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Abstract

A great importance is given to English Language Teaching all over the world
because of several reasons. However, it was found that there is a need for
studies to evaluate teaching English in the literature. Thus, this study aimed
to evaluate the effectiveness of English language instruction based on the
ASSURE model. The acronym ASSURE stands for six basic stages; 1. Analyze
learners, 2. State objectives, 3. Select media and materials, 4. Utilize media
and materials, 5. Require learner participation and 6. Evaluate and revise.
The research was structured in an embedded design, one of the mixed
research method. While the quantitative phase of the study was designed as
a quasi-experimental model, the qualitative phase was designed as a case
study. Selected with multi-stage sampling method, two of the seventh grade
classes of a school in Aydin Province in the spring semester of the 2018-2019
academic year were assigned as the experimental group and the control
group. The "Environment" unit of the experimental group was adapted
according to the ASSURE instructional design model. It was examined
whether there was a statistically significant difference between the change in
English pre-test and post-test success scores of the experimental group and
the control group. In addition, a questionnaire consisting of open-ended
questions about instructional design was applied to the students o examine
the effectiveness of instructional design where the qualitative data were
analyzed using content analysis technique. According to the findings,
students generally enjoyed the activities and materials; however, they had
difficulties especially in activities such as reading texts and verbal question-
answer activities. In conclusion, the lessons prepared according to the
ASSURE model were found to be successful in general by the students, and
the objectives were achieved. Thus, some recommendations were made for
the lesson to be more effective and efficient.
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INTRODUCTION

There are many languages spoken by different nations around the world; however, the use of
some languages crosses the borders and assumes a universal language identity according to the
purpose of use. The most prominent of these languages is English. Knowing English is of vital
importance in our age, where human relations and communication have gained an
intercontinental dimension (Celce-Murcia, Brinton & Snow, 2014). Moreover, learning English as
a foreign language is the one of the primary actions of people desiring to change their lives
(Maxom, 2009). In Turkey, as in many countries, great importance is attached to English education.
Thus, great efforts are made to learn English; however, it is thought that the desired level cannot
be reached in English education (Demirel, 2012). Therefore, effective lessons should be designed
for teaching English (I.S.P. Nation & Macalister, 2010, Richards, 2017).

Although the concepts of instructional design and curriculum development refer to two
separate processes, they are related to each other. This situation creates similarities and
differences with each other and, therefore, leads to confusion about the boundaries of the two
concepts. “Curriculum” is more concerned with what to teach, while “instruction” is concerned
with how to teach. Thus, it can be thought that curriculum development is the processes carried
out to determine what will be taught, that is, what the learning goals and objectives will be, and
instructional design is the processes carried out to determine how these goals will be gained (Fer,
2011). Instructional design includes mapping out for the planning, development, evaluation and
maintenance of instructional processes to increase learners' performance and competence (Seels
& Glasgow, 1998). There are design models developed by different designers in accordance with
their opinions (Gagne, Wager, Golas & Keller, 2005). Each model contributes a lot to educational
needs, purposes and settings (ibrahim, 2015). The main well-known instructional design models
are ADDIE, the Smith and Ragan model, the Dick, Carey and Carey model, the ARCS model of
motivation, The Seels and Glasgow ISD model, The Morrison, Ross and Kemp model and the
ASSURE model.

ADDIE: ADDIE, which is a short name formed by the first letters of the words “Analyze,
Design, Develop, Implement, Evaluate”, is not actually a model; it contains the main components
of general instructional design models. It expresses a systematic approach to instructional design
(Branch, 2009). There is no universally agreed-upon order of stages in ADDIE; it is at the discretion
of the instructional designers that which stage will take place in which order or whether repeated
transitions and flashbacks will be made between the stages.

The Smith and Ragan Model: The Smith and Ragan model is a design model based on a
pragmatic approach on the basis of the systems approach and explains instructional design and
learning accordingly. According to Smith and Ragan (1999), the instructional design process
begins with the "analysis” of performance goals. This is followed by the organization of
instructional “strategy”, and the final stage is the “evaluation” process.

The Dick, Carey and Carey Model: Dick, Carey and Carey (2010)'s step-by-step design
model includes a series of events and phenomena in which the designer determines learning goals
and instructional strategies to achieve these goals. There are 10 components in that model related
to each other directly.

The ARCS Model of Motivation: Keller (1987) says that he aims to create a systematic and
useful approach that does not ignore the motivation component in instructional design. In order
to achieve this goal, he transformed the instructional design model he had previously developed
in the light of the motivation factor. He changed the names of all four components to suit the
content he expressed. The four components that show what it takes for a person to be motivated
emerged in the last case: attention, relevance, confidence, satisfaction.
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The Seels and Glasgow ISD Model: The 'Seels and Glasgow ISD (instructional system
development) model' developed by Seels and Glasgow (1998) consists of five basic stages for
instructional systems design processes. This linear model is also known as generic modeling which
means general, comprehensive, all-encompassing modelling. The model consists of ten steps that
include five interrelated and interactive key stages.

The Morrison, Ross and Kemp Model: The Morrison, Ross and Kemp model consists of

four fundamental components; “learner”, “objectives”, “method” and “evaluation”. Morrison, Ross
and Kemp (2004) suggested nine elements of an instructional design process.

The ASSURE Model: The ASSURE model, unlike other design models, is more micro-scaled
and is an instructional design model developed for teachers to use in the classroom (Simsek,
2014). For this reason, the ASSURE Model is described as a classroom-oriented instructional
design model. In addition, Smaldino, Lowther and Mims (2019) suggested the ASSURE model as
a lesson plan pattern which can be applied from the local to national level. The acronym ASSURE
stands for six basic stages (Heinich, Molenda & Russell, 1993);

1. Analyse learners: It is the stage of examining the general characteristics, entry
characteristics and learning styles of the target population.

2. State objectives: It is the stage of determining the objectives. Objectives show the
behaviors expected to be observed in the student at the end of the lesson.

3. Select media and materials: It is the stage of determining the most appropriate method
and course materials to achieve the objectives.

4. Utilize media and materials: It is necessary to collect the materials needed by the educator
and the students, and to determine the order in which the environment and materials will be used.

5. Require learner participation: Learners must actively participate in the lesson for effective
learning.

6. Evaluate and revise: It is the stage of evaluating student success, materials and activities
and reorganizing the design when necessary.

Studies in the literature asserted the effectiveness of the ASSURE model, one of the
classroom-oriented models, in different disciplines. Kim and Downey (2016) examined 39 curricula
developed based on ASSURE model and the effects of curricula on promoting student learning.
On the other hand, Rahman (2017) investigated effectiveness of the ASSURE model on
overcoming difficulties in teaching English, and Karakis, Karamete and Okcu (2016) examined the
effects that computer-assisted instruction designed according to the ASSURE. In addition,
Sundayana, Herman, Dahlan and Prahmana (2017) examined effectiveness of the ASSURE on
mathematical communication ability of learners while Kristianti, Prabawanto and Suhendra (2017)
investigated effect of mathematics developed with the ASSURE on critical thinking skills.
Therebeside, Reyes and Ores (2017) examined the acceptability level of the developed material
using the ASSURE model, and Baran (2010) searched learners’ experiences of designing lessons
by the ASSURE. However, no study has been found in the literature on the evaluation of the
effectiveness of English language instruction designed with the ASSURE model. Therefore, this
study contributed to the literature.

To determine the effectiveness of a design, the design needs to be evaluated. According to
Usun (2012), evaluation can be defined as the decision-making process about any feature of a
curriculum developed by using scientific research processes based on systematic data collection
and analysis such as its accuracy, actuality, adequacy, suitability, efficiency, effectiveness,
usefulness, success and being executable. Evaluation in education emerges as a criterion used to
reveal whether the desired behavioural changes achieve the expected results according to the
criteria determined in the curriculum design (Yuksel & Saglam, 2014). Erdem (2011) stated that
the evaluation of the educational literature in certain periods both gives information about the
quality of the researches made about that period and sheds light on further studies. Accordingly,
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evaluation studies conducted on teaching English in Turkey were examined at YOK National Thesis
Center. It was concluded that a total of 19 thesis studies were conducted in the relevant field by
2019. It was understood that there was a need for studies to evaluate teaching English in the
literature. Therefore, the study aims to evaluate the effectiveness of English language instruction
based on the ASSURE instructional design model. Depending on the purpose of the research, the
sub-problems of the research to be answered are given below:

1. Is there a statistically significant difference between the change in English pre-test and
post-test success scores of the experimental group and the control group?

2. What are the students' views about English language instruction carried out according
to the ASSURE model?

METHOD

In the study, the embedded design, one of the mixed research method was applied. The
embedded design occurs when the researcher collects and analyzes data in both traditional
quantitative and qualitative patterns. In the embedded design, the researcher can add a qualitative
phase to a quantitative phase. In the embedded design, the supporting stage is added to
somehow enhance the overall design (Creswell & Clark, 2015). The quantitative phase of the mixed
research was designed according to a quasi-experimental model with pretest-posttest control
group. While English language instruction based on ASSURE model was applied to the
experimental group, English language instruction was conducted in the common manner in the
control group. In experimental models, the data to be observed directly under the control of the
researcher are produced in order to determine cause-effect relationships (Karasar, 2012). The
qualitative phase of the mixed research was designed to the case study method. In case studies,
it is aimed to reveal the situations in real life (Creswell, 2013). The main objective in case study is
to study intensely on a case (Glesne, 2013). As the case of the present research was a case in a
single classroom (Yin, 2009) where the experimental group experienced the English language
instruction according to the ASSURE model, the qualitative phase of the research was designed
according to the holistic single-case study method.

Study Group

Selected with multi-stage sampling method, two of the seventh grade classes of a school
in Aydin Province in the spring semester of the 2018-2019 academic year were assigned as the
experimental group and the control group. Multistage sampling contains multiple steps (Balci,
2015). Firstly, schools with at least two 7th grade classes at a medium level in terms of English
achievement were determined, and one was randomly selected. One of the two classes was
assigned as the control group and the other as the experimental group using the cluster sampling
method. Information about the number and gender of the participants is shown in Table 1.

Table 1. The number of students and gender

Groups Number of Students Formale Gender Male
Experiment 39 20 19
Control 38 15 23
Total Number of Participants 77 35 42
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Data Collection and Analysis

In mixed method, both qualitative and quantitative data are collected and analyzed in a
single study (Christensen, Johnson & Turner, 2015; Creswell & Clark, 2015). Quantitative data were
collected through the achievement test, and qualitative data were collected through open-ended
questionnaire developed by the researcher. The achievement test and open-ended questionnaire
were developed by the researcher, and opinions of two experts from the department of curriculum
and instruction were taken for the validity of the tools. Then, the achievement test was applied
to two different classes as the pilot test, and reliability of the test was found to be KR-20=.9. Also,
the places where students had difficulties in completing the achievement test were determined
and resolved for the main implementation. Then, data gathered from the achievement tests at the
main implementation was analyzed with two-factor analysis of variance. Also, open-ended
questionnaire was applied to two students as a pilot questionnaire and finalized for the main
implementation. The data collected through the questionnaires were analyzed and interpreted
applying the content analysis method. Content analysis is realized to reveal the relationships and
concepts to explain the obtained data (Yildinm & Simsek, 2004). The categories were determined
with coding, and as a result, the main themes were obtained. Also, frequency distributions (f) and
percentage values (%) were given to quantify the analyzed data (Balci, 2015).

Development and Implementation of English language Instruction based on ASSURE
Model: English language instruction was designed parallel to the English curriculum implemented
compulsorily in Turkey. The design was broached to two experts for taking their view on the
design; one of the experts is from the department of foreign language education and the other
expert is from the department of curriculum development and instruction. Revised after the
feedbacks from experts, four-hour part of the design was implemented to a different class as a
pilot implementation. In the pilot implementation, problems and challenges were detected and
resolved before the main implementation. The implementation of the instructional design lasted
for four weeks. The teacher conducted English lessons in both of the experimental and the control
group. The instructional design steps of the ASSURE Model applied in the experimental group
were interpreted by the researcher:

Analyze learners. The school where the study was conducted is one of the schools with a
medium success level in English language instruction. The class in which the design would be
developed had 39 students, 20 girls and 19 boys, aged 12-13. It was stated by the teacher that
there was a decrease in the interest of the students in the lessons compared to the previous years
because they were in the adolescence period. Most of the students preferred to be passive rather
than actively participating in the lessons. Students were more prone to visual and verbal learning.
In addition, in the achievement test administered by the teacher before starting the unit, it was
concluded that the general English achievement status of the class was medium.

State objectives. The objectives aimed to be acquired in the "Environment" unit in the
English curriculum implemented compulsorily all over Turkey were determined. According to the
curriculum, at the end of the unit, the students:

o tell what the subject of the text is,

o find the requested information from the text,

e make inferences from the text,

e guess the meaning of unknown words in the text,

e prepare posters about the environment with their friends,
e express their feelings verbally,

e express their feelings by writing,

e state their thoughts on the subject,

¢ write descriptive essays,

e write dialogues in pairs,

e act out the dialogue they write in front of their friends.
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Select media and materials. The activity was carried out in the classroom. Smart board,
A3 size drawing papers, working papers, colored pencils, masks, photographs, e-mail message
image were used as tools in the lesson.

Utilize media and materials. The activities were carried out in the classroom. The materials
used for each activity are given below:

e Smart board: for photo display and listening activity,

e A3 papers and colored pencils: for students to prepare posters,

e Masks: in order for students to express themselves more comfortably in the speaking
activity,

e E-mail message image: for students to use as a template in the writing activity,

e Working papers: for students to read the reading passages, to benefit from the
descriptive essay and dialogue writing activities.

Also, sample activities given below to illustrate the activities carried out with the
experimental group.

Sample activities

Teacher: “After reading the text about endangered animals, you will work in five-people
groups. You will wear the masks and speak as if you were the animal whose mask you have worn.
Then, you will express your feelings how you feel as you are an endangered animal.”

Tiger Panda Rhino Whale Gorilla

0“\0
AF Y

Figure 1. The masks of the endangered animals

200

Teacher: “Your role still continues, you will write an e-mail to people in the name of the
animal whose mask you have worn in order to ask for help from them. You can use the e-mail
tmplate.”

Racpeants , Import Maiing List Fram Teot Fils
Subject [
HTMLFile: |}
From Name | Emel From Reply To
Eoﬂv‘ THTML F'mvww | Attschenend

Figure 2. The e-mail template
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Require learner participation. Verbal participation of the students was ensured by asking
interest raising questions to the students, especially in the introduction to the activities. In
addition, the teacher straggled to make the active participation of the learners by doing pair and
group work. Also, the students were in the active participant role in the activities, while the teacher
rather assumed the role of a guide.

Evaluate and revise. The teacher asked the students questions in the activities and helped
them in their verbal expressions. On the other hand, the teacher followed the activities, guided
the students and made the necessary corrections by walking around the working groups in pair
or group work while correcting serious spelling mistakes or wording errors in written activities.

The results obtained from the research were given in the order of the sub-problems: “Is there a
statistically significant difference between the change in English pre-test and post-test success
scores of the experimental group and the control group?” and “What are the students' views about
English language instruction carried out according to the ASSURE model?”

1. Findings of the First Sub-Problem of the Research

In the study, it was tested whether there was a statistically significant difference between
the change in English achievement pre-test and post-test scores of the experimental group and
the control group. For this reason, two-factor analysis of variance for mixed measurements was
used. Whether the normality assumption for the scores of pretest and posttest difference of the
experimental and control groups were met was tested with the Kolmogorov-Smirnov test, and it
was revealed that the scores of the groups showed normal distribution (Kolmogorov-
Smirnov=0.2, p>.05). In addition, Green, Salkind, and Akey (2000) state that when there are 15 or
more participants in each cell for variance analysis, the normal distribution assumption can be
ignored even if the normality assumption is not met statistically. For this research, the fact that
the number of participants was above 15 in the experimental and control groups can be
considered as sufficient for the normal distribution assumption. The results of Levene test showed
that the variances of the scores of pretest and posttest difference [F(1.75)=.07, p>.05] for the
achievement test were homogeneous. According to this result, it was determined that the
assumption regarding the equality of variances was provided.

Table 2 shows the arithmetic mean and standard deviation values of the pre-test and post-
test scores of each groups regarding English lesson achievement test.

Table 2. English achievement test mean and standard deviation values

Pre-test Post-test
Groups = =
N X S N X S
Experiment 39 60.15 9.210 39 64.10 6.328
Control 38 59.55 6.985 38 60.66 4.652

Table 2 shows that the mean score of the participants in the experimental group was
X=60.15 in the pre-test, and this score increased to X=64.10 after the experimental procedure. As
the mean score of the control group was X=59.55 in the pretest, this value increased to X=60.66
after the regular education program. The change in the pre-test and post-test mean scores of the
experimental and control groups is stated in the line chart in Figure 1.
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Figure 3. Line chart showing the change in the pretest and posttest mean scores for the
achievement test of the experimental and control groups

Figure 3 shows that the achievement test scores of the experimental and control groups
were statistically close to each other before the implementation. Figure 3 showed that the change
between the pretest and posttest success scores of the experimental group shows a steeper
increase compared to the change in the control group. Two-factor analysis of variance results for
mixed measurements regarding whether there is a significant difference between the changes in
English achievement test scores of students in the experimental and control groups are shown
below.

Table 3. ANOVA results of English achievement test pretest-posttest scores

Source of the Variance KT sd KO F P
Inter-subjects 6663.403 76

Groups (Experimental/Control) 157.527 1 157.527 1.816 182
Error 6505.876 75 86.745

Intra-subjects 1168.352 77

Measurement (Pretest-Posttest) 245.807 1 245.807 21.824 .000
Group*Measurement 77.807 1 77.807 6.908 .070
Error 844.738 75 11.263

Total 7831.755 151

When Table 3 was examined, it was found that the mean scores of the English achievement
test of the students in the experimental and control groups did not differ significantly in terms of
before and after the experiment; the common effects of the factors of being in different treatment
groups and repeated measures on the English achievement levels of students were not significant
(F(1.75)=6.908, p>.001].

2. Findings of the Second Sub-Problem of the Research

To determine the students' views about the instruction carried out according to the ASSURE
model, a questionnaire consisting of open-ended questions about instructional design was
applied to the students. The data were examined using content analysis technique and given in
Table 4, 5, and 6.

From the analyses, the category “most and least popular activities for students” was
reached. The findings related with this category are given in Table 4.
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Table 4. Most and least popular activities for students

. Popular activities Unpopular activities
Activities f % f %
Wearing a mask 33 21.29
Drama 25 16.13 2 2.94
Preparing a poster 23 14.84 1 0.47
Writing an e-mail 17 10.97 1 047
Slides 13 8.39 2 2.94
All 12 7.74
None 11 16.18
Writing a descriptive essay 10 6.45 5 7.35
Reading texts 8 5.16 18 26.47
Oral question-answer 7 4.51 12 17.65
Teacher lecturing 7 4.51 16 23.53
Total 155 100 68 100

When the opinions of the students about the activities they liked and disliked in teaching
were taken, it was found that 33 students (21.29%) liked wearing masks, 25 students (16.13%)
liked doing dramas, 23 students (14.84%) liked preparing posters, 17 students (10.97%) liked
writing e-mails, 13 students (8.39%) liked following the slides, 12 students (7.74%) liked doing all
the activities, 10 students (6.45%) liked writing descriptive essays, 7 students (4.51%) liked oral
question-answer activities, and 7 students (4.51%) liked teacher lecturing. Table 4 shows that 18
students (26.47%) did not like the reading texts activities, 16 students (23.53%) did not like teacher
lecturing, 12 students (17.65%) did not like oral question-answer activities, and 11 students
(16.18%) did not like any of the activities. Sample student views are presented below.

S5: “I loved the colored masks. The lesson was very fun."
S17: "I like drawing; that's why, it was very enjoyable to prepare posters with my friends."
S24: "I don't like the questions the teacher asks us at all. | do not understand anything."

From the analyses, the category “students’ views on the materials prepared” was reached.

The findings related with this category are presented below. 203

Table 5. Students' views on the materials prepared

Views on the materials f %

I like it - nice - well prepared 31 17.61
Instructive-informative 24 13.64
Visually rich 21 11.93
Beneficial 18 10.23
Entertaining 17 9.66
Comprehensible 15 8.52
Better than the course book 14 7.95
Interesting 11 6.25
Activities are difficult 10 5.68
Complicated 8 4,55
Could be more fun 7 3.98
Total 176 100

As the opinions of the participants about the prepared materials were taken, it was
determined that 31 students (17.61%) liked the materials; 24 students (13.64%) found the
materials instructive, 21 students (11.93%) found the materials visually rich, 18 students (10.23%)
found the materials beneficial, 17 students (9.66%) found the materials entertaining, 15 students
(8.42%) found the materials comprehensible; 14 students (7.95%) thought the materials were
better than the coursebook; 11 students (6.25%) found the materials interesting; 10 students
(5.68%) found them difficult, 8 students (4.55%) found the activities complicated, and 7 students
(3.98%) believed that the activities could be better.
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S178: “I think the activities were very good. We did many things we had not done before. We both
learned a lot and had fun."

$32: “It was much better than the lessons the teacher taught by reading from the coursebook. |
wish all our lessons passed like this. | can say that it was more beneficial than our previous
lessons."

$35: “Frankly, | had a hard time in reading texts. It seemed confusing to me; it could have been
a little more fun."

From the analyses, the category “"general student views about the instruction” was reached.
The findings related with this category are shown below.

Table 6. General student views about the instruction

General views f %
Nice-good 35 33.33
Entertaining 32 30.48
| learned better 14 13.33
| liked the lesson more 12 11.43
Boring - sometimes boring 7 6.67
Like the previous lessons 5 4.76
Total 105 100

When the opinions of the participants about the lesson were taken, it was revealed that 35
students (33.33%) found the lesson nice, 32 students (30.48%) found the lesson entertaining, 14
students (13.33%) learned the lesson better, 12 students (11.43%) liked the lesson with the
ASSURE model more than ordinary English lessons, 7 students (6.67%) found the lesson boring,
and 5 students (4.76%) thought the lessons with the ASSURE model was like the previous lessons.

S8: "I think it was nice. We had more fun and learned. | liked it more than the previous type of
lesson."

S26: "It was generally fun, but sometimes it was boring. | was bored especially with the reading
texts. But in general it was good."

S31: “It was not much different from the previous lessons. | was bored as always;, most of all, |
was bored while reading."

CONCLUSION, DISCUSSION AND RECOMMENDATIONS

The study aimed to evaluate the effectiveness of English language instruction based on the
ASSURE instructional design model. After collecting and analyzing the data, several findings were
revealed. The conclusions attained from the findings are as follows:

The effect level of English language instruction based on the ASSURE instructional design
model on the English achievement scores of 7t grade students was tested in the study. Although
there was a greater increase in success scores in favor of the experimental group, it was concluded
from the analysis that this increase was not statistically confirmed. In the research carried out, the
design was implemented to the experimental group for four weeks. It can be argued that a longer
implementation with groups can yield positive results as Rahman (2017) stated in his study that
the ASSURE model is beneficial in overcoming difficulties in teaching English. Also, According to
Karakis, Karamete and Okcu (2016), instructions developed with the ASSURE model had positive
effects on both students’ attitude toward to the lesson and their academic success. Similarly, many
studies conducted with the ASSURE instructional design model (Kristianti, Prabawanto &
Suhendra, 2017; Sundayana, Herman, Dahlan & Prahmana, 2017) concluded that the model was
effective in achieving the objectives.

The activities in the lesson designed according to the ASSURE model were enjoyed by most
of the students. Kim and Downey (2016) concluded in their studies on effects of curricula on
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promoting student learning that the ASSURE model had a great impact on instruction and
learning. The activities that the students generally did not like were the activities in which the
teacher was more active and taught through lecturing. Similarly, Cuhadur and Dursun (2010)
concluded in their study that the participants wanted to be more active in the activities. Also,
Jonassen (2000) emphasized that effective learning can occur as learners participate in the lessons
actively. The materials used in the ASSURE instructional design were generally appreciated by the
students. Students compared the materials used in the design with the coursebooks they used
and said that they were better than the coursebook, but they had difficulty with reading texts.
Ozbay and Melanlioglu (2008) explained that students had difficulty in reading texts, and this was
due to the weakness of students' vocabulary while Bahgeci and Yasar (2007) concluded that
participants found the student’s books in their English classes boring. On the other hand, Baran
(2010) stated that participants had difficulties mostly in designing steps “select methods, media
and materials” and “utilize media and materials”. Students found the lessons designed with the
ASSURE instructional design model to be nice and fun. In a similar way, Ozdilek (2006) and Ceylan
(2014) stated in their study that the experimental group students had a generally positive opinion
about the applied instructional design. However, activities such as reading texts and question-
answer that students found difficult and uninteresting stood out as the disliked and deficient parts
of the instructional design developed with ASSURE.

Recommendations

The lessons prepared according to the ASSURE instructional design model were found to
be successful in general by the students, and the objectives were achieved. The following can be
suggested for the lesson conducted according to this model to be more effective and efficient:

1. Reading texts had better be organized in a way to attract learners’ attention.

2. Comprehensible questions had better be asked to each student according to their level.
3. The design should be enriched with activities in which students will participate more
actively in the lessons.

4. Researchers may be recommended to do longer studies on instructional designs.

REFERENCES

Bahceci, B. & Yasar, M. (2007). Opinions of students attending high schools in Gaziantep about the
teaching of English. Gaziantep University Journal of Social Sciences, 6(1), 9-16.

Balci, A. (2015). Sosyal Bilimlerde Arastirma Yéntem, Teknik ve ilkeler [Research Methods, Techniques
and Principles in Social Sciences] (11t Ed.). Pegem Academy.

Baran, B. (2010). Experiences from the Process of designing lessons with interactive whiteboard:
ASSURE as a road map. Contemporary Educational Technology, 1(4), 367-380.

Branch, R. M. (2009). Instructional Design: The ADDIE Approach. Springer.

Celce-Murcia, M., Brinton, D. M. & Snow, M. A. (2014). Teaching English as a Second or Foreign
Language (4™ Edition). Boston: National Geographic Learning; Heinle Cengage Learning.

Ceylan, S. (2014). A Study for Preparing an Instructional Design Based on Science, Technology,
Engineering and Mathematics (Stem) Approach on the Topic of Acids and Bases at Secondary
School Science Course. Unpublished Master’s Thesis, Uludag University Institute of Educational
Sciences, Bursa.

Christensen, L. B., Burke Johson, R. & Turner, L. A. (2015). Arastirma Yéntemleri: Desen ve Analiz
[Research Methods: Design and Analysis] (2" Ed.), (Trans. Ed., A., Aypay,). Ani Publication.

Creswell, J. W. (2013). Bes Yaklastima Goére Nitel Arastirma ve Arastirma Deseni [Qualitative Inquiry and
Research Design: Choosing among Five Approaches] (Translating Eds. M. Biitiin and S. B.
Demir). Siyasal Bookstore Publishing,

E-Tutennational Jounnal aj-&du.ca.t;.a'n.al Rescanch
ISSN: 1309-6265 Vol: 12, No: 5, pp. 195-211

205



E-Vluslananaie Cgl'.tl'_m a4h.a.$tl.h.ma.la.fu. Deh.g.l'..d.;.
ISSN: 1309-6265, Cilt: 12, No: 5, ss. 195-211

Creswell, J. W. & Clark, V. L. P. (2015). Karma Yéntem Arastirmalart Tasarimi ve Yiiriitiilmesi [Mixed
Method Research Design and Conduction] (Trans. Ed. Dede, Y. & Demir, S. B.). Ani Publication.

Cuhadur, C. & Dursun, 0.0. (2010). The teaching profession through the eyes of information
technology teacher candidates. Journal of Educational Technology Research, 1(1), 1-18.

Demirel, ©. (2012). Yabanct Dil Ogretimi [Foreign Language Teaching] . Pegem Akademi.
Dick, W., Carey, L. & Carey, J. (2001). The Systematic Design of Instruction. Long Man.

Erdem, D. (2011). Turkiye'de 2005-2006 yillar arasinda yayimlanan egitim bilimleri dergilerindeki
makalelerin bazi 6zellikler acisindan incelenmesi: betimsel bir analiz [Investigation of some
properties of the articles published in the Journal of Educational Sciences in Turkey between
the years of 2005-2006: A Descriptive Analysis]. Journal of Measurement and Evaluation in
Education and Psychology, 2(1), 140-147.

Fer, S. (2011). Ogretim Tasarumt (Instructional Design) (2" ed.). Ani Publication.

Gagne, R. M., Wager, W. W,, Golas, K. C. & Keller, J. M. (2005). Principles of Instructional Design (5t
Ed.). Wadsworth: Cengage Learning.

Glesne, C. (2013). Becoming Qualitative Researchers (4th Ed. Translating Eds. Ali Ersoy & Pelin
Yalginoglu). Ani Publication.

Green, S. B., Salkind, N. J. & Akey, T. M. (2000). Using SPSS for Windows: Analyzing and Understanding
Data (2" Ed.). Upper Saadle River, NJ: Prentice Hall.

Heinich, R, Molenda, M. & Russell, J. D. (1993). Instructional Media and the New Technologies of
Instruction. New York: Macmillan.

Ibrahim, A. A. (2015). Comparative analysis between System Approach, Kemp, and ASSURE
instructional design models. International Journal of Education and Research, 3(12), 261-270.

I.S.P. Nation & Macalister, J. (2010). Language Curriculum Design. New York: Routledge.

Jonassen, D. H. (2000). Toward a design theory of problem solving. ETR&D, 48, 63-85.
https://doi.org/10.1007/BF02300500

Karasar, N. (2012). Bilimsel Arastirma Yédntemleri [Scientific Research Methods]. Nobel Academic
Publication.

Karakis, H., Karamete, A. & Okgu, A. (2016). The effects of a computer-assisted teaching material,

designed according to the ASSURE instructional design and the ARCS Model of motivation, on 206

students’ achievement levels in a mathematics lesson and their resulting attitudes. European
Journal of Contemporary Education, 15 (1), 105-113.

Keller, J. M. (1987). Development and use of the ARCS model of instructional design. Journal of
Instructional Development., 10(3), 2-10. doi:10.1007/bf02905780

Kim, D. & Downey, S. (2016). Examining the use of the ASSURE model by K-12 teachers. Computers in
the Schools, 33(3), 153-168.

Kristianti, Y., Prabawanto, S. & Suhendra, S. (2017). Critical thinking skills of students through
mathematics learning with ASSURE model assisted by software autograph. International
Conference on Mathematics and Science Education (ICMScE).

Maxom, M. (2009). Teaching English as a Foreign Language for Dummies. Hoboken, N. J. : John Wiley
& Sons.

Morrison, G. R, Ross, S. M. & Kemp, J. E. (2004). Designing effective instruction (4th ed.). John Wiley &
Sons.

Ozbay, P. & Melanloglu, A. (2008). Importance of vocabulary in Turkish education. Van Yuzuncu Yil
University Journal of Education, 5(1), 30-45.

Ozdilek, Z. (2006). Instructional Design of a Travel to Inner Structure of Matter Units at Science Course
in Primary Education. Unpublished Doctorate Thesis, Uludag University Institute of Social
Sciences, Bursa.

Rahman, H. (2017). Authentic tasks for vocational EFL learners in suburb: ASSURE model using
computer-assisted audio-visual. Proceeding: International Seminer on Language, Education and
Culture.

Reyes, Y. & Oreste, J. (2017). Acceptability level of developed material (SAl) using ASSURE model. The
Educational Review, 1(3), 61-69.

E-Tutennational Jounnal aj-&du.ca.t;.a'n.al Rescanch
ISSN: 1309-6265 Vol: 12, No: 5, pp. 195-211



E-Viuslananase EZitim Anastrumalare Dah.g.:’..d.:’.
ISSN: 1309-6265, Cilt: 12, No: 5, ss. 195-211

Richards, J. C. (2017). Curriculum Development in Language Teaching (2" Edition). Cambrdige.

Seels, B. & Glasgow, Z. (1998). Making Instructional Design Decisions (2"? Edition). Upper Saddle River,
NJ: Prentice Hall)

Smaldino, S. E., Lowther, D. L. & Mims, C. (2018). Instructional Technology and Media for Learning (12t
Ed.). Boston : Pearson Education, Inc.

Smith, P. L, & Ragan, T. J. (1999). Instructional Design. John Wiley & Sons Inc.

Sundayana, R., Herman, T, Dahlan, J., A. & Prahmana, R. C. I. (2017). Using ASSURE learning design to
develop students’ mathematical communication ability. World Transactions on Engineering and
Technology Education, 15(3), 244-249.

Simsek, A, Becit, G, Kilicer, K, Ozdamar, N., Akbulut, Y., & Yildinm, Y. (2008). Current trends in
educational technology research in Turkey. Selcuk University Journal of Social Sciences, 19, 439-
458.

Usun, S. (2012). Egitimde Program Dedgerlendirme: Stirecler, Yaklasimlar ve Modeller [Curriculum
Evaluation in Education: Processes, Approaches and Models]. Ani Publication.

Yildirim, A. & Simsek, H. (2004). Sosyal Bilimlerde Nitel Arastirma Yéntemleri [Qualitative research
methods in the social sciences] (4t Ed.). Seckin Publication.

Yin, R. K. (2009). Case Study Research: Design and Methods (4% Ed.). Beverly Hills, CA: Sage.

Yiiksel, . & Saglam, M. (2014). Egitimde Program Degerlendirme [Curriculum Evaluation in Education].
Pegem Academy.

E-Iutennational Jounnal of Educational Rescanch
ISSN: 1309-6265 Vol: 12, No: 5, pp. 195-211

207



E-Vluslananasr EFitim Anastinmalans Dengisl

ISSN: 1309-6265, Cilt: 12, No: 5, ss. 195-211

ASSURE Modeline Dayal: ingilizce Dil Ogretiminin Etkililiginin

Degerlendirilmesi

Dr. Mehmet Altin

Aydin Adnan Menderes Universitesi - Tiirkiye

ORCID: 0000-0002-3825-6728
mehmet.altin@adu.edu.tr

Ozet

Ingilizce Ogretimine tim diinyada cesitli nedenlerle bilyiik énem
verilmektedir. Ancak alanyazin incelendiginde Ingilizce  &gretimini
degerlendirecek c¢alismalara alanyazinda ihtiyac oldugu gérilmdstiir. Bu
nedenle, bu calisma ASSURE 6gretim tasarumt modeline dayali olarak ingilizce
6gretiminin etkililigini degerlendirmeyi amaclamustir. ASSURE kisaltmast altt
temel asamanin bas harflerinden olusmaktadir; 1. Ogrenenleri analiz edin, 2.
Hedefleri belirleyin, 3. Medya ve materyalleri secin, 4. Medya ve materyalleri
kullanun, 5. Ogrenci katiimint saglaywn ve 6. Dederlendirin ve gézden gecirin.
Arastirma, karma arastirma ydntemlerinden biri olan ¢ ice desende
yapuandindmustir. Karma arastirma desenindeki bu ¢alismantn nicel asamast
On test-son test kontrol gruplu yart deneysel bir modele gére tasarlanur iken
calismanin nitel asamast durum calismast yéntemine gére tasarlanmustur.
Calisma grubu, ¢ok asamalt 6rnekleme yéntemi kullandarak belirlenmistir.
Calisma grubunu 2018-2019 egitim-6gretim yili bahar déneminde Aydin
ilinde bulunan bir okulun deney ve kontrol grubu olarak belirlenen iki tane
yedinci sinif olusturmaktadur. Yedinci sinif ingilizce égretim programinda yer
alan “Cevre” tinitesi, ASSURE égretim tasarumt modeline gére diizenlenmistir.
Deney grubu ile kontrol grubunun Ingilizce én test ve son test basart
puanlarindaki degisim arasinda istatistiksel olarak anlaml bir fark olup
olmadigina bakdmustir. Ayrica dgretim tasarumunin etkililigini incelemek icin
6grencilere 6gretim tasarumu ile ilgili actk uglu sorulardan olusan bir anket
uygulanmugstir. Nitel veriler icerik analizi teknigi kullanilarak analiz edilmistir.
Elde edilen bulgulara gére 6grenciler etkinlikleri ve materyalleri genel olarak
begenmisler; ancak ézellikle metin okuma ve sézlii soru-cevap etkinlikleri gibi
etkinliklerde zorlanmuslardur. Sonug olarak, ASSURE 6gretim tasarimt modeline
g6re hazirlanan dersler égrenciler tarafindan genel olarak basarit bulunmusg
ve hedeflere ulasimstir. Bbylece dersin daha etkili ve verimli ge¢mesi icin bazt
onerilerde bulunulmustur.
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Genisletilmis Ozet

Problem: insan iliskilerinin ve iletisimin kitalararast bir boyut kazandigi cagimizda ingilizce bilmek
hayati 6nem tasimaktadir (Celce-Murcia, Brinton ve Snow, 2014). Ayrica Ingilizceyi yabanct dil
olarak égrenmek, hayatlarint degistirmek isteyen bircok insanin da gerceklestirdigi ilk eylemlerden
biridir (Maxom, 2009). Bircok (ilkede oldugu gibi Tiirkiye'de de ingilizce’nin yabanct dil olarak
égretimine bliyiik 6nem verilmektedir. Bu yiizden Iingilizceyi égrenmek icin cok biiyiik emekler
verilmektedir; ancak onca ugrasa ragmen Ingilizce egitiminde istenilen diizeye ulasilamadigi
disiintilmektedir (Demirel, 2012). Bu nedenle /ngilizce dgretimindeki hedeflere ulasabilmek icin
etkili dersler tasarlanmalidir (1.S.P. Nation ve Macalister, 2010; Richards, 2017). Dolayistyla ingilzce
ogretimi icin alan yazinda etkinligi kanitlanmis égretim tasarim modellerinden faydanimasina
ihtiyac¢ duyulmaktadur.

Ogretim tasarim, 6grencilerin performanstnt ve yeterliligini artirmak icin égretim siireclerinin
planlanmas, gelistirilmesi, degerlendirilmesi ve sirdiiriilmesi icin planlamay: icerir (Seels ve
Glasgow, 1998). Farkli tasarumcilarin gérisleri dogrultusunda gelistirdikleri tasarum modelleri
bulunmaktadir (Gagne, Wager, Golas ve Keller, 2005). Bu modellerden biri olan ASSURE modeli,
egitim ihtiyaclarina, amaglarina ve ortamlarwna biiyiik katkt saglamaktadur (ibrahim, 2015).

ASSURE modeli, diger tasarim modellerinden farkli olarak daha mikro Olceklidir ve
dgretmenlerin sinifta kullanmalart icin gelistirilmis bir égretim tasarumt modelidir (Simsek, 2014).
Bu nedenle ASSURE Modeli sinif odaklt bir dgretim tasarumt modeli olarak tanimlanmaktadur.
Smaldino, Lowther ve Mims (2019) yerelden ulusal diizeye uygulanabilecek bir égretim deseni olarak
ASSURE modelini énermistir. ASSURE altt temel asamadan olusmaktadir (Heinich, Molenda ve
Russell, 1993);

1. Ogrenenleri analiz edin: Hedef kitlenin genel ézelliklerini, giris 6zelliklerini ve 6grenme
stillerini inceleme asamasudur.

2. Hedefleri belirleyin: Hedeflerin belirlenmesi asamasidir. Hedefler, ders sonunda 6grencide
gbzlenmesi beklenen davranislart gosterir.

3. Medya ve materyalleri secin: Hedeflere ulasmak icin en uygun yéntem ve ders
materyallerinin belirlenmesi asamasdir.

4. Medya ve materyallerden yararlanin: Egitimci ve Ogrencilerin ihtiya¢ duydugu
materyallerin toplanmasi, ortam ve materyallerin hangi swrayla kullandacaginin belirlenmesi
gerekir.

5. Ogrenci katiimwnt saglayn: Etkili 6grenme icin égrenciler derse aktif olarak katilmalidur.

6. Degerlendirin ve gézden gecirin: Ogrenci basarisinin, materyallerinin ve etkinliklerinin
degerlendirilmesi ve gerektiginde tasarimin yeniden diizenlenmesi asamasdir.

Bir tasarumun etkinligini belirlemek icin tasarumin degerlendirilmesi de gerekmektedir. Usun
(2012)'a gére degerlendirme, sistematik veri toplama ve analize dayal bilimsel arastirma siirecleri
kullaniarak gelistirilen bir programin herhangi bir ézelligi hakkinda dogrulugu, gtincelligi,
yeterliligi, uygunlugu, etkinligi, kullanislilig, basarist ve yiirtttlebilirligi gibi karar verme sliireci
olarak tanumlanabilir. Egitimde dederlendirme; program tasaruminda belirlenen élglitlere gére
istenilen davranis degisikliklerinin beklenen sonuglara ulasip ulasmadigint ortaya koymak icin
kullandan bir élctt olarak karsimiza ctkmaktadur (Yiiksel ve Saglam, 2014). Erdem (2011), egitim
alan yazinin belirli dsnemlerde degerlendirilmesinin hem o déneme iliskin yaptlan arastirmalarin
niteligi hakkinda bilgi verdigini hem de daha sonraki ¢alismalara sik tuttugunu belirtmistir. Bu
dogrultuda Tiirkiye'de ingilizce égretimi konusunda yapilan degerlendirme ¢calismalart YOK Ulusal
Tez Merkezi'nde incelenmistir. incelemeler sonunda 2019 yilina kadar ilgili alanda toplam 19 tez
calismast yapidigi sonucuna varidmustir. Alan yazinda Ingilizce 6gretimini degerlendirecek
calismalara ihtiyac oldugu anlasitimustir. Bu nedenle bu ¢alisma, ASSURE dgretim tasarimt modeline
dayali olarak Ingilizce 6gretiminin etkililigini degerlendirmeyi amaclamaktadir.
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Yéntem: Arastirmada karma arastirma yontemlerinden ic ice desen uygulanmustir. ¢ ice desen,
arastirmact hem geleneksel nicel hem de nitel modellerde veri toplayip analiz ettiginde ortaya ¢ikar.
ic ice desende, arastirmact nicel bir asamaya nitel bir asama ekleyebilir. ic ice desende, arastrma
tasarumu gliclendirmek icin destekleyici bir asama eklenmektedir (Creswell ve Clark, 2015). Karma
arastirmanin nicel asamasi, 6n test-son test kontrol gruplu yart deneysel bir modele gére
tasarlanmistir.  Deneysel modellerde neden-sonug iliskilerini belirlemek icin dogrudan
arastirmacwnin kontroliinde gézlemlenecek veriler lretilmektedir (Karasar, 2012). Deney grubuna
ASSURE modeline dayali ingilizce égretimi uygulanirken, kontrol grubunda Ingilizce égretimi olagan
sekilde yapumisti. Karma arastirmanin nitel asamast durum c¢alismast ydntemine gore
tasarlanmistir. Durum ¢alismalarinda gercek hayattaki durumlarin ortaya cikarilmast amaglanir
(Creswell, 2013). Durum ¢calismasinda temel amag, yogun bir sekilde bir durum tizerinde calismaktir
(Glesne, 2013). Bu arastrmanin durumu, deney grubunun ASSURE modeline gére ingilizce
dgretimini deneyimledigi tek sinifta (Yin, 2009) gerceklesen bir durum oldugundan, arastirmanin
nitel asamas blitiincil tek durum calismasina gére tasarlanmustur.

Cok asamalt 6rnekleme yéntemiyle segilen 2018-2019 egitim-6gretim yilt bahar déneminde
Aydin ilinde bulunan bir ortaokulun yedinci sinf siniflarindan bir sinif deney grubu ve bir sinif
kontrol grubu olarak belirlenmistir. Cok asamali 6rnekleme, birden ¢ok adimu icerir (Balci, 2015). ilk
olarak, ingilizce basarist acisindan orta diizeyde en az iki 7. sinif stnifina sahip okullar belirlenmis
ve bir tanesi rastgele secilmistir. Kiime 6rnekleme yéntemi kullaniarak iki siniftan biri kontrol, digeri
deney grubu olarak atanmustur.

Karma ybéntemde hem nitel hem de nicel veriler tek bir calismada toplanur ve analiz edilir
(Christensen, Johnson ve Turner, 2015; Creswell ve Clark, 2015). Nicel veriler basart testi ile nitel
veriler ise arastirmact tarafindan gelistirilen actk uglu anket araclligiyla toplanmustir. Basart testi ve
actk uclu anket arastirmact tarafindan gelistirilmis, araclarin gecerliligi icin program ve 6gretim
béliimiinden iki uzmanin gérisi alinmustir. Daha sonra basart testi pilot test olarak iki farkli sinifa
uygulanmis ve testin glivenirligi KR-20=.9 olarak bulunmustur. Ayrica dgrencilerin basart testini
tamamlamakta zorlandiklart yerler tespit edilerek asil uygulama icin ¢éziimlenmistir. Daha sonra
ana uygulamada basart testlerinden elde edilen veriler iki faktérlii varyans analizi ile analiz
edilmistir. Ayrica iki égrenciye pilot anket olarak actk uglu anket uygulanmis ve asil uygulamaya
son sekli verilmistir. Anketler araciligiyla toplanan veriler icerik analizi yéntemi uygulanarak analiz
edilmis ve yorumlanmustir. icerik analizi, elde edilen verileri aciklamaya yénelik iliskileri ve
kavramlart ortaya ¢ikarmak icin gerceklestirilir (Yildirim ve Simsek, 2004). Kategoriler kodlama ile
belirlenmis ve bunun sonucunda ana temalar elde edilmistir. Ayrica analiz edilen verileri
nicellestirmek icin frekans dagilimlart (f) ve yiizde degerleri (%) verilmistir (Balc, 2015).

Sonug ve Oneriler: Arastrmada ASSURE 6gretim tasarumt modeline dayalt ingilizce 6gretiminin 7.
sinif 6grencilerinin Ingilizce basart puanlarina etki diizeyi test edilmistir. Basart puanlarinda deney
grubu lehine daha fazla artis olmasina ragmen, analizlerden bu artisin istatistiksel olarak
dogrulanmadigt sonucuna vardmstwr. Yapilan arastrmada deney grubuna dért hafta boyunca
ASSURE modeli uygulanmigtir. Rahman (2017)in ¢alismasinda ASSURE modelinin Ingilizce
ogretimindeki zorluklarin agilmasinda faydalt oldugunu belirttigi icin calisma gruplariyla daha uzun
stireli bir uygulamanin olumlu sonuclar verebilecegi ileri striilebilir. Ayrica Karakis, Karamete ve
Okcu (2016)'ya gére ASSURE modeli ile gelistirilen yénergelerin hem G&grencilerin derse yonelik
tutumlart hem de akademik basarilart lzerinde olumlu etkileri olmustur. Benzer sekilde ASSURE
ogretim tasarumt modeli ile yapilan bircok ¢calismada (Kristianti, Prabawanto ve Suhendra, 2017;
Sundayana, Herman, Dahlan ve Prahmana, 2017) modelin hedeflere ulasmada etkili oldugu
sonucuna vardmustur.

ASSURE modeline gére tasarlanan dersteki etkinlikler 6grencilerin ¢ogu tarafindan
begenilmistir. Kim ve Downey (2016), programin égrencilerin 6grenmesini tesvik etme lizerindeki
etkileri lizerine yaptiklart calismalarda, ASSURE modelinin dgretim ve 6grenme (izerinde biiyiik bir
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etkisi oldugu sonucuna varmuslardir. Ogdrencilerin genel olarak hoslanmadiklart etkinlikler
6gretmenin daha aktif oldugu ve anlatim yoluyla islendigi etkinlikler olmugstur. Benzer sekilde
Cuhadur ve Dursun (2010) ¢alismalarinda katiimcilarin etkinliklerde daha aktif olmak istedikleri
sonucuna varmugslardir. Ayrica Jonassen (2000), dgrencilerin 6grenme siirecine aktif olarak
katildiklart zaman etkili 6grenmenin gerceklesebilecegini vurgulamisti.  ASSURE  Ogretim
tasariminda kullanilan materyaller égrenciler tarafindan genel olarak begenilmistir. Ogrenciler
tasarimda kullanilan materyalleri kullandiklart ders kitaplart ile karsilastirarak ders kitabindan daha
iyi olduklarint ancak metinleri okumakta zorlandiklarint belirtmislerdir. Ozbay ve Melanlioglu (2008)
ogrencilerin metinleri okumakta zorlandiklarint ve bunun égrencilerin kelime dagarcigindaki
zayifliktan kaynaklandigint aciklarken, Bahceci ve Yasar (2007) égrencilerin Ingilizce derslerinde
ders kitaplarint sikict bulduklart sonucuna varmuslardwr. Baran (2010) ise katdimciarin en ¢ok
“yéntem, medya ve materyal segme” ve “medya ve materyalleri kullanma” adimlarint tasarlamada
zorlandiklarint belirtmistir. Ogrenciler, ASSURE 6gretim tasarumt modeliyle tasarlanan dersleri giizel
ve eglenceli bulmuslardir. Benzer sekilde Ozdilek (2006) ve Ceylan (2014) ¢alismalarinda deney
grubu 6grencilerinin uygulanan 6gretim tasarumt hakkinda genel olarak olumlu gériise sahip
olduklarint belirtmislerdir. Ancak okuma metinleri, soru-cevap gibi dgrencilerin zor ve ilgisiz
bulduklart etkinlikler, ASSURE ile gelistirilen dgretim tasarimunin sevilmeyen ve eksik yonleri olarak
6ne ctkmusttr.

ASSURE égretim tasarumt modeline gére hazirlanan dersler 6grenciler tarafindan genel olarak
basarili bulunmus ve hedeflere ulasimistir. Bu modele gére yiirtitiilen dersin daha etkili ve verimli
gecmesi icin bazi 6nerilerde bulunulmustur. Oncelikle, okuma metinleri 6grencilerin ilgisini cekecek
sekilde hazirlanmalidir. Ayrica her égrenciye diizeyine gére onlarin kolaylik¢a anlayabilecegi sorular
sorulmalidir. Ogretim tasarumy, 6grencilerin derslere daha aktif katilabilecedi eglenceli etkinliklerle
zenginlestirilmelidir. Benzer konularda c¢alisma yapacak arastirmaciara ise daha uzun streli
6gretim tasarimlart planlayarak ¢alismalar yapmalart énerilebilir. Béylelikle, ¢alismalarindan elde
edilen veriler istatistiksel olarak da anlamli farkliliklar gosterebilir.
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