TURKIYE SOSYAL ARASTIRMALAR DERGISI
YIL: 26 SAYI 3 — Aralik 2022
Makalenin Gelis Tarihi: 15.02.2022 Makalenin Kabul Tarihi: 22.09.2022 Sayfa: 795-810

SUGGESTED SYLLABUS CONTENT FOR COMPUTER ASSISTED
LANGUAGE LEARNING COURSE IN ENGLISH LANGUAGE
TEACHING PROGRAMS

Kiirsat CESUR*

Temel Serdar YILMAZ**
Rabia BOREKCi***
Esma CAN***

ABSTRACT

Computer-Assisted Language Learning has emerged as an indispensable part of foreign language teaching
methodology nowadays because of the rise of the implementation of online teaching. Considering this, educating
teacher trainees regarding CALL and its integration into language classrooms is of great importance. Thus, this
study aimed to put forward topics for a sample CALL syllabus to be used in ELT departments. In the study, a
mixed-method sequential exploratory research design was adopted. Initially, a thematic analysis of qualitative
data, which consisted of 19 articles, 17 books, 15 university syllabi, and six Google documents, was carried out
to come up with a list of possible CALL-related topics. Then, quantitative data were collected through a 24-item
questionnaire that was administered to 146 ELT students. The most preferred CALL course topics in the
documents analyzed were mainly related to the theoretical groundings of CALL and their historical
developments (e.g., CALL approaches (behavioral, cognitive, socio-cognitive), Computer-mediated
communication (CMC) in language learning & teaching, and History of CALL). On the other hand, the
participant pre-service teachers were chiefly concerned with CALL teacher education, technological-pedagogical
content knowledge, the role of teachers and learners in CALL, teaching language skills using CALL, feedback in
CALL, and types of CALL applications & activities. These results showed that pre-service teachers preferred
practical knowledge that they could use in their future teaching experiences, over theory-based knowledge. The
conclusions, along with implications for practice and suggestions for future research, were also discussed at the
end of the study.
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INGILIZCE OGRETMENLIGI PROGRAMLARINDAKI BILGISAYAR
DESTEKLI DIL OGRENIMI DERSI ICIN ONERILEN MUFREDAT
ICERIGI

oz

Giliniimiizde, g¢evrim igi Ogretim uygulamalarmin kullanim alanlarmin artmasiyla Bilgisayar Destekli Dil
Ogretimi (BDDO) yabanci dil 6gretiminin vazgegilmez bir pargasi olmustur. Dolayisiyla, BDDO konusunda
Ogretmen adaylarinin egitimi ve bu teknolojinin dil siniflarina entegrasyonu 6nem arz etmektedir. Bu nedenle, bu
calisma Ingilizce Ogretmenligi boliimiinde kullamlabilecek BDDO dersi miifredat: i¢in 6rnek olusturacak ders
konularint belirlemeyi amaglamaktadir. Bu ¢alismanin arastirma deseni Kesfedici Sirali Karma yontemdir. Bu
aragtirma deseninde Once nitel veri 19 makale, 17 kitap ve 15 universite miifredati ve 6 Google belgesi
incelenmesi ile toplanmistir. Bu analiz sonunda konularin bir listesi olusmus ve bu konular tematik olarak analiz

edilmistir. Ikinci asamada nicel veri, olusan 24 maddelik anketin 146 Ingilizce Ogretmeni adayma
uygulanmasiyla elde edilmistir. ingilizce 6gretmenligi programlarindan ve ilgili alanyazindan elde edilen veriler
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dogrultusunda en ok tercih edilen konular BDDO teorik temelleri ve tarihsel gelisimi ile ilgili konular olmustur
[BDDO Yaklasimlari (davramse, biligsel, sosyo-biligsel) dil 6grenimi ve dgretiminde bilgisayar aracili iletisim
ve BDDO tarihi)]. Ote yandan, caligmaya katilan dgretmen adaylari tarafindan en gok tercih edilenler, BDDO
ogretmen egitimi teknolojik-pedagojik igerik bilgisi, BDDO’de dgretmenlerin ve ogrencilerin rolii, BDDO
kullanarak dil becerilerinin 6gretimi, BDDO’nde doniit verme, BDDO uygulama ve etkinlik tiirleridir. Bu
sonuglar, 6gretmen adaylarinin teori temelli bilgileri degil, aksine gelecekteki dgretmenlik deneyimlerinde
kullanabilecekleri pratik bilgileri tercih ettigini gostermektedir. Ortaya ¢ikan sonuglar ve bu sonuglara bagl
olarak verilebilecek oneriler ¢aligmanin son boliimiinde tartisilmaktadir.

Anahtar Kelimeler: Bilgisayar destekli dil 6gretimi, Ingiliz dili egitimi, miifredat, segmeli ders

INTRODUCTION

Computer-Assisted Language Learning (CALL) has become a prominent concern in the field of
English Language teaching and learning, as “children are learning Internet skills just as they learn
basic reading and writing” (Lewis, 2004, p.7), and so today’s learners are regarded as “native speakers
of the digital language of computers, video games, and the Internet” (Prensky, 2001, p.1). Thanks to
the Information and Communications Technology (ICT), furthermore, students can acquire a great
deal of authentic materials conveniently which present comprehensible input in diversified ways, and
so addressing the needs of language learners with distinct types of interest, proficiency levels, learning
styles, and intelligences (Kastuhandani, 2014; Lewis, 2004). Language instructors can also design
learner-centred and socio-culturally supported learning environments for their students’ using
computers, mobile devices, and the internet (Christianson, Tiene, & Luft, 2002). To achieve this, on
the other hand, they need to develop necessary abilities or adapt their existing instructional skills to
this new realm of language learning and teaching. Supporting this view, Prensky (2001) noted
“today’s teachers have to learn to communicate in the language and style of their students” (p.4). Jones
(2001) also purported that only if language practitioners build the knowledge and skills to integrate
technology into their educational methods and practices, they can promote students to become
autonomous learners. For these reasons, CALL courses have been incorporated into language teacher
education programs worldwide. Some ELT programs in Turkish universities also offer CALL as a
content knowledge elective course, which is also found to be the mostly preferred course by pre-
service and in-service teachers (Senol, 2020). On the other hand, there is not an agreed-upon syllabus
content on this subject. It is crucial, therefore, that a specific syllabus for CALL elective course be
constituted through empirical research methods and a collective understanding of what universities
previously and currently offering this course suggest, the literature on CALL and ICT integration in
language learning, along with concerning the needs of pre-service EFL teachers.

LITERATURE REVIEW

Theoretical Background

Since this current study aims to suggest sample syllabus content for the Computer Assisted Language
Learning elective course, some key concepts and definitions that are essential have been put forward
in this section. Even though the terms curriculum and syllabus tend to be confused with each other by
teachers sometimes, there have been many definitions of these terms which put forward the distinction
between them. Richards (2001) defines the term curriculum as being broad and goes on to list the
issues that language curriculum development focuses on as “the content of the program, learners’
needs, contextual factors, teaching aims, and objectives, planning the syllabus, good teaching,
instruction materials and measurement of the curriculum” (p.1). As it can be inferred from this list that
details language curriculum development, the syllabus can be considered as a part of the curriculum
development. Similarly, Marsh and Willis (2003) state that a syllabus focuses on the content of a
specific course with its aims and objectives in mind. In other words, the syllabus deals with one
course, determines the instruction, aims, and objectives. Nunan (1988) claims that syllabus design is
interested in the “what” of a program and continues to say that syllabus is more localized and about
what actually takes place in the classroom. To sum up, looking at these definitions related to
curriculum and syllabus, one can notice the relationship and the distinction between them at the same
time. That is, curriculum refers to a wider set of issues related to the teaching context and students
while syllabus is interested in the content and the layout of a specific course, listing its aims and
objectives.
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The other essential term that should be described in this section is Computer Assisted Language
Learning. The place of computers and technology has become quite solid in our lives in the last year
as a result of the pandemic, but the term “CALL” is actually not recent. One of the earliest definitions
of CALL that can be found in literature belongs to Levy (1997), more than 20 years ago from now.
Levy (1997, p.1) states that CALL can be explained as “the search for and study of applications of the
computer in language teaching and learning.” Beatty (2010) adds to this definition stating that CALL
can be described as the instances in which students make use of computers to improve their language
skills. Ever since CALL was first defined and discussed, there have been a lot of technological
developments that influenced the language teaching pedagogy. It would not be realistic to think that
what CALL entailed ten years ago is still the same. Throughout its existence, CALL has gone through
some phases such as behaviouristic, communicative, and integrative (Lee, 2000; Yang, 2010).
Looking at these phases, it can be concluded that CALL is influenced as a result of the popular
pedagogies, yet it also affects the language teaching pedagogy.

The popularity of CALL derives from the many advantages that it presents to the language teaching
area. The benefits of using CALL can be listed as “experiential learning, motivation, enhanced student
achievement, authentic materials for study, greater interaction, individualization, having different
sources of information, and global understanding” (Lee, 2000, p.2-3), and accessibility in all
circumstances (Asiri, et al., 2021). Implementing CALL requires the implementation of many aspects
such as designing materials, making use of appropriate technologies, having a command of
pedagogical theories and modes of instruction (Beatty, 2010), flipped learning (Ilter, 2020), e-learning
and blended learning (Ozkan & Koseler, 2009). Taking these factors into consideration, it is essential
to have a clear and up-to-date syllabus that will give the pre-service teachers the chance to study
CALL. Compton (2009) states that most of the teacher education programs tend to focus on software
and hardware issues instead of pedagogy while teaching CALL. Considering the rising popularity of
online education, Compton (2009) also states that CALL teacher education should be improved to be
able to have teachers who are competent enough to teach online classes in the future. Considering
these factors and the influence of technology, which is evolving every single day, bringing new trends
and approaches in English language teaching due to new research (Beatty, 2010), designing a CALL
syllabus that reflects this change is worthwhile in terms of the possible pedagogical implications for
foreign language teacher education.

Related Studies on Syllabus Design in ELT Programs

Many studies have been conducted to suggest a syllabus for policymakers, teachers, or curriculum
designers. The aim of these studies is mostly to support the needs and interests of the learners, keep
up with the current trends in the system, and provide a fresh perspective for both learners and
instructors.

To begin with, Yang (2002) conducted a study to suggest an advanced reading course syllabus for the
first-year students in ELT departments. Questionnaires were implemented by both instructors and
students to gather data and as a result, a syllabus consisting of ten units in line with the needs and
interests of the instructors and students was suggested. In another master thesis, Sara¢ (2003)
suggested a syllabus for the teaching of ‘Poetry’ course in ELT departments because Poetry: Analysis
and Teaching was included as a compulsory course for ELT departments newly when this study was
conducted so there was a need for a syllabus to guide. In the lights of the data gathered from
questionnaires, final version of syllabus for ‘Poetry’ course in ELT departments was suggested.
Gundiiz (2005) conducted a study to suggest a syllabus for the course ‘Introduction to British
Literature I’ because there was a mismatch between the name of the course and its definition in
the CoHE’s curriculum. As a result of this study, the description of the course was renewed and a
syllabus with goals and objectives accompanied by a six-unit coursebook with course materials was
suggested. In another study conducted by Altay (2010), two questionnaires were implemented to
sophomores and instructors at a state university, and in the lights of the findings, a content syllabus for
advanced writing skills at/in the ELT department was suggested. In her doctoral dissertation,
Akman Yesilel (2012) suggested a syllabus for the “Effective Communication Skills” at ELT
departments. This study aimed to provide required knowledge about concepts and theories related to
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communication for pre-service language teachers and train them to implement the concepts and
theories to the classroom. The results indicated that the suggested syllabus for the “Effective

Communication Skills” at ELT departments supported pre-service language teachers’ communication
skills.

Tarak¢ioglu and Tungaslan (2014) conducted an experimental study to define the effects of the short
story-based syllabus on vocabulary teaching to very young learners. After seven weeks of
implementation to the experimental group, they found out that there was a significant difference
between the two groups in favour of the experimental group. In other words, the experimental group
performed better than the control group in terms of learning the vocabulary items in English language.
One of the suggested syllabi in the related literature was "Creative drama course” in ELT by Horasan
Dogan and Cephe (2018), in this study they investigated the effects of creative drama on eight
teaching skills and perceptions of pre-service EFL teachers that participated in a 30-hour creative
drama workshop at a state university. After observing the participants during the sessions, they
concluded that pre-service EFL teachers' teaching skills developed but especially, some skills such as
body language, affective atmosphere, and spontaneous decision-making improved better than other
skills. Participants had positive attitudes towards using drama in teaching, designing of drama
sessions, and video-recorded teaching so based on these findings a syllabus was suggested.

Senol (2020) in her master thesis aimed to define EFL teachers’ opinions on content knowledge
electives. Correlated with the EFL teachers’ opinions and preferences, a syllabus for the course was
suggested. Findings of this study indicated that the professional needs of the participants were the
main factor that affected their choices. Among content knowledge electives, the most preferred one
was “Current Trends on ELT”, the main reason for this choice was explained as teachers’ needs of
keeping in touch with the recent changes in the field. A two-phase study was conducted by Akbay and
Cesur (2019) to define the most preferred General Knowledge elective courses among English
language teachers and in the light of the findings they suggested a syllabus for the Diction course. A
study carried out by Cesur and Balaban (2020) aimed to define pre-service language teachers’
perspectives on the content of the course “World Englishes and Culture”. Content analysis and teacher
trainers’ preferences indicated that among the topics of the World Englishes and Culture course, the
effect of culture on language teaching was the most preferred one. Thus, a syllabus for this course was
suggested at the end of the study along with the most preferred topics. Another study belongs to Cesur
and Bulanik (2020), and that study investigated the most important topics for Teaching English to
Young Learners, which were “using visuals, games, and songs”, “developing children’s speaking
skills”, and “defining young learners and their characteristics”.

Although these research studies have been conducted on suggested syllabi for various ELT courses,
there has been no attempt to develop either a suggested syllabus or a list of topics for CALL as an
elective course. Thus, the present study aimed to suggest comprehensive syllabus content for the
CALL elective course for ELT programs in Turkey using mixed-methods sequential exploratory
design to collect relevant data from related documents and the opinions of pre-service teachers.
Accordingly, the following research questions led the study:

1. What are the most preferred CALL course topics by ELT programs worldwide and related

literature?
2. What are the most preferred CALL course topics by the pre-service EFL teachers in
Turkey?
METHODOLOGY

Research Design

The present study adopted a mixed method sequential exploratory research design (Berman, 2017;
Ivankova, Creswell, & Stick, 2006). Therefore, both qualitative and quantitative data collection
analysis procedures were performed. First, a document analysis of academic books, journal articles,
university syllabi, and web documents on CALL was conducted to collect qualitative data. The data
were analysed through thematic analysis (Meyer & Avery, 2009) on Microsoft Excel software to
reveal possible CALL elective course topics. Then, the most frequent topics on the CALL content
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were transformed into a quantitative questionnaire on a 5-point Likert scale to be administered to pre-
service EFL teachers at Canakkale Onsekiz Mart University to receive their ideas on the most
important CALL elective course topics. Finally, the questionnaire responses of the pre-service EFL
teachers were analysed by running descriptive statistics on SPSS 24 to calculate mean scores and

frequencies for each item. Figure 1 summarizes all the stages and procedures of the study.

Figure 1. Mixed Methods Sequential Exploratory Research Procedures (Adapted from Berman, 2017,

p.6; Ivankova et al., 2006, p.16)

Phase

Procedures

Products

Quialitative Data
Collection

Qualitative
Data Analysis

Connecting Qualitative
and Quantitative Phases

QUANTITATIVE
Data Collection

QUANTITATIVE
Data Analysis

Integration of the
Quantitative and
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Participants and Context

The participants of the study were a total of 146 pre-service EFL teachers from different grade levels
at Canakkale Onsekiz Mart University in Turkey. Because of the COVID-19 situation, the data was
collected through online administration of a questionnaire developed by the researchers via Google
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Google documents
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Forms. Table 2 presents the gender and the level of the participants.

Table 1. Gender and level distribution of participants

1%t year 2" year 3" year 4" year Total
Female 6 12 61 15 94
Male 2 5 32 13 52
Total 8 17 93 28 146
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Data Collection Instruments and Data Analysis

As the study embraced a mixed-method sequential exploratory research design (Berman, 2017;
Ivankova et al., 2006), first a comprehensive document analysis including 19 journal articles, 17
academic books, 15 CALL course syllabi from Turkish and foreign universities, and 6 web documents
from Google search was conducted to reveal possible topics for the CALL elective course syllabus.
The qualitative data were entered into Microsoft Excel for determining the themes related to different
topics on CALL (Meyer & Avery, 2009). Moreover, three of the researchers analysed the data
separately, and each analysis was compared and discussed to reach intercoder agreement. Next, the
qualitative data including the CALL content was further analysed for frequencies of the topics. As a
result, 24 CALL-related topics were determined. Then the topics were listed as items to form a
guantitative questionnaire on a 5-point Likert scale (from 1; not at all important to 5; extremely
important). Expert opinion was also received from an ELT professor to maintain content and face
validity of the instrument. The finalized version of the questionnaire can be seen in Appendix A.

Receiving the required permissions and ethical approval report from the ethical committee of
Canakkale Onsekiz Mart University to conduct the study, the questionnaire was administered to the
participants online via Google Forms to ask them for ordering the topics in terms of importance.
Following the data collection procedure, the responses on the questionnaire were entered into SPSS 24,
and descriptive statistics was conducted to find out frequencies and means scores for each item. To
interpret the results from the 5-point Likert scale, finally, the mean scores were standardized based on
the formula (highest score — lowest score / number of options; 5 -1 / 5 = 0,80) (Semerci & Aydin,
2018). According to the interval score (0,80), the mean scores between 1,00 and 1,80 were graded as
‘not at all important’, 1,81 — 2,60 as ‘somewhat important’, 2,61 to 3,40 as ‘important’, 3,41 to 4,20 as
‘very important’, and 4,21 to 5,00 as ‘extremely important’.

RESULTS

Results of Research Question 1

The first research question of this study aims to investigate the most preferred CALL course topics by
ELT programs worldwide and related literature. The content analysis encompassed 19 Journal Articles
(coded as “A”), 17 Academic Books (coded as “B”), 6 Documents from Google Search (coded as
“G”), 15 University Syllabi from Turkey, and Foreign Universities (coded as “U”) (See Appendix B
for the codes with their corresponding sources).

The results of the content analysis were presented in Table 2. According to this analysis, topics related
to the CALL course were listed based on their frequencies.

Table 2. Results obtained from content analysis

Topic f %  Source (Codes)
1  CALL approaches (behavioural, 26 46  Al, A3, A4, A7, A8, A10, Al1l,
cognitive, socio cognitive) Al2, A13, Al5, Al6, Al19, B2, B3,

B5, B15, B16, B17, G2, G5, G6,
U1, U3, U6, U8, U12

2  Computer mediated communication 23 40 A2, A3, A4, A6, Al10, Al5, Al6,
(CMC) in language learning & teaching Al9, B2, B3, B6, BS, B11, B13,
G1, G2, U2, U4, U5, U8, U11,
U12, U15
3 History of CALL 20 35 Al A3, A5, A6, A7, Al1l, B1, B3,

B4, B10, B13, B14, B7, G2, G3,
G4, G5, U1, U11, U13

4  Design & development of CALL 18 32 A2, A5, A7, A8, Bl1, B3, B7, B9,
materials & applications B10, B11, G2, G5, U2, U5, U7,
ul10, U12, U14
5  Types of CALL applications & 15 26 A3, A4, A7, All, Al7, B3, B6, BS,
activities B9, B11, B14, B17, G6, U4, U7
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6  Teaching language skills using CALL 12 21 A6, A9, A10, Al2, Al13, Al6, Al7,
G4, U5, U12, U13, U14

7  Introduction to CALL 10 18 A3, All, Al19, G2, G4, G5, U5,
us, U11, U12

8  Evaluation & adaptation of CALL 9 16 A2, A5, A8, U3, U6, U9, U10,

materials & applications Ull, Uiz

9 Advantages and barriers of using CALL 8 14 Al A6, A18, G1, G2, G3, G4, G6

10 Online assessment 8 14 B6,B8,B12,B14, B17, G2, G3,
U4

11 Use of wikis /blogs in language 6 11 A3, G2, Ul U4, U5, Ul4

teaching and learning
12 Mobile learning
13 Teaching language areas using CALL

11  Al6, B2, B14, U1, U5, U14
11 A3, A9, Al9, U7, U13, U14

9 u6, U8, U12, U13, Ul4
9 Al, G6, U1, U2, U5

14 Research into CALL

15 Use of social media in language
teaching and learning

16 Professional development resources: 4 7 G5, U4, U10, U12,
electronic journals, listservs,
conferences, etc.

17 Feedback in CALL

18 Word operating and editing (word
processor)

19 Learning styles of the digital generation 3 5 B2, U4, U12
and digital citizenship

o1 o [e2 @)

A7, B1, B6, B7
5 All, A12, A17

w b
\l

20 Online & Flipped classes 3 5 U1, U4, G5
21 Ethical issues 3 5 B3, B15, G2
22 CALL Teacher education 3 5 Al4, B17, G5
23 Role of teachers and learnersin CALL 3 5 G4, G5, U8
24 Technological-pedagogical content 3 5 Al, Al5, G5

knowledge

*Code ‘A’: Research Articles; Code ‘B’: Books, Code ‘G’: Documents from Google search, Code
‘U’: University syllabi.

As seen in Table 2, almost half of the documents analysed have CALL approaches with the highest
frequency (46%). Computer-mediated communication in language learning and teaching has the
second-highest frequency (40%). Furthermore, according to the content analysis History of CALL is
the other topic that has the third-highest frequency (35%). The fourth topic is "Design and
development of CALL materials and applications" which has high frequency (32%) among the
contents. Moreover, another topic that has high frequency (26%) is types of CALL applications &
activities. The findings also indicate that Teaching language skills using CALL with the frequency of
21% is among the topics that have high frequency among the contents. Introduction to CALL with a
frequency of 10 (18%) and evaluation and adaptation of CALL materials and applications with the
frequency of 9 (16%) are other contents that have high frequency based on the content analysis.
Advantages and barriers of using CALL and Online assessment have the same frequency (14%).
Moreover, mobile learning and teaching language areas using CALL have the same frequencies (11%)
Findings also indicated that Research into CALL and Use of social media in language teaching and
learning are two contents that are mostly based on the university syllabi have the same frequency.
Professional development resources and feedback in CALL have the same frequency as well (7%).
The topics which have less frequency among the documents analysed are Word operating and editing
(word processor), Learning styles of the digital generation and digital citizenship, Online & Flipped
classes, Ethical issues, CALL Teacher education, Role of teachers and learners in CALL, and
Technological-pedagogical content knowledge (5%).
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Results of Research Question 2

The aim of the second research question of the study is to investigate the most preferred CALL course
topics by the pre-service EFL teachers in Turkey. Thus, the results obtained from the questionnaire
based on the content analysis are presented below.

Table 3. Pre-service teachers order of significance among 24 topics (N=146)

Topics 1 2 3 4 5 M
22. CALL Teacher education 1 11 19 45 70 4,18
24. Technological-pedagogical content knowledge 1 7 28 44 66 4,14
23. Role of teachers and learners in CALL 2 9 24 44 67 4,13
6. Teaching language skills using CALL 1 11 29 33 72 412
17. Feedback in CALL 1 12 34 40 59 3,99
5. Types of CALL applications & activities 1 14 23 57 51 3,98
13. Teaching language areas using CALL 2 12 31 48 53 395
4. Design & development of CALL materials & 3 9 40 49 45 3,85
applications

19. Learning styles of the digital generation and digital 3 15 36 41 51 384
citizenship

8. Evaluation & adaptation of CALL materials & 1 16 34 55 40 3,80
applications

2. Computer-mediated communication (CMC) in 1 9 48 51 37 3,78
language learning & teaching

20. Online & Flipped classes 3 19 39 37 48 374
21. Ethical issues 9 17 28 41 51 3,74
1. CALL approaches (behavioural, cognitive, socio 1 22 32 51 40 373
cognitive)

12. Mobile learning 4 17 47 29 49 3,70
16. Professional development resources: electronic 3 14 47 44 38 3,68
journals, listservs, conferences, etc.

9. Advantages and barriers of using CALL 2 16 44 51 33 3,66
15. Use of social media in language teaching and learning 5 19 40 45 37 3,62
10. Online assessment 3 23 40 44 36 3,60
11. Use of wikis /blogs in language teaching and learning 4 27 37 39 39 3,56
18. Word operating and editing (word processor) 2 23 47 44 30 3,53
7. Introduction to CALL 7 30 46 34 29 3,33
14. Research into CALL 1 28 45 36 27 329
3. History of CALL 2 51 42 17 8 249

Pre-service EFL teachers were requested to rate the topics in terms of their importance from 1to 5
(Not at all important-Extremely important).

Results indicate that the most preferred topic for CALL Course is CALL teacher education (M=4,18).
The second most preferred topic is technological-pedagogical content knowledge with 4,14 mean
score. The third most preferred topic among the participants is the Role of teachers and learners in
CALL with 4,13 mean score. Moreover, teaching language skills using CALL (M=4,12) is the fourth
most selected topic. Feedback in CALL with 3,99 mean score is the fifth topic for CALL Course. On
the other hand, Introduction to CALL (M=3,33), Research into CALL (M=3,29), and History of CALL
(M=2,49) are the least preferred topics by the participants.

DISCUSSION

As a result of the document analyses, the most preferred CALL course topics by ELT programs
worldwide and the related literature are mainly related to theoretical groundings of CALL and their
historical developments (e.g., CALL approaches (behavioural, cognitive, socio cognitive), Computer
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mediated communication (CMC) in language learning & teaching, and History of CALL). On the
other hand, the questionnaire study indicated that the pre-service teachers participating in this study
were chiefly concerned with such topics - CALL Teacher education, Technological-pedagogical
content knowledge, Role of teachers and learners in CALL, Teaching language skills using CALL,
Feedback in CALL, Types of CALL applications & activities — that manifested their perceived
prioritized needs related to how to teach aspects of CALL. This difference between the academics and
pre-service EFL teachers’ perceptions of priority of CALL topics may shed light onto the crucial
importance of the consideration of the effects of contextual dynamics on designing and developing
effective and efficient course syllabi in higher education settings. Rather than taking a top-down
approach to such educational decision-making processes, empowering the local stakeholders and
involving their opinions may be of great value. Another implication from this finding could be that
while developing courses, it would be better not only to receive the perceived needs or priorities of
students, but also to conduct thorough needs analysis studies by gathering information from a
multitude of stakeholders including administrators, instructors, learners, and other related parties
(Dudley - Evans & St. John, 1998).

Furthermore, the prioritized CALL syllabus content topics by the pre-service EFL teachers are in
convergence with the literature. Regarding CALL Teacher Education, for example, ElI Shaban and
Egbert (2018) put forward some suggestions for teacher educators in designing and implementing
professional CALL development. Concerning technological pedagogical content knowledge, Lee
(2000) asserts that lack of English Language teachers’ technical and theoretical knowledge in CALL is
among the most prominent barriers in delivering effective courses using ICT technology, which
underscores the importance of the need suggested by the participants. Chai et al. (2011) also noted,
based on previous literature, that technological pedagogical content knowledge is an important
construct when pre-service teachers aim to integrate ICT in their teaching practices. In relation to the
role of teachers and learners, Prensky (2001) claimed “today’s teachers have to learn to communicate
in the language and style of their students” (p.4), which indicates that language learners’ preferences
and expectations has changed due to the developments in technology in their lives, and so language
practitioners need to be endowed with necessary skills to be able to cater for their needs. This
argument is also supported by Jones (2001). Moreover, Hani’s (2014) survey among 200 English
Language teachers in Jordan showed that the ease in integrating language skills — a suggested way to
teach four language skills in the SLA literature, is one of the advantages of the using CALL. The
participant pre-service teachers’ selection of this topic highlights their awareness and needs in
benefitting from this advantage. Regarding Feedback in CALL, Ware and Kessler (2013) underlines
the prominence of digital feedback along with modes (face to face, delivered electronically by human,
and generated by computer) focus (error correction, developing ideas, building genre awareness) and
strategies (instructor-directed, peer, and autonomous) for giving effective feedback to learners in
CALL environments. Types of CALL applications and activities have also received much attention of
scholars. For instance, Yang (2010) mentions a wide variety of beneficial software along with
activities for teaching and learning languages from contextualized grammar and vocabulary drill
programs with audio and graphics to error checking software and to e-testing applications. The writer
goes on to suggest that such various types of tools should be known and selectively utilized by
language practitioners for effective teaching based on learner needs rather than relying on a limited set
of materials, which is also in line with the preferences of the participant ELT students in this study.
Last but not least, these points along with the sources discussed can be utilized to fulfil the needs
stressed by the participants.

Table 3 also revealed that most of the CALL syllabus content topics in the questionnaire were rated as
‘very important’ (items 22, 24, 23, 6, 17, 5, 13, 4, 19, 8, 2, 20, 21, 1, 12, 16, 9, 15, 10, 11, 18; M =
3,41 — 4,20) or ‘important’ (items 7 & 14; M = 2,61 — 3,40), while only item 3 being rated as
‘somewhat important’ (M = 1,81 — 2,60). None of the items presented were considered as ‘not at all
important” (M = 1,00 — 1,80). This may indicate that the participants believed integrating technology
and the Internet in language learning and teaching practices is of considerable benefit and they, as
future teachers, need to learn the necessary skills and knowledge for this to happen in their teaching
situations. In line with their view, it is likely that both teachers and learners of second and foreign
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languages make good use of the Internet and communications technology in traditional classroom and
distance education contexts (Ozkan & Koseler, 2009). Furthermore, several studies yielded evidence
that such technology integration support language learners in improving their four macro skills
(listening, speaking, reading, and writing) (e.g., Gu, 2002; Kung & Chuo, 2002; Lin, 2003), and
enhance their development of grammatical and lexical competence, intercultural knowledge, and
active involvement in classroom tasks (Hoecherl-Alden, 2000; Osuna & Meskill, 1998).

CONCLUSION & SUGGESTIONS

The current study aimed to investigate the most preferred CALL course topics by ELT programs
worldwide and related literature, and those by the pre-service EFL teachers in Canakkale Onsekiz
Mart University in Turkey through a mixed method sequential exploratory research design.

In conclusion, the findings of the study added to existing evidence that L2 teachers may use CALL
techniques and procedures to improve the learning conditions of their pupils, and so second language
teacher education programs should present CALL courses to their students to endow them with the
required competencies in utilizing computational technology and the Internet. To do so, however,
teacher educators need to engage in critical decision—making processes. In other words, they need to
make informed decisions about what topics to involve in the contents of their syllabus by considering
the needs and expectations of their students along with the demands of their existing and target
contexts.

Despite using both quantitative and qualitative methods like document analysis and questionnaire, this
study also has several limitations. First, the data was only selected from the pre-service teachers.
Second, further information could be gathered using other introspective methods like one-on-one or
focus group interviews. Third, the findings of the study cannot be generalized to all ELT settings in
Turkey or other countries since it was conducted in a specific context, the ELT Department of
Canakkale Onsekiz Mart University. To obtain more generalizable conclusions, future studies may
collect a broader cross-sectional set of data from various ELT departments, though it is suggested that
such a decision be context bounded. It should be also carefully considered that the present study only
aimed at offering a list of topics for the content of the CALL elective course. Suggesting a complete
syllabus is thus beyond the scope of this study, as it requires not only the topics but also other crucial
decisions like organizing the topics according to their priority order regarding their necessity for
learning the others, methodological decisions concerning how to teach the content and so what
activities or tasks in and out of the classroom will be presented, time allocated to each topic and
activity, and assessment and evaluation of student learning both for formative and summative
decisions.
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Uzun Oz
Gunliik hayatmn her alaninda teknoloji kullaniminin artmasi ve pandemi siireci ile uzaktan egitim
yontemlerinin egitim Ogretim uygulamalarindaki yerinin ve etkisinin giderek kuvvetlenmesi,
giiniimiizde egitimde teknoloji kullanimini bir segenek degil zorunluluk haline getirmeye baslamustir.
Dolayisiyla, teknoloji ve teknolojik araglarin kullaniminin egitimdeki yeri de 6nem kazanmustir.
Ingilizce Ogretimi alam1 her zaman teknolojik gelismelerden en cok etkilenen alanlardan birisi
olmustur. “Bilgisayar Destekli Dil Ogretimi” teknoloji kullaniminin dil &gretimindeki yerini
vurgulayan ve sinifta bilgisayar teknolojileri kullanimini igeren yaklagimlardan birisidir ve gegmisten
giiniimiize yabanci dil 6gretimi pedagojisine yadsinamaz katkilari olmustur. Teknolojinin, bilgisayar
kullanimmnin ve bilgisayar destekli dil 6gretiminin gerekliliginin artmasi ile Ingilizce &gretmen
adaylarin da bu konularda ve 6zellikle de bu konularin egitim dgretim programlarina déahil edilmesi
hususunda egitim almasinin 6nemi ve gerekliligi her gecen giin artmaktadir. Bu ihtiyaclar1 ve
gereklilikleri goz oOniinde bulundurarak bu c¢alismanin amaglar1 ve arastirma sorular1 ortaya
koyulmustur. Ilk olarak, bu calisma diinya genelindeki Ingilizce Ogretmenligi programlarinda
bilgisayar destekli dil 6gretimi konusunda verilen derslerde ele alinan konular1 ve ayrica bu alanda
ortaya koyulmus makale ve kitap gibi kaynaklarda bilgisayar destekli dil 6gretimi ile ilgili en sik
bahsedilen konulari bulmak istemektedir. Bu c¢aliymanin bir diger amaci da Tiirkiye’de ingilizce
Ogretmenligi boliimlerinde egitim alan dgrencilerin bilgisayar destekli dil dgretimi alaninda en gok
tercih ettikleri ve ogrenmeye ilgi duyduklar1 konular1 ortaya g¢ikarmaktir. Son olarak, bu calisma
Ingilizce Ogretmenligi béliimlerinde egitim goren dgretmen adaylarinin béliimlerinde alabilecekleri,
amaci ve hedefleri bilgisayar destekli dil 6gretimi yaklasimini 6gretmen adaylarina benimsetmek ve
gelecekteki Ogretmenlik deneyimlerinde ve dil Ogretme uygulamalarinda etkili bir sekilde
kullanabilmelerini saglamak olan bir se¢gmeli ders igin Ornek bir igerigin olusturulmasini
hedeflemektedir. Bu icerik olusturulurken katilimeilari en fazla segtigi ve 6grenmek istedigi konular
kullanilacaktir. Bu ¢alismanin verisi hem nicel hem de nitel yontemler kullanilarak toplanmistir. Veri
toplamak icin kesfedici sirali karma yontemler arastirmasi desenlemesi kullanilmistir. Veri toplama
stirecinin basinda ilk olarak, bilgisayar destekli dil 6gretimi alaninda en sik goriilen ve en 6nemli
konular1 ortaya ¢ikarabilmek adina bir tematik icerik analizi yapilmistir. Bu igerik analizini
yapabilmek i¢in 19 makale, 17 kitap, 6 web sayfasi ve de hem Tiirk hem de cesitli yabanci
tiniversitelerden bilgisayar destekli dil 6gretimini ele alan 15 farkli ders igerigi incelenmistir. Bu igerik
analizi sonucunda kaynaklarda ve miifredatlarda en sik karsilasilan 24 farkli konu ortaya ¢ikarilmis,
sikliklarina gore listelenmis ve bu konular1 kullanarak bir anket olusturulmustur. Anket Canakkale
Onsekiz Mart Universitesinde Ingiliz Dili Egitimi béliimiinde egitim gérmekte olan 146 &gretmen
adayma uygulanmistir. Uygulanan bu anketin amaci, ¢alismaya katilan Ogrencilerin en Onemli
gordiikleri ve en ¢ok ihtiyag duyduklari konulart se¢melerini saglayip, ¢ikan sonuglara gore bir 6rnek
ders igerigi ortaya koymaktir. Katilimcilardan anketteki maddeleri 6nemli bulma derecelerine gore 1,
2, 3, 4 ya da 5 seklinde numaralandirmalar1 istenmistir. 1 “Gnemsiz”, 2 “az 6nemli”, 3 “ortalama
o6nemli”, 4 “cok Onemli” ve 5 “kesinlikle onemli” anlamima gelmektedir. COVID-19 pandemisi
nedeniyle devam eden uzaktan egitim siireci goz Onlinde bulundurularak anket Google Forms
uygulamasi iizerinden olusturulmus ve katilimcilardan veri g¢evrim i¢i olarak toplanmistir. Veri
toplama siireci tamamlandiktan sonra katilimcilardan gelen yanitlar SPSS 24 programina aktarilmis ve
betimsel istatistik yontemleri kullanilarak verilen yanitlarin siklik analizleri ve ortalamalar
hesaplanmistir. Anketi katilimcilara uygulamadan once gerceklestirilen icerik analizine gore, diinyada
uygulanan bilgisayar destekli dil 6gretimi ders programlarinda ve bu konuda ortaya koyulmus
kaynaklarda en sik goriinen konular genelde bilgisayar destekli dil &gretiminin teorik temelleri,
bilgisayar destekli dil dgretiminin tarihsel gelisimi (bilgisayar destekli dil dgretimine yaklagimlar:
davranigci, biligsel) ve dil 6gretiminde bilgisayar aracili iletisim gibi konular olmustur. Ancak, bu
calismadaki katilimcilardan toplanan veri sonucunda bunlardan farkli konular ortaya ¢ikmistir.
destekli dil Ogretimi alaninda Ogretmen egitimi, teknolojik pedagojik icerik bilgisi c¢ercevesi,
bilgisayar destekli dil 6gretiminde Ogretmen ve Ogrenci rolleri, bilgisayar destekli dil 6gretimi
kullanarak Ingilizce dil becerilerinin 6gretilmesi, bilgisayar destekli dil 6gretiminde déniit verme,
bilgisayar destekli dil 0gretimi uygulamalar1 ve aktiviteleri olarak siralanabilir. Bununla birlikte,
bilgisayar destekli dil 6gretimine girig, bilgisayar destekli dil 6gretiminde arastirma ve bilgisayar
destekli dil 6gretiminin tarihi gibi konularin ¢alismanin katilimcilar: tarafindan en az tercih edilen
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konular oldugu ortaya ¢ikmistir. Son olarak, uygulanan ankette sunulan konulardan higbiri katilimcilar
tarafindan “6nemsiz” olarak isaretlenmemistir. Katilimcilarin verilen higbir konuyu 6nemsiz olarak
isaretlememesi teknoloji ve teknoloji kullanimini dil 6gretme ve 6grenme siirecine dahil etmenin ne
kadar 6nemli oldugunu diigiindiiklerinin agik bir gostergesidir. Calismadaki katilimcilara uygulanan bu
gelecekteki  Ogretmenlik deneyimlerinde kullanabilecekleri pratik  bilgileri tercih ettigini
gostermektedir. Bu sonuglar da ingilizce Ogretmenligi boliimlerinde egitim alan dgretmen adaylarinin
egitim Ogretim uygulamalarinda kullanmak igin bilgisayar ve teknoloji konusunda egitilmesi
gerekliligini ortaya koymaktadir. Calismanin sonucunda ortaya ¢ikan sonuglar ve bu sonuglara bagl
olarak verilebilecek Oneriler calismanin son boliimiinde detayli bir sekilde tartisilmaktadir.

APPENDICES

Appendix A

Dear Students,

We are writing you to get your opinions on a syllabus for the elective course ‘for Computer-Assisted
Language Learning (CALL) Course. In the first phase of our study, after document and thematic
analysis, the items of the questionnaire were obtained. Therefore, in the second phase, we strive for
designing a syllabus by collecting data from pre-service teachers at English language teaching
department at Canakkale Onsekiz Mart University. In this sense, [ would like to invite you to complete
the questionnaire below.

The data collected in this research study will be kept confidential.

Thanks in advance for sharing your extensive knowledge and support.

A. Personal Information
Firstly, we would like to get your permission to participate into the study. Could you please confirm
that you have attended the research related to a suggested syllabus for the course of discourse analysis
and language teaching voluntarily? Please, confirm the statement below.
I confirm that | would like to participate into the study voluntarily. (__)

1. Your Gender : Female / Male

2. Your Age:

3. Have you ever given a course related to instructional technology or CALL? Yes/No

B. Please rate the topics of Computer Assisted Language Learning (CALL) Course
according to their importance in ELT.
Could you please evaluate the following topics according to their importance in ELT (not
important=0, of little importance=1, of average importance=2, very important=3, absolutely
essential=4)?

No Topics for the course of Computer Assisted Language
Learning (CALL)
1 | CALL approaches (behavioural, cognitive, socio
cognitive)
2 | Computer mediated communication (CMC) in language
learning & teaching
History of CALL
Design & development of CALL materials & applications
Types of CALL applications & activities
Teaching language skills using CALL
Introduction to CALL
Evaluation & adaptation of CALL materials &
applications
9 | Advantages and barriers of using CALL
10 | Online assessment
11 | Use of wikis /blogs in language teaching and learning

12 | Mobile learning

0N |b|W
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13 | Teaching language areas using CALL

14 | Research into CALL

15 | Use of social media in language teaching and learning

16 | Professional development resources: electronic journals,
listservs, conferences, etc.

17 | Feedback in CALL

18 | Word operating and editing (word processor)

19 | Learning styles of the digital generation and digital
citizenship

20 | Online & Flipped classes

21 | Ethical issues

22 | CALL Teacher education

23 | Role of teachers and learners in CALL

24 | Technological-pedagogical content knowledge

Appendix B

Codes for the sources of Qualitative Data

B1 | Contemporary computer-assisted language learning.

B2 | WorldCALL.: Sustainability and Computer-Assisted Language Learning

B3 | Teaching & researching: Computer-assisted language learning. Routledge.

B4 | Brave new digital classroom: Technology and foreign language learning.

B5 | A Practical Guide to Using Computers in Language Teaching

B6 | The Handbook of Technology and Second Language Teaching and Learning

B7 | New Perspectives on CALL for Second Language Classrooms

B8 | Changing Language Education through CALL

B9 | Computer-Assisted Language Learning: Learners, Teachers and Tools

B10 | Computer-Assisted Language Learning: Context and Conceptualization

B11 | CALL Dimensions: Options and Issues in Computer-Assisted Language Learning

B12 | Computer Applications in Second Language Acquisition

B13 | Technology in Language Learning: An Overview

B14 | CALLing All Foreign Language Teachers: Computer-assisted Language Learning

B15 | A practical guide to using computers in language teaching

B16 | Tips for teaching with CALL.: Practical approaches to CALL

B17 | CALL Essentials Principles and Practice in CALL Classrooms
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