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Abstract

In the last three years, in terms of the presence of international students
in higher education, Turkey has become one of the top 10 countries in
the world. This study aims at finding the reasons that make Turkey
attractive for international students. With this aim, (1) reasons for
country choice, (2) reasons for city choice, (3) Turkish learning
experiences and (4) advantages and disadvantages of social and
educational life experienced by alumni were investigated comparatively
in the context of a big city and a small city. Data were obtained by
conducting interviews with 42 international alumni who had completed
their studies in Turkey and went back to their countries. The results
indicated that scholarships supported by the Turkish state had the
highest popularity in attracting international student mobility. The other
reasons for selecting Turkey were educational opportunities, religious
dffinity, cultural affinity, and inexpensiveness. Istanbul was perceived as
a crowded city that provides space for individual freedom and plenty of
personal development, while Edirne was perceived as an inexpensive and
calm city, and this calmness made internationals stand out. The alumni
who studied in Turkish-medium departments stated negative opinions
about the quality of Turkish language teaching and teachers at language
preparation classes, while the alumni who studied in English-medium
departments found Turkish teaching sufficient. While learning the
Turkish language, the alumni had problems with Turkish suffixes,
vocalizing letters like i and 6, diffidence, inability to develop ideas
because of thinking about how to say things, and limited mobile
application material support. The advantages and disadvantages of
social and educational life and other results of the study were discussed
in the context of the international literature.
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INTRODUCTION

Student mobility in higher education around the world has increased year by year. However, the
COVID-19 pandemic has affected student mobility as well as every other issue. In the Chinese
context, due to the pandemic, students are not interested in studying abroad, health is at the
forefront, and the direction of the mobility flow of international students is shifting to areas that
are close, rather than remote countries (Mok, Xiong, Kea, and Cheung, 2021). Considering the
global impact of the pandemic, similar results are likely to be present in other countries. According
to the statistics of UNESCO (2018), the first two countries with the highest international student
presence are the United States with 987,314 students and the United Kingdom with 452,079
students. These countries are followed respectively by Australia, Germany, Russia, France, Canada,
Japan and China. Turkey ranks tenth with 125,138 students. Hou and Du (2020) stated that
international student mobility is affected by economic progress and the progress of higher
education in developing countries. Seven-year changes in the international student presence of
Turkey confirm this thesis.

Table 1. The presence of international students in Turkey

Years Male Female Total

2019-2020 119611 65436 185047
2018-2019 100178 54268 154446
2017-2018 81706 43324 125030
2016-2017 71775 36172 107947
2015-2016 60037 27680 87717
2014-2015 49533 22487 72020
2013-2014 33420 14749 48169

(Turkish Higher Education Institution, 2020)

Referring to Turkey's international student statistics, it is seen that the number of students
has increased rapidly since 2013 (Table 1). According to the statistics of the Turkish Higher
Education Institution (2020), the number of international students, which was 48169 in 2013,
reached 185047 by 2020. In just seven years, the number of students has almost quadrupled.
Riafio, Mol and Raghuram (2018) pointed out that the flow of international students may be
influenced by a country's geography, migration history, political system, political power and
position in the global context. The Brexit process in the United Kingdom and the election of
Donald Trump as the President of the United States have been important waves that have affected
international student mobility in the context of these countries (Choudaha, 2017). Moreover, a
study showed that international student mobility is not consistently controlled by traditionally
central countries, but China, Australia, Japan and India are rising to the center gradually (Hou, Fan,
Du, Gui, and Duan, 2020).

Table 2 shows statistics of the countries sending students to Turkey in 2018-2019.
Accordingly, Syria comes first. The ongoing civil war in Syria since 2011 is an important reason for
this situation (Safak-Ayvazoglu, Kunuroglu, and Yagmur, 2021). In addition to Iraqg, Turkey is a
country that is preferred by Iranian and Afghan students.
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Table 2. International student statistics of countries sending more than a thousand students to
Turkey

Country Male Female Total
Syrian Arab Republic 17096 9938 27034
Republic of Azerbaijan 14432 4951 19383
Turkmenistan 10827 6744 17571
Iragi Republic 5478 2130 7608
Islamic Republic of Iran 3853 3301 7154
Islamic Republic of Afghanistan 5624 1180 6804
Federal Republic of Germany 1735 2643 4378
Federal Republic of Somalia 2679 1085 3764
Republic of Yemen 2528 548 3076
Republic of Bulgaria 1440 1570 3010
Hellenic Republic 1352 1361 2713
Arab Republic of Egypt 2116 794 2910
State of Palestine 1934 549 2483
People's Republic of China 1247 1010 2257
Republic of Kazakhstan 1073 1118 2191
Islamic Republic of Pakistan 1583 532 2115
Kyrgyz Republic 1071 866 1937
Libyan State 1314 442 1756
Russian Federation 756 647 1403
Republic of Kosovo 719 603 1322
Republic of Indonesia 795 423 1218
Republic of Albania 522 626 1148
Republic of Uzbekistan 585 490 1075
Kingdom of Morocco 540 531 1071

(Turkish Higher Education Institution, 2020)

International student mobility is an important source of income for countries, and it is a
massive market. However, it is necessary to look at the issue not only from a financial perspective
but also from many different sides. In their study with international students in Canada, Guo and
Guo (2017) found that the neoliberal approach, which treats internationalization as a marketing
strategy, poses a problem. On the other hand, student circulation improves mutual understanding,
cooperation between countries and cultures, and increases the quality of higher education.
International students increase the graduation rate of host students and provide efficiency in
education (Abegaz, Lahiri, and Morshedb, 2019). International students do not only gain
knowledge from their experiences in a foreign country but also enable the spread and flow of
knowledge on a global level (Hou et al, 2020). In some studies conducted outside Turkey,
adjustment issues for international students have come to the fore (Quan, He, and Sloan, 2016;
Xiao, Yang, and Bernardo, 2019). Factors contributing to the adjustment of international students
are host language competency, knowledge about the host country, prior overseas experience,
autonomy in the decision to study abroad, intercultural competence, social contact, and social
support (Schartner and Young, 2016). International students in the United States mostly
experience acculturative stress, as well as psychological adjustment, social belonging, depression
and anxiety problems in their psychosocial adjustment process (Brunsting, Zachry, and Takeuchic,
2018). Despite all these adaptation problems, many international students see internationalization
as a positive experience for academic and personal development (Guo and Guo, 2017). Moreover,
for international students, higher education institutions have a lot to do. Such actions include
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psychological support (Shu, Ahmed, Pickett, Ayman, and McAbee, 2020) and better information
on student rights (Ramia, 2017) provided for international students.

International student research examines the age groups on primary, secondary and higher
education levels in Turkey. Here, primary education in Turkey refers to the levels of primary and
secondary school, whereas secondary education refers to the level of high school. Studies on the
levels of primary and secondary school focus on international students who have immigrated to
Turkey because of war or other conflicts. These younger children have been reported to
experience problems in communicating with their teachers, friends and people around, due to
their inability to understand Turkish. This situation has brought along adjustment problems, and
eventually, these students have had low academic achievement (Gling6r and Senel, 2018; Levent
and Cayak 2017; Sarmini, Topgu, and Scharbrodt, 2020; Simsir and Dilmag, 2018). International
students in higher education come to Turkey with their individual preferences. Previous research
has been centered on the problems of international higher education students. These problems
emerge from three themes: economic problems, adjustment problems, and language and
communication problems. International students have financial difficulties in making a living
(Ercan, 2019; Ozkan, 2019). They feel lonely in Turkey (Taylan, 2019) and tend to have higher levels
of burn-out syndrome than domestic students (Adoum, 2017). They think psychological
counseling and guidance services at universities are not on a sufficient level (Akil, 2018). Since
their Turkish is insufficient, these students have difficulty in understanding the classes at
universities, especially in the first years of their education (Demir, 2017; Solak, 2019; Temel, 2019).
Nonetheless, the topic of teaching Turkish to foreigners gets much deserved attention in Turkey.
Until 2014, 147 dissertations on teaching Turkish to foreigners had been published (Buytikikiz,
20714). A previous study examining dissertations in the field of Turkish language education showed
that teaching Turkish to foreigners is one of the five most preferred topics of research in the field
(Ozcakmak, 2017). It has the potential to be a source for research in different directions because
Turkey has experienced the intensity of higher education student mobility for the last seven years.

In this study, it was aimed to shed light on the underlying reasons for international alumni’
country and city preferences, views about Turkey, views about two cities: Istanbul and Edirne,
views on Turkish language teaching processes, views on the amenities, and difficulties in their lives
as students. Their personal and academic experiences were investigated comparatively in the
context of a big city and a small city. Turkey, which has an increasing number of international
students in a remarkable way year by year, was viewed in this study from the perspectives of
international alumni. As pointed on in the article, Turkey has become an interesting country for
international students in higher education, and this study could provide some directions for future
programs to improve Turkish language learning and the quality of the education received by
international students.

METHOD

This study employed the phenomenology method, which is a qualitative research method. The
experiences of alumni are significant to the impressions of the country where these individuals
spend their studentship. To expound the text of life, interviews based on personal experiences are
suitable (Van der Mescht, 2004). The phenomenon that was focused on in this study was being an
international student in Turkey. This study differs from other studies in that it included graduated
international students. It examined Turkey’'s impression among international alumni who had
returned to their country after completing their education in Turkey. Patton (2002) stated that the
phenomenon under investigation must have been experienced and in the past, and as a
justification for this, the author pointed out that if the phenomenon is considered while
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experiencing it, the essence of the phenomenon can be missed. For this reason, the sample was
determined by using the criterion sampling method (Baltaci, 2018). The basic criteria were selected
as having graduated and currently residing outside Turkey. Forty-two graduated international
students living in 20 different countries constituted the participants. The participants' information
is shown in Table 3.

Table 3. Information of participants

Countries Alumni Department Alumni  Other Alumni
Afghanistan 7 Medical School 9 Male 19
Gambia 5 Nursing 5 Female 23
Greece 4 School of Education 4 25-30 years old 39
Bosnia and Herzegovina 4 Sports Sciences 3 Over the age of 30 3
Albania 3 Economics 2 Educated in Istanbul 20
Ghana 3 Theology 2 Educated in Edirne 22
Romania 3 Business 2 Graduated from 23
Turkish-medium
departments
Macedonia 1 Pharmaceutical 3 Graduated from 19
Sciences English-medium
departments
Namibia 1 German Translation 2
and Interpretation
Cameroon 1 Mechanical 2
Engineering
Mali 1 Physics 1
Indonesia 1 Audiometry 1
Montenegro 1 Balkan Studies 1
Somalia 1 International Trade 1
Congo 1 Law School 1
Yemen 1 History 1
Bulgaria 1 Biochemistry 1
Ireland 1 Banking and 1
Insurance
Turkmenistan 1
Italy 1

One of the alumni knew 8 languages, three knew 6 languages, two knew 5 languages,
thirteen knew 4 languages, thirteen others knew 3 languages, and ten knew 2 languages. There
was no monolingual individual among the participants. It was determined that the graduates knew
26 different languages in total. These languages were Arabic, Albanian, Bissa, Bosnian, Bulgarian,
Indonesian, Persian, French, Hausa, Croatian, Welsh, English, Spanish, Italian, Montenegrin,
Macedonian, Mandinka, Uzbek, Romanian, Russian, Serbian, Somali, Turkmen, Wolof, Greek, and
Twi.

An interview form consisting of open-ended questions was used for data collection
(Merriam and Tisdell, 2016). The interview questions were created in such a way that the
participants could explain their past international student experience in depth. Later, these
questions were presented to the opinions of faculty members who have expertise on the topic
and rearranged based on the given feedback. To test the comprehensibility of the form, a pilot
implementation was conducted with four international students who had not graduated.
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Arrangements were made on the form with the experiences gained from the pilot implementation.
Ethical approval was obtained for the interview form from the home university of the author
(Trakya University Social Sciences and Humanities Research Ethics Committee / Date: 22.07.2020
/ No: 2020-05-22). Alumni were contacted via social media. Participation was voluntary. Online
interviews lasting between 20 and 30 minutes were conducted with alumni who responded and
agreed to participate in the study. Audio recordings were made during the interviews, and the
entire interview was transcribed verbatim. Data were collected over a six-month period between
April 2020 and September 2020. The identifying information of the participants was not collected.
The data collected in the main implementation were analyzed thematically. In a phenomenon
where more than one participant is studied, while analyzing the data, the views of the participants
are compared to each other, and the common characteristics of the effects of their experiences
on them are determined (Gall, Gall, and Borg, 2005). Themes and sub-themes were reached from
the analysis. Creswell (2014) defined consensus among coders as one of the factors affecting
reliability. Reliability in qualitative research means stability in the responses of multiple coders in
datasets (Patton, 2002). In this study, after the first themes were formed in the data analysis
process, the second researcher reviewed the themes and expressed opinions on the themes. The
first themes were created with the joint decision of both researchers. In the next phase of data
analysis, the findings progressed by expanding the initial themes. At the end of data analysis, the
second researcher reviewed the themes. The themes were finalized by reaching a consensus
between the two researchers.

FINDINGS AND DISCUSSION

The responses of the participants revealed four themes: (1) reasons for country choice, (2) reasons
for city choice, (3) Turkish language learning, (4) advantages and disadvantages of social and
educational life.

1. Reasons for Country Choice
In this theme, three categories and ten subcategories were determined (Table 4).

The participants’ reasons for choosing Turkey were predominantly under the education
category. The diversity of educational opportunities and scholarship were the subcategories in
which the participants were concentrated. The participants with Middle Eastern and African origins
thought that the education system in Turkey was better than that in their own country. The
participants with European origins thought higher education in Turkey was more inexpensive than
that in their own country. Those with Balkan and Turkic origins stated that the similarity between
Turkish culture and the culture in their own country guided their country choice. Those with origins
in Muslim-majority countries saw Turkey as a brother country. Considering cultural and religious
affinity, it seemed that Turkey's international student mobility was being fueled by the former
Ottoman geography. In both Turkey and other countries, international student mobility is
impacted by the historical background of the destination country. For example, regarding
international student mobility, Portugal aims to maintain a leading role among Portuguese-
speaking countries with a desire to maintain its influence on its former colonies (Franga, Alves,
and Padilla, 2018). Among the countries in the former Ottoman geography, Turkey seems to stand
outin attracting international student mobility, and this situation is supported politically. Historical
and cultural ties provided by being in the formerly Ottoman geography guide students'
preferences.
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Table 4. Reasons for choosing Turkey

Category Subcategory Alumni
Education possibilities Earning a scholarship 16
The diversity of educational opportunities 15
The inexpensiveness of education 8
Learning Turkish 5
Ease of university entrance requirements 5
Quality of education 4
Country possibilities Muslim country 13
The similarity between their own culture and Turkish culture 12
Inexpensiveness 9
Friend 3

The main reason for choosing Turkey among the participants was scholarships. Country
policies have the potential to affect international student mobility (Lomer, 2018). Scholarships
offered in Turkey are seen to be effective in drawing international student mobility to Turkey.
Many countries around the world run various scholarship programs to stimulate student mobility.
Fulbright, Chevening, Deutscher Akademischer Austauschdienst, Erasmus are some of these
programs. The reasons stated in this study as the quality of education, religious affinity and
cultural affinity were in common with a study conducted in the context of the city of Sakarya in
Turkey (Yardimcioglu, Besel, and Savasan, 2017). Besides, it is seen that counselors and circles of
friends may direct student preferences. Similarly, stories of international students studying in
North America, Europe and Australia enter the daily routines of Nepalese youth through a range
of information channels such as images and social media (K&lbel, 2018). Universities do not need
to spend money at fairs to introduce themselves because friends who have studied abroad offer
free advertising stories to them.

2. Reasons for City Choice

In this theme, three categories and seven subcategories were determined for the
participants’ choice of Istanbul, whereas four categories were determined for their preference of
Edirne (Table 5).

Table 5. Reasons for choosing Istanbul and Edirne

Category Subcategory Alumni
Big city Internationality 13
Modernity 10
Diversity of universities 9
S Sophistication 9
"% Historical texture 3
o Living in freedom Not getting attention as a foreigner 8
Many opportunities for personal growth 6
Consultant referral 2
Problems Overcrowded 7
Safety and calmness 10
o Proximity to their home country 9
£ Inexpensiveness !
3 . . 3
w Friend recommendation
Problems Discrimination 6
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The reasons underlying the participants’ preferences for Edirne and Istanbul differed. The
participants perceived Istanbul as a big city that offers personal development opportunities with
its modernity, provides freedom for individuals with its heterogeneous population structure and
offers a diversity of universities. The city, which has a mixed population of over fifteen million
people, provides a disguise for international students. According to the alumni who were included
in this study, the biggest problem about Istanbul is that it is overcrowded. The participants saw
Edirne as a safe and inexpensive city that is geographically close to their home. Especially for
Edirne, the participants stated that foreigners attracted attention. Edirne's population is around
four hundred thousand, and it is rather homogeneous. This situation may cause international
students to stand out. Discrimination is a problem that international students face on an
international level (Brown and Jones, 2013; Karuppan and Barari, 2011; Quinton, 2020). According
to the Turkish Higher Education Institution (2020), 56102 international students study in Istanbul,
while on the other hand, 3681 international students study in Edirne. International students come
to Istanbul from all over the world, whereas they come to Edirne mainly from the Balkans (Turkish
Higher Education Institution, 2020). Considering all this information, one would not be wrong to
say that Edirne appeals to international students on the regional level.

3. Turkish Language Teaching

Turkish was the first step for social adaptation and academic success. Two categories
(Turkish language teaching and difficulties in learning Turkish) emerged in the Turkish language
teaching category. Three subcategories emerged in relation to Turkish language teaching, while
eight subcategories emerged in relation to difficulties in learning Turkish (Table 6).

Table 6. Views on Turkish language teaching

Category Subcategory Positive Views Negative Views
Turkish Quality of language teaching 23 19
language Teacher competence 18 24
teaching Individual performance 31 11

Alumni

Turkish suffixes 16

A new alphabet 13

Difficulties Diffidence 11

f: Ii?r:mg Inadequate teaching of academic Turkish 11

urias Vocalizing letters like G and 6 10

Inability to develop ideas because of thinking about how to say things 8

Inability to express opinions in writing 7

Scarcity of mobile applications that can be used to learn Turkish 4

The participants who studied in English-medium departments expressed positive opinions
about language teaching processes. Those who studied in Turkish-medium departments
emphasized that they learned Turkish well in the language preparation classes, with regard to
Turkish which is used in daily life. However, that was insufficient in academic Turkish language
teaching. Studies have shown that international students have a dire need to learn academic
Turkish (Konyar, 2019; Ozkan and Acar-Giivendir, 2015). In this study, the different result from the
other studies was that only the alumni of Turkish-medium departments reported a lack of
academic Turkish. This situation showed that although the participants were unable to understand
the classes well, they learned Turkish on a level that could meet their social communication needs.

More than half of the participants expressed negative views about teachers. In Turkey, the
gathering of international students seen in the last six years increased the demand for Turkish
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language education. Almost every Turkish university opened its own Turkish Language Learning
Research and Application Centre (TOMER) mostly in the last decade. With these new centers, the
need of universities for teachers who can teach Turkish as a second language increased rapidly.
Most teachers were selected from foreign language teachers or Turkish native language teachers.
Teachers have tried to become qualified through in-service training. The research by Kalfa (2015)
showed that teachers of Turkish as a foreign language need training on curricular and
extracurricular activities that can meet students’ expectations and motivation and are suitable for
students’ language proficiency levels, learning styles and learning needs. There is a need to open
a bachelor's degree for teaching Turkish as a second/foreign language. Some universities offer
graduate programs in teaching Turkish as a second/foreign language. There are alumni of such
programs, but still, they do not meet the expectations of TOMERs. Likewise, the curricula and
textbooks have continued to be updated day by day to meet the needs of the students. The result
of this study also showed that internationals who learn Turkish need mobile applications to
practice Turkish, and they do not find an option enough for their needs. Dumanli-Kadizade (2015)
found that "Turkish" mobile applications in teaching Turkish as a foreign language are not yet as
widespread and detailed as applications in teaching other languages. The shortage of instructors
and educational material resources in the face of intense demand is not an unexpected situation.
The quality of language teaching is also affected by this situation because tools, materials,
resources and professional instructors are important components in language teaching.

One of the significant factors for the adjustment of international students is host language
competency (Schartner and Young, 2016). Studies in Turkey have shown that one of the most
significant problems faced by international students in the adaptation process is learning Turkish
(Akgedik, 2019; Demir, 2017; Temel, 2019). Difficulties in learning Turkish consist of problems
stemming from the language structure of Turkish, problems arising from the quality of teaching,
and problems arising from the individual. Although these issues seem to be separate from each
other, they mutually affect each other. For instance, studies showed that one of the most difficult
issues for international students in learning Turkish is pronunciation (Demir, 2017; Sefer and
Benzer, 2020), and students are afraid of misunderstandings and not actively participating in
classes (Sadik, 2017). Difficulty with pronunciation and vocalization may lead to diffidence or vice
versa. Studies show that female students from Far Eastern countries experience more speech
anxiety than others (Solak, 2019), while international students from the Balkans, Turkic Republics
and Asia understand the classes better than those coming from Africa and the Americas (Taylan,
2019). While incomprehension constitutes one dimension of the problem, the inability to express
oneself in written and verbal form constitutes the other dimension.

4. The Advantages and Disadvantages of Social and Educational Life

Among the participants, 23 alumni stated that they would want to live in Turkey if currently
possible, whereas 19 said they would not (Table 7).

Table 7. Willingness to live - in Turkey

Category Subcategory Alumni
Getting used to and adapting
Seeing Turkey as a homeland
Feeling duty of loyalty for Turkey
Inexpensiveness

Wanting to live a better life
Commitment to one’s own country
Not wanting to long for family
Discrimination

Difficulties of living abroad

Reason for wanting
to live in Turkey

JEEN

Reason for not
wanting to live in
Turkey

U N =, |wbh ol O
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More than half of the participants obtained positive impressions of Turkey when they were
a student. They wanted to live in Turkey if they could.

In the theme of advantages of social and educational life, four categories and eighteen
subcategories emerged (Table 8).

Table 8. Advantages of social and educational life

Category Subcategory Alumni
Opportunities of the Inexpensiveness
country Meals
Nature and climate
Mosques
Job opportunities
Opportunities of Diversity of educational opportunities
universities Facilities offered by the university to international students
Easy entrance to the university
World-class seminars and associations
Characteristics of the Hospitality
Turkish people Benevolence
Patriotism
Friendliness
Good manners
New things New experiences
Getting to know a new culture
Learning a new language
Meeting international people and making new friends

N w

UTOO O )W NI NOOWwo = =W~ 0 oo w0
—

According to the perceptions of the participants, studying abroad enabled them to develop
personally with new experiences, a new culture, a new language, and new friends. Geographical
proximity provided the advantage of adaptation in terms of climate and nature for them. Cultural
proximity provided the advantage of adaptation in terms of food and worship for them.

In the theme of disadvantages of social and educational life, six categories and sixteen
subcategories emerged (Table 9).

Table 9. Disadvantages of social and educational life

Category Subcategory Alumni
Private life problems Missing family 13
Setting up entourage late 9
Feeling out of place 5
Problems about the Meals 8
country Hot air 7
Communication problems Most of the public does not speak English 8
Most of the employees working in corporate places such as 7
banks and hospitals do not speak English
Not being able to speak Turkish 6
Problems about the Long bureaucratic procedures 9
universities Lack of interest in student affairs 7
Financial problems Staying in a dormitory due to lack of money 6
Not having enough money to visit home country 6
Not getting financial support from family 4
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The participants found their own Turkish knowledge insufficient for social communication,
and they thought that the public's English knowledge was insufficient. This situation arising from
the language barrier negatively affected the social lives of the participants out of the school. The
participants' interactions with the public outside the school created both advantages and
disadvantages of social and educational life for them.

One of the contrasting findings was that while the participants European and Middle
Eastern origins saw Turkish food, nature and climate as an advantage, those with Far Eastern and
African origins saw these as a disadvantage. The Far Eastern and African participants stated that
they had difficulties in nutrition during their years of study. International students might not be
able to get used to the food culture of the host country, causing weight changes and some
negative effects on physical health (Shi, Lukomskyj, and Allman-Farinelli, 2020). The problems of
the international students in this study were similar to the problems of host students reported in
other studies in terms of financial issues, nutrition (Kacur and Atak, 2011), housing (Gurez, 2018)
and mental health (Bayatl, 2019). Financial problems are among the top three areas where
domestic university students experience problems (Erkan, Ozbay, Cihangir-Cankaya, & Terzi,
2012). Instead of problematizing the adaptation of international students, researchers should try
to recognize their partnerships with host students, according to Jones (2017). Entry to higher
education is a turbulent period for host students in many ways.

CONCLUSION AND SUGGESTIONS

Consequently, it is seen necessary to improve the quality of Turkish language educators and
academic Turkish language teaching for internationals in Turkey who are gradually climbing up
top positions in terms of the presence of international students. International students lose years
in their education due to language barriers (Taylan, 2019). The level of language learning may be
effective on this failure, especially in Turkish-medium departments. To find a solution for this
problem, language teaching support may continue to be provided to international students
throughout their studies. For international students in Turkish-medium departments, more studies
are needed about academic reading, writing, listening and speaking in teaching Turkish as a
foreign language (these studies should be classified based on fields such as medicine, social
sciences and educational sciences).

More mobile applications are needed for Turkish language support for international
students. Ucar (2019) identified 27 mobile applications for learning Turkish as a foreign language
(Busuu, Rosetta Stone, Duolingo, Memrise, Babbel, Mondly, Drops, Learn Free, Fun Easy Learn,
Fun EasyLearn Words, Chick — Turkge, JW Language, Learn Turkish Free, Simply Learn, Learn
Turkish, 50 Languages, Tirkce Ogrenmek, Learn Turkish, Learn Turkish Language, Turkge Ogrenin,
Mango Languages, Tiirkce Kelimeleri Ogrenin, Turkish Quiz, Memory Game Turkish, Tiirkge Ogren
— Fabulo, Kaaed Turkish, and Merhaba Umut). Today, mobile devices are in every aspect of life.
Institutions and organizations must meet this need to support international students' Turkish
language learning processes. Ucar (2019) revealed that most Turkish teaching applications charge
a fee, they are designed for learning not only Turkish but also other languages, users do not have
the ability to use these applications offline, and due to visual design problems, these applications
are far from a permanent language teaching method. Worldwide, foreign language teaching is
rapidly shifting to online platforms due to the COVID-19 pandemic. From this point of view, the
state of the process of teaching Turkish as a foreign language in this worldwide trend may be
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examined in future research. Moreover, studies may be conducted to increase the quality of
teachers who teach Turkish as a foreign language.

The alumni who were included in this study were found to have experienced problems such
as longing for their family, setting up entourage late, feeling out of place. While longing for one's
homeland reduces socio-cultural harmony, the use of Facebook reduces homesickness in the
short term (Billedo, Kerkhof, and Finkenauer, 2020). The more international students use social
media, the better they can adapt to a new socio-cultural environment, as social media allows
international students to interact with host citizens. In this context, the use of social media may
be recommended to international students who have longing- and adaptation-related problems
(Pang and Wang, 2020). Being depressed by longing for their family and home, some international
students were able to recover by sharing their problems with others, keeping themselves busy,
exercising physically, facing the situation, thinking positively and reading religious texts as their
own strategies (Saravanan, Mohamad, and Alias, 2019). The current state of students who have
recovered from these problems may be shared with international students as a motivating factor.

International student adaptation has two dimensions. These are the school environment
and the non-school environment. The participants tended to communicate in English inside and
outside the school, although there were no English natives among them. In the Korean context,
non-native English-speaking international students’ academic socializing processes in a non-
English higher education context takes place through English-mediated interaction (Kim, 2020).
In the context of Turkey, the situation is similar. However, language is also an important factor in
communication outside the school, as in daily life. For Turkish language support and cultural
adaptation, Turkish Language Learning Research and Application Centers could engage in
matching international students with Turkish university students and planning social activities with
mixed groups. Outside the school, international students who have social contact with host
nationals have better psychological well-being than isolated ones (Szabd, Zsuzsanna, and Luu,
2020). In this study, the insufficient knowledge of English among the public and the students'
insufficient Turkish knowledge seemed to have restricted the students’ social contact. Adjustment
is an everyday challenge for an international student, and higher education institutions have a
responsibility to provide direct social support to international students (Shu et al, 2020).
International students should be provided with psychological counselling and guidance services
that they can easily benefit from within the university. It could be helpful to follow a two-stage
strategy to minimize the adaptation problems of international students. These stages are pre-
training guidance and in-training guidance. The study conducted by Southgate (2020) showed
that it is necessary to support students in their adaptation to the culture of the destination country
before going to a different country so that the learning skills of these students are not affected
negatively due to cultural differences.

International students should act more responsibly regarding their preferences of big and
small cities in Turkey and for higher education. They should be aware of their expectations and
make choices that can meet their expectations. As it may be seen in the results of this study, a
disadvantage for some students might be an advantage for others. For example, Istanbul is seen
as overcrowded for some students, while for others, this crowd means freedom. Furthermore,
small cities in Turkey, especially those located in the border regions of the country, are preferred
by their neighboring countries in terms of the presence of international students. Universities in
Turkey also need to introduce themselves effectively and show their facilities to international
students on social platforms or their official websites. Keeping the web pages of universities up-
to-date and including the stories of international students on these web pages may motivate
prospective students, because it is possible for a country and universities in the country to reach
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students through many channels. Chinese universities with a high international student presence
already feature English, which is the standard for international communication, on their web pages
(Zhang, Tan, Wignell, and O'Halloran, 2020). If universities want to attract international students
with their web pages, they should use English. From this point of view, the presence of
international students in Turkish universities and the strategies used by universities for student
mobility may be examined comparatively.
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Ozet

Son Ui¢ yudur Tiirkiye, yiiksekégretimde uluslararast 6grencilerin varligt
acisindan diinyanin ilk 10 llkesinden biri hdline gelmistir. Bu ¢alisma,
Tiirkiye'yi uluslararast 6grenciler icin cazip kilan olast nedenleri bulmak
icin uluslararast mezunlarin (1) llke secimi nedenleri (2) sehir se¢imi
nedenleri (3) Tiirkce égrenme deneyimleri, (4) mezunlarin sosyal ve
egitim hayatlarinda yasadigi avantaj ve dezavantajlart biiyiik ve kiigiik
bir sehir baglaminda karsilastirmalt olarak ele almistir. Veriler
Tirkiye'de egitimini tamamlayp llkelerine dénen 42 uluslararast
mezun ile gériismeler yapilarak elde edilmistir. Sonuglar, Tiirkiye
tarafindan desteklenen burslarin uluslararast 6grenci hareketliligini
cekmede en bliyiik paya sahip oldugunu géstermektedir. Mezunlarin
Tiirkiye seciminin diger nedenleri ise egitim olanaklari, dini yakinlik,
kiiltirel yakinlik ve ucuzluktur. Mezunlar tarafindan istanbul bireysel
6zglirltige, kisisel gelisime alan acan kalabalik bir sehir olarak
algtlanirken, Edirne ucuz ve sakin bir sehir olarak algilanmakta ve bu
sakinlik uluslararast bireyleri 6n plana c¢ikarabilmektedir. Egitim dili
Tiirkce olan béliimlerde égrenim gémtiis mezunlar hazirlik siniflarindaki
Tiirkce 6gretimi ve dgretmenlerin niteligi hakkinda olumsuz goériisler
belirtirken, egitim dili ingilizce olan béliimlerden mezun olanlar olumlu
g6rs bildirerek Tiirkce dgretimini yeterli bulmuslardur. Dil 6grenirken,
mezunlar Tiirkce ekler, (i ve é gibi harfleri seslendirme, ¢ekingenlik, nasil
soylenecegini diisiinmekten dolay: fikir gelistirememe ve sinurlt mobil
uygulamadan kaynaklt materyal eksikligi sorunlart yasamuslardur.
Uluslararast mezunlarin sosyal ve egitim hayatlarinda yasadigt avantaj
ve dezavantajlar ile ¢calismanin diger sonuclart uluslararast literatiir
baglamnda tartisimustur.

Anahtar Kelimeler: Yabanct dil olarak Tiirkce dgretimi, Uluslararast
ogrenciler, Yiiksekégretim, Tiirkiye
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Genisletilmis Ozet

Amag: Tiirkiye, UNESCO (2018) istatistiklerine gore yiiksekogretimde uluslararast 6grenci varliginin
en yliksek oldugu onuncu llkedir. Hou ve Du (2020), uluslararast é6grenci hareketliliginin gelismekte
olan lilkelerdeki yiiksekégretimin ilerlemesinden etkilendigini belirtmektedir. Tlirkiye'nin
uluslararast 6grenci mevcudiyetinde yedi yllik degisiklikler bu tezi dogrulamaktaduir. Tiirkiye
Yiiksekégretim Kurumu istatistiklerine (2020) gdre sadece yedi yil icinde, uluslararast égrenci sayist
neredeyse dort katina c¢ikmustir (2013'te 48106 iken 2020'de 185047dir). Bu arastirmada,
uluslararast mezunlarin (ilke ve sehir tercihlerinin altinda yatan nedenler, Tiirkiye, istanbul ve
Edirne’ye yénelik izlenimler, Tiirkce 6gretimine iliskin gériisler, Tlirkiye'de yasamanin ve okumantn
avantajlart ve dezavantajlart incelenmistir. Uluslararast mezunlarin kisisel ve akademik deneyimleri,
biiyiik ve kiiciik sehir baglaminda karsiastirmali olarak degerlendirilmistir. Ozetle Tiirkiye'ye ve
Tiirkceye, uluslararast mezunlarin géziinden bakudmstir. Bu arastirma, Tiirk¢e 6&dgretimi ve
uluslararast dgrencilerin egitim kalitesini artirmak icin gelecekteki arastirmalar ve planlamalar icin
bazt éneriler verebilir, diinya capindaki uluslararast 6grenci hareketliligiyle ilgili alanyazinin
genisletilmesine katkida bulunabilir.

Yontem: Patton (2002) fenomenoloji arastirmalarinda, arastirilan fenomenin ge¢miste yasanmis ve
bitmis olmast gerektigini belirtir. Bu nedenle bu calismada, uluslararast dgrencilerle degil
uluslararast mezunlarla ¢alisumustur. Olgiit rnekleme yéntemiyle belirlenen calisma grubunu 20
farkl Glkede yasayan 42 uluslararast yiiksekdgretim mezunu olusturmustur. Katilimcilarin 20'si
Istanbul'da, 22'si Edirne'de egitimini tamamlamstur. Veri toplamada, actk uglu sorulardan olugan
bir miilakat formu kullandmustir. Veriler icerik analiziyle tematik olarak ¢béziimlenmistir. Veri analizi
stirecinde giivenilirligi saglamak icin es kodlayiwcidan yardim alinmis ve kodlayicilar arasinda fikir
birligiyle temalar, kategoriler ve alt kategoriler belirlenmistir.

Bulgular ve Tartisma: Tiirkiye'nin uluslararast mezunlar tarafindan tercih edilmesinin baslica
nedenleri burslar, egitim olanaklari, egitimin ucuzlugu, lniversiteye giris sartlartnin kolayligi,
Muisliiman bir (ilke olmasy, kiiltiirel yakinlik ve ucuzluk olmustur. Osmanlt cografyasindaki tilkeler
arasinda Tirkiye, uluslararast égrenci hareketliligini cekmede éne ctkmaktadur. Sadece Tiirkiye'de
degil, diger lilkelerde de uluslararast o6grenci hareketliligi (lkelerin tarihsel ge¢misinden
etkilenmektedir. Ornegin, uluslararast égrenci hareketliligi konusunda Portekiz, eski sémiirgeleri
lzerindeki etkisini koruma arzusuyla Portekizce konusan lilkeler arasinda dnci bir rol siirdiirmeyi
amaclamaktadir (Franca, Alves ve Padilla, 2018). Mezunlarwn Edirne ve Istanbul tercihlerinin altinda
yatan nedenler farklilik géstermektedir. Mezunlar istanbul'u kisisel gelisim olanagt sunan,
uluslararast bireylere ézglirliik sunan, (niversite cesitliligi sunan bir sehir olarak algilamaktadir.
Edirne tercihinde mezunlar giivenlik, cografi yakinlik, ucuzluk, arkadas tavsiyesi gibi konulart 6n
plana koymaktadir. Ozellikle Balkan kékenli mezunlarin Edirne tercihlerinin temel nedeni cografi
yakinliktir. Mezunlara gére istanbul'un olumsuz yant kalabalik olmastyken Edirne’ninki yabancilarin
dikkat cekmesidir. Mezunlarin yarisindan fazlast Tiirkce dgreten égretmenlerin yeterliligiyle ilgili
olumsuz gbriis bildirirken ¢ogu Tiirkce O6grenme konusunda kendi bireysel c¢abalarint yeterli
bulmaktadir. Mezunlarin yarisina yakint Tiirkce dil 6gretiminin niteligine yénelik olumsuz goriis
bildirmistir. Bu ¢alismada da oldugu gibi pek ¢ok arastirma uluslararast 6grencilerin akademik
Tiirkce 6grenime ciddi anlamda ihtiyac duydugunu géstermektedir (Konyar, 2019; Ozkan ve Acar-
Glvendir, 2015). Ancak mevcut calismada, diger calismalardan farklt olan sonug sadece egitim dili
Tiirkce olan béliimlerin mezunlarinin akademik Tiirkce eksikligi bildirmis olmasidir. Egitim dili
Ingilizce olan béliimlerin mezunlart Tiirkce dil égretimini yeterli bulmustur. Mezunlarwn, Tiirkce
Ggrenirken karsilastiklart zorluklar: Tiirkge ekler, yeni bir alfabe, cekingenlik, akademik Tiirkce
ogretiminin yetersizligi, U ve 6 gibi harfleri seslendirme glicliigti, nasul séylenecegini diisiinmekten
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fikir Giretememe, gorislerini yazili olarak ifade edememe, Tiirkce 6grenmek icin kullaniabilecek
mobil uygulamalarin azligt seklinde sekiz kategori olusturmustur. Mezunlara gére, cografi yakinlik
iklim ve doga agisindany; kiiltiirel ve dini yakinlik, yemek ve ibadet agisindan uluslararast bireylere
avantaj saglamustir. Uluslararast 6grencilerin bu ¢alismadaki sorunlart ekonomi, beslenme (Kacur
ve Atak, 2011), barinma (Gtirez, 2018) ve psikoloji (Bayatl, 2019) gibi konularda yerel 6grencilerle
benzerlikler géstermistir. Jones'a (2017) gobre, arastirmaciar uluslararast  dgrencilerin
adaptasyonunu sorun haline getirmek yerine yerli 6grencilerle ortakliklarint tanimaya calismalidur.
Yiiksekogretime giris bircok yénden yerli 6grenciler icin calkantult bir dénemdir.

Oneriler: Sonuc olarak, her gecen giin uluslararast 6grenci sayst artan Tiirkiye'de Tiirkce dgretimi,
akademik Tiirkce Ogretimi ve Tiirkce dgretenlerin niteliklerinin iyilestirilmesi gerekmektedir.
Uluslararast égrenciler icin Tiirkce dil destegi veren daha fazla mobil uygulama ve online platform
dretilmelidir. Uluslararast 6grenciler, Tiirkiye'de bliyiik ve kii¢lik sehirleri tercih ederken daha bilincli
hareket etmeli, beklentilerinin farkinda olmali ve beklentilerini karsilayabilecek tercihler
yapmalilardwr. Bu aragtirmantn sonuclarinda da goriilebilecegi gibi, aynt durum bazi dgrenciler
tarafindan avantaj olarak algilanirken bazi dgrenciler tarafindan dezavantaj olarak
algilanabilmektedir. Ornegin, Istanbul bazt grenciler icin astrt kalabalik olarak gériiliirken, bazilart
icin bu kalabalik 6zglirliik anlamina gelebilmektedir. Bu arastirmanin sonuclarindan hareketle
gelecek dénemlerde COVID-19 salgiinda online platformlara kayan yabanct dil égretiminde
Tiirk¢e'nin durumuna yénelik, Tiirkcenin yabanct dil olarak égretiminde alan bazlt siniflandurimis
akademik okuma, yazma, dinleme ve konusma becerilerine yénelik, Tiirk¢eyi yabanct dil olarak
ogreten dgretmenlerin niteliginin artirdmasina yonelik arastirmalara ihtiyac oldugu gériilmektedir.
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