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Oz

Bu arasgtirmanin amaci, Covid-19 pandemisiyle gelen acil uzaktan egitim siirecinde lisansiistii egitimde
O0lcme ve degerlendirme uygulamalarini derinlemesine incelemektir. Arastirmada nitel arastirma
yaklagimlar1 dogrultusunda tasarlanan durum c¢alismasindan yararlanilmistir. Arastirmanin ¢aligma
grubunu lisansiistii egitim enstitiisiine kayitl, farkli programlarinda 6grenim goéren 27 Ogrenci
olusturmustur. Veri toplama aracinin ilk boliimii demografik bilgiler ve 15 maddeden olusan anket,
ikinci boliimii yar1 yapilandirilmig goriisme formundan olugmaktadir. Nitel veriler icerik analizi
yontemi ile analiz edilmistir. Arastirmada lisansiistii derslerde en ¢ok tercih edilen degerlendirme
yaklagiminin genis zamanda teslimi istenen performans dayanakli degerlendirmeler olduguna ve her
cevrimici sinavda zamanin smirlandirildigt bulgusuna ulagilmigtir. Uzaktan degerlendirme
uygulamalarinda olumlu yonler olarak pekistirme, sorumluluk ve isbirligi yapabilme, zaman tasarrufu,
mekan bagimsizligi, sinav kaygisi yasamama, hizli iletisim ve geri doniit saglama bulgularina
ulagilmigtir. Olumsuz yonler olarak teknik problemler, igerik ve degerlendirme uyumsuzlugu, e-
kaynaklara erisimde giicliik, subjektif puanlama, motivasyon diisiikliigii, fazla 6dev ve gorev tanimu,
kopya davranisi, dijital okuryazarlik yetersizligi bulgularina ulagilmistir. Bulgular lisansiistii egitimde
yiiz ylize derslerdeki gibi ayni kazanimlara ulagilmaya calisilsa da degerlendirme siireglerinin
cesitlendigi, ¢evrimigi sinav giivenlik dnlemlerinin alindigini gdstermistir. Arastirma sonuglarina
dayali olarak uzaktan degerlendirmeyi gergeklestirirken 6grenen ve Ggretenlerin de bu siirece ayak
uydurabilmesi i¢in dijital becerilere sahip olmasi, sonug¢ degil siire¢ ve lriin odakli degerlendirme

yaklagimlariin benimsenmesi onerilmistir.

Anahtar sozciikler: uzaktan egitim, acil uzaktan egitim, 6l¢gme ve degerlendirme, lisanstistii

egitim.
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Giris
Niteliksel ve niceliksel degisimin etkisi altinda olan 21. yiizy1l kosullar1 egitim programlari
ile nitelikli insan giiclinii yetistirmeyi hedeflemektedir. Lisansiistii egitim almak, bir alandaki
profesyonellesmenin oOl¢iitii kabul edilmektedir. Lisans programlarina yerlestirmelerdeki
artisla birlikte lisans mezun sayisinin fazlalagmasi bireylerin farkli donanimlara sahip olmasi
beklentisini yaratmis ve lisans egitiminden daha {ist diizey bilgiler sunan lisansiistii egitim
gerekliligini dogmustur. Varis (1972) lisansiistii egitimi; arastirmalarla bilgiye katki getirecek,
gelisen toplumun ihtiyaglarina ¢oziimler sunabilecek bilim insani yetistirmeyi amaglayan
egitim faaliyeti olarak tanimlamustir. Ote yandan lisansiistii egitim; bireysel gelisime yonelik
cesitli bilgi ve becerilerin kazanildig siire¢ olarak goriilmiis ayn1 zamanda tilkenin bilimsel,
ekonomik, siyasi ve kiiltiirel gibi bir¢ok alanlarda gelismesi igin itici gii¢ olarak tanimlandigi
iist egitim diizeyi olarak da bilinmektedir (Biilbiil, 2003; Turhan ve Yaras, 2013). Tanimlar
incelendiginde lisansiistli egitimin bircok islevi oldugu aciktir. Tiirker (2001), toplumsal
kalkinmigligin 6l¢iitli ve bireyin list diizey 6grenme ihtiyaglarini karsiladigini belirterek
toplumsal ve bireysel islevi {izerinde durmustur. Olgme ve degerlendirme, egitimin her
kademesinde izlenen 6gretim programlarinin ayrilmaz bir parcasidir. Egitim sistemlerinde
hedeflenen bilgi ve becerinin ne kadar ve nasil kazanildiginin amacina gore degerlendirmesi;
bigimlendirici ve diizey belirleyici basliklar1 altinda incelenmektedir (Perera Diltz ve Moe,
2014). Diizey belirleyici degerlendirmede siirecten ¢ok iiriin 6n plandayken, bi¢cimlendirici
degerlendirmede iiriiniin yan1 sira 6grenciyi sonuca tastyan basamaklar bir biitiin olarak ele
alinmaktadir (Tierney vd., 1991). Bi¢imlendirici degerlendirmede sik geribildirim ve
ogrencinin lrlinii olustururken ogretmenle siirekli etkilesimi gereklidir (Hatzipanagos ve
Warburton, 2009). Bi¢imlendirici degerlendirme uygulamalari, uzaktan egitim siirecinde
genellikle ¢evrimigi grup tartigmalari, portfolyo sunumu, sisteme yiiklenen 6dev raporlari gibi
araglarla gergeklestirilmektedir (Perera Diltz ve Moe, 2014). Diizey belirleyici
degerlendirmede ise hedeflenen kazanimlarin ne kadarina erisildigi donem basi, ortas1 veya
sonu gibi yapilan uygulamalarla belirlenmektedir (Rovai vd., 2006). Bu degerlendirme
uygulamalarinda ise farkli soru tiirlerinden olusan ¢evrimigi testler ara¢ olarak kullanilmakta,

yargilayici doniitler verilmektedir (Williams, 20026). Degerlendirme tiirlerinin yiiz yiize



102 Sahin Sarkin / Pamukkale Universitesi Egitim Fakiiltesi Dergisi, 58, 100-123, 2023
ortamlardakinden farki olmamasina ragmen ¢evrimi¢i ortamda degerlendirme yapmanin

ogrencilerin kendilerini daha rahat bir ortamda hissetmeleri, maliyet, zaman gibi 6zellikler
avantajlar1 arasinda sayilabilir. Bununla birlikte 6grencilerin sinirsiz internet ve kaynaklarina
erisim, sorulari veya ddevleri ¢evrimigi ortamda paylasma, kopya ¢ekme davranislarinin
kontroliiniin sinirli olmasi, anlik haberlesme saglama gibi ¢evrimi¢i ortamlarinin getirdigi
degerlendirmenin gilivenirligini zedeleyen dezavantajlar mevcuttur. Ayrica uzaktan egitimde
altyap1 ve teknoloji kullanim becerisi gibi 6zelliklerin de dlgmeye karigmasi amacina gore

degerlendirme tiirlerinin islevselliginde soru isaretleri olusturmaktadir.

Siklikla g¢oktan se¢meli veya farkli soru tiplerinde sorulardan olusan testlerle
gerceklestirilen uzaktan egitim kapsamindaki degerlendirme uygulamalarinda 6gretenin
kontrolii sinirlt kalmaktadir (Michael ve Williams, 2013). Yue ve Kaur (2016), ¢evrimigi
ortamindaki degerlendirme uygulamalarina yonelik yaptiklar1 ¢alismada 6grencilerin ¢ogu,
cevrimici degerlendirme uygulamalarinda giivenlik ve teknik problemlere yonelik
degisikliklere ihtiya¢ oldugu yoniinde goriis bildirmislerdir. Ogange, Agak, Okelo ve
Kiprotich (2018) tarafindan yapilan arastirmada, ¢evrimigi 6grenme ortamlarinda kullanilan
quiz, akran degerlendirmesi ve tartisma gibi farkli bicimlendirici degerlendirme tiirlerine
iligkin Ogrenci goriislerini belirlemeyi amaclamislar, 6grenciler bu tiirlerin takibi ve
tamamlanmasi kolay yontemler oldugunu belirtmislerdir. Bozkurt (2020) Covid 19 pandemi
siirecinde yaptig1 calismada egitim siireclerinin  genellikle 6lgme degerlendirme
yaklagimlarinin sonug¢ odakli olarak yapilandirilmis oldugunu, siire¢ odakli yaklagimlarin
yeterince kullanilmadigini belirtmektedir. Ayrica yiiz yiize egitimden uzaktan egitime gecis,
pandemi ile gelen karantinalar ve uygulanan diger dnlemeler yiliksekogretim 6grencilerinin
akademik, kisisel ve meslek yasamlarini etkilemistir (Talib vd., 2021). Lisansiistii egitime
iliskin alanyazinda, verilen egitime yonelik 6grenci goriislerinin farkli degiskenler altinda
incelendigi calismalar mevcuttur (Alabas vd., 2012; Calik ve Giirer, 2019; Kog ve Ozkogak,
2019; Kosar vd., 2020; Ladd ve Sorensen, 2015). Covid-19 pandemi siirecinde her kademenin
ozellikleri siireci yonetmede basat belirleyicilerden oldugu gibi lisansiistii egitim kademesinin
de ayrica incelenmesinin dnemli veriler sunacag: diisiiniilmiistiir. Bunun yaninda uzaktan
ogretim kapsamindaki 6lgme ve degerlendirme siireglerine iligkin lisansiistii 6grenenlerin
goriis ve deneyimlerini yansitan caligmalara ihtiya¢ duyuldugu soylenebilir. Ani olarak
zorunlu bir gegisle basvurulan acil uzaktan egitim siirecinde lisansiistii egitimde 6lgme ve
degerlendirme uygulamalarinin nasil yuriitiildiigl, karsilagilan sorunlarin neler oldugu merak

edilen konulardandir.
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Bu arastirmanin amaci, Covid-19 pandemisiyle gelen acil uzaktan egitim siirecinde

lisansiistii egitimde 6lgme ve degerlendirme uygulamalarint derinlemesine incelemektir. Bu
amag¢ dogrultusunda arastirmada lisansiistii 0grencilerinin pandemi siirecindeki dlgme ve

degerlendirme uygulamalarina yonelik deneyimleri incelenip su sorulara yanit aranmistir:

1) Covid-19 pandemi siirecinde lisansiistii egitimde tercih edilen degerlendirme

yaklagimlar1 nelerdir?
a. Cevrimici sinavlarda hangi giivenlik 6nlemleri alinmigtir?

2) Covid-19 pandemi siirecinde yapilan degerlendirme uygulamalarina iliskin

lisansiistli 6grencilerinin goriisleri nelerdir?

3) Covid-19 pandemi doneminde lisansiistii egitimde izlenen siireglerin

ogrencilerin mesleki gelisimlerine katkisina iliskin goriisleri nelerdir?
Yontem

Bu arastirma nitel arastirma yaklasimlari dogrultusunda tasarlanan durum calismasidir.
Durum calismasi aragtirmacinin kontrol edemedigi bir olguyu “nasil” ve “ni¢in” sorularini
temel alarak derinligine incelemesidir (Yildirim ve Simsek, 2008). Durum ¢alismalarinda 6zel
bir zaman ve yer gibi belirli parametrelerle sinirlandirilabilir ve tanimlanabilir bir durumun
bu sinirlar igerisinde tiim detaylari ile belirlenmesi esastir (Mcmillan, 2004). Bu ¢alismada
arastirtlan durum lisansiistii egitim enstitiisiine kayitlhi 6grencilerin Covid-19 pandemi
siirecindeki Olgcme ve degerlendirme uygulamalarina iliskin degerlendirmeleri olarak
belirlenmistir. Ortaya konulan durumdan elde edilen veriler betimleyici bir bicimde sunulmus
(Merriam, 2002), katilimcilarin bu durumu nasil anlamlandirdiklar1 alanyazindan
faydalanilarak tartisilmistir. Bu caligmada lisansiistii egitim alan 6grencilerin tanimlanan
siiredeki uygulanan degerlendirme yaklagimlarina iliskin bakis acilar1 ayrintili olarak
incelenmistir (Bu arastirma icin Maltepe Universitesi Rektorliigii Etik Kurul Baskanligindan-

28.05.2021 tarihli 2021/15-01 karar numarali- izin alinmastir).
Calisma Grubu

Istanbul I’inde bulunan bir {iniversitenin 2020-2021 egitim dgretim y1linda, lisansiistii egitim
enstitiisiine kayitli, farkli programlarinda 6grenim goren goniillii, en az bir yildir meslegini
yapmakta olan 27 6grenci ile arastirma yiiriitiilmiistiir. Calismanin 6rnekleme yontemi olarak
tipik durum Orneklemesi tercih edilmistir. Tipik durum Orneklemesinde i¢inde bulunulan

cesitlilik dahilinde karsilasilma olasiliginin yiiksek oldugu durumlarin tespiti 6nemlidir
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(Patton, 1987). Salgin siirecinde egitimin ¢evrimigi (senkron veya asenkron) olarak uzaktan

devam ettigi dikkate alindiginda arastirmanin calisma grubunu olusturan lisansiistii
ogrencilerinin deneyimleri tipik durum olarak diisiiniilmiistiir. Ayrica ¢alisma grubunun
cinsiyet, yas, kidem, lisansiistii egitim diizeyi, bolim degiskenlerine gore c¢esitlilik
gostermesine dikkat edilmistir. Bu baglamda farkli deneyim ve bakis agilarindan yararlanarak
calisgmanin zenginlesmesi amaclanmistir. Nitel aragtirmalarda Orneklem biyiikligi
belirlenirken toplanan verilerin arastirma sorularini cevaplama doygunluguna ulagtiginda veri
toplamanin sonlandirilabilecegi belirtilmistir (Robson, 2017). Bu ¢alismada arastirmaci
goriismelerden elde ettigi verileri siirecte degerlendirerek katilimci sayisini 27 6grenci olarak
belirlemistir. Calisma grubuna ait demografik o6zellikler ve frekanslar1 (f) Tablo 1’de

sunulmustur.

Tablo 1
Lisansiistii Ogrencilere Ait Demografik Ozellikler

Degisken Alt Grup f Toplam
Cinsiyet Kadin 15 27
Erkek 12
Yas 25-30 9 27
31-36 10
37-42 5
43 ve lizeri 3
Kidem 1-5yil 5 27
6-10 y1l 11
11-15 y1l 8
16-20 y1l 3
Lisansiistii egitim Tezli yiiksek lisans 14 27
diizeyi Tezsiz yiiksek lisans 10

Doktora 3
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Bolim Egitim Yo6netimi ve Denetimi 8 27

Okul Oncesi Egitimi 6
Rehberlik  ve Psikolojik 5
Danismanlik

Isletme )
Halkla iliskiler ve Tanitim 1
Hemgsirelik )
Ticaret ve Lojistik Yonetimi 1
Sosyoloji )

Tablo 1’de belirtildigi gibi lisansiistii egitim alan Ogrencilerin 15’1 kadin, 12’si
erkektir. Ogrencilerin gogunlugu 31-36 yas araliginda yer almaktadir. Mesleki kidemleri 6-10
yil arasinda olan 6grenciler diger kidem gruplarina gore fazladir. Ogrencilerin ¢ogunlugu
yiiksek lisans programinda bulunmakla birlikte tezli programda 14, tezsiz programda 10
ogrenci vardir. Lisansiistii egitim alan 3 o6grenci doktora programindadir. Ogrenciler
boliimlere gore en fazla egitim yonetimi ve denetiminden 8 olmak iizere bu siralamay1 okul
oncesi egitiminden 6, rehberlik ve psikolojik danismanliktan 5, isletme 2, hemsirelik 2,
sosyoloji 2, halkla iliskiler ve tanitim 1, ticaret ve lojistik yonetimi 1 katilimci aragtirmaya

dahil edilmistir.
Veri Toplama Araclan

Arastirmanin veri toplama araci iki boliimden olugmaktadir. ilk boliimii demografik bilgiler
ve 3’1 likert tipi 15 maddenin yer aldig1 anketten olusan veri toplama aracinin ikinci bolimii
yar1 yapilandirilmis goriisme formundan olugmaktadir. Veri toplama araci hazirlanmadan
once uzaktan degerlendirme yaklasimlar ile ilgili yapilmis ¢alismalar incelenmis ve ilgili
alanyazin taranmistir (Akcayir ve Akgayir, 2018; Aksu Diinya vd., 2021; Rossiter, 2020;
Rovai, 2000; Turner ve Briggs, 2018). Ol¢me araci, Covid-19 pandemisi nedeniyle uzaktan
egitimle yiiriitiilen derslerde uzaktan egitimde 6l¢me ve degerlendirme uygulamalarina iligskin
tartismalarla olgunlasan siirecte yasanan deneyimlerle birlikte sekillenmistir. Sorularin agik
ve anlasilir olup olmadigini, verilen yanitlarin sorulan sorularin yanitlarii yansitip
yansitmadigin1  belirlemek amaciyla egitim bilimleri alaninda uzman, nitel arastirma

konusunda deneyimli ii¢ Ogretim {yesinden goriis alimmustir ve gerekli diizeltmeler
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yapilmistir. Boylece Ogrencilerin demografik bilgileri ile uygulanan degerlendirme

yaklagimlarinin belirlenmesi i¢in tasarlanan ilk bolim ve yari yapilandirilmis goriisme
sorularinin yer aldig1 ikinci bolimden olusan veri toplama aract olusturulmustur. Yari
yapilandirilmis goriisme sorulari, Covid-19 pandemi silirecinde yapilan degerlendirme
uygulamalarina iligkin lisansiistii 6grencilerinin goriislerini ve lisansiistii egitimde yapilan
degerlendirme siireglerinin 6grencilerin  mesleki gelisimlerine katkilarini belirlemeye

yoneliktir.
Verilerin Toplanmasi ve Analizi

Arastirma verileri veri toplama aracinin gelistirilmesinden sonra arastirmaci tarafindan etik
kurul onay1 almak i¢in bagvuruda bulunulmus, arastirma kapsaminda etik kurul izni ve onay1
alimmigtir. Arastirmaci tarafindan 2020-2021 Bahar doneminde arastirmaya goniillii olarak
katilmak isteyen lisansiistii Ogrencilerden c¢evrimi¢i ortamda yapilan goriismelerle
toplanmistir. Etik kurul ve katilimcilarin onaylar1 dogrultusunda goriismeler kayit altina
alinmis ve ortalama 20 dakika stirmiistiir. Kaydedilen veriler bilgisayar ortamina aktarilmis
ve Maxqda programi kullanilarak igerik analizi yontemi kullanilmistir. Bulgularin
anlasilabilirligi i¢in kodlar alt temalari, alt temalar ise temalar1 olusturmustur ve Sekil 1°deki

gosterim kullanilmastir.

Sekil 1

Verileri Kodlama Yontemi

Kod Kod

Alt Tema Alt Tema

Kod Kod

Calisma grubunun ham verileri Sekil 1°de belirtildigi gibi arastirmaci tarafindan
dikkatlice okunmus ve kodlanmistir. Sonra kodlanmig veriler ortak alt temalar basliginda
birlestirilmistir. Daha sonra alt temalar arastirma sorular1 dogrultusunda temalar baslhiginda
birlestirilmistir. Dogrudan alintilar yapildiginda 6grenci sirasi, cinsiyet ve lisansiistii egitim
diizeyini belirten kodlar kullanilmistir. Ogrenci goriismeleri dgrenci sirasina gore “O1, 02,
03...” olarak kodlanmustir. Ogrencilerin cinsiyet kodlamalar1 kadin katilimcilar igin “K”,
erkek katilimcilar igin “E” seklinde yapilmistir. Ogrencilerin lisansiistii egitim diizeyleri

doktora i¢in “Dr.”, tezli yiiksek lisans i¢in “Tezli” ve tezsiz yliksek lisans i¢in “Tezsiz” olarak
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kodlanmistir. Anket verileri i¢in MS Excel programindan yararlanilarak betimsel istatistikler

(frekans, yiizde) hesaplanmig ve grafiklerle 6zetlemeler yapilmistir.
Gegerlik ve Giivenirlik Analizleri

Nicel aragtirmalarin dogrulugu i¢in kullanilan gecerlik ve giivenirlik kavramlari, nitel
arastirmalarda giivenduyulabilirlik (trustworthiness) kavramai ile karsilanmakta ve bu kavram
inandiricilik, aktarabilirlik, giivenebilirlik, onaylanabilirlik dl¢iitlerinin karsiligidir (Guba ve
Lincoln, 1994). Arastirmaci bu ¢alismada belirtilen 6lgiitleri karsilayabilmek adina meslektas
degerlendirmesi, kodlayicilar aras1 glivenirlik, ayrintili betimlemeler gibi énlemler almistir.
Inandiricilik ve aktarabilirlik dlgiitleri igin katilimeilarmn izinleri dogrultusunda cevrimigi
goriismeler kayit altina alinmis, yar1 yapilandirilmig goriisme formu ile gelen cevaplar
dogrultusunda daha ayrintili agiklamalar istenmis, kayitlar yazili dokiimanlara doniistiiriilmiis
ve bulgular sunulurken dogrudan alintilar kullanilmistir. Dolayisiyla detayli betimlemelere,
derin odakl1 bulgular olusturmaya dikkat edilmistir. Arastirma sonuglarinin benzer baglam ve
durumlara ne derece uyarlanabilirligini gosteren aktarabilirlik 6lgiitii i¢in ¢alisma grubunun
demografik bilgileri, verilerin toplanmasi ve analizine dair bilgiler ayrintili olarak verilmistir.
Ayrica 6lgme ve degerlendirme alaninda doktorasini tamamlamis bir akademisyen tarafindan
aragtirma siire¢ igerisinde kontrol edilmis ve arastirmaciya geri bildirimler sunulmustur.
Kodlamalarin ne anlama geldigi ve hangi verinin hangi koda ait oldugu hakkinda
uzlasabilmek i¢in arastirmaya bir kodlayici dahil edilmistir. Kodlayic1 program gelistirme
alaninda doktora derecesine sahiptir ve arastirmaci tarafindan arastirma hakkinda
bilgilendirilmistir. iki kodlayici ortak kodlar ve alt temalar iizerinde anlasma saglamak,
farkliliklar i¢in miizakerede bulunmak i¢in siirekli kontroller yapmistir. Tiim kodlamalar
tamamlandiktan sonra Miles ve Huberman’in (1994) 6nerdigi formiille kodlayicilar arasi
giivenirlik diizeyi hesaplanmistir (Giivenirlik Formiilii: Goriis Birligi/[Gorts Birligi+Goriis
Ayriligi]). Yapilan goriismeler hakkinda kodlayicilar aras1 gilivenirlik diizeyi .84 (20/[20+4])
olarak hesaplanmistir. Kodlayicilar uzlasamadiklar1 kodlar i¢in verileri tekrar inceleyerek

stireci beraber tekrarlayarak ilgili kodlara nihai halini vermislerdir.
Bulgular

Covid-19 pandemi siirecinde lisansiistii egitimde tercih edilen degerlendirme yaklagimlarin
belirlemek i¢in 3’li likert tiiriinde derecelendirilmis altt madde ile veri toplanmistir.
Degerlendirme yaklasimlari, kullanim sikliklar1 ve tercih edilme diizeylerine iliskin bulgular

Tablo 2’de sunulmustur.
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Tablo 2

Degerlendirme Yaklasimlar: ve Tercih Edilme Diizeyleri

Degerlendirme yaklagimlari Higbir Bazi Her Toplam
derste(1) derslerde(2) derste(3)

Se¢me gerektiren (dogru-yanlis, 21 5 1 34
coktan  secmeli,  eslestirmeli)
sorulardan olusan ¢evrimici

siavlar

Ac¢ik  uglu sorulardan  olusan 10 9 8 52

¢evrimici siavlar

Se¢cme ve acgik uglu sorularin 20 5 2 36

birlikte yer aldig1 ¢evrimigi sinavlar

Genis zamanda (1 hafta, 1 ay gibi) 1 5 21 74
siirlandirilmig performans
dayanakli degerlendirme aracglar
(take-home, acik uglu  soru,

performans gorevi, portfolyo)

Oz degerlendirme, akran 10 10 7 41
degerlendirme veya grup

degerlendirme formlar1

Uzaktan egitime katilim 3 9 15 66
gostergeleri (tartisma formu, aktif

bulunma gdostergesi, yansima vb.)

Tablo 2°de belirtildigi gibi pandemi siirecinde lisansiistii egitimde en ¢ok tercih edilen
degerlendirme yaklasimi (toplam=74) genis zamanda teslimi istenen performans dayanakli
degerlendirmelerdir. En ¢ok tercih edilen ikinci degerlendirme yaklagimi ise uzaktan egitime
katilimi isaret eden tartisma formu, derste aktif bulunma, yansima raporlart vb. dlgiitlerden
olusan cevrimigi gostergelerdir (toplam=66). Secme gerektiren sorulardan olusan ¢evrimigi

siavalar ise en az tercih edilmistir (toplam=34).
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Cevrimigi ortamlarda soru tiirii ne olursa olsun sinav giivenligi tartismali bir konudur.

Cevrimig¢i smavlarda alinabilecek giivenlik Onlemleri baslica siralanmis ve Ogrencilere
katildiklar1 ¢evrimi¢i sinavlarda bu Onlemlerden hangilerinin uygulandigi sorulmustur.
Pandemi siirecinde 27 lisansiistii 0grenciden 15’1 ¢evrimig¢i ortamda simava katildigini

belirtmistir.

Cevrimici sinavlarda hangi giivenlik 6nlemleri alindigina dair 6grenci yanitlari (sadece

cevrimigci sinav olanlarin yanitlari) Tablo 3’te sunulmustur.

Tablo 3

Cevrimici Sinav Giivenligi Onlemlerinin Betimsel Istatistikleri

Cevrimigi Sinav giivenligi f %
1.Zaman smirlamasi vardi. 15 100
2.S1mav penceresi tarayicist kisitlanmisti. 4 26,6
3.Cevaplanan sorularin geri izlenmesi 10 66,6
engellenmisti.

4.S1nava sadece bir kez giris yapilabiliyordu. 12 80
5.S1nav aninda kamera ac¢ilmasi zorunluydu. 11 73,3
6.Her 6grenciye ayni test farkli soru siralamasi ile 14 93,3
sunuldu.

7.Her 6grenciye aynm1 kazanimin farkli soru tiirti 2 13,3
sunuldu.

8.Grubun hepsi sinavi tamamladiktan sonra sinav 12 80

sonuglarmin goriilmesine izin verildi.

9.Smnav sorular1 gizlendi ve Ogrenciler sadece 10 66,6

yanlis yaptiklari sorularin cevaplarina erisebildi.

Tablo 3 incelendiginde ¢evrimigi sinav gilivenligi dnlemlerinden her sinavda tercih
edilen zaman smirlamasmin kullanilmasidir (=15, %100). Ikinci en cok tercih edilen

cevrimi¢i smav giivenligi Onlemi her &grenciye ayni testin farkli soru siralamasi ile
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sunulmasidir (=14, %93,3). Smav penceresi tarayici kisitlamasi daha az tercih edilen

cevrimici sinav giivenligi 6nlemlerindendir (=4, %26,6). Her 6grenciye ayni kazanimin farkl
soru tiirli ile sunulmast da en az alinan ¢evrimigi sinav giivenligi dnlemlerindendir (f=2,

9%13,3).

Aragtirmada Covid-19 pandemi siirecinde yapilan degerlendirme uygulamalarina
iligkin lisansiistii Ogrencilerinin goriisleri sorulmustur. Lisansiistii 6grencilerin yapilan
degerlendirme uygulamalarina iligkin diisiinceleri “olumlu” ve “olumsuz” yonler olmak iizere
iki alt tema altinda toplanmistir. Olumlu alt tema altinda 6grencilerin bu siirecten memnun
olma durumlarina, olumsuz alt tema altinda ise siirecte yasanan sorunlara iligkin goriisleri

kodlamalara yansitilmigtir. Sekil 2’de yapilan kodlamalar sunulmustur.

Sekil 2

Degerlendirme Uygulamalart

teknik
problemler

Zaman

tasamufu

cark ve
dejerendirme
uyumsuzlugu mekan

bagimsizhig:

e-kaynaklara erigim

giglaga
sorumiuluk
o -
subjektif puaniama olumsuz deferendirme olumiu
anler uygulamalarn o, S
i ¥al yonler Foirig
motivasyon
daglkiogd sinav kaygisi
yagamas
fazla bdev ve
Sl il il
gbrey hizli iletigim

we geri doniit

kopya

aavranis

pekistirme

dijital okuryazarik

yetersizlig

Sekil 2 incelendiginde lisansiistii egitim alan Ogrenciler, verdikleri cevaplar
dogrultusunda pandemi siirecinde yapilan uzaktan degerlendirme uygulamalarinin olumlu
yonlerini zaman tasarrufu, mekan bagimsizligi, sorumluluk, igbirligi yapabilme, sinav kaygisi
yasamama, hizli iletisim ve geri doniit saglama ve pekistirme olarak belirtmislerdir. Bir
katilime1r zaman ve mekan smirinin olmamasi hakkindaki olumlu gériisiinii “Olgme ve
degerlendirme uygulamalarinin olumlu yonii zaman planlamasinin yapilip hem egitim hem
giinliik islerin birlikte yiiriitiilmesinde katkis1 oldu. (022, E, Tezli)” Baska bir katilimci
pekistirme hakkindaki olumlu goriisiinii “Ders kayitlarinin tekrarlarina ulasabilir olmamiz

anladigimiz noktalar tekrar dinlememizi bu sayede eksik dgrenmelerimizi tamamlamamizi
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sagladi. (04, K, Tezsiz)” ifadeleri ile aktarmustir. Bir baska katilimci “Bulundugum her yerden

katilim imkan1 saglamistir. Ayrica okul ortaminda oldugu kadar sinav kaygisi yasamadim.
Odev veya sunumlarin ¢evrimigi ortam {izerinden yapilmasi ¢alismalarin diger dgrencilere
aktarimimi kolaylastirmstir. (014, K, Tezli)” cevabiyla bu yondeki goriisiinii ifade etmistir.
Diger bir katilimc1 “Sinavlara ev ortaminda giriyor olmak rahatti. Grup caligmalar1 ¢ok
verimliydi. (08, K, Tezsiz)” cevabiyla c¢evrimi¢i ortamda yapilan degerlendirme

uygulamalarinin olumlu yonlerini ifade etmistir.

Sekil 2 incelendiginde lisansiisti egitim alan Ogrenciler verdikleri cevaplar
dogrultusunda pandemi siirecinde yapilan uzaktan degerlendirme uygulamalarinin olumsuz
yonlerini teknik problemler, igerik ve degerlendirme uyumsuzlugu, e-kaynaklara erigimde
giicliik, subjektif puanlama, motivasyon diistikliigii, fazla 6dev ve gorev tanimi, kopya
davrams1, dijital okuryazarlik yetersizligi olarak belirtmislerdir. Ogrencilerin farkl1 agilardan
olumsuzluklar yasadiklar1 belirlenmistir. Bir katilimer “Sunumlar tekdiizelige sebep olmakta
ve hedeflenen kazanimlara ulasmayr giiglestirmektedir. Derslerden yeterli verim
saglanamamasi da O0lgme degerlendirme uygulamalarinda daha fazla kaygi yaratmakta ve
kazanimlarin ~ Ol¢lilmesinde  bizlerin ger¢ek performansin1i  gdstermesini  sekteye
ugratabilmektedir. (O3, K, Tezli)” ifadeleriyle motivasyon diisiikliigii hakkinda olumsuz
goriisiinii belirtmistir. Diger bir katilime1 “Odevlerin &grenciye kiilfet olarak verildigini
distinliyorum. Yapilan degerlendirmeler ve puanlamalar birbiriyle ortiismiiyor. Neye gore
puanlama yapildigin1 anlamiyorum. Ogretim iiyelerinin yanhslar1 sdyleme, dogruyu
pekistirme gibi doniitler vermeli ki bir sonraki ddevimi ona gére yapaymm. (017, E, Dr.)”
gorisiiyle icerik ve degerlendirme agisindan olumsuz yonleri desteklemektedir. Fazla 6dev ve
gorev tanimi ile birlikte lisansiistli egitime fazlasiyla zaman ayrildigini1 bu baglamda ytiksek
puan ve potansiyelinin fark edilmesi beklentisinde olma ile c¢alisan ve calismayanin
ayrilamadig1 bir ortam oldugundan bahseden gériisler de mevcuttur. Bir katilime1 “Odev ya
da projelerin fazla vakit almasi, derse giren akademisyenin Ogrenciyi tanimamasi ve
potansiyelini gérememesi, sinavlarda kopya ¢ekme dolayisiyla gercegi yansitmayan notlar
gordiim. (020, K, Tezli)” ifadeleriyle olumsuz yénlii goriisiinii belirtmistir. Dijital
okuryazarlik agisindan yetersiz hisseden dolayisiyla bu siiregte dijital kaynak tarama, kampiis
dis1 erisim ile kiitiiphaneye ulagma, dijital ortamlardan yararlanma vb. yontemleri 6grenmeye
calisirken ve uygulamalar yaparken asil icerige odaklanamadigini belirten katilimcilar da
mevcuttur. Dijital okuryazarlik anlaminda tecriibe edinen lisansiistii 6grenciler bu anlamda

olumlu gelismeler gdstermekle birlikte kisa siirede yapabilme ve uygulayabilme konusunda
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olumsuzluklar yasamislardir. Bir katilimer “Lisansiistii egitimde internet kullanarak uzaktan

kiitiiphane aragtirmasi yaptik, hep makale okudugumuz i¢in makalelere erisim i¢in teknolojiyi
kullanabilmek, kaynak tarama tekniklerini ogrenmek gerekiyordu. Odevlerimi, grup
gorevlerimi yapabilmek i¢in dncelikle dijital ortamlar1 arastirmak siireci daha da zorlastirdi.
(O1, E; Tezsiz)” ifadesini kullanarak bu durumu agiklamus, derslerin haricinde uzaktan egitim
stirecinde 6n kosul hazirbulunusluk diizeylerinin 6nemli ve etkili olduguna vurguda

bulunmustur.

Aragtirma kapsaminda Covid-19 pandemi doneminde lisansiistii egitimde izlenen
stireglerin 6grencilerin mesleki gelisimlerine katkisina dair goriisleri sorulmustur. Bu soruya
iligkin goriisler olumlu, kismi ve degisimin olmadigini belirten ii¢ alt temada toplanmustir.
Olumlu degisim alt temas1 6grencilerin bu siiregte hangi pozitif yonlii degisim olustuguna ait
goriigleri yansitilmistir. Kismi degisimin oldugu ve degisimin olmadigi alt temada ise
degisimin neden olmadig1 ya da kismi olduguna iligkin goriisler kodlamalara yansitilmistir.

Sekil 3’te yapilan kodlamalar sunulmustur.

Sekil 3
Mesleki Geligim

bireysel stkisiz farkeime

hiszstme
kismi degisinm
anlik etk

degerdendirme
yaklagmminn

farkhlasmas
Mesleki olumiu
Gelizim degisim
mesledi zaten Szglwven
seviyor olma
degisim yok
lisansdstl egitimin doyum we

ve sahanmn farkd
olusu

performans artigi

meslegin toplumsal
algisimin digik
olmas

Sekil 3’te belirtildigi gibi lisansiistii 6grenciler, pandemi doneminde izlenen siireglerin
mesleki gelisimin 6nemini fark etme, olaylar1 degerlendirmede farklilasma, 6zgiiven, doyum
ve performans artis1 gibi olumlu degisime iliskin agiklamalarda bulunmuslardir. Lisansiistii
egitim siireciyle birlikte mesleklerinde izledikleri siirecleri yeniden degerlendirme firsati
bulmuslar, lisans 6grenimlerindeki ve giiniimiiz kosullarinda gerekli giincel bilgileri
sentezleyerek yenilenmislerdir. Bir katilimcir “Cagin cocuklar1 ¢ok farkli, okul oncesi
cocuklar1 bu farklili1 daha gok hissettiriyor. Tableti, bilgisayar1 benden daha iyi kullaniyorlar.

Uzaktan egitimde Ogrencilerimle iletisime ge¢cmede zorlanmadim c¢linkii onlar zaten bu
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iletisim kanalin1 biliyor, etkinlik hazirlamada kendimi gelistirmem, yenilemem gerektiginin

farkina vardim. (O11, K, Tezli)” agiklamast ile bu yondeki goriisiinii belirtmistir. Baska bir
katilimc1 “yiiksek lisans yapan bir birey olarak sektorde daha fazla fikrimin alindigini ve
onemsendigimi diisiiniiyorum, bu durum da insanin 6zgiivenini arttirtyor tabi (O9, E, Tezli)”.
Bir katilimc1 da yliksek lisans ortami ile olusan olumlu degisimi “6gretim lyeleri ve
ogrencilerle birlikte bilimsel tartigma ortamlar1 olusuyor, 6gretim iiyelerinin saha tecriibesi ve
kuramsal bilgisi, bizlerin sahada yasadiklar1 sorunlar bilimsel olarak tartisiliyor, kendimce
¢ikarimlarda bulunuyorum, bdylece is doyumu ve performans agicindan olumlu katkilar

getiriyor. (021, K, Tezsiz)” ifadeleri ile belirtmistir.

Mesleki gelisimleri hakkindaki goriiglerinin siire¢ icerisinde olumludan olumsuza
doniistiiglinii belirtenler de mevcuttur. Bir katilimci “yiiksek lisansta ders donemindeyken,
benim gibi kisilerle birlikte olmak, ddevlere sinavlara birlikte hazirlanmak, is hayatindaki
stirecleri konusmak, tartismak iyi geliyordu ancak tez déneminde herkes daha kendi halinde.
Bu durumda tek basima yetersiz hissetme ve zorluklarin {istesinden gelememe kaygisi
yastyorum. (O5, K, Tezli)” ifadeleri ile bu durumu agiklamistir. Ayrica konuya bagl olarak
ders aninda ve dersten sonra mesleki tutumunun arttigini diger hafta ise bu etkinin daha az
diizeyde oldugunu belirtenler de vardir. Bir katilimct “Ayn1 motivasyon ayni istek kalmiyor,
ders donemindeyken ¢ok heyecanliydim. Yanliglar1 diizeltmek, yeni olani 6grenme gibi
heyecanlarim vardi sonra sistem bir sekilde i¢ine aliyor ve bu duygular siireklilik saglamiyor.

(025, K, Tezli)” ifadesi ile goriisiinii belirtmistir.

Lisansiistii egitimde izlenen siireglerin mesleki gelisimlerine katki saglamadigi
gorlisiinii ileten 0grenciler de mevcuttur. Bu 6grenciler goriislerini; mesle8i zaten seviyor
olma, lisansiistii egitimin ve sahanin farkli olusu, meslegin toplumsal algisinin diisiik olmasi
gibi nedenlerle agiklamislardir. Bir katilimcr “Meslegimi zaten severek yapiyorum, uzun
yillardir yonetici oldugum igin mesleki gelisim olarak degisiklik gdrmedim. (013, E, Tezsiz)”
ifadeleriyle goriisiinii bildirmistir. Diger katilimct “Okul 6ncesi alaninda calistigim i¢in
cocuklar beni zaten ding ve istekli kiliyor, daha yararli nasil olabilirim sorusunun yaniti i¢in
yiiksek lisansa yoneldim. Ancak beklentim ve igerik farkli, sinifta 6gretmenlik ve yiiksek
lisans dgrenciligi aym dogrultuda ilerlemedi. (023, K, Tezli)” goriisiiyle saha ve egitimin
farkliligin1 dile getirmistir. Hemsirelik mesleginin toplumda deger gormedigini belirten bir
katilime1 “Pandemi siireci ile birlikte giindeme ¢ok gelen bir meslek, ancak deger de gormeyen
bir meslek. Bu siirecte hem calisip hem yiiksek lisans yapmak mesleki gelisim anlaminda

degisiklik yarattigim sdyleyemem. (O7, K, Tezli).” goriisiiyle degisiklik olmadigin
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belirtmistir. Lisansiistii egitimi gereklilik olarak géren bir katilime1 “Isletme alaninda mezun

sayisinin ¢ok olmasi digerlerinden ayrilmak icin bir farklilik gerektiriyor. Bu farklilikta
yiiksek lisans olabilir diye diisiindiim. Mesleki gelisim agisindan derslerdeki degerlendirme
siireclerinin bir faydasmm oldugunu sdyleyemem. (02, E, Tezsiz)” ifadeleriyle goriisiinii

belirtmistir.
Tartisma ve Sonug

Bu arastirmada lisansiistii egitim alan Ogrencilerin pandemi siirecinde yapilan uzaktan
degerlendirme uygulamalarina iliskin deneyimleri derinlemesine incelenmistir. COVID-19
salgini tiim diinyada 6rgiin 6gretimin ¢evrimigi ortamda yiiriitiilmesi zorunlu hale getirmistir.
Acil uzaktan egitime hizla gecisini zorunlu oldugu bu siirecte tiim egitim kademelerinde
oldugu gibi yiiksekogretimde de {iniversitelerin akademik, fiziksel, teknik altyap1

olanaklarmin yeterli olup olmadigina dikkat edilmeksizin 6gretim sekli degismistir.

Tiirkiye’de koklii bir gegmise sahip olan uzaktan egitim (Bozkurt, 2017), Covid-19
pandemisine kadar bir se¢im olarak varligini stirdiirmekteyken bu siirecte acil uzaktan egitime
zorunlu olarak gecilmistir. Kisa vadede giinii kurtarmak diislincesinden arinarak ilerlenmesi
gereken bu siirecte; uygulamalarda karsilagilan aksakliklar, 6greten ve Ogrenenlerin
deneyimlerinden ders ¢ikarmak isabetli bir planlamaya 151k tutacaktir. Bu baglamda lisansiistii
diizeyde acil uzaktan egitim deneyimi yasayanlarin deneyimlerinden yararlanilarak uygulanan
Olgme ve degerlendirme yaklasimlarinin veriye dayali durum tespitinin belirlenmesinin
onemli oldugu diistiniilmektedir. Bu aragtirmada Covid 19 pandemisiyle baslayan acil uzaktan
egitim siireci hakkindaki katilimecilarin deneyim ve gorisleri ii¢ arastirma sorusu ile

irdelenmistir.

Oncelikle katilimcilara pandemi siirecinde lisansiistii egitimde en ¢ok hangi
degerlendirme yaklagiminin uygulandig: 3’lii likert tipi sorularla yoneltilmistir. Cogunlukla
derslerde en ¢ok tercih edilen degerlendirme yaklagimi genis zamanda teslimi istenen
performans dayanakli degerlendirmelerdir. En az tercih edilen degerlendirme yaklagimi ise
se¢me gerektiren sorulardan olusan ¢cevrimigi sinavalardir. Uzaktan egitimde segme gerektiren
sorulardan olusan smavlarla gerceklesen degerlendirmelerde &greticinin kontrolii siirlidir
(Michael ve Williams, 2013). Ogrenenin hedeflenen kazanimlara hangi 6lgiide ulastigini
belirten diizey belirleyici degerlendirme tiirleri siire¢ hakkinda bilgi sunmada yetersiz
kalmaktadir. Bozkurt (2020) yiiz yiize dersler ve uzaktan egitim dersleri birer denklem olarak
diisiiniildiiglinde denklemin iki tarafinin da esit oldugunu fakat degiskenlerin farkli oldugunu

belirtmistir. Ravasco (2012) c¢evrimig¢i sinavlarin &grencilerin  birbirleriyle etkilesimi,
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kontrolsiiz internet veya akademik kaynak kullanimina uygun oldugunu dolayisiyla kopya

cekme davranigina uygun bir ortam sagladigini belirtmistir. Bu baglamda belirtilen gerekgeler
dikkate alindiginda lisansiistii egitimde ¢evrimigi sinavlarin daha az tercih edilmesinde etkili
oldugu soylenebilir. Lisansiistii egitimin amaglar1 geregi bireyin alanda kapasitesini arttirmasi
ve ust diizey 0grenme ihtiyaglarini karsilamasina olanak saglayan performans dayanakli
degerlendirmelerin tercih edilmesi degerlendirmenin siirece yayildigina da isaret etmektedir.
Ayn1 zamanda uzaktan egitime katilim gostergelerinin (tartisma formu, aktif bulunma
gostergesi, yansima raporu vb.) en ¢ok tercih edilen degerlendirme yaklasimlarindan olmast;
es zamanl (senkron) igerigin kullanimi kadar es-zamansiz (asenkron) icerigin de 6n planda
tutuldugunun gostergesidir. Uzaktan egitimde degerlendirme yaklagimlarinin tercihinde amag
yiiz ylize egitimi taklit etmek olmadigi, anlamli 6grenme deneyimleri saglanmasinin geregi
vurgulanmistir (Henriksen vd., 2020). Ayrica alanyazin uzaktan degerlendirme siirecinin
farklh araclarla desteklenmesini 6nermektedir (Stddberg, 2012). Lowenthal, Borup, West ve
Archambault (2020) yaptiklar1 arastirma eszamansiz igeriklerin biligsel boyuttaki etkilesime,
eszamanli igeriklerin ise duyussal etkilesime olanak tantyabilmesinin dnemini vurgulamistir.
Bu baglamda yiiz yiize ortamda bulunmayan farkli erisim secenekleri ¢evrimici ortamda birer
degerlendirme yaklasimi olarak kullanildigi ve bir¢cok derste tercih edildigi sonucuna

ulasilabilir.

Katilimcilarin verdikleri yanitlar dogrultusunda lisansiistii egitimde ¢ok tercih edilen
degerlendirme yaklagimlarindan biri de ¢evrimi¢i sinavlardir. Hangi soru tiiriiniin kullanildig:
fark etmeksizin ¢evrimigi sinavlarda akademik diiriistliigiin ihlali ve kopya davraniginin arttig1
siklikla vurgulanmaktadir (Rossiter, 2020; Sar1 ve Nayir, 2020). Uzaktan egitimle birlikte
cevrimici sinavlarla yapilan degerlendirmelerde 6grencilerinin akademik basarilarinin arttigi
da belirtilmektedir (Figaredo vd.., 2022). Bu nedenle ¢evrimici sinavlarda alinan giivenlik
onlemlerinin neler oldugu incelenmis, lisansiistii egitimde her ¢evrimig¢i simavda zaman
sinirlamasinin bulundugu bulgusuna ulasilmistir. Cevrimigi sinavlarda siire tanimlama ve ne
kadar olmas1 gerektigi tartismali bir konudur (Bengtsson, 2019). Universite dgrencileri ile
yapilan ¢aligmada sinav siiresi az verilen ¢evrimigi sinavlarda akademik diiriistliik algisinin
olumsuz etkiledigi bulgusuna ulasilmistir (Aksu Diinya vd., 2021). Sar1 (2020) sorularinin
belirli siirede yanitlanabilecegi, yeterli siirenin tanimlandigi ¢evrimigi smavlarda kopya
¢ekme davraniglarinin bir nebze Onlenebilecegini boylece belli dl¢iide sinavin gegerligi ve
giivenliginin korunabilecegini belirtmistir. Ote yandan bigimlendirici degerlendirme amaciyla

cevrimici sinavlar kullanilmasi, 6grencilere hizli geribildirim sagladigi, biiyiik gruplarda
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yansitmay1 ve 0z degerlendirmeyi kolaylastirdigi sonucuna ulasan c¢alismalar da vardir

(Pishchukhina ve Allen, 2021). Diizey belirleme amacl ¢evrimigi sinavlarda sinav giivenligi
baslica ele alinmasi gereken bir konu olmakla birlikte bu aragtirmada zaman sinirlamasindan
sonra, siava sadece bir kez giris yapilabilme, her 6grenciye ayni test farkli soru siralamasi
ile sunulmasi, grubun hepsi siavi tamamladiktan sonra sinav sonuglarinin gériilmesine izin
verilmesi dnlemlerinin de ¢ogunlukla alindigi bulgusuna ulagilmistir. Ne kadar ¢cok onlem
alinirsa alinsin teknolojinin yogun olarak kullanildig1 ¢evrimigi ortamlarda kontrol altina
almamayacak degiskenler de o kadar fazladir. Ozellikle lisansiistii 6grencilerden beklenen
Ozgiin lriinlerin siirece yayilan bir degerlendirme yaklasimi ile belirlenmesinin daha uygun

olacagi onerilebilir.

Covid-19 pandemi siirecinde yapilan uzaktan degerlendirme uygulamalarina iliskin
lisansiistii 6grencilerinin goriislerine iliskin yapilan analizlerde olumlu ve olumsuz yonler
mevcuttur. Bu calismada oldugu gibi literatiirde uzaktan egitimin “zaman tasarrufu” ve
“mekan bagimsizlig1” saglamasi baglaminda benzer bulgulara ulasan aragtirmalar vardir
(Bozkurt, 2020; Sercemeli ve Kurnaz, 2020). Katilimcilarin demografik bilgileri
incelendiginde lisansiistii egitime devam eden 6grencilerin bir taraftan da caligsma hayatlarini
stirdiirdiikleri goriilmektedir. Aydin ve Hayal (2014) yaptiklari arastirmada lisanstistii egitime
devam eden Ogrencilerin is yerinden izin alamama konusunda sorun yasadiklarini
belirtmislerdir. Hem caligma hayatini1 hem lisansiistii egitimi birlikte yiiriitmek ortak nokta
oldugundan katilimcilarin olumlu goriisleri bu baglamda degerlendirilebilir. Lisansiistii
egitim, deneyim ve arastirmalarin etkilesimli olarak tartisildigi bir ortam olarak
distintildiiglinde uzaktan degerlendirme uygulamalarinin hizli iletisim ve etkilesim
baglaminda 6grencilere kolaylik sagladigi sonucuna ulasilabilir. Uzaktan 6grenenlerin kendi
Ogrenmelerini takip edebilmesi i¢in sorumluluk ve pekistirme hakkindaki bildirimleri
performanslarini arttirmak icin gerekli oldugu bilinmektedir (Koneru, 2017). Tercih edilen
degerlendirme yaklagimlari ile birlikte 6grenenlerin sadece bilissel alanda degil bazi duyussal
ihtiyaglarma da cevap verildigi sdylenebilir. Bu siliregte uzaktan degerlendirme
uygulamalarinin olumlu yonler oldugu gibi olumsuz ydnleri iliskin bulgulara ulagilmistir.
Uzaktan degerlendirme uygulamalarinin olumsuz yonleri incelendiginde uzaktan egitimle
giindeme gelen 6gretenlerin ve 6grenenlerin dijital yeterlilik ve becerilere yeterli diizeyde
sahip olmadiklar1 (Bozkurt, 2020) sonucu ile benzer oldugu sdylenebilir. Egitim
teknolojilerine yonelik ¢dziimler sadece pandemi siirecine 6zgii olmayip planli ve amagl

yiiriitiilecek bir egitim programinin 6nemli bir pargasi olmaya devam edecektir. Dersin igerigi
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ve degerlendirme yaklasimlarinin se¢imi dersin sorumlusu 6gretim iiyesinin tecriibesiyle de

dogrudan iliskilidir (Feng, 2020). Pandemi siirecinde iiniversitelerde var olan 6grenme-
ogretme merkezleri stirekli aktif olmus, teknik altyapi, 6l¢me ve degerlendirme konularinda
cOziimler lireten webinarlar diizenledigi izlenmistir. Bu baglamda yiiz yilize egitimdeki
ogrenme ciktilar ile esit bile olsa, uzaktan degerlendirme yaklasimlarinin tasarlanmasinda

farkli stratejilerin ise kogsulmasi gerektigi unutulmamalidir.

Lisansiistii egitimde izlenen siire¢lerin 6grencilerin mesleki gelisimlerine katkilarinin
bilissel ve duyussal boyutlarda oldugu belirlenmistir. Lisansiistli egitimin meslege katkisini
inceleyen arastirmalarda da ozgliven, doyum ve performans artisi, farkindalik olugma
konusunda benzer bulgulara ulasilmistir (Bas, 2013; Kaya, 2014). Uzaktan degerlendirmeyi
ilk kez deneyimleyen bircok Ogrencinin bu siire¢te zaman ve mekan sinir1 olmadan
egitimlerini yiiriitebilmeleri ve sinav kaygilarinin azalmasi mesleki gelisimlerine olumlu katk1
sagladig1 diisiiniilebilir. Degerlendirme siireclerinde verilen gorevler, 6grencilerin yaptiklar
okuma ve arastirmalar olaylara bakis ve yorumlama bigimlerini olumlu yonde degistirdigini
destekleyen arastirma sonuglar1 (Kaya, 2014) ile benzerdir. Mesleki gelisimlerinde kismi
degisim oldugunu ifade eden 6grenciler siirecin anlik etkiledigini ve bireysel bazda etkisizlik
hissi olusturdugunu belirtmislerdir. Bu durumun 6ne ¢ikan boyutu duygu durumlarla ilgilidir.
Uzaktan 6grenme deneyimlerinde 6grenenlerin verimli bir siire¢ gecirebilmeleri biligsel
ithtiyaclarinin karsilanmasinin yaninda duyussal ihtiyaclarina da cevap veren 68renme
tasarimlarina bagli oldugu sonucuna ulasan ¢alismalar vardir (Baran ve Alzoubi, 2020; Zhu
ve Liu, 2020). Calisma hayati ve lisansiistii egitimi birlikte yiiriitmenin yiiksek motivasyonla
iistesinden gelinebilecegi diisliniilmektedir. Sahadaki sorunlarin ders ortamina tasinmasi ders
ortamindaki bilgilerin de sahadaki sorunlari ¢ozebilmesi istenen bir durumdur. Boylelikle
birey bir seyleri basarma duygusu yasayarak anlik etkiyi uzun siirelige doniistiirebilecektir.
Bu baglamda lisansiistii egitim alan bireylerin desteklenmesi, firsatlar saglanmasinin yerinde
olacag1 soOylenebilir. Meslege gelisimlerinin uzaktan degerlendirme yaklasimlar ile
degismedigini dile getiren 6grencilerin gerekceleri incelendiginde bu siire¢le dogrudan iliski
kurmadiklar1 sdylenebilir. Meslegin toplumsal statiisiiniin diisiik olmasi, meslegi zaten
seviyor olma gibi farkli nedenlerle degisimin olmadigimi agiklamislardir. One ¢ikan
bulgulardan bir digeri de saha ve ders igeriklerinin farkli olusudur. Bu bulgu lisansiistii
egitimin iglevselligi i¢cin 6nemlidir. Atilgan (2020) calismasinda uygulama egitimlerine iliskin
¢Oziimler iiretilmesinin ve etkilesimin artirilmasinin uzaktan egitim icin 6ncelikli halledilmesi

gereken eksiklikler oldugu sonucuna varmistir. Bu durum ayni zamanda uygulama
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yapilabilecek saha ile de baglantilidir. Turhan ve Yaras (2013), lisansiistii egitimde edilen

kazanimlarin istenilen sekilde uygulamaya aktarilamamasiin baslica gerekcelerinden biri
olarak degisime acik olmayan kurum kiiltiiriinii isaret etmislerdir. Bu baglamda mesleki
gelisimin yiikseltilmesi ve 6zendirilmesi i¢in teknolojik altyapi olanaklarinin uyumlu, teorik-

uygulama boyutunun giincel birlikteliginin yerinde olacagi sdylenebilir.

Alinan lisansiistii egitimin tezli, tezsiz, doktora diizeyinde olmasi veya boliimii fark
etmeksizin uzaktan egitim siirecinde teknoloji destekli 6lgme-degerlendirmenin ne derece
onemli oldugu goriilmiistiir. Olgme olmadan degerlendirme olmayacag aciktir ancak etkili ve
zengin Olgme siirecleri ile anlamli degerlendirmenin mimkiin olacagi unutulmamalidir.
Dolayisiyla uzaktan degerlendirmeyi gergeklestirirken tiim kosullar dikkate alinmali, tiim
sartlar incelendiginde sonug degil siire¢ ve iriin odakli degerlendirme yaklagimin kullanilmasi
tercih edilmelidir. Uzaktan egitimde 6grenmenin biiyiik sorumlulugunun 6grenene ait oldugu
aciktir. Bu baglamda 6grenene segme hakki tantyan, 6zyeterlik ve 6zyonetim becerilerini
kullanabilecekleri degerlendirme stirecleri sunulmalidir. Teknolojinin sihirli bir degnek
olmadigi, 6grenen ve 6gretenlerin de bu siirece ayak uydurabilmesi i¢in dijital becerilere sahip
olmas1 gerektigi agiktir. Cagdas egitim anlayisinin Oniinde engel olusturan bu tiir durumlar
oncelikle odaklanilmasi gereken konulardandir. Hizla dijitallesen diinyaya uyum

saglayabilmek i¢in bu baglamda politika ve strateji gelistirilmelidir.

Lisansiistii uzaktan egitim siire¢lerinde etkisi bulunan paydaglarin siki iletisimi,
ogrenenlerin teorik bilgileri ve uygulama sahalarinin biitiinlesmesi agisindan oldukga kritiktir.
Ortak bir payda etrafinda yapilacak planlamalar her iki tarafin da beklentisini
onemseyeceginden, lisansiistii egitim alan bireyin gelisiminin ger¢ek hayatta yansimasina
olanak saglayacag: diisiiniilmektedir. Hem calisip hem lisansiistlii egitimine devam eden
bireylerle yiiriitiilen bu ¢aligmada uzaktan egitimle birlikte zaman ve mekan kavraminin
onemi vurgulanmustir. Ogrenenlerin is yiikii ve sorumluluklari géz 6niine alindiginda,
cevrimici ve ¢evrimdist degerlendirme uygulamalari, O6grenme materyalleri gbézden
gecirilerek bireylerin 6grenme siirecleri desteklenmeli ve kolaylastirilmalidir. Arastirmada
lisansiistii egitim tek ve biitiinciil bir yapi olarak ele alinmistir. Alinan egitimin tezli, tezsiz,
yiiksek lisans ve doktora diizeyinde olmas1 ve bilim alan1 degiskenlerine gore her programin
olanaklarin1 ayr1 ayr1 sorgulayan aragtirmalarin ilgili alanlara 6nemli katki sunacag:

diistiniilmektedir.

Etik Kurul izin Bilgisi: Bu arastirma, Maltepe Universitesi Etik Kurulu 28/05/2021tarihli

2021/15-01 sayuli karart ile alinan izinle yiiriitiilmiistiir.
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Yazar Cikar Catismasi Bilgisi: Yazarin beyan edecegi bir ¢ikar ¢atismasi yoktur.
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Abstract

This research examines the measurement and evaluation practices in postgraduate education in the
emergency distance education process that came with the Covid-19 pandemic. A case study design in
line with qualitative research approaches has been used in the study. The study group consisted of 27
students enrolled in a postgraduate education institute and receiving education in different programs.
It was found in the study that performance-based evaluations that are required to be delivered within
a certain deadline are the most preferred evaluation approaches in postgraduate classes and that time
limitations are implemented in each online exam. Reiteration, responsibility, cooperation, saving time,
space independence, not experiencing exam anxiety, fast communication, and providing feedback
were positive aspects of distance evaluation practices. While technical problems, content and
evaluation incompatibility, difficulty in accessing e-resources, subjective grading, decrease in
motivation, excessive assignments and task descriptions, cheating behavior, and digital literacy
insufficiency were found as the negative aspects. The current study suggests that when performing the
distance evaluation, students and teachers should have digital skills and adopt not result but the process

and product-oriented evaluation approaches to keep up with this process.
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Introduction
The conditions of the 21st century, which are under the impact of qualitative and quantitative
changes, aim to train qualified manpower with education programs. Receiving postgraduate
education is accepted as the criterion of professionalization in a certain field. The increase in
the number of undergraduate graduates, along with the increase in placements within
undergraduate programs, has created the expectation regarding individuals having different
qualifications and the necessity of postgraduate education, which provides a higher level of
knowledge in comparison with undergraduate education emerged. Varis (1972) defined
postgraduate education as an educational activity that strives to raise scientists who will
contribute to knowledge through research and provide solutions to the needs of the developing
society. On the other hand, postgraduate education has been regarded as the process of
acquiring various knowledge and skills oriented towards self-development, and at the same
time, it is also known as the higher education level, which is defined as the driving force for
the development of the country in many fields such as science, economics, politics and culture
(Biilbiil, 2003; Turhan & Yaras, 2013). An examination of the definitions makes it clear that
postgraduate education is multi-functional. Tiirker (2001) focused on the social and individual
function, stating that it is the criterion of community development and meeting the individual's
high-level education needs. Assessment and evaluation are an inseparable part of teaching
programs followed at all levels of education. The evaluation of how much and how the
intended knowledge and skills are gained in education systems according to their purpose is
examined under formative and summative assessments (Perera Diltz & Moe, 2014). While the
product is in the foreground rather than the process in the summative assessment, in the
formative assessment, the steps that carry the student to the result are addressed along with
the product as a whole (Tierney et al., 1991). In formative assessment, frequent feedback and
constant teacher-student interaction are required while the student is creating the product
(Hatzipanagos & Warburton, 2009). In the distance education process, formative assessment
practices are generally carried out using tools such as online group discussions, portfolio
presentations, and assignment reports uploaded to the system (Perera Diltz, & Moe, 2014). In
the summative evaluation, on the other hand, how much of the intended acquisitions are
achieved is determined by the assessment practices conducted at the beginning, middle, or end
of the semester (Rovai et al., 2006). Online tests consisting of different types of questions are
used as a tool, and evaluative feedback is given in these assessment practices (Williams,

2002). Although the assessment types are not distinct from those in face-to-face environments,
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some of the advantages of making an online assessment may include students being more

comfortable and features such as cost and time. Nevertheless, there are also disadvantages
damaging the reliability of the evaluation brought by the online environment, such as students'
unlimited access to the internet and resources, sharing questions or assignments online, limited
control of cheating behavior, and enabled instant communication. Furthermore, the inclusion
of the characteristics such as infrastructure and technology usage skills in distance education

in the assessment creates question marks in the functionality of assessment types by purpose.

In the evaluation practices within the scope of distance education, which are often
carried out with tests consisting of multiple-choice or different question types, the control of
the teacher remains limited (Michael & Williams, 2013). In a study on assessment practices
in the online environment conducted by Yue and Kaur (2016), most of the students expressed
the opinion that there is a necessity for changes in online assessment practices regarding
security and technical problems. In their study, Ogange, Agak, Okelo, and Kiprotich (2018)
aimed to determine students' views on different formative evaluation types such as quizzes,
peer evaluation, and discussion used in online learning environments, and students stated that
these methods are easy to follow and complete. Bozkurt (2020), in their study conducted
during the Covid 19 pandemic, states that the assessment and evaluation approaches in
educational processes are generally structured as result-oriented, while process-oriented
approaches are not sufficiently used. Moreover, the transition from face-to-face education to
distance education, the quarantines, and other implemented measures that came with the
pandemic have affected the academic, personal, and professional lives of higher education
students (Talib et al.; 2021). There are studies examining students' views on the education
provided under different variables in the literature on postgraduate education (Alabas et al.,
2012; Calik & Giirer, 2019; Ko¢ & Ozkocak, 2019; Kosar et al., 2020; Ladd & Sorensen,
2015). During the Covid-19 pandemic, as the characteristics of each level are the main
determinants in managing the process, it is thought that examining the postgraduate education
level will provide important data. Besides, it can be stated that studies that reflect the views
and experiences of postgraduate students on the assessment and evaluation processes within
the scope of distance education are needed. During the emergency distance education process,
which was implemented with a sudden mandatory transition, the subjects regarding how
assessment and evaluation practices were carried out and what problems were encountered

are areas of interest.
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This study aims to provide an in-depth examination of the assessment and evaluation

practices in postgraduate education during the emergency distance education process that
emerged with the Covid-19 pandemic. In line with this purpose, the experiences of
postgraduate students regarding assessment and evaluation practices during the pandemic

were examined, and answers were sought to the following questions:

1) What are the preferred evaluation approaches in postgraduate education during

the Covid-19 pandemic?
a. What security measures are taken in online exams?

2) What are the views of postgraduate students about the evaluation practices

during the Covid-19 pandemic process?

3) What are students' opinions regarding the contribution of the followed
processes in postgraduate education to their professional development during the Covid-19

pandemic?
Method

This is a case study designed in line with qualitative research approaches. A case study is an
in-depth examination of a phenomenon that the researcher is not able to control through the
“how” and “why” questions as its basis (Yildirim & Simsek, 2008). In the case of studies, it
is essential that a situation that can be limited and defined to certain parameters, such as a
specific time and place, is determined in all details within these limits (Mcmillan, 2004). The
case examined in this study was determined as the evaluations of the students enrolled in a
postgraduate education institute regarding the assessment and evaluation practices during the
Covid-19 pandemic. The data obtained from the presented situation were shown in a
descriptive way (Merriam, 2002), and how the participants made sense of this situation was
discussed using the literature. The perspectives of postgraduate students regarding the
evaluation approaches applied in the defined time were examined in detail in this study
(Permission was obtained from the Ethics Committee of Maltepe University Rectorate for this

research, with the decision number 2021/15-01 dated 28.05.2021).
Study Group

The study was conducted with 27 volunteer students who are enrolled in a postgraduate
education institute and studying in different programs during the 2020-2021 academic year at

a university in the city of Istanbul and who have been working in their profession for at least
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one year. Typical case sampling was selected as the study's sampling method. In typical case

sampling, it is important to determine the cases that are likely to be encountered within the
diversity that is found inside it (Patton, 1987). Considering that education continues remotely
(synchronously or asynchronously) during the pandemic, the experiences of the postgraduate
students who form the study group are considered a typical case. Additionally, attention was
paid to the fact that the study group varied according to the following variables: gender, age,
seniority, postgraduate education level, and department. Within this context, enriching the
study by using different experiences and perspectives was aimed. When determining the
sample size in qualitative studies, it is stated that data collection can be terminated when data
saturation is achieved in answering the research questions (Robson, 2017). In this study, the
researcher determined the number of participants as 27 students by evaluating the data
obtained from the interviews. Demographic characteristics and frequencies (f) of the study

group are given in Table 1.

Table 1

Postgraduate Students' Demographic Characteristics

Variable Subgroup f Total
Gender Female 15 27
Male 12
Age 25-30 9 27
31-36 10
37-42 5
43 and older 3
Seniority 1-5 years 5 27
6-10 years 11
11-15 years 8
16-20 years 3
Postgraduate educati Master's with thesis 14 27
on level

Master's without thesis 10
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PhD 3

Department Educational ~ Administration 8 27

and Supervision

Pre-school Education 6
Psychological Counseling and 5
Guidance
Business

2
Public Relations and Publicity

1
Nursing

2
Trade and Logistics

1
Management
Sociology

2

As shown in Table 1, 15 of the postgraduate students are female, and 12 are male. The
majority of students are in the 31-36 age range. The number of students whose professional
seniority is between 6-10 years is higher than in other seniority groups. While most of the
students are in the master's program, there are 14 students in the master's thesis program and
10 in the non-thesis program. Three students receiving postgraduate education are in the Ph.D.
program. Student distribution by departments is in the following order: 8 in educational
administration and supervision - the most, 6 in pre-school education, 5 in guidance and
psychological counseling, 2 in business administration, 2 in nursing, 2 in sociology, 1 in public

relations and promotion, and 1 in trade and logistics management.
Data Collection Tools

The research data collection tool consists of two sections. The first section of the data
collection tool consists of demographic information and a survey that consists of 15 items,
and the second section consists of a semi-structured interview form. Studies regarding distance
evaluation approaches were examined, and the relevant literature was reviewed before
preparing the data collection tool (Akgayir & Akcayir, 2018; Aksu Diinya et al., 2021;
Rossiter, 2020; Rovai, 2000; Turner & Briggs, 2018). The assessment tool was shaped by the

experiences in the process that matured with the discussions on the assessment and evaluation
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practices in distance education in classes conducted with distance education due to the Covid-

19 pandemic. Three faculty members who are experts in the educational sciences field and
experienced in qualitative research were consulted with the aim to determine whether the
questions are clear and understandable and whether the answers reflect the responses to the
questions asked. Then, necessary corrections were made. Therefore, a data collection tool
consisting of two sections was created; the first section was designed to determine the students'
demographic data, and the assessment approaches used, and the second section included semi-
structured interview questions. Semi-structured interview questions were developed to
determine the opinions of postgraduate students regarding the assessment practices used
during the Covid-19 pandemic and the contribution of the assessment processes in

postgraduate education to students' professional development.
Data Collection and Analysis

After the development of the data collection tool, the researcher applied for an ethics
committee approval, upon which ethics committee approval and permission were obtained
within the scope of the research. The data were collected by the researcher through online
interviews conducted with postgraduate students who volunteered to participate in the study
during the Spring 2020-2021 semester. In line with the approval of the ethics committee and
the participants, the interviews were recorded and lasted for 20 minutes on average. Recorded
data were transferred to a computer, and a content analysis was performed using the Maxqda
software. For clarity of the findings, codes formed the sub-themes, the sub-themes formed the

themes, and the representation in Figure 1 was used.

Figure 1
The Data Coding Method

Code Code

Subtheme Suhiheme

Code Code

As indicated in Figure 1, the raw data of the study group were carefully read and coded
by the researcher. Afterward, the coded data were merged under shared sub-themes. Then, the

sub-themes were merged under the themes heading in line with the research questions. Codes
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indicating student order, gender, and postgraduate education level were used when direct

quotations were included. Student interviews were coded as "S1, S2, S3 ..." according to the
students' order. For the gender coding of students, "F" was used for female participants, and
"M" was used for male participants. The students' postgraduate education levels were coded
as "Dr." for Ph.D., "with the thesis" for master's with thesis, and "Without Thesis" for master's
without thesis. For the survey data, descriptive statistics (frequency, percentage) were

calculated and summarized with graphics using the MS Excel program.
Validity and Reliability Analyses

The concepts of validity and reliability, used for quantitative research accuracy, correspond
to trustworthiness in qualitative research, which corresponds to the credibility, transferability,
and dependability criteria (Guba & Lincoln, 1994). The researcher took measures such as peer
assessment, intercoder reliability, and detailed descriptions to meet the criteria stated in this
study. For the credibility and transferability criteria: online interviews were recorded with the
consent of the participants, more detailed explanations were requested in line with the answers
obtained via the semi-structured interview form, the records were converted into written
documents, and direct quotations were used when demonstrating the findings. Hence,
attention has been paid to detailed descriptions and creating deep-focused findings. For the
transferability criterion, which shows the extent to which research results are adaptable to
similar contexts and situations, the demographic data of the study group and information about
the collection and analysis of data are given in detail. Further, the study was reviewed during
the process by an academician who completed their doctorate in the field of assessment and
evaluation, and feedback was provided to the researcher. A coder was included in the study to
agree on what the codes represent and which data belong to which code. The coder has a Ph.D.
in the program development field and was briefed by the researcher regarding the study. Two
coders made constant checks to agree on shared codes and sub-themes and to discuss the
differences. The intercoder reliability was calculated with the formula suggested by Miles and
Huberman (1994) (Reliability Formula: Agreement/[Agreement+Disagreement]) after all
coding was completed. The reliability level between the coders regarding the interviews was
calculated as .84 (20/[20+4]). When disagreement occurred on codes, the coders refined the

codes by reviewing the data and reiterating the process.
Findings

To determine the evaluation approaches preferred in postgraduate education during the Covid-

19 pandemic, data were collected with six items using a 3-point Likert scale. Findings
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regarding evaluation approaches, the frequency of use, and levels of preference are given in

Table 2.

Table 2

Evaluation Approaches and Levels of Preference

Evaluation approaches Not in any In some In every Total
class (1) classes (2) class (3)

Online exams consisting of choice 21 5 1 34

questions  (true-false, multiple

choice, matching)

Online exams consisting of open- 10 9 8 52

ended questions

Online quizzes including both 20 5 2 36

choice and open-ended questions

Performance-based evaluation tools 1 5 21 74

(take-home, open-ended question,

performance assignment, portfolio)

that are limited to a certain deadline

(1 week, 1 month)

Self-assessment, peer-assessment, 10 10 7 41

or group evaluation forms

Indicators of participation in 3 9 15 66

distance  education  (discussion
form, active presence indicator,

reflection, etc.)

As indicated in Table 2, the most preferred evaluation approach (total=74) in

postgraduate education during the pandemic period is performance-based evaluations that are

requested to be delivered within a certain deadline. The second most preferred evaluation

approach is the online indicators (discussion form, being active in the class, reflection reports,
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etc.) that show participation in distance education (total=66). While online exams that consist

of choice questions were preferred the least (total = 34).

Regardless of the question type, exam security in online environments is a
controversial topic. The main security measures that can be taken in online exams were listed,
and the students were asked which of these measures were implemented in the online exams
they attended. Fifteen of the 27 postgraduate students stated that they attended online exams
during the pandemic. Student responses (only those who attended online exams) regarding

what security measures were taken in online exams are given in Table 3.

Table 3

Online Exam Security Measures - Descriptive Statistics

Online Exam Security f %

1. There was a time limitation. 15 100
2. The browser of the exam window was 4 26.6
restricted.

3. Trackback of the answered questions was 10 66.6
blocked.

4. The exam had one-time access. 12 80

5. Keeping the camera on during the exam was 11 73.3
mandatory.

6. Each student was given the same test, but the 14 93.3

questions were in a different order.

7. Each student was given a different question type 2 13.3
for the same outcome.

8. The exam results were displayed after the whole 12 80
group finished the exam.

9. Exam questions were concealed and students 10 66.6
were able to access answers only in questions they
got wrong.

When Table 3 is examined, it can be seen that one of the preferred online exam security
measures for each exam is the time limitation. (=15, %100). The second most preferred online

exam security measure is to give the same test to each student with a different order of
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questions (=14, 2693.3). Restriction of exam window browser is a less preferred online exam

security measure (=4, 2626.6). Offering the same outcome to each student with a different

question type is one of the least taken online exam security measures (=2, %13.3).

The views of postgraduate students regarding the evaluation practices implemented
during the Covid-19 pandemic were asked in this study. Postgraduate students' thoughts on
the evaluation practices were grouped under two sub-themes, namely "positive" and
"negative" aspects. In the coding, the student's satisfaction with the process was reflected
under the positive sub-theme, and the opinions regarding the problems encountered in the

process were reflected under the negative sub-theme. The codes are presented in Figure 2.

Figure 2

Evaluation Practices
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and lack of digital
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When Figure 2 is examined, it can be seen that the postgraduate students, in line with
their answers, noted that the positive aspects of the distance evaluation practices implemented
during the pandemic process are saving time, space independence, responsibility, cooperation,
not experiencing exam anxiety, fast communication and providing feedback, and reiteration.
One participant expressed a positive opinion about the lack of time and space limits: “The
positive aspect of assessment and evaluation practices was that it contributed to time
management and the realization of both education and daily work simultaneously (S22, M,
With Thesis)”. Another participant expressed a positive opinion regarding reiteration as
follows: "Being able to access the class recordings helped us to listen to the points we

understood repeatedly, and therefore to complete the parts we missed (S4, F, Without
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Thesis)". Another participant expressed the following view: “It allowed participation from

different locations. Furthermore, I did not experience test anxiety as I usually do in school.
Completing assignments or doing presentations in an online environment simplified the
sharing of work with other students (S14, F, With Thesis)". Another participant expressed the
positive aspects of online evaluation practices with the following answer: “Taking exams in a
home environment was comfortable. Group work and studies were very productive (S8, F,

Without Thesis)”.

When Figure 2 is examined, it can be seen that the postgraduate students, in line with
their answers, noted that the negative aspects of the distance evaluation practices used during
the pandemic are technical problems, content and evaluation inconsistency, difficulty in
accessing e-resources, subjective grading, decrease in motivation, excessive assignments and
task description, cheating behavior, and lack of digital literacy. It was determined that the
students encountered negative aspects in different ways. One participant expressed her
negative opinion about low motivation: “Presentations cause monotony and make it difficult
to reach the targeted achievements. The inability to provide satisfactory efficiency from the
classes also creates more anxiety in assessment and evaluation practices, and it may interfere
with showing our real performance in the assessment of acquisitions (S3, F, With Thesis)”.
Another participant supports the view on negative aspects in terms of content and evaluation:
“I think the assignments given to the student are an inconvenience. Evaluations and grading
do not match. I don't understand what the grading is based on. Faculty members should
provide feedback such as explaining the mistakes and reiterating the right answers so that I
can do my next assignment accordingly (S17, M, Ph.D.)”. There are also opinions that,
together with extra assignments and task descriptions, a lot of time is spent on postgraduate
education, and in this context, having an expectation of high scores and their potential to be
noticed, and that it is an environment where those who do the work and those who don't cannot
be separated. One participant expressed her negative opinion as follows: “I have seen grades
that do not reflect the reality due to cheating in the exams, assignments or projects take too
much time, or the fact that the lecturer does not know the student and does not see their
potential (S20, F, With Thesis)”. Some participants did not feel competent in digital literacy
and thus stated that they cannot focus on the actual content because they are trying to learn
methods such as scanning digital resources, accessing the library with off-campus access,
benefiting from digital environments, etc. While postgraduate students who gained experience

in digital literacy have demonstrated positive developments in this sense, they have
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experienced negativities in terms of being able to execute and implement them in a short time.

One participant explained this situation using the following statement: “In postgraduate
education, we conducted a remote library survey using the internet, and since we always read
articles, it was necessary to be able to use technology and learn resource scanning techniques
to access the articles. Researching digital environments to be able to do my homework and
group assignments made the process more difficult (S1, M; Without Thesis)”’; and emphasized
that, apart from the classes, the prerequisite readiness levels are significant and effective in

the distance education process.

Views on the contribution of the processes followed during the Covid-19 pandemic in
postgraduate education to students' professional development were asked within the scope of
the study. Opinions on this question were grouped under three sub-themes: positive, partial,
and without change. The positive change sub-theme reflected the students' opinions which
changed positively in this process. While in the sub-theme where there is a partial change or
no change at all, the views about why the change did not occur or why it occurred partially

were reflected in the coding. The codes are presented in Figure 3.

Figure 3
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As indicated in Figure 3, postgraduate students made statements regarding positive
changes in the processes followed during the pandemic period, such as realizing the
importance of professional development, differentiation in evaluating approaches, self-
confidence, satisfaction, and increased performance. They had the opportunity to re-evaluate

the processes they observed in their profession and the postgraduate education process, and
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they improved themselves by synthesizing the necessary up-to-date information in their

undergraduate education and today's conditions. One participant expressed her view on this
aspect as follows: “Children of this age are very different; preschool children make this
difference better and more prominent. They use the tablet better than I use the computer. I had
no difficulty in communicating with my students during distance education because they are
already acquainted with this channel of communication, so I realized that I must improve and
revise myself in preparing activities (S11, F, With Thesis)”. “As an individual with a master's
degree, I think that more of my opinion is accepted and cared about in the sector, which
increases self-confidence, of course,” another participant stated (S9, M, With Thesis)”. One
participant also stated the positive change that occurs with the master's environment as
follows: "Scientific discussion environments are created with the faculty members and
students, the field experience and theoretical knowledge of the faculty members, and the
problems we experience in the field are scientifically discussed, I make inferences on my own,
so it brings positive contributions in terms of job satisfaction and performance (S21, F,

Without Thesis)".

Some state that their views on their professional development have changed from
positive to negative during the process. One participant explained this situation with the
following statement: “When I was in the course phase during my master's, it was good to be
with people like me, to prepare together for assignments and exams, to talk and discuss
processes in business life, while during the thesis period everyone is on their own. In this
situation, I am anxious about feeling incompetent on my own and unable to overcome
difficulties (S5, F, With Thesis)”. Moreover, some stated that, depending on the subject, their
professional attitude increased during and after the lesson and that this effect was less in the
following week. One participant expressed her opinion as follows: “The motivation and desire
do not remain the same, I was very excited during the course phase. I get excited for correcting
mistakes and learning the new, then the system somehow takes these feelings in, and they

don't provide continuity (S25, F, With Thesis)”.

Some students express the opinion that the processes followed in postgraduate
education do not contribute to their professional development. These students expressed that
these opinions are grounded on the fact that they already love the profession, the postgraduate
education and the field are different, and the social perception of the profession is low. One
participant expressed his opinion with the following statements: "I do my job with love, and

since I have been a manager for many years, | have not seen any changes in terms of
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professional development (S13, M, Without Thesis)". The other participant expressed the

difference between the field and education as follows: “Since I work in the field of preschool,
children already make me energetic and enthusiastic, so I started my postgraduate studies to
answer the question of how I can be more useful. Nevertheless, my expectations and content
are different; teaching in the classroom and postgraduate studentship did not progress in the
same direction (S23, F, With Thesis)”. One participant, who stated that the nursing profession
is not valued in society, stated that there was no change in her opinion: “It is a profession that
stood out during the pandemic, but it is a profession that is not valued. In this process, I cannot
say that working and doing a master's degree made a difference in terms of professional
development (S7, F, With Thesis)”. One participant, who sees postgraduate education as a
necessity, expressed his opinion: “The high number of graduates in the field of business
requires the student to be different in order to be distinguished from others. I thought that this
difference could be a master's degree. I cannot say that the evaluation processes in the classes

are beneficial in terms of professional development (S2, M, Without Thesis)”.
Discussion and Conclusion

The experiences of postgraduate students regarding the distance evaluation practices used
during the pandemic were examined in-depth in this study. The COVID-19 pandemic has
made it mandatory to conduct formal education online worldwide. In this process, in which
the quick transition to distance education was mandatory, the way of teaching has changed in
higher education, as in all education levels, regardless of whether the university's academic,

physical, and technical infrastructure resources were sufficient.

Distance education, which has a deep-rooted history in Turkey (Bozkurt, 2017),
continued to exist as a choice until the Covid-19 pandemic when it became an emergency and
distance education became mandatory. The problems encountered in the implementation and
learning from the experiences of the teachers and students will shed light on proper planning
in this process, which needs to be progressed by eliminating short-term solutions. In this
context, it is believed that it is significant to determine the data-based examination of the
assessment and evaluation approaches applied by using the experiences of those who have
experienced emergency distance education at the postgraduate level. This study explored the
experiences and opinions of the participants regarding the emergency distance education

process that started with the Covid 19 pandemic with three research questions.

Firstly, the participants were asked which evaluation approach was most applied in

postgraduate education during the pandemic, using 3-point Likert-type questions. Largely, the
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most preferred evaluation approach in classes is performance-based evaluations that are

requested to be delivered within a certain deadline. The least preferred evaluation approach is
the online exams which consist of questions that require a choice as an answer. In distance
education, the teacher's control is limited in the evaluations made using exams consisting of
questions that require choice as an answer (Michael & Williams, 2013). Summative
assessment types that indicate the extent to which the student has reached the targeted
achievements are insufficient in providing information regarding the process. Bozkurt (2020)
noted that when face-to-face and distance education courses are considered equations, both
sides of the equation are equal, but the variables are different. Ravasco (2012) determined that
online exams are convenient for students' interaction with each other and uncontrolled use of
the internet or academic resource, providing an environment suitable for cheating behavior.
Considering the explanations in this context, it can be said that they are effective in online
exams and are less preferred in postgraduate education. The preference for performance-based
assessments that allow the individual to increase his/her capacity in the field and meet high-
level learning needs for postgraduate education also indicates that the assessment is spread
throughout the process. Simultaneously, the fact that the indicators of participation in distance
education (discussion form, active presence indicator, reflection report, etc.) are among the
most preferred evaluation approaches demonstrates that the use of asynchronous content is
prioritized as much as the use of synchronous content. It was accentuated that the aim of
choosing evaluation approaches in distance education is not to replicate face-to-face education
but to provide meaningful learning experiences (Henriksen et al., 2020). Furthermore, the
literature suggests that the distance evaluation process should be supported with different tools
(Stodberg, 2012). The research conducted by Lowenthal, Borup, West, and Archambault
(2020) highlighted the significance of the fact that asynchronous content enables cognitive
interaction, and synchronous content enables affective interaction. It can be concluded, in this
context, that different access alternatives that are not available in a face-to-face environment
are used as an evaluation approach in the online environment and are preferred in many

classes.

In line with the answers given by the participants, one of the most preferred evaluation
approaches in postgraduate education is online exams. Regardless of which question type is
used, it is repeatedly stressed that the violation of academic honesty and cheating behavior
increase in online exams (Rossiter, 2020; Sar1 & Nayir, 2020). It is also indicated that the

students' academic success has increased in the evaluations made with online exams and
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distance education (Figaredo et al., 2022). Therefore, the types of security measures taken in

online exams were examined, and it was found that there is a time limit for each online exam
in postgraduate education. Defining the duration of online exams and how long they actually
should be is a controversial topic (Bengtsson, 2019). A study conducted with university
students found that the perception of academic honesty was negatively impacted in online
exams within a short time (Aksu Diinya et al., 2021). Sar1 (2020) stated that cheating behaviors
might be somewhat prevented in online exams where questions can be answered in a defined
time and sufficient time is specified. Thus, the validity and reliability of the exam can be
preserved to a certain extent. On the other hand, some studies concluded that using online
exams for formative evaluation provides quick feedback to students and encourages reflection
and self-assessment in large groups (Pishchukhina & Allen, 2021). It was found, in this study,
that, along with exam security being a major issue in online exams used for summative
evaluation, besides the time limitation, the measures such as being able to take the exam only
once, giving the same test to each student with a different order of questions, allowing the
exam results to be seen after the entire group has completed the exam, are also mainly taken.
No matter how many safety measures are taken, more variables that cannot be controlled in
online environments where technology is used intensively are in larger numbers. It may be
implied that it would be more appropriate to determine the authentic products expected from

postgraduate students with a process-wide evaluation approach.

There are positive and negative aspects found in the analysis of the postgraduate
students' views regarding the distance evaluation practices used during the Covid-19
pandemic. There are studies available in the literature that reached similar findings in the
context of "saving time" and "space independence" of distance education as in this study
(Bozkurt, 2020; Sercemeli & Kurnaz, 2020). When the participants' demographic data is
examined, it is seen that the students who continue their postgraduate education also continue
their professional lives. Aydin and Hayal (2014) noted in their study that students who
continue their postgraduate education encounter problems related to not getting permission
from the workplace. Since carrying out both professional life and graduate education
simultaneously is a shared point, the positive opinions of the participants can be evaluated in
this context. Considering that postgraduate education is an environment where experience and
research are discussed interactively, it can be concluded that distance evaluation practices
provide convenience to students in the context of fast communication and interaction. In order

for students who attend distance education to follow their learning progress, it is known that
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notifications regarding responsibility and reiteration are necessary to enhance their

performance (Koneru, 2017). It can be stated that both the students' cognitive needs and their
certain affective needs are met with the preferred evaluation approaches. Both positive and
negative aspects of distance evaluation practices were found in this process. When the
negative aspects of distance evaluation practices are examined, it can be said that it is similar
to the result that indicates that teachers and students who come to the fore in distance education
do not have sufficient digital competency and skill levels (Bozkurt, 2020). Solutions oriented
to educational technologies are not unique to the pandemic period but will continue to be a
significant part of a planned and goal-directed education program. The class content and the
choice of evaluation approaches are also directly related to the experience of the teacher
responsible for the course (Feng, 2020). During the pandemic, learning-teaching centers in
universities have been active, and it has been observed that webinars that construct solutions
regarding subjects such as technical infrastructure, assessment, and evaluation have been
organized. In this context, it should not be overlooked that different strategies should be used
in the design of distance evaluation approaches, even if their outcomes are equal to the

learning outcomes in face-to-face education.

It has been determined that the processes followed in postgraduate education
contribute to the students' professional development in cognitive and affective dimensions. In
studies examining the contribution of postgraduate education to the profession, similar
findings have been reached regarding self-confidence, increased satisfaction and performance,
and raising awareness (Bas, 2013; Kaya, 2014). It can be considered that many students who
encounter distance evaluation for the first time can carry out their education in this process
without the time and place limits and the decrease in their exam anxiety contribute positively
to their professional development. The findings are similar to the results of a study that
supports that tasks given in the evaluation processes, the reading, and research done by the
students positively change how they view and interpret the events (Kaya, 2014). Students who
stated that there was a partial change in their professional development also stated that the
process affected them suddenly and created a feeling of ineffectiveness on an individual level.
The dimension of this situation that stands out is related to emotional states. Some studies
have concluded that the ability of students to maintain an efficient process in distance learning
experiences depends on learning designs that meet their cognitive and affective needs (Baran
& Alzoubi, 2020; Zhu & Liu, 2020). It is thought that carrying out professional life and

postgraduate education together can be overcome with high motivation. Problems in the field
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are transferred to the class environment, and the information obtained in the class environment

is used to solve the problems in the field is the desired situation. In this way, the individual
could turn the immediate effect into a long-lasting one by experiencing a sense of
accomplishment. It can be said, in this context, that it would be right to support individuals
who receive postgraduate education and provide them with opportunities. When the reasons
of the students, who stated that their professional development did not change with the
distance evaluation approaches, are examined, it can be stated that they did not directly relate
to this process. They explained that there was no change due to different reasons, such as the
low social status of the profession and the fact that they already love the profession. Another
finding is that the field and course contents are dissimilar. This finding is significant for the
functionality of postgraduate education. In their study, Atilgan (2020) concluded that
producing solutions for practical education and increasing interaction is the shortcomings that
need to be addressed primarily for distance education. This situation is, at the same time,
related to the field where practical education can be provided. Turhan and Yaras (2013)
pointed out the institutional culture that is not open to change as one of the main reasons why
the achievements in postgraduate education cannot be put into practice as desired. It can be
said, in this context, that to increase and encourage professional development, compatible
technological infrastructure opportunities and the current unity of the theoretical-practice

dimension should be suitable.

It has been seen how important technology-assisted assessment-evaluation is in the
distance education process regardless of the department or whether the postgraduate education
1s one with a thesis, without a thesis, or doctoral level. It is evident that there can be no
evaluation without assessment, but it should not be overlooked that effective and rich
assessment processes will be possible with meaningful evaluation. Thus, all circumstances
should be taken into consideration when performing the distance evaluation, and when all
conditions are examined, it should be preferred to use a process and product-oriented
evaluation approach rather than a result-oriented evaluation approach. It is apparent that the
great responsibility of learning in distance education rests with the student. In this context,
evaluation processes in which the student's right to choose is recognized, in which he/she can
use their self-efficacy and self-management skills should be offered. It became obvious that
technology is not a magic wand, and both students and teachers must have digital skills in
order to keep up with this process. Such situations, which form an obstacle to understanding

contemporary education, are among the matters that should be focused on primarily. Policy
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and strategy should be developed in this context in order to adapt to the rapidly digitizing

world.

Close communication of stakeholders who influence postgraduate distance education
processes is significantly critical in integrating students' theoretical knowledge and practice
fields. Since the plans to be made around a common denominator will attach importance to
the expectations of both parties, it is thought that it will enable the development of the
individual receiving postgraduate education to be reflected in real life. In this study, which
was carried out in cooperation with individuals whom both work and continue their
postgraduate education, the significance of time, space, and distance education concepts were
underlined. Considering the students' workload and responsibilities, the individuals' learning
processes should be supported and facilitated by reviewing online and offline evaluation
practices and learning materials. Postgraduate education is addressed as a single and
totalitarian structure in the study. It is thought that the received education is at the level of
master's, with thesis or not, and doctorate, and studies that question the possibilities of each
program separately according to the variables of the field of science will make a significant

contribution to the relevant fields.
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