6grencilerin
ihtiyaglarini karsilamak igin minimum beklentilerin 6tesine ge¢cmek seklinde tanimlanir (Tschannen-
Moran et. al., 2006).

Profesyonelligin gelisimi, onunla iliskili olabilecek degiskenlerin tanimlanmasina baglidir.
Alanyazinda profesyonellik ile gorev yapilan okuldaki 6grenci sayisi (Celik ve Yilmaz, 2015), okuldaki
calisma siiresi (Karaman, 2016), yasam doyum diizeyi (Duckworth et. al., 2009), kidem (6rn., Altinkurt ve
Ekinci, 2016; Hosgorlr, 2017; Toh et. al., 1996; Tukonic ve Harwood, 2015), cinsiyet (6r. Bayhan, 2011;
Celik ve Yilmaz 2015; Fakili, 2019; Karaman, 2016), haftalik ders yuki ve goérev yapilan okuldan
memnuniyet dizeyi (Ifanti ve Fotopoulopou, 2011) degiskenleri arasindaki iliskiler incelenmistir. Bu
calismalarin  kapsami genellikle degiskenler ile profesyonellik arasindaki iligkileri incelemek ve
profesyonellik puanlarinin gruplar arasi farklilasmasini ortaya koymakla sinirlidir. Buna karsin alanyazinda
siklikla kullanilan bu degiskenlerin profesyonellik dizeyinin siniflandirilmasinda 6nem sirasina
bakilmamistir. Bu degiskenlerin siniflandirmadaki ©énem sirasinin ortaya konulmasinin, 6gretmen
profesyonelliginin gelistiriimesinde arastirmaci ve uygulamacilara yol gdsterecegi distinilmektedir. Bu
noktadan hareketle mevcut arastirmanin  amac, Ogretmenlerin  profesyonellik  diizeyinin
siniflandirlmasinda degiskenlerin (okuldaki 6grenci sayisi, cinsiyet, kidem, calisilan okuldaki calisma
suresi, haftalik ders ytks, mutluluk diizeyi, okuldan memnuniyet diizeyi) nem sirasini belirlemektir. Bu
amagla arastirmada asagidaki arastirma sorularina yanit aranmistir:

= Ogretmen profesyonelligi toplam puanlarinin siniflandiriimasinda degiskenlerin dnem sirasi
nasildir?

» Profesyonelligin kisisel gelisim alt boyutunun siniflandirimasinda degiskenlerin dnem sirasi
nasildir?

» Profesyonelligin mesleki duyarhlik alt boyutunun siniflandiriimasinda degiskenlerin nem sirasi
nasildir?

» Profesyonelligin kuruma katki alt boyutunun siniflandiriimasinda degiskenlerin 6nem sirasi
nasildir?

» Profesyonelligin duygusal emek alt boyutunun siniflandiriimasinda degiskenlerin dnem sirasi
nasildir?
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Yéntem: Bu arastirma korelasyonel arastirma tirlerinden, yordayici korelasyon tiriinde bir arastirmadir.
Korelasyonel arastirmalar betimleyici ve yordayici olmak (lizere iki sekilde ydrGtilebilir. Yordayici
korelasyonel arastirmalarda degiskenler arasinda bir iliski mevcut ise bir degiskenin alacagi deger, diger
degiskenler yardimiyla tahmin edilebilir (Fraenkel et. al.,, 2015). Arastirmaya 2020-2021 egitim-6gretim
yiinda i¢c Anadolu'da biiyiiksehir statiisiinde bir ilde gérev yapan 500 égretmen katilmistir. Egitim
arastirmalarinda tamamen rastgele bir 6rneklem belirlemek oldukg¢a zordur. Bu nedenle katilimcilar
uygun érnekleme ydntemi ile belirlenmistir.

Ogretmenlerin Mesleki Profesyonelligi Olcegi: Ogretmenlerin mesleki profesyonellik diizeylerini
belirlemek amaciyla Yiimaz ve Altinkurt (2014) tarafindan gelistirilen, “Ogretmenlerin  Mesleki
Profesyonelligi Olcegi” kullaniimistir. Besli likert seklinde derecelenen dlcek, 24 madde ve kisisel gelisim,
mesleki duyarllk, kuruma katki, duygusal emek olmak Uzere doért alt boyuttan olusmaktadir. Bir
faktorden ya da 6lgegin timinden alinan puanlarin artmasi, dgretmenlerin mesleki profesyonellik
diizeyinin artmasi anlamina gelmektedir (Yilmaz ve Altinkurt, 2014). Mutluluk Olgegi: Demirci (2017)
tarafindan gelistirilen, besli likert sekilde derecelenen 6lcek, 6 madde ve tek boyuttan olusmaktadir. En
disuk alti, en yiksek otuz puanin alinabilen 6lcekte, yiksek puan alinmasi mutluluk diizeyinin arttigina
isaret etmektedir. Kisisel Bilgi Formu: Arastirmacilar tarafindan hazirlanan kisisel bilgi formunda; cinsiyet,
gorev yapilan okuldaki 6§renci sayisi, gérev yapilan okuldaki ¢alisma siresi, haftalik ders yikd, kidem ve
gorev yapilan okuldan memnuniyet diizeyine iliskin sorular yer almistir.

Arastirma verileri, cevrim ici platformda toplanmistir. Olceklerde eksik madde bulunmamaktadir.
Ogretmenlerin profesyonellik diizeylerini siniflandirmak icin Sosyal Bilimler icin istatistik Programi [SPSS
25.00] araciigiyla yapay sinir agi (YSA) kullaniimistir. Verilerin analizinde 6gretmenlerin profesyonellik
puanlarina ve profesyonellik diizeyine [disik/ylksek] gore iki ayri grup olusturularak siniflandirma
yapilmistir. Ogretmenlerin Mesleki Profesyonelligi Olcegi'nden alinabilecek en diisiik puan 24, en yiiksek
puan ise 120'dir. Olcekten 24-72 arasi puan alan égretmenler profesyonellik acisindan diisiik, 73-120
arasi puan alan ogretmenler ise yiksek grup olarak siniflandiriimistir. Ayni puanlama ydntemi
profesyonelligin alt boyutlarinin siniflandiriimasinda da kullanilmistir. Profesyonellik puanlarinin
olusturdugu siniflandirma, arastirmada kullanilan yordayici degiskenlerin  énem sirasina gore
incelenmistir. Bu siniflandirmanin temel amaci, distik ve ylksek olarak iki grubu ayirt etmede hangi
degiskenlerin daha dncelikli oldugunu incelemektir. Bu kapsamda “okuldaki 6grenci sayisi, gorev yapilan
okuldaki calisma siresi, haftalik ders yiikd, mutluluk diizeyi, kidem (5 yila kadar, 6-10 yil, 10-15 yil, 16-20
yil, 21 yas ve Uzeri), okuldan memnuniyet dilzeyi (hic memnun degilim, memnun degilim, biraz
memnunum, memnunum, ¢cok memnunum) ve cinsiyet” yordayici degiskenler olarak belirlenmistir.

Mesleki profesyonelligin siniflandiriimasi amaciyla “Cok Katmanli Algilayici” model kullaniimis,
modelde yer alan bagimli degisken mesleki profesyonellik dizeylerinden olusan iki alt grup
(dusuk/ylksek), bagimsiz degiskenler ise siniflamada kullanilan yedi degisken olarak belirlenmistir. Yapay
sinir agi analizlerinde aktivasyon fonksiyonu seciminde gizli katmanda yer alan hicrelere Hiperbolik
Tanjant Fonksiyonu, c¢ikti katmaninda yer alan hicrelere ise Softmax Fonksiyonu uygulanmistir.
Analizlerdeki veri setinin %70'i egitimde kullanilan 6rneklem, %30°u testte kullanilan 6rneklem olarak
secilmistir. Her bir boyut i¢in 1000 tekrarh analiz gerceklestirilmis, degiskenlerin 5nem sirasi, her modelde
sahip olduklari 8nem ortalamasi alinarak belirlenmistir.

Bulgular: Mesleki profesyonellik toplam puani agisindan siniflandirmada etkisi en yiksek olan
degiskenin mutluluk diizeyi (%41,56) oldugu, bunu sirasiyla gérev yapilan okuldaki 6grenci sayisi
(%18,25), gorev yapilan okuldan memnuniyet diizeyi (%15,71), gorev yapilan okuldaki ¢alisma suresi
(%9,95), haftalik ders yiki (%6,00), kidem (%4,39) ve cinsiyet (%4,15) degiskenlerinin izledigi
gorilmastir.

Mesleki profesyonelligin kisisel gelisim alt boyutunu siniflandirmada etkisi en yiiksek olan
degiskenin gorev yapilan okuldan memnuniyet diizeyi (%36,78) oldugu, bunu sirasiyla mutluluk diizeyi
(%25,38), gorev yapilan okuldaki 6grenci sayisi (%11,65), cinsiyet (%8,08), gorev yapilan okuldaki ¢alisma
strresi (%7,70), haftalik ders ylku (%5,31) ve kidem (%5,10) degiskenlerinin izledigi gortlmustir.

Mesleki profesyonelligin mesleki duyarlilik alt boyutunu siniflandirmada etkisi en ylksek olan
degiskenin mutluluk diizeyi (%36,35) oldugu, bunu sirasiyla gérev yapilan okuldaki 6grenci sayisi
(%19,86), gorev yapilan okuldan memnuniyet diizeyi (%13,66), gorev yapilan okuldaki ¢alisma stiresi
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(%11,88), cinsiyet (%7,21), kidem (%5,70) ve haftalik ders yiki (%5,34) degiskenlerinin izledigi
gorilmistir.

Mesleki profesyonelligin kuruma alt boyutunu siniflandirmada etkisi en yiiksek olan degiskenin
mutluluk dlizeyi (%41,11) oldugu, bunu sirasiyla okuldan memnuniyet diizeyi (%18.05), okuldaki 6grenci
sayisi (%14,61), gorev yapilan okuldaki calisma suresi (%7,35), cinsiyet (%6.85), kidem (%6,19) ve haftalik
ders yki (%5,84) degiskenlerinin izledigi gorilmustir.

Mesleki profesyonelligin duygusal emek alt boyutunu siniflandirmada etkisi en yiiksek olan
degiskenin mutluluk dizeyi (%44,49) oldugu, bunu sirasiyla gorev yapilan okuldaki 6grenci sayisi
(%19,70), gorev yapilan okuldaki calisma siresi (%12,46), gérev yapilan okuldan memnuniyet dlzeyi
(%8,87), haftalik ders yiki (%6,23), cinsiyet (%4,41) ve kidem (%3,84) degiskenlerinin izledigi
gorilmistir.

Tartisma, Sonug ve Oneriler: Bu calisma, 6gretmenlerin profesyonellik diizeylerinin siniflandirimasinda
etkili olan faktérlerin belirlenmesi amaciyla YSA kullanilarak yapilmistir. Ogretmenlerin mesleki
profesyonelliklerini toplam puan acisindan siniflandirmada degiskenlerin dnem sirasi sirasiyla; mutluluk
dizeyi, okuldaki 6grenci sayisi, okuldan memnuniyet dlizeyi, okuldaki ¢alisma siresi, haftalik ders yiik,
kidem ve cinsiyettir. Toplam puan icin siniflandirmada etkisi en diisiik degisken cinsiyet; kisisel gelisim
ve duygusal emek icin yapilan siniflandirmada en distik etkiye sahip degisken kidem; mesleki duyarlilik
ve kuruma katki alt boyutunu siniflandirmada en disik etkiye sahip dedisken ise haftalik ders yuki
olmustur.

Ogretmenlerin profesyonelliklerinin  siniflandinimasinda  toplam puan acisindan en etkili
degiskenin "mutluluk dizeyi” oldugu belirlenmistir. Alanyazinda mutluluk ve profesyonellik arasindaki
iliskiyi dogrudan inceleyen bir calisma bulunmamaktadir. Arastirmadan elde edilen bu bulgu,
profesyonellesmede icsel ve dissal faktérlerin yeri ile agiklanabilir. Ogretmenler ve ydneticilerle yapilan
bir arastirma, 6gretmenlerin profesyonelliklerinde sekiz faktdriin belirleyici oldugu sonucuna varmistir.
Bu faktorler, 6gretmenin kendisi, calistigi kurum, yasa/yonetmelik, égretmenin yetistirilmesi/egitim
durumu, mesleki deneyimi, ekonomik ve sosyal durumu, meslektaslari ve diger faktorler olarak
siralanmistir. Bu sonuca gore profesyonellesmenin temel belirleyicisi “6gretmenin kendisidir” (Bayhan,
2011). Bu calismada ele alinan degiskenler incelendiginde mutluluk; kidem, haftalik ders yuk, 6grenci
sayisi gibi degiskenlerin aksine 6gretmenin kendisine ait bir degiskendir. Bu agidan arastirma
bulgularinin Bayhan'in (2011) bulgulariyla tutarli oldugu belirtilebilir.

Profesyonelligin toplam puaninin siniflandirilmasinda etkisi en dusiik degisken cinsiyettir. Pek cok
arastirma makalesi profesyonelligin cinsiyete gdre anlamli bir sekilde farkhlasmadigini gdstermistir
(Altinkurt ve Ekinci, 2016; Bayhan, 2011; Celik ve Yilmaz 2015; Celik-Yilmaz, 2017; Fakili, 2019; Karaman,
2016; Nartgun vd., 2016). Profesyonellesmede cinsiyete gore farklilasmanin olmadigini ortaya koyan
arastirma sonuglari, mevcut calismanin bulgularini destekler niteliktedir. Nitekim calismada yedi farkli
degisken ele alinmis ve bu degiskenler arasinda cinsiyetin profesyonellik toplam puanini siniflandirmaya
etkisi ¢ok diistiik bulunmustur. Mevcut arastirma bulgusu, 6gretmenlerin cinsiyetten bagimsiz olarak bilgi
edinmeye, mesleki gelisime ve profesyonellesmeye benzer diizeyde 6nem vermesi ile iliskilendirilebilir.

Kisisel gelisim alt boyutunu siniflandirmada en etkili degiskenin “gérev yapilan okuldan
memnuniyet dlzeyi” oldugu belirlenmistir. Yapilan calismalar okuldan memnuniyetin mesleki
profesyonellikte belirleyici bir rol Gstlendigini gdstermektedir (Bayhan, 2011). Okula yénelik memnuniyet
kisiden kisiye farklilik gdsterebilecegi icin ¢ok cesitli faktdrden etkilenebilir. Sahin ve Turan (2017) okul
memnuniyetinin “demokratik okul ortami”, “fiziki ve sosyal ortam” ile “6grenme ortami” unsurlarindan
olustugunu ifade ederler. Buradan yola c¢ikarak okulun sundugu imkanlar, okul ydnetimi, 6grenci
davranislari, 6gretmenler ve ebeveynlerle iliskilerin okul memnuniyetini etkileyebilecegi belirtilebilir.
Geist ve Hoy (2004), okullarin sundugu imkanlar ile 6gretmenlerin mesleki davranislari arasinda pozitif
bir iliski oldugunu belirlemigslerdir. Ifanti ve Fotopoulopou (2011), dgretmenlerin profesyonelliklerini
strdirmelerini saglayan faktorleri ve profesyonelligi olumsuz etkileyen faktorleri incelemisler ve
ogrencilerin basarisinin, meslektaslar ile isbirliginin, 6grenciler ve velilerle etkilesimin profesyonelligin
stirdurilmesine katki sagladigi sonucuna varmiglardir. Ote yandan arastirmacilar, okul ydnetimi, ebeveyn
davranisi ve Odgrenci davranisinin profesyonelligi olumsuz etkiledigini belirtmislerdir (Ifanti ve
Fotopoulopou, 2011).
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Kisisel gelisim alt boyutunu siniflandirmada en disik etkiye sahip degisken “kidem”dir.
Profesyonelligin alt boyutlari ile kidem arasindaki iliskiyi inceleyen az sayida calisma vardir ve bulgular
farklihk géstermektedir. Fakili (2019) ve Oztuzcu-Kiiclikbere (2019) kideme gére profesyonelligin tiim alt
boyutlarinda farklilasma olmadigi sonucuna varmislardir. Hosgorir (2017) sadece duygusal emegin alt
boyutunda anlamli farkliliklar oldugunu belirlemistir. Celik ve Yilmaz (2015) sadece mesleki duyarlilik alt
boyutunda anlamli farklilik oldugunu belirlerken Yilmaz ve Altinkurt (2015) kisisel gelisim ve duygusal
emek alt boyutlarinda kideme gére anlamli farkliliklar oldugunu belirlemislerdir. Ogretmenlerin
profesyonellesme siireclerini inceleyen Oztiirk ve Goniilagar (2018), tam bir profesyonel uygulama igin
mesleki tecriibenin on sart olmakla birlikte yeter sart olmadigini dile getirirler. Kidem, mesleki deneyimin
sUresini gosteren bir degiskendir. Kidemin etkisinin distk olmasi, bu degiskenin niceliksel hizmet
suresini daha fazla icermesinden kaynaklanabilir. Bu noktada meslekte gecirilen niceliksel zamandan ¢ok
mesleki deneyimin niteliginin belirleyici olabilecegi ifade edilebilir.

Mesleki duyarlilik ve kuruma katki alt boyutunu siniflandirmada en etkili degiskenin “mutluluk
dizeyi” oldugu gortlmustir. Alanyazinda mesleki duyarllik ile mutluluk ve kuruma katki ile mutluluk
arasindaki iliskiyi inceleyen bir arastirmaya rastlanmamistir. Mutlu bireylerin ayirt edici 6zellikleri; yiiksek
benlik saygisi, gelismis kisisel kontrol duygusu, iyimserlik ve disa donukliktir. Bu kisiler baskalariyla
birlikte olmaktan keyif alir, baskalariyla iyi anlasir, kendi yasamlari tUzerinde kontrol sahibidir ve disa
doniklerdir, dissal 6dillerden bagimsiz olarak ve zaman algisini yitirecek sekilde islerine odaklanirlar
(Myers & Diener, 1995). Hem mesleki duyarliik hem de kuruma katki alt boyutlarinda; diger bireylerle
etkilesimin gerekli oldugu, dis cevrenin gelisimin dnemli bir pargasi oldugu, birey-cevre arasinda karsilikli
iliskinin bulundugu ve yeni fikirlerin dnemsendigi gorulir (Yilmaz ve Altinkurt, 2014). Mutlu insanlarin
temel 6zellikleri ile mesleki duyarliligin ve kuruma katkinin gerekliliklerinin értiistigi dikkate alinirsa elde
edilen sonucun manidar olugu belirtilebilir.

Mesleki duyarlilik ve kuruma katki alt boyutunun siniflandiriimasinda etkisi en az olan degisken
“haftalik ders yiki"dir. Alanyazinda bu degiskenler arasindaki iliskiyi inceleyen herhangi bir ¢alismaya
rastlanmamistir. Daha dnce de belirtildigi gibi profesyonellikte bireyle ilgili etkenler, dis etkenlere gére
daha etkilidir (Bayhan, 2011). Yilmaz ve Altinkurt'a (2014) gore bireyin 6grenmeye ve davranisa yonelmesi
kisinin kendi arzusudur. Mesleki duyarlilik ve kuruma katki alt boyutlarinda gerceklestirilmesi beklenen
faaliyetler arasinda bireyin gondllaliga yer almaktadir (Yilmaz ve Altinkurt, 2014). Bu nedenle haftalik
ders yikinin etkisi azalmis olabilir.

Duygusal emek alt boyutunu siniflandirmada en az etkiye sahip degisken “kidem” olmustur. Bu
konuda alanyazinda farkl bulgular mevcuttur. Bazi arastirmalarda duygusal emek alt boyutunda kideme
gore anlamli bir farklilasma olmadigi belirlenmistir (Celik ve Yilmaz, 2015; Fakili, 2019; Nartgiin vd., 2016;
Oztuzcu-Kiictikbere, 2019). Ote yandan duygusal emegin kideme gére farklilik gésterdigini ortaya koyan
arastirmalar da bulunmaktadir (Altinkurt ve Ekinci, 2016; Hosgoriar, 2017; Yilmaz ve Altinkurt, 2015).
Arastirma bulgulari degerlendirildiginde, kidem ve duygusal emek iliskisine ydnelik bulgularin birbiriyle
uyumlu olmadigi ifade edilebilir. Duygu diizenlemenin égrenilen bir beceri olmasi (Gross, 2014), 6zellikle
genclere yonelik duygu diizenleme egitimlerinin yapilmasi (Dingle ve Fay, 2016; Giilgez ve Giindlz, 2015;
Metz et. al., 2013; Webster & Hadwin, 2015; Weytens et. al., 2014), genclerin de yasin ve mesleki kidemin
sundugu tecribeden bagimsiz olarak daha erken yaslarda bu beceriyi gelistirebileceklerini gosterir.
Dolayisiyla duygu diizenleme becerisini gerektiren duygusal emegin siniflanmasinda kidemin etkisi
azalmis olabilir.

Galismadan elde edilen bulgularin ¢alismanin sinirhliklari  gercevesinde degerlendirilmesi
onemlidir. Bu calismada profesyonelligin siniflandiriimasinda etkili olabilecek sinirli sayida degiskene yer
verilmistir. Ancak sUphesiz profesyonelligi etkileyen daha bircok degisken olabilir. Bu baglamda
profesyonelligin yordanmasi ve siniflandiriimasinda farkli degiskenlerle yeni calismalar planlanabilir.
Arastirmanin diger bir sinirhligi ise arastirmanin yiritildigu 6rneklemin buyakligudir. 500 6gretmenlik
orneklem yeterli ve kabul edilebilir olmakla birlikte, ileriki ¢alismalarda orneklem buyukliagunin
artirilmasi ve farkli illerden 6gretmenlerin arastirma katiliminin saglanmasi bulgularin genellenebilirligini
daha da artiracaktir. Bu nedenle, benzer bir calisma farkli sehirleri iceren daha biytk 6rneklemler
Uzerinde yapilabilir. Bu calismada 6gretmenlik branslari ve egitim dizeylerine gére herhangi bir
gruplandirma yapilmamistir. Gelecekte planlanacak arastirmalarda farkli brans ve egitim
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kademelerindeki 6gretmenlerden elde edilen bulgular karsilastirmali olarak incelenebilir. Bu sayede her
bransta ve egitim diizeyinde etkili olan degiskenler daha detayli olarak belirlenebilir.

Arastirmadan elde edilen en dikkat cekici bulgu, profesyonellikte “mutluluk diizeyi"nin etkisine
yoneliktir. Profesyonelligin siniflandiriimasinda hem toplam puanda hem de (g alt boyutta “mutluluk
dizeyi'nin en etkili degisken oldugu gorilmistir. Dolayisiyla mutluluk dizeyinin artmasi
profesyonelligin artmasinda ¢ok ©nemli bir etkiye sahiptir. Bu bulgudan hareketle Milli Egitim
Bakanhgi'nda 6gretmenleri dogrudan etkileyecek yasal diizenlemelerde 6gretmenlerin mutlulugunu
artiracak unsurlara dncelik verilmesi ve buna gore diizenlemelerin yapilmasi 6nerilebilir. Ayni zamanda
bu bulgunun daha detayl ele alinabilmesi igin gelecekteki arastirmalarda 6gretmenlerin mutluluk
kaynaklarinin nitel ydontemlerle incelenmesi dnerilebilir.

Kisisel gelisim alt boyutunda en etkili degisken “okuldan memnuniyet diizeyi"dir. Bu nedenle
muddrlerin/yoneticilerin 6gretmenlerin okulla ilgili memnuniyetlerini artirmaya yodnelik girisimlerde
bulunmalarinin, okulla ilgili ihtiyaclarinin  karsilanmasinin, 6gretmenlerin bilimsel toplantilara
katilmalarinin, lisanslstl egitim almalarinin tesvik edilmesinin ve izin islemlerinde desteklenmelerinin
onemli oldugu ifade edilebilir. Bu nedenle yoneticilerin farkindaliklarini artirmak icin égretmenlerin
profesyonellesmesinde yoneticilerin rolinl iceren hizmet ici egitim calismalar dizenlenebilir.
Arastirmada profesyonellik toplam puanini siniflandirmada en az etkiye sahip degiskenin “cinsiyet”
oldugu belirlenmistir. Bu nedenle 6gretmenlere yonelik diizenlenecek hizmet ici egitimlerde kadin ve
erkeklere esit kontenjanlar ayrilmasina dikkat edilmesi, cinsiyet gézetmeksizin gorev ve sorumluluklarin
belirlenmesi dnerilebilir. Kisisel gelisim ve duygusal emek alt boyutlarinin siniflandiriimasinda etkisi en
distk degisken "kidem”dir. Dolayisiyla yoneticilere, diizenleyecekleri hizmet ici egitimlere farkli mesleki
deneyim duzeyinden 6gretmenlerin katiimini tesvik etmeleri dnerilebilir.
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