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Abstract

The aim of the present study was to determine social acceptance levels of primary
students with special needs in inclusive education. The study group consists of 3"
and 4" grade students attending Ressam lbrahim Callt Primary school in
Pamukkale District of the city of DenizliThe data was collected using the "Social
Acceptance Scale” developed by Sahbaz and Arslan (2012) to measure the social
acceptance of students with special needs by normally developing students. The
data obtained from the study was analysed using SPSS (Statistical Package for
Social Sciences) for Windows 25.0 program. Data analysis was conducted using
descriptive statistical methods (numbers, percentages, standard deviation). In data
analysis, independent samples t-test was applied for the means of two groups to
compare quantitative data when the assumption of normal distribution was met;
and Mann Whitney U test was selected for the non-normally distributed data. In
addition, Kruskal Wallis H test was employed when comparing more than two
group means. Multiple comparisons test was performed to determine the groups
with differences as a result of the analyses. It was found as a result of the study
that social acceptance of individuals with special needs varied by gender, and
epecailly male students had higher levels of social acceptance in the peer attitude
sub-scale. Moreover, it was seen that the presence of an individual with special
needs in the child’s family affected his social acceptance of peers with special needs
positively.
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INTRODUCTION

The capacity of a society to build and maintain active relationships with the modern world is in direct
proportion to how much attention it attaches to education. What indicates the degree of effectiveness
of an education system, on the other hand, is the quality of the education to be offered to individuals
with special needs. It is a right of individuals with special needs to enjoy all and more of the educational
opportunities given to their normally developing peers. This is the one and only way to make such
individuals a part of the society (Giines, 2016).

The most commonly attended educational settings by individuals with special needs from past to
present can be grouped as seperate/boarding day schools, special education classes in general
education schools and inclusion education in general edutacation claseses. For a long time, education
has been provided for individuals with special needs at seperate/boarding day schools for special
education (Sucuoglu, Kargin, 2006). However, studies conducted in the 1950s and 1960s showed that
these educational activities were not successful as expected, they, on the contrary, could be harmful for
children with special needs. It was even noticed that many children with special needs became more
successful in normal programs (Sahbaz, 1997). All these experiences in the field set the ground for the
start of inclusive education practices. Integration / Inclusion is “education that enables individuals with
special needs to be in mutual interaction with their peers of all types and at all levels” (SESR, 2018).
Inclusive education is on a philosophy based on the concept of social justice claiming access to all
educational opportunities by all students regardless of any difference (Loreman, Earle, Sharma, Forlin,
2007).

Integration practices were first initiated in the 1970s in the United States of America with the
inclusion law and in other countries later. The law highlighted the importance education of children with
special needs with their peers with no special needs. The practice was much-debated in many countries
and the number of practices increased in time with such factors as laws, study results and the pressure
of parent groups. Many studies were later on conducted to determine the efficiency, outcomes and
benefits for children with and without special needs of these practices. Today, it is accepted almost as a
prerequisite that individuals with special needs are educated together with their peers without special
needs as of young ages for their active participation in life and increasing their quality of life (Sucuoglu,
2004).

The Individuals with Disabilities Education Act (IDEA), enacted in California in 1975, required all
state schools accepting federal funds to provide free and equal access to education for children with
physical and mental disabilities. The Act was revised and renewed in year 2004. As a result, more free
education and employment was provided to meet the special needs of individuals aged 3-22. In order
to enable these individuals to live independently, appropriate and individualized education was offered
in the least restricting settings for them (Pefa, 2016). Parallel with these developments in the world, the
Children with Special Education Needs Law was enacted in 1983 in Turkey. Integration practices were
legalized with the Decree Law on Special Education which was put into effect in 1997. The Law on
Persons with Disabilities numbered 5378 was enacted in 2005, the Special Education Services Regulation
in 2006 and the circular on Inclusive Education Practices was issued in 2008. As a result of the final Special
Education Services Regulation, which was effected in 2018, educational practices through integration
have been carried out for approximately 40 years in educational settings.

The purpose of inclusive education is to enable individuals with special needs to receive education
with their normally developing peers. The primary condition for this type of education to be successful
is to design a curriculum in line with the needs of the student. The individual's characteristics, knowledge
and skills must be considered while developing such programs. Another point of importance is adapting
the society and the environment to these children rather than adapting these children to the society.
Through arrangements and contact meetings within the school, all the individuals in the school should
have an accepting attitude for this education to achieve success (Glzel, 2014). Another condition for
success in inclusive education practices is to work cooperatively as a team with the classroom teachers,
school administration, students with special needs and their families, normally developing children and
their families, school counsellors and special education substitute teachers (Ozengi, 2009).
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As stressed in the 2023 vision of Turkey, in order to reinforce a fairness-based understanding of
education, practices should be conducted in all fields to enable the students with physical and mental
disadvantages to reach all the opportunities given by the state to normally developing individuals. In
this regard, the principle of social acceptance should be popularized in our schools to realize the
understanding of acting together without being excluded by friends and peers (Kaya, 2020).

Social acceptance is the integration of individuals with special needs in an activity as a group
member by their peers and the existence of a positive relationship and interaction among them (Civelek,
1990). According to Sahbaz (2007), teachers and students are not willing to accept students with specail
needs into their classes and normally developing children display negative behavior towards students
with special education needs and exclude them. There are some factors causing students with special
education needs to be excluded. One of these factors is the visibility level of the disability. The difference
of the individual with special education needs is also defined as the visibility level of the disability. While
there might be differences in their physical appearance depending on the type and degree of the
disability of these individuals, these students might also be perceived different due to the supporting
equipment like the crutches, wheelchairs, hearing aid devices they use (Sucuoglu, Kargin, 2006).

The type and degree of the disability of students with special needs affect the level of social
acceptance by their normally developing peers (Wendelborg, Kvello, 2010). It is considered that the
higher the visibility level of the disability is, the lower the level of social acceptance of students with
special needs gets (Sucuoglu, Kargin, 2006). Another factor affecting the social acceptance levels of
individuals with special needs is academic achievement. Individuals with special needs learn more slowly
or difficultly than their peers. This causes their academic achievement to be lower than that of their
peers. A student with low academic achievement may develop a negative attitude towards school.
Academic achievement and negative attitudes of the individual with special needs towards lessons and
school play an important role in social acceptance (Aktan, 2018). Accordingly, as the academic
achievement of the individual with special needs decreases, the level of acceptance by their peers gets
lower as well.

Individuals with special needs who experience similar difficulties in terms of social skills like
academic achievement are rejected and excluded by their peers (Sucuoglu, Kargin, 2006). For example,
such social skills as raising fingers, working in cooperation with peers, speaking in the lesson, waiting for
his turn affect students’ academic achievement negatively as well as having negative impacts on the
peers’ attitudes (Sahin, 2010). Therefore, social skill levels of individuals with special needs is one of the
factors affecting their social acceptance. Being incompetent and inadequate to display common skills
with their peers makes their social differences more apparent and affects social acceptance negatively.
It is also a frequent occurrence that individuals with special needs have problem behaviour. This
behaviour not only disrupts the course of the lesson but it may also be harmful to their peers. This makes
it more difficult for individuals with special needs to be accepted socially by their peers (Sucuoglu, Kargin,
2006). Attitudes of teachers and peers is another factor affecting the social acceptance of students with
special needs. Teachers' attitudes and behaviours towards students with special needs could create a
classroom atmosphere where differences are accepted, which, in turn, affects the social acceptance levels
of other students (Sahin, 2010). Teachers’ attitude sets an example for students in the social acceptance
of students with special needs. If the teacher lovingly accepts the individual with special needs with all
his/her differences, this increases the students’ social acceptance levels as well. Another factor that
affects the social acceptance of students with special needs is the presence of an individual with special
needs in the family. Persons who have individuals with special needs in their families can easily develop
a feeling of empathy when faced with it. Empathy is the ability to put yourself in the other person’s place
to understand and feel his/her feelings and thoughts correctly and look from his/her perspective.
Empathy is highly important for people in understanding each other. Empathy prevents conflicts from
coming up as well as making it possible to solve many problems in communication (Ersoy, Kosger, 2016).
Thus, persons who have individuals with special needs in their families can easily empathize with the
experiences of these individuals, which increases their social acceptance levels.

The literature related to the social acceptance of individuals with special needs includes studies
conducted at the pre-school level (Odom, Craig Li, Marquart, Brown 2006; Akin, 2019; Aguiar, Moiteiro,
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Pimentel, 2010); primary school level (Manetti, Schneider, Siperstein 2001; Broomhead, 2019; Aktan,
Budak, Botabekovna, 2019), primary education level (Wentzel, 1994; Wong, 2008; Arslan and Sahbaz
2012); in different age groups (Aydogan, 2017; Ayral, 2013; Reiter, Schanin& Tirosh, 1998), with teachers
(Vaz, Wilson, Scott, Cordier, Falkmer, 2015) and with different educational practices (Aktas, Kicuker,
2002; Kaya, 2020; Tekgul, 2020; Selimoglu, 2017; Aktan, 2018; Kabasakal, 2018)

Aydogan (2017) examined the social acceptance of individuals from varying age groups (11-60
years) towards individuals with mental incompetence and found that adults and adolescents hade higher
levels of social acceptance for individuals with mental incompetence. Ayral (2013) examined the social
acceptance levels and factors affecting social acceptance among normally developing peers of students
participating in full-time integration practices (aged 4-10 years,11-14 years, 15 years and over) and
found that the social acceptance level of integrated education students among their normally
developing peers was close to the “moderate” level. The study employed “The Social Acceptance Scale”
which was developed by Siperstein (1980) and adapted to Turkish by Civelek (1990). In this scale, only
friendship relationships, only one sub-scale of social acceptance, was evaluated. Similarly, Aktan, Budak,
Botabekovna (2019) looked into primary school students’ social acceptance levels of integration students
and revealed that integration students were not accepted socially by their peers. This study also used
“The Social Acceptance Scale” developed by Siperstein (1980) and adapted to Turkish by Civelek (1990).
There is a need for detailed information about the measurements of other sub-scales of social
acceptance (Social Skills, Student Behaviours and Peer Attitudes) as well in the field. However, in the
literature review conducted, no study has been found on a detailed examination of the social acceptance
levels of primary school students with special needs participating in inclusion practices. The need for the
study comes out due to this gap in the literature.

The aim of the present study is to determine the social acceptance levels of primary school
students with special needs participating in inclusion practices. To this end, answers will be sought for
the following questions:

1. What is the social acceptance level of primary school students with special needs participating
in inclusion practices?

2. Does the social acceptance level of primary school students with special needs participating in
inlcusion practices vary by various variable (gender, mother's and father's level of education,
having siblings and presence of an individual with special needs in the family)

Limitations

The present study is limited to the 3™ and 4" grade students attending Ressam ibrahim Calli
Primary school in the 2020-2021 academic year in Pamukkale district of the city of Denizli.

METHOD

Research Model

The present study aiming to determine the social acceptance levels of primary school students
with special needs participating in integration practices was conducted in a descriptive quantitative
design. The study employed the correlational research model. Correlational research aims to measures
the presence or change of the covariance between two or more variables (Karasar, 2020).

Study Group

The study group consist of the 3™ (42 students) and 4t (46 students) grade students attending
Ressam ibrahim Calli Primary school in the 2020-2021 academic year in Pamukkale district of the city of
Denizli.

Data Collection Instrument

The data were collected using “The Social Acceptance Scale”, which was developed by Sahbaz and
Arslan (2012) to measure the social acceptance of students with special needs by their normally
developing peers. The Social Acceptance Scale has a three-factor structure, which explains 46.666% of
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the total variance. The first, second and third factors explain 20.058%, 15.604% and 10,994% of this
variance respectively. The first of the factors composing the scale is defined as “Social Skills”, the second
as “Student Behaviour” and the third factor as “Peer Attitudes”. Internal consistency coefficient and
Spearman Brown split half test correlation were calculated to determine the reliability coefficient of the
scale. Internal consistency coefficient of the Social Acceptance Scale was found as 927 and the Spearman
Brown split half test correlation as ,964. The Social Acceptance Scale developed Sahbaz and Arslan (2012)
is a reliable measurement instrument.

Table 1.Numbers of Students Participating the Study

Variables n %
Male 48 54,5
Gender Female 40 455
Unable to read and write 5 57
, . Primary School 18 20,5
Mother's Level of Education Secondary School 31 352
High School 34 38,6
Secondary School 34 38,6
Father's Level of Education High School 47 53,4
University 7 8,0
No siblings 6 6.8
. 1 Sibling 40 45,5
Number of Siblings 2 Siblings 34 386
3 Siblings 8 9,1
Disabled Individual in Family Yes 7 8,0
No 81 92,0

The Social Acceptance Scale measures Social Skills, Student Behaviour and Peer Attitudes among
the factors affecting social acceptance with a three-point rating scale as [(Agree (1), Undecided (2),
Disagree (3)]. The scale consists of a total of 32 items- 23 positive, 9 negative. The negative items on the
scale are reverse-scored [Agree (3), Undecided (2), Disagree (1)]. The maximum possible score to be
obtained over the scale is 96 while the minimum score is 32. As the scores obtained over the scale
decrease, social acceptance level increases while the higher the scores are, the lower the level of social
acceptance gets.

Data Collection

For data collection, parents were informed by classroom teachers via text messages first, and the
parents of students participating in the study were sent "Parent Consent Forms”. Parent Consent Forms”
were confirmed and signed by parents and submitted to the classroom teachers. Later, the students
were informed about the scale by the second researcher. Afterwards, “The Social Acceptance Scale”
developed by Sahbaz and Arslan (2012) was applied to the 3™ and 4" grade students attending Ressam
ibrahim Call Primary School on March 15-19,2021.

Data Analysis

The data obtained from the study were analysed using the SPSS (Statistical Package for Social
Sciences) for Windows 25.0 program. Data evaluation was performed with statistical methods (numbers,
percentages, means, standard deviation). In addition to normality tests, the data can be tested for normal
distribution using distribution scales like histogram, Q-Q graphs and box-plot graphs as well as skewness
and kurtosis, variation coefficient (Hayran and Hayran, 2011). For normality, the data points must be
observed to align closely to the 45-degree line on the scatter plot diagram and to centre on the median
of the box-plot graph (Blyukdztirk, 2011). Normal distribution was tested with fitness-normality tests
and skewness-kurtosis values.

Reliability analysis is conducted to test whether the statements in the scales are consistent within
themselves and if all the statements measure the same subject or not (Ural and Kilig, 2006). In order for
the tests and results to be reliable, measurements must be reliable. In this respect, reliability
measurements of the scale were performed using Cronbach’s Alpha coefficient.

E-International Journal of Educational Research ISSN: 1309-6265 Vol: 13, No: 3, pp. 59-77 .

63



. E-Uluslararast Egitim Arastirmalart Dergisi ISSN: 1309-6265, Cilt: x, No: x, ss. 59-77

In data analysis, independent samples t-test was applied for the means of two groups to compare
quantitative data when the assumption of normal distribution was met; and Mann Whitney U test was
selected for the non-normally distributed data. In addition, Kruskal Wallis H was used to compare more
than two groups. Multiple comparisons test was performed to determine the groups with differences as
a result of the analyses. The findings obtained are presented below.

FINDINGS

The findings obtained concerning the sub-problems developed in line with the aim of the study are
presented in order below.

The first sub-problem of the study is “what is the social acceptance levels of primary school
students with special needs participating in inclusion practices? Findings concerning this sub-problem
are given below.

Table 2. Descriptive Statistics and Reliabilities of the Social Acceptance Scale and Sub-scales

n X Sd Min. Max Cronbach Alfa
Social Skills 88 1,69 0,41 1,06 2,75 0,831
Student Behaviour 88 1,59 043 1,00 2,78 0,731
Peer Attitudes 88 2,40 0,56 1,00 3,00 0,822
Social Acceptance 88 1,81 0,26 1,09 2,34 0,758

Table 2 shows that the Cronbach’s Alpha values of the scale are 0,831 for social skills; 0,731 for
student behaviour, 0,822 for peer attitudes and 0,758 for the overall scale. These findings indicate that
the Cronbach’s Alpha values of the scale and sub-scales are adequately reliable. Bayram (2004) reports
Cronbach Alpha values of over 0,70 are sufficient for reliability. In this regard, the scale used was found
to have sufficient reliability.

Participants’ mean social acceptance score is (X=1.69). Considering that lower scores show higher
social acceptance, it is seen that the social acceptance levels of the participating 3™ and 4" graders
towards individuals with special needs is high on the whole in terms of total score. According to this
finding, it could be asserted that 3™ and 4™ grade students approach individuals with special needs
positively in terms of social acceptance.

The second sub-problem of the study is "does the social acceptance level of primary school
students with special needs participating in inclusion practices vary by; a) gender, b) mother's and
father’s level of education, c) having siblings and d) presence of an individual with special needs in the
family?

Findings concerning the second sub-problem are given below.

Normality Tests

a) Does the social acceptance level of primary school students with special needs participating in
inclusion practices vary by gender?

Skewness of a distribution symmetry shows whether the data is distributed normally or not.
Skewness values falling outside of the -2 and +2 range represent a skewed distribution (George, Mallery,
2010)

Table 3. Skewness and kurtosis values for gender

Social Acceptance Social Skills Std. Behav. Peer Attitude

Male Female Male Female Mal Female Male Female
Skewness 0,12 -0,33 0,60 0,78 117 1,18 -0,83 -1,42
Std.Error Skewness 0,34 0,37 0,34 0,37 034 037 0,34 0,37
Kurtosis -0,56 1,76 -055 073 053 169 -0,39 1,55
Std.Error Kurtosis 0,67 0,73 0,67 0,73 006 073 0,67 0,73

Since the data showed normal distribution, t-test was applied to compare the quantitative data
of the means of the two groups.
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b) Does the social acceptance level of primary school students with special needs participating in
inclusion practices vary by mother’s level of education?

Table 4. Skewness and Kurtosis values according to mother’s level of education

Graduation Level Unable to Read-write Primary School Secondary School High School
Social Acceptance

Skewness 0,29 -0,61 0,37 -0,48
Std.Error Skewness 0,91 0,53 042 0,40
Kurtosis -1,14 -0,29 0,54 -0,30
Std.Error Kurtosis 2,00 1,038 0,82 0,78
Social Skills

Skewness 0,13 1,24 0,85 -0,16
Std.Error Skewness 0,91 0,53 0,42 0,40
Kurtosis -1,94 1,76 0,96 -0,85
Std.Error Kurtosis 2,00 1,03 0,82 0,78
Student Behaviour

Skewness 1,37 1,43 1,20 1,18
Std.Error Skewness 0,91 0,53 0,42 0,40
Kurtosis 2,10 2,88 0,86 0,93
Std.Error Kurtosis 2,00 1,03 0,82 0,78
Peer Attitudes

Skewness -1,26 -1,61 -0,86 -0,89
Std.Error Skewness 0,91 0,53 0,42 0,40
Kurtosis 1,09 1,89 -0,54 0,02
Std.Error Kurtosis 2,00 1,03 0,82 0,78

Does the social acceptance level of primary school students with special needs participating in
inclusion practices vary by father’s level of education?

Table 5. Skewness and Kurtosis values according to father's level of education

Graduation Level Secondary Sch. High Sch. University
Social Acceptance

Skewness 0,50 -0,32 0,86
Std.Error Skewness 0,40 0,34 0,79
Kurtosis 0,63 0,05 -1,08
Std.Error Kurtosis 0,78 0,68 1,58
Social Skills

Skewness 1,20 0,31 0,86
Std.Error Skewness 0,40 0,34 0,79
Kurtosis 1,58 -0,29 -1,08
Std.Error Kurtosis 0,78 0,68 1,58
Student Behaviour

Skewness 1,50 0,93 -0,36
Std.Error Skewness 0,40 0,34 0,79
Kurtosis 2,22 0,12 -1,13
Std.Error Kurtosis 0,78 0,68 1,58
Peer Attitudes

Skewness -1,95 -0,60 -0,72
Std.Error Skewness 0,40 0,34 0,79
Kurtosis 3,16 -0,68 0,38
Std.Error Kurtosis 0,78 0,68 1,58

Skewness of a distribution symmetry shows whether the data is distributed normally or not.
Skewness values falling outside of the -2 and +2 range represent a skewed distribution (George, Mallery,
2010)

Since the data showed non-normal distribution, Kruskal Wallis H test was selected to compare the
quantitative data of the means between the groups (mother's level of education- father's level of
education).

c) Does the social acceptance level of primary school students with special needs participating in
inclusion practices vary by sibling information?
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Table 6. Skewness and Kurtosis values according to sibling information

Graduation Level No Siblings 1 Sibling 2 Siblings 3 Siblings
Social Acceptance

Skewness -1,04 0,77 -0,36 1,76
Std.Error Skewness 0,84 0,37 0,40 0,75
Kurtosis 1,10 -0,94 0,85 4,26
Std.Error Kurtosis 1,74 0,73 0,78 1,48
Social Skills

Skewness 0,96 0,53 0,53 1,11
Std.Error Skewness 0,84 0,37 0,40 0,75
Kurtosis 0,70 -0,49 -0,51 3,17
Std.Error Kurtosis 1,74 0,73 0,78 1,48
Student Behaviour

Skewness 1,31 0,99 1,35 1,00
Std.Error Skewness 0,84 0,37 0,40 0,75
Kurtosis 2,79 0,36 2,08 -0,26
Std.Error Kurtosis 1,74 0,73 0,78 1,48
Peer Attitudes

Skewness -0,39 -0,92 -1,56 -0,59
Std.Error Skewness 0,84 0,37 0,40 0,75
Kurtosis -0,93 0,01 2,03 -1,52
Std.Error Kurtosis 1,74 0,73 0,78 1,48

Skewness of a distribution symmetry shows whether the data is distributed normally or not.
Skewness values falling outside of the -2 and +2 range represent a skewed distribution (George, Mallery,
2010).

Since the data showed non-normal distribution, Kruskal Wallis H test was selected to compare the
quantitative data of the means between the groups (number of siblings).

d) Does the social acceptance level of primary school students with special needs participating
in inclusion practices vary by the presence of another individual with special needs in the family?

Table 7. Skewness and Kurtosis values according to the presence of another individual with special needs in the
family

Social Acceptance Social Skills Student Behaviour Peer Attitude

Yes No Yes No Yes No Yes No
Skewness 0,47 0,20 0,08 0,57 -0,17 1,18 0,84 -1,25
Std.Error Skewness 0,79 0,26 0,79 0,26 0,79 0,26 0,79 0,26
Kurtosis 0,73 1,33 -2,06 -0,26 033 0,84 1,31 0,79
Std.Error Kurtosis 1,58 0,08 1,58 0,52 1,58 0,52 1,58 0,52

Skewness of a distribution symmetry shows whether the data is distributed normally or not.
Skewness values falling outside of the -2 and +2 range represent a skewed distribution (George, Mallery,
2010).

Since the data showed non-normal distribution, Mann Whitney U test was selected to compare
the quantitative data of the means of the two groups (number of siblings).

The scores obtained from the social acceptance scale and its sub-scales were compared according
to the demographic characteristics of the participating individuals and the results are presented in Table
3. The results show that there is no significant difference in social acceptance, social skills and student
behaviour scores of the participating individuals by gender (p>0,05); while peer attitudes scores
significantly vary by gender (p<0,05). Male students were found to have higher levels of social
acceptance at the peer attitudes sub-scale.

It was seen that social acceptance, social skills and student behaviour scores did not have a
statistically significant difference according to the individual's mother's level of education (p>0,05).
Based on these findings, it could be said that normally developing individuals’ mothers’ level of
education does not affect these individuals' social acceptance levels of their peers with special needs
and that their mean scores are close to social acceptance. At the peer attitudes sub-scale, on the other
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hand, there is no significant difference according to the mother's level of education while mean scores
are seen to be close to refusal. In other words, peer attitudes could be said to have a negative effect on
normally developing individuals’ social acceptance of individuals with special needs.

Table 8. Analysis results of the social acceptance levels of primary school students participating in inclusion practices

by several variables

Variables Social Social Skill Student Peer Attitudes
X+SS X+SS X+SS/med X+SS/med
Gender Male 1,79+0,28/1,75  1,66+0,44/1,56 1,61+0,46/1,44 2,29+0,58/2,43
Female 1,85+0,24/1,84  1,71+0,371,63 1,56+0,39/1,44 2,53+0,2/2,71
Test value t=-1,125 t=-0,556 z=-0,232 z=-2,458
p value p=0,264 p=0,580 p=0,816 p=0,014*
Unable to read and 1,84+0,23/191  1,59+0,37/1,63 1,62+0,43/1,56 2,69+0,34/2,86
Mother's Level Primary School 1,76+£0,29/1,77 _ 1,61+0,43/1,53 1,46+0,38/1,44 2,49+0,63/2,71
of Education  Secondary School 1,7840,23/1,72  1,61+0,34/1,56  1,59+0,43/1,44 2,38+0,55/2,57
High School 1,87+0,28/1,86  1,81+0,43/1,72 1,64+0,45/1,56 2,32+0,55/2,43
Test value H=3,621 H=4,612 H=2,457 H=4,095
p value p=0,305 p=0,203 p=0,483 p=0,251
Father's Level Secondary School 1,77+£0,24/1,75  1,58+0,38/1,50 1,50+0,38/1,44 2,58+0,56/2,86
of Education -High School 1,84+0,28/1,84  1,73+040/1,75  1,66+0,48/1,56 2,25+0,55/2,43
University 1,83+£0,27/1,72  1,69+0,47/1,56 1,52+0,20/1,56 2,53+0,38/2,57
H=1,737 H=4,861 H=2,373 H=11,493
Test value p=0,420 p=0,088 p=0,305 p=0,003*
p value (lise-ortaokul)
No siblings 1,68+0,29/1,75 1,65+0,32/1,59 1,39+0,34/,33 2,14+0,76/2,14
Number of 1 Sibling 1,85+0,28/1,80  1,73+0,46/1,63 1,65+0,47/1,61 2,36+0,59/2,43
Sibling 2 Siblings 1,78+0,25/1,77 _ 1,62+0,36/1,59  1,52+0,34/1,44 2,50+0,46/2,71
3 Siblings 1,88+0,21/1,86  1,78+0,37/1,78 1,72+0,58/1,44 2,32+0,66/2,57
Test value H=2,277 H=2,037 H=2,772 H=1,126
p value p=0,517 p=0,565 p=0,428 p=0,771
Individuals Yes 1,39+0,21/1,41  1,34+0,22/1,31 1,13+£0,08/1,11 1,86+0,47/1,86
with special  No 1,85+0,23/1,84  1,72+0,40/1,63 1,63+0,42/1,44 2,44+0,55/2,71
Test value z=-3,775 z=-2,487 z=-3,984 z=-2,658
p value p=0,000* p=0,013* p=0,000* p=0,008*

t:independent samples t test, zz Mann Whitney U test, H.: Kruskal Wallis H test

It was observed that social acceptance, social skills and student behaviour scores did not have a
statistically significant difference according to the individual’s father's level of education (p>0,05). Based
on these findings, it could be suggested that normally developing individuals' fathers’ level of education
does not affect these individuals’ social acceptance levels of their peers with special needs. The absence
of a difference according to normally developing individuals’ fathers' level of education shows that their
means are close to each other and to social acceptance as well. However, peer attitudes scores were
found to have a statistically significant difference according to the individual's father's level of education
(p<0,05). The multiple comparison test conducted to detect the groups with differences showed that
individuals whose fathers are high school graduates have higher levels of social acceptance for
individuals with special needs at the peer attitudes sub-scale. Based on this finding, it was concluded
that the individual's father's level of education affects his/her social acceptance level negatively.

It was found that social acceptance, social skills and students behaviour scores did not have a
statistically significant difference according to the individual’'s number of siblings (p>0,05). This finding
indicates that the number of siblings of normally developing individuals does not affect these individuals’
social acceptance levels of their peers with special needs. The absence of a difference according to the
number of siblings of normally developing individuals indicates that the means are close to each other,
which are also close to social acceptance.

It was concluded that social acceptance, social skills and students behaviour scores had a
statistically significant difference according to the presence of individuals with special needs in the family
(p>0,05). Students who have individuals with special needs in the family have higher social acceptance
levels than those who do not. In conclusion, social acceptance levels of students who have individuals
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with special needs in the family were found to be higher compared with those who do not at all
dimensions of social acceptance.

CONLUSION, DISCUSSION AND RECOMMENDATIONS

The aim of the present study was to determine the social acceptance levels of primary students with
special needs participating in inclusion practices.

In the first sub-problem of the study, it was seen that the social acceptance levels of the 3" and
4™ grade students participating in the study for individuals with special needs are high in terms of total
scores on the whole. Based on this finding, it could be stated that 3™ and 4" graders approach individuals
with special needs positively in terms of social acceptance. The findings obtained from the study are
parallel with the result that the social acceptance level of students from 3™ to 8" grade is positive
obtained from the study conducted by Gimus and Tan (2015) and that the social acceptance levels of
the participating students were high in terms of total scores reported by Aktan, Budak, Botabekovna,
(2019).

In the second sub-problem, social acceptance levels 3™ and 4" grade students for primary school
students with special needs were examined in terms of gender, mother's and father’s level of education,
sibling information and the presence of individuals with special needs in the family.

Social acceptance, social skills and student behaviour scores were found to have no significant
difference statistically. Peer attitudes scores, on the other hand, showed a statistically significant
difference by gender. It was concluded that male students have higher social acceptance levels at the
peer attitudes sub-scale. This finding is different from some other study findings such as female students
(aged 15-19) have more positive attitudes than male students in social acceptance (Selimoglu,2017),
while Nowicki (2006) found no significant difference in the social acceptance levels of female and male
students aged 4-10 by gender, Karatas, Arslan (2018) states that female students had higher levels of
acceptance for students with special needs female students approaches and social acceptance levels
towards students with special needs are higher (Aktan, Budak, Botabekovna, 2019), Dagl, Gékbulut,
Yeniasir (2017) found that female students (aged 8-10) had more positive attitudes towards social
acceptance than male students, female students’ attitudes towards students with special needs are more
positive (GUmis and Tan, 2015) and female students’ social acceptance scores are higher than those of
male students (Ayral, 2013). When the social acceptance levels of individuals with special needs is
examined according to the gender of their normally developing peers, this is considered to vary by age
group and the environment they live in.

The 3 and 4t grade students’ social acceptance levels of primary students with special needs
were evaluated according to their mothers’ and fathers’ level of education. It was found that social
acceptance, social skills and student behaviour scores did not have a statistically significant difference
according to the individual's mother’s level of education. The findings obtained from the study are
parallel with Gimus and Tan's (2015) finding that the attitudes of the participating students towards
students with special needs do not significantly vary by their mothers’ level of education, is parallel with
the finding of Karatas and Arslan (2018) that students’ socail acceptance did not vary by mothers’ level
of education..

It was determined that social acceptance, social skills and student behaviour scores did not have
a statistically significant difference according to the individual's father's level of education while peer
attitudes scores varied significantly by the individual's father’s level of education. According to the
multiple comparison test conducted to detect the groups with differences, individuals whose fathers are
high school graduates have higher levels of social acceptance for individuals with special needs at the
peer attitudes sub-scale. This finding is parallel with the result obtained by Gimus and Tan (2015)
showing that the attitudes of normally developing students towards students with special needs did not
significantly vary by their fathers' level of education, it is different from the finding of Karatas and Arslan
(2018) that students’ socail acceptance vary significantly by fathers’ level of education. .

E-International Journal of Educational Research ISSN: 1309-6265 Vol: 13, No: 3, pp. 59-77 .

68




. E-Uluslararast Egitim Arastirmalart Dergisi ISSN: 1309-6265, Cilt: x, No: x, ss. 59-77

The 3™ and 4" grade students’ social acceptance levels of primary students with special needs
were evaluated according to the number of their siblings. It was seen that social acceptance, social skills
and student behaviour scores did not significantly vary by the number of siblings. The findings are similar
to the findings obtained by Giimis and Tan (2015) suggesting that the participating students’ attitudes
towards individuals with special needs did not vary by the number of their family members. The findings
obtained from the study are parallel with the Gumis and Tan's (2015) result showing that the
participating students’ attitudes towards students with special needs did not vary significantly by the
number of their family members and Karatas and Arslan’s (2018) finding indicating that students’ socail
acceptance levels did not vary significantly by the number of siblings.

The 3™ and 4" grade students’ social acceptance levels of primary students with special needs
were evaluated according to the presence of other individuals with special needs in the family. It was
concluded that social acceptance, social skills and students behaviour scores varies significantly by the
presence of individuals with special needs in the family. Students who have individuals with special needs
in the family have higher social acceptance levels than those who do not. This is considered to result
from the fact that children who have individuals with special needs in their families are more familiar
with the process, can develop empathy with their relatives with special needs more easily and approach
their differences in a more accepting way. The finding is parallel with Aktan, Budak, Botabekovna’s (2019)
finding stating that students who have individuals with special needs in their families or around
themselves have higher social acceptance levels for individuals with special needs and Aydogan'’s (2017)
finding that individuals who have relatives with mental disabilities have higher levels of social acceptance
for individuals with mental disabilities.

On the other hand, the finding differs from the result that students who do not have relatives with
special needs have more positive attitudes towards students with special needs than those who have
individuals with special needs in the family obtained by Gimdis and Tan (2015) and that there is no
significant difference between students who have siblings with special needs and those who do not in
terms of the levels of social acceptance for integration students by Ayral (2013).

It was concluded as a result of the study that social acceptance of individuals with special needs
varied by gender and social acceptance levels were higher at the peer attitudes sub-scale especially in
male students. This can be interpreted as male students are affected more by their peers’ attitudes and
these attitudes are affective in changing their own attitudes. Moreover, it was seen that the presence of
individuals with special needs in the child’s family affects social acceptance of peers with special needs
positively. This is considered to result from the fact that children who have individuals with special needs
in their families are more familiar with the process, can develop empathy with their relatives with special
needs more easily and approach their differences in a more accepting way.

Recommendations
Recommendations for future research:

1. Social acceptance levels of individuals with special needs can be studied;
a) in different cities.
b) with students attending different levels of education.
¢) with teachers working at different levels of education.

2. Experimental studies can be conducted to increase social acceptance levels of individuals with
special needs.

3. The study found that female students had low scores on peer attitudes among the subscales of
social acceptance. Thus, studies can be conducted to increase female students’ social acceptance levels.

4. It was found in the present study that fathers who completed primary and secondary education
had low levels of social acceptance for students with special needs. Social acceptance studies can be
carried out for such fathers.
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Ozet

Bu arastirmanin amaci, kaynastirma (biitiinlestirme) uygulamalarina katilan ézel
gereksinimli ilkokul égrencilerinin sosyal kabul diizeylerini belirlemektir. Bu
arastrmanin ¢alisma grubunu Denizli ili Pamukkale ilcesinde bulunan Ressam
Ibrahim Call ilkokulu'nda é¢renim géren 3. ve 4.sumif égrencileri olusturmaktadir.
Veri toplama aract olarak Sahbaz ve Arslan (2012) tarafindan gelistirilen ézel
gereksinimli égrencilerin normal gelisim gdsteren 6grenciler tarafindan sosyal
kabuliinii 6lcen “"Sosyal Kabul Olcegi” kullanimustir. Arastrmada elde edilen veriler
SPSS (Statistical Package for Social Sciences) for Windows 25.0 programi
kullandarak analiz edilmistir. Verileri degerlendirilirken tanimlayict istatistiksel
metotlart (say., yiizde, ortalama, standart sapma) kullandmustir. Verilerin analizinde
normal dagiim varsayiminin - saglandigt  durumlarda  niceliksel  verilerin
karsuastirdmast icin iki grup ortalamast icin bagimsiz 6rneklem t testi normal
dagilim gbstermeyen veriler icin Mann Whitney U testi tercih edilmistir. Ayrica ikiden
fazla grup ortalamast karsiastirmast icin Kruskal Wallis H testi kullandmustur. Arastirma Makalesi
Analizler sonucunda fark olan gruplarin tespiti icin coklu karsiastirma testi
kullandmustir. Arastirma sonucunda; 6zel gereksinimli bireylerin sosyal kabuliiniin
cinsiyet degiskenine gére farkliik gésterdigi, 6zellikle erkek égrencilerin akran
tutumu alt boyutunda sosyal kabul diizeylerinin daha yiiksek oldugu sonucuna
ulasdmustir. Ayrica ¢cocugun ailesinde 6zel gereksinimli birey olma durumu ézel
gereksinimi olan akranlarint sosyal kabuliinii olumlu etkiledigi gériilmdistiir.
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Genisletilmis Ozet

Problem: Bir toplumun cagdas diinya ile etkin iliskiler kurabilmesi ve yuritebilmesi egitimi ne kadar
onemsedigi ile dogru orantilidir. Bir egitim sisteminin ne derecede etkili oldugunu gdsteren ise Ozel
gereksinimi olan bireylere verilecek olan egitimin niteligidir. Normal gelisim gdsteren akranlarina taninan
egitsel firsatlarin timi ve daha fazlasi 6zel gereksinimli bireylerin de hakkidir. Ancak bu sekilde 6zel
gereksinimli bireyler toplumun bir parcasi haline gelebilirler (Glines, 2016).

Ozel gereksinimli bireylerin gecmisten giiniimiize en yaygin olarak devam ettigi egitim ortamlari
ayri/yatili glindiizli 6zel egitim okullar, genel egitim okullarinda 6zel egitim siniflar, genel egitim
siniflarinda kaynastirma egitimi seklinde gruplanabilir. Ozel gereksinimli bireylerin egitimi uzunca bir siire
ayri/yatilh glinduzli 6zel egitim okullarinda strdirtlmusttr (Sucuoglu, Kargin, 2006). Ancak, 1950 ve
1960'h yillarda yapilan arastirmalar ayri egitim ortamlarinda yirutilen egitim faaliyetlerinin distinildtugu
gibi basarili olmadigini, aksine 6zel gereksinimli ¢ocuklar igin zararli olabildigini gdstermistir. Hatta pek
cok 6zel gereksinimli cocugun normal programlarda daha basarili oldugu fark edilmistir (Sahbaz, 1997).
Alanda yasan tum bu gelismeler kaynastirma/bitlnlestirme uygulamalarinin baslamasina zemin
hazirlamistir.  Kaynastirma/bitlnlestirme, “6zel egitim ihtiyaci olan bireylerin her tir ve kademede
akranlari ile karsilikl  etkilesim icinde bulunmalarini  saglayan egitimdir’ (OEHY, 2018).
Kaynastirma/butlinlestirme egitimi farkin varligina bakilmaksizin tim &grenciler icin tim egitim
firsatlarina esit erisimi savunan bir sosyal adalet kavramina dayanan bir felsefedir (Loreman, Earle,
Sharma, Forlin, 2007).

Sosyal kabul, 6zel gereksinimli bireylerin, akranlari tarafindan bir grubun tyesi olarak bir etkinlige
dahil edilmesi ve aralarinda olumlu yonde iliski ve etkilesimin bulunmasidir (Civelek, 1990). Sahbaz
(2007)'a gore; 6gretmenlerin ve 6grencilerin 6zel gereksinimli 6grencileri siniflarina kabul etmek de
gonulli olmadiklari, normal gelisim gosteren 6grencilerin, 6zel egitime gereksinimi olan 6grencilere karsi
olumsuz davranislarda bulunarak zaman zaman disladiklar tespit edilmistir.

Ozel egitime gereksinimi olan &grencilerin  dislanmalarina neden olan baz faktérler
bulunmaktadir. Bu faktérlerden ilki engelin gérinirlik dizeyidir. Ozel egitime gereksinimi olan bireyin
akranlarindan farkli olmasi, engelin gorundrlik dizeyi olarak da ifade edilmektedir. Bu bireylerin
engellerinin tlrtne ve derecesine gore fiziksel goriunislerinde farkhliklar olabildigi gibi kullandiklari
koltuk degnegi, tekerlekli sandalye, isitme cihazi gibi destekler nedeniyle de bu 6grenciler farkli
algilanmaktadirlar (Sucuoglu, Kargin, 2006). Ozel gereksinimli 6grencilerin engellerinin tiirii ve derecesi,
normal gelisim goOsteren akranlar tarafindan sosyal kabul dizeylerini etkilemektedir (Wendelborg,
Kvello, 2010). Engelin gorinirlik dizeyi arttikca 6zel egitime gereksinimi olan 6grencilerin sosyal kabul
diizeyinin de azaldigi dustintlmektedir (Sucuoglu, Kargin, 2006).

Bu arastirmanin amaci, kaynastirma/butlinlestirme uygulamalarina katilan 6zel gereksinimli ilkokul
ogrencilerinin sosyal kabul dizeylerini belirlemektir. Bu amagla asagidaki sorulara cevap aranacaktir.

1. Kaynastirma uygulamalarina katilan 6zel gereksinimli ilkokul 6grencilerinin sosyal kabul
dizeyleri nedir?

2. Kaynastirma uygulamalarina katillan 6zel gereksinimli ilkokul &grencilerinin sosyal kabul
dizeylerine gore;
a) cinsiyete gore anlamli bir fark var midir?
b) anne ve babalarinin egitim durumuna goére anlamli bir fark var midir?
c) kardes bilgisine gére anlamli bir fark var midir?
d) ailede baska 6zel gereksinimli birey bulunma durumuna gére anlamli bir fark var midir?

Yontem: Kaynastirma uygulamalarina katilan &zel gereksinimli ilkokul &grencilerinin sosyal kabul
dizeylerini belirlemeyi amaglayan bu arastirma, nicel arastirma yontemlerinden betimsel bir calismadir.
iliskisel tarama modeli kullanilmistir. iliskisel tarama modelleri, iki ya da daha cok sayida degisken
arasinda birlikte degisimin varligini ya da degisimini tespit etmek amaciyla yapilan arastirmalardir
(Karasar, 2020).
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Bu arastirmanin calisma grubunu Denizli ili Pamukkale ilcesinde bulunan Ressam ibrahim Calli
ilkokulu'nda 6grenim goéren 3.sinif (42 6grenci) ve 4.sinif (46 6grenci) dgrencileri olusturmaktadir.

Veri toplama araci olarak Sahbaz ve Arslan (2012) tarafindan gelistirilen 6zel gereksinimli
dgrencilerin normal gelisim gésteren égrenciler tarafindan sosyal kabuliinii 8lcen “Sosyal Kabul Olcegi”
kullaniimustir.

Sosyal Kabul Olcegi'nin lc¢ faktorli yapidan olustugu ve bu faktérlerin acikladigi toplam varyans
ylzdesinin %46.666 oldugu bulunmustur. Bu varyansin %20.058'ini birinci faktér, %15,604'Gn0 ikinci
faktodr, %10,994'tind ise liclinci faktdriin acikladig gorilmektedir. Olcegdi olusturan dic faktérden birincisi,
“Sosyal Becerileri”, ikincisi “Ogrenci Davranisi”, lictinciisi ise “Akran Tutumu” olarak tanimlanmistir.

“Sosyal Beceriler” Boyutu dlcek maddeleri: 21,11,22,19,16,28,9,23,8,27,24,1,26,29,2,31
"Ogrenci Davranisi” Boyutu 6lcek maddeleri: 6,10,20,7,3,13,14,4,5
“Akran Tutumu” Boyutu 6lgek maddeleri: 15,18,17,12,25,32,30

Sosyal kabul 6l¢eginin giivenirlik kat sayisini belirlemek amaciyla ig tutarlihk katsayisi ve Spearman
Brown iki Yari Test korelasyonu hesaplanmistir. Sosyal kabul élceginin i¢ tutarlilk katsayisinin ,927,
Spearman Brown iki Yar Test korelasyonu ise ,964 olarak bulunmustur. Sahbaz ve Arslan (2012)
tarafindan gelistirilen Sosyal Kabul Olgeginin glvenilir bir élgektir.

Verilerin toplanmast icin dncelikle veliler sinif 6gretmenleri tarafindan mesajla bilgilendirilerek her
arastirmaya katilan her égrenci velisine “Veli Onam Formu” gonderilmistir. “Veli Onam Formu” veliler
tarafindan onaylanip imzalanarak sinif 6gretmenlerine teslim edilmistir. Sonrasinda ikinci arastirmaci
tarafindan 6grencilere 6lcek hakkinda bilgi verilmistir. Daha sonra Sahbaz ve Arslan (2012) tarafindan

gelistirilen “Sosyal Kabul Olcegi” Ressam ibrahim Calli ilkokulu'nda kaynastirma egitimi uygulanan 3. ve
4. Sinif 6grencilerine 15-19 Mart 2021 tarihinde uygulanmistir.

Bulgular: Bu arastirmanin birinci alt probleminde arastirmaya katilan 3. ve 4. sinif 6grencilerinin 6zel
gereksinimli bireylere yodnelik sosyal kabul duzeylerinin genel olarak toplam puan agisindan yiksek
oldugu gozlenmektedir. Bu sonuca gore genel olarak ilkokul 3. ve 4. sinif 6grencilerinin 6zel gereksinimli
bireylere sosyal kabul agisindan olumlu yaklastigi sdylenebilir. Arastirma sonucunda elde edilen bulgular
GUmus ve Tan (2015)In 3. ve 8.sinif araligindaki 6grencilerin sosyal kabul dizeyinin olumlu oldugu
sonucuyla ve Aktan, Budak, Botabekovna, (2019)in arastirmaya katilan 6grencilerin 6zel gereksinimli
bireylere yonelik sosyal kabul diizeylerinin genel olarak toplam puan agisindan yiiksek oldugu arastirma
sonucuyla paralellik gostermektedir.

Bu arastirmanin ikinci alt probleminde arastirmaya katilan 3. ve 4. sinif 6grencilerinin 6zel
gereksinimli ilkokul 6grencilerinin sosyal kabul diizeyleri cinsiyet degiskeni, anne ve babalarinin egitim
durumu, kardes bilgisi ve ailede baska 6zel gereksinimli birey bulunma durumuna gdére incelenmistir.

Ogrencilerin cinsiyetine goére sosyal kabul, sosyal beceri ve ©grenci davranisi puanlarinin
istatistiksel olarak anlamli bir farklilik gostermedigi tespit edilmistir. Akran tutumu puanlarinin bireyin
cinsiyetine gore istatistiksel olarak anlamli bir farklilik gdsterdigi tespit edilmistir. Erkek 6grencilerin akran
tutumu alt boyutunda sosyal kabul diizeylerinin daha yiiksek oldugu sonucuna ulasilmistir. Bu alanda
yapilan calismalar incelendiginde; Nowicki (2006) 4-10 yas arasi kiz ve erkek dgrenciler arasinda sosyal
kabul diizeyinde cinsiyet degiskenine gore anlamli bir farkliik gériilmemesine karsin Karatas, Arslan
(2018) kiz 6grencilerin 6zel gereksinimli dgrencileri kabul dizeylerinin daha ylksek oldugu, Selimoglu
(2017)'nun, kiz 6grencilerin (15-19 yas) erkek 6grencilere gore sosyal kabul konusunda daha olumlu
tutumlara sahip olduklar; Aktan, Budak, Botabekovna, (2019)'In kiz 6grencilerin &zel gereksinimli
ogrencilere yaklasimi ve onlari kabul dizeylerinin daha yiiksek oldugu, Dagl Gokbulut, Gokbulut,
Yeniasir (2017) kiz 6grencilerin (8-10 yas) erkek dgrencilere gore sosyal kabul konusunda daha olumlu
tutumlara sahip olduklari, Glimus ve Tan (2015)"in, kiz 8grencilerin, 6zel gereksinimli 6grencilere yonelik
tutumlarinin daha olumlu oldugu; Ayral (2013)'in kiz &grencilerin sosyal kabul puanlarinin erkek
ogrencilere gore daha ylksek oldugu arastirma bulgularyla farklihk goéstermektedir. Bu da ozel
gereksinimli bireylerin sosyal kabul dlizeyinin, normal gelisim g&steren akranlarinin cinsiyet degiskenine
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gore incelendiginde, yas gurubuna ve bulunduklarn cevreye gore degiskenlik gOsterebilecegi
dusliniImektedir.

Arastirmaya katilan 3. ve 4. sinif 6grencilerinin 6zel gereksinimli ilkokul 6grencilerinin sosyal kabul
dlzeyleri anne ve babalarinin egitim durumuna gore incelenmistir. Sosyal kabul, sosyal beceri, 6grenci
davranisi ve akran tutumu puanlarinin bireyin annesinin egitim durumuna gore istatistiksel olarak anlamli
bir farklilik gostermedigi tespit edilmistir. Arastirma sonucunda elde edilen bulgular Glimis ve Tan
(2015)"In arastirmaya katilan égrencilerin 6zel gereksinimli 6grencilere yonelik tutumlarinin, annelerinin
egitim dizeylerine gore anlaml bir sekilde farklilasmadigdi, Karatas, Arslan(2018)'in dgrencilerin sosyal
kabullerinin anne egitim durumuna goére anlamh farkliik gdstermedigi sonucuyla paralellik
gostermektedir.

Sosyal kabul, sosyal beceri, 6grenci davranisi puanlarinin bireyin babasinin egitim durumuna goére
istatistiksel olarak anlamli bir farklilik gostermedigi; akran tutumu puanlarinin ise bireyin babasinin egitim
durumuna gore istatistiksel olarak anlamli bir farklilik gosterdigi tespit edilmistir. Farkliik gosteren
gruplari tespit edebilmek icin yapilan coklu karsilastirma testine gdre babasi lise mezunu olan
ogrencilerin sosyal kabul dlizeyi akran tutumu alt boyutunda daha yuksektir. Arastirma sonucunda elde
edilen bulgular Gimus ve Tan (2015)'In normal gelisim gdsteren ogrencilerin 6zel gereksinimli
ogrencilere yonelik tutumlari, babalarinin egitim dizeylerine bagli olarak anlamli bir sekilde
farkhlagsmadigi sonucuyla paralellik gdstermesine karsin Karatas ve Arslan (2018)'in 6grencilerin sosyal
kabullerinin  babanin egitim durumuna gore anlamli farkliik gosterdigi sonucu ile farklilik
gostermektedir.

Arastirmaya katilan 3. Ve 4. sinif 6grencilerinin 6zel gereksinimli ilkokul 6grencilerinin sosyal kabul
dizeyleri kardes sayisina gore incelenmistir. Sosyal kabul, sosyal beceri, dgrenci davranisi ve akran
tutumu puanlarinin bireyin kardes sayisina gore istatistiksel olarak anlamli bir farklik gostermedigi tespit
edilmistir. Arastirma sonucunda elde edilen bulgular Gimis ve Tan (2015)'in arastirmaya katilan
ogrencilerin 6zel gereksinimli 6grencilere yonelik tutumlarinin, ailelerindeki birey sayisina gére anlamli
bir sekilde farklilasmadigi sonucuyla ve Karatas ve Arslan(2018)'in 6grencilerin sosyal kabul dizeylerinin
kardes sayisina gore anlamli farklilik géstermedigi sonucuyla paralellik gostermektedir.

Arastirmaya katilan 3. ve 4. sinif 6grencilerinin 6zel gereksinimli ilkokul 6grencilerinin sosyal kabul
dizeyleri ailede baska 6zel gereksinimli birey bulunma durumuna goére incelenmistir. Sosyal kabul, sosyal
beceri, 6grenci davranigi ve akran tutumu puanlarinin bireyin ailede 6zel gereksinimli birey olup olmama
durumuna gore istatistiksel olarak anlamli bir farkliik gosterdigi tespit edilmistir. Ailesinde o6zel
gereksinimli birey olan 6grencilerin sosyal kabul diizeyi sosyal kabuliin tim boyutlarinda olmayanlara
gore daha yiksektir. Bunun nedeninin, ailesinde 6zel gereksinimli birey bulunan ¢ocuklarin stirece daha
alistk olmalarindan, 6zel gereksinimli yakini ile daha kolay empati kurabilmelerinden ve onlarin
farkliliklarina daha kabul edici yaklasabilmelerinden kaynaklandigi disintlmektedir. Arastirma
sonucunda elde edilen bulgular, Aktan, Budak, Botabekovna, (2019)'in ailesinde ve yakin cevrelerinde
Ozel gereksinimli birey olan 6grencilerin 6zel gereksinimli bireylere yonelik sosyal kabul dizeylerinin
ylksek oldugu arastirma bulgulariyla ve Aydogan (2017) ‘in zihinsel engelli yakina sahip bireylerin zihin
engelli bireylere yonelik sosyal kabul dizeylerinin yiksek oldugu arastirma bulgulariyla paralellik
gostermektedir. Ote yandan arastirma bulgulari, Giimiis ve Tan (2015)'in ailesinde dzel gereksinimli birey
olmayan 6grencilerin, 6zel gereksinimli 6grencilere yonelik tutumlarinin ailesinde 6zel gereksinimli birey
olanlara nazaran daha olumlu oldugu arastirma bulgusundan ve Ayral (2013) ‘in 6zel gereksinimli kardesi
olan ve olmayan 6grencilerin kaynastirma ogrencilerine yonelik sosyal kabul diizeyleri arasinda anlamli bir farkin
bulunmadigr arastirma bulgularindan da farklilik gdstermektedir.

Arastirma sonucunda; ©zel gereksinimli bireylerin sosyal kabullinin cinsiyet degiskenine gore farklilik
gosterdigi, ozellikle erkek 6grencilerin akran tutumu alt boyutunda sosyal kabul diizeylerinin daha yiiksek oldugu
sonucuna ulasiimistir. Bu da erkek égrencilerin akranlarinin tutumundan daha ¢ok etkilendigi ve kendi tutumlarinin
degismesinde etkili oldugu seklinde yorumlanabilir. Ayrica cocugun ailesinde 6zel gereksinimli birey olma durumu
ozel gereksinimi olan akranlarini sosyal kabulini olumlu etkiledigi gorilmustir. Bunun nedeninin, ailesinde 6zel
gereksinimli birey bulunan ¢ocuklarin stirece daha alisik olmalarindan, 6zel gereksinimli yakini ile daha kolay empati
kurabilmelerinden ve onlarin farkliliklarina daha kabul edici yaklasabilmelerinden kaynaklandigi distnilmektedir.
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Oneri

1.

ler: ileri arastirmalara ydnelik &neriler

Ozel gereksinimli bireylerin sosyal kabul diizeyleri; farkli illerde, farkl egitim kademelerinde 6grenim géren
ogrencilerle ve farkli egitim kademelerinde gorev yapan 6gretmenlerle calisilarak arastirilabilir.

Ozel gereksinimli bireylerin sosyal kabul diizeylerini arttirici deneysel calismalar yapilabilir.

Arastirma sonucunda, kiz 6grencilerin sosyal kabuliin alt boyutlarindan akran tutum puanlarinin disik
oldugu bulunmustur. Bu nedenle, kiz 6grencilerinin sosyal kabul diizeylerini arttirici calismalar yapilabilir.
Arastirma sonucunda egitim dUzeyi ilkokul ve ortaokul olan babalarin 6zel gereksinimli
ogrencilere yonelik sosyal kabul diizeylerinin diisiik oldugu sonucuna ulasilmistir. Bu babalara
yonelik sosyal kabul calismalari diizenlenebilir.
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