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Abstract

With the transition to distance education in educational environments with the
COVID-19 epidemic period, the use of technological devices has become
widespread. This situation also affected teachers and school counselors who had
to interact with students. The COVID -19 pandemic therefore provides a unique
context for examining technostress among teachers and school counselors. This
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study examined teacher and school counselor technostress and the effects of of Educational
COVID -19anxiety and organizational cynicism on technostress. The sample Research
consisted of 276 teachers (x= 32.63) and 119 school counselors (x= 30.12). The

results of the correlation analysis showed that there was a positive moderately Vol: 13, No: 6, pp. 1-13

significant relationship between technostress and Covid-19 anxiety in
psychological counselors, and a moderately significant positive relationship
between technostress and organizational cynicism. The results of the analysis
showed that there was a positive moderately significant relationship between
technostress and Covid-19 anxiety in teachers, and a positive moderately
significant relationship between technostress and organizational cynicism.
Results indicated that COVID-19 anxiety and organizational cynicism were
important predictors of teacher technostress. Among school counselors,
organizational cynicism accounted for important variance in technostress.
Specifically, higher COVID -19 anxiety and organizational cynicism were
associated with higher technostress in the teacher group during COVID-19.
COVID -19 Anxiousness influenced technostress differently in teachers and
school counselors. Results show a positive correlation between teacher and
school counselor technostress, COVID -19 anxiety, and organizational cynicism.
The results suggest a predictive relationship between COVID -19 anxiety and
organizational cynicism in teachers, organizational cynicism in school Received: 2022-05-15
counselors, and technostress. Considering the results of the research, more Accepted: 2022-10-31
research can be done to determine the technostress levels of teachers and

school counselors and to intervene in this regard.
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INTRODUCTION

The effects of Covid-19 are also seen in education. With distance education, it has become necessary for
teachers and school counselors to use technological devices. Accordingly, using technological tools and
knowing new technologies can cause anxiety in both teachers and school counselors. Technostress is
defined as an adaptation problem caused by the inability to cope with new technologies (Salanova et
al., 2007). It includes worry about using new technological devices (Brod, 1984; Hudiburg, 1989; Tarafdar
et al, 2007) and anxiety (Wang et al., 2008). Technostress leads to individual problems among
employees, decreases productivity in work performance, and lowers productivity (Tarafdar et al., 2015).
Like employees in different business sectors, employees in the education sector may also experience
technostress (Joo et al.,, 2016). In a study conducted with 428 teachers in Chile, it was found that 12% of
teachers suffer from techno-fatigue due to technostress, 13% from techno-anxiety, and 11% from both
conditions combined (Estrada-Mufioz et al., 2020). In March 2020, as part of the COVID -19 pandemic
measures, distance education was changed to all levels of education in many countries around the world
with a sudden decision (Al Lily et al., 2020). There are findings that individuals experience anxiety (Choi
et al,, 2020), COVID -19 anxiety (Yildirm et al., 2021), and technostress (Boyer-Davis, 2020; Penado
Abilleira et al., 2021) during the COVID -19 pandemic process. In a study, it was found that they showed
high and significant levels of somatization, obsessive compulsive disorder, depression, anxiety, phobic
anxiety, anger and hostility after the COVID-19 pandemic (Bilge & Bilge, 2020). In another study
conducted during the Covid-19 pandemic, it was concluded that the participants experienced moderate
and high levels of anxiety and that the anxiety levels of women were higher that men (Glloglu et al.,
2020).

It was found that students and teachers do not have sufficient technological competencies and
skills needed in distance education during the pandemic process (Mansur et al., 2021; Kavuk & Demirtas,
2021; Yavuz & Toprakgl et. al., 2021; Toprak¢l & Hepsogutlt, 2022). In addition, teachers have problems
in communicating with those involved in the educational process, inability to support parents, and in
areas related to the learning process of students in the distance education process that develops
suddenly due to the COVID -19 pandemic (Cakin & Akyavuz, 2020; Toprakgl, Toprakgl & Hepsogutli,
2021). In this process, educators' workload has increased (Portillo et al., 2020), employers' expectations
of them have changed (Yirci & Ozdemir, 2021), and they are expected to have a high level of knowledge
and skills in using technologies (Bergson-Shilcock, 2020). This differentiation based on information
technologies also causes technostress, which is expressed in the emergence of technology users' fears
of innovation and change (Odoh et al, 2013). Moreover, the concept of digital divide seems to be
relevant in the rapidly evolving distance education process. The digital divide is defined as the difference
between those who have access to technology and those who do not, or those who use technology
sufficiently and those who cannot (Hargittai, 2003). The digital divide has created an inequality between
teachers who are high or low in technology literacy (Dornisch, 2013). In the creation of technostress, the
environment or the person is not the only reason, it is created by the mutual interaction of the
environment and the person. (Wang & Li, 2019). Moreover, technostress develops from the coexistence
of multiple and intense stressful conditions experienced by people in institutions with a large number of
employees, known as technostressors, which can be found in any work environment where technology
is used (Estrada-Munoz et al., 2020).

In retrospective studies, technostress levels caused by employees' use of technology at the
institution have been shown to influence employees' internal organizational commitment (Okolo et al,,
2018). Organizational cynicism is a negative attitude towards the organization in which one is employed
and its procedures, processes, and management in general; it is based on the belief that these elements
often work against the interests of the employee. This attitude is associated with emotions such as
ridicule, private or anonymous complaints and criticisms, withdrawal and humiliation due to disloyalty,
contempt, disappointment, disgust, hopelessness and pessimism (Andersson, 1996; Dean et al., 1998).

Cynicism; It activates emotional elements such as contempt, anger, shame, and grief, as well as
strong negative emotions (Abraham, 2000). Organizational cynicism among teachers and psychological
counselors, distrust of school goals (Argon & Ekinci, 2016), job dissatisfaction (Wanous et al., 1994), an
increase in burnout (Ahmadi, 2014; Ergen & ince, 2017) consists of the belief that the organization is not
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fair (Johnson & O'Learly-Kelly, 2003; Sagir & Oguz, 2012). There are some reasons why teachers and
psychological counselors were evaluated separately in this study. One of them is the difference in the
content of training at the undergraduate level. Psychological counselors also take courses on mental
health, but these courses are quite limited in teacher training (YOK, 2021). Studies have shown that
school counselors have a role on teachers' resilience (Beltman et al., 2016). Working conditions and work
activities differ accordingly and psychological counselors may experience negative situations such as
secondary traumatic stress disorder (Zara & ictz, 2015). While psychological counselors carry out the
processes of developmental observation, crisis intervention, and psychological counseling (Kuzucu,
2019; Savitz-Romer et al., 2021), teachers continue their educational activities (Karatas, 2020). To our
knowledge, there is no study that examines technostress, organizational cynicism, and COVID-19 anxiety
of teachers and school counselors.

The aim of this study is to examine the relationship between the technostress levels of teachers
and school counselors and the levels of Covid-19 anxiety and organizational cynicism. Based on the
results of previous studies described above, the specific hypotheses to be tested were as follows: (1)
COVID-19 anxiety and organizational cynicism would predict teachers' technostress. (2) COVID-19
anxiety and organizational cynicism would predict school counselors' technostress.

METHOD

Procedure

The study was carried out during the period when schools continued completely with distance
education during the COVID-19 pandemic. After obtaining the permission of the university ethics
committee (E--804.01-BABBFCF3), a Google forms link containing voluntary participation approval and
measurement tools was sent to teachers and school counselors via WhatsApp groups established for
professional studies, and they were asked to send them to other colleagues.

Participants

The study group consisted of school counselors (N=119) and teachers (N=276) working in 32
different cities of Turkey. The minimum sample size for the study was calculated as 76 by using the
formula of “50 + 8m"” where “m"” is the number of factors (in the present study m = 3) as suggested by
Green (1991). The guidance counselor group consists of participants aged between 23 and 62 (x= 30.12),
and the teacher group consists of participants between the ages of 21-57 (x= 32.63). The number of
participants by gender variable is shown in Table 1. Participants who were diagnosed with COVID-19 or
were in quarantine during the study were excluded from the study and were not included in the analysis
(Nschool counselor=5, Nteacher= 8)

Table 1. Number of participants by gender variable

f %

Females 88 74

School Counselors Males 31 26
Total 119 100
Females 142 515
Teachers Males 134 48.5
Total 276 100

Measures

1.Demographic Information: Demographic information based on the self-reports of school
counselors and teachers includes gender, age, education level, whether there is currently a infected to
COVID-19 or quarantine.

2.Technostress: The scale developed by Coklar, Efilti, and Sahin (2017) consists of 28 items. The
scale measures the stress experienced by teachers when they encounter new technologies. There are 5
dimensions in the 5-point Likert-type scale. The internal consistency coefficients for each factor were
a=.732 for the “Learning-Teaching Process Oriented” factor, a=.78 for the “Profession Oriented” factor,
a=.78 for the "Technical Subject Oriented” factor; a=.76 for the “Personally Oriented” factor; and a=.71
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for the “Social” factor, and the Cronbach Alpha reliability coefficient of the scale was 0.91. Cronbach
alpha internal consistency coefficients were .94 for teachers and .88 for school counselors in this study.

3. Organizational Cynicism: The scale, which was developed by Brandes, Dharwadkar and Dean
(1999) and adapted by Kalagan (2009), consists of 13 items. This scale, which consists of a 5-point Likert
type, measures the negative attitude towards the organization. The scale consists of three dimensions:
cognitive, affective and behavioral. The correlation coefficients of the scale were 0.774 for the cognitive
dimension, 0.759 for the affective dimension, and 0.843 for the behavioral dimension. It was stated that
the Cronbach Alpha Internal Consistency Coefficients were 0.913, 0.948 and 0.866 for the sub-
dimensions, respectively, and 0.931 for the total of the items. Cronbach alpha Cronbach Alpha internal
consistency coefficients were .93 for teachers and .92 for school counselors in this study.

4. COVID-19 Anxiety: Coronavirus Anxiety Scale was developed by Lee (2020) so as to measure
disruptive anxiety cases and anxiety symptoms in individuals during the COVID-19 pandemic process.
The scale, which consists of 5 items and a single factor, is a 5-point Likert type scale. In the original form
of the scale, the Cronbach Alpha coefficient was found to be .93. The adaptation studies of the scale into
Turkish were performed by Akkuzu, Yumusak, Karaman, Ladikli, Ttrkkan, and Bahadir (2020). In the study,
the Cronbach Alpha internal consistency coefficient was calculated as .81. Within the scope of this study,
Cronbach Alpha internal consistency coefficients were .84 for teachers and .74 for school counselors in
this study.

Data Analysis

In this study, a hierarchical regression was conducted to determine the role of organizational
cynicism and COVID -19 anxiety in predicting technostress. In the analysis, gender was used as a control
variable in the first model. In the second phase, the variables COVID -19 anxiety and finally organizational
cynicism were included in the model. To determine the suitability of the data for hierarchical regression
analysis, VIF and tolerance values were examined to determine the problem of multicollinearity between
variables. Tolerance values above 10 and VIF values below 10 indicate that there is no multicollinearity
problem (Pallant, 2011).

In the hierarchical regression analysis conducted for the sample of school counselors including
the variable gender, the VIF value in the first model was 1.00 and the tolerance value was .99 for both
variables. In the second model, which included COVID -19 anxiety, the VIF value was 1.04, while the
tolerance value was .95. Finally, in the third model, which included organizational cynicism, the VIF value
ranged from 1.04to 1.13 and the tolerance value ranged from .88 to .95. In the hierarchical regression
analysis performed on the sample of teachers including the variable gender, the VIF value in the first
model was 1.00 and the tolerance value was 1.00 for both variables. In the second model, which included
COVID -19 anxiety, the VIF value was 1.02, while the tolerance value was .97. In the third model, which
included organizational cynicism, the VIF value ranged from 1.03 to 1.05 and the tolerance value ranged
from 94 to .96. Before regression analysis, preliminary analyzes revealed no violations of the
assumptions of homoscedasticity, normality, or linearity.

FINDINGS

The independent-groups t-test, which tested whether there was a difference between teachers' means
scores by gender, revealed that gender had a statistically significant effect on technostress (tp74) = 2.61,
p <.07), COVID -19 anxiety (teesy = 2.59, p <.07), and organizational cynicism (te72 = 2.31, p <.05).
Technostress (X =76.13), COVID -19 anxiety (x =8.78), and organizational cynicism (x =32.293) for females
(N=142) Technostress (x =70.67), COVID-19 anxiety (x =7.64) for men (N=134) and organizational
cynicism (X =29.57) (Cohend's d; technostress 31.44, COVID -19 anxiety 31.15, organizational cynicism
27.88).

Correlations between variables were examined prior to hierarchical regression analysis. Between
technostress and COVID-19 anxiety in counselors. A moderate positive correlation was found between
.30, technostress and organizational cynicism as .57. There is a low positive correlation between COVID-
19 anxiety and organizational cynicism as .29. Between technostress and COVID-19 anxiety in teachers.
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.36, .58 between technostress and organizational cynicism were found to be moderately positive and
statistically significant. There is a low positive correlation between COVID -19 anxiety and organizational
cynicism, .27.

The mean, standard deviation, and bivariate correlations of the variables of psychological
counselors (N=119) and teachers (N=276) are shown in Table 2. A t-test for independent groups was
conducted to test whether there was a difference between the means of psychological counselors
according to gender. Gender has a statistically significant effect on COVID-19 anxiety (tgs) = 2.77, p <.07).
Females (x =7.32) have more COVID-19 anxiety than males (x =6.25) (cohend's d = 51.60). There was no
statistically significant effect of gender on the variables technostress and organizational cynicism.

Table 2. The means, standard deviations and bivariate correlations for school counselors and teachers

Variables 1. 2. 3. M SD
1. Technostress 1 30%* S57** 73.83 12.89
2. COVID-19 anxiety .36%* 1 29%* 7.05 2.33
3. Organizational cynicism 58** 27%* 33.05 9.99
M 73.48 8.23 30.97
SD 17.55 3.68 9.84

**p<.01

Note: Correlations, means and standard deviations in the upper diagonal of the table belong to school counselors and correlations, means and
standard deviations in the lower diagonal of the table belong to teachers.

The results of the hierarchical multiple regression (Table 3) showed that in the first stage, the
gender of the school counselor had no significant effect on technostress. COVID-19 Anxiety in the
second step, explained an additional 9% of the variation in technostress and this change was significant,
[Fe, 116) = 5.918, p <.007]. Finally, adding organizational cynicism to the regression model explained an
additional 35% of the variation in school counselor technostress levels and this change in R* was also
significant, [Fg, 115 = 21.187, p <.007]. COVID-19 Anxiety was not a significant predictor of technostress
(B = .154, p >.05). In the final step, increased organizational cynicism (f = .53, p <.007) was associated
with increased technostress.

Table 3. Results of hierarchical regression analyses regressing school counselors’ technostress

Predictors Model 1 Model 2 Model 3
Gender 63 84 .56
Covid-19 anxiety .00** .06
Organizational cynicism .00**
AR2 .00 .09 35%*
Total adjusted R® .00 .07 34**

*p < .05, **p < .01

The results of the hierarchical multiple regression (Table 4) show that in the first stage, teacher
gender had a significant effect on technostress, [F(, 274) = 6.81, p <.05]. COVID-19 Anxiety in the second
step, explained an additional 14% of the variation in technostress and this change was significant, [F273)
= 22.22, p <.001]. Finally, the addition of organizational cynicism to the regression model explained an
additional 35% of the variation in school counselors' technostress levels and this change in R* was also
significant, [Fa272) = 6129, p <.007]. Increased COVID-19 anxiety was associated with increased
technostress (B = .34, p <.007). In the final step, increased organizational cynicism (B = .52, p <.007) was
associated with increased technostress.

Table 4. Results of hierarchical regression analyses regressing teachers’ technostress

Predictors Model 1 Model 2 Model 3
Gender 01* .07 .35
Covid-19 anxiety .00** .00**
Organizational cynicism .00**
AR2 .02 14 A0**
Total adjusted R® .02 13 A0%*

*p < .05, **p < .01
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CONCLUSION, DISCUSSION AND SUGGESTIONS

The purpose of our study was to examine the predictive role of COVID-19 anxiety and organizational
cynicism on school counselors' and teachers' technostress. We also examined gender differences in
technostress, organizational cynicism, and COVID-19 anxiety.

Results indicate that technostress (tp74) = 2.61, p <.01), organizational cynicism (te7) = 2.31, p
<.05), and COVID-19 anxiety (tpss) = 2.59, p <.01) differ by gender. Females have higher mean scores on
all three variables. There are studies that show that male teachers suffer more from techno-anxiety and
techno-fatigue than female teachers (Munoz et al., 2020). It is found that 11% of teachers have techno-
anxiety and 7.2% have techno-fatigue and the factors of fatigue and anxiety were higher in female
teachers during the COVID -19 process (Estrada-Mufoz et al., 2021). This result of technostress in our
study could be related to the fact that females experience higher anxiety (Garcia-Fernandez et al. 2020)
and have more negative mental health characteristics during the COVID -19 pandemic (Pieh et al.,2020).
In the present study, it was found that females had higher scores for organizational cynicism. While some
of the studies in the literature state that men have higher cynicism (Mirvis & Kanter, 1991), there are also
studies that do not make a difference according to gender (Kahveci, 2015; Kalagan & Gizeller, 2010).
The finding in our study might be due to the fact that the intense responsibilities both at work and at
home continue with the COVID -19 pandemic process (Evcili & Demirel, 2020; Erdogdu et al., 2020) and
the fact that women take care of the children (Lagomarsina et al., 2020). These inconsistent results
between gender and organizational cynicism suggest that cynicism is related regardless of gender in
teachers' seniority, work levels of the school (Kahveci & Demirtas, 2015), teachers at public or private
schools differ their opinions, and marital status (Kalagan & Guzeller, 2010) regardless of gender. There
are many studies that show that women experience higher COVID-19 anxiety (Hyland et al., 2020;
Miguel-Puga et al.,, 2020; Lee et al,, 2020; Solomou & Constantinidou, 2020). In a study that examined
teachers' COVID-19 anxiety, female teachers had higher mean scores (Li et al., 2020).

The results of this study show that organizational cynicism predicts school counselors' and
teachers' technostress. Occupational risks due to technostress in the COVID -19 process are high
(Merchan & Lépez-Arquillos, 2021; Penado Abileira et al., 2020). In addition, the level of technostress
affects employees' organizational commitment (Okolo et al., 2018). Teachers experience technostress in
relation to the technical support and training they receive from the school (Al-Fudail and Mellar, 2008).

Teachers' COVID-19 anxiety was also predicted on technostress. However, counselors'
technostress was not predicted by COVID-19 anxiety. It is found that teachers experience more
technostress during the pandemic (Penado Abileira et al., 2021). Techno anxiety includes psychological
or social anxiety (Salanova et al., 2007). While covid-19 anxiety is a predictor of technostress in teachers,
its absence in school counselors may be related to several problems. The first reason is the difference in
working conditions in the distance education process. While teachers perform all teaching activities by
delivering regular classes every day, school counselors generally perform work activities that require less
complex technologies, such as group counseling, psychoeducation, or individual psychological
counseling (Zalaquet, 2005). In addition, according to their job description, school counselors support
individuals with matters such as anxiety, COVID -19 anxiety, in accordance with their job descriptions.
Moreover, it may be easier for school counselors to deal with COVID -19 anxiety because their college
training includes mental health issues and psychological counseling processes (Knight, 2015).

Considering the results of this study, more research can be done to determine the technostress
levels of teachers and school counselors and to intervene in this regard. In order to prevent female
teachers from experiencing more Covid-19 anxiety, technostress and organizational cynicism than male
teachers, intervention programs can be developed and implemented in schools.

This study has some limitations. Due to the fact that the data were collected during the pandemic
period, the online application of the scales was a limitation for the research. Although the COVID -19
pandemic is a dynamic process in terms of closures, emergence of new variants, and number of cases,
this study collected data in the first six months of the pandemic. In addition, the illness or loss of a
relative who may be associated with COVID -19 was not evaluated, regardless of whether he or she had
COVID -19. Another limitation is that variables such as the working hours, conditions, and branches of
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teachers and psychological counselors were not considered. In addition, the places where people live
and work, such as provinces, districts, and villages, were not included as variables in the study.
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Ozet

COVID-19 salgin dénemiyle birlikte egitim ortamlarinda uzaktan egitime gecisle
birlikte teknolojik cihazlarin kullanimt yayginlasmustir. Bu durum 6grencilerle
etkilesimde bulunma durumunda olan égretmen ve okul psikolojik dantsmanlarint
da etkilemistir. Bu nedenle COVID -19 salgini, 6gretmenler ve okul psikolojik
dantsmanlart arasindaki teknostresi incelemek icin benzersiz bir baglam saglar. Bu E-Uluslararast
calismada 6gretmen ve okul psikolojik danismanlarinda __COVID—79 kaygtist ve Egitim Arastirmalart
Orglitsel sinizmin teknostres lizerindeki etkileri incelenmistir. Orneklem grubunu 276
6gretmen (x= 32.63) ve 119 okul psikolojik danismant (x= 30.12) olusturmaktadir.
Korelasyon analizi sonuglart psikolojik danismanlarda teknostres ve Covid-19
kaygtst arasinda pozitif yonlii orta diizeyde anlamlt iliski oldugunu, teknostres ve
Orglitsel sinizm arasinda ise pozitif yonlii orta diizeyde anlamli iliski oldugunu
gostermistir. Analiz sonuglart 6gretmenlerde teknostres ve Covid-19 kaygist arasinda
pozitif yonlii orta diizeyde anlamlt iliski, teknostres ve érglitsel sinizm arasinda
pozitif yonlii orta diizeyde anlamli iliski oldugunu géstermistir. Sonuclar, COVID-19
kaygtst ve érgiitsel sinizmin dgretmen teknostresinin énemli yorday:cilart oldugunu Arastirma Makalesi
gostermistir. Okul psikolojik danismanlart arasinda, érgiitsel sinizm, teknostreste

6nemli bir varyansa neden oldugu gériilmdistir. Spesifik olarak, daha yiiksek COVID

-19 kaygist ve 6rglitsel sinizm, COVID -19 swrasinda dgretmen grubunda daha

yiiksek teknostres ile iliskilendirilmistir. COVID -19 kaygisinin, égretmenlerde ve okul

psikolojik danismanlarinda teknostresi  farkli sekilde etkiledigi gérilmdstiir.

Sonuclar, égretmen ve okul psikolojik danismanlarinda teknostres, COVID -19

kaygust ve érglitsel sinizm arasinda pozitif bir korelasyon oldugunu géstermektedir.

Sonuglar, COVID -19 kaygist ile dgretmenlerde oérgiitsel sinizm, okul

danismanlarinda 6rglitsel sinizm ve teknostres arasinda 6ng6riicii bir iliski oldugunu

gostermektedir. Arastrmanin sonuglart géz 6niine alindiginda, 6gretmenlerin ve Gonderim: 2022-05-15
okul psikolojik danismanlarinin teknostres diizeylerini belirlemek ve bu konuda Kabul: 2022-70-31
miidahalelerde bulunmak icin daha fazla arastirma yapuabilir.
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Genigsletilmis Ozet

Problem: Teknostres, yeni teknolojilerle bas edememenin neden oldugu bir uyum sorunu olarak
tanimlanmaktadir (Salanova vd., 2007). Yeni teknolojik cihazlari kullanma kaygisi (Brod, 1984; Hudiburg, 1989;
Tarafdar ve ark., 2007) ve kaygiyr (Wang ve ark., 2008) icermektedir. Teknostres, calisanlar arasinda bireysel
sorunlara yol agmakta ve is performansinda verimliligi dustrmektedir (Tarafdar vd. 2015). Farkl is
sektorlerindeki calisanlar gibi egitim sektorindeki calisanlar da teknostres yasayabilirler (Joo vd., 2016). Mart
2020'de COVID-19 pandemi &nlemleri kapsaminda ani bir kararla dinyanin birgok llkesinde uzaktan egitime
gegilmistir (Al Lily ve ark., 2020). COVID-19 pandemi siirecinde bireylerin kaygi (Choi ve ark., 2020), COVID -
19 kaygisi (Yildinm ve ark., 2021) ve teknostres (Boyer-Davis, 2020; Penado Abilleira ve ark., 2021) yasadiklarina
dair sonuglar bulunmaktadir. Geriye donuk calismalarda, calisanlarin kurumda teknoloji kullanimindan
kaynaklanan teknostres diizeylerinin, galisanlarin i¢sel 6rgitsel bagliligini etkiledigi gosterilmistir (Okolo ve
ark., 2018). Orgiitsel sinizm, kisinin calistigi drgiite ve genel olarak proseddirlerine, siireclerine ve yénetimine
karsi olumsuz bir tutumdur; bu unsurlarin gogu zaman calisanin ¢ikarlarina aykir oldugu inancina dayanir. Bu
tutum, alay, 6zel veya isimsiz sikayet ve elestiriler, sadakatsizlik nedeniyle geri cekilme ve asagilanma,
kiicimseme, hayal kirikligl, igrenme, umutsuzluk ve karamsarlik gibi duygularla iliskilidir (Andersson, 1996;
Dean ve ark., 1998).

Ogretmenler ve psikolojik danismanlar arasinda érgitsel sinizm, okul hedeflerine giivensizlik (Argon ve
Ekinci, 2016), is tatminsizligi (Wanous ve ark., 1994), tukenmisligin artmasi (Ahmadi, 2014; Ergen ve ince, 2017)
inanclarindan olusmaktadir. Bu calismada 6gretmen ve psikolojik danismanlarin ayri ayri degerlendirilmesinin
bazi nedenleri bulunmaktadir. Bunlardan biri lisans dlzeyindeki egitimin icerigindeki farkhliktir. Psikolojik
danismanlar da ruh sagligi dersleri almaktadir ancak bu dersler 8gretmen yetistirmede oldukca sinirhdir (YOK,
2021). Arastirmalar, okul psikolojik danismanlarinin 6gretmenlerin yilmazliklarinda roli oldugunu gostermistir
(Beltman vd., 2016). Calisma kosullari ve is aktiviteleri buna goére farklilik gostermekte ve psikolojik danismanlar
ikincil travmatik stres bozuklugu gibi olumsuz durumlar yasayabilmektedir (Zara ve icéz, 2015). Psikolojik
danismanlar gelisimsel gozlem, krize midahale ve psikolojik danisma sureglerini yuritirken (Kuzucu, 2019;
Savitz-Romer vd., 2021), 6gretmenler egitim faaliyetlerine devam etmektedir (Karatas, 2020). Bildigimiz
kadariyla 6gretmenlerin ve okul psikolojik danismanlarinin teknostres, érgitsel sinizm ve COVID-19 kaygisini
inceleyen bir ¢alisma bulunmamaktadir.

Yukarida agiklanan 6nceki ¢alismalarin sonuclarina dayanarak, test edilecek belirli hipotezler asagidaki
gibidir: (1) COVID-19 kaygisi ve drgltsel sinizm, dgretmenlerin teknostresini tahmin eder. (2) COVID-19 kaygisi
ve orgltsel sinizm, okul danismanlarinin teknostresini tahmin edebilir.

Yontem: Arastirmanin ¢alisma grubunu Tirkiye'nin 32 farkli ilinde gorev yapan rehber 6gretmenler (N=119)
ile farkli branslardaki diger 6gretmenler (N=276) olusturmaktadir. Rehber 6gretmen 6rneklem grubunu;
yaslar 23 ile 62 arasinda degisen (x= 30.12) 88 kadin (%74) ve 31 erkek (%26) olusturmus olup; 6gretmen
orneklem grubunu ise, yaslar 21 ile 57 (x= 32.63) arasinda degisen 142 kadin (%51,4) ile 134 erkek (%48.4)
olusturmustur. Arastirmanin veri analizi ile ilgili olarak bu calismada, 6rgutsel sinizm ve COVID-19 kaygisinin
teknostresi yordamadaki rolini belirlemek icin hiyerarsik regresyon analizi kullaniimistir. Birinci modelde
cinsiyet degiskeni, kontrol degiskeni olarak modele dahil edilmis olup; ikinci asamada ise COVID-19 kaygisi
degiskeni modele dahil edilmis ve son olarak orgtsel sinizm degiskeni modele dahil edilmistir. Regresyon
analizinden 6nce, 6n analizler normallik veya dogrusallik varsayimlarinin ihlal edilmedigini ve dogrusallik
varsayiminin saglandigi gorilmastur.

Analizler sonucunda elde edilen bulgulara gore cinsiyet degiskeni ile 6gretmenlerin teknostres, COVID-
19 ve orglitsel sinizm 6lgek puan ortalamalari arasinda bir fark olup olmadigini belirlemek amaciyla bagimsiz
gruplar t testi yapilmistir. Yapilan bu analiz sonucuna gore; cinsiyet degiskeninin, teknostres [tprg = 2.61, p
<.01.], COVID -19 kaygisi [tees) = 2.59, p <.01.] ve orgutsel sinizm [tpry) = 2.31, p <.05.] dizeyleri lzerinde
istatistiksel olarak anlamli bir etkisinin oldugu sonucuna ulasiimistir. Olceklerden alinan puan ortalamalari
incelendiginde; kadin (N=142) 6gretmenler arasinda; teknostres dlgcek puan ortalamalarinin (x =76.13), COVID
-19 kaygisi 6lcek puan ortalamalarinin (x =8.78) ve orgutsel sinizm 6lcek puan ortalamalarinin (x =32.293)
oldugu gorilmustir. Bunun yaninda erkek 6gretmen orneklem grubu (N=134) incelendiginde; teknostres
Olcek puan ortalamalarinin (x =70.67), COVID-19 kaygisi 6lcek puan ortalamalarinin (x =7.64) ve orgiitsel
sinizm 6l¢ek puan ortalamalarinin (x =29.57) oldugu goérilmdstir. (Cohend's d; teknostres 31.44, COVID -19
kaygisi 31.15, orgitsel sinizm 27.88). Hiyerarsik regresyon analizi yapilmadan énce bagimsiz degiskenler
arasindaki korelasyon dizeyleri incelenmis ve bu analiz sonucuna gore; psikolojik danismanlarin teknostres ve
COVID-19 kaygi dizeyleri arasinda pozitif yonde orta diizeyde bir iligskinin (r=.30, p<.05); teknostres ve
orgutsel sinizm diizeyleri arasinda pozitif ydnde orta diizeyde bir iliskinin oldugu (r=.57, p<.05) ve COVID-19

E-International Journal of Educational Research ISSN: 1309-6265 Vol: 13, No: 6, pp. 1-13 .

12




. E-Uluslararast Egitim Arastirmalart Dergisi ISSN: 1309-6265, Cilt: 13, No: 6, ss. 1-13

kaygisi ile 6rgitsel sinizm diizeyleri arasinda da pozitif yonde diistik diizeyde istatistiksel olarak anlamli bir
iliskinin (r=.29, p<.05) oldugu sonucuna ulasilmistir. Ogretmen érneklem grubu incelendiginde ise; teknostres
ile COVID-19 kaygisi arasinda orta dlizeyde pozitif yonde bir iliskinin oldugu (r=.36, p<.05); teknostres ile
orgutsel sinizm arasinda orta diizeyde pozitif ydnde bir iliskinin oldugu (r=.58, p<.05); COVID-19 kaygisi ile
orgutsel sinizm diizeyi arasinda da duslk dizeyde bir pozitif yonde istatistiksel olarak anlamli bir iligkinin
oldugu (r=.27, p<.05) sonucuna ulasiimistir. Cinsiyet degiskeninin COVID-19 kaygisi Uzerinde istatistiksel
olarak anlamli bir etkisi vardir [tgs) = 2.77, p <.01.]. Bu sonuca gore; kadinlarin (x =7.32) erkeklerden (x =6.25)
(cohend's d = 51.60) daha fazla COVID-19 kaygisina sahip oldugu goérilmustir. Bunun yaninda cinsiyet
degiskeninin teknostres ve Orgutsel sinizm degiskenleri Uzerinde istatistiksel olarak anlamli bir etkisi
bulunmadigi sonucuna ulasiimistir. Hiyerarsik ¢oklu regresyon analiz sonuglar incelendiginde; analizin ilk
asamasinda okul psikolojik danigmanlari 6rneklem grubunda cinsiyet degiskeninin teknostres diizeyi tizerinde
anlamli bir etkisinin olmadigini sonucuna ulasiimistir. Modelin ikinci adimda; COVID-19 kaygisi, teknostresteki
varyansin %9'unu acikladigr sonucuna ulasilmistir [F 116y = 5.918, p <.007]. Modelin son adiminda ise
regresyon modeline orglitsel sinizmin degiskeni eklenmis ve okul psikolojik danigmanlarinin teknostres
diizeylerindeki varyansin %35'ini acikladigi ve R*deki bu degisimin anlamh oldugu gériilmistir [Fg, 115 =
21.187, p <.001.] COVID-19 Kaygisi, teknostresin anlamli bir yordayicisi olmadigi (B = .154, p >.05) ve son
adimda, artan orgutsel sinizmin (B = .53, p <.007), artan teknostres ile iliskili oldugu sonucuna ulasiimistir.
Hiyerarsik ¢oklu regresyon sonuglar incelendiginde; analize birinci asamada 6gretmen 6rneklem gurubunda
cinsiyet degiskeninin teknostres izerinde anlamli bir etkisinin oldugunu gorilmustir [F, 274 = 6.81, p <.05.].
Modelin ikinci adimda ise; COVID-19 Kaygisi, teknostresteki varyansin %14'Gni acikladigi gérilmistir [F273
= 22.22, p <.001.]. Son olarak, modele 6rgutsel sinizmin eklenmesi ile gretmenlerin teknostres diizeylerindeki
varyansin %35'ini acikladigi gorilmustir. [Fz272) = 61.29, p <.001.]. Bu sonuca gore; artan COVID-19 kaygisi,
artan teknostres ile iliskilendirilmis olup (B = .34, p <.007); son adimda ise, artan orgutsel sinizm artan
teknostres (B = .52, p <.001) ile iliskili oldugu sonucuna ulasiimistir.

Sonuglar: Bu calismanin sonuglar, orgitsel sinizmin okul psikolojik danigsmanlarinin ve 6gretmenlerin
teknostresini yordadigini gostermistir. COVID-19 sirecinde teknostrese bagll mesleki riskler yiiksektir
(Merchan & Lépez-Arquillos, 2021; Penado Abileira vd., 2020). Ayrica teknostres diizeyi ¢alisanlarin 6rgutsel
bagliigini da etkiler (Okolo vd., 2018). Ogretmenler okuldan aldiklan teknik destek ve egitimle ilgili olarak
teknostres yasamaktadir (Al-Fudail ve Mellar, 2008). Ogretmenlerin COVID-19 kaygisi da teknostres iizerinde
rol oynamaktadir. Bununla birlikte, psikolojik danismanlarin teknostresi COVID-19 kaygisi tarafindan
yordanmamistir. Ogretmenlerin salgin sirasinda daha fazla teknostres yasadiklari tespit edilmistir (Penado
Abileira vd., 2021). Tekno kaygi, psikolojik veya sosyal kaygiyr icermektedir (Salanova ve digerleri, 2007). Covid-
19 kaygisinin 6gretmenlerde teknostresin bir yordayicisi iken, okul psikolojik danismanlarinda olmamasi cesitli
problemlerle iliskili olabilir. Birinci neden, uzaktan egitim slrecindeki calisma kosullarinin farkhligidir.
Ogretmenler tim &gretim etkinliklerini her giin dizenli dersler vererek gerceklestirirken, okul psikolojik
danismanlari genellikle grupla psikolojik danisma, psikoegitim veya bireysel psikolojik danisma gibi daha az
karmasik teknolojiler gerektiren is etkinliklerini gerceklestirmislerdir (Zalaquet, 2005). Ayrica okul psikolojik
danismanlari gérev tanimlar dogrultusunda bireylere kaygi, COVID-19 kaygisi gibi konularda destek
olmaktadir. Okul psikolojik danismanlarinin tniversite egitimlerinin ruh saghgi sorunlar ve psikolojik danisma
streglerini icermesi nedeniyle COVID-19 kaygisiyla basa cikmalari daha kolay olabilir (Knight, 2015). Bu
calismanin bazi sinirliliklari bulunmaktadir. COVID -19 pandemisi kapanmalar, yeni varyantlarin ortaya ¢ikmasi
ve vaka sayisi acisindan dinamik bir stire¢ olmasina ragmen, bu calisma kapsaminda pandeminin ilk altr ayinda
veri toplanmistir. Diger bir sinirlilik ise 6gretmenlerin ve psikolojik danismanlarin calisma saatleri, kosullar,
branslar gibi degiskenlerin dikkate alinmamis olmasidir. Ayrica iller, ilceler, kdyler gibi katiimcilarin yasadigi
ve calistigi yerler de arastirmaya degisken olarak dahil edilmemistir.

Oneriler: Bu calismanin sonuclari géz 6niine alindiginda &gretmen ve okul psikolojik danismanlarinin
teknostres seviyelerini tespit etmek ve bu konuda midahalelerde bulunulmasi icin daha fazla arastirma
yapilabilir. Kadin 6gretmenlerin erkek 6gretmenlere gére daha fazla Covid-19 anksiyetesi, teknostres ve
orgtsel sinizm yasamalarini énlemek icin okullarda miidahale programlar gelistirilip uygulanabilir.
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