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ABSTRACT

The aim of this descriptive study, which is based on a correlational design, is to investigate the relationship between the 
classroom leadership skills of faculty members in terms of Creating a Positive Class Environment, Developing Students, 
Affecting Students, and Effective Teaching. The study population included all universities in Turkey and the sample is 
consisted of 28 universities from different Turkish regions. It included 246 participants, who were selected from a non-
random sampling method in 2018-2019 academic year. The In-Class Leader Teaching Skills Perception Scale (ICLTSPS) scale 
was used to collect data. The five-point Likert type instrument included 38 items. The study explored the relationships 
between Creating a Positive Class Environment, Developing Students, Affecting Students, and Effective Teaching skills of 
faculty members. T-test, ANOVA, Pearson Correlation, and Simple Linear Regression were used for data analysis. According to 
the findings of the study, there was a high level of significant relationship between the sub-dimensions of in class leadership 
skills of faculty members.
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EXTENDED ABSTRACT

Purpose and Significance

The term of teacher leaders has been a topic of discussion for years. It is seen that the definitions on teacher leaders 
differ from researcher to researcher. Lambert (2003), for example, described teacher leaders as individuals who 
exert the necessary effort to achieve the school's goals. Can (2014) identified individuals as leaders, who are aware 
of the certain objectives and the goals of the organization. In this sense, teacher leaders can be defined as individuals 
who have an impact on their environment, take responsibility, and provide the necessary support to both their 
colleagues and students (Can, 2014; Katzenmeyer & Moller, 2001).

In this study, the theoretical framework of Leithwood and Riehl (2003), which is based on the teacher leaders was 
employed. According to the theory, teacher leaders have important power in influencing and directing individuals 
surrounding them. Accordingly, these teachers have the necessary equipment to create a positive atmosphere, to be 
an effective teacher in the classroom and to develop and influence their students in every sense (Gordon, 2004). 
Teacher leaders know how to use their leadership skills, as well as to create a positive climate in the classroom, 
move students forward in many areas, and can make the necessary strategic planning for their students (Crowther, 
Kaagan, Ferguson, & Hann, 2002).

When the literature on teacher leadership is examined, it is seen that the studies are mostly conducted based on the 
leadership skills of the teachers employed in primary an
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studies were conducted on the leadership skills of faculty members in universities. According to this study, it is 
aimed to make a contribution to the related literature about how they create a positive classroom atmosphere, 
develop students, affect students, and provide effective teaching by using their leadership skills. 

Methods 

In this descriptive study, a survey model was employed to collect data. This research aimed to examine the 
relationship between the classroom leadership skills of faculty members in terms of Creating a Positive Class 
Environment, Developing Students, Affecting Students, and Effective Teaching. The population of the study included 
all Turkish universities. However, the study sample was consisted of 28 universities from seven different regions of 
Turkey. The numbers of the participants were 246 faculty members employed at Turkish universities. They study 
took place during 2018-2019 academic year. The researcher used an instrument called In-Class Leader Teaching 
Skills Perception Scale (ICLTSPS) scale to collect data. The ICLTSPS had 38 items and constructed as a five-point 
Likert scale.  

Results 

As the result of the analyses, it was examined whether there was a significant difference between the instructor's 
leadership skills in the classroom according to the gender variable. As a result of these examinations, there were no 
significant differences on the sub-dimensions such as creating a positive classroom atmosphere (t244 =, 75; p =, 44), 
developing students (t244 = -, 51; p =, 60), and affecting students (t244 =, 30; p =, 76). On the other hand, there was a 
significant difference on the sub-dimension called effective teaching (t244 = -2,14; p =, 03). In the study, the 
leadership skills of the faculty members based on their departments were also examined. The results showed that 
there was a significant difference based on the sub-dimension of developing students (F4,241 = 2,22; p =, 03). 
However, there were no significant differences based on the sub-dimensions of creating a positive classroom 
atmosphere (F4,241 = 1,11; p =, 35), affecting students (F4,241 =, 78; p =, 59), and effective teaching (F4,241 = 1,25; p =, 
27). 

Discussion and Conclusions 

According to the findings, it was seen that the instructors generally showed leadership skills regardless of their 
genders and type of faculty. However, it was found that there were differences between faculty members in terms of 
demonstrating leadership skills on the basis of their departments. In order to eliminate these differences and ensure 
that every faculty member has a high level of leadership skills, especially department heads have important duties. 
Firstly, the department heads have to establish a democratic environment for their teaching staff. The faculty 
members who can move freely in such environments can be more functional. Secondly, department heads should 
keep communication channels open. In organizations where this approach comes to the forefront, individuals tend 
to participate in the decision-making process and provide the necessary support to the activities that require 
cooperation and team work. Finally, department heads should organize various activities for the development of 
teacher leadership. Activities can be in the forms of seminars, workshops and conferences. As a result of the 
activities, effective awareness can be created among the faculty members and they can develop positive relations 
with their students, colleagues and administrative management. 
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Model   NFI GFI AGFI CFI RMSEA 

 683,85 1,60 0,90 0,91 0,90 0,92 0,05 

         
Not. NFI= Normed-fit index, GFI= Goodness-of-Fit Index, AGFI= Adjusted Goodness-of-Fit Index, CFI= Comparative Fit Index, RMSEA= Root Mean 
Square Error of Approximation 
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