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The aim of this study was to design an effective course for teaching social issues in social
studies education and to reveal the applicability of it. The study, designed as action
research from the qualitative research approaches, was carried out in the course of
Teaching Social Issues in Social Studies Education, a graduate course of the Department
of Social Studies Education, in the 2020-2021 academic year with 6 students. The courses
were carried out online with the distance learning method. A total of four themes were
discussed: Our social identities, tolerance in society, gender inequality, and being
disabled in society. The data were collected through students' reflection papers,
interviews, observation recordings, and researcher's notes. Content and descriptive
analysis were used in the analysis process. As a result, the course was found to be
effective by the students, as it could be said that classroom discussions and debates
based on the case studies were effective for students to express their opinions about
social problems and to find solutions to them. This effect was observed to be most
intense in the third and fourth lessons. This study provides an applicable example model
for teaching social issues for teachers and teacher candidates.
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Bu calismanin amaci sosyal bilgiler egitiminde toplumsal konularin 6gretimine yonelik bir
ders tasarlamak ve dersin uygulanabilirligini ortaya koymaktir. Arastirma, nitel arastirma
yaklasimlarindan eylem arastirmasi olarak desenlenmistir. Arastirma 2020-2021 6geretim
yilinda Lisansiistii Sosyal Bilgiler Egitiminde Toplumsal Konularin Ogretimi Dersini alan 6
ogrencinin katilimiyla gergeklestirilmistir. Dersler, cevrimici ortamda uzaktan egitim yoluyla
gergeklestirilmistir. Toplumsal konularin  6gretimi dersi baglaminda toplumsal
kimliklerimiz, toplumda hosgorii, toplumsal cinsiyet esitsizligi ve toplumda engelli olmak
lizere dort konu ele alinmistir. Arastirmada veriler 6grenci yansitici yazilari, goriisme,
gozlem kayitlari, arastirmaci notlar1 olmak {izere dort sekilde toplanmustir. Verilerin analiz
siirecinde icerik analizi ve betimsel analiz kullamlmustir. Arastirma sonucunda toplumsal
konularin dgretimi amaciyla tasarlanan dersin 6grenciler tarafindan etkili bulundugu simf
i¢i tartismalar ve 6rnek olay iizerinden gidilen tartismalarin 6grencilerin toplumsal sorunlar
ile ilgili fikirlerini sdylemelerine ve bu sorunlara kars: ¢dziim iiretmelerinde etkili oldugu
ifade edilmistir. Bu etkinin en yogun oldugu ders {i¢iincii ve dordiincii ders plan siirecinde
gergeklesmistir. Bu arastirma 6gretmen ve Ogretmen adaylar1 igin toplumsal konularmn
Ogretimine yonelik uygulanabilir, 5rnek bir ders modeli sunmaktadir.
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Giris

Hayatin her alaninda ortaya ¢ikan toplumsal sorunlar pek ¢ok disiplinin ortak konusu olabilir.
Toplumsal sorunlarin egitim ortamlarinda ele alinmasi, anlasilmas: ve bir ¢oziime ulastirilmasi
agisindan sosyal bilgiler egitimi onemlidir (Milli Egitim Bakanligi, 2018). Sosyal bilgilerin konusu insan
ve insanin toplumla iliskisidir. Ogrencilerin yeterli bireyler ve etkin vatandaslar olarak yetismesi igin
sosyal bilgiler 6nemli bir alandir (Kayaalp ve Karamese, 2020; Smith, 1963). Sosyal bilgiler degisen
diinya kosularina uyum saglayan, toplumsal sorunlarla ilgili fikir yiiriiten ve sorun ¢dzen vatandaslar
yetistirmek amaciyla farkli disiplinlerden faydalanan bir ¢alisma alami ve Ogretim programidir
(National Council for the Social Studies, 2020; Oztiirk, 2012, s. 4; Savage ve Amstrong, 2000, s. 9). Sosyal
bilgiler egitimi ile bireylerin demokratik deger, tutum ve inanglar gelistirilir, var olan degerlerin
farkinda olmalar1 ve bunlarin toplumdaki diger insanlarla ve gevreleriyle iliskilerini nasil etkiledigini

gormeleri saglanir (Doganay, 2004; Douglas, 1952).

Diinyadaki ve Tiirkiye’deki toplumsal degisimler, egitim ve Ogretim programlarinin
gelistirilmesine ve yeni programlari uygulayacak Ogretmenlerin yetistirilmesi icin ¢alismalar
yapilmasina olanak saglar. Egitimle bireylerin yeteneklerini, duygu ve diisiincelerini gelistirmek,
sorgulayan, arastiran, elestiren cevresini gelistirebilen, kendine giivenen bireyler yetistirilmesi
amaglanmaktadir. Ogretmen ve 6grenciler toplumsal sorunlari konusarak ve tartisarak sorunlarin daha

iyi farkina varip, ¢oziim iiretebilirler (Renner, 2009).

Alanyazinda yapilan arastirmalara bakildiginda bir¢ok arastirmaci toplumsal sorunlar: farkl
basliklar altinda ele aldig1 goriilmiistiir. Toplumsal sorunlarla ilgili arastirmalar sosyal bilgiler alaninda
tartismal1 (ittihafli) konular olarak (Avarogullari, 2015; Byford, Lennon ve Russell, 2009; Curtis ve
Shaver, 1980; Engle, 2003; Evans, Avery ve Pederson, 2000; Hahn, 1996; Hahn ve Tocci, 1990; Johnson
ve Johnson, 1979; Kahne, Rodriguez ,Smith ve Thiede, 2000; Merryfield, 1993; C)nta§, Yildirim, Ergiiz ve
Kaya, 2021; Soley, 1996; Tatar ve Adigiizel, 2019; Wilson, Haas, Laughlin ve Sunal, 2002; Yazic1 ve
Secgin, 2010; Yilmaz, 2012) ya da daha 6zel konulari igeren toplumsal cinsiyet esitsizligi (Flowers, 2009,
s. 240; Secgin ve Kurnaz, 2015; Uygun ve Onsan, 2020; Unal, Tarhan ve Koksal, 2017, s. 229) konular
tizerine calisilmistir. Tartismali konularin sosyal bilgileri olusturan disiplinlerin altinda ele alindig:
goriilmektedir (Hoge, 1988; NCSS, 2016). Sosyal Bilgiler Ulusal Konseyi'nin (2016) raporunda, tartismali
konularin 6gretilmesi sonucu sosyal sorunlar: 6grenme, elestirel diisiinme ve uzlasmaya goniillii olma
gibi 6grencilerde gelismesi beklenen tutum ve beceriler ortaya konmustur. Fen bilimleri alanindaki
toplumsal sorunlarla ilgili calismalar sosyobilimsel konular1 (kiiresel isinma, genetik calismalar,
niikleer santraller, salgin hastaliklar vb.) sosyal, kiiltiirel ve politik bir baglamda ele almay1 savunan ve
fenle ilgili etik ikilemlere odaklanan ¢alismalardir (Healey, 2012; Khishfe, 2012; Levinson, 2006; Sadler
ve Zeidler, 2005; Topgcu, 2017). Sosyo-bilimsel konulari vatandaslik kavrami odaginda galisan
arastirmalar da vardir (Akgodz ve Engin, 2018; Baldwin ve Meltzer, 2012; Barry, 2005; Biilbiil, 2017;
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Biilbiil ve Yilmaz, 2019; Dobson, 2007; Erdilmen, 2012; Goodwin, Greasley, John ve Richardson, 2010;

Latta, 2007; Ozdemir Ozden, 2011; Ozdemir Ozden ve Oztiirk, 2019; Stern, Dietz, Abel, Guagnano ve
Kalof, 1999). Ilgili alanyazin incelendiginde bu caligmalarin daha ¢ok gevre sorunlariyla ilgili kavramsal,
teorik calismalar oldugu goriilmektedir. Toplumsal sorunlarin 6gretimine ya da 6grenme ortamlarinda
nasil kullanilacagina yonelik arastirmalar az sayidadir (Avarogullari, 2015; Healey, 2012; Neal, 2013).
Tarihsel olarak incelendiginde toplumsal konulari iceren arastirmalarin daha ¢ok etkili vatandaslar
yetistirmekle iliskilendirildigi (Agbaria, 2011; Crowe, 2006; Deveci ve Ay, 2014; Ersoy, 2007; Merey,
Karatekin ve Kusg, 2012; Moore, 2012; Ozmen, 2011; Pope ve Patterson, 2012; Yilmaz ve Koca, 2012)
gorilmiistiir. Bu arastirmalar sosyal bilgiler dersi ile vatandaslik egitiminin iliskilendirildigi
aragtirmalar olmakla birlikte dogrudan toplumsal sorunlar1 ele alarak toplumsal sorunlarin sosyal
bilgiler egitiminde nasil kullanacagina dair arastirmaya rastlanilamamaistir. Ancak ilgili calismalar
incelendiginde sosyal bilgilerin toplumsal islevlerinin vurgulandig1 goriilmektedir. Bu sebeple bu
konulara iligskin resmi egitim politikalarinin daha ¢ok sosyal bilgiler ve vatandaslik egitimi kapsaminda

ele alindig1 goriilmiistiir (MEB, 2018, NCSS, 1994; National Foundation for Educational Research, 2010).

Toplumsal konularin sosyal bilgiler egitim programlarindaki yeri incelendiginde, bu konularin
diger iilkelere kiyasla Tiirkiye’de ¢ok yakin bir ge¢miste ele alinmaya baslandig1 goriilmektedir. Milli
Egitim Bakanligt (MEB) toplumsal sorunlarin 6nemine dikkat ¢ekerek toplumda esitsizlige ve
ayrimciliga neden olan konular basta olmak tizere kadin erkek esitsizligi, engellilerin yasadigi sorunlar,
ayrimcilik, irk¢iik vb. konularda yasanan zorluklarin toplumda en aza indirilmesi gerektigini
acgiklamis, ogretmenlerin derslerinde bu konulara yer vermelerini istemistir (Cayir ve Alan, 2012).
Ogretmenler bu konular1 derslerde ele almak isteseler bile bu konularin derslerde nasil islenecegine
dair bir materyal olmayist 6nemli bir eksiktir (Cayir ve Alan, 2012). Bu konularin siniflarda ele
alinmamasi, okullarin 6grencileri diisiinmeye, yansitmaya, analiz etmeye ve degerlendirmeye yoneltici
egitici niteliklerinden uzaklasmasi; kaliplasmis yaklasimlarin benimsetilmeye calisildigi kurumlara
déniigsmesi demektir (Duman ve Alacahan, 2010). Ogrencileri tartigmali konular iizerinde arastirmaya,
elestirel diisiinmeye ve kanit temelli argiimanlar gelistirmeye tesvik eden bir yaklasim benimsenmezse
sosyal bilgiler 6gretiminden hedeflenen amaglar istenilen diizeyde gerceklesmeyecektir (Yilmaz, 2012).
Uygulamaya yonelik materyal gelistirilemedigi siirece 6gretmenlerin eksiklikleri giderilmeyecektir. Bu
arastirmada ele alinan toplumsal sorunlarin Ogretimine yodnelik alanyazinda yer alan bilgiler
dogrultusunda hazirlanan ders uygulamalarinin sosyal bilgiler 6gretmenleri ve 6gretmen adaylarina
faydali olacag: diisiiniilmektedir. Bu aragtirma ile toplumsal sorunlarin 6gretimine yonelik drnek bir

ders modeli sunulmasi hedeflenmektedir.
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Yontem

Bu boliim arastirmanin modeli, eylem arastirmasi siireci, ortam, uygulama stireci, katihmcilar,

verilerin toplanmasi, verilerin analizi ile arastirmanin etik izinleri alt bagliklarinda verilmistir.
Aragtirma Modeli

Bu aragtirma sosyal bilgiler egitiminde toplumsal konularin 6gretimine yonelik bir ders tasarlamak ve
dersin uygulanabilirligini ortaya koymak amaciyla nitel arastirma yaklasimlarindan eylem arastirmasi
olarak desenlemistir. Eylem arastirmasi bir sorunu anlamaya ve ¢6zmeye yonelik gerceklestirilen
disiplinli bir arastirma siirecidir (Sagor, 2000, s. 3). Egitimde eylem arastirmasi Ogretmen (ya da
digerleri) tarafindan sistematik bir arastirma igin bilgi toplamak, kendine 6zel yontem gelistirmek,
Ogrencilere daha iyi nasil 6gretilecegine iliskin yollar gelistirmek icin yapilir (Creswell, 2002, s. 603).
Arastirmanin uygulama ve verilerin toplanmasi siirecinde eylem arastirmasi tiirlerinden, dzgtirlestirici,
gelistirici, elestirel eylem arastirmasi yaklasimi benimsenmistir. Bu yaklasim, kuram ve uygulamay1
birlestirerek uygulayiciya yeni bilgiler, beceriler kazandirir. Ayn1 zamanda kendi uygulamalarina karst
elestirel bakis acis1 getirir. Uygulamada ortaya ¢ikan olasi sorunlari, bu sorunlara neden olan etmenleri

ve miidahale yollarini saptayabilir (Yildirim ve Simsek, 2008, s. 297).
Eylem Arastirmasi Siireci

Arastirma sorunla ilgili bilgi toplamay1, kaynak taramayi, sorunu ¢oziicli eylem gelistirmeyi ve
iyilestirmeyi saglamak amaciyla dongiisel bir desenle gerceklestirilmistir (Mills, 2003). Arastirma
konusu ve ilgili alanyazin incelendikten sonra bu konuda bilgi toplama calismalar1 yapilmistir. Daha
sonraki asamada, aragtirmanin uygulama siirecinin planlamasina yogunlasilmistir. Arastirma boyunca
toplanan veriler uygulama siirecinin bigimlenmesine ve eylem planlarinin gelisimine katki saglamistir.
(Creswell, 2002, s. 556; Stringer, 1999, s. 19). Arastirmaci, uygulamalar boyunca elde ettigi verileri
danisma komitesine tasimis danigsma komitesi toplantilarinda arastirmacinin uygulama sirasinda
karsilastig1 sorunlar, getirdigi ¢oziimler, ¢6ziim ¢abalarinin basarili olup olmadigi, dersin iyi giden ve
gitmeyen noktalar1 tartisilmis ve bunlarla ilgili kararlar alinmistir. Danisma komitesinde alinan
kararlara gore eylem planlarini olusturmustur. Eylem arastirmasi déngiisiiniin eylem plan gelistirme
asamasi, toplanan verilerden ve ilgili kaynak taramalarindan elde edilen bilgileri kullanarak degisikler
yapmaya olanak saglayan asamadir. Uygulama siirecinin degerlendirilmesi sonucunda gerekiyorsa
yeni eylem planlari olusturulur (Mills, 2003). Bu arastirmada da haftalik olarak toplanan verilerden yola
cikilarak, uygulamanin etkileri incelenmis ve ne tiir degisimlere gerek olduguna bakilarak eylem

planlari olusturulmustur. Olusturulan bu planlar uygulamaya gegirilmistir.
Ortam

Eylem arastirmasi siirecinde verilerin toplandigi ortam ve baglam, uygulama siirecini ve
sonuglarm etkileyen bir etmen olarak ele alinmaktadir. Arastirma ortaminin betimlenmesi verilerin

hangi ortamlardan elde edildigi ya da benzer ortamlar icin ne ifade ettigini belirlemede de énemlidir
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(Ekiz, 2004, s. 429). Bu nedenle arastirma ortaminin betimlenmesi gerekmektedir. Arastirma 2020-2021
Ogretim yilinda Bat1 Karadeniz Bolgesinde bir iiniversitenin, Sosyal Bilgiler Egitimi Boliimii Lisanstistii
dersi olan SBE 714 kodlu Sosyal Bilgiler Egitiminde Toplumsal konularin Ogretimi Dersinde
gerceklestirmistir. Dersin amagclarini goz oniine alarak arastirmaci tarafindan ders tasarlanmistir.

Dersler, ¢evrimici ortamda uzaktan egitim yoluyla gerceklestirilmistir.
Uygulama Siireci

Ders 1. Toplumdaki kimliklerimiz: Ogrencilerin fikirlerini rahatca sdyleyebilecekleri ve sinif iginde
goriislerini agiklayabilmelerine yonelik ¢evrimici ders ortamina uygun etkinlikler tasarlanmistir. Bu
etkinlikler ilk ders etkinligi olmasindan dolay1 6grencilerin kendilerini ve diger arkadaslarini tanimaya
yonelik tanisma ve iletisim kurmalarini saglayan etkinliklerden olusmaktadir. Bu kapsamda
ogrencilerle kisilik, karakter, kimlik kavramlari ile ilgili konusularak, bu kavramlarin toplum agisindan
degerlendirilmesinin yapilmasina karar verilmistir. Bu konular ders boyunca 6grencilerle tartisilmistir.
Ders sonunda Ogrencilerden kisilik, karakter, kimlik kavramlarin ne oldugunu, bunlarin bireyden
bireye degisip degismedigini ve toplumsal yasamda bu degisimlerin etkilerinin neler olduguna dair bir

yaz1 yazmasl istenmistir.

Ders 2. Toplumda hosgériilii olma ve empati: Ogrencilerin ortak bir konu ya da sorun odakl
tartisabilecekleri 6rnek bir olay iizerinden farkli diisiincelerin savunuldugu hosgorii ve empatinin etkili
oldugu uygulamalar gelistirmeye odaklamlmistir. Ogrencilerin empati becerilerini gelistirmek icin Alti
Renk Alt1 Goriis etkinligi kullanilmistir. Alti Renk Alti Goriis, mevcut ¢evrimici 6gretim ve 6grenim
sureci dikkate alinarak arastirmaci tarafindan Alti Diisiinme Sapkasi modeline referansla
adlandirilmistir. Alt1 Renk Alt1 Goriis etkinliginde farkli renkler birbirinden farkl: alt1 kritik goriisii altt
farkli davramnis roliinti temsil eder. Genel hatlariyla bu roller su sekilde siralanuir; Beyaz Sapka bilgiyi,
Kirmizi Sapka duygulari, Sarn Sapka iyimserligi, Siyah Sapka kotiimserligi, Yesil Sapka farkli bakis
acilarini ve Mavi Sapka da sonsozii temsil eder. Toplumsal bir sorun (geng yasta bir kizin 6liimiine
sebep olan bir aracin sofdriiniin yasadig1 gercek bir olay) ogrencilere 6rnek olay olarak verilir. Her
Ogrenciye bir renk sectirilir sectigi rengin anlamina gore drnek olay1 yorumlamas istenir. Ogrencilerden
ders sonunda toplumda hosgoriilii olma ve empati ilgili ne diisiindiikleri, neler hissettikleri ile ilgili

yaz1 yazmalari istenmistir.

Ders 3. Toplumsal cinsiyet esitsizligi: Bu derste amag, toplumsal sorunlardan biri olan toplumsal
cinsiyet esitsizligine neden olan durumlari anlamak, cinsiyetci kalip yargilarin farkina varmak ve bu
kalip yargilari sorgulamalarini saglamaktir (Soran, Sensoy ve Ergiin, 2015). Bu amagla medyada yeralan
reklam filmleri (Reklam Filmleri Videolar:: http://www.youtube.com/watch?v=0Qz-g2sKtgpg
http://www.youtube.com/watch?v=0YDog-HWBXU) izletilerek bu reklamlardaki sloganlara dikkat
edilmesi istenmistir. Ogrencilerden reklam filmlerini izleyerek reklamlardaki sloganlari kagida
yazmalarini ve bu sloganlarin cinsiyet¢i kalip yarg: tasiyip tasimadigina dair diisiinmeleri istenmistir.

Kagitlara yazma islemi bittikten sonra, yazilanlarin okunmasi istenir. Okunan her ifadenin sézctigiin
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tizerinde durularak “Neden boyle diisiindiin, kadinlar da gticlii olamaz mz, biitiin bu 6zellikler sence
dogustan mu geliyor?” gibi sorularla 6grencilerin kalip yargilarin farkina varmalar1 saglanir. Bu
reklamlarda kiz ya da erkege yonelik bir oyuncagin reklami oldugunu gosteren baska ne gibi unsurlar
(renkler, sesler, vurgular vb.) goriiyorsunuz?” seklinde sorular sorulur. Ogrencilerden ders sonunda
toplumsal cinsiyet esitsizligi ilgili ne diistindiikleri, neler hissettikleri soruna ¢oziim olarak ne

onerdikleri ile ilgili yaz1 yazmalar1 istenmistir.

Ders 4. Toplumda engelli olma: Bu derste amag, toplumsal yasamda engellilere yapilan ayrimcilig
fark etmek ve engellilerin yasadig1 sorunlara ¢oziim iiretmektir (Soran ve digerleri., 2015). Bu amagla
derse engellilere yonelik yapilan kampanyalarla ilgili afisler gosterilerek baslanmistir. Ogrencilere bu
kampanya afislerinin neler hissettirdigi ve bu afislerle ilgili diistinceleri sorulmustur. Dersin bir sonraki
asamasi olarak ogrencilere toplumda engelli bireylerin yasadiklari 6érnek olaylar verilir. Her birinin
kendilerini bu olaydaki kisinin yerine koymalar1 ve bu kisinin toplumdaki yasadiklarini hayal
etmelerini istenir. Ogrencilere “Bu olay size ne hissettirdi ve diisiindiirdii? Bu olayin yagsanmasinin
oniine gecmek icin neler yapilir?” sorulari sorulur. Ogrencilerin 15-20 dk siire verilerek siire sonunda
ornek olay1 ve sorularinin cevaplarini sunmalari istenir. Ogrencilerden ders sonunda toplumda
engellilerin yasadiklar1 sorunlarla ilgili ne diistindiikleri, neler hissettikleri soruna ¢dziim olarak ne

onerdikleri ile ilgili yaz1 yazmalari istenmistir.
Katilimcilar

Arastirma Sosyal Bilgiler Egitiminde Toplumsal konularin Ogretimi dersini alan lisansiistii
ogrenim siirecinde olan farkli yas ve kideme sahip 6 sosyal bilgiler 6gretmeniyle yiiriitilmiistiir.
Analizin yapilabilmesi i¢in derslerin kayit altina alinacagina dair katilimcilardan sozlii bilgilendirilmis
onam alindi. Arastirmaya katilan 6grencilere kod isimler verilmistir. Arastirmaya katilan 6grencilerle

ilgili bilgiler asagida verilmistir.

Tablo 1. Arastirmanin katilimcilarina ait bilgiler

Katilimcilar Cinsiyet Mezun oldugu boliim Kidem
Ogrenci 1 Kadin Sosyal Bilgiler Ogretmenligi 2yl
Ogrenci 2 Erkek Sosyal Bilgiler Ogretmenligi 10y1l
Ogrenci 3 Kadin Sosyal Bilgiler Ogretmenligi 1y
Ogrenci 4 Kadin Sosyal Bilgiler Ogretmenligi 1yl
Ogrenci 5 Kadin Sosyal Bilgiler Ogretmenligi 2yl
Ogrenci 6 Kadin Sosyal Bilgiler Ogretmenligi 25 yil

Arastirmaci: Arastirmact uygulamalarda katihimci, uygulayict ve gozlemci roliindedir. Ayrica
arastirmacit dersin uygulamaya hazirlanmasi, ders arag¢ gereglerinin hazirlamasi, uygulamalarin
gerceklestirilmesi, uygulamalarin degerlendirilmesi, danisma komitesi toplantilarinin diizenlenmesi ve
danisma komitesinin Onerileri dogrultusunda eylem planlariin hazirlamas: ve bunlarin uygulamaya

konulmasindan sorumludur.
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Danisma komitesi: Danisma komitesi, arastirmanin sistemli bir bigimde siirekliligini, arastirmacinin
calismalarma yol gosterici nitelikte elestiri ve bilgilendirmeyi saglamak amaciyla gergeklestirilen
diizenli toplantilarda bulunan kisilerdir (Hubbard ve Power, 1993, s. 24). Danugsma komitesi, arastirmaci
ve bir uzmandan olusmaktadir. Uzman arastirmacmin gorev yaptig1 fakiiltede sosyal bilgiler
Ogretmenligi boliimiinde 6gretim iiyesi olarak gorev yapmakta olup, nitel arastirma yontemleri ve
aragtirmanin konusuyla ilgili gerekli tecriibe ve bilgi birikimine sahiptir. Arastirma boyunca hem konu
hem de yontemle ilgili arastirmacinin damistigy, fikir alis verisinde bulundugu kisidir. Her hafta diizenli
olarak uygulamalar sonrasi ders kayitlarini beraber izleyerek uygulamalar1 degerlendirmisler,
uygulamalar: gelistirebilmek icin goriis ve onerilerde bulunmuslardir. Arastirmaci ve uzman 6gretim
siireci, O0grencilerin gostermesi gereken beceriler ve arastirmaciin O0gretim roliine iliskin fikirler
iiretmisler, goriis birligine varmislardir. Arastirmaci toplantilarda alinan kararlar dogrultusunda eylem

planinda gerekli gordiigii yerlerde degisikler yapmustir.
Verilerin Toplanmasi

Arastirmada veriler 6grenci yansitici yazilari, goriisme, gozlem kayitlari, arastirmaci notlari

olmak tizere dort sekilde toplanmustir.

Ogrenci yansitic1 yazilari: Arastirmada dgrencilerden ders sonunda o dersin konusuyla ilgili ne
diistindiikleri, neler hissettikleri soruna ¢6ziim olarak ne énerdikleri ile ilgili yaz1 yazmalari istenmistir.
Bu yazilar danisma komitesi toplantilarinda incelenmistir. Bir sonraki konu i¢in gerekli diizenlemelerin
yapilmas1 ve uygulamanin 6grenciler tizerindeki etkisini belirlemek i¢in her konu sonunda toplanan

yansitma yazilar1 degerlendirmede kullanilmistir.

Yar1 yapilandirilmis goriisme formlari: Form arastirmact tarafindan hazirlanmis ve uzman goriisii
alindiktan sonra kullanilmistir. Goriisme formunda toplumsal sorun alanlarma bagh kalinarak
uygulanan etkinliklerin “toplumsal sorunla iligkisi, bu soruna kars: diisiincelerinde neler degistirdigi,
olumlu ve olumsuz diisiincelerinin sebepleri, konu ile ilgili ¢6ziim onerileri” kategorilerinde toplam

bes adet soru sorulmustur.

Arastirmaci notlari: Arastirmacinin uygulama siirecinde tuttugu, etkinlikler sirasinda deneyimlerini/
gozlemlerini yansitan kisa notlardan yeri geldikge verilerin analizi/yorumunda destekleyici veriler
olarak kullanilir (Yildirm ve Simsek, 2008, s. 301). Arastirmaci, uygulamalar boyunca, 6gretim
siirecinde dersle ilgili diistince ve izlenimlerinin yer aldig1 notlar tutmustur. Bu notlar arastirmaciya
arastirma sorulariyla ilgili olarak siire¢ icinde verilerin ¢oziimlenmesinde biitiinciil ve ¢oziimsel bir

bakis agis1 gelistirmede yardimci olmustur.

Veri analizi

Verilerin analiz siirecinde icerik analizi ve betimsel analiz kullanilmigtir. Betimsel analiz ve

igerik analizi nitel arastirma verilerini analiz etmede kullanilan yontemlerdir (Miles ve Huberman, 2015;
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Yildirim ve Simsek, 2008). Bu kapsamda, problem asamasinda ortaya ¢ikan “Toplumsal kimliklerimiz,
hosgoriilii olma ve empati, toplumsal cinsiyet esitsizligi, toplumda engelli olmak” birer toplumsal
sorun alani olarak ele alinmistir. Her bir sorun alanina yonelik dort eylem plani siire¢ boyunca
uygulanmis ve degerlendirilmistir. Her bir eylem, degerlendirme toplantilari ile birlikte yedi hafta
stiirmiistiir. Eylem planlar1 danisma komitesi ile birlikte olusturulmus ve arastirmaci tarafindan

uygulanmistir.

Gozlem verilerinin analizi: Gozlem ders siiresince arastirmaci tarafindan yiiriitiilmiistiir. Dersten
sonra arastirmact ve uzman dersin kayitlarini danisma komitesi toplantisinda birlikte izlemislerdir.
Arastirmaci ve uzman 400 dakikadan fazla ders gozlemi yapmistir. Toplumsal sorun alanlarina
odaklanilarak gozlem yoluyla elde edilen veriler betimsel olarak analiz edilmistir. Gozlem verileri i¢in
betimsel analiz tercih edilme sebebi gozlem yapilacak odak noktalarinin belirlenen sorun alanlarindaki

temalarin onceden belli olmasidir (Yildirim ve Simsek, 2008).

Arastirmact notlari: Arastirmacinin yiriittiigii derslerdeki gozlem notlar1 her ders sonrasi danisma

komitesi toplantilarinda incelenmistir.

Ogrenci calismalarinin analizi: Bu asamada betimsel analiz yontemi kullanilmistir. Betimsel analiz
aragtirmanin kuramsal yapisinin énceden acik bir bi¢cimde belirlendigi arastirmalarda kullanilan bir
analiz yontemidir. Bu analizde veriler, dnceden belirlenen temalara gore 6zetlenmis ve yorumlanmustir.
Verilerin sunulmasinda; arastirmanin amaciyla iligkili toplumsal sorun alanlari dikkate alinmis,
bireylerin goriislerini yansitabilmek amaciyla dogrudan alintilar yapilmistir (Yildirim ve Simsek, 2008,

5. 224).

Yar1 yapilandirilmis goriismelerden elde edilen verilerin analizi: Ogrencilerle yapilan goriismelerde
yar1 yapilandirilmis goriisme formu kullanilmistir. Yar1 yapilandirilmis goriismede basliklar ve konular
onceden belirlenir. Sorularin siralanmasini ve ciimle yapisini arastirmact goriisme sirasinda belirler.
Goriismeler her 6grenci icin ortalama 30 dakika siirmiistiir. Goriismeler gevirim i¢i olarak Zoom
programi aracilifiyla yapilmis ve kayit altina alinmistir. Goriisme kayitlar: igerik analizi ile analiz
edilmistir. Igerik analizi tercih edilmesinin sebebi, goriismede gomiilii olan mesajlarin ortaya

gkarilmasidir.

Arastirmanin gecerlilik ve giivenirligi: Eylem arastirmasinda gegerlik ve giivenirligi saglamak
inandiricilik, aktarilabilirlik, tutarlilik ve onaylanabilirlik stratejilerin kullanimi ile olanaklidir (Yildirim
ve Simsek, 2008, s. 265). Arastirmanin inandiricilik boyutunun saglanabilmesi igin arastirma verileri
toplam 8 haftalik bir siireg igerisinde toplanmis ve arastirma siirecinde toplanan verilerin analizleri
diizenli olarak yapilmistir. Arastirmanin planlanmasi, uygulanmasi ve sonuglandirilmasi asamalarinda
gerek alan bilgisi gerekse nitel arastirma konularinda uzman goriislerine bagvurulmustur. Arastirmada

acik ve anlagilir bir dil kullanilmasina 6zen gosterilerek aktarilabilirlik, kavramlarin ortak bicimde ele
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alinmasiyla tutarlilik, sonuglarin verilerle siirekli birbirini desteklemesi ile verilerin onaylanabilirligi

saglanmistir.
Aragtirmanin Etik Izinleri

Yapilan bu ¢alismada “Yiiksekdgretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii olan “Bilimsel
Aragtirma ve Yaym Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerden higbiri

gerceklestirilmemistir.

Etik kurul izin bilgileri: Etik degerlendirmeyi yapan kurul adi = Zonguldak Biilent Ecevit

Universitesi insan Arastirmalar1 Etik Kurulu

Etik degerlendirme kararinin tarihi= 30.03.2021

Etik degerlendirme belgesi say1 numarasi= 118
Bulgular

Arastirmada sosyal bilgiler egitiminde toplumsal konularin 6gretimine yonelik ders tasarlamak
ve dersin uygulanabilirligini ortaya koymak amaclanmistir. Arastirma kapsaminda izlenecek siireg
eylem arastirmasi dongiisii temel alinarak planlama, plani eyleme gecirme, eylemin etkilerini gozleme,
yansitma ve verileri degerlendirerek yeniden planlama bigiminde diizenlenmistir. Her bir toplumsal
sorun i¢in eylem planlarina iliskin bulgular ayr1 baghiklar halinde sunulmustur.

1. Eylem Plani Toplumdaki Kimliklerimiz

Ogrenciler yansitic1 yazilarinda kisilik, karakter ve mizag kavramlarmi tanimlayarak ve bu
kavramlarin kisilik gelisimine etkisini yorumlamiglardir. Ogrencilerin ders boyunca anlatilan tartigilan
noktalara yansitic1 yazilarinda da degindikleri goriilmiistiir.

Ogrenci 1 yansitici yazisinda kimlik karakter ve kisilik kavramlarini tamimlayarak bu
ozelliklerin ¢evre ve topluma uyum saglamak amacl sekillendigini mizacin ise dogustan gelen
ozellikler oldugunu belirtmistir. Ogrenci 1 kisilik ve karakter arasmdaki fark:

“Insanlar kisilik ozelliklerden dolay: degil, karakter ozelliklerinden Gtiirii sorumlu tutulurlar. Bir insani

ice doniik veya merakl olmasindan dolay: 6vemeyiz bunlar biiyiik 6lciide siibjektif 6zelliklerdir. Ama bir

insani karakter ozelligi olan diiriistliik, yalancilik, saygililik, yardimseverlik, saygisizlik gibi karakter

ozelliklerinden dolay1 dvebilir veya kinayabiliriz”
seklinde ifade etmistir. Ogrenci 5'in “Bireyin kisili§ini ya da mizacini toplum veya cevre etkilemez. Ciinkii
kisilik ve mizag kisinin dogustan getirdigi genetik ozellikleridir. Toplumun etkilendigi ya da etkiledigi yapt ise
karakterdir. Toplum ve birey karakterin iizerine siisleme yapmaktadir.” seklindeki ifadesi bu ozelliklerin
kisiden kisiye degisebilecegini ve karakterin, kisilik ve mizagtan farkini ortaya koymaktadir. Ogrenci
2'nin ifadelerinde de benzerlikler goriiliir. Ogrenci 2 kisilik ve karakter arasindaki farki “Toplum bir
bireyin kim oldugunu yani kimligini ve verilen aidiyet duygusunu tasimaya baglar. Bu durumda da birey

toplumun kurallarina gore kisilik Ozelliklerini ve mizacimi degistirir. Dogustan gelen ozellikler toplumun
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degerleriyle harmanlanarak bireyin karakteri iistiinde biiyiik etki sahibi olur.” seklinde ifade etmistir. Ogrenci
3 daha ¢ok kimlik {izerinde durarak kimligin yasadigimiz cografya ve gevreyle iliskisini ortaya
koymustur. Ogrenci 3'iin konuyla ilgili ifadesi “Kimligimiz, toplumsal baglamda bizi bulundugumuz
cografyann siyasi sunirlar1 icerisinde; kurallarina, degerlerine, geleneklerine, kurumlar aras: diizenlerine aidiyet
olusturmamizi saglamak amaciyla belirli cercevede olusturulmustur. Bu nedenle "’ Ben kimim?” sorusunun cevabi
kimlik baglaminda sahsi goriislerimizi icermemektedir.” seklindedir. Ogrenci 6 kimligi “kisilik ve karakterle
olugan ¢cevre ve aile etkisinin de oldugu bireyi tamitan ve ne oldugunu belirten kavram” olarak tanimlamistir.
Bireyin yasadig1 toplum ve dogdugu cografyanin kisinin kimligi {izerinde etkili olacagimnin {izerinde
durmustur. Ogrenci 4’iin “Toplumun bize atfettigi bu kimlik yarathgimiz Gtekine karst uyum mu olusturur,
catisma m1? Iste bunun cevabi aymi ya da farkli toplumlarda yasayan bireylerin 6teki diye tamimladiklar: kisilere
karst tutum ve davramgslarinda saklidir.” seklindeki ifadesi kimlik tizerinden toplum icindeki farkliliklara
deginmesi agisindan dikkat ¢ekicidir.

Toplumsal kimliklerimiz, karakter, kisilik ve miza¢ kavraminin konusulup tartisildig1 dersin
sonunda dgrencilerin yansitict yazilarina da bu kavramlarin neler oldugunu ve kavramlar arasindaki
farkin ne oldugu, bu kavramlarin bireyler agisindan 6nemi ve toplumsal olarak etkilerini yazmalar:
dersteki tartismalarin 6grencilerde kalici izler biraktiginin gostergesidir. Danusma komitesinde de bu
yazilar incelenmis dgrencilerin yazilarindaki ifadelerin ders kazanimlariyla iliski oldugu sonucuna
varilmigtir.

Ogrencilerle yapilan goriismeler sonucunda ise toplumsal kimliklerimiz dersinde 6grencilerin
kimlik, karakter, mizag, kisilik kavramlarinin 6grenmeleri dersin olumlu yonii olarak degerlendirilir.
Ogrenci 1 goriistinii, “Bu kavramlarm tanimlarini karistiryordum, bunlarin anlamlarim 63renmek bu dersin
benim igin en iyi tarafi olmustur.” ifade ederken Ogrenci 5 “Kimlik, karakter ve kisilik kavramlarinin ne demek
oldugunu anlamigs oldum.” seklinde ifade etmistir. Ogrenci 3 ise goriislerini “Etkinlik kavramlara bakis
acimizi ortaya koydurdu. Bu sayede dogru bildiklerimizi pekistirdik, yanls bilgilerimizi iyilestirdik. Farkli bakis
agilart kazandik.” seklinde ifade etmistir. Ogrenci ifadelerinden dersle ilgili olumsuz bir goriisiin
olmadig1 goriilmektedir. Ogrencilerin derse yonelik tavsiyeleri acisindan bakildiginda Ogrenci 3'iin
“Derste arkadaslarimizla gerekli bagi heniiz tam anlamuyla saglayamadik”, Ogrenci 2'nin “Konuyla ilgili video
izletilebilirdi.” seklinde Onerileri olmustur. Bu oneriler danisma komitesinde degerlendirilerek diger
ders etkinliklerinde 6grenciler arasi iletisime daha fazla 6nem verilmesi ve derslerden birine etkinlik
olarak konuyla alakali video gosterimi etkinliklerininim koyulmasi kararlastirilmistir.

Sonug olarak dgrencilerin ders sirasindaki gozlemlerinden, yansitic1 yazilarindaki ifadelerden
ve goriisme sonucu ulagilan bilgilerden hareket ederek tasarlanan ve uygulanan etkinliklere ders
siiresince 6grencilerin istekli bir sekilde katildigi, etkinliklerden keyif aldigi, toplumdaki kimlikler
konusunda kendilerini yeterince ifade edebildikleri ve tartismalarda etkili ifadeler kullanabildikleri
sonucuna ulasilmistir. Ancak 6grencilerin birbiriyle ikili veya grup tartismalar1 yapamadiklar: tespit
edilmistir. Buna yonelik tekrar bir eylem plani yapilmasina karar verilmistir. Bu eylem planinda

toplumsal bir sorun {izerinden fikirlerin savunuldugu, 6rnek bir olay {izerinden farkli diisiincelerin
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savunuldugu hosgorii ve empati becerilerinin etkili oldugu bir ders planinin yapilmasina karar
verilmigtir.

2. Eylem Plani Toplumda Hosgoériilii Olma ve Empati
Alt1 Renk Alt1 Gériis Etkinligi Sonrasinda Ogrencilerin Yorumlar1 Asagida Verilmistir:

Ogrenci 5 (Kirmizi-Duygusal Yonler): Beklemedigin anda insanin kaybini yagamak cok iiziicii bir olay.
Bir insan 6ldii dendiginde ilk sorulan soru “Kag yasindaydi?” olur, eger gengse bu dlen yasayacagi
glinler vard: diyerek daha ¢ok tiziiliiriiz. Clinkii yasama dair hayalleri umutlar1 vardir. Ailesi i¢in de

¢ok ac1 ve liziict bir durum.

Ogrenci 4 (Siyah-Karamsar Bakis): Olay ¢ok kétii ve talihsiz. Sofériin ihmali var yasak yola girerek bir

geng¢ kizin 6liimiine sebep olmus.
Ogrenci 3 (Sari-Iyi Niyet): Bu olay bagka soforlere 6rnek olsun yasaklara, kurallara uyulsun.

Ogrenci 2 (Yesil-Farkli Bakis Agis1): Bu olayda olen insan, Olenin ailesi, sofdr ve sofdriin ailesinin
durumlarina da bakmak lazim. Kurallara uymamak yanlis yola girmek ¢ok insamin hayatin

etkilemistir. Bu olaydan sonra higbirinin hayati eskisi gibi olmayacaktir.

Ogrenci 6 (Mavi-Son S6z): Ozet olarak bu yasanan olayda sofér trafik kurallarina uymadig igin bir
kisinin oliimiine sebep olmustur. Toplumda kurallara uymazsak toplumsal diizen bozulur ve bazen

oliimlere de sebep olabilir.

Tim 6grencilerden yorumlar alindiktan sonra etkinligin amacina dair, etkinlik boyunca neler
hissettikleri, neler diisiindiiklerine dair sorular sorulmustur. Etkinlik sonunda Ogrenci 2 “Toplumda
yazili ve yazisiz kurallara uymanin gerekli oldugu”, Ogrenci 4 “Bu etkinlik sonucunda farkindaliklarmin

arttigini”, Ogrenci 5 “Empati kurduklarini” ifade etmiglerdir.

Ogrencilerin yansitici yazilar1 degerlendirilmis yansitici yazilarinda toplumsal konularda
empatinin 6nemine degindikleri goriilmiistiir. Ogrenciler yansitici yazilarinda toplumdaki deger
yargilarini anlamada ve sosyal iliskiler kurmada empatinin 6nemli bir beceri oldugunu ifade etmistir.
Ogrenci 1in “Empati becerisinin kazandirilmast 6§rencilerin topluma faydali, karsisindakine deger veren, ben
merkezli yaklagimdan uzak, belli kigilik yapisimin olusmasinda olumlu katk: saglayan, diger insanlar: anlama ve
yargilamama, yardimlasma, paylasma gibi toplumsal becerilerin kazandirilmasinda etkilidir.” ve Ogrenci 2'in
“Toplumsallasma siirecinde empati becerisi ¢ok Onemli yer tutar. Diger insanlari anlama, yargilamama,
yardimlagma, paylasma, sorumluluk gibi toplumsal becerilerin kazandirilmasinda empati gereklidir.” ifadesi

Ornek olarak gosterilebilir.

Ogrenciler yansitic yazilarinda sosyal bilgiler dersinin &grencilere empati becerisi kazandirma
agisindan dnemli bir ders oldugunu belirtmislerdir. Ogrenci 2 empati beceresinin sosyal bilgiler icin
onemli oldugunu “Sosyal Bilgiler dersi empati becerisinin kullanilmasi ve gelistirilmesinde en uygun derslerden

biridir. Sosyal Bilgiler Ogretim Programinmin icinde empati etkinlikleri yer alir.” seklinde ifade etmistir.
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Ogrenci 4 ise 6gretmenin sinifta grencilerin empati becerisi gelistirme amactyla “Ogretmenler toplumsal
konularla ilgili gercek hayattan érnekler vererek dgrencilerin empati becerilerini gelistirir ve toplumsal sorunlart

cozmede empatinin onemini anlatir.” seklinde ifade etmistir.

Ogrencilerle yapilan goriismeler sonunda ogrenciler dersi etkili, verimli ve eglenceli
bulduklarini ifade etmislerdir. Ogrenci 1 “Bir olay icin empati kurmaya yardimer olabilmek adina 6 sapka
teknigini kullanmak dersin eglenceli gecmesine yardimct oldu.” Ogrenci 5 “Farkli duygularla empatiler kurarak
olay1 yorumlayabildik. Renkler sayesinde kurulan empatilerle aslinda olaya kars: olusabilecek tutumlary gormiis
oldum.” Ogrenci 3 ve Ogrenci 5 derste yapilan etkinliklerin islenen toplumsal soruna karst
farkindaliklarmi arttigin1 Ogrenci 3 “Olumlu olarak birilerini veya bir seyleri anlamaya calismak, kendi
cercevelerimizin digina ¢ikabilmek bir kez daha hatirlatild: bizlere. Kesinlikle daha duyarli olmamizi saglad:.”,

Ogrenci 5 ise “Yarattig1 algi ile farkindaligimiz artti.” seklinde ifade etmistir.

Ogrenciler dersin daha iyi islenebilmesi icin dnerilerde bulunmuslardir. Bu éneriler toplumda
One ¢ikan ve tartismaya acitk konularin ders konusu olarak segilmesi, tartismali konular hakkinda
konusulmasi, bu konular hakkinda videolar izlenmesidir. Danisma komitesi toplantisinda bu 6neriler
dikkate almarak daha sonraki derslerde toplumda tartismaya agik konular ders konusu olarak

secilmesine ve etkinliklerde video, fotograf gibi gorsellere yer verilmesine karar verilmistir.
3. Eylem Plani Toplumsal Cinsiyet Esitsizligi

Ogrencilerin yansitic1 yazilari incelendiginde Ogrenci 3 “Tatli bebegim Tiirkce konusuyor. Onu
doyurmak cok eglenceli.” sloganinin kiz ¢ocuguna ait bir oyuncaga “Rakibini yerle bir et!” sloganinin ise
erkek cocuguna ait bir oyuncagin reklaminda kullanildigini sdylemistir. Ogrenci 3 reklamlardaki kiz
¢ocuguna yemek yapmak, ¢cocukla ilgilenmek gibi gorevlerin verilip, erkek ¢ocuguna ise savas¢i olma,
giiclii olma, rakibi yenme gibi 6zelliklere yer verildigini ifade etmistir. Ogrenci 5 reklamlarda bebek,
mutfak gerecleri gibi oyuncaklar kiz ¢ocuklarina asker, araba, lego gibi oyuncaklarin ise erkek
cocuklarina yonelik oldugu algilandigim belirtmistir. Ogrenci 6 ise bebek reklamlarinin daha naif
ifadelerle, robot reklaminin ise giig, savascilik iceren ifadelerle verildigini ifade etmistir. Ogrenci 2 bu
sloganlarin cinsiyet 6zelligi igermeyecek sekilde tasarlanmalar1 gerektigini “Gel arkadasim oynayalim.”
seklinde hem kiz hem de erkegin oynadig1 bir oyuncagi ayni ortamda oynarken gosterilebilecegini

sOylemistir.

Bu etkinlikle 6grencilerin cinsiyet¢i kalip yargilarmin bebeklik yillarindan baglayan kalip
yargilarinin neden oldugu durumlardan kaynaklandigi sonucuna varilmistir. Ogrencilere toplumda
cinsiyetler agisindan ne tiir kalip yargilar oldugu sorulmus, bu kalip yargilarin toplumda cinsiyetler
arasi esitsizlige neden olup olmadif1 iizerine tartisilmistir. Ogrenci 1 ve Ogrenci 3 bu konunun
toplumsal bir sorun oldugu erkeklerin kadinlardan {istiin goriildiigii bunun da toplumda ayrima neden
oldugunu séylemislerdir. Ogrenci 5 ise aile iginde bile kiz gocuk ve erkek gocuk ayriminin yapildigi ve

erkek gocuklarinin yetistirilmeden kaynakli sorunlarmin oldugunu belirtmistir. Ogrenci 3 “Bir kadin
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olarak toplumda cinsiyet arasi ayrimi ¢ok net goriiyorum.” seklindeki ifadesi kadin erkek arasindaki

esitsizligin kaynagini gostermektedir.

Ogrenciler yansitici yazilarinda toplumda cinsiyet esitsizligine neden olan durumlari,
toplumdaki kadin erkek rollerini, toplumda cinsiyete dayali kalip yargilar1 ve 6n yargilar: kirmak i¢in
yapilmasi gerekenleri belirtmislerdir. C)grenci 2 toplumda kadin ve erkege farkli roller bi¢ildigini “Kadin
ev haumlig yapar, temizlik yapar, cocuk bakar, erkek eve para getirir, ailesini ge¢indirir.” seklinde ifadelerin
toplumda esitsizlige neden oldugunu belirtmistir. Ofrenci 5 “Kiz ve erkek cocuklarimiza rol ve
sorumluluklarini 6gretmeli aile i¢i gorevlerin beraber paylasilmas: gerektigini, iki cinse de esit davramilmasim
ogretmeliyiz bu bizim gorev ve sorumlulugumuzdur.” seklinde ifade ederek bu konularda ebeveynlerin
cocuklarini yetistirme siirecinin énemli oldugunu vurgulamistir. Ogrenci 6 ise “Ogretmen olarak kadin-
erkek kavramlarina ve toplumdaki rollerine karst bakis acimizin hangi yonde oldugu ¢ok dnemli.” ifadesiyle bu

konularda 6gretmenlere de biiyiik sorumluluk diistiigiinii belirtmistir.

Ugiincii ders plani ile 8grencilerin toplumsal sorunlarla ilgili ¢oziim iiretebildikleri ve kendi
yasantilarindan 6rneklerle tartismalara katildiklar: gozlemlenmistir. Toplumsal sorunlardan bir digeri
olan engelli bireylerin toplumda yasadig1 sorunlara yonelik bir eylem plani yapilarak calisiimaya
devam edilmesine karar verilmistir. Bu eylem planinin toplumda engellilere yonelik sorunlar1 anlama,

bu sorunlara ¢dziim Onerileri gelistirme agisindan etkili olacag: diistiniilmektedir.
4. Eylem Plani Toplumda Engelli Olma

Engellilere y6nelik yapilan kampanyalara iliskin diisiincelerini Ogrenci 4 “Bu kampanyalara ben
de destek oluyorum.”, Ogrenci 5 “Bu tiir kampanyalar engellilerin ihtiyaglarim karsilamak icin yapiliyor.”,
Ogrenci 3 “Bu kampanyalar sosyal sorumluk amactyla yapiliyor.” seklinde ifade etmislerdir. Ogrenci 1 ve
Ogrenci 6 ise bu tiir kampanyalarin (6rnegin mavi kapak kampanyasi) engellilere destek olmak
amaciyla yapildigini fakat engellileri diiskiin bireyler, mavi kapaga muhtag kisiler olarak da
gosterdigini ifade etmistir. Bunun tiizerine bu tip kampanyalar toplumda nasil bir engelli algisi
olusmasina neden oluyor” sorusu iizerinden tartigma yiiriitiilmiis. Ogrenci 6 “Engellilerin muhtag olarak
gosterildigini” belirtmistir. Ogrenci 3 “ Toplumun yapmas: gereken maddi olarak desteklemek degil engelli icin
yapilan hizmetlere sayg: duymak olmahidir.” seklinde ifade etmistir. Ogrenci 1 ”Engelliler icin yapilmas
gerekenin hayatlarimi kolaylastiracak hizmetler sunmak oldugunu” ifade etmistir. Ogrenci 2 “Engellilik

bireyden degil oniine konan engellerden kaynakl” seklindeki ifade etmistir.

Toplumda Engelli Bireylerin Yasadiklar1 Olaylara Yonelik Ogrencilerin Goriigleri Asagida

Verilmistir:

Ornek Olay 1: Ayaklar1 tutmayan ve tekerlekli sandalyeyle hayatin1 devam ettiren bir kisi bir giin evden
cikip is yerine gitmek i¢in yola ¢ikar. Otobiis duraginda bekleyen kisinin bekledigi otobiis bir saat sonra

duraga gelmistir. Gidecegi yere geg kalan kisi gelen otobiisiin engelli platformu olmadigin fark eder.
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Ogrenci 6 bu olayin kendisine “Caresizlik, iiziintii, kizgnlik, dfke, korku” gibi duygular
hissettirdigini ifade etmistir. Bu olayin 6niine ge¢mek igin araglara engelli rampalar1 konmasi, asansor
ve merdivenlerin 6zel gereksinimi bireyler i¢in diizenlenmesi, yollarin, park alanlarmin planlanmasi

gerektigini ifade etmistir.

Ornek Olay 2: Kaldirimda engelliler i¢in icin yapilan yiiriime yolundan ilerleyen bir gérme engelli,
caddenin karsisinda bulunan diikkana gitmek i¢in caddenin karsisina ge¢mek ister. Trafik 1s1ginin
yanina gelir ve beklemeye baslar. Maalesef 15181n gorme engelliler i¢in olan sesli uyar1 sistemi

calismamaktadir

Ogrenci 5 duygularini “Kendimi o bireyin yerine koydugumda diglanms, yok sayilmis olarak
Qoriindiigiimii hissederdim. Toplumumuzun ne kadar duyarsiz oldugunu ve empatiden yoksun oldugunu
diigiiniirdiim.” seklinde ifade etmistir. Bu olayin ¢6ziimii i¢in gorme engelli vatandaslarimiz igin

sokaklar, caddeler daha giivenli hale getirilmesi gerektigini ifade etmistir.

Ornek Olay 3: Bedensel engelli olan Bay E, bir sosyal dernege iiye olmak ister. Ancak dernek
tiiztiglindeki ‘Bedensel engelliler, yiiksekogrenim yapmamislar ve kadinlar dernege iiye olamaz.”

ibaresinden dolayi bagvuruyu reddeder. Dernege {iye olamayan Bay E. yerinde olsan ne diisiiniirsiin?

Ogrenci 2 bu durumun toplumumuzdaki adaletsizlik ve hosgoriisiizliikten kaynaklandigim
belirtmistir. Bu durumun kiric1 ve iiziicli oldugunu boyle bir durum yasamak istemeyecegini ifade

etmistir.

Ornek Olay 4: 2009 yilinda Ayse isimli 6grenci A iiniversitesinin B boliimiinii kazanmistir. Kayit
yapmaya gittiginde Ogrenci Segme ve Yerlestirme Sistemi (OSYS) Yiiksek Ogretim Programlari ve
Kontenjanlar1 Kilavuzu'nun 134. sayfasinda A tiniversitesinin giris kosullarinin anlatildig 52. Fikranin
son satirinda “Oziirlii 8grencilere egitim-dgretim verecek olanagimiz olmadigindan 6ziirlii 6grencilerin
iiniversitemizi tercih etmemesi gerekir” seklinde bir ibare bulunmaktadir. Bu nedenle Ayse hayatta en

¢ok istedigi sey olan {iniversiteye girme hayaline ulasamamaistir.
Ogrenci 1 bu durumdaki duygu ve diisiincelerini:

“Toplumumuzun ve bir egitim kurumunun bu sekilde insanlar: yetersizliklerinden dolay: ayristirmasi
beni cok tizmiis ve sinirlendirmigtir. Kendimi Ayse’nin yerine koyarak soyliiyorum ki; bu olay karsisinda
zaten diger insanlardan ayri olarak dogustan veya sonradan olugan bir engelim var, bir de bu engelimden

dolay istedigim iiniversiteye yerlesemeyecegimi 6grendigimde diinyam basima yikilird1.”
seklinde ifade etmistir. Bu durumun insan haklarina ve anayasaya aykirt oldugunu gereken yerlere

basvurup hakkini arayacagini sdylemistir.

Ogrenciler derste islenen konuyu yansitict yazilarma yansimistir. Ogrenci 1, “ Toplumda yasayan
her bireyin birer engelli aday1” oldugunu ifade ederek bir giin engelli aday1 olabilecegimizi unutmayacak

sekilde hareket etmek gerektigini vurgulamistir. Ogrenci 5, toplumda engellilere destek amaciyla
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yapilan kampanyalarin aslinda engellileri muhtag gibi gosterdigini bu dersteki tartismalarla fark
ettigini belirtmis ve bu duruma fiiziildiigiinii ifade etmistir. Toplumun en biiyiik sorununun ise
Otekilestirmek ayristirmak olduguna vurgu yaparak toplumda yasamak i¢in oncelikle yapmamiz
gerekenin empati kurmak oldugunu belirtmistir. Ogrenci 3 diisiincesini “Toplumdaki engelli bireylerin
sosyal yasamlarini devam ettirebilmesi icin toplumda yapilmas: gereken mekanlarin ve hizmetlerin engellilere gore
diizenlenmesi gerek.” seklinde vurgulamistir. Ogrenci 2 “Toplumdaki en biiyiik engelin, engelli bireyleri

anlamamak ve varliklarini kabul etmemek.” oldugunu ifade etmistir.

Ogrencilerle goriismeler sonucunda ogrencilerin bu dersteki etkinlerle konuyla ilgili
farkindaliklarinin arttigini, Ornek olaylar sayesinde empati yaptiklarini, farkli bakis agisi

kazandiklarini, dogru bildigi seylerin bile yanlis olabildigini fark ettiklerini ifade etmislerdir.

Dordiincii eylem planinda 6grencilerin toplumsal sorunlarla ilgili tartismalara katildigi, 6rnek
olaylar vasitasiyla verilen durum hakkinda fikir yiiriitebildigi, sorunlara ¢oziim {iretebildigi
goriilmektedir. Ogrencilerin derste yapilan etkinliklere goniillii katilim saglamiglar ve yapilan

goriismeler sonunda dersten keyif aldiklarini ifade etmislerdir.
Tartisma

Bu calisma, sosyal bilgiler egitiminde toplumsal konularin 6gretimine yonelik ders tasarlamak
ve dersin uygulanabilirligini ortaya koyma amaciyla yapilmistir. Bu dogrultuda sosyal bilgiler egitimi
lisansiistii seviyesinde Toplumsal Konularin Ogretimi dersinde toplumsal kimliklerimiz, toplumda
hosgorii, toplumsal cinsiyet esitsizligi, toplumda engelli olmak iizere doért konu ele almmustir.
Arastirmada, toplumsal cinsiyet esitsizligi ve toplumda engellilerin sorunlarina yonelik secilen konular
derste ilgi ¢eken konulardir. Bu konularla ilgili 6rnek olaylarin kullanilmasi, 6rnek olaylarla ilgili
tartismaya yonelik sorularin 6grencilere yonlendirilmesi 6grencilerin bu konularda fikirlerini agik¢a

soylemelerinde etkili olmustur.

Son yillarda tartisilan toplumsal konular (kimlik, toplumsal cinsiyet esitsizligi ve engellilere
yonelik yapilan ayrimciliklar) bireyin demokratik vatandaslik bilinci kazanmasi agisindan énemlidir.
Som ve Karatag'in (2015) arastirma sonucuna gore, giiniimiize kadar olan vatandaslik egitimine ait
Ogretim programlarinda sosyal siuf, din, dil ve etnik koken gibi farkliliklara gereken Onemin
verilmedigi goriilmektedir. Keskin ve Yiiceer (2013) arastirmalarinda bu goriisii desteklemekte ve Tiirk
egitim sisteminde toplumsal konulara gereken &nemin verilmesi gerektigine dikkat ¢ekmektedir.
Gegmis yillarda tabu olarak goriilen konularin giiniimiizde tartisihip bir ¢oziime kavusturulmaya
calisildigini goriiyoruz. Bu demokratik siiregte atilan 6nemli bir adim olarak goriilmektedir. Bu
demokratiklegsme siirecinde egitime de biiyiik gorevler diismektedir. Toplumsal sorunlarin ¢éziimiine
katki saglayacak, on yargilardan uzak, hosgoriilii vatandaslar yetistirmek egitimin gorevidir. Sosyal
bilimler disiplini i¢erisinde sosyoloji, insan haklar1 ve demokrasi, vatandashk egitimi, sosyal bilgiler

ders konular1 toplumsal sorunlari tartismaya elverislidir. Bu nedenle derslerde toplumsal konular
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secilirken sosyal bilimler igerisinde yer alan farkl disiplinlerden faydalanilmistir. Toplumsal sorunlar
iilkedeki giincel sorunlar goz oniine alinarak tartismaya agik konulardan segilmistir. Alanyazinda
toplumsal konularin farkl: disiplinler altinda inceleyen arastirmalar vardir (Chapin ve Messick, 2002;
Kelesoglu, 2008; Merey ve digerleri.,, 2012; Yilmaz, 2010). Merey ve digerleri. (2012)'nin ABD ve
Tiirkiye’deki sosyal bilgiler programlarimi vatandaslik egitimi agisindan inceledikleri arastirma
sonucunda her iki iilkenin de vatandashk egitimi amacinin toplumsal sorunlara duyarli, insan haklarina
ve demokratik degerlere saygili insan yetistirme oldugu goriilmektedir. Sosyal bilgiler 6grencilere
sosyal yasama uyum saglamada ve sosyal sorunlara ¢6ziim iiretmede gereksinim duyacaklar: bilgi,
beceri, tutum ve degeri kazandirmay1 amaclayan bir alandir (Ata, 2006; Deveci ve Ay, 2014; Oztiirk ve
Otluoglu, 2002). Bu nedenle toplumsal konularin sosyal bilgiler egitiminde yer verilmesi 6nemlidir. Bu
tiir konularin tartisilmas: hem 6greneni aktif hale getiren yapilandirmaci yaklasimi hem de 6grencilerin
elestirel diisiinmelerine olanak saglayan bir anlayis saglamaktadir (Ersoy, 2014; Oksiiz ve Kansu, 2015;
Sunal ve Haas, 2002). Othman, Sahamid, Zulkefli, Hashim ve Mohamad (2015) ¢alismalarinda dogru
yapilandirilmis bir tartisma ortaminin 6grencilerin 6zellikle elestirel diisiinme becerilerine katki
sagladiginin altini ¢izmistir. C)grenciler toplumsal olaylarla ilgili calismalarla bilgi toplama, analiz etme,
yorumlama, sonug ¢itkarma gibi etkili vatandaslik becerilerinin yani sira toplumsal duyarlilik, empati
ve hosgorii gibi degerleri kazanurlar. Ayni zamanda toplumsal olaylarla ilgili etkinliklerle 6grencilerin
giincel sorunlari takip etme aliskanlifi kazanmalarini, 6grencilerin yalniz kendi iilkesini degil, diger

iilkelerdeki sorunlari anlamalarini saglanur.

Toplumsal konularin 6gretimine yonelik iki yaklasim vardir. Birincisi bu tiir konularin egitim
ortamlarinda ele alinmamasi, okulda, smifta tartisiimamasidir (Byford ve digerleri., 2009; Hahn ve
Tocci, 1990; Kahne, Rodriguez, Smith ve Thiede, 2000; Merryfield, 1993; Wilson, Haas, Laughlin ve
Sunal, 2002). Bunun nedeni 6gretmenlerin bu tiir konular1 6grenci seviyelerine uygun gormeyisi
(Oulton, Dillon ve Grace, 2004; Wilson ve digerleri., 2002), 6gretmenlerin bu tiir konulara derslerde
zaman ayiramayist (Merryfield, 1993; Som ve Karatas, 2015) ya da bu tiir konularin tartismaya agik
olusundan kaynaklanmaktadir (Avarogullari, 2015; Merryfield, 1993; Yazic1 ve Secgin, 2010). Ikinci ise
toplumsal konularin egitim ortamlarinda elestirel bir bakis acisiyla tartisilmas: gerektigidir (Levinson,
2006; Onta§ ve digerleri., 2021; Yilmaz, 2012; Zare ve Othman, 2015). Bu arastirma ikinci yaklagimi
benimseyerek yapilmis ve arastirma sonunda sosyal bilgiler egitiminde toplumsal konularin 6gretimine
yonelik uygulanabilir bir model onerilmistir (Ek 1). Ogrencileri tartismali konular iizerinde
aragtirmaya, elestirel diisiinmeye ve kanit temelli argiimanlar gelistirmeye tesvik eden bir yaklagim
benimsenmezse sosyal bilgiler 6gretiminden hedeflenen amaglar istenilen diizeyde gerceklesmeyecek
ve kagit iizerinde kalacaktir (Yilmaz, 2012). Sosyal bilgiler 6gretmenlerinin tartismali konularin
Ogretimine iligskin tercihlerinin, algilarinin, tutumlariin ve degerlerinin incelendigi bir arastirmada
katilimailarin tartismali konular1 sinifta tartismaya deger gordiikleri, tartismanin etkin vatandaslar
yetistirmek icin 6nemli olduguna inandiklari tespit edilmistir (Byford ve digerleri., 2009; Yazici ve

Secgin, 2010). Sosyal bilgiler egitiminde toplumsal konularin 6gretimi igerisinde toplumsal sorunlara
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yonelik tartismalar uygun yontemlerle ve farkli etkinliklerle ele alindiginda etkili oldugu tespit
edilmistir. Yapilan gesitli arastirmalar sinif ortaminda toplumsal konularin ele alinmasinin 6grencilerin
catisma ile basa ¢ikma, elestirel diisiinme ve karar verme, liderlik rolii {istlenme ve sosyal sorunlara
iliskin goriislerini gelistirme becerilerine katki sagladig: goriilmiistiir (Deveci ve Ay, 2014; Engle, 2003;
Kayaalp, Meral, Simsek ve Sahin, 2020; Othman ve digerleri., 2015; Onta§ ve digerleri., 2021; Soley, 1996;
Walsh, 1998).

Arastirmadan elde edilen diger bir bulgu, toplumda engellilik ve toplumsal cinsiyet esitsizligi
etkinliklerinin yasamdan oOrnekleri dogrudan sundugu icin Ogrenciler {iizerinde etkili oldugu,
Ogrencilere bu konularda duyarlilik kazandirdig1 ve egitim siirecini zevkli bir hale getirdigi uygulama
siirecinde gozlenmistir. Bu bakimdan etkinlik temelli bir sosyal bilgiler 6gretimi toplumsal konularin
Ogretilmesinde etkili olmaktadir. Arastirmanin bu bulgusu alanyazinda yer alan arastirma bulgulari ile
ortismektedir (Oksﬁz ve Kansu, 2015; Se¢gin ve Kurnaz, 2015; Se¢gin ve Tural, 2011; Som ve Karatas,
2015; Vefikulugay, Zeyneloglu, Eroglu ve Taskin, 2007; Yazici ve Se¢gin 2010; Yilmaz, Zeyneloglu,
Kocadz, Kisa, Tagkin ve Eroglu, 2009). Secgin ve Kurnaz (2015) sosyal bilgiler programinda yer alan adil
olma, saygi, Ozgiirlitkk, hosgorii degerleri dikkate alinarak hazirlanan gesitli toplumsal cinsiyet
etkinliklerinin 6grencilerin alg1 ve tutumlarina etkisinin inceledikleri arastirma sonucunda etkinlik
temelli bir sosyal bilgiler Ogretiminin toplumsal cinsiyet egitiminde etkili oldugu sonucuna
varmislardir. Yazici ve Secgin (2010) tartismali konularin egitimde yer almasina yonelik arastirma
sonucuna gore bu konular farkliliklar: algilama ve onlara saygi duyma, elestirel diisiinme gibi {ist
diisiinme becerilerinin gelisimine katk: saglama, yurttashk niteliklerini gelistirme, 6grencileri topluma
hazirlama, gergek 6grenme ortami yaratma, 6grencilerin toplumla ve ¢evreyle olan iletisimini saglama,
anlamli 0grenme ortami olusturma acilarindan 6nemli egitimsel amaclara hizmet etmektedir. Bu
konularin simifta ogretilmesinin pedagojik yararlari sadece 6grencilerin bilissel ve sosyal becerilerinin
gelismesi ile stnirli kalmamakta, 6grencilerin derse aktif katilimlarina, konuya ilgilerini artirmalarina,
derse kars1 olumlu bir tutum gelistirmelerine, dersleri kendileri i¢in daha anlamli bulmalarina ve kendi

yasantilari ile daha ilgili gormelerine katkida bulunmaktadir (Agbaria, 2011; Byford ve digerleri., 2009).

Sonuc ve Oneriler

Toplumsal konularinin Ogretimi amaciyla tasarlanan ders Ogrenciler tarafindan etkili
bulunmus, sinuf ici tartismalar ve ornek olay iizerinden tartismalarin 6grencilerin toplumsal sorunlar
ile ilgili fikirlerini sOylemelerinde ve bu sorunlara kars1 ¢oziim tiretmelerinde etkili olmustur. Bu
etkininin en yogun oldugu ders dordiincii ve besinci ders siirecinde goriilmiistiir. Toplumsal
sorunlardan toplumsal cinsiyet esitsizli§i ve toplumda engellilerin sorunlarma yonelik segilen konular

derste ilgi ¢eken konulardir. Bu konular yasamdan oOrnekleri dogrudan sundugu igin 6grenciler
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iizerinde etkili oldugu, 6grencilere bu konularda duyarlilik kazandirdig: ve egitim siirecini zevkli bir
hale getirdigi uygulama siirecinde gozlenmistir. Bu konularla ilgili 6rnek olaylarin kullanilmasi, 6rnek
olaylarla ilgili tartismaya yonelik sorularin 6grencilere yonlendirilmesi 6grencilerin bu konularda

fikirlerini acik¢a sOylemelerinde etkili olmustur.

Dersleri ¢evirim igi olarak ytiriitmek zor bir siire¢ olmustur. Ciinkii bu arastirmaci i¢in de derse
katilan 6grenciler iginde ilk deneyimdi. Sosyal bilgiler egitiminde toplumsal konularin 6gretimi dersi
lisansiistii dgrencilerle birlikte yiiriitiilmiistiir. Ogrenciler dersi uygulayan arastirmaciy1 ve birbirlerini
tanimiyorlardi. Bu yiizden 6grencilerin ¢evirim i¢i yapilan derse aktif katilimini saglamak ve buna gore
planlar yapmak gerekiyordu. Ogrencilerin grup ¢alismalari yapmasi, isbirligi halinde ¢alismalar1 da
miimkiin degildi. Bu nedenle ders etkinlikleri planlarken grup c¢alismalarindan ziyade bireysel
calismalara yer verilmistir. C)grencﬂerle yliz ylize egitim yapan bir 6gretmen sinif ortaminda bu dersleri
daha etkili sekilde yapabilecektir. Bu haliyle de bu dersin ¢evrimi¢i uygulamalar araciliiyla
yapilabildigini ve Ogrencilerin derslerde nasil aktif hale getirilerek toplumsal sorunlar {izerinden

tartismalarin yiiriitiilebilecegi goriilmektedir.

Arastirma sonucunda sosyal bilgiler egitiminde toplumsal konularin 6gretimine yonelik etkili
bir ders hazirlanmis ve uygulanmistir. Bu arastirma 6gretmen ve 6gretmen adaylar: i¢in toplumsal
konularin &gretimine yonelik 6rnek bir ders olacag: diisiiniilmektedir. Arastirma sonunda sosyal
bilgiler egitiminde toplumsal konularin 6gretimine yonelik uygulanabilir bir model 6nerilmistir. Her
Ogretmenin ya da uygulayicinin kendi egitim ortamina, smif seviyesine, smif ortamina gore
uygulayabileyecegi bir model olarak dnerilebilir. Arastirmada toplumsal konularin 6gretimine yonelik
toplumsal kimliklerimiz, toplumda hosgorii, toplumsal cinsiyet esitsizligi, toplumda engelli olmak
toplumsal sorun alanlar1 olarak incelenmistir. Farkli arastirmacilar tarafindan toplumsal konulara

yonelik farkli sorunlar incelenebilir.
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Introduction

Social problems arising in all aspects of life can be the common subject of many disciplines.
Social studies are essential in terms of addressing, understanding, and solving social problems in
educational settings (Turkish Ministry of National Education [MEB], 2018). The subject of social studies
is humans and humans' relations with society. Social Studies is an important field for students to be
brought up as competent individuals and active citizens (Kayaalp and Karamese, 2020; Smith, 1963).
Social Studies is a field of study and curriculum that uses different disciplines in order to bring up
citizens who adapt to changing world conditions, think about social problems, and solve problems
(National Council for the Social Studies[NCSS], 2020; Oztiirk, 2012, p- 4; Savage and Amstrong, 2000, p.
9). With social studies education, individuals' democratic values, attitudes, and beliefs are developed,
their awareness of existing values and their understanding of how these values affect their relations

with other people in the society and their environment is ensured (Doganay, 2004; Douglas, 1952).

Social changes in the world and Turkey lead to the development of educational and training
programs and cause studies to train teachers who will implement the new programs. With education,
it is aimed to raise individuals who are self-confident, who can develop their skills, feelings, and
thoughts, who can question, investigate, and criticize their environment. Teachers and students can
become better aware of problems and create solutions by talking and discussing the social problems

(Renner, 2009).

Looking at the studies in the literature, many researchers have conducted their studies on social
problems under different headings. Studies on social problems have been conducted as controversial
issues (Avarogullari, 2015; Byford, Lennon and Russell, 2009; Curtis and Shaver, 1980; Engle, 2003;
Evans, Avery, and Pederson, 2000; Hahn, 1996, Hahn and Tocci, 1990; Johnson and Johnson, 1979;
Kahne, Rodriguez ,Smith and Thiede, 2000; Merryfield, 1993; Onta§, Yildirim, Ergiiz and Soley, 2021;
Tatar and Adigiizel, 2019; Wilson, Haas, Laughlin and Sunal, 2002; Yazic1 and Seggin, 2010; Yilmaz,
2012) in social studies, or on issues such as gender inequality (Flowers, 2009, p. 240; Sec¢gin and Kurnaz,
2015; Uygun and Onsan, 2020; Unal, Tarhan and Koksal, 2017, p- 229) that involve more specific issues.

Controversial issues are seen to be addressed under the disciplines that make up social studies (Hoge,
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1988; NCSS, 2016). It was revealed in the report of the National Council of Social Studies (NCSS 2016)

that the attitudes and skills such as learning social problems, critical thinking, and volunteering to
compromise are expected to develop in students as a result of teaching controversial issues. Studies on
social problems in the field of science are studies that advocate to address socio-scientific issues (global
warming, genetic studies, nuclear power plants, epidemics, etc.) in a social, cultural, and political
context and focus on ethical dilemmas related to science (Healey, 2012; Khishfe, 2012; Levinson, 2006;
Sadler and Zeidler, 2005; Topgu, 2017). There are also studies on socio-scientific issues that focus on the
concept of citizenship (Akgodz and Engin, 2018; Baldwin and Meltzer, 2012; Barry, 2005; Biilbiil, 2017;
Biilbiil and Yi1lmaz, 2019; Dobson, 2007; Erdilmen, 2012; Goodwin, Greasley, John and Richardson, 2010;
Latta, 2007; Ozdemir Ozden, 2011; Ozdemir Ozden and Oztiirk, 2019; Stern, Dietz, Abel, Guagnano and
Kalof, 1999). When the relevant literature is reviewed, these studies were seen to be mostly conceptual
and theoretical studies on environmental problems. There are few studies on teaching social problems
or how they can be used in learning environments (Avarogullari, 2015; Healey, 2012; Neal, 2013). When
examined historically, studies involving social issues were found to be mostly associated with raising
active citizens (Agbaria, 2011; Crowe, 2006; Deveci and Ay, 2014; Ersoy, 2007; Merey, Karatekin, Kus,
2012; Moore, 2012; Ozmen, 2011; Pope and Patterson, 2012; Yilmaz and Koca, 2012). Although these are
the studies that relate to the social studies course and citizenship education, no study has been come
across on how to use social problems in social studies education by directly addressing the social
problems. However, when reviewed the relevant studies, the social functions of social studies were seen
to be emphasized. Therefore, it has been observed that official education policies related to these issues
were mostly addressed within the scope of social studies and citizenship education (MEB, 2018; NCSS,
1994; National Foundation for Educational Research [NFER], 2010).

When the position of social issues in social studies curriculums was examined, these issues have
been seen to start to be addressed in a very recent past in Turkey compared to the other countries. By
drawing attention to the importance of social problems, especially the issues that cause inequality and
discrimination in the society, inequality between men and women, problems experienced by the
disabled, discrimination, racism, etc. the Ministry of National Education explained that the difficulties
experienced in these subjects should be minimized in the society and requested teachers to include these
subjects in their courses (Cayir and Alan, 2012). Even if teachers want to address these issues in the
lessons, lack of material on how these subjects to be handled in the lessons is an important deficiency
(Cayir and Alan, 2012). Not addressing these issues in classrooms means that schools move away from
the educational qualities that lead students to think, reflect, analyze and evaluate, and turn them into
institutions where stereotyped approaches are tried to be adopted (Duman and Alacahan, 2010). If an
approach that encourages students to research controversial issues, to think critically, and to develop
evidence-based arguments is not adopted, the aims of social studies teaching will not be achieved at the
desired level and will remain on theory (Yilmaz, 2012). Unless the material for the practice is developed,

the shortcomings of the teachers cannot be overcome. It is thought that the course practices prepared in
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line with the information in the literature for teaching social problems discussed in this study will be
beneficial for social studies teachers and teacher candidates. It was aimed to present an exemplary

course model for teaching social problems with this study.
Method

This section includes the subheadings of the study model, action study process, environment,
implementation process, participants, data collection, data analysis and interpretation, and ethical

permissions of the study.
Study Model

This study has been conducted as action research in order to design an effective course for the
teaching of social issues in social studies education and to demonstrate the applicability of the course.
Action research is a disciplined research process aimed at understanding and solving a problem (Sagor,
2000, p. 3). Action research in education is carried out by the teacher (or others) to gather information
for systematic research, to develop a unique method and ways to teach students better (Creswell, 2002,
p- 603). Liberatory, developing and critical approach, one of the action research types, was adopted in
the implementation and data collection process of the study. This approach combines theory and
practice, giving the practitioner new knowledge and skills. It also brings a critical perspective towards
its own practices. It may identify possible problems that arise in practice, the factors that cause these

problems and the ways of intervention (Yildirim and $imsek, 2008, p. 297).

Action Study Process

The study was carried out with a cyclical design in order to collect information about the
problem, search for resources, develop problem-solving action and improve it (Mills, 2003). After the
study topic and the related literature were reviewed, the collection of information was carried out on
this subject. In the next stage, it was focused on planning the implementation process of the study. The
data collected throughout the research contributed to the formation of the implementation process and
the development of action plans (Creswell, 2002, p. 556; Stringer, 1999, p. 19). The researcher presented
the data obtained during the applications to the advisory committee, and in the advisory committee
meetings, the problems faced by the researcher during the application, the solutions brought, whether
the solution efforts were successful, and the positive and negative points of the course were discussed
and decisions were made regarding them. According to the decisions taken in the advisory committee,
action plans have been established. The action plan development phase of the action research cycle is
the phase that allows changes to be made using the information obtained from the collected data and
related literature reviews. As a result of evaluating the implementation process, new action plans are

created, if necessary (Mills, 2003). In this study, based on the weekly collected data, the effects of the
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application were examined and action plans were created by looking at what kind of changes were

required. These created plans have been implemented.
Environment

The environment and context in which data is collected in the action research process are
considered as factors affecting the implementation process and its results. Describing the research
environment is also important in determining from which environments the data are obtained or what
it means for similar environments (Ekiz, 2004, p. 429). Therefore, the research environment should be
described. This study was carried out in the Social Studies Teaching Social Studies Course, with the
code SBE 714, which is the graduate course of the Department of Social Studies Education of a university
in the Western Black Sea Region in the academic year of 2020-2021. The course was designed by the
researcher taking into account the objectives of the course. The courses were carried out online with the

distance learning method.
Implementation Process

Lesson 1. Our identities in society: Activities suitable for the online course concept were designed to
enable students to express their opinions during the lesson. Since these activities were the first lesson
activity and an introductory activity for social issues, they consisted of activities that enabled students
to meet and communicate to get to know each other. In this context, it was decided to discuss the
concepts of personality, character, and identity with the students and to evaluate these concepts in
terms of society. These topics were discussed with students throughout the lesson. At the end of the
lesson, the students were asked to write their reflections about what the concepts of personality,
character, and identity are, whether they change from individual to individual, and what the effects of

these changes are in social life.

Lesson 2. Tolerance and empathy in society: The focus was on developing practices where students
could discuss a common issue or a problem-oriented case, where different ideas were advocated, and
where tolerance and empathy have been effective. In this lesson, the Six Colors Six Vision activity was
used to improve students' empathy skills. The Six Color Six Vision was named in reference to the Six
Thinking Hats model by the researcher in consideration of the current concept of online teaching and
learning. In the Six Color Six Vision activity, different colors represent six different critical views and
six different behavioral roles. Generally, these roles are listed as follows: The White Hat represents
knowledge, the Red Hat emotions, the Yellow Hat optimism, the Black Hat pessimism, the Green Hat
different perspectives, and the Blue Hat the epilogue. A social problem (a real incident experienced by
the driver of a car that caused the death of a girl at a young age) was given to students as a case study.
Each student was asked to interpret the sample event according to the meaning of the color they choose.
At the end of the lesson, the students were asked to write about what they thought and felt about

tolerance and empathy in society.
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Lesson 3. Gender inequality: The aim of this lesson was to understand the situations that cause
gender inequality, which is one of the social problems, to become aware of sexist stereotypes, and to
make them question these stereotypes (Soran, Sensoy and Ergiin, 2015). For this purpose, the students
were asked to watch the advertisement videos (http://www.youtube.com/watch?v=Qz-g2sKtgpg and
http://www.youtube.com/watch?v=0YDog-HWBXU) in the media and pay attention to the slogans in
these advertisements. The students were asked to watch the commercials and write the slogans on a
piece of paper and think about whether these slogans carried sexist stereotypes. After the writing was
finished, they were asked to read the statements. Students were made aware of stereotypes with
questions such as " Why did you think that, can’t women be strong too, do you think all these traits
are innate?" by emphasizing each statement read. The question as such "What other elements (colors,
sounds, highlights, etc.) do you see in these advertisements that indicate that a toy for a girl or a boy is
advertised?" was asked to the students. At the end of the course, students were asked to write about
what they thought and felt about gender inequality, what they would suggest as a solution to the

problem.

Lesson 4. Disability in society: The aim of this lesson was to recognize the discrimination against
disabled people in social life and to find solutions to the problems experienced by them (Soran et al.,
2015). For this purpose, the lesson started by showing posters and banners about the campaigns for
the disabled. The students were asked what these campaign posters made them feel and their
opinions about these posters. As the next step of the lesson, students were given case studies
experienced by people with disabilities in society. Each of them was asked to put themselves in the
shoes of the person in this incident and imagine that person's experience in society. “How did this
incident make you feel and think, what can be done to prevent this incident from happening?" questions were
asked to the students. The students were given 15-20 minutes, afterwards, they were asked to present
the case study and answers to the questions. At the end of the lesson, the students were asked to write
about what they thought and felt about the topic of the lesson, and what they would suggest as a

solution to the problem.
Participants

The study was carried out in the course of Teaching Social Issues in Social Studies Education
with the participation of 6 students of different ages and length of service who were in the process of
the graduate program. Verbal informed consent of the participants was obtained that the lessons would
be recorded for the analysis to be conducted. The students who participated in the study were given

nicknames. Information about the students participating in the study is given below.

Table 1. Information about the participants

Participants Gender Graduated Department Length of service
Student 1 Woman Social Studies Teaching 2 years
Student 2 Man Social Studies Teaching 10 years
Student 3 Woman Social Studies Teaching 1 year

1451



Tung Sahin, C.

Student 4 Woman Social Studies Teaching 1 year
Student 5 Woman Social Studies Teaching 2 years
Student 6 Woman Social Studies Teaching 25 years

Researcher: The researcher was in the role of participant, practitioner, and observer in the practices.
Besides, the researcher had responsibilities such as preparation of the course and the course materials,
the implementation of the course, the evaluation of the practices, the organization of the advisory
committee meetings, and the preparation of action plans in line with the recommendations of the

advisory committee and their implementation.

Advisory committee: An advisory committee consists of a group of people who attend the regular
meetings in order to provide systematic continuity of the research, criticism, and information that
guides the researcher's work (Hubbard and Power, 1993, p. 24). The advisory committee consists of the
researcher and an expert. The expert has been working as a faculty member in the department of social
studies teaching where the researcher works and has the necessary experience and knowledge on
qualitative research methods and the subject of the study. It is the person with whom the researcher
consulted and exchanged ideas regarding both the subject and method throughout the study. The expert
and the researcher evaluated the practices by watching the course recordings regularly every week after
the lessons and gave opinions and suggestions to improve the practices. The researcher and the expert
came up with ideas and reached a consensus on the teaching process, the skills that students should
demonstrate, and the teaching role of the researcher. The researcher made changes, which she deemed

necessary, in the action plan in line with the decisions taken at the meetings.
Data Collection Tools

The data in the study were collected through students' reflection papers, interviews,

observation records, and researcher's notes.

Student reflective writings: In the study, students were asked to write about what they thought and
felt about the subject of the lesson at the end of the lesson and what they would suggest as a solution to
the problem. These reflective writings were examined at advisory committee meetings. In order to make
the necessary changes for the next topic and to determine the effect of the practice on the students, the
critical reflection writings collected from the students at the end of each topic were used in the

evaluation.

Semi-structured interview forms: The form was designed by the researcher and used after the opinion
of the expert was obtained. The interview form included 5 questions on the activities practiced by
adhering to the social problem areas. They were "its relationship with the social problem, what has
changed in your thoughts against this problem, the reasons for their positive and negative thoughts,

and the solution suggestions on the subject."
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The researcher notes: The short notes that the researcher kept during the application process, reflecting
his/her experiences/observations during the activities, were used as supportive data in the
analysis/interpretation of the data as needed (Yildirim and Simsek, 2008, p. 301). During the practices,
the researcher took notes, including her thoughts and impressions about the lesson during the teaching
process. These notes helped the researcher develop a holistic and analytical perspective in analyzing

data in the process regarding research questions.
Data Analysis Process

Content analysis and descriptive analysis were used in the analysis process of the data.
Descriptive analysis and content analysis are methods used to analyze qualitative research data (Miles
and Huberman, 2015; Yildirim and Simsek, 2016). In this context, issues such as “Our social identities,
tolerance, and empathy, gender inequality, being disabled in the society” emerging during the problem
phase were addressed as social problem areas. Four action plans for each problem area were
implemented and evaluated throughout the process. Each action lasted seven weeks, along with
evaluation meetings. Action plans were created together with the advisory committee and implemented

by the researcher.

Analysis of observation data: The observation was carried out by the researcher during the course.
After the lessons, the researcher and the expert watched the recordings of the course together in the
advisory committee meeting. The researcher and expert conducted more than 400 minutes of course
observations. By focusing on social problem areas, the data obtained through observation were
analyzed descriptively. The reason why the descriptive analysis was preferred for observation data was
that the focus points of observation were predetermined by the themes in the identified problem areas

(Yildirim and Simsek, 2016).

The researcher notes: The observation notes of the lessons conducted by the researcher were reviewed

in the advisory committee meetings after each lesson.

Analysis of student studies: Descriptive analysis method was used at this stage. Descriptive analysis is
an analysis method used in studies in which the theoretical structure of the research is determined in
advance. In this analysis, data were summarized and interpreted according to predetermined themes.
While presenting the data, social problem areas related to the purpose of the research were taken into
consideration, and direct quotations were used in order to reflect the opinions of the individuals

(Yildirim and Simsek, 2008, p. 224).

Analysis of data obtained from semi-structured interviews: A semi-structured interview form was
used in interviews with students. Titles and topics were determined in advance in the semi-structured
interview. The researcher determined the order of the questions and the structure of the sentence during
the interview. The interviews lasted an average of 30 minutes for each student. The interviews were

conducted and recorded online via the Zoom application. Interview recordings were analyzed by

1453



Tung Sahin, C.

content analysis. Content analysis was preferred because it revealed the messages embedded in the

conversation.

Validity and reliability of the study: Achieving validity and reliability in action research is possible
with the use of credibility, dependability, confirmability, and transferability strategies (Yildirim and
Simsek, 2008, p. 265). In order to ensure the credibility dimension of the study, data were collected in 8
weeks and the analysis of the data collected in the study process was carried out regularly. Expert
opinions on both field knowledge and qualitative research were consulted during the planning,
implementation, and finalization of the study. Transferability was achieved with the use of clear and
understandable language in the study, while dependability by handling the concepts in common, and

confirmability of the data by constantly supporting the results with the data was achieved.
Ethical Permissions of the Study

In this study, all rules stated to be followed within the scope of "Higher Education Institutions
Scientific Research and Publication Ethics Directive" were followed. None of the actions stated under
the title "Actions Against Scientific Research and Publication Ethics", which is the second part of the

directive, have been carried out.

Ethics committee permission information: Name of the ethical committee = Zonguldak Biilent Ecevit

University Human Research Ethics Committee
Date of ethics committee approval = 30.03.2021
Ethics committee approval number = 118
Findings

The aim of this study was to design an effective course for teaching social issues in social studies
education and to reveal the applicability of the course. The process to be followed within the scope of
the study was organized in the form of planning, putting the plan into action, observing the effects of
the action, reflecting and evaluating the data based on the action research cycle. Findings regarding

action plans for each social problem are presented under separate headings.
1. Action Plan Our Identities in Society

Students defined the concepts of personality, character, and temperament in their reflective
writings and interpreted the effects of these concepts on personality development. Students' reflective
writings were evaluated and they were seen to touch on the points discussed during the lesson in their

reflections.

In his or her reflective writing, Student 1 defined the concepts of identity, character, and
personality and stated that these were shaped to adapt to the environment and society, and

temperament was innate. Student 1 explained the difference between personality and character as such:
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“People are held responsible because of their character traits, not personality traits. We cannot praise a
person for being reserved or curious, these are largely subjective traits. But we can praise or condemn a

person for his character traits such as honesty, lying, respectfulness, benevolence, and disrespect.”

Student 5's expression "The individual’s personality or temperament is not affected by society or the
environment. Because they are genetic characteristics that a person is born with. What society influences or gets
affected is character. Society and individual adorn the character.” reveals that these characteristics can vary
from person to person and the difference of character from personality and temperament. Similarities
were also seen in Student 2's statements. Student 2 expressed the difference between personality and

character as follows:

“Society starts to carry the identity of an individual, that is, the sense of belonging given. In this case,
the individual changes his or her personality traits and temperament according to the rules of society.
Inborn characteristics have a great impact on the character of the individual by blending them with the

values of society."

Student 3, by focusing more on identity, revealed the relationship of identity with the geography and

environment we live in. Student 3 stated his or her opinion as:

"Our identity has been created in a certain framework in order to enable us to create the feeling of
belonging to the rules, values, traditions and inter-institutional orders within the political boundaries of
the geography we are in. Therefore, the answer to the question "Who am I? does not include our personal

views in the context of identity."

Student 6 defined identity as "The concept that introduces the individual and states what it is, including the
environment and family influence formed by personality and character." Student 6 emphasized that the society
in which the individual lives and the geography he or she was born in will affect the identity of the

person. Student 4's:

"Does this identity ascribed to us by the society creates harmony against the other identity we create or
does it conflict?” The answer to this is hidden in the attitudes and behaviors of individuals living in the

same or different societies towards people they define as others.”
statement is remarkable in terms of referring to the differences in society through identity.

At the end of the lesson in which the concept of social identity, character, personality, and
temperament was discussed, the fact that students included what these concepts were and what the
differences were between them, their importance for individuals, and their social effects in their
reflective writings were indicative of the permanent traces of the discussions in the course. In the
advisory committee, these reflective writings were examined and it was concluded that the statements

in them were related to the course outcomes.
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As a result of the interviews with the students, the fact that the students learned the concepts of
identity, character, temperament, and personality in our social identities lesson is considered as the
positive aspect of the lesson. While Student 1 stated that "I was confusing the definitions of these concepts,
learning their meanings was the best part of this course for me", and Student 5 stated that "I understood what
the concepts of identity, character, and personality mean." Student 3, on the other hand, made a statement as
such: “The activities brought out our perspective on concepts. In this way, we reinforced our knowledge and made
corrections on the wrong information. We gained different points of view.” It is seen from the statements of
the students that there was no negative feedback about the lesson. When looked at the
recommendations of the students regarding the lesson, "We could not fully establish the necessary
connection with our friends in the lesson." was the statement of Student 3 while Student 2 said, "We could
have watched a video on the subject.” After these suggestions were evaluated by the advisory committee, it
was decided to give more importance to communication between students in other lesson activities and

to include video screening activities related to the subject as an activity in one of the lessons.

As a result, based on the observations of the students during the lesson, the statements in their
reflective writings, and the information obtained as a result of the interviews, the students were
observed to participate willingly in the activities and they enjoyed the activities. Also, based on the
answers to the questions asked to the students in the course and the answers given in the reflective
writings, it was concluded that the students were able to express themselves sufficiently about the
identities in society and use effective expressions in the discussions. However, it was found that the
students could not have dual or group discussions with each other. Therefore it was decided to continue
the study by making an action plan for this matter. It was decided to prepare a lesson plan in which
tolerance and empathy skills were effective, in which different ideas were discussed based on a sample

case study over a social problem.
2. Action Plan Tolerance and Empathy in Society
Below are the Students' Comments Obtained after the Six Color Six Vision Activity:

Student 5 (Red-Emotional Aspects): It is very sad to experience the loss of a person when you are not
expecting it. The first question asked when a person is said to have died is "How old was he or she?"
and, if he or she is young, we will be sorrier by saying that this deceased had more days to live. Because
he or she had dreams and hopes about life. It is also a very painful and sad situation for his or her

family.

Student 4 (Black-Pessimistic Aspect): The incident is horrible and unfortunate. The negligence of the

driver caused the death of a young girl by entering the restricted road.

Student 3 (Yellow-Goodwill): Let this incident be an example for other drivers, restrictions and rules

must be followed.
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Student 2 (Green-Different Perspective): We also need to look at the situation of the person who died in
this incident, the family of the deceased, the driver, and the driver's family. Not following the rules and
entering the restricted road has affected the lives of many people. After this incident, none of their lives

will be the same as before.

Student 6 (Blue-Last Word): In summary, in this incident, the driver caused the death of a person
because he did not follow the traffic rules. If we do not follow the rules in society, the social order will

get worse and this sometimes can cause deaths.

After receiving comments from all students, they were asked questions about the purpose of
the activity, how they felt and what they thought during the activity. At the end of the activity, Student
2 stated that "It is necessary to adhere to written and unwritten rules in society.", while Student 4 stated that

“Their awareness increased as a result of this activity." and Student 5 stated that "They used empathy."

In the evaluation of students' reflective writings, it was seen that they mentioned the importance
of empathy in social issues. Students stated in their reflective writings that empathy is an important

skill in understanding the value judgments in society and establishing social relationships.

"Acquisition of empathy skills is effective for students to gain social skills such as understanding and not
judging other people, helping each other, sharing, which is beneficial to the society that is away from the

self-centered approach that contributes positively to the formation of a certain personality structure.”

statement of Student 1 and “Empathy skill has a very important place in the socialization process. Empathy is
necessary to gain social skills such as understanding other people, not judging, helping each other, sharing, and

responsibility.” statement of Student 2 can be given as examples.

In their reflective writings, students stated that the social studies course is important in terms
of giving students empathy skills. Student 2 stated that empathy skills are important for social studies
with his statement as such “Social Studies course is one of the most suitable courses for using and developing
empathy skills. Empathy activities are included in the Social Studies Curriculum." Student 4, on the other
hand, stated that "Teachers develop students’ empathy skills by giving real-life examples about social issues and
explain the importance of empathy in solving social problems." in regards to the aim of teachers at developing

students' empathy skills in the classroom.

At the end of the interviews with the students, the students stated that they found the lesson
effective, efficient, and fun. Student 1 stated that “Using the Six Thinking Hat technique to help have empathy
for a case led the lesson to be fun.” Student 5 stated that “We were able to interpret the case by empathizing
with different emotions. Student 3 and Student 5 stated that "The activities in the lesson increased their
awareness of the social problem.” Student 3 also said “We were reminded once again to try to understand
someone or something in a positive manner and to go beyond our boundaries. It enabled us to be more sensitive."

On the other hand, Student 5 stated that “Our awareness increased with the perception it created.”
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Students made suggestions for better handling of the lesson. These suggestions were to choose
topics that are prominent and open to discussion in society, to talk about controversial issues, and to
watch videos on these topics. Considering these suggestions at the advisory committee meeting, it was
decided to choose the topics open to discussion in the society in the following lessons as well as

including images such as videos and photos in the activities.
3. Action Plan Gender Inequality

When the reflective writings were examined, Student 3 stated that “My sweet baby speaks Turkish.
It's fun to feed him!" is a slogan attributed to a toy for a girl while "Destroy your opponent!" is a slogan
attributed to a toy for a boy, used in commercials. Student 3 stated that while the girl child was given
tasks such as cooking and taking care of the child in the commercial, the boy was given features such as
being a warrior, being strong, and defeating an opponent. Student 5 stated that in the advertisements,
toys such as dolls and kitchen utensils were perceived to be intended for girls, while toys such as
soldiers, cars, and Legos were for boys. Student 6 stated that advertisements on babies are presented
with more naive expressions, and expressions containing power and war are used on robot
advertisements. Student 2 said that these slogans should be designed so that they do not contain gender
characteristics, such as “Come, let’s play with my friend” which can be shown when a toy is played by

both a girl and a boy in the same environment.

With this activity, students' sexist stereotypes were concluded to originate from situations
caused by stereotypes starting from their infancy. The students were asked what kind of stereotypes
exist in society in terms of genders, and discussions were conducted on whether these stereotypes cause
gender inequality in society or not. Student 1 and Student 3 stated that this issue was a social problem,
men are seen as superior to women and this causes discrimination in society. Student 5 stated that even
within the family, boys and girls are discriminated against and that boys have some problems arising
from the way they are brought up. The statement of Student 3, "As a woman, I clearly see the gender

discrimination in society." shows the source of inequality between men and women.

In their reflective writings, the students stated the situations that cause gender inequality in
society, the roles of men and women in society, and what needs to be done to break gender-based
stereotypes and prejudices in society. Student 2 stated that different roles were assigned to men and
women in society and statements such as "Woman is the housewife, she does the cleaning, takes care of
children, while man brings money to home, supports the family." cause inequality in society. Student 5
emphasized the importance of parents' roles in raising children related to these matters with the
statement as such " We should teach our children about their roles and responsibilities, that duties in the family
should be shared, that both sexes should be treated equally, this is our duty and responsibility." On the other
hand, with the statement of “It is very important to see our point of view towards the concepts of men and
women as teachers and their roles in society.” Student 6 brought up the importance of teachers' roles in

these matters.



KEFAD Cilt 22, Say1 3, Aralik, 2021

With the third lesson plan, students were observed to be able to come up with solutions to social
problems and participate in discussions with examples from their own lives. It was decided to continue
the study by making an action plan for the problems experienced by disabled individuals in society,
another social problem. It has been thought that this action plan will be effective in understanding the

problems of the disabled in society and coming up with solutions to these problems.
4. Action Plan Disability in Society

When they were asked about their opinions in regards to these campaigns, Student 4 stated, "I
support these campaigns as well", while Student 5 said, "Such campaigns are carried out to meet the needs of
the disabled", and Student 3 stated, "These campaigns are carried out for social responsibility.” Both Student
1 and Student 6 stated that such campaigns (for example, the blue cap campaign) were carried out to
support the disabled, however, they also showed disabled people as needy individuals and those in
need of blue caps. Then the discussion moved forward with the question "What kind of disability
perception do such campaigns cause in the society?" Student 6 stated that “The disabled are shown as needy”.
Student 3 stated that “What society needs to do is not financial support, but respect for the services provided for
the disabled.” Student 1 stated that “What needs to be done for the disabled is to provide services that will make
their lives easier.” Student 2 stated that "The disability is not caused by the individual but by the obstacles placed

in front of him or her."

Below are The Opinions of Students about the Events Experienced by People with Disabilities in

Society:

Case Study 1: One day, a paraplegic person, who continues his or her life in a wheelchair, leaves the
house to go to work. The bus the person was waiting for at the bus stop came an hour late. The person

who was now late to the work realized that the bus did not have a platform for the disabled.

Student 6 stated that this incident made him or her have feelings such as “helplessness, sadness,
resentment, anger, fear.” In order to prevent this event, disabled platforms should be placed in vehicles,
and elevators and stairs should be arranged for individuals with special needs, and while the planning
of roads and parking areas, individuals with special needs should be taken into consideration during

the planning.

Case Study 2: A visually impaired person walking on the sidewalk designed for disabled individuals
wanted to cross the street to go to the shop across the street. He or she came next to the traffic light and
starts to wait. Unfortunately, the audible warning system of the light for the visually impaired did not

work.

Student 5 expressed his or her feelings, “When I put myself in that individual’s shoes, I feel like I
seemed to be left out, discriminated. I would think how insensitive our society is and lacked empathy.” He or she
stated that for the solution to this incident, streets and roads should be made safer for our visually

impaired citizens.
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Case Study 3: Mr. E, who is physically disabled, wanted to be a member of a social association. However,
the association rejected the application because of the phrase in the statute of the association "Physically
disabled people, those who have not completed higher education and women cannot be members of
the association." How would you feel if you were in the shoes of Mr. E., who could not be a member of

the association?

Student 2 stated that this situation was caused by injustice and intolerance in our society. He or

she also stated that this situation was hurtful and sad and would not want to experience such a situation.

Case Study 4: In 2009, a student named Ayse had enough score in the university exam to be able to
enroll in the B department of University A. When she went to enroll, she found out that a phrase, placed
in the last line of the 52nd paragraph in which the entrance conditions of University A are explained on
page 134 of the Guide for Student Selection and Placement System (OSYS) Higher Education Programs
and Quotas, which states "Disabled students should not choose our university because we do not have
the facilities to provide education to disabled students." Because of this, Ayse did not achieve her dream

of entering the University, which was what she wanted most in life.
Student 1 expressed his or her view as,

“Discriminating people because of their disabilities from our society and especially from an institution of
education made me very sad and angry. I am saying this by putting myself in Ayse’s shoes that with this
incident; already having a congenital or post-emergent disability different from other people, and when I
learned that I could not enter the university I wanted because of this disability, my whole world would

come crashing down on me."

He or she said that this situation was against human rights and the constitution and that he or she would

follow up to seek his or her rights by raising the concern with all the necessary institutions.

Students reflected the subject covered in the lesson in their writings. Student 1 emphasized that
“Every individual in the society is a candidate to be a disabled person.” and emphasized that we should act
by not forgetting that we may become disabled one day. Student 5 stated that he or she noticed with the
discussions in this course that the campaigns conducted to support the disabled in society portray the
disabled as needy and expressed his or her regret for this situation. Emphasizing that the biggest
problem of society is to marginalize and separate, he or she stated that the first thing we need to do in
order to live in society is to show empathy. Student 3 emphasized his or her idea as "For the disabled
individuals in the society to continue their social life, the places and services to be established in the society should
be arranged according to the disabled." Student 2 stated that “The biggest disability in society is not

understanding people with disabilities and not accepting their existence.”

As aresult of the interviews with the students, they stated that their awareness about the subject
increased with the activities in this lesson, they empathized with the case studies, gained a different

perspective, and realized that even the things they knew right could be wrong.
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In the fourth action plan, it was seen that the students participated in discussions on social
problems, they could produce different ideas about the situation given through case studies, and
produced solutions to the problems. Students voluntarily participated in the activities in the course and

stated that they enjoyed the course at the end of the interviews.
Discussion

The aim of this study was to design an effective course for teaching social issues in social studies
education and to reveal the applicability of the course. In this regard, four themes, which were our social
identities, tolerance in society, gender inequality, and being disabled in society, were discussed in the
Teaching of Social Issues course at the graduate level of social studies education. Gender inequality and
the problems of disabled individuals in society were the subjects of great interest in the course of the
topics chosen from among the social problems. The use of case studies related to these topics and
guiding the questions about the case studies to the students was effective in expressing their opinions

openly.

The social issues discussed in recent years (identity, gender inequality, and discrimination
against the disabled) are important for the individual to gain awareness of democratic citizenship.
According to the results of the study of Som and Karatas (2015), it is seen that the necessary importance
has not been given to differences such as social class, religion, language, and ethnic origin on the
curricula of citizenship education until today. Keskin and Yiiceer (2013) support this view in their study
and highlight the need to give importance to social issues in the Turkish education system. The subjects
seen as taboo in the past years are now being discussed and an attempt is being made to resolve them.
This is seen as an important step in the democratic process. In this democratization process, education
also has great responsibilities. It is the responsibility of education to raise tolerant citizens who will
contribute to the solution of social problems, free from prejudices. In the discipline of social sciences,
sociology, human rights and democracy, citizenship education, social studies course topics are suitable
for discussing social problems. Therefore, different disciplines in social sciences have been used when
choosing social issues in the course. Social problems have been chosen among the issues open to
discussion, considering the current problems in the country. There are studies examining social issues
under different disciplines in the literature (Chapin and Messick, 2002; Kelesoglu, 2008; Merey et al.,
2012; Yilmaz, 2010). As a result of the study in which Merey et al. (2012) examined social studies
programs in the United States and Turkey in terms of citizenship education, the purpose of citizenship
education in both countries was seen to raise people, who were sensitive to social problems and respect
human rights and democratic values. Social studies is a field that aims to provide students with the
knowledge, skills, attitudes, and values they will need to adapt to social life and find solutions to social
problems (Ata, 2006; Deveci and Ay, 2014; Oztiirk ve Otluoglu, 2002). Therefore, it is important that
social issues are included in social studies education. Discussion of such issues provides both the

constructivist approach that makes the learner active and an understanding that allows students to
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think critically (Ersoy, 2014, Oksiiz and Kansu, 2015; Sunal and Haas, 2002). Othman, Sahamid, Zulkeflj,

Hashim, and Mohamad (2015) highlighted that a well-structured discussion environment contributes
especially to students' critical thinking skills. Students, through studies on social events, gain active
citizenship skills such as collecting information, analyzing, interpreting, and drawing conclusions, as
well as values such as social sensitivity, empathy, and tolerance. At the same time, through activities
related to social events, it is ensured that students gain the habit of following current problems and that

students understand not only their own country but also the problems in the other countries.

There are two approaches to teaching social issues. The first is that such issues are not dealt
with in educational settings and are not discussed at school or in the classroom (Byford et al., 2009;
Hahn and Tocci, 1990; Kahne, Rodriguez, Smith ve Thiede, 2000; Merryfield, 1993; Wilson, Haas,
Laughlin and Sunal, 2002). The reason for this is that teachers do not consider such subjects to be
appropriate for student levels (Oulton, Dillon and Grace, 2004; Wilson et al., 2002), teachers cannot spare
time for such subjects in lessons (Merryfield, 1993; Som and Karatas, 2015), or because such subjects are
open to discussion (Avarogullari, 2015; Merryfield, 1993; Yazic1 and Se¢gin, 2010). The second is that
social issues should be discussed from a critical point of view in educational settings (Levinson, 2006;
Onta§ et al.,, 2021; Yilmaz, 2012; Zare and Othman, 2015). This study was conducted by adopting the
second approach and at the end of it, a feasible model for teaching social issues in social studies
education was proposed (Annex 1). If an approach that encourages students to research controversial
issues, to think critically, and to develop evidence-based arguments is not adopted, the aims of social
studies teaching will not be achieved at the desired level and will remain on theory (Yilmaz, 2012). In a
study examining the preferences, perceptions, attitudes, and values of social studies teachers regarding
the teaching of controversial issues, it was determined that the participants saw controversial issues
worth discussing in the classroom and believed that the discussion was important for raising active
citizens (Byford et al., 2009; Yazic1 and Sec¢gin, 2010). In social studies education, discussions on social
problems within the teaching of social issues have been determined to be effective when they are
handled with appropriate methods and different activities. In various studies, addressing social issues
in the classroom environment has been shown to contribute to students' ability to cope with conflict,
critical thinking, and decision-making, taking a leadership role and developing their views on social
problems (Deveci and Ay, 2014; Engle, 2003; Kayaalp, Meral, Simsek and Sahin, 2020; Othman et al.,
2015; C)nta§ et al.,, 2021; Soley, 1996; Walsh, 1998).

As a result of the study, disability and gender equality activities were observed to make the
education process enjoyable with their effects since they directly provided examples from life, gave
students sensitivity to these issues. In this respect, activity-based social studies teaching is effective in
teaching social issues. This finding of the study shows similarities with the findings in the literature
(C")ksiiz and Kansu, 2015; Secgin and Kurnaz, 2015; Sec¢gin and Tural, 2011; Som and Karatas, 2015;

Vefikulugay, Zeyneloglu, Eroglu and Taskin, 2007; Yazic1 and Se¢gin 2010; Yilmaz, Zeyneloglu, Kocadz,
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Kisa, Tagkin and Eroglu, 2009). Se¢gin ve Kurnaz (2015) concluded that an activity-based social study
teaching was effective in gender education as a result of the research, which examined the effects of
various gender activities prepared by taking into account the values of fairness, respect, freedom, and
tolerance on students' perceptions and attitudes. According to the study results of Yazici ve Secgin
(2010) on the inclusion of controversial issues in education, these issues served important educational
purposes in terms of creating a meaningful learning environment by contributing to the development
of higher thinking skills such as perceiving and respecting differences, critical thinking, improving
citizenship qualities, preparing students for society, creating a real learning environment, ensuring
students' communication with society and the environment. The pedagogical benefits of teaching these
topics in the classroom are not only limited to the development of student's cognitive and social skills
but also contributes to the active participation of students in the lessons, to increase their interest in the
subject, to develop a positive attitude towards the lessons, to find the lessons more meaningful for

themselves and to see them more relevant to their own lives (Agbaria, 2011; Byford et al., 2009).
Conclusions and Recommendations

As a result, it can be said that students found the course, designed to teach social issues, to be
effective and the discussions that go through in-class discussions based on case studies were effective
for students to express their opinions on social problems and to find solutions to these problems. This
effect was observed to be most intense in the third and fourth lessons. Gender inequality and the
problems of disabled individuals in society were the subjects of great interest in the course of the topics
chosen from among the social problems. It has been observed in the implementation process that these
activities were observed to make the education process enjoyable with their effects since they directly
provided examples from life, gave students sensitivity to these issues. The use of case studies related to
these topics and guiding the questions about the case studies to the students was effective in expressing

their opinions openly.

Conducting classes online has been a difficult process. Because this was the first time experience
for both the researcher and the students who attended the course. Teaching Social Issues in Social
Studies Education course was conducted together with graduate students. The students did not know
each other and the researcher giving the course. Therefore, it was necessary to ensure the active
participation of students in the online course and to make plans accordingly. It was also not possible
for students to do group work and work in cooperation. For this reason, when planning course activities,
individual studies were included rather than group work. A teacher who conducts face-to-face teaching
with students will be able to perform these lessons more effectively in the classroom environment. As
such, it is seen that this course can be conducted through online applications and how students can be

activated in lessons and conduct discussions on social problems.

As a result of this study, an effective course for the teaching of social issues in social studies

education was designed and implemented. This study provides an applicable example model for
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teaching social issues for teachers and teacher candidates. An applicable model for teaching social issues
in social studies education was proposed at the end of the study. It can be proposed as a model that
every teacher or practitioner can apply according to their educational environment, class level, and class
environment. In this study, social problem areas such as our social identities, tolerance in society, gender
inequality, being disabled in society were examined for teaching social issues. Different problems

related to social issues can be examined in different studies.
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Ek.1. Ornek Ders Eylem Plani *

Ders 4 Toplumsal Cinsiyet Esitsizligi
Kazanimlar:

¢ Cinsiyet esitsizliginin toplumda nasil {iretildiginin farkina varmak
e Cinsiyetci kalip yargilarin farkina varmak ve bunlar1 sorgulamak

e Toplumda yasanan cinsiyet esitsizligine neden olan durumlara ¢oziimler iiretme

ilgili disiplinler: Insan Haklar1 ve Demokrasi, Sosyoloji, Sosyal Bilgiler, Vatandaslik Egitimi

Siire¢: Bu etkinligin amaci, ogrencilerin cinsiyetci kalip yargilarin farkina varmalarini ve bu kalip

yargilari sorgulamalarini saglamaktir.

Girig: Ogrencilere “Medyada ¢ikan reklamlari izliyor musunuz, bunlardan 6zellikle ¢ocuklara hitap
eden iirtinlerdeki reklamlarda goziiniize ¢arpan nelerdir?” sorulari sorularak derse baslanir. Alinan

cevaplardan sonra bu derste medyadaki reklamlardan bazilarinin incelenecegi séylenir.

Gelisme: Ogrencilere cocuk iiriinleriyle ilgili medyada yer alan reklam filmleri seyrettirilir. Bu

reklamlardaki sloganlari tespit ederek ve bu sloganlarin nasil ifadelerden olustugunu yazmalari istenir.

Cocuk Uriinleriyle Ilgili Reklam Filmleri Videolar::

http://www.youtube.com/watch?v=Qz-g2sKtgpg

http://www.youtube.com/watch?v=0YDog-HWBXU

Ogrenciler tarafindan tespit edilen reklamlardaki sloganlar {izerinde tek tek durularak Bu
reklamin kiz ¢ocugu i¢in mi? yoksa erkek ¢ocugu i¢in mi hazirlanmis oldugu sorulur?. Verilen cevaba
gore “Neden boyle diistindiin? Bu reklamin kiz ya da erkege yonelik bir oyuncagin reklami oldugunu
gosteren baska ne gibi unsurlar (renkler, sesler, vurgular vb.) goriiyorsunuz?” sorusu sorulur. Bu erkek
i¢in tasarlanmis ya da kiz ¢ocugu i¢in tasarlanmis bir iiriin olamaz m1?” seklinde sorularla medyadaki
reklamlarin cinsiyetci kalip yargilar icerdigine dair 6grencilerde farkindalik olusturmaya galisilir.

Ogrencilere reklam filmleri izletilir ve “Bu videolarda kadim nerede neler yaparken, erkegi
nerede neler yaparken goriiyoruz?” sorusu sorulur. Bu sorularin sorulmasmin amact 6grencilerin
kadinlarin ve erkeklerin toplumda tistlendikleri rolleri fark etmelerini saglamaktir.

Kadin ve erkegin toplumdaki is boliimiinii gostermek amaciyla izlenen reklam videolari:

Kadin Videosu: http://www.youtube.com/watch?v=BYmLnjskCy0

Erkek Videosu: http://www.youtube.com/watch?v=rhPf7mhRI8c

Ogrencilere reklamlarda yer alan kadin ve erkegin yaptig1 isleri incelemeleri, hangilerini kadin,
hangilerinin erkek isi ve hangilerini her iki cinsin de yapabilecegi isler olarak gordiiklerini istenir.
Ogrencilere “Kadin da erkek de bu igleri yapabiliyorsa, neden bazi igler yalnizca kadinlara ve bazilari

da yalnizca erkeklere yiikleniyor?” sorusu sorularak bu konuda tartismalar1 saglanir.
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Degerlendirme: Ogrencilerden medyada yer alan reklamlari bu derste konusulanlari géz oniinde
bulundurarak izlemeleri istenir. C)grencilerden cinsiyetci kalip yargilari iceren reklamlari tespit etmeleri
ve toplumda yasanan cinsiyet esitsizligine neden olan durumlara nasil ¢éziimler iiretilecegini yansitict

yazilarinda belirtmeleri istenir.
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Annex. 1. Lesson Action Plan Sample*
Lesson 4 Gender Inequality
Learning outcomes:

¢ Realizing how gender inequality is brought up in society
e Becoming aware and questioning sexist stereotypes

e Creating solutions to situations causing gender inequality in society

Related disciplines: Human Rights and Democracy, Sociology, Social Studies, Citizenship Education

Process: The purpose of this activity is to make students aware of sexist stereotypes and question these

stereotypes.

Introduction: The lesson starts by asking the following questions to the students as such, “Do you watch
the commercials in the media and what do you notice in the commercials of products especially for
children?” After the answers, students are informed that some of the commercials in the media will be

examined in this lesson.

Progress: Students were shown videos of commercials about children's products. They were asked to

identify the slogans in these commercials and write how these slogans are made up of expressions.
Commercials Related to Children's Products:

http://www.youtube.com/watch?v=Qz-g2sKtgpg

http://www.youtube.com/watch?v=0YDog-HWBXU

By focusing on the slogans identified by the students, “Is this commercial for a girl or a boy?”
question is asked. "Why did you think that way, what other elements (colors, sounds, accents, etc.), do you see
that indicate that this is a commercial for a toy of a girl or a boy?” questions were asked, according to the
answer to the previous question. By asking questions as such “Couldn’t this be a product designed for a boy
or a girl?” it was aimed to raise awareness among the students that the commercials in the media contain

sexist stereotypes.

The students were shown videos of commercials and the “In these videos, where do we see a woman
doing what, where does a man do what?"” question was asked. The purpose of asking these questions is to

make students aware of the roles women and men take on in society.
Videos of commercials watched to show the share of duties of women and men in society:
Video of Woman: http://www.youtube.com/watch?v=BYmLnjskCy0

Video of Man: http://www.youtube.com/watch?v=rhP{f7mhRI8c

The students are asked to look into the work which men and women are performing in the

commercials, and consider which ones are women, which are men jobs, and which are jobs that both
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sexes can do. By asking the question of "If both men and women can perform these jobs, why do some jobs be

attributed only to women and some to men?” the students are led to have a discussion.

Evaluation: Students were asked to watch the commercials in the media, taking into account what has
been discussed in this lesson. Students were asked to identify commercials containing sexist stereotypes
and to indicate in their reflective writings how to find solutions to situations that cause gender

inequality in society.



