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Abstract

The research aims to examine the social studies (history, geography, economy, citizenship)
standards included in the early childhood education programs of the United States of America.
In this qualitative study, in which document analysis is used as the data collection method, the
states included in the study group are determined by criterion sampling. Among the 50 states
of the country, 10 states are selected according to the Human Development Index (HDI) (2018).
The early social studies curricula of the states with the highest average are examined. The data
were analyzed through content analysis. As a result of the research, it has been seen that in the
states’ early childhood education curricula the use of representations such as maps and globes,
the characteristics of familiar places such as home and school, cultural characteristics, and
learning outcomes for different cultures are prioritized in geography themes. In the theme of
history, it is emphasized to make comparisons between the past and the present and to national
traditional celebrations. On the other hand in the theme of economy, the basic concepts of the
economy and the learning outcomes about community helpers such as professions are
prominent. Finally, in the theme of citizenship, it has been seen that active participation in
democratic processes and community rules for preschoolers constitute the gains that are
frequently mentioned. It is believed that the current research will provide support to future
researchers when if studies are carried out to update and expand the Early Childhood Education
Program implemented in Turkey.
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Social studies education in early childhood has the crucial contribution of
introducing children at an early age to different cultures, different people, and the
cultures, perspectives, and needs of different people across the world. Children
develop tolerance by learning to respect the cultures and lifestyles of people in
different countries. In addition, they have the opportunity to gain experience by
getting to know themselves and their environment in the context of both social
relations and places. Social studies, which have an important connection with social
relations, support children in making sense of the world they live in more easily and
adapting to society more quickly. For example, within the framework of citizenship
activities, children learn about school and classroom rules, democratic participation,
and how to become better citizens while developing awareness of their rights (Koralek
& Mindes, 2012). Through geography activities, children are encouraged to develop
a sense of admiration for the world around them by increasing their interest in the
beauty of nature and the physical and human conditions of the world (Conway et al.,
2008). Through history activities, they develop an awareness of the changes and
developments in themselves and their environment and realize that change is
inevitable.

Through economics activities, they acquire basic awareness to grow up as
financially literate individuals. They develop an awareness of concepts such as saving,
spending, accumulation, professions, and labor force. In addition to these
contributions, it is also stated that early childhood social studies education encourages
children to become democratic global citizens who are committed to the common
good and respectful of cultural differences (NCSS, 1994). When we look at the current
situation of social studies education in Turkey, which has these important effects on
children, it is seen that social studies courses are taught in grades 4-8. Before the
fourth grade, children take life science courses that also include social studies topics
(MEB, 2018). In the National Preschool Education Program implemented in Turkey
(MEB, 2013), social studies education is not yet included in the, but there are
appropriate outcomes and indicators. In a study conducted by Aktin (2019), pre-
service preschool teachers stated that social studies in early childhood are a type of
activity related to the achievements and concepts in the preschool education program
and life. Based on the informal interviews and observations of the researchers and the
suggested activities in the activity booklet of the National Preschool Education
Program (MEB, 2013a), it is possible to say that teachers conduct social studies
activities such as professions, shopping, national holidays and celebrations, clock and
calendar activities and similar activities in their classrooms. This situation suggests
that social studies inevitably take place in children's lives, and since it is intertwined
with life, it is handled by teachers in different types of activities in their classrooms.

When the preschool education program is examined, "In pre-school education,
there is no subject or theme-based education in the acquisition of achievements and
indicators, but various subjects can be used when planning the education process. The
main purpose here is not the teaching of the subject, but the realization of
achievements and indicators with the help of that subject.” (MEB, 2013b) clearly
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states that the current program is not unit or subject-based. The preschool education
program aims to achieve developmental outcomes and indicators by using different
types of activities as tools. The types of activities are Turkish, Art, Drama, Music,
Movement, Play, Science, Mathematics, Literacy Preparation, and Field Trips (MEB,
2013b). In the program, achievements and indicators are given only for developmental
areas and are not matched with activity types. When the current outcomes and
indicators in the curriculum are examined from the perspective of social studies
education, it is possible to categorize 13 outcomes in the field of social-emotional
development, six outcomes in the field of cognitive development, and two outcomes
in the field of language development in the social studies areas as follows.

Turkish National Preschool Education Program learning outcomes matching
Geography Themes are given in Table 1.

Table 1
Turkish National Preschool Education Program Learning Outcomes Matching
Geography Themes
SED. Standard 9. Explain different cultural characteristics.
SED. Standard 8. Respect differences.
LD. Standard 10. Read visual materials.
>
<
g CD. Standard 20. Prepare graphics with objects/symbols.
(=)
o
& CD. Standard 13. Recognize the symbols used in daily life.

Follow the directions about the location in the

CD. Standard 10.
space.

SED. Standard 13. Preserve aesthetic values.

According to Table 1, three Social-Emotional Development Standards, one
Language Development Standard, and three Cognitive Development Standards match
with Geography Themes. Turkish National Preschool Education Program learning
outcomes matching History Themes are seen in Table 2.
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Table 2
Turkish National Preschool Education Program Learning Outcomes Matching

History Themes

CD. Standard 21. Recognize Atatiirk and explain his importance
to Turkish society.
= CD. Standard 18. Explain the concepts related to time.
Q
é SED. Standard 11. Take responsibility for activities related to
Atatlirk.
SED. Standard 14. Realize the value of works of art.

In Table 2, two2 Cognitive Development Standards, and two2 Social- Emotional
Development Standards matching with History Themes. Turkish National Preschool
Education Program learning outcomes matching Economy Themes are seen in Table

3.

Table 3
Turkish National Preschool Education Program Learning Outcomes Matching
Economy Themes
CD. Standard 13. Recognize the symbols used in daily life.

> . e -

g SED. Standard 16. Explalp that _|nd|_\/|duals have different roles and

5 duties in social life.

o

- LD. Standard 10. Read visual materials.

According to Table 3, one Cognitive Development Standard, one Social
Emotional Development Standard, and one Language Development Standard match
Economy Themes. Turkish National Preschool Education Program learning outcomes
matching Citizenship Themes are seen in Table 4.

Table 4
Turkish National Preschool Education Program Learning Outcomes Matching

Citizenship Themes
SED. Standard 16. Explain that individuals have different roles and

duties in social life.

SED. Standard 12. Obey the rules in different environments.

SED. Standard 11. Take“ responsibility for activities related to
Atatiirk.

Citizenship

SED. Standard 10. Fulfills his responsibilities.
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Table 4 (continued)

o SED. Standard 6. Protects the rights of himself and others.
=

§ SED. Standard 2. Introduce the characteristics of the family.
S SED. Standard 1. He introduces his features.

In Table 4, seven Social Emotional Development Standards match with
Citizenship Themes.

While the situation regarding social studies education in early childhood in
Turkey can be summarized in this way, when we look at the developed countries, it is
seen that social studies is a field of study that has a place in early childhood in
countries such as the USA, the UK (Catling, 2005), Norway and Germany
(Skjeeveland, 2017). In the preschool education programs of the US states, there are
learning outcomes in history, geography, economics, and citizenship disciplines
(CESSS, 2014; DCSS, 2020; MASSS, 2011). The inclusion of social studies in early
childhood education in the United States dates back to the early 1900s. In 1934,
Mitchell proposed a spiral and expanding program based on teaching social studies to
young children starting from their environment in the "here and now" education
program. This program expands to prioritize learning about "Home and
neighborhood™ at the preschool level, "Community and community volunteers™ at the
first-grade level, "Own country" at the second-grade level, and "People in other
countries™ at the third-grade level (Cited in Seefeldt et al., 2015). In the program
developed by Hill in 1923, the behavior curriculum book for the first grade and
preschool level focuses on social skills and moral behavior for children. Thus, there
was an increase in the adoption of an approach that prioritized the acquisition of social
life skills and moral behaviors at the preschool level, and this situation continued until
the 1930s (Cited in Seefeldt et al., 2015).

The National Council for Social Studies (NCSS) (1984) defined kindergarten as
"self-awareness in a social setting"; first grade as "the individual in school and family
life"; second grade as "the neighborhood"; and third grade as “sharing the world with
others in the community". In later years, educators noted that young children come to
school already knowing a lot about themselves, their families, and the world.
Therefore, they were able to comprehend more abstract historical and geographical
concepts than before, and they were able to understand more graphical concepts than
before (Wade, 2002).

The National Association for the Education of Young Children (NAEYC) (1986)
reported that children learn basic economic concepts, social attitudes towards different
groups, and political attitudes in the early years of schooling. For this reason, it
recommended moving away from the "here and now" program approach and offering
children a broader perspective. In fact, the debate on whether social studies topics
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such as geographical representations, time, and economic concepts are appropriate for
young children dates back to Piaget's research. According to Schoenfeldt (2002),
Piaget and Inhelder (1956) argued that before the age of eight, children cannot develop
the ability to understand representational forms of space (map reading). Priddle and
Rubin (1977), one of the researchers who thought otherwise, examined the spatial
abilities of four-and-a-half-year-old children and found that children were able to
comprehend spatial concepts such as understanding the location of one thing about
other objects. In the study, preschool children were able to distinguish between the
left and right of themselves and others. The study also revealed that children can learn
skills equally well with verbal or motor skills-based methods, but that children
respond more positively to methods involving movement. In a study conducted by
Yiksek-Usta and Tezel-Sahin (2019), they compared the geographical awareness of
children attending a Montessori kindergarten where social studies activities were
included in the curriculum and children attending a public kindergarten where social
studies activities were not included. Based on the results of the study, they compared
the results of the research conducted by Piaget (1988), the pioneer of cognitive
development, to reveal children's perception of the world and suggested that it should
be evaluated that children now have a differentiated perception of the world compared
to the past through educational experiences.

One supportive case for more diverse educational content for children is that a
growing number of researchers in recent years have argued that economics (Sherraden
et al., 2011), citizenship, and global citizenship (Hancock, 2017; Kemple, 2016)
should be included in curricula at the earliest possible age. The PISA test conducted
by the OECD (2014) added first economics, i.e. financial literacy skills, and then
global competence skills (OECD, 2018) in 2012.

In addition to the fact that history, geography, citizenship, and economics are not
included in the preschool education program in Turkey, it is seen that the number of
studies on history, geography, citizenship and economics in early childhood is limited
from the past to the present, but an increasing number of studies have been conducted
and most of them are recent studies (Aktin, 2014a; Aktin, 2014b; Aktin, 2016; Aktin
& Dilek, 2016; Can-Yasar et al.,2012 Coskun-Keskin & Daysal, 2012; Giiler &
Tugrul, 2007; Kirtel & Yiiceer, 2019; Kimzan, 2021; Tican-Basaran et al., 2021;
Ugus-Giildali, 2017; Yiiksek-Usta & Tezel-Sahin, 2018; Yiiksek-Usta & Tezel-Sahin,
2019; Yiiksek-Usta & Tezel-Sahin, 2020; Yiksek-Usta & Tezel-Sahin, 2022;
Yiiksek-Usta & Kimzan, 2022).

At this point, this study, which is thought to meet a need in the national literature,
aims to examine preschool social studies programs in practice in the states of the
United States of America. The social studies outcomes in the preschool education
programs of ten states out of fifty states (one of which is the District of Columbia, a
special region) were examined. It is thought that the findings obtained as a result of
the research are important in terms of encouraging updates in the Turkish National
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Education Preschool Education Program and constituting a scientific source in case
of updates.

Method

In this study, which was designed as qualitative research, the data were collected
through document analysis. Documents used in research, which are the
correspondence of state institutions or private organizations within, between, or
among institutions or with citizens, are called official documents. And it is considered
a non-invasive data collection method (Bowen, 2009). A lot of information about the
field of research can be obtained through document analysis without the need for
interviews and observations. Document review involves finding, reading, taking
notes, and evaluating relevant sources for a purpose. It is the process of examining
and evaluating printed and electronic materials (books, magazines, newspapers, and
e-content documents) (Karasar, 2005; Yildirim & Simsek, 2013). The data obtained
from the documents were analyzed by the content analysis method. Content analysis
helps to organize and classify data into themes and categories (Kiral, 2020;
Labuschagne, 2003).

Study Group Documents

The criterion sampling method was used to determine the documents to be
included in the research. In criterion sampling, people, events, objects, or situations
with certain qualities are included in the research. Units that meet the criteria
determined by the researcher are included in the sampling (Biiyiikoztiirk et al., 2016).

In this study, it was preferred to examine the programs of the states of the USA
since it is a country that includes social studies in early childhood education programs
and the National Council for the Social Studies (NCSS), the largest professional
association devoted exclusively to social studies education, was established in the
USA in 1921. In determining the states, 9 states with the highest HDI average
according to the Human Development Index (HDI) (2018) data and the preschool
social studies curricula of the District of Columbia, which is considered a special
region, were included in the study (Global Data Lab, 2018), as it was deemed
appropriate to examine 10 states from the 50 states of the country according to the
power to represent the universe (Biiylikoztiirk et al., 2016). The Human Development
Index (HDI), a measure prepared by the United Nations Development Program
(UNDP); "The HDI, which shows the ranking of countries according to their
performance and reflects average success in the basic dimensions of human
development, is calculated based on three basic indicators. Although the formula for
calculating the HDI has changed over time, these indicators are a healthy and long
life, being well informed, and having a satisfactory standard of living. The HDI is the
geometric mean of the normalized indices for each of the three dimensions. The
standard of health is measured by life expectancy at birth. The standard of education
consists of two equally weighted sub-components. The level of knowledge is
measured by the average years of schooling for adults aged 25 and over, while the
level of learning and access to knowledge is measured by the expected years of
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schooling for children entering school. The life dimension is measured by GNI per
capita according to purchasing power parity converted into international dollars"
(Altan, 2020). HDI is the geometric mean of the normalized indices for each of the
three dimensions. The geometric averages of these dimensions were created to
emphasize that people and their capabilities, not economic growth alone, should be
the ultimate criterion for assessing a country's development (HDI,
https://hdr.undp.org/en/content/human-development-index-hdi).

The selection of the states according to the HDI ranking was influenced by the
fact that the HDI, which indicates the level of development, is an average determined
by including life expectancy, literacy rate, population, expected years of schooling,
government expenditures on education, and primary education completion rates
(Kocaefe Cebeci & Dilber, 2014). In other words, the study group of the research was
formed based on the idea that states with high HDI values would also have high levels
of education. It has been revealed that countries with high results in the Program for
International Student Assessment (PISA), which has an important place in evaluating
the quality of education systems of countries, also have high HDI index values
(Erturk, 2020). According to HDI (2018) data, the top 10 states in the ranking of the
states of the United States of America are as follows (Global Data Lab, 2018).

* Massachusetts (HDI-0,956)

» Connecticut (HDI-0,954)

* Minnesota (HDI-0,952)

*  New Hampshire (HDI-0,948)
* New Jersey (HDI-0,947)

» Colorado (HDI-0,947)

» North Dakota (HDI-0,946)

+ District of Columbia (HDI-0,946)
*  Washington* (HDI-0,945)

«  Hawaii (HDI-0,945)

+  New York (HDI-0,944)
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Figure 1
States of America Included in the Study

The social studies framework programs published on the official websites of the
education departments of the states were the documents included in the study group.
At the time of the study, the program of the state of *Washington could not be
accessed, so the next state in the ranking, which had an equal score value, was
included in the study. To obtain the written documents of preschool education
programs, the documents of preschool social studies framework programs were
accessed from the official web pages of each state's ministry of education. The most
current versions of the documents available at the time of data collection were
included in the study. Access to the programs ended in April 2021. Therefore, the
programs included in the study group are the programs that were available before this
date.

Ethical Committee Approval

In the article entitled "Social Studies in Preschool Education Programs: The
United States of America,” ethics committee approval was not obtained because the
document analysis model was used as the data collection method and the documents
reviewed were published electronically by the Departments of Education in an open
access manner.

Data Analysis

The official documents obtained were analyzed by content analysis. Content
analysis is a systematic, repeatable technique in which data that are similar to each
other with coding based on certain rules are brought together within the framework of
certain concepts and themes and summarized by organizing and interpreting them in
a way that the reader can understand (Biiylikoztiirk et al., 2016; Yildinnm & Simsek,
2013).
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The documents of preschool social studies education programs obtained from
the education departments of the states were first translated from English to Turkish.
It was observed that the programs had separate titles for each discipline, including
history, geography, economics, and citizenship. These documents were then sorted
and examined separately and the achievements under the titles of the disciplines on a
state-by-state basis were tabulated and combined in one document.

In the analysis of the data, the themes were considered as geography, history,
economics, and citizenship disciplines, and the categories were largely formed
through the subheadings in the literature on these disciplines (Borden et al., 2013;
Geography Education National Implementation Project (GENIP), 2012; Holden et al.,
2009; NCSS, 2010). Only the world history category under the History theme was
used as "world history" as it is addressed in the social studies curriculum of the State
of New Hampshire since it is not included in other curricula and cannot be included
in other existing categories. The codes were determined by analyzing the documents
and these codes were placed in the categories to which they belonged. The data were
organized, presented, and interpreted with graphs and tables.

Validity and Reliability Studies

Validity and reliability criteria in qualitative research are expressed as
triangulation, participant confirmation, expert opinion, long time in the field, and rich
description (Glesne, 2013; Merriam, 2013). Researcher triangulation is the
involvement of more than one researcher in data collection, analysis, and
interpretation (Merriam, 2013). In this study, researcher triangulation and rich
description criteria were taken into consideration to ensure validity and reliability. To
ensure the reliability of the study, the documents analyzed were categorized and coded
separately by two researchers. The consistency between the codes was calculated
using the reliability formula suggested by Miles and Huberman (1994) (Reliability =
Agreement/ (Agreement + Disagreement)). According to the formula, the coefficient
of consistency between researchers was found to be .80. Since one of the methods that
increase the validity of the study in qualitative research is to include detailed
quotations (Y1ildirim, 2010), direct quotations were made from the documents in the
transfer of the findings.

Results

In this section, the content analysis of the social studies objectives in the
preschool education programs of the states is presented. In the data analysis, social
studies disciplines (history, geography, economics, and citizenship) in the literature
were considered as themes. The sub-headings of these disciplines in the literature were
considered as categories in the data analysis. By examining the social studies
outcomes in the preschool education programs of the states, recurring codes were
identified and matched with the categories and the findings were interpreted.
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Theme 1: Geography

The outcomes of the geography discipline in the preschool education programs
of nine states and the District of Columbia were examined and discussed in the form
of codes and categories. Five subtopics of the geography discipline in the literature
were identified as categories. These topics are World in Spatial Terms, Physical
Systems, Human Systems, Environment and Society, Places and Regions. The
distribution of the number of objectives in the state programs of the geography theme
according to categories is in Figure 2 and the distribution of categories according to
states is in Figure 3.

Figure 2

Distribution of Categories of Geography Theme in State Programs

GEOGRAPHY THEMES
World in Spatial Terms Places, and Regions
® Environment and Society ® Human Systems

® Physical Systems

When Figure 2 is examined, it is seen that the objectives belonging to the World
in Spatial Terms category are the ones that occupy the most space in the programs
(f=21). This is followed by Human Systems (f=15), Places and Regions (f=14),
Environment and Society (f=7), and Physical Systems (f=6).
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Figure 3
Distribution of Categories of the Geography Theme by State

World in Spatial Terms Physical Systems B Human Systems

B Environment and Society M Places and Regions
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Figure 3 shows the distribution of categories related to the theme of geography
based on states. According to the frequency distributions, it is seen that New York (f=
18) state program contains the most achievements related to the theme of geography.
New York is followed by New Hampshire (f=12), Massachusetts (f=9), the District
of Columbia (f=5), Colorado (f=5), Connecticut and Minnesota (f=4), New Jersey,
North Dakota and Hawaii (f=2). According to the graph, it is noteworthy that the New
York State preschool program frequently includes learning outcomes in the category
of human systems, while there are no programs other than Minnesota and New York
that include learning outcomes in the category of Human Systems. In the graph, it is
seen that the Hawaii state program is quite behind in terms of including geography
outcomes and only includes the outcome (f=2) related to the category of the world in
spatial terms. While New York is the state that includes outcomes from different
categories, Minnesota and New Hampshire include outcomes in more diverse
categories than the others.

Table 5 shows the categories and codes of the outcomes belonging to the theme
of geography that the states include in their preschool education programs.
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Table 5

Geography Theme’s Code and Categories

Category 1 Category 3 Category 4 Category 5
The World Category 2 - -
9 - - . Environment Physical Human
2 in Spatial Places and Regions b
< and Society Systems Systems
& Terms
5 k<) 3
c s 2 g g 2
2 I = a 3 . 2 =
2 § ¢ 2 S5 § 3 g £ O
3 35 D = =2 k] = o 2 =
= = [=2] c 7] e =
g T 2 T E = = E S
> c 5] = — n = %) s s D~
L «© 5} < o] I3 - ‘e L=
p— - L o = = S n o = o
] = c = = < c IS - (el
= ) o S < = > c
I 4 = = [=3 b3 a 8 = 5 L
o - © © © iy ] =3 < 2 8 >
) I3 0 IS S = e £ R o =
2 @ § ~ © 3 £ 3 S o 2 28
s 2 28 E® O & g e = 2 @
= ©° —° -5 = £ [0 < S S —E
g © S5 8- 8 § ® B 5 > ©8
3 . =8 £3 s £ 7 8 £ 5%
e & E£ Z2 E = & & § E £E&
A S £33 B O z o P E o2
Massachusetts X X X X
S1 S2, S4, S3
S4, S5, S6
S5,
S6
Connecticut X X
S1, S4
S2,
S3
Minnesota X X X
S1, S3 S3
S2
New Jersey X X
S1 S2
New X X X X X X X
Hampshire S1, S6 S9 S5 S10, S7, S3,
S2 S11, S8 S4
S12
District of X X X X
Columbia S1 S2 S4,S5 S3
Colarodo X X X
S1, S2, 54 S3
S5
New York X X X X X X X X
S15 S17 S13 S14 S18 S16 S3, S1, S2,
S4, S6, S7,
S5, S9,
S8 S10,
S11,
S12
North Dakota X X
S1 S2
Hawaii X X
S2 S1
Tot. F 6 15 9 5 1 4 3 2 4 5 9
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When Table 5 is examined, it is seen that the geography outcomes are classified
under five categories "The World in Spatial Terms", "Places and Regions",
"Environment and Society", "Physical Systems", and "Human Systems" by the sub-
topics of geography in the literature.

The "World in Spatial Terms" category includes "Directional and Positional
Expressions” (f=6) with objectives such as "Uses maps, graphs, photographs, and
other representations to describe places and relationships™ (Connecticut, S2) and
"Uses terms to describe the relative position (i.e., above/below, near/far, left/right, and
cardinal directions)” (Hawaii, S2). Objectives such as "Defines the properties and
purposes of spheres and maps" (New Hampshire, S1), and "Representations and use
of maps, spheres, etc." (f=15) are prioritized.

In the "Places and Regions" category, the outcomes "ldentify the locations and
characteristics of places near the student's home or school" (District of Columbia, S5),
"Identify the elements of a physical address, including street name and number, city
or town, state (Massachusetts), and country (United States)" (Massachusetts, S3) were
coded under the heading "Familiar Places and Their Characteristics (Home, School,
etc.)" (f=9).

Among the findings, it is noteworthy that the New York State Curriculum
contains the most intensive number of learning outcomes (f=8) within the scope of
"Cultural Characteristics and Different Cultures” in the category of "Human
Systems". "Explain how people in a community are similar and different (e.g., eat
different foods, wear different clothes, speak different languages).”" (New York, S7)
"Describes some holidays, dances, foods, costumes, and special events in his/her
culture."” (New York, S11) Except for New York and Minnesota (f=1), no other state
included different cultures.

In the "Places and Regions" category, "Develops an awareness of the physical
characteristics of the neighborhood/community” (New Jersey, S1), which includes
"Address Information (Neighborhood, Street, City)" and similar outcomes. In the
category of "Human Systems”, "Family and Community Communities” (f=5) is
addressed by saying "Defines family members, family characteristics and functions."”
(New York, S3). For "Topographic Features and Representations™ (f=4) in the
Physical Systems category, "Explores physical and human features of a place, such as
roads, schools, or mountains." (New Hampshire, S4), for "Natural Resources and
Their Use" (f=3) in the Environment and Society category, "Describe what natural
resources are, such as water or trees." (New Hampshire, S10), for "Ecosystem
Components" (f=2), "Explore the components and distribution of ecosystems, such as
deserts or rainforests." (New Hampshire, S8) are exemplary.

Theme 2: History

The achievements of the history discipline in the preschool education programs
of nine states and the District of Columbia were examined and discussed in the form
of codes and categories.
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Three subtopics of the history discipline in the literature were identified as
categories. These topics are "Time", "Past", and "Change and Continuity". Apart from
these, the category of "World History", which emerged from the examination of the
learning outcomes, was also added. The distribution of the learning outcomes of the
history theme according to categories is shown in Figure 4.

Figure 4
Distribution of Categories of the History Theme in the States

HISTORY THEME

Time Change and Continuity Past m World History

Figure 4 shows the distribution of the gains in the categories of the history theme
in the programs. In all programs, "Change and Continuity" (f=23) was the category
with the highest number of learning outcomes, followed by "Past" (f=13), "Time"
(f=11), and "World History" (f=4). The distribution of categories according to state
programs is shown in Figure 5.

Figure 5.
Distribution of Categories of the History Theme by State
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Figure 5 shows the distribution of the categories related to the history theme
based on states. According to the frequency distributions, New Hampshire (f=11) is
the state that includes the most history objectives in its curriculum. It is followed by
Connecticut (f=8), New York and North Dakota (f=5), the District of Columbia and
Colorado (f=4), Massachusetts, Minnesota, Hawaii (f=3), and New Jersey (f=1). In
addition to these findings, it is noteworthy that the New Hampshire state program has
diversity in history categories as well as in geography categories. In addition, it was
the only state that had objectives in the "World History" category. Connecticut
emphasized the "Past" category and North Dakota emphasized "Change and
Continuity" and did not include any other category. It is noteworthy that New Jersey
has kept the achievements of the history theme in the background of its program.

Table 6 shows the categories and codes of the learning outcomes related to the
theme of history that the states include in their preschool education programs.

Table 6
History Theme’s Code and Categories
Category
Category 1 Category 2 Category 3 4
States Time Change and Continuity Past World
History
(5]
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Connec- X X X X
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K1 K3 K2
New X
Jersey K1
New X X X X X X
Hampshire K7 K5 K1 K4 K3 K8,K9
K2 K4 K10
K11
Distric of X X X
Columbia K2 K4 K1
K3
Colorado X X X X
K1 K3 K4 K2
New York X X X X X

K5 K3 K1 K2 K4
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Table 6 (continued)

Category

Category 1 Category 2 Category 3 4
States Time Change and Continuity Past World
History
(5]
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North X X X
Dakota K4, K13 K2
K5
Hawaii X X X
K1 K1 K2
Top. F 4 4 2 1 7 8 8 5 2 2 4

When the table is examined, it is seen that history learning outcomes are
classified under four categories: "Time, Change and Continuity, Past and World
History". In the "Change and Continuity" category, "Traditional days and
celebrations" (f=8) are prioritized the most. "Compares the traditions and celebrations
of people from different cultural backgrounds." (Massachusetts, S2), "ldentifies
national holidays or celebration days in the United States and explains why they are
celebrated.” (North Dakota, S2) can be given as examples. "Comparing Past and
Present/Current Events” (f=8) is supported by objectives such as "Students compare
life in the past and present” (Connecticut, S1), "Students describe how people lived in
ancient times and how their lives would be different today (e.g., getting water from a
well, growing food, and having fun)" (District of Columbia, S1). The learning
outcomes for "change over time" (f=7) are "Demonstrate chronological thinking by
describing changes in a community over time" (North Dakota, S4), and "Explain how
individuals and groups have made important historical changes" (North Dakota, S5).

"Temporal Terms" in the "Time" category is about using terms related to time
(yesterday, today, tomorrow, etc.) as seen in the outcome "Uses words and phrases
that distinguish between events that occurred in the past and the present.” (New York,
S5).

"Chronological Thinking, Event Sequencing™ includes learning outcomes such
as "Students place familiar events in the order of their occurrence” (District of
Columbia, S2). "Time Tools" includes learning about the use of tools that measure
time such as calendars and clocks, as seen in the example "Explain change and
continuity in time using calendars and simple timetables." (Hawaii, S1).

The category "History" includes "Historical Sources", "Historical People", and
"Historical Events". The statements that correspond to these codes in order are
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"Identify different types of historical sources™ (Connecticut, S4), "ldentify individuals
and/or groups that have profoundly influenced life in the United States" (New
Hampshire, S3), "Explain how people learned about the past. For example: Learning
from elders, photographs, artifacts, buildings, diaries, stories, videos" (Minnesota,
S2).

Among the findings, it is noteworthy that the New Hampshire state program is
the only state that includes the learning outcomes belonging to the “World History"
category. As emphasized under the heading of data analysis, this category was used
as it was expressed in the program since it was not included in the programs of other
states and could not be combined with other categories. The outcomes assessed under
this category are as follows: "Define the concept of diversity; Recognize that people
in different countries have different social and political systems; Define the concepts
of values and beliefs; Explore ways in which societies around the world express
themselves artistically, such as through song, dance, or dress (New Hampshire, S8;
S9, S10, S11).

Theme 3: Economy

The outcomes of the economics discipline in the preschool education programs
of nine states and the District of Columbia were examined and discussed in the form
of codes and categories.

Four sub-headings of the economics discipline in the literature were identified
as categories. These titles are "Basic Concepts of Economics”, "Spending and
Saving", "Work and Earning Income", and "Production and Consumption”. The
distribution of the number of objectives in the state programs according to categories

is shown in Figure 6.

Figure 6
Distribution of Categories of the Economy Theme in the States
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When Figure 6 is analyzed, it is seen that the category with the highest number
of learning outcomes in the economy theme is "Basic Concepts of Economy" (f=14).
This category is followed by "Work and Earning Income" (f=13), "Spending and
Saving" (f=12), and "Production and Consumption” (f=9). Among the ten states, New
Jersey is the only state without economic outcomes.

Figure 7
Distribution of Categories Related to the Theme of Economy by State
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Figure 7 shows the distribution of categories related to the economy theme on a
state-by-state basis. According to the frequency distributions, New York (f=10) has
the highest number of outcomes in the state program. This state is followed by North
Dakota (f=8), Colorado, New Hampshire (f=6), the District of Columbia (f=5),
Massachusetts and Hawaii (f=4), Minnesota (f=3), and Connecticut (f=2). In the New
York State program, the intensity of the outcomes related to obtaining a job and
income is noteworthy. As in the other themes, Hawaii seems to have addressed the
outcomes in a single category, "Production and Consumption”. North Dakota stands
out as a program with a relatively balanced distribution of categories. Clarkodo and
New Hampshire also include outcomes from different categories in their programs
compared to other states. Although the "Spending and Saving" category does not rank
first in terms of frequency, it differs from the others in that it is included in every state
program. There are no economic objectives in the New Jersey State pre-school
program. In Table 7, the categories and codes of the acquisitions related to the
economy theme included in the pre-school education programs of the states are given.
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Table 7

Economy Theme’s Code and Categories

Category 2

Category 3

Category 4

States C_ategory L Spending and WorS and Earning Production and
Basic Concepts - -
Saving Income Consumption
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Massachusetts X X X
S2 S2, S1
S3
Connecticut X
S1,52
Minnesota X X
S3 S1,S2
New Jersey
New X X X
Hampshire S1,S3,54 S3 S2,S5
District of X X X X
Columbia S4,S5 S3 S1 S2
Colorado X X X
S2,54, S3 S1
$5,56
New York X X X
S1,54 S2 S3,S5,
$6,S7
S8,S9,
S10
North Dakota X X X X X X X
S1 S3 S2 S4 S5 S2 S2,S3
Hawaii X X
S1, S2 S1,52
Top. f 12 2 5 3 4 10 3 5 4

When Table 7 is examined, codes such as defining basic concepts and
distinguishing basic concepts are seen in the Basic Concepts category. In the Basic
Concepts category, the outcome "Describes how money is used as a medium of
exchange" (Colorado, S5) can be shown as an example of "Defining Basic Concepts"
(f=12). As for "Distinguishing Basic Concepts", "Distinguishes between products
(objects that can be seen and touched) and services (behaviors and activities)."
(Minnesota, S3), which corresponds to distinguishing the basic concepts of economics
from each other.

In the next category, "Work and Income Generation", the "Service Sector",
which mostly includes professions, is mentioned. For example, he shows that he is
interested in a future career by making statements such as "l want to be a firefighter
when | grow up” (New York, S9). Within the scope of "Earning Income from Work"
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(f=3), there are statements such as "Explains how people earn income and save
money" (North Dakota, S5).

In the "Spending and Saving" category, the sample outcome for understanding
"Differences between Needs and Wants" (f=5) is "With guidance and support, asks
and answers questions about buying, selling, or trading things and explains how
people make choices about what they need and want" (Massachusetts, S2), while in
"Saving and Accumulating” (f=4), "Gives examples to distinguish spending from
saving" (Colorado, S3). The statement "Determines what people buy with the money
they earn™ (District of Columbia, S5) fulfills the learning in the context of "Spending”
(f=3).

"Production™ (f=5) and "Consumption™ (f=4) outcomes in the "Production and
Consumption" category are usually emphasized in the same statement. An example
of an outcome with both codes is seen in the Hawaii State Curriculum as "Distinguish
between buyers (e.g., parent or caregiver) and sellers (e.g., store owner or another
producer)." (Hawaii, S2).

Theme 4: Citizenship

The outcomes of citizenship discipline in the preschool education programs of
nine states and the District of Columbia were examined and discussed in the form of
codes and categories.

Four sub-headings of the citizenship discipline in the literature were identified
as categories. These are; "Democratic Values and Civic Participation", "Political
Concepts", "Global Connections”, and "National Values". The distribution of the
number of objectives in the state programs according to categories is shown in Figure

8.

Figure 8
Distribution of Categories of the Citizenship Theme in the States
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Figure 8 shows the distribution of categories according to their frequency values.
When the graph is analyzed, it is seen that the category with the highest number of
outcomes in the citizenship theme is "Democratic Values and Civic Participation” (f=
48) with a significant proportional difference. This category is followed by "Political
Concepts" (f=8), "National Values" (f=7), and "Global Connections" (f=3). Figure 9
shows the distribution of the categories related to the theme of citizenship based on
states.

Figure 9
Distribution of Categories of the Citizenship Theme by State
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According to the frequency distributions, New York (f=11) is the state that
includes citizenship outcomes in its curriculum the most. This is followed by New
Hampshire and Connecticut (f=10), Colorado (f=8), North Dakota (f=7),
Massachusetts (f= 6), District of Columbia (f=5), Minnesota, New Jersey, and Hawaii
(f=3). It is noteworthy that although the New York state program contains the most
outcomes related to the citizenship theme in terms of frequency, these outcomes are
only under the category of "Democratic Values and Civic Participation". Hawaii, New
Jersey, and Colorado programs also only have outcomes related to "Democratic
Values and Civic Participation”. New Hampshire differs from the other states in that
it includes a balanced distribution of various categories in almost all themes. Table 8
includes citizenship codes and categories by state.
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Table 8
Citizenship Theme’s Code and Categories
Category 1
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Minnesota X
S3 S1 S2
New Jersey X X
S1 S2,S3
New X X X X X X
Hampshire S4 S9,S10 S1,S3 S5 S2 S6,57,
S8
District of X X X X
Columbia S3 S4 S1,52 S2
Colorado X X
54,58 S1,S2
S3,55
S6,S7
New York X X X
S2,S3, S6, S1,89
S4,55,57,S8  S9 S10
North Dakota X X X X X
S5 sS4 S6,S7 S1 S2,
S3
Hawaii X X
S1 S2,S3
Tot. f 19 7 22 1 4 3 4 3 3

As can be seen in Table 8 the achievements in the category of "Democratic
Values and Civic Participation™ are quite high compared to the others (f=48). In this
category, "Active Participation in Processes” includes statements such as
"Demonstrates ways to improve the quality of life in his/her school or community"
(Hawaii, S3). The sentence "Determines the rules that protect themselves and others”
(New York, S3) refers to learning about "Rules" (f=19). "Students retell stories that
demonstrate honesty, courage, friendship, respect, responsibility, and the wise or
judicious use of power and explain how the stories demonstrate these qualities"
(District of Columbia, S3) is an example of learning under "Democratic Principles
and Values".
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The following categories in the field of citizenship are "Political Concepts"
(f=8), "National Values" (f=7), and finally "Global Connections" (f=3). An example
of "Basic Concepts" in the "Political Concepts" category "Explains the reasons and
purposes of rules, laws, and authorities" (North Dakota, S1). "Compare classroom and
school rules with the rules of the United States government system" (New Hampshire,
S1). "ldentify the roles and responsibilities of people in authority (local/state/national
e.g., judge, mayor, governor, police)." (Connecticut, S1), "Public Officials" is also
included in the content.

In  the “National Values" category, "Symbols" and "National
Document/Day/Persons” stand out. "Symbols", "ldentifies national and local
symbols, songs and traditions. For example American flag, bald eagle, White House,
Statue of Liberty, state flag, pledge of allegiance." (Minnesota, S2). "National
Document/Day/People" includes "Students learn about the events or people celebrated
on U.S. national holidays and why Americans celebrate them (e.g., District of
Columbia Independence Day, Columbus Day, Independence Day, Martin Luther King
Jr. Day, Columbus Day, Independence Day, Martin Luther King Jr. Day, Presidents
Day, Thanksgiving Day, and Flag Day." (District of Columbia, S1) again emphasizes
the importance of recognizing important days and people related to their country.

The learning outcomes in the "Global Connections” category are directly
grouped under a single category. This category is found in only one of the ten
education programs examined, the education program of the State of New Hampshire.
From this program, the learning outcome "Describes how countries interact with each
other culturally" (New Hampshire, S7) can be cited as an example.

Discussion, Conclusion and Suggestions

In this study, the programs of the states determined according to the Human
Development Indices and the District of Columbia in the United States of America,
where social studies education is included in preschool education programs with a
separate title, were examined. The results based on themes are interpreted in this
section.

As in many developed countries, it is seen that geography is compulsory for the
5-11 age group in the curriculum of England and geography is included in the early
learning objectives of the curriculum for children aged 3-5 (Catling, 2005). In Finland,
there is a gap between the aims of geography taught in schools and children's and
young people's perceptions of geography, and this situation is similar in many other
countries (Tani, 2011). This may suggest that there are some differences between the
needs of children and the programs. Looking at the programs of the state and one
special district examined in this study, it was seen that the category of “The World in
Spatial Terms" came to the fore within the scope of geography in terms of content.
The "Human Systems" category is the other category that follows the "World in
Spatial Terms" category with a number of objectives. The category with the least
number of learning outcomes is "Physical Systems". In general, it was observed that
geography objectives were mostly included in the early childhood education program
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of New York State. The only category included in all of the programs examined was
"The World in Spatial Terms". In Turkey, Oztiirk et al., (2015) examined the
preschool education program as a whole in the context of geography. In the evaluation
made according to developmental areas, it was revealed that the achievements that
can be associated with geography are mostly in the cognitive development area. In
addition, it was stated that there are concepts and achievements related to spatial terms
related to location, place, and direction, and elements related to human and
environmental interaction are also included in the program. Soydan (2014), in a study
on the views of preschool teachers in the USA, Austria, and Turkey on geography
education, concluded that more than half of the teachers in Turkey included the themes
of "Location, Place and Region" in their geography activities. On the other hand, more
than half of the teachers in the USA and Austria did not include "Location and Place"
themes, but they preferred the "Region" theme more than the others. This situation
shows that similar themes are included in different countries and provides information
about the differentiation of their use in the curriculum.

Countries such as Norway and Germany also include some objectives for
historical teaching for early childhood children in their programs (Skjeveland, 2017).
When the outcomes of the history discipline in the early childhood education
programs of nine states and the District of Columbia are examined, it is seen that the
prominent category is "Change and Continuity”. The "Change and Continuity"”
category is the only common history category in all the programs examined. In
addition, the number of learning outcomes belonging to the categories of "Time" and
"Past" is also considerable. The category with the least number of objectives is "World
History", which is only seen in the New Hampshire State Education Program. It is
noteworthy that there is a very limited number of learning outcomes related to "World
History" in the programs. This situation can be explained by the views (Sozer, 1998)
that children should develop gradually toward society, nation, and humanity, starting
with the subjects closest to the child, according to the principle of from near to far,
taking into account the developmental levels of children. Since the category of
"Change and Continuity" is developmentally more appropriate for this age group than
other areas, this category may be considered to come to the fore. Piaget stated that it
is very difficult for children to understand abstract concepts and that time is an abstract
concept (Levin et al., 1978). The concept of change, which is a result of time, can be
considered a concept that can be conveyed and discussed more concretely. For this
reason, when the concept of change is evaluated in terms of enabling concrete
discussion, it provides ease of use in learning processes within a framework suitable
for children's development. In addition, since children are in rapid physical change as
a characteristic of their age period, they can understand time-dependent change with
the support of themselves, their shrunken clothes, and old photographs (Yiiksek Usta
& Tezel Sahin, 2020).

When the achievements belonging to the discipline of economics were analyzed,
it was seen that most achievements were within the scope of "Basic Concepts of
Economics". When evaluated in terms of states, no learning outcomes related to
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economics were identified in the New Jersey State curriculum. The highest number
of outcomes was found in New York State's program. When the results were evaluated
in terms of codes, it was seen that "Spending and Saving" were included in 7 education
programs. Financial literacy, which is the main objective of economics outcomes, has
come to the agenda as an important field of education in recent years and has been
evaluated in PISA exams since 2012 (OECD, 2014; OECD, 2012). The crises
experienced worldwide and the acceleration of national and international changes
make financial literacy education necessary. Being financially literate starts with the
individual himself/herself and affects even the society in which he/she lives.
Therefore, the importance of financial literacy education on both local and global
scales should not be ignored (Ozkale, 2018). Accordingly, countries have started to
include financial education in their education curricula (Blue, Grootenboer, &
Brimble, 2014). In his study, Giiveng (2017) revealed that the highest number of
learning outcomes related to financial literacy in the curricula in our country, based
on compulsory courses, is at the primary school (1st-4th grade) level, followed by
middle school and high school. There is no direct area of economics or financial
literacy in preschool education programs. However, it is suggested that studies should
be conducted on the competencies of the preschool education program and pre-service
teachers on this subject (Tican Basaran et al. 2021).

In the field of citizenship, the category of "Democratic Values and Civic
Participation" was the most common category in the programs. This category also
attracted attention as it was the only category included in all 10 programs examined.
The category with the least number of outcomes in the programs was "Global
Connections" and it was seen that it was only included in the program of the State of
Colorado. The "Democratic Values and Civic Participation" outcomes, which are
discussed intensively, suggest that the concept of active citizenship is more prominent
in the field of citizenship. Because belonging, participation, and perception of value
in this process are directly related to the components of active citizenship (Baker,
2013). Rapoport (2009) examined the programs of states in the context of global
citizenship. In the study in which all social studies programs from early childhood to
12th grade were analyzed, it was revealed that only two states emphasized this
dimension of citizenship. It was emphasized that American teachers were less
enthusiastic about incorporating global citizenship perspectives into their teaching
compared to European and Asian teachers. This may explain why the "Global
Connections" category was also very limited in this study. Hartman (2017)
emphasized that globally-oriented discussions in early childhood social studies can
rise above the developmental level of young children, but experiences with a
globalized curriculum through pre-service education can help to broaden pre-service
teachers' perspectives on world issues and their views on appropriate social studies
content for young children. Therefore, changes in teacher education should be
considered important before effectively incorporating globalization outcomes into
early childhood curricula. In addition to the global context, the National Center for
Learning and Citizenship (NCLC) argues that citizenship education is the
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responsibility of all schools and education systems at all levels, not just civics teachers
and designated classrooms throughout high school. Therefore, it is possible and
necessary to include activities related to citizenship skills and competencies at all
levels with appropriate content, pedagogy, and support (Torney-Purta et al., 2006).

Considering the programs examined, it can be said that the area of social studies
is quite limited in the preschool education program in Turkey. Although the outcomes
in the developmental areas are related to social studies, it is possible to say that it
would be more effective to address these outcomes more systematically and directly
within the framework of geography, history, economy, and citizenship, just like in the
states of the USA. In general, it has been determined that the outcomes of the National
Education Preschool Education Program (2013) are rarely associated with social
studies (Ontas et al., 2021). For example, when the program is evaluated in the field
of geography, it can be said that the categories of the world and human systems come
to the fore in spatial terms (MEB, 2013b). However, within the scope of preschool
education in Turkey, processes in the field of geography are planned within science
and mathematics activities (Can Yasar et al., 2012). It is very important to open up
space for social studies activities similar to the fields of science and mathematics in
the Preschool Education Program update studies. In addition, it is recommended that
courses on social studies and its sub-fields in early childhood be added to the content
of pre-service education in teacher training institutions. Researchers may also be
advised to examine programs in other developed countries other than the United States
that include social studies in their preschool education programs.
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Erken ¢ocukluk déneminde sosyal bilgiler egitiminin ¢ocuklar1 farkl kiiltiirlerle,
insanlarla, bakis agilariyla ve onlarin farkli ihtiyaglariyla tanistirmak gibi 6nemli bir
islevi bulunmaktadir. Cocuklar, farkli iilkelerdeki insanlarin kiiltiirlerine, yasam
bigimlerine saygi duymayi Ogrenerek hosgorii gelistirebilirler. Bunun yaninda
kendilerini ve cevrelerini hem sosyal iligkiler hem mekanlar baglaminda taniyarak
deneyim edinme firsat1 yakalamaktadirlar. Sosyal iligkilerle 6nemli baglantis1 olan
sosyal bilgiler, ¢ocuklara i¢inde bulunduklari diinyay1 daha kolay anlamlandirma ve
topluma daha hizli uyum saglama baglaminda destek saglamaktadir. Sosyal iliskilerle
onemli baglantis1 olan sosyal bilgiler, ¢ocuklara i¢inde bulunduklar1 diinyay1 daha
kolay anlamlandirma ve topluma daha hizli uyum saglama noktasinda destek
saglamaktadir. Ornegin yurttashk etkinlikleri ¢ercevesinde gocuklar, okul ve simf
kurallari, demokratik katilim ve haklarina yonelik farkindalik gelistirirken temelde
nasil daha iyi birer yurttas olabileceklerini 6grenirler (Koralek ve Mindes, 2012).
Cografya etkinlikleri ile cocuklar cevrelerindeki dogal giizelliklere, diinyadaki
fiziksel ve beseri kosullara karsi ilgilerinin artirilmasi yoluyla diinyaya karsi hayranlik
duygular1 ozendirilir (Conway ve dig., 2008). Tarih etkinlikleri araciliiyla
kendilerinde ve gevrelerinde meydana gelen degisim ve gelisim hakkinda farkindalik
gelistirir ve degisimin kaginilmaz oldugunu kavrarlar. Ekonomi etkinlikleri ile finans
okuryazar1 bireyler olarak yetisebilmeleri icin temel farkindaliklar1 edinirler.
Tasarruf, harcama, biriktirme, meslekler ve is giicli, emek gibi kavramlara iligkin
farkindalik gelistirirler. Erken g¢ocuklukta sosyal bilgiler egitiminin, bu sayilan
katkilartyla birlikte ¢ocuklarin kamu yararmi gozeten, kiiltiirel farkliliklara saygili,
demokrat kiiresel yurttaglar olmalarin1 6zendirdigi de belirtilmektedir (NCSS, 1994).
Cocuklara s6z konusu onemli etkileri olan sosyal bilgiler egitiminin Tiirkiye’deki
mevcut durumuna bakildiginda, sosyal bilgiler dersinin 4-8 siniflar arasinda verildigi
goriilmektedir. Dordiincii siniftan 6nce bir, iki ve {lglincii siniflarda ise ¢ocuklar
sosyal bilgiler konularint da iceren hayat bilgisi dersi almaktadirlar [Milli Egitim
Bakanligi (MEB), 2018]. Tiirkiye’de uygulanan Milli Egitim Okul Oncesi Egitim
Programinda ise (MEB, 2013) heniiz etkinlikler arasinda sosyal bilgiler egitimi yer
almamaktadir, ancak uygun kazanim ve gostergeler bulunmaktadir. Aktin’in (2019)
yaptig1 bir c¢alismada okul Oncesi 6gretmen adaylari, erken c¢ocuklukta sosyal
bilgilerin okul 6ncesi egitim programinda bulunan kazanim ve kavramlarla, yagsamla
iligkili bir etkinlik tiiri oldugunu belirtmislerdir. Arastirmacilarin goriisme ve
gozlemlerine, MEB okul 6ncesi egitim programi etkinlik kitap¢iginda (MEB, 2013a)
yer alan 6neri etkinliklere de dayanarak; 6gretmenler tarafindan siniflarinda sosyal
bilgilere yonelik meslekler, aligveris, milli bayram ve kutlamalar, saat ve takvim
etkinlikleri ve benzeri etkinlikler yapildigini sdylemek olanaklidir. Bu durum, sosyal
bilgilerin aslinda kaginilmaz bi¢imde gocuklarin yasaminda yer aldigin1 ve yagamla
i¢ ice olmasi nedeniyle de dgretmenler tarafindan farkli etkinlik tiirlerinin igerisinde
siiflarinda ele alindigini diisiindiirmektedir.

Okul dncesi egitim programina bakildiginda; “Okul dncesi egitimde, kazanim
ve gostergelerin kazandirilmasinda konu veya tema merkezli egitim sdz konusu
degildir ancak egitim siireci planlanirken gesitli konulardan yararlanilabilir. Burada
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asil amag, ele almman konunun ogretimi degil o konu yardimi ile kazanim ve
gostergelerin gergeklestirilmesidir” (MEB, 2013b) ifadesi ile mevcut programin iinite
veya konu bazli olmadig agikga belirtilmistir. Okul dncesi egitim programinda amag
gelisimsel kazanim gostergelere farkli etkinlik tilirlerini ara¢ olarak kullanarak
ulasmaktir. S6z konusu etkinlik tiirleri ise Tiirk¢e, Sanat, Drama, Miizik, Hareket,
Oyun, Fen, Matematik, Okuma Yazmaya Hazirlikk ve Alan Gezileri olarak
belirtilmektedir (MEB, 2013b). Programda kazanim ve gostergeler yalnizca
gelisimsel alanlara ait olarak verilmis oldugundan etkinlik tiirleri ile eslestirme
yapilmamaktadir. Programdaki mevcut kazanim ve gostergelere sosyal bilgiler
egitimi agisindan bakildiginda; sosyal duygusal gelisim alaninda 13, biligsel gelisim
alaninda 6 ve dil gelisimi alaninda 2 kazanimi agagidaki sekilde sosyal bilgiler
alanlarinda siniflamak miimkiindiir.

Tablo 1’de Okul Oncesi Egitim Programinda Cografya temas: ile eslesen
kazanimlar goriilmektedir.

g:s;oéizcesi Egitim Programinda Cografya Temast ile Eslestirilebilecek Kazanimlar
SDG.Kazanim 9. Farkl kiiltiirel 6zellikleri agiklar.
SDG.Kazanim 8. Farkliliklara saygi gosterir.
% D.G.Kazanim 10. Gorsel materyalleri okur.
°2h B.G.Kazanim 20. Nesne/sembollerle grafik hazirlar.
N B.G.Kazanim 13. Giinliik yasamda kullanilan sembolleri tanir.

Mekanda konumla ilgili yonergeleri

B.G.Kazanim 10.
uygular.

SDG.Kazanim 13. Estetik degerleri korur.

Tablo 1’e gore, 3 Sosyal Duygusal Gelisim, 1 Dil Gelisimi ve 3 Biligsel Gelisim
kazanimi Cografya temasiyla eslesmektedir. Okul Oncesi Egitim Programinda Tarih
temasi ile eglestirilebilecek kazanimlar ise Tablo 2’de verilmistir.

Tablo 2
Okul Oncesi Egitim Programinda Tarih Temasi ile Eslestirilebilecek Kazanimlar
B.G.Kazanim 21. Atatlirk’{i tanir ve Tiirk toplumu i¢in dnemini
aciklar.
£ B.G.Kazanim 18. Zamanla ilgili kavramlar agiklar.
©
= SDG.Kazanim 11. Atatiirk ile ilgili etkinliklerde sorumluluk alir.

SDG.Kazanim 14. Sanat eserlerinin degerini fark eder.
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Tablo 2’ye gore, Tarih temasiyla eslesebilen 2 Biligsel Geligim, 2 Sosyal
Duygusal Gelisim kazanimi bulunmaktadir. Okul Oncesi Egitim Programinda
Ekonomi temasi ile eslestirilebilecek kazanimlar Tablo 3’te yer almaktadir.

Tablo 3
Okul Oncesi Egitim Programinda Ekonomi Temast ile Eslestirilebilecek Kazanimlar

B.G.Kazanim 13. Giinliik yasamda kullanilan sembolleri tanir.

Toplumsal yasamda bireylerin farkli rol ve

SDG Kazanim 16. gorevleri oldugunu agiklar.

Ekonomi

D.G.Kazanim 10. Gorsel materyalleri okur.

Tablo 3’e gore, 1 Biligsel Gelisim, 1 Sosyal Duygusal Gelisim ve 1 Dil Gelisimi
Kazanimlar1 Ekonomi temasiyla eslesebilmektedir. Tablo 4°te ise Okul Oncesi Egitim
Programinda Yurttaslik temasi ile eslestirilebilecek kazanimlar yer almaktadir.

Tablo 4

Okul Oncesi Egitim Programinda Yurttaslik Temas: ile Eslestirilebilecek Kazanimlar
SDG Kazamm 16. Tf)plumgal yasflmda bireylerin farkli rol ve
gorevleri oldugunu aciklar.

SDG.Kazanim 12. Degisik ortamlardaki kurallara uyar.

f; SDG.Kazanim 11. Atatiirk ile ilgili etkinliklerde sorumluluk alir.

<

E SDG.Kazanim 10. Sorumluluklarini yerine getirir.
SDG.Kazanim 6. Kendisinin ve baskalarmin haklarini korur.
SDG.Kazanim 2. Ailesiyle ilgili 6zellikleri tanitir.
SDG.Kazanim 1. Kendisine ait 6zellikleri tanitir.

Tablo 4’¢ gore 7 Sosyal Duygusal Gelisim kazanimi Yurttaglik temasiyla
eslestirilebilmektedir.

Tiirkiye’de erken ¢ocukluk doneminde sosyal bilgiler egitimine iliskin durum bu
sekliyle ozetlenebilirken gelismis iilkelere bakildiginda ABD basta olmak {izere,
Ingiltere (Catling, 2005), Norve¢ ve Almanya (Skjeveland, 2017) gibi iilkelerde
sosyal bilgilerin erken ¢ocukluk déneminde kendisine yer bulan bir ¢aligma alan
oldugu goriilmektedir. ABD Eyaletleri okul 6ncesi egitim programlarinda tarih,
cografya, ekonomi ve yurttaslik disiplinlerine ait kazanimlar yer almaktadir (CESSS,
2014; DCSS, 2020; MASSS, 2011). Amerika’da sosyal bilgilerin erken ¢ocukluk
egitiminde yer almasinin tarihi 1900’li yillarin baslarma dayanmaktadir. Mitchell
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tarafindan 1934 yilinda “simdi ve burada” (Here and Now) egitim programinda sosyal
bilgilerin kiiglik ¢ocuklara kendi ¢evresinden baglayarak 6gretmeye dayali sarmal ve
genisleyen yapida bir program oOnerdigi goriilmektedir. Bu program okul 6ncesi
diizeyde “Ev ve komsuluk”, birinci sinif diizeyinde “Toplum ve toplum goniilliileri”,
ikinci sinif diizeyinde “Kendi tilkesi” ve {iglincli sinif diizeyinde “Diger iilkelerdeki
insanlar” hakkinda bilgi edinmeyi 6ncelemek seklinde genisleyerek ilerlemektedir
(akt., Seefeldt ve dig., 2015). Hill tarafindan 1923 yilinda gelistirilen programda ise
birinci sinif ve okul 6ncesi diizey igin davranig 6gretim programi (miifredati) kitabi
cocuklar i¢in sosyal becerilere ve ahlaki davranislara odaklanmaktadir. Béylece okul
oncesi diizeyde ozellikle sosyal yagsam becerileri ve ahlaki davraniglarin edinilmesini
on planda tutan bir yaklagimin benimsenmesinde artis goriilmistir ve bu durum
1930’1u yillara kadar devam etmistir (akt., Seefeldt ve dig., 2015).

Sosyal Bilgiler Ulusal Konseyi (National Council for Social Studies -NCSS)
(1984) tarafindan anaokulu, “sosyal ortamda benlik bilinci”; birinci sinif, “okul ve
aile hayatindaki birey”; ikinci siif, “mahalle”; {igiincii simf, “topluluktaki diger
kisilerle diinyayr paylasmak” geleneksel igerikleri kapsamasi yoniinden
tanimlanmistir. Daha sonraki yillarda ise egitimciler, kiiciik ¢ocuklarin halihazirda
kendileri, aileleri ve diinya hakkinda bircok sey bilerek okula geldiklerini
belirtmislerdir. Bu nedenle dncekine oranla daha soyut tarihsel ve cografi kavramlar
algilayabileceklerini  ve  Oncekinden daha fazla grafiksel kavramlari
anlayabilmelerinin olanakli oldugunu belirtmeye baslamiglardir (Wade, 2002).

Kiigiik Cocuklarin Egitimi Ulusal Birligi (National Association for the
Education of Young Children -NAEYC) (1986) raporunda ¢ocuklarin erken dénemde
temel ekonomik kavramlari, farkli gruplara yonelik toplumsal tutumlart ve politik
tutumlari okulun ilk yillarinda 6grendiklerini belirtmistir. Bu nedenle de “simdi ve
burada” program yaklasimindan uzaklasarak ¢ocuklara daha genis perspektif
sunmalar1 yoniinde Oneri getirmistir. Aslinda cografi temsiller, zaman, ekonomi
kavramlar1 gibi sosyal bilgilere ait konularin kiiciik ¢ocuklar i¢in uygun olup
olmadigina yonelik tartigmalar Piaget’in aragtirmalarina da dayanmaktadir.
Schoenfeldt’in (2002) aktardigina gore, Piaget ve Inhelder (1956) sekiz yagindan dnce
cocuklarin mekanlarin temsili bi¢imlerini (harita okuma) anlama yetenegi
gelistiremeyecegini 6ne siirmiiglerdir. Aksini diisiinen arastirmacilardan Priddle ve
Rubin (1977), dort buguk yasindaki ¢ocuklarmn uzamsal yeteneklerini inceledikleri
calismada bir seyin diger nesnelere gore yerini anlama gibi uzamsal kavramlari
¢ocuklarin kavrayabildiklerini gérmiiglerdir. Calismada okul 6ncesi ¢agdaki gocuklar,
kendilerinin ve karsilarindaki kisilerin sag1 ve solu arasinda ayrim yapabilmiglerdir.
Calisma ayrica ¢ocuklarin becerileri s6zel veya motor becerilere dayali yontemle esit
derecede iyi O0grenebileceklerini fakat cocuklarin hareket igeren yontemlere daha
olumlu tepki verdigini ortaya koymustur. Yiiksek-Usta ve Tezel-Sahin (2019) yapmis
olduklar bir ¢alismada sosyal bilgilere yonelik etkinliklerin egitim programinda yer
aldig1 Montessori anaokuluna devam eden ¢ocuklarla, sosyal bilgiler etkinlik tiiriiniin
olmadig1 devlet anaokuluna devam eden ¢ocuklarn cografi farkindaliklarim
kargilagtirmiglardir. Aragtirmanin sonuglarina dayanarak biligsel gelisimin Onciisii
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olan Piaget (1988) tarafindan gocuklarin diinyay1 algilamalarini ortaya ¢ikarmak igin
yapilan aragtirmanin sonuglari ile kiyaslamislar ve artik ¢ocuklarin egitimsel
deneyimler yoluyla eskiye oranla farklilasmig bir diinya algisina sahip olduklarinin
g0z Oniine alinmas1 gerektigini 6ne siirmiislerdir.

Cocuklar icin daha farkli egitim igeriklerinin ortaya konmasma yonelik
destekleyici durumlardan biri de son yillarda artan sayida aragtirmacinin, olabilecek
en erken yasta ekonomi (Sherraden ve dig., 2011), yurttaghk, kiiresel yurttaglik
konularinin (Hancock, 2017; Kemple, 2016) 6gretim programlarina (miifredatlarina)
dahil olmasi gerektigini belirtmesidir. OECD (2014) tarafindan yapilan PISA testine
2012 yilinda 6nce ekonomi, yani finansal okuryazarlik becerileri daha sonra da
kiiresel yetkinlik becerileri (OECD, 2018) eklenmistir.

Tiirkiye’de okul oncesi egitim programinda yer almamasinin yaninda erken
¢ocukluk doneminde tarih, cografya, yurttaglik ve ekonomi ile ilgili yapilan
aragtirmalara gegmisten glinimiize bakildiginda da smirli sayida oldugu ancak
gittikce artan sayida arastirmanin yapildigi ve birgogunun yakin tarihli arastirmalar
oldugu gorilmektedir (Aktin, 2014a; Aktin, 2014b; Aktin, 2016; Aktin ve Dilek,
2016; Can-Yasar ve dig., 2012; Coskun-Keskin ve Daysal, 2012; Giiler ve Tugrul,
2007; Kurtel ve Yiiceer, 2019; Kimzan, 2021; Tican-Basaran ve dig., 2021; Ugus-
Gtildali, 2017; Yiksek-Usta ve Tezel-Sahin, 2018; Yiiksek-Usta ve Tezel-Sahin,
2019; Yiksek-Usta ve Tezel-Sahin, 2020; Yiiksek-Usta ve Tezel-Sahin, 2022;
Yiiksek-Usta ve Kimzan, 2022).

Ulusal alanyazinda da bir gereksinimi karsilayacag: diistiniilen bu arastirmada
Amerika Birlesik Devletleri eyaletlerinde uygulamada olan okul 6ncesi sosyal bilgiler
programlarinin incelenmesi amaglanmistir. Elli eyaletten on eyaletin (biri zel bolge
District of Columbia olmak iizere) okul dncesi egitim programinda yer alan sosyal
bilgiler kazanimlart incelenmistir. Arastirmanin sonucunda elde edilen bulgularin
Tiirkiye Milli Egitim Okul Oncesi Egitim Programinda giincelleme yapilmasi
yoniinde O6zendirici olmasi ve giincelleme g¢alismalart yapilmasi durumunda de
bilimsel bir kaynak olusturmasi bakimindan énemli oldugu diisiiniilmektedir.

Yontem

Nitel arastirma olarak tasarlanan bu ¢alismada arastirmanin verileri dokiiman
incelemesi yoluyla toplanmigtir. Arastirmalarda kullanilan devlet kurumlarinin ya da
6zel kuruluslarin kurum igi, kurumlar arasi ya da vatandaslar ile yaptiklari yazigmalar
olan dokiimanlara resmi dokiiman denmektedir. Ayrica miidahalesiz veri toplama
yontemi olarak ele alinmaktadir (Bowen, 2009). Arastirma yapilan alanla ilgili pek
¢ok bilgi, goriisme ve gozlem yapmaya gerek kalmaksizin belge inceleme yoluyla
elde edilebilir. Dokiiman inceleme, bir amaca yonelik olarak ilgili kaynaklari bulma,
okuma, not alma ve degerlendirme islemlerini kapsamaktadir. Basili ve elektronik
materyallerin  (kitap, dergi, gazete, e-icerikli belgeler) incelenmesi ve
degerlendirilmesini igeren islemler siirecidir (Karasar, 2005; Yildirim ve Simsek,
2013). Dokiimanlardan elde edilen veriler igerik analizi yontemiyle analiz edilmistir.
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Icerik analizi, temalar ve kategoriler seklinde verilerin organize edilerek
smiflanmasina yardimer olmaktadir (Kiral, 2020; Labuschagne, 2003).

Calisma Grubu Dokiimanlari

Arastirmaya dahil edilecek dokiimanlarin belirlenmesinde ol¢iit drnekleme
yontemi kullamlmistir. Olgiit 6rneklemede arastirmaya belli niteliklere sahip kisi,
olay nesne ya da durumlar dahil edilmektedir. Aragtirmaci tarafindan belirlenmis
oOlciitleri karsilayan birimler 6rnekleme alinmaktadir (Biiylikoztiirk ve dig., 2016).

Bu arastirmada erken c¢ocukluk doneminde sosyal bilgileri egitim
programlarinda kapsayan bir iilke olmas1 ve sadece sosyal bilgiler egitimine ayrilan
en biiyiikk meslek dernegi olan Sosyal Bilgiler Ulusal Konseyi’nin (NCSS) 1921'de
Amerika’da kurulmasi sebebiyle ABD eyaletleri programlarinin incelenmesi tercih
edilmistir. Ulkenin 50 eyaletinden evreni temsil etme giiciine gore 10 eyaletin
incelenmesinin uygun oldugu goriilerek (Biiyiikoztirk ve dig., 2016) eyaletlerin
belirlenmesinde Insani Gelisme Endeksi- IGE (Human Development Index- HDI)
(2018) verilerine gére ABD’nin en yiiksek IGE ortalamasina sahip 9 eyalet ve 6zel
bolge olarak kabul edilen District of Columbia bdlgesinin okul dncesi sosyal bilgiler
miifredatlar1 calismaya dahil edilmistir (Global Data Lab, 2018). Insani Gelisim
Endeksi; Birlesmig Milletler Kalkinma Programi (UNDP) tarafindan hazirlanan bir
olciim olan IGE; “Ulkelerin performanslarina gére siralamalarini gdsteren ve insani
gelismenin temel boyutlarinda ortalama basariy1 yansitan IGE, ii¢ temel gostergeye
dayanilarak hesaplanmaktadir. IGE hesaplama formiilii zaman iginde degismekle
birlikte, bu gostergeler saglikli ve uzun bir hayat, bilgili olma ve tatmin edici bir hayat
standardina sahip olma seklindedir. IGE, {i¢ boyutun her biri igin normallestirilmis
endekslerin geometrik ortalamasidir. Saglik standardi dogumda beklenen ortalama
yasam siiresi ile Olgiiliir. Egitim standardi esit agirliga sahip iki alt bilesenden
olusmaktadir. Bilgi birikim diizeyi 25 yas ve iizeri yetiskinler i¢in ortalama egitim
stiresiyle oOlgiiliirken, 6grenme ve bilgiye erisim diizeyi okula baglayan cocuklar
acisindan beklenen 6grenim siiresiyle degerlendirilmektedir. Yasam boyutu ise,
uluslararasi dolara doniistiiriilmiis satin alma giicii paritesine (SGP) gore kisi bagina
diisen GSMH miktartyla dl¢iilmektedir.” (Altan, 2020). IGE, ii¢ boyutun her biri i¢in
normallestirilmis endekslerin geometrik ortalamasidir. Bu boyutlarin geometrik
ortalamalar1 bir ilkenin kalkinmasini degerlendirmek igin tek basimna ekonomik
biiylimenin degil, insanlarin ve onlarin yeteneklerinin nihai kriter olmasi gerektigini
vurgulamak i¢in olusturulmustur (HDI, https://hdr.undp.org/en/content/human-
development-index-hdi).

IGE siralamasina gore eyaletlerin secilmesinde, kalkinmislik diizeyini belirten
IGE’de yasam siiresi, okur-yazarlik orami, niifus, beklenen okullasma y1l1, hiikiimetin
egitim harcamalari, ilkdgretim tamamlama oranlarinin dahil edilerek (Kocaefe Cebeci
ve Dilber, 2014) belirlenen bir ortalama olmasi etkili olmustur. Yani IGE degeri
yiiksek olan eyaletlerin dgrenim diizeylerinin de yiiksek olacagi fikrinden hareket
edilerek aragtirmanin c¢alisma grubu olusturulmustur. Nitekim iilkelerin egitim
sistemlerinin niteligini degerlendirmede 6nemli bir yeri olan Uluslararast Ogrenci
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Degerlendirme Programi (PISA) sonuglar1 yiiksek olan iilkelerin IGE endeks
degerlerinin de yiiksek oldugu ortaya konulmustur (Ertiirk, 2020). IGE (2018)
verilerine gore Amerika Birlesik Devletleri Eyaletlerinin siralamasinda ilk 10 eyalet
asagidaki gibidir (Global Data Lab, 2018).

Massachusetts (IGE-0,956)

Connecticut (IGE-0,954)

Minnesota (IGE-0,952)

New Hampshire (IGE-0,948)

New Jersey (IGE-0,947)

Colorado (IGE-0,947)

North Dakota (IGE-0,946)

District of Columbia (Ozel Bolge) (IGE-0,946)

Washington* (IGE-0,945)

Hawaii (IGE-0,945)

New York (IGE-0,944)

Sekil 1
Aragtirmaya Dahil Edilen ABD FEyaletleri

Eyaletlerin egitim departmanlarinin resmi internet sitelerinde yayimlanmis olan
sosyal bilgiler cerceve programlari arastirmanin caligma grubuna dahil edilen
dokiimanlardir. *Caligmanin yapildig1 esnada Washington eyaletine ait programa
ulagilamadigi i¢in siralamada bir sonraki sirada bulunan, esit puan degerine sahip olan
eyalet ¢alismaya dahil edilmistir. Okul Oncesi egitim programlarina ait yazili
dokiimanlar1 elde etmek igin, her bir eyaletin egitim bakanlig1 resmi web
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sayfalarindan okul 6ncesi sosyal bilgiler ¢ergeve programlarina ait dokiimanlara
erigilmistir. Erisim saglanan resmi web siteleri, ilgili programlar ve programlarin
yayin tarihleri kaynakga ekinde verilmistir. Dokiimanlarin veri toplama siirecinde var
olan en giincel versiyonlari ¢aligmaya dahil edilmistir. Programlara erigim 2021
yilinin Nisan ayinda son bulmustur. Bu nedenle ¢alisma grubuna dahil edilen
programlar bu tarihten dnce erisimde olan programlardir.

Etik Kurul Karan

“Okul Oncesi Egitim Programlarinda Sosyal Bilgiler: Amerika Birlesik
Devletleri” isimli makalede veri toplama yontemi olarak dokiiman incelemesi
kullanildig1 igin ve incelenen dokiimanlarin elektronik ortamda egitim bakanliklari
tarafindan erisime agik bir sekilde yayinlamasi dolayisiyla etik kurul izni
almmamustir.

Verilerin Analizi

Elde edilen belgeler igerik analizi ile ¢oziimlenmistir. Igerik analizi, belirli
kurallara dayali kodlamalarla birbirine benzeyen verileri belirli kavramlar ve temalar
cergevesinde bir araya getirilerek ve okuyucunun anlayabilecegi bir bigimde
diizenlenip yorumlanarak Ozetlendigi sistematik, yinelenebilir bir tekniktir
(Biiyiikoztiirk ve dig., 2016; Yildirim ve Simsek, 2013).

Eyaletlerin egitim departmanlarindan elde edilen okul dncesi sosyal bilgiler
egitim programlarima ait belgeler dncelikle ingilizce *den Tiirkge ’ye cevrilmistir.
Programlarda tarih, cografya, ekonomi ve yurttaglik olmak iizere her bir disipline ait
ayrt ayri bagliklandirmalar yapildigr goriilmiistiir. Bu belgeler daha sonra tasnif
edilerek ayr1 ayri1 incelenmis ve eyaletler bazinda disiplinlere ait bagliklar altinda yer
alan kazanimlar tablo haline getirilerek bir dokiimanda birlestirilmistir.

Verilerin analizinde temalar, cografya, tarih, ekonomi ve yurttaglik disiplinleri
olarak ele alinmis kategoriler ise bilyiik 6l¢iide bu disiplinlere ait alanyazinda yer alan
(Borden ve dig., 2013; Geography Education National Implementation Project
(GENIP), 2012; Holden ve dig., 2009; NCSS, 2010) alt basliklar araciligiyla
olusturulmustur. Sadece Tarih temas: altinda yer alan diinya tarihi kategorisi diger
programlarda olmadig1 i¢in ve var olan diger kategorilere dahil edilemedigi i¢in New
Hampshire Eyaletinin sosyal bilgiler egitim programinda ele alindig: sekliyle “diinya
tarihi” olarak kullanilmistir. Belgeler incelenerek kodlar belirlenmis ve bu kodlar ait
olduklar1 kategorilere yerlestirilmistir. Veriler diizenlenerek grafik ve tablolar ile
sunulmus ve yorumlanmustir.

Gecerlik ve Giivenirlik Calismalari

Nitel aragtirmalardaki gecerlik ve gilivenirlik Olgiitleri; liggenleme, katilimei
teyidi, uzman goriisii, alanda uzun siire kalma ve zengin betimleme olarak ifade
edilmektedir (Glesne, 2013; Merriam, 2013). Arastirmaci liggenleme, verilerin
toplanmasi, analizi ve yorumlanmasinda birden fazla aragtirmacinin yer almasidir
(Merriam, 2013). Bu arastirmada gegerlik ve giivenirligin saglanmas: amaciyla,
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aragtirmaci iiggenleme ve zengin betimleme 6lgiitleri goz 6niinde bulundurulmustur.
Arastirmanin giivenirliginin saglanmasi i¢in incelenen dokiimanlar iki arastirmaci
tarafindan ayr1 ayr kategorilere ayrilmis kodlamalar yapilmistir. Kodlar arasindaki
tutarlik Miles ve Huberman’in (1994) onerdigi giivenirlik formiilii (Giivenirlik =
Gorts Birligi/ (Gorts Birligi + Goriis Ayriligi)) kullanilarak hesaplanmistir. Formiile
gore arastirmacilar arasi tutarlilik katsayisi; .80 bulunmustur. Nitel arastirmalarda,
calismanin gecerlili§ini arttiran yontemlerden birisi detayli alintilara yer vermek
(Yildirim, 2010) oldugundan bulgularin aktariminda dokiimanlardan dogrudan
alintilar yapilmistir.

Bulgular

Bu boliimde eyaletlerin okul oncesi egitim programlarinda yer alan sosyal
bilgilere yonelik kazanimlarin igerik analizine yer verilmistir. Verilerin analizinde
alanyazinda yer alan sosyal bilgiler disiplinleri (tarih, cografya, ekonomi ve
yurttaslik) tema olarak ele alinmistir. Alanyazinda var olan, bu disiplinlere ait alt
bagliklar ise veri ¢oziimlemesinde kategori olarak degerlendirilmistir. Eyaletlerin okul
Oncesi egitim programlarinda yer alan sosyal bilgiler kazanimlar: incelenerek tekrar
eden kodlar belirlenmis ve kategorilerle eslesmeleri yapilmis ve bulgular
yorumlanmustir.

Tema 1: Cografya

Dokuz eyalet ve District of Columbia’nin okul 6ncesi egitim programlarinda yer
alan cografya disiplinine ait kazanimlar incelenerek kod ve kategoriler seklinde ele
alinmistir. Alan yazinda yer alan cografya disiplinine ait 5 alt konu baslig1 kategori
olarak belirlenmistir. Bu konu bagliklar;; Uzamsal Terimlerle Diinya, Fiziksel
Sistemler, Beseri Sistemler, Cevre ve Toplum, Yerler ve Bolgeler’dir. Cografya
temasina ait eyalet programlarinda yer alan kazanim sayilarinin kategorilere gore
dagilimi Sekil 2’de ve kategorilerin eyaletlere gore dagilimi ve Sekil 3’te yer
almaktadir.

Sekil 2
Eyaletlerin Programlarimda Cografya Temasina Ait Kategorilerin Dagilimi

COGRAFYA
KATEGORILERI
Uzamsal Terimlerle Diinya Yerler ve Bolgeler
Cevre ve Toplum m Fiziksel Sistemler

m Beseri Sistemler
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Sekil 2 incelendiginde Uzamsal Terimlerle Diinya kategorisine ait kazanimlarin
programlarda en fazla alan tutan kazanimlar oldugu goriilmektedir (f=21). Bunu
sirayla Beseri Sistemler (f=15), Yerler ve Bolgeler (f=14), Cevre ve Toplum (f=7)
Fiziksel Sistemler (f=6) izlemektedir. Sekil 3’te eyaletlere gére cografya temasina
iligkin kategorilerin dagilimlar1 gortiilmektedir.

Sekil 3
Cografya Temasina Ait Kategorilerin Eyaletlere Gore Dagilimi

Uzamsal terimlerle dinya Fiziksel Sistemler
M Beseri Sistemler | Cevre ve Toplum

M Yerler ve Bolgeler
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Frekans dagilimlarina gore, New York (f=18) Eyalet programinin en fazla
cografya temasina yonelik kazanimlar1 igerdigi goriilmektedir. New York’u sirayla,
New Hampshire (f=12), Massachusetts (f=9), District of Columbia (f=5), Colorado
(f=5), Connecticut ve Minnesota (f=4), New Jersey, North Dakota ve Hawaii (f=2)
izlemektedir. Grafige gére New York Eyalet okul 6ncesi programinda beseri sistemler
kategorisine ait kazanimlara sik¢a yer verildigi dikkati ¢ekerken, Minnesota ve New
York disinda Beseri Sistemler kategorisinde kazanima yer veren program olmadigi
goriilmektedir. Grafikte Hawaii eyalet programinin cografya kazanimlarina yer verme
noktasinda oldukca geri planda kaldigi ve yalnizca uzamsal terimlerle diinya
kategorisine iligkin kazanima (f=2) yer verdigi goriilmektedir. Farkli kategorilerden
kazanimlara yer veren eyalet New York olurken Minnesota ve New Hampshire
eyaletleri de digerlerine oranla daha ¢esitli kategorilerde kazanimlar1 icermektedir.

Tablo 5’te eyaletlerin okul dncesi egitim programlarinda yer verdikleri cografya
temasina ait kazanimlarin kategori ve kodlar1 yer almaktadir.
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Tablo 5
Cografya temasina ait kod ve kategoriler
S KStegorl 1 Kategori 2 Kategori 3  Kategori 4 Kategori 5
= zamsal L .
] - Yerler ve Cevre ve Fiziksel Beseri
[ Terimlerle Bolgel Toplum Sistemler Sistemler
n Diinya olgeier P
£ =
o) =
5 2
j= -
5 5 E &
5 2 z 5 =
2 3 R T 25 2 . g
£ E O 5 2 % 5§ 3 g
5 ¢ ¢ % % 5 2 i Z &
E ¢ 5 F 2 2 = 5 3 £ 5
3 - 2 =% 9 ) 3 Z O ] =
E§ £E 5 %% £ & & § . 83 &8E
2 2F 7 ws 3 3 £ 0§ FE 0E 3@
> EBE] S n S ~ 9] = .2 ez >SS 5 o
= R Z 925 3 S &0 5 QE 23 =%
S f2 S8 %2 5 8 & £ S8 TS EF
Massachu- X X X X
setts K1 K2, K4, K3
K4, K5,
K5, K6
K6
Connecticut X X
K1, K4
K2
K3
Minnesota X X X
K1, K3 K3
K2
New Jersey X X
K1 K2
New X X X X X X X
Hampshire K1, K6 K9 K5 K10, K7, KS,
K2 K1l, K8 K4
K12
District of X X X X
Columbia K1 K2 K4, K3
K5
Colarodo X X X
K1, K2, K3
K5 K4
New York X X X X X X X X
K15 K17 K13 K14 K18 K16 K3, K1,
K4, K2,
K5, K6,
K8 K7,
K9,
K10,
K11,

K12
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Tablo 5 (devami)

Kategori 1 . Kategori . .
5 Uza?nsal Kategori 2 39 Kategori 4 Kategori 5
5] . Yerler ve Fiziksel Beseri
[ Terimlerle Bolgeler Cevre ve Sistemler Sistemler
in Diinya & Toplum
'E ~—~
3 ]
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North Dakota X X
K1 K2
Hawaii X X
K2 K1
Top. F 6 15 9 5 1 4 3 2 4 5 9

Tablo 5 incelendiginde Cografya kazanimlarinin “Uzamsal Terimlerle Diinya”,
“Yerler ve Bolgeler”, “Cevre ve Toplum”, “Fiziksel Sistemler”, “Beseri Sistemler”
olmak iizere alanyazin cografya alt konu bagliklarina uygun olarak bes kategori

altinda siniflandirildigt gériilmektedir.

“Uzamsal Terimlerle Diinya” kategorisinde “Yerleri ve iligkileri tanimlamak
icin haritalar, grafikler, fotograflar ve diger temsilleri kullanir.” (Connecticut, K2) ve
“Goreceli konumu tanimlamak i¢in terimleri kullanir (yani, yukarida/asagida,
yakin/uzak, sol/sag ve ana yonler)” (Hawaii, K2) gibi kazanimlarla “Y&n ve
Konumsal ifadeler” (f=6) yer almaktadir. “Kiirelerin ve haritalarin zelliklerini ve
amaglarini tanimlar.” (New Hampshire, K1) gibi kazanimlarla ise “Harita, Kiire vb.
temsiller ve kullanim1” (f=15) 6n planda tutulmaktadir.

“Yerler ve Bolgeler” kategorisinde “Ogrenci evinin veya okulunun yakin
cevresinde bulunan yerlerin konumlarini ve 0&zelliklerini belirler.” (District of
Columbia, K5), “Sokak ad1 ve numarasi, sehir veya kasaba, eyalet (Massachusetts) ve
iilke (Amerika Birlesik Devletleri) dahil olmak {izere fiziksel bir adresin 6gelerini
tanimlar.” (Massachusetts, K3) kazanimlar1 “Tanidik Yerler ve Ozellikleri (Ev, Okul
vb)” (f=9) basliginda kodlanmistir.

Bulgular arasinda New York Eyalet Programinin “Beserl Sistemler”
kategorisinde “Kiiltiirel Ozellikler ve Farkli Kiiltiirler” kapsamindaki kazanimlari en
yogun sekilde igeren (f=8) program olmas1 dikkat ¢ekmektedir. “Bir topluluktaki
insanlarmn nasil benzer ve farkli olduklarini agiklar (Ornegin, farkli yiyecekler yer,
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farkl giysiler giyer, farkli diller konusur).” (New York, K7) “Kendi kiiltiiriinde bazi
bayramlari, danslari, yemekleri, kostlimleri ve 6zel etkinlikleri anlatir.” (New York,
K11) gibi ifadeleri igeren farkli kiiltiirlere New York ve Minessota (f=1) diginda higbir
eyalet yer vermemistir.

“Yerler ve Bolgeler” kategorisinde “Adres Bilgisi (Mahalle, Sokak, Sehir)”
iceren “Mahallenin/toplulugun fiziksel 6zellikleri hakkinda bir farkindalik gelistirir.”
(New Jersey, K1) ve benzeri kazanimlar mevcuttur. “Beseri Sistemler” kategorisinde
ise “Aile tliyelerini, aile Ozelliklerini ve islevlerini tanimlar.” (New York, K3)
denilerek “Aile ve Toplum Topluluklar” (f=5) ele alinmigtir. Fiziksel Sistemler
kategorisinde bulunan “Topografik Ozellikler ve Temsilleri” (f=4) icin, “Yollar,
okullar veya daglar gibi yerin fiziksel ve beserl Ozelliklerini kesfeder.” (New
Hampshire, K4), Cevre ve Toplum kategorisinde yer alan “Dogal Kaynaklar ve
Kullanim1” (f=3), “Su veya agaclar gibi dogal kaynaklarin ne oldugunu tanimlar.”
(New Hampshire, K10) “Ekosistem Bilesenleri” (f=2) i¢in “Col veya yagmur
ormanlari gibi ekosistemlerin bilegenlerini ve dagilimini kesfeder.” (New Hampshire,
K8) kazanimlar1 6rnektir.

Tema 2: Tarih

Dokuz eyalet ve District of Columbia okul dncesi egitim programlarinda yer alan
tarih disiplinine ait kazanimlar incelenerek kod ve kategoriler seklinde ele alinmistir.

Alan yazinda yer alan tarih disiplinine ait 3 alt konu bashigi kategori olarak
belirlenmistir. Bu konu basliklari; “Zaman”, “Gegmis”, “Degisim ve Siirekliliktir”.
Bunlarin disinda kazanimlarin incelenmesiyle ortaya ¢ikan “Diinya Tarihi” kategorisi
de eklenmisgtir. Tarih temasina ait kazanimlarin kategorilere gore dagilimi Sekil 4’te,

eyalet programlarina gore kategorilerin dagilimi Sekil 5’te goriilmektedir.

Sekil 4
Eyaletlerde Tarih Temasina Ait Kategorilerin Dagilimi

TARIH KATEGORILERI

Zaman Degisim ve Sureklilik Gecmis = Diinya Tarihi
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Sekil 4 incelendiginde programlardaki kazanimlarin tarih temasmna ait
kategorilerde yer alma oraninin dagilimlari goriilmektedir. Programlarin tiimiinde
“Degisim ve Siireklilik” (f=23) en fazla kazanim barindiran kategori olurken onu
stirayla, “Gegmis” (f=13), “Zaman” (f=11) ve “Diinya Tarihi” (f=4) izlemektedir.
Sekil 5’te eyaletler bazinda tarih temasina iliskin kategorilerin dagilimlari
goriilmektedir.

Sekil 5

Tarih Temaswina Ait Kategorilerin Eyaletlere Gore Dagilimi

Zaman Gecmis M Degisim ve Sireklilik ~ ® Dinya Tarihi

)
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Frekans dagilimlaria gore, New Hampshire’in (f=11) en fazla tarih kazanimina
programinda yer veren eyalet oldugu goriilmektedir. Onu sirayla Connecticut (f=8),
New York ve North Dakota (f=5), District of Columbia ve Colorado (f=4),
Massachusetts, Minnesota, Hawaii (f=3), New Jersey (f=1) izlemektedir. Bu
bulgularin yaninda New Hampshire eyalet programinin cografya kategorilerinde
oldugu gibi tarih kategorilerinde de ¢esitlilige sahip oldugu dikkat ¢cekmektedir. Yani
sira “Diinya Tarihi” kategorisine ait kazanimlari bulunan tek eyalet olmustur.
Connecticut’un “Geg¢mis” kategorisine, North Dakota’nin da “Degisim ve
Siireklilige” agirlik vererek baska kategoride herhangi bir kazanimi igermedigi
goriilmektedir. New Jersey’in ise programinda tarih temasina ait kazanimlar1 geri
planda tutmus oldugu géze ¢arpmaktadir.

Tablo 6’da eyaletlerin okul 6ncesi egitim programlarinda yer verdikleri tarih
temasina ait kazanimlarin kategori ve kodlar1 yer almaktadir.
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Tablo 6
Tarih Temasina Ait Kod ve Kategoriler
Kategori
Eyaletler Kategori 1 Kategori 2 Kategori 3 4
Zaman Degisim ve Siireklilik Gegmis Diinya
Tarihi
ks
. — 3| =]
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@ E [s) > a0 O &} D g 'a‘ < =
= = 5] 2 o3 T 8 s, g Z &
3 g% < o 5 o E OFg g £ © E
£ a3 g & § EF §s = = £ %
> & = < 0n = = = <
g g E 5§ E g2 25 5§ E § 3
N o2 § & § & S5 E__ & £ A
Massachu- X X
setts K3 K1
K2
Connec- X X X X
ticut K2 K1,K3 K4, K8
K5,
K6,
K7
Minnesota X X X
K1 K3 K2
New X
Jersey K1
New X X X X X X
Hampshire K7 K5 K1 K4 K3 K8,K9
K2 K4 K10
K11
Distric of X X X
Columbia K2 K4 K1
K3
Colorado X X X X
K1 K3 K4 K2
New York X X X X X
K5 K3 K1 K2 K4
North X X X
Dakota K4, K1,K3 K2
K5
Hawaii X X X
K1 K1 K2
Top. F 4 4 2 1 7 8 8 5 2 2 4

Tablo 6 incelendiginde tarih kazanimlarinin “Zaman, Degisim ve Sireklilik,
Gegmis ve Diinya Tarihi” olmak {izere dort kategori altinda smiflandirildig:
goriilmektedir. Kazanimlarin en fazla “Degisim ve Sireklilik” kategorisinde
“Gelencksel giin ve kutlamalar” (f=8) on planda tutulmaktadir. “Farkli kiiltiirel
gecmiglere sahip insanlarin  geleneklerini ve kutlamalarmi karsilagtirir.”
(Massachusetts, K2), “Amerika Birlesik Devletlerindeki ulusal bayramlar veya
kutlama giinlerini tanimlar ve neden kutlandiklarini agiklar.” (North Dakota, K2)
kazanimlari 6rnek olarak verilebilmektedir. “Gegmis ve Gliniimiiz Kiyaslama/ Giincel
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olaylar” (f=8) “Geg¢mis ve giliniimiizde yasami kiyaslar.”” (Connecticut, K1),
“Ogrenciler, insanlarin eski zamanlarda nasil yasadiklarmi ve bugiin hayatlarmin nasil
farkli olacagii (6rnegin, bir kuyudan su almak, yiyecek yetistirmek ve eglenmek)
anlatirlar.” (District of Columbia, K1) gibi kazanimlarla desteklenmektedir. “Zamana
bagli degisim”i (f=7) karsilayan kazanimlar “Zaman i¢inde topluluktaki degisiklikleri
tanimlayarak kronolojik diisiinceyi gosterir.” (North Dakota, K4), “Bireylerin ve
gruplarin 6nemli tarihsel degisiklikleri nasil yaptiklarimi agiklar.” (North Dakota, K5)
olarak verilebilmektedir.

“Zaman” kategorisindeki “Zamansal Terimler”, “Ge¢miste meydana gelen
olaylar ile simdiki zaman arasinda ayrim yapan kelime ve deyimler kullanir.” (New
York, K5) kazaniminda goriildiigii gibi zamana iliskin terimleri (diin, bugiin, yarin
vb.) kullanmaya iliskindir.

“Kronolojik Diisiinme, Olay Siralama”, “Ogrenciler tanidik olaylari olus sirasina
gore yerlestirirler.” (District of Columbia, K2) gibi kazanimlar1 kapsamaktadir.
“Zaman Araclar1”, “Takvimleri ve basit zaman ¢izelgelerini kullanarak zaman
icindeki degisimi ve siirekliligi agiklar.” (Hawaii, K1) 6rneginde goriildiigii gibi
takvim, saat gibi zamani 6l¢en araclart kullanima yonelik 6grenmeleri igermektedir.

“Gegmis” kategorisi “Tarihi Kaynaklar”, “Tarihi Insanlar”, “Tarihi Olaylar1”
icermektedir. Sirayla bu kodlar1 karsilayan ifadeler “Farkli tiirde tarihi kaynaklar
tanimlar.” (Connecticut, K4), “Amerika Birlesik Devletleri'ndeki yasami derinden
etkileyen bireyleri ve/veya gruplar1 tanimlar” (New Hampshire, K3), “Insanlarin
gecmisi nasil 6grendigini aciklar. Ornegin: Yashlardan, fotograflardan, eserlerden,
binalardan, giinliiklerden, hikayelerden, videolardan 6grenmek.” (Minnesota, K2)
olarak verilebilir.

Bulgular arasinda New Hampshire eyalet programinin “Diinya Tarihi”
kategorisine ait kazanimlar1 igeren tek eyalet oldugu dikkat gekmektedir. Veri analizi
baslig1 altinda da vurgulandig: iizere bu kategori diger eyaletlerin programinda yer
almadig1 ve diger kategorilerle de birlestirilemedigi i¢in programda ifade edildigi
sekliyle kullanilmigtir. Bu kategori altinda degerlendirilen kazanimlar; “Cesitlilik
kavramimi tanimlar; Farkli {ilkelerdeki insanlarin farkli sosyal ve politik sistemleri
oldugunu kabul eder; Degerler ve inanglar kavramlarini tanimlar; Diinyanin dort bir
yanindaki toplumlarin kendilerini sanatsal olarak ifade etme yollarini kesfetme,
Ornegin sarkilar, dans veya kiyafetler (New Hampshire, K8; K9, K10, K11).

Tema 3: Ekonomi

Dokuz eyalet ve District of Columbia okul 6ncesi egitim programlarinda yer alan
ekonomi disiplinine ait kazanimlar incelenerek kod ve kategoriler seklinde ele
almmustir.

Alanyazinda yer alan ekonomi disiplinine ait 4 alt baslik kategori olarak
belirlenmistir. Bu bagliklar, “Ekonomi Temel Kavramlar1”, “Harcama ve Biriktirme”,
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“Is ve Gelir Edinme”, “Uretim ve Tiiketimdir”. Eyalet programlarinda yer alan
kazanim sayilarinin kategorilere gore dagilimi Sekil 6’da goriilmektedir.

Sekil 6

Eyaletlerde Ekonomi Temasina Ait Kategorilerin Dagilimi

EKONOMI
KATEGORILERI
= Ekonomi Temel Kavramlar = is ve Gelir Edinme

= Harcama ve Biriktirme m Uretim Tiiketim

Sekil 6 incelendiginde ekonomi temasinda en fazla kazanima yer verilen
kategorinin “Ekonomi Temel Kavramlar” (f=14) oldugu goriilmektedir. Bu
kategoriyi sirastyla “Is ve Gelir Edinme” (f=13), “Harcama ve Biriktirme” (f=12),
“Uretim ve Tiiketim” (f= 9) izlemektedir. On eyalet arasinda New Jersey ekonomiye
iliskin kazanimlar1 olmayan tek eyalettir (Ek3). Sekil 7°de eyaletler bazinda ekonomi
temasina iliskin kategorilerin dagilimlar goriilmektedir.

Sekil 7

Ekonomi Temasina Ait Kategorilerin Eyaletlere Gére Dagilimi

® Ekonomi Temel Kavramlar = Harcama ve Biriktirme

| 5 ve Gelir Edinme B Uretim Tiketim
== ==
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Frekans dagilimlarina gore, en fazla kazanima New York (f=10) eyalet
programinda rastlanmaktadir. Bu eyaleti sirayla, North Dakota (f=8), Colorado, New
Hampshire (f=6), District of Columbia (f=5), Massachusetts ve Hawaii (f=4),
Minnesota (f=3), Connecticut (f=2) izlemektedir. New York Eyalet programinda fs
ve Gelir edinmeye yonelik kazanimlarin yogunlugu dikkat cekmektedir. Hawaii diger
temalarda oldugu gibi tek bir kategoride, “Uretim ve Tiiketim” kategorisinde
kazanimlari ele almis goriinmektedir. North Dakota kategori dagiliminin nispeten
dengeli oldugu bir program olarak dikkat cekmektedir. Colarodo ve New Hampshire
de diger eyaletlere oranla programlarinda farkli kategoriden kazanimlara yer
vermektedir. ‘“Harcama ve Biriktirme” kategorisi her ne kadar frekans degeri
bakimindan ilk sirada olmasa da her eyalet programinda kendine yer bulmasi
bakimindan digerlerinden ayrilmaktadir. New Jersey Eyalet okul 6ncesi programinda
ekonomi kazanimlar1 bulunmamaktadir.

Tablo 7°de eyaletlerin okul 6ncesi egitim programlarinda yer verdikleri ekonomi
temasina ait kazanimlarin kategori ve kodlar1 yer almaktadir.

Tablo 7
Ekonomi Temasina Ait Kod ve Kategoriler
K ril . K ri K ri4
atego Kategori 2 Katego 3 "ate_go
Eyaletler Temel Harcama ve Biriktirme Is ve Gelir Uretim ve
Kavramlar Edinme Tiiketim
L
e :
£ £ =
= < =)
g3 k| o g 5
£ > El e 3 )
€S g z g °
5 =X > > o
i5 CR g TE e 3 g
T @ e g 3 ES E o £ k=
EE E £ 5 3= 5 5 B &
=2 = = I =5 = s =) =
Massachusetts X X X
K2 K2, K3 K1
Connecticut X
K1,K2
Minnesota X X
K3 K1,K2
New Jersey
New X X X
Hampshire K1,K3, K3 K2,K5
K4
District of X X X X
Columbia K4,K5 K3 K1 K2
Colorado X X X
K2,K4, K3 K1

K5,K6
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Tablo 7 (devami)

Kategori 1 Kategori 2 Kategori 3 Igategorl 4
Eyaletler Temel S : S Uretim ve
Harcama ve Biriktirme Is ve Gelir Edinme RO
Kavramlar Tiiketim
Q
= :
£ £ g -
g EX- k o
¢ % ] =
% g ¢ s = £ ¥ 2 g
B g o) g < £ = = 50 = E
8 5 £ & EE E 5 3 2
=2 = = T (=] = Rz ) =
New York X X X
K1,K4 K2 K3,K5,K6,K7
K8,K9,K10
North Dakota X X X X X X X
K1 K3 K2 K4 K5 K2 K2,K3
Hawaii X X
K1, K1,K2
K2
Top. F 12 2 5 3 4 10 3 5 4

Tablo 7 incelendiginde Temel Kavramlar kategorisinde temel kavramlar
tanimlama, temel kavramlari ayirt etme gibi kodlar goriilmektedir. “Paranin bir
degisim arac1 olarak nasil kullanildigini tanimlar.” (Colorado, K5) kazanimi “Temel
Kavramlar1 Tanimlama” ya (f=12) 6rnek olarak gosterilebilir. “Temel Kavramlar
Ayirt Etme” ise “Uriinler (goriilebilen, dokunulabilen nesneler) ve hizmetler
(davranislar ve etkinlikler) arasindaki farki ayirt eder.” (Minnesota, K3) gibi ifadelerle
ekonomiye dair temel kavramlarin birbirinden ayirt edilmesini karsilamaktadir.

Bir sonraki kategori olan “Is ve Gelir Edinme” kapsaminda cogunlukla
meslekleri iceren “Hizmet Sektdrii”nden sdz edilmektedir. Ornegin “Biiyiidiigiimde
itfaiyeci olmak istiyorum” gibi agiklamalar yaparak gelecekteki bir kariyerle
ilgilendigini gosterir.” (New York, K9). “Isten Gelir Elde Etme” (f=3) kapsaminda
ise “Insanlarin nasil gelir elde ettigini ve para biriktirdigini agiklar.” (North Dakota,
Kb5) ifadeleri mevcuttur.

“Harcama ve Biriktirme” kategorisinde yer alan “Ihtiyag ve Istek Farklar” n1
(f=5) anlamaya yonelik 6rnek kazanim “Y6nlendirme ve destekle, bir sey satin almak,
satmak veya takas etmek hakkinda sorular sorar ve cevaplar ve insanlarin ihtiyag
duyduklar1 ve istedikleri seyler hakkinda nasil se¢im yaptiklarini agiklar.”
(Massachusetts, K2) olurken “Tasarruf ve Biriktirme” (f=4) kapsaminda “Harcamay1
tasarruftan aywt etmek icin Ornekler verir.” (Colorado, K3) ifadesi
gosterilebilmektedir. “Insanlarin kazandiklar1 parayla ne satin aldiklarmi belirler.”
(District of Columbia, KS5) ifadesi “Harcama”(f=3) baglamindaki 6grenmeleri
kargilamaktadir.
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“Uretim ve Tiiketim” kategorisinde yer alan “Uretim” (f=5) ve “Tiiketim” (f=4)
kazanimlar1 genellikle ayni ifade icerisinde vurgulanmuglardr. iki kodun da yer aldigt
bir kazanim 6rnegi Hawaii Eyaleti Egitim Programi’nda “Alicilar1 (6rnegin ebeveyn
veya bakici) ve saticilart (6rnegin magaza sahibi veya bagka bir iiretici) ayirt eder.”
(Hawaii, K2) seklinde goriilmektedir.

Tema 4: Yurttashk

Dokuz eyalet ve District of Columbia okul dncesi egitim programlarinda yer alan
yurttaslik disiplinine ait kazanimlar incelenerek kod ve kategoriler seklinde ele
almmugtir.

Alan yazinda yer alan yurttaghk disiplinine ait 4 alt bashk kategori olarak
belirlenmistir. Bunlar; “Demokratik Degerler ve Sivil Katilim”, “Politik Kavramlar”,
“Kiiresel Baglantilar”, “Milli Degerler”dir. Eyalet programlarinda yer alan kazanim
sayilarinin kategorilere gore dagilimi Sekil 8’deki gibidir.

Sekil 8
Eyaletlerde Yurttasivk Temasina Ait Kategorilerin Dagilimi

-
VATANDASLIK
KATEGORILERI
Demokratik Degerler ve Sivil Katihm = Politik Kavramlar

Milli Degerler u Kiiresel Baglantilar

Sekil 8’de kategorilerin frekans degerlerine gére dagilimlar verilmistir. Grafik
incelendiginde yurttaslik temasinda en fazla kazanima yer verilen kategorinin 6nemli
oransal farkla “Demokratik Degerler ve Sivil Katilim” (f= 48) oldugu goriilmektedir.
Bu kategoriyi sirastyla “Politik Kavramlar” (f=8), “Milli Degerler” (f=7) ve “Kiiresel
Baglantilar” (f=3) izlemektedir. Sekil 9°da eyaletler bazinda yurttaglik temasina
iliskin kategorilerin dagilimlar1 goriilmektedir.
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Sekil 9
Yurttaslik Temasina Ait Kategorilerin Eyaletlere Gére Dagilimi

B Demokratik Degerler ve Sivil Katihm = Politik Kavramlar

B Kiiresel Baglantilar B Milli Degerler
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Frekans dagilimlarina goére, New York’un (f=11) programinda yurttashk
kazanimlarina en fazla yer veren eyalet oldugu goriilmektedir. Bunu sirasiyla New
Hampshire ve Connecticut (f=10), Colorado (f=8), North Dakota (f=7), Massachusetts
(f=6), District of Columbia (f=5), Minnesota, New Jersey ve Hawaii (f=3)
izlemektedir. New York eyalet programi frekans degeri bakimindan digerlerine oranla
yurttaslik temasina ait kazanimlari en fazla igeren eyalet olmasina ragmen bu
kazanimlarin yalnizca “Demokratik Degerler ve Sivil Katilim” kategorisi altinda
olmasi dikkat cekmektedir. Hawaii, New Jersey ve Colorado programlari da yalnizca
“Demokratik Degerler ve Sivil Katilima” yonelik kazanimlara sahiptir. Cesitli
kategorileri dengeli bir dagilimla igerdigi icin New Hampshire hemen hemen tiim
temalarda oldugu gibi bu temada da diger eyaletlerden ayrilmaktadir

Tablo 8’de eyaletlere gore yurttaglik kod ve kategorileri bulunmaktadir.
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Tablo 8
Yurttashk Temasina Ait Kod ve Kategoriler
c Kat'egorl _1 Kategqu 2 Kategori 3 Katf:gorl 4
yaletler Demokratik Degerler ve Politik Milli Degerl Kiiresel
Sivil Katilim Kavramlar i begerier Baglantilar
= o
e = - =
< — |5} .
= = = E 5 £
2 < g = 5 ?3
. E. = g 5 2 2
= ke < 3 g = 8 B3
g £.3 ° £ 2 £ E 25
> a3S & e > V] & 52
Massachusetts X X X X X
K1,K3 K3 K2 K4 K4
Connecticut X X X X
K5,K6 K4 K3,K4, K1
K7,K8 K2,K9
Minnesota X X X
K3 K1 K2
New Jersey X X
K1 K2,K3
New X X X X X X
Hampshire K4 K9,K10 K1,K K5 K2 K6
3 K7
K8
District of X X X X
Columbia K3 K4 K1, K2
K2
Colorado X X
K4,K8 K1,K2,
K3,K5,
K6,K7
New York X X X
K2,K3,K4, K6,K9  K1,K9
K5,K7,K8 K10
North Dakota X X X X X
K5 K4 K6,K7 K1 K2,K
3
Hawaii X X
K1 K2,K3
Top. F 19 7 22 1 4 3 4 3 3

Tablo 8 incelendiginde, “Demokratik Degerler ve Sivil Katilim” kategorisindeki
kazanimlar digerlerine oranla oldukga fazladir (f=48). Bu kategoride “Siireclere Aktif
Katilim”; “Kendi okulunda veya toplumunda yasam kalitesini iyilestirmenin yollarini
gosterir.” (Hawaii, K3) gibi ifadeleri igermektedir. “Kendisini ve bagkalarini koruyan
kurallar1 belirler.” (New York, K3) ciimlesi ise “Kurallar’a (f=19) yonelik
ogrenmeleri ifade etmektedir.  “Demokratik Ilke ve Degerler” kapsaminda
“Ogrenciler diiriistliigii, cesareti, dostlugu, saygiy1, sorumlulugu ve yetkinin akillica
veya mantikli kullanimmi gosteren hikayeleri yeniden anlatirlar ve hikayelerin bu
nitelikleri nasil gosterdigini agiklarlar.” (District of Columbia, K3) kazanimi 6rnek
olarak gosterilebilmektedir.
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Yurttaglik alaninda takip eden kategoriler ise “Politik Kavramlar” (f=8), “Milli
Degerler” (f=7) ve son olarak “Kiiresel Baglantilardir” (f=3). “Politik Kavramlar”
kategorisinde yer alan “Temel Kavramlar”a, “Kurallarin, yasalarin ve yetkilerin
nedenlerini ve amaclarimi agiklar.” (North Dakota, K1) kazanimi 6rnek verilebilir.
“Yonetim/Hiikiimet”e iliskin “Sinif ve okul kurallarin1 Birlesik Devletler hiikiimet
sisteminin kurallartyla karsilastirir.” (New Hampshire, K1) ifadesi goriilmektedir.
“Yetkili kisilerin rollerini ve sorumluluklarini tanimlar (yerel/eyalet/ulusal 6r. yargic,
belediye baskani, vali, polis).” (Connecticut, K1) gibi kazanimlarla “Kamu
Gorevlileri” de igerikte yer almaktadir.

“Milli Degerlerler” kategorisinde “Semboller” ve “Ulusal
Belge/Bayram/Kigiler” 6ne ¢ikmaktadir. “Semboller”, “Ulusal ve yerel sembolleri,
sarkilar1 ve gelenekleri tanmimlar. Orn: Amerikan bayrag, kel kartal, beyaz saray,
Ozgiirliik anit1, eyalet bayragi, baglilik yemini.” (Minnesota, K2) gibi yasanan iilkeye
dair sembolik degerlerin taninmasini igermektedir. “Ulusal Belge/Bayram/Kisiler” ise
“Ogrenciler, ABD ulusal bayramlarinda kutlanan olaylar1 veya anilan insanlari ve
Amerikalilarin bu giinleri neden kutladigini (6rnegin, District of Columbia Kurtulus
Giini, Kolomb Giinii, Bagimsizlik Giinii, Martin Luther King Jr. Giinii, Baskanlar
Giinti, Siikran Gilinii ve Bayrak Giinii) tanimlar.” (District of Columbia, K1)
ifadesinde oldugu gibi yine iilkelerine dair dnemli giin ve kisileri tanimanin dnemini
vurgulamaktadir.

“Kiiresel Baglantilar” kategorisindeki kazanimlar dogrudan tek kategori altinda
toplanmaktadir. Bu kategori incelenen on egitim programindan sadece birinde, New
Hampshire Eyaleti’nin egitim programimda bulunmaktadir. Bu programdan
“Ulkelerin kiiltiirel olarak birbirleriyle etkilesim kurma yollarmi tanimlar.” (New
Hampshire, K7) kazanimi 6rnek olarak gosterebilmektedir.

Tartisma, Sonu¢ ve Oneriler

Bu arastirmada okul 6ncesi egitim programlarinda sosyal bilgiler egitiminin ayri
bir baslik ile yer aldigi Amerika Birlesik Devletleri’nde insani Gelisme Endekslerine
gore belirlenen eyaletler ve District of Columbia’nin programlari incelenmistir.
Temalar baglaminda sonuglar bu boliimde yorumlanmustir.

Birgok gelismis iilkede oldugu gibi Ingiltere’nin &gretim programinda
(miifredatinda) cografyanin 5-11 yas grubu i¢in zorunlu oldugu ve 3-5 yas grubu
cocuklar i¢in ise 0gretim programinin erken 6grenme hedeflerinde cografyanin yer
aldig1 goriilmektedir (Catling, 2005). Finlandiya'da okullarda 6gretilen cografyanin
amaglar1 ile ¢ocuklarmn ve genglerin cografya algisi arasinda bir bosluk oldugu
belirtilmekte; bu durumun diger birgok iilkede de benzer oldugu belirtilmektedir
(Tani, 2011). Bu durum c¢ocuklarin gereksinimleri ile programlar arasinda bazi
farkliliklarin oldugunu diisiindiirebilir. Bu ¢alismada incelenen eyalet ve bir 6zel
bolgenin programlarina bakildiginda igerik olarak cografya kapsaminda “Uzamsal
Terimlerle Diinya” kategorsinin 6n plana ¢iktig1 goriilmistiir. “Beseri Sistemler”
kategorisi kazanim sayisi ile “Uzamsal Terimlerle Diinya” kategorsini takip eden
diger kategoridir. En az kazanimin yer aldig1 kategori ise “Fiziksel Sistemler”
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kategorisidir. Genel olarak cografya kazanimlarinin ise yogunlukla New York
Eyaleti’ne ait erken cocukluk egitimi programinda yer aldig1 gériilmiistiir. Incelenen
tim programlarin hepsinde yer alan tek kategori “Uzamsal Terimlerle Diinya”
kategorisi olmustur. Tiirkiye kapsaminda Oztiirk ve dig. (2015) okul 6ncesi egitim
programini bir biitiin olarak cografya baglaminda incelemiglerdir. Gelisim alanlarina
gore yapilan degerlendirmede, cografya ile iliskilendirilebilecek kazanimlarin en ¢ok
bilissel gelisim alaninda oldugu ortaya konulmustur. Buna ek olarak, konum, yer ve
yone iliskin uzamsal terimlere dair kavramlarin ve kazanimlarin bulundugu, ayrica
insan ve gevre etkilesimine dair Ogelerin de programda yer aldigi belirtilmistir.
Soydan (2014), Amerika, Avusturya ve Tiirkiye’deki okul 6ncesi dgretmenlerinin
cografya egitimi ile ilgili goriislerine yer verdigi bir ¢alismasinda, Tirkiye’deki
Ogretmenlerin yaridan fazlasmin cografya etkinliklerinde “Konum, Yer ve Bolge”
temalarmma yer verdigi sonucuna ulasmistir. Amerika ve Avusturya’daki
Ogretmenlerin ise yaridan fazlasi “Konum ve Yer” temalarina yer vermemekle birlikte
“Bolge” temasmi digerlerine gore daha ¢ok tercih etmislerdir. Bu durum farkli
iilkelerde benzer temalara yer verildigini gdstermekte ve program igerisinde
kullanimimin farklilastigina iliskin bilgi sunmaktadir.

Norveg ve Almanya gibi lilkeler de erken cocukluk doénemi ¢ocuklari igin
tarihsel 6gretime yonelik bazi hedeflere programlarinda yer vermektedir (Skjaeveland,
2017). Dokuz eyalet ve District of Columbia erken ¢ocukluk egitimi programlarinda
yer alan tarih disiplinine ait kazanimlara bakildiginda ise 6n plana ¢ikan kategorinin
“Degisim ve Siireklilik” oldugu gorilmiistiir. “Degisim ve Siireklilik” kategorisi
incelenen programlarda yer alan tek ortak tarih kategorisidir. Bunun yaninda
“Zaman” ve “Ge¢mis” kategorilerine ait kazanimlarin sayisi da azimsanmayacak
diizeydedir. En az kazanimin yer aldig1 kategori ise “Diinya Tarihi” olup sadece New
Hampshire Eyaleti Egitim Programi’nda goriilmiistir. Programlarda “Diinya
Tarihi”ne iliskin oldukg¢a smirli sayida kazanim olmasi dikkat ¢ekicidir. Bu durum
cocuklarin gelisim diizeyleri dikkate alinarak yakindan uzaga ilkesine gore
aciklanabilir. Yani ilk olarak ¢ocugun en yakininda bulunan konulardan baglayarak
ve giderek topluma, ulusa, insanliga dogru gelismesi goz Oniinde tutulmaktadir
(Sozer, 1998). “Degisim ve Siireklilik” kategorisi gelisimsel agidan bu yas grubu i¢in
diger alanlara gore daha uygun oldugundan bu kategorinin 6n plana ¢iktig
distinebilir. Piaget, ¢ocuklarin soyut kavramlar1 anlamasmin zor oldugunu ve
zamanin soyut bir kavram oldugunu belirtmistir (Levin ve dig., 1978). Zamanin ortaya
¢ikardig1 bir sonug olan degisim kavrami ise daha ¢ok somut olarak aktarilabilen ve
tartisilabilen kavram olarak ele almabilir. Bu nedenle degisim kavrami somut
tartisjmaya olanak sunmasi agisindan degerlendirildiginde ¢ocuklarin gelisimlerine
uygun bir ¢ergevede dgrenme siireclerinde kullanim kolayligi saglamaktadir. Bunun
yaninda ¢ocuklar yas donemi Ozelligi olarak fiziksel anlamda hizli bir degisim
icerisinde  olduklarmndan kendilerinden, kiigiilmiis kiyafetlerinden ve eski
fotograflarindan da destekle zamana bagl degisimi anlayabilmektedirler (Yiiksek
Usta ve Tezel Sahin, 2020).
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Ekonomi disiplinine ait kazanimlar incelendiginde en fazla kazanimin
“Ekonominin Temel Kavramlari” kapsaminda oldugu goriilmiistiir. Eyaletler
acisindan degerlendirildiginde, New Jersey Eyaleti egitim programinda ekonomiye
iliskin herhangi bir kazanim tespit edilmemistir. En fazla kazanimin ise New York
Eyaleti’nin programimda oldugu goriilmiistir. Kodlar agisindan sonuglar
degerlendirildiginde ise “Harcama ve Biriktirmenin 7 egitim programinda yer aldig1
goriilmiistiir. Ekonomi kazanimlarinin temel amaci olan finansal okuryazarlik son
yillarda 6nemli bir egitim alani olarak giindeme gelmistir ve 2012 yilindan itibaren
PISA tarafindan sinavlarda degerlendirmeye alinmaktadir (OECD, 2014; OECD
INFE, 2012). Diinya genelinde yasanan krizler, ulusal ve uluslararasi degigimlerin hiz
kazanmasi finansal okuryazarlik egitimini gerekli kilmaktadir. Finansal okuryazar
olma bireyin kendisinden baslayarak yasadigi toplumu dahi etkilemektedir.
Dolayisiyla hem yerel hem global 6lgekte finansal okuryazarlik egitiminin 6nemi géz
ardi edilmemelidir (Ozkale, 2018). Bu dogrultuda iilkeler egitim miifredatlarina
finans egitimini dahil etmeye baslamiglardir (Blue, Grootenboer ve Brimble, 2014).
Giiveng (2017) yaptigt caligmada iilkemizdeki &gretim programlarinda zorunlu
dersler temel alindiginda finansal okuryazarlikla ilgili en fazla 6grenme ¢iktisinin
ilkokul (1-4. Sinif) diizeyinde yer aldigini, bunu ortaokul ve lisenin izledigini ortaya
koymustur. Okul 6ncesi egitim programlarinda dogrudan bir alan olarak ekonomi ya
da finansal okuryazarlik alan1 bulunmamaktadir. Bununla birlikte okul 6ncesi egitim
programinin ve dgretmen adaylarinin bu konudaki yeterlilikleri ile ilgili ¢aligmalar
yapilmasi gerektigi onerilmektedir (Tican Basaran ve dig., 2021).

Yurttaslik alaninda ise “Demokratik Degerler ve Sivil Katilim” kategorisi
programlarda en ¢ok yer alan kategori olmustur. Bu kategori ayrica incelenen 10
programin tamaminda yer alan tek kategori olmasi ile de dikkat cekmistir.
Programlarda kazanimlarin en az yer aldig1 kategori “Kiiresel Baglantilar” kategorisi
olup sadece Colorado Eyaleti’ne ait programda yer verildigi goriilmiistiir. Yogunlukla
ele alinan “Demokratik Degerler ve Sivil Katilim” kazanimlar1 yurttaslik alaninda
daha ¢ok etkin yurttaglik kavraminin 6n plana ¢iktigini diisiindiirmektedir. Ciinkii ait
olma, katilim gdsterme ve bu siiregteki deger algisi etkin vatandasligin bilesenleri ile
dogrudan iligkilidir (Baker, 2013). Rapoport (2009) yaptig1 bir arastirmada
eyaletlerin programlarini kiiresel yurttaglik baglaminda incelemistir. Erken ¢ocukluk
doneminden 12. Smifa kadar tiim sosyal bilgiler programlarinin analiz edildigi
aragtirmada sadece iki eyalette vatandagligin bu boyutunun vurgulandigi ortaya
konmustur. Amerikali 6gretmenlerin Avrupali ve Asyali 6gretmenlere kiyasla kiiresel
yurttaslik perspektiflerini 6gretimlerine dahil etme konusunda daha az hevesli oldugu
vurgulanmigtir. Bu durum “Kiiresel Baglantilar” kategorisinin bu arastirmada da
olduk¢a smirh diizeyde kalmasini agiklayabilmektedir. Hartman (2017) erken
cocukluk donemi sosyal bilgiler alaninda kiiresel odakli tartigmalarin, kiiglik
cocuklarin gelisimsel diizeyinin {istiine gikabilecegini vurgulamis fakat hizmet dncesi
egitim itibari ile kiiresellestirilmis bir miifredata iliskin deneyimler, 6gretmen
adaylarinin diinya sorunlarina bakis agisini ve kiigiik ¢ocuklar i¢in uygun sosyal
bilgiler igerigine iliskin goriislerini genisletmeye yardimeci olacagini belirtmistir.
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Dolayisiyla erken ¢ocukluk miifredatlarina etkin bir sekilde kiiresellesmeye yonelik
kazanimlar eklenmeden 6nce dgretmen egitiminde yapilacak degisimlerin de onemli
oldugu goéz oniine almmalidir. Kiiresel baglama ek olarak Ulusal Ogrenme ve
Yurttaslik Merkezi (National Center for Learning and Citizenship-NCLC) goriigiine
gore yurttaglik egitimi, yalnizca yurttaglik bilgisi 6gretmenlerinin ve lise boyunca
belirlenmis siniflarin degil, tiim okullarmm ve her diizeydeki egitim sistemlerinin
sorumlulugundadir. Bu nedenle uygun icerikler, pedagoji ve destekle tiim
kademelerde yurttaglik beceri ve yeterliklerine iligkin etkinliklere yer verilmesi
olanakli ve gereklidir (Torney-Purta ve dig., 2006).

Incelenen programlar géz oniine alnarak Tiirkiye’deki okul oncesi egitim
programinda sosyal bilgiler alaninin sinirli kaldigi sdylenebilir. Gelisim alanlari
igerisinde yer alan kazanimlarda sosyal bilgiler alani ile iliskiler kurulsa da tipki1 ABD
eyaletlerinde oldugu gibi bu kazanimlarin daha sistematik ve dogrudan cografya,
tarih, ekonomi ve yurttaglik cercevesinde ele alinmasinin daha etkili olacagini
soylemek olanaklidir. Genel olarak Milli Egitim Okul Oncesi Egitim Programi’nda
(2013) yer alan az sayida kazanimin sosyal bilgilerle iliskilendirildigi tespit edilmistir
(Ontas ve dig., 2021). Ornegin, cografya alaninda program degerlendirildiginde
kazanimlarin benzer sekilde uzamsal terimlerle diinya ve beseri sistemler
kategorilerinin 6n plana ¢iktif1 soylenebilir (MEB, 2013b). Fakat Tiirkiye’de okul
Oncesi egitim kapsaminda daha ¢ok fen ve matematik etkinlikleri icerisinde cografya
alanma giren siirecler planlanmaktadir (Can Yasar ve dig., 2012). Okul Oncesi Egitim
Programi giincelleme ¢alismalarinda fen, matematik alanlarina benzer sekilde sosyal
bilgiler etkinliklerine de alan agilmasi olduk¢a dnemlidir. Buna ek olarak 6gretmen
yetistiren kurumlarda hizmet 6ncesi egitim igeriklerine erken g¢ocuklukta sosyal
bilgiler ve sosyal bilgilerin alt alanlarina iligkin derslerin de eklenmesi 6nerilmektedir.
Ayrica aragtirmacilara ABD disinda, okul oncesi egitim programlarinda sosyal
bilgileri kapsayan, diger gelismis iilkelerdeki programlari incelemeleri de 6nerilebilir.
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