Examination of the Relationship between School Principals’ Ethical
Leadership Behaviors and Teachers' Organizational Trust Levels’

Dr. Semih Cayak
Ministry of National Education- Tiirkiye
ORCID: 0000-0003-4360-4288
semihcayak @gmail.com

Abstract

In this study, the relationship between school principals’ ethical leadership
behaviors and teachers’ organizational trust levels were examined according to
the teachers’ perspective. Sample of the study, which was designed in the
correlational survey model, consists of 397 teachers working in two districts of
Istanbul. Ethical Leadership Scale and Organizational Trust Scale were used
throughout the study. Data obtained during the study were analyzed by
arithmetic average, standard deviation, correlation analysis and regression
analysis. According to the findings, teachers’ levels of organizational trust, and
their perceptions regarding ethical leadership behaviors of school principals were
found to be at a high level. As a result of the correlation analysis, it was found
that there was a moderately positive and statistically significant relationship
between ethical leadership and organizational trust. On the other hand, it was
determined that ethical leadership significantly predicted teachers’
organizational trust. Based on the results obtained from the research, the
relationship between leadership and trust can be better understood by
conducting research on how different leadership behaviors of school principals
affect teachers' organizational trust levels; trainings can be organized for both
school principals and teachers about the importance of acting in accordance with
the ethical principles required by the teaching profession, and in this context, in
order to enable educators to internalize professional ethical principles; based on
case studies, awareness of teachers and school principals about different
situations and their possible consequences can be increased; it can be ensured
that teachers are involved in the management process by taking their opinions
in the decisions and activities to be made in order to increase their organizational
trust level; school principals can be selected more objectively and school
management can be made a more professional profession.
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INTRODUCTION

Administration is not only a technical and political phenomenon, but also an "ethical" phenomenon
(Tutum, 1994). The relationship between ethics (Simsek and Altinkurt, 2009) and administration, which
are behaviors in accordance with the norms of "moral law" accepted by the society, come to the fore
especially when it comes to rights and distribution of resources. Because individuals within the
organization want to benefit from rights and resources equally or more, and in such cases, administrators
are expected to act in accordance with ethical rules (Karsli, 2004). In this respect, the most important
feature that a leader should have and reflect to his environment is ethical values and honesty (Sweet,
2000).

What is the relationship between leadership and ethics has been one of the key questions in the
ethical leadership literature (Levine and Boaks, 2014). Ethical leadership, which is a leadership theory that
aims to maintain and prioritize relationships based on ethical values and principles (Erdogan, 2002),
primarily includes the leader's ethical behavior and being a good example to the members of the
organization in terms of ethics in order to create an ethical climate in the organization (Aronson, 2001).
In essence, ethical leadership, which includes leading with respect for the rights and dignity of others
(Ciulla, 2004), is to embody the goals, vision and values of the organization in an ethical understanding
(Freeman and Stewart, 2006). Therefore, while leadership focuses on the use of power, ethical leadership
focuses on using and motivating their power within social responsibility (Eisenbeiss, 2012).

At the beginning of the 21st century, the issue of ethical values has become one of the priority
issues in the field of educational administration, as in other administrative fields (Gimuseli, 2006). In
order for the school organization, which is responsible for teaching people the truth and the good, to
achieve this goal, the employees and principals of that organization must have adopted the universally
accepted good and truth and reflect them in their behavior. These principles are ethical principles
(Erdogan, 2007).

Educational administration and its sub-area, school administration, are responsible for realizing
the education policies of the state and the general and special education objectives determined by the
authorized bodies in line with these policies. School principals continue their duties representing the
educational pillar of the state. For this reason, providing a healthy, efficient and effective educational
environment in schools is considered the duty of primary school principals (Toprakgl and Tas, 2020).
While performing their duties, school principals are expected to act in accordance with professional
ethical principles as well as laws and policies (Aydin, 2015). In this respect, the internalization of ethical
principles by school principals will positively affect other employees in the school and contribute to their
success and happiness in their duties (Cetin and Ozcan, 2004).

In Turkey, with a circular issued in 2015, "Professional Ethical Principles for Educational Service
Providers" was established. In this circular, the ethical principles expected from school principals are
explained as follows: “School principals; takes the necessary measures to ensure that education and
training can be carried out in a healthy and safe environment. It ensures the effective, efficient and
economical use of corporate resources. It does not discriminate between teachers, students and parents
based on race, language, religion, color, gender, political opinion and family status. It allows teachers,
students and parents to clearly express the problems experienced at school and strives to find solutions
to problems. Communicates positively and continuously with parents regarding the education and
training of students. It abides by the principles of equality, impartiality and merit among teachers in the
conduct of educational services.” (MoNE, 2015). In addition, there are many studies conducted by
different researchers and institutions on a national and international scale regarding the ethical
principles that teachers and education principals should have, and a list of ethical principles created on
this subject (AASA, 2022; NASSP, 2008). When these ethical principles lists are examined, it is seen that
one of the most emphasized ethical principles and behaviors is “trust” (Brown, Trevino and Harrison,
2005).

Trust is one of the important characteristics that make a leader an ethical leader. School principals
must show ethical behavior so that students, teachers, parents and other stakeholders can trust that the
best is done in the school (Pipkin, 2000). In an organizational context, trust is the individual's perceptions
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of the support provided by the organization, and the belief that managers will be truthful and stand by
their word (Mishra and Morrissey, 1990). As can be understood from this definition, managers have a
great responsibility in the formation of trust in organizations.

Trust has a very important place in the development and efficiency of schools. Because in schools
where there is no trust or the level of trust is low, there is a distancing between teachers and students
and an unhealthy communication environment between stakeholders. Thus, when insecurity takes over
the school culture, it is not possible to do productive work at school (Yilmaz, 2006-a). According to
Tshanmen-Moran and Hoy (1998), and Demir (2015), trust is important and necessary in order to achieve
success in school, to create a healthy relationship between teachers and principals and a better
educational environment. There are five key criteria for building trust in school. These are helpfulness,
trust, competence, honesty, and openness. In the researches, it has been stated that with the increase in
the perception of transparency of teachers towards their schools, their negative attitudes and behaviors
towards the organization such as organizational cynicism will decrease (Gokce and Levent, 2022), on the
other hand, corruption can be prevented by increasing transparency in school management, and thus,
teachers' sense of trust towards their institutions can develop (So, 2006). Therefore, considering that
trust is the expectation that a person's decisions and activities comply with ethical principles (such as
honesty, integrity), it can be thought that there may be a strong relationship between ethics and trust.
As a matter of fact, it is expected that the ethical leadership behaviors of the managers in the
organizational environment will have a positive effect on the establishment of an environment of trust
in the organization (Hosmer, 1995). Based on these considerations, this research was carried out to
examine whether there is a significant relationship between the ethical leadership behaviors of school
principals and the organizational trust levels of teachers.

Purpose of the Study

The purpose of this study is to examine the relationship between the ethical leadership behaviors
of school principals and the organizational trust levels of teachers according to teacher perceptions. For
this purpose, answers to the following questions were sought:

1. What are the ethical leadership behavior levels of school principals according to teacher
perceptions?

2. What are the organizational trust levels of teachers?

3. Is there a significant relationship between the ethical leadership behaviors of school principals
and teachers' organizational trust levels?

4. Do school principals' ethical leadership behaviors predict teachers' organizational trust?

METHOD

This study, which examines the relationship between the ethical leadership behaviors of school principals
and the organizational trust levels of teachers, is designed in a correlational survey model. In the
correlational survey model, it is tried to determine whether there is covariance between two or more
variables and the degree of covariance (Karasar, 2005).

Population and Sample

The population of the study consists of 10747 teachers working in public and private pre-school,
primary school, secondary school and high school levels in Pendik (7368 teachers) and Tuzla (3379
teachers) districts of Istanbul in the 2020-2021 academic year. Simple random sampling method was
used to determine the sample. It is considered sufficient for the sample that can represent the
population, which is between 10000-25000 with a 5% error rate in the sampling determination table, to
be according to the range of 370-378 (Yazicioglu and Erdogan, 2004, p. 50). However, considering
possible data losses, more participants were tried to be reached. Thus, the research was carried out with
397 teachers.
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When the demographic characteristics of the teachers constituting the sample group are
examined, 234 (59%) of the teachers are female and 163 (41%) are male. In addition, 33 (8%) of the
teachers were 0-5 years, 64 (16%) 6-10 years, 88 (22%) 11-15 years, 103 (26%) 16-20 years and 109 (28%)
of them have 21 years or more professional seniority. Of the teachers, 336 (85%) have associate degree
and undergraduate education, and 61 (15%) have graduate education. When the educational levels of
the teachers are examined, 39 (10%) of the teachers work in pre-schools, 116 (29%) in primary schools,
138 (35%) in secondary schools and 104 (26%) in high schools.

Data Collection Tools

During the study, Ethical Leadership Scale developed by Yilmaz (2005) and Organizational Trust
Scale developed by Yilmaz (2006-b) were used. Psychometric characteristics of data collection tools are
presented below.

Ethical Leadership Scale

The "Ethical Leadership Scale" developed by Yilmaz (2005) is a 5-point Likert-type scale to
determine the ethical leadership behaviors of school principals according to teacher perceptions. In the
Ethical Leadership Scale, which consists of 44 items, there are 4 factors: "communicational ethic”,
"environmental ethic”, "ethic in decision making" and "behavioral ethic". The total variance explained by
the four factors was 61,139%. Cronbach Alpha internal consistency coefficients calculated for the whole
and sub-dimensions of the scale are .95 for the communicational ethic sub-dimension; .92 for the
environmental ethic sub-dimension; .94 for the sub-dimension of ethic in decision making; .90 for

behavioral ethic sub-dimension and .97 for the overall scale.
Organizational Trust Scale

The "Organizational Trust Scale" developed by Yilmaz (2006-b) is a 5-point Likert-type scale to
determine teachers' organizational trust levels in their schools. In the organizational trust scale, which
consists of 22 items, there are 3 factors: "trust in administrators”, “trust in colleagues" and "trust in
shareholders". The total variance explained for the three factors is 56.46%. Cronbach Alpha internal
consistency coefficients calculated for the whole and sub-dimensions of the scale are .73 for the trust in
administrators sub-dimension; .90 for the trust in colleagues sub-dimension; .79 for the trust in
shareholders sub-dimension and .88 for the overall scale. The high scores obtained by the participants

from each factor indicate high confidence in their school, and low scores indicate low confidence.
Ethics Statement

The studies involving human participants were reviewed and approved by the Istanbul Medeniyet
University Ethics Committee with the decision number 2022/03-04. Only the volunteered participants
participated in this study.

Procedures and Data Analysis

Data collection tools (Online surveys created on Google Forms Platform) were delivered to e-mails
of 397 teachers who voluntarily participated in the research by the school principals. Data collected from
397 teachers were analysed using SPSS 25.0 program. Before the analysis of the data, it was examined
whether the data met the normality assumptions. For this purpose, the skewness and kurtosis values of
the data set and the Q-Q Charts were examined. It was concluded that scores for communicational ethic
(-.71 to -.06), environmental ethic (-1.31 to 1.51), behavioral ethic (-1.23 to .78), ethic in decision making
(-1.16 to 1.70) , ethical leadership (scale total score) (-1.09 to .74), trust in administrators (-.79 to .51),
trust in colleagues (-.46 to .08), trust in shareholders (-1.11 to 1.11, 25) and organizational trust (scale
total score) scores (-1.09 to .74) were within the limits of normal distribution. George and Mallery (2003)
state that if the skewness and kurtosis coefficients are in the range of +2, the data show normal
distribution. In addition, it has been observed that the expected and actual values of the data are
distributed close to a line with a slope of 45 degrees in the created Q-Q charts. Therefore, this showed
that the distribution of the data would be considered normal (Can, 2014). In the interpretation of
arithmetic averages, the range of 1.00-1.79 was evaluated as “very low”, the range of 1.80-2.59 as “low”,
the range of 2.60-3.39 as “medium”, the range of 3.40-4.19 as “high” and the range of 4.20-5.00 as “very
high”. Descriptive statistics, correlation and regression analysis were used while analyzing the data.
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Significancy levels were tested at .05 level; other significancy levels were also specified and
findings are presented in the form of a table in accord with the purpose of this study. While correlation
analyse results were being interpreted: .00-.30 range is considered as "low level relationship”, .31-.70
range is considered as “moderate level relationship” and .71-1.00 range is considered as "high level
relationship” (Blyukoztirk, 2011).

FINDINGS
Ethical Leadership Behavior Levels of School Principals According to Teacher Perceptions

Regarding the scores of the Ethical Leadership Scale used in the research, arithmetic average,
standard deviation, and skewness-kurtosis values are presented in Table 1.

Table 1. Descriptive statistics of the ethical leadership scale

Skewness Kurtosis X Sd
Communicational ethic -71 -,06 3,87 79
Environmental ethic -1,31 1,51 4,06 78
Behavioral ethic -1,23 ,78 4,09 96
Ethic in decision making -1,16 1,70 3,94 ,66
Ethical Leadership (Total) -1,09 74 3,98 76

When Table 1 is examined, the average score of the teachers on the "Behavioral ethic" sub-
dimension x=4.09, the average score on the "Communicational ethic" sub-dimension x=4.06, the
average score on the "Ethic in decision making" sub-dimension x=3.94, the average score on the
"Communicational ethic" sub-dimension x=3.87. The average score of the teachers regarding the “Ethical
Leadership total score" is x=3.98. Based on these findings, it was found that school principals' ethical
leadership scale sub-dimension scores and scale total scores were "high" according to teacher
perceptions.

Organizational Trust Levels of Teachers

Regarding the scores of the Organizational Trust Scale used in the research, arithmetic average,
standard deviation, and skewness-kurtosis values are presented in Table 2.

Table 2. Descriptive statistics on the organizational trust scale

Skewness Kurtosis X Sd
Trust in administrators -79 ,51 412 65
Trust in colleagues -46 ,08 3,85 ,68
Trust in shareholders -1,11 1,25 4,06 79
Organizational Trust (Total) -70 43 3,96 67

As can be seen in Table 2, the average score of the teachers on the "Trust in administrators" sub-
dimension is x=4.12, the average score on the "Trust in shareholders" sub-dimension is x=4.06, and the
average score on the "Trust in colleagues” sub-dimension is Xx=3.85. The average score of the teachers
regarding the "Organizational Trust total score" is Xx=3.96. Based on these findings, it was found that the
teacher organizational trust scale sub-dimension scores and the scale total score were "high".

Relationship Between The Ethical Leadership Behaviors of School Principals and Teachers’
Organizational Trust Levels

In the next stage of the study, the results of the correlation analysis conducted to determine the
relationship between teachers' ethical leadership and their perceptions on organizational trust are given
in Table 3.

Table 3. The relationship between teachers' perceptions on ethical leadership and organizational trust

Trust in Trust in Trust in Organizational
administrators Colleague shareholders Trust (Total)
Communicational ethic ,5271%* ,596** A02%* ,546**
Environmental ethic A45** ,500** ,301** A48**
Behavioral ethic A466** ,531** ,308** A468**
Ethic in decision making A16%* ABT** ,283** A1T7**
Ethical leadership (Total) 494+ ,561** ,350** ,504**

**p<.01; N=397
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As seen in Table 3, there are significant relationships at the p<.01 level between all sub-
dimensions of ethical leadership scale and all sub-dimensions of organizational trust scale. In terms of
scale total scores, there is a moderately positive relationship between ethical leadership and
organizational trust (r=.50; p<.01). This finding shows that as ethical leadership behaviors of school
principals increase, teachers' organizational trust levels also increase.

Regression Analysis Results Between Ethical Leadership Scale and Organizational Trust
Scale

After these procedures, in accordance with the main purpose of the study, regression calculations
were carried out in order to determine whether score of ethical leadership significantly predicts
organizational trust score; and the results are presented in tables below.

Table 4. Regression analysis results between ethical leadership scale and organizational trust scale

Model B SE B t p R R? F p
1.(Constant) 2.20 15 14.23 .000

Ethical A4 .04 .50 11.60 .000 .50 25 134.65 .000
Leadership

As shown in Table 4, as a result of the regression analysis performed to determine whether
teachers' ethical leadership scale scores significantly predict their organizational trust scale scores, it was
seen that the ethical leadership scale was a significant predictor of the organizational trust scale score
(F(1.395)=134.65, p< 0.001).

It was determined that the ethical leadership scale explained 25% of the variance (R*= .25;
p<0.001) in the organizational trust scale score in a statistically significant way. When the t-test result
regarding the significance of the coefficient of the predictor variable in the regression equation (B= .44)
is analyzed, it is seen that the ethical leadership scale is a significant predictor of the organizational trust
scale (p<0.001).

According to the results of the regression analysis, the regression equation that predicts the
organizational trust scale is as follows:

Organizational Trust = (.44 x Ethical leadership) + 2.20

DISCUSSION, CONCLUSION AND RECOMMENDATIONS

In this study, the relationship between school principals' ethical leadership behaviors and teachers'
organizational trust levels was examined. The study findings showed that the ethical leadership behavior
levels of school principals are high according to teacher perceptions.

When the studies on this subject are examined, ethical leadership behaviors of school principals
were found at a high level in some studies (Aljbour, 2020; Ertiirk, 2019; Giilcan, Kiling and Cepni, 2012;
Helvaci, 2010; Kaya, 2020; Pasa and Negiz-Isik, 2017; Ugurlu, 2009); and at a moderate level in some
studies (Cemaloglu and Kiling, 2012; Yuksel-Gulhan, 2018). Therefore, it can be said that teachers see the
behavior of school principals in a positive way in terms of ethics, based on the results of both this
research and similar research. Since the fair behavior of principals is seen as one of the implementation
indicators of ethical principles, it is the ethical behavior that society expects from both teachers and
principals today (Teyfur, Beytekin and Yalcinkaya, 2013). On the other hand, in a world that attaches
more and more importance to democracy and is globalizing, it is unthinkable that the work of school
principals would conflict with democratic values and be far from universal ethical principles. Considering
the fact that value judgments are an important factor in determining and realizing the aims of education,
the importance of contemporary school principals' behavior consistent with ethical principles in realizing
their administrative work will emerge. In this context, a school principal who wants to meet the
requirements of the age should strive to increase the success level of all students by displaying an
honest, fair and moral attitude, in other words, he should be an ethical leader (Gliimduseli, 2001). Because
parents expect their children to receive a qualified education so that they can become a good person, a
good citizen and a good job (Karakdse, 2007).
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When the scores of the sub-dimensions of the ethical leadership scale were examined, it was
found that the teachers perceived their managers as ethical in behavioral terms, followed by
environmental ethic, ethic in decision making, and communicational ethic, respectively. Since the school
principal is taken as a model by the teachers and students in terms of ethical behavior, they contribute
to the ethical behavior of their followers with their ethical leadership skills (Celik, 2000). Because, as
Pipkin (2000) states, the values and character of the leader can be clearly seen throughout his behavior.
In a similar study, Yiksel-Gilhan (2018), who used the same scale, found that teachers perceived their
managers as ethical in decision making, followed by behavioral ethic, environmental ethic and
communicational ethic, respectively. Although it is considered that each of the sub-dimension scores is
high, it is remarkable that teachers perceive school principals as ethical, at least in terms of
communication. As a matter of fact, it can be considered as a negative situation that school principals
are perceived as least ethical in terms of communication compared to other dimensions, as the persons
responsible for ensuring cooperation between teachers and other stakeholders and strengthening
organizational communication at school (Brewster and Railsback, 2003). In his research conducted with
school principal candidates, Toprak¢i (2001) revealed that principal candidates perceive the
communicative competence of school principals at a low level. Therefore, it can be thought that the low
communicative competence of school principals may be effective in the low scores of the
communicational ethic sub-dimension.

Another finding obtained from the study showed that teachers' organizational trust levels are
high. In some studies, on organizational trust, teachers' organizational trust was found at a high level
(Akay, 2020; Erdogan, 2012; Uygur and Arabaci, 2019) and in others (Yilmaz, 2009; Cemaloglu and Kiling,
2012) at a medium level. On the other hand, it was found that the average scores of the sub-dimensions
of the scale were found to be that teachers trust their principals the most, followed by trust in
shareholders and colleagues, respectively. Similar to the results of this study, in the studies conducted
by Yilmaz (2009) and Cemaloglu and Kiling (2012), it was found that teachers trust their principals the
most. The trust of the employees towards their managers is the amount of belief of the management
against the promises given to them (Halis, Gokgoz and Yasar, 2007). When employees believe that their
managers are reliable, they are more positive about their decisions and feel more secure (Dirks and Ferin,
2002). Therefore, teachers' high level of trust in school principals indicates a positive organizational
structure.

According to another finding of the study, there is a moderately positive and significant
relationship between ethical leadership and organizational trust. The results of the research examining
the relationship between these two variables in the literature also support this finding of the research.
As a matter of fact, in studies conducted both in educational organizations and in different sectors
(Anbari, Yarmohammadian and Alavi, 2016; Cemaloglu and Kiling, 2012; Johnson, Shelton and Yates,
2012; Yuksel-Gulhan, 2018 and Zuhlke, 2019), there is a high correlation between ethical leadership and
organizational trust. It was found that there is a high-level and positive relationship. This finding from
the research is quite meaningful and valuable. Because leadership is important in school administration
and school principals must have a high level of leadership competence (Toprakgi, 2000). Based on this
idea, the period of the education principal being stuck behind strict bureaucratic rules just by sitting in
his chair is over. The expectations of the society from school organizations are changing day by day
(Can, 2002). Even the most talented teachers cannot have the expected impact on student achievement.
This situation is closely related to the extent to which the school principal has leadership characteristics
(Ozden, 2004). As a matter of fact, the education administration represents a very important unit in the
education system. Ethical values are reflected in the leadership style of the education manager and in
the professional and moral behaviors he displays in the situations he encounters every day. One of the
most important factors that reduce the morale of teachers and other employees is the suspicion of the
honesty and impartiality of their principals. At this point, ethical principles enable managers to stay away
from controversial actions and decisions (Aydin, 2015). As a result; (i) teachers' organizational trust and
perceptions of school principals' ethical leadership behaviors are high; (ii) there is a moderately positive
and significant relationship between teachers' perceptions of school principals' ethical leadership
behaviors and their organizational trust levels; (iii) school principals' ethical leadership behaviors are a
significant predictor of teachers' organizational trust levels.
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This research has some limitations. The research was carried out with teachers working in Istanbul,
the largest city in Turkey. Similar research can be done with teachers working in different cities and the
findings can be compared. The scale was used as a data collection tool in the research. For this reason,
the data obtained are limited to the answers given by the participants to the scales and the scope of the
measurement tools. Considering this limitation, it is thought that it would be beneficial to use different
data collection tools such as observation and interview, which are frequently used in qualitative research,
in addition to quantitative data collection tools in future research.

Based on the results obtained from the research, the following suggestions can be developed for
practitioners; (i) Trainings can be organized for both school principals and teachers about the importance
of acting in accordance with the ethical principles required by the teaching profession and in this context,
in order to enable educators to internalize professional ethical principles, and to raise awareness about
different situations and the possible consequences of these situations based on case studies; (ii) teachers
can be involved in the management process by taking their opinions in the decisions to be taken and
activities to be carried out in order to increase their level of organizational trust; (iii) school principals
can be selected more objectively, making school management a more professional profession; (iv) All
stakeholders, especially school principals, should ensure that a more transparent and accountable
managerial approach is established within the institution and fulfill its requirements.
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Ozet

Bu arastirmada okul mudiirlerinin etik liderlik davranislart ile dgretmenlerin érglitsel
gliven diizeyleri arasindaki iliski incelenmistir. lliskisel tarama modelinde
tasarlanmis olan arastirmanin érneklemini istanbul iline bagli Pendik ve Tuzla
ilcelerinde gdrev yapmakta olan 397 égretmen olusturmaktadir. Arastirmada “Etik
Liderlik Olcegi” ve "Orgiitsel Giiven Olcegi” kullanidmustr. Arastirma verileri
aritmetik ortalama, standart sapma, korelasyon analizi ve regresyon analizi ile
céziimlenmistir. Arastirmadan elde edilen bulgulara gére 6gretmenlerin; érgtitsel
gliven diizeylerinin ve okul midiirlerinin etik liderlik davranislarina yénelik
algtlarinin yiiksek diizeyde oldugu tespit edilmistir. Yapilan korelasyon analizi
sonucunda 6gretmenlerin okul mdiddrlerinin etik liderlik davranislarina ydnelik
alglart ile orglitsel giiven diizeyleri arasinda orta diizeyde pozitif yonli ve
istatistiksel olarak anlamlt bir iliski oldugu bulunmustur. Basit regresyon analizi
sonucunda etik liderligin orglitsel glivenin anlamlt bir yordayicist oldugu
saptanmustir. Arastirmadan elde edilen sonuglardan hareketle okul yéneticilerinin
farkli liderlik davranislarinin 6gretmenlerin drglitsel gliven dtizeylerini ne derecede
etkiledigine iliskin arasturmalar yapularak liderlik ile giiven arasindaki iliskinin daha
iyt anlasimast saglanabilir; 6gretmenlik mesleginin gerektirdigi etik ilkelere uygun
davranmanin énemi hakkinda ve bu baglamda egitimcilerin mesleki etik ilkeleri
i¢sellestirmelerini saglamak amactyla hem okul miidiirlerine hem de égretmenlere
egitimler diizenlenebilir; érnek olaylardan yola cikarak 6gretmenlerin ve okul
miidiirlerinin degisik durumlar ve bu durumlanin olast sonuglart hakkinda
farkindaliklart arttirldabilir; 6gretmenlerin 6rglitsel gliven diizeylerini artturmak igin
alinacak kararlarda ve yapilacak faaliyetlerde onlarin da gériisleri alinarak ybnetim
stirecinin icinde bulunmalart saglanabilir; okul miiddirlerinin secimi daha objektif bir
sekilde yapularak okul yéneticiligi daha profesyonel bir meslek haline getirilebilir.
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Genisletilmis Ozet

Problem: Etik degerler konusu 21. Yizyihn baglangicinda diger yonetim alanlarinda oldugu gibi egitim
yonetimi alaninda da éncelik tagiyan konulardan biri olmustur (Gimdseli, 2006). insanlara dogrulari ve
iyileri 6gretmekle yikimli olan okul 6rgltiiniin bu amacina ulagsmasi icin basta o 6rgitiin is gérenlerinin
ve yOneticilerinin evrensel kabul goren iyileri, dogrulari benimsemis ve bunlari davranislarina yansitmis
olmalari gerekmektedir. Bu ilkeler ise etik ilkelerdir (Erdogan, 2007).

Egitim yonetimi ve bunun bir alt alani olan okul yonetimi devletin egitim politikalarini ve yetkili
organlarin bu politikalar dogrultusunda saptadigi genel ve 6zel egitim amaclarini gergeklestirmekle
yUukUmltdir. Okul mudurleri devletin egitim ayagini temsilen gorevlerini siirdirmektedir. Bu nedenle
okullarda saghkh, verimli ve etkili bir egitim-6gretim ortami sunulmasi okul muddirlerinin dncelikli gorevi
sayllmaktadir (Toprakgi ve Tas, 2020). Okul muddrlerinin gorevlerini yerine getirirken, yasa ve politikalar
kadar mesleki etik ilkelerine de uygun davranmalari beklenir (Aydin, 2015). Bu acidan okul yéneticilerinin
etik ilkeleri igsellestirmeleri, okuldaki diger calisanlari olumlu yonde etkileyerek gorevlerinde daha
basarili ve mutlu olmalarina katki saglayacaktir (Cetin ve Ozcan, 2004).

Okullarin gelisiminde ve verimliliginin arttirilmasinda giiven cok énemli bir yere sahiptir. Zira

glvenin olmadidi veya gliven dizeyinin distk oldugu okullarda, 6gretmenlerle 6grenciler arasinda
uzaklagsma ve paydaslar arasinda sagliksiz bir iletisim ortami olusmaktadir. Bdylece glivensizlik okul
kilturind ele gegirdigi zaman okulda verimli islerin yapilmasi zorlasabilmektedir (Yilmaz, 2006-b).
Tshanmen, Moran ve Hoy'a (1998), ve Demir'e (2015) gbre okulda basariy1 yakalayabilmek, 6gretmenler
ve yOneticiler arasinda saglikli iliski ve egitimsel agidan daha iyi bir ortam olusturmak icin glven
onemlidir ve gereklidir. Arastirmacilara gore okulda gliveni olusturmanin bes temel 6l¢lti vardir. Bunlar,
yardim severlik, glvenirlilik, yetkinlik, diristlik ve acikliktir. Yapilan arastirmalarda 6gretmenlerin
okullarina iliskin seffaflik algilarinin artmasi ile 6rgitsel sinizm gibi drgite iliskin olumsuz tutumlarinin ve
davranislarinin azalacagi (Gokge ve Levent, 2022) diger taraftan da okul ydnetiminde seffafligi arttirarak
yolsuzlugun 6niine gegilebilecegi ve bodylece 6gretmenlerde kurumlarina karsi giiven duygusunun
gelisebilecegi belirtilmistir (So, 2006). Dolayisiyla glivenin bir kisinin, kararlari ve faaliyetlerinin etik
ilkelere (dogruluk, diristlik gibi) uygun olduguna iliskin beklentiler oldugu géz éniine alinirsa etik ile
gliven arasinda guclu bir iliskinin var olabilecegi distnilebilir. Nitekim 6rgit ortaminda yoneticilerin
sergileyecekleri etik liderlik davranislarinin 6rglitte gliven ortaminin olusmasina olumlu bir yonde etki
etmesi beklenmektedir (Hosmer, 1995). Bu dislincelerden hareketle bu arastirma okul midurlerinin etik
liderlik davranislari ile 6gretmenlerin 6rgltsel gliven diizeyleri arasinda anlaml bir iligski olup olmadigini
incelemek amaciyla gerceklestirilmistir.
Yontem: Okul mudurlerinin etik liderlik davranislari ile 6gretmenlerin orgitsel gliven dulzeyleri
arasindaki iliskinin incelendigi bu arastirma iliskisel tarama modelinde tasarlanmistir. Tarama modelleri
gec¢miste ya da halen var olan bir durumu, var oldugu sekliyle betimlemeyi amaclayan arastirma
yaklasimlaridir (Karasar, 2005).

Arastirmanin calisma evreninin 2020-2021 egitim-dgretim yilinda istanbul ilinin Pendik ve Tuzla
ilcelerindeki resmi ve 6zel okul 6ncesi, ilkokul, ortaokul ve lise kademelerinde goérev yapmakta olan
10747 &gretmen olusturmaktadir. Orneklemin belirlenmesinde basit seckisiz érnekleme ydntemi
kullanilmistir. Orneklem belirleme tablosunda %5 hata orani ile 10000-25000 araliginda olan evreni
temsil edebilecek 6rneklemin 370-378 araliginda olmasi yeterli gériilmektedir (Yazicioglu ve Erdogan,
2004, s. 50). Ancak olasi veri kayiplari da goz 6niline alinarak daha fazla katilimciya ulasiimaya calisilmistir.
Boylece arastirma 397 6gretmen ile yiritilmustir. Orneklem grubunu olusturan 8gretmenlerin
demografik ozellikleri incelendiginde 6gretmenlerin 234'G (%59) kadin ve 163U (%41) erkektir. Ayrica
ogretmenlerin 33’ (%8) 0-5 yil, 64'G (%16) 6-10 yil, 88'i (%22) 11-15 yil, 103'G (%26) 16-20 yil ve 109'u
(%28) 21 yil ve Ustli mesleki kideme sahiptir. Ogretmenlerin 336'si (%85) 6n lisans ve lisans diizeyinde
egitime, 61'i de (%15) lisansistl diizeyde egitime sahiptir. Ogretmenlerin gorev yaptiklari egitim
kademeleri incelendiginde 6gretmenlerin 39'un (%10) okul dncesi egitim kurumlarinda, 116's1 (%29)
ilkokullarda, 138'i (%35) ortaokullarda ve 104'U (%26) liselerde gorev yapmaktadir.

Arastirmada Yilmaz (2005) tarafindan gelistirilen Etik Liderlik Olcegi ve Yilmaz (2006-b) tarafindan
gelistirilen Orgtsel Guven Olcegi kullanilmistir. Yilmaz (2005) tarafindan gelistirilen “Etik Liderlik Olcegi”
ogretmen algilarina gore okul yoneticilerinin etik liderlik davranislarini belirlemeye yonelik 5li Likert tipi

i nou

bir dlcektir. 44 maddeden olusan Etik Liderlik Olcegi'nde “iletisimsel etik”, “iklimsel etik”, “karar vermede
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etik” ve "davranigsal etik” olmak lizere 4 faktér bulunmaktadir. Dort faktor tarafindan agiklanan toplam
varyans %61,139'dir. Etik Liderlik Olcegi'nin givenirligini belirlemek icin Cronbach Alpha ic tutarlik
katsayisi kullanilmistir. Olcegin alt boyutlari ve geneli icin hesaplanan Cronbach Alpha i¢ tutarlilik
katsayilari iletisimsel etik alt boyutu icin .95; iklimsel etik alt boyutu igin .92; karar vermede etik alt boyutu
icin .94; davranigsal etik alt boyutu icin .90 ve 6lcegin geneli icin .97 olarak bulunmustur. Yilmaz (2005)
tarafindan gelistirilen “Orgiitsel Guven Olcegi” ©&gretmenlerin okullarina iliskin 6rgiitsel giiven
dizeylerini belirlemeye yonelik 5'li Likert tipi bir 6lgektir. 22 maddeden olusan 6rgutsel gliven dlceginde
"ydneticiye glven”, “meslektaslara gliven” ve “paydaslara giiven” olmak tzere 3 faktdr bulunmaktadir.
Uc faktériin aciklanan toplam varyans %56,46'dir. Orgiitsel Giiven Ol¢egi'nin giivenirligini belirlemek icin
Cronbach Alpha i¢ tutarlik katsayisi kullanilmistir. Olcegin alt boyutlari ve geneli icin hesaplanan
Cronbach Alpha i¢ tutarliik katsayilari Yoneticiye Gliven alt boyutu igin .73; Meslektaslara Glven alt
boyutu icin .90; Paydaslara Glven alt boyutu icin .79 ve 6lgegin geneli icin .88 olarak bulunmustur.
Katilimcilarin her bir faktorden aldiklari yiiksek puan, okullarina iliskin yiksek guven duygusunu, disiik
puan ise, disiik gliven duygusunu gdstermektedir.

Google formlar aracihdiyla hazirlanan olcek linki arastirmaya gonulli olarak katilmak isteyen
dgretmenlere okul yonetimleri tarafindan iletilmistir. Ogretmenler tarafindan doldurulan 397 élcege ait
verilerle analiz yapilmistir. Verilerin analizinden 6nce verilerin normallik varsayimlarini karsilayip
karsilamadi§i incelenmistir. Bu amag dogrultusunda veri setinin carpiklik-basiklik degerleri ile Q-Q
grafikleri incelenmistir. iletisimsel etik (-, 71 ile -,06), iklimsel etik (-1,31 ile 1,51), davranissal etik (-1,23 ile
,78), karar vermede etik (-1,16 ile 1,70), etik liderlik (6lcek toplam puani) (-1,09 ile ,74), yoneticiye gliven
(-,79 ile ,51), meslektasa gliven (-46 ile ,08), paydaslara giiven (-1,11 ile 1,25) ve orgutsel gliven (6lcek
toplam puani) puanlarinin normal dagilim sinirlari icerisinde oldugu sonucuna ulasilmistir. George ve
Mallery (2003) carpiklik ve basikhk katsayilarinin +2 araliginda olmasi durumunda verilerin normal
dagilim ozelligi gosterdigini belirtmektedir. Ayrica verilerin, olusturulan Q-Q grafiklerinde beklenen ve
gerceklesen degerlerinin egimi 45 derece olan bir dogruya yakin dagildiklari gértlmuistir. Dolayisiyla bu
durum da verilerin dagilimlarinin normal kabul edilecegini gostermistir (Can, 2014). Aritmetik
ortalamalarin yorumlanmasinda 1.00-1.79 araligi “cok dislk”, 1.80-2.59 araligi “dislk”, 2.60-3.39 araligi
“orta”, 3.40-4.19 araligi "ylksek” ve 4.20-5.00 araligi “q¢ok yliksek” olarak degerlendirilmistir. Verilerin
analizinde betimleyici istatistikler, korelasyon ve regresyon analizi kullaniimistir. Elde edilen veriler
bilgisayarda SPSS 22.0 programinda ¢dziimlenmis ve manidarliklar minimum p<.05 diizeyinde sinanmis,
diger manidarlik diizeyleri ayrica belirtilmis ve bulgular arastirmanin amaglarina uygun olarak tablolar
halinde sunulmustur. Ek olarak korelasyon analizinin yorumlanmasinda da .00-.30 araligi “dasik”, .31-.70
araligr “orta” ve .71-1.00 araligi da "yiksek” diizeyde iliski olarak kabul edilmistir (Blytkoztirk, 2011).
Calismanin ilk sorusu aritmetik ortalama, ikinci sorusu Pearson momentler carpimi korelasyon analizi ve
Uclincl soru da basit dogrusal regresyon analizi ile arastirilmistir.

Bulgular: Arastirmaya katilan 6gretmenlerinin “Davranissal Etik” alt boyutuna iliskin ortalama puani
x=4.09, “iletisimsel etik” alt boyutuna iligkin ortalama puani x=4.06, “Karar vermede etik” alt boyutuna
iliskin ortalama puani x=3.94, “iletisimsel Etik” alt boyutuna iliskin ortalama puani x=3.87'dir.
Ogretmenlerin “Etik Liderlik toplam puanina” iliskin ortalama puani ise x=3.98'dir. Bu bulgulardan
hareketle 6gretmen algilarina gére okul middurlerinin etik liderlik dlcegi alt boyut puanlarinin ve 6lgek
toplam puaninin “yiksek dizeyde” oldugu tespit edilmistir. Arastirmaya katilan 6gretmenlerinin
"Yoneticiye Guven” alt boyutuna iliskin ortalama puani x=4.12, "Paydaslara Giiven” alt boyutuna iliskin
ortalama puani x=4.06, “Meslektasa Gliven” alt boyutuna iligkin ortalama puani x=3.85'tir. Ogretmenlerin
“Orglitsel Glven toplam puanina” iliskin ortalama puani ise x=3.96'dir. Bu bulgulardan hareketle
ogretmen orgltsel gliven 6lcedi alt boyut puanlarinin ve o6lcek toplam puaninin “yiksek dizeyde”
oldugu tespit edilmistir. Ogretmenlerin etik liderlik ile érgitsel glivene iliskin gorisleri arasindaki iligkiyi
belirlemek amaciyla yapilan korelasyon analizi sonucunda etik liderlik dlceginin tim alt boyutlar ile
érgltsel gliven dlceginin tim alt boyutlari arasinda p<.01 diizeyinde anlamli iligkiler vardir. Olcek toplam
puanlari acisindan bakildiginda ise etik liderlik ile 6rglitsel guven arasinda (r=.50; p<.01) orta diizeyde
pozitif yonll bir iliski vardir. Bu bulgu okul yoneticilerinin etik liderlik davranislari arttikca 6gretmenlerin
érgltsel guven dizeylerinin de yikseldigini gdstermektedir. Ogretmenlerin etik liderlik 8lcegi
puanlarinin, orgitsel giiven 06lcegi puanlarini anlamli sekilde yordayip yordamadigini belirlemek
amaciyla yapilan regresyon analizi sonucunda etik liderlik 6lceginin orgitsel gliven 6lgek puaninin
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anlamli bir yordayicisi oldugu tespit edilmistir (F(1-395=134.65, p<0.001). Etik liderlik 6lcegi, orgtsel
gliven 6lcek puanindaki varyansin %25'ini (R*= .25; p<0.001) istatistiksel olarak anlamli sekilde acikladig
saptanmistir. Regresyon denklemindeki yordayici degiskenin katsayisinin (B= .44) anlamhligina iliskin t-
testi sonucu incelendiginde de etik liderlik dl¢eginin 6rgttsel guven dlgeginin anlamli bir yordayicisi
oldugu tespit edilmistir (p<0.001).

Sonuglar: Arastirma sonucunda 6gretmen algilarina gore okul mdidurlerinin etik liderlik davranis
dizeylerinin ylksek oldugu bulunmustur. Deger yargilarinin egditimin amaglarinin belirlenmesinde ve
gergeklestiriimesinde 6nemli bir etken oldugu gercegi dikkate alinirsa, cagimizin okul mudurlerinin
yonetim islerini gerceklestirmede etik ilkelerle tutarli davranis sergilemelerinin dnemi ortaya cikacaktir.
Bu baglamda cagin gereklerini karsilamak isteyen bir okul miduri dirtst, adil ve ahlakl bir tutum
sergileyerek biitlin 6grencilerin basari dlizeylerini artirmaya gayret etmeli, bir baska ifadeyle etik agidan
lider olmahdir (GUmdiseli, 2001). Zira veliler gocuklarinin iyi bir insan, iyi bir yurttas ve iyi bir meslek sahibi
olabilmeleri icin nitelikli bir egitim almalarini beklemektedir (Karakdse, 2007). Arastirmadan elde edilen
bir diger bulgu 6gretmenlerin orgiitsel gliven diizeylerinin yiksek oldugunu gdstermistir. Akay (2020),
Erdogan (2012), Uygur & Arabaci (2019)'da yaptigi arastirmalarinda 6gretmenlerin 6rgitsel giiven
dizeylerini yiksek diizeyde bulmustur.

Arastirmanin bir diger bulgusuna gore etik liderlik ile 6rgiltsel gliven arasinda orta diizeyde pozitif
yonli ve anlamli bir iliski vardir. Literatiirde bu iki degisken arasindaki iliskinin incelendigi arastirma
sonuglari da arastirmanin bu bulgusunu desteklemektedir. Nitekim hem egitim 6rgitlerinde hem de
farkl sektorlerde gerceklestirilen arastirmalarda (Anbari, Yarmohammadian & Alavi, 2016; Cemaloglu &
Kiling, 2012; Johnson, Shelton & Yates, 2012; Yiksel-Gllhan, 2018 ve Zuhlke, 2019) etik liderlik ile
orglitsel gliven arasinda yiiksek diizeyli ve pozitif ydnde bir iliski oldugunu bulmustur. Okul ydnetiminde
liderlik 6nemlidir ve okul muddirlerinin Ust diizeyde liderlik yeterligine sahip olmasi gerekmektedir
(Toprakgl, 2000). Buna bagli olarak da egitim yoneticisinin artik, sadece koltugunda oturarak bir mevzuat
bekgisi gibi kati blrokrasi kurallarinin arkasina sikisip kalma dénemi gerilerde kalmistir. Toplumun okul
orgitlerinden beklentileri her gecen giin degdismektedir (Can, 2002), bu baglamda genelde egitim
sisteminin ozelde de okulun en 6nemli pozisyonlarindan biri olan okul yoneticilerinden okuldaki
ogretmenlerin egitim 6Jretim misyonlarini ortak noktalarda birlestirmeleri, d§retmenlere birbirinden
Ogrenecekleri ortam ve firsatlari saglamalari ve okulda yapilmasi gereken oncelikleri belirlemeleri
beklenmektedir. Bu durum okul yoneticisinin liderlik 6zelliklerine ne dl¢lide sahip olduguyla yakindan
iliskilidir (Ozden, 2004). Nitekim egitim ydneticisi, egitim sistemi icinde dnemli bir misyonu yerine
getirmektedir. Egitim ydneticisinin liderlik biciminde, ve her giin yiz yize geldigi durumlarda gosterdigi
mesleki ve ahlaki davranislarinda sahip oldugu etik degerlerin yansimalari gérilir. Ogretmenlerin ve
diger is gorenlerin gondl gliciini (moral) distiren en dnemli etkenlerden biri, ydneticilerinin diristliga
ve tarafsizhgindan kusku duyulmasidir. Etik ilkeler tam bu noktada yoneticilerin etik agidan istenmeyen
ve tartismaya acik eylemlerde bulunmalarini ve kararlar almalarini engellemis olur (Aydin, 2015).

Oneriler: Arastirmadan elde edilen sonuclardan hareketle arastirmacilara su 6nerilerde bulunulabilir; (i)
benzer bir arastirma 6grenci ve 6gretmen sayisinin buylksehirlerdeki okullara kiyasla daha az oldugu
kiicuk sehirlerde yapilabilir; (ii) nitel ya da karma arastirma ydntemleri kullanilarak arastirma konusu
hakkinda daha derinlemesine bilgi sahibi olunabilir; (iii) okul yoneticilerinin farkli liderlik davranislarinin
ogretmenlerin oérgutsel gliven diizeylerini ne derecede etkiledigine iliskin arastirmalar yapilarak liderlik
ile gliven arasindaki iliskinin daha iyi anlasilmasi saglanabilir.

Arastirmadan elde edilen sonuglar dogrultusunda uygulayicilara yonelik olarak da su oneriler
gelistirilebilir; (i) 6gretmenlik mesleginin gerektirdigi etik ilkelere uygun davranmanin dnemi hakkinda
ve bu baglamda egitimcilerin mesleki etik ilkeleri i¢sellestirmelerini saglamak amaciyla hem okul
muddrlerine hem de 6gretmenlere egitimler dizenlenebilir, 6rnek olaylardan yola cikarak degisik
durumlar ve bu durumlarin olasi sonuglari hakkinda farkindalk kazanmalari saglanabilir; (ii)
ogretmenlerin 6rgltsel gliven diizeylerini arttirmak icin alinacak kararlarda ve yapilacak faaliyetlerde
onlarin da gorugleri alinarak yonetim siirecinin icinde bulunmalari saglanabilir; (iii) okul mudurlerinin
secimi daha objektif bir sekilde yapilarak okul yoneticiligi daha profesyonel bir meslek haline getirilebilir;
(iv) basta okul muddrleri olmak tizere tim paydaslar kurum icinde daha seffaf ve hesap verebilir bir
yonetsel anlayisin yerlesmesini saglamali ve bunun gereklerini yerine getirmelidir.
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