N

1—:~3' ) L
\ Lo -/

Journal of :
Language Education and Research

7(1), 2021

Journal of Language Education and Research

Research Article

A Content Analysis of National and International Graduate Theses on

Sevil Hasirc1 Aksoy *

ARTICLE INFO
Received 11.01.2021
Revised form 04.04.2021

Accepted 11.04.2021
Doi: 10.31464/jlere.831792

Keywords:
Children’s literature
National theses
International theses
Content analysis

Acknowledgments

Statement of Publication Ethics

Authors’ Contribution Rate

Conflict of Interest

Children's Literature

Ashhan Kiiciikavsar

ABSTRACT

This study aims to investigate and evaluate the national and
international graduate theses on “children's literature” according to
their graduate levels, publication years, research topics, research
questions, purposes, methods and data collection tools. The National
Thesis Center database of Council of Higher Education was used to
access national theses, and the ProQuest database to access
international theses. Scanning of theses was limited to those made
between 2010-2019. Document analysis was used utilizing the
concepts related to children's literature, and then content analysis was
used to analyze the data obtained by means of the form developed by
the researchers. It was revealed that female researchers had more
studies, national and international theses differed in terms of graduate-
level and year, qualitative design was more preferred in both national
and international theses. Prevalent research topics were the function of
children’s literature in national theses and the ideology in children’s
literature in international theses.
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Introduction

As it is important to have a deep understanding of the nature of children's world,
child's sensitivity and reality, and reflect them into literary products. For this reason,
children’s literature needs to be considered with a particular importance and priority. This
particular type of literature, which has a literary value and deals with children's realities in
a sensitive way, can give children love and habit of reading and which gives them an
identity of a qualified reader, covers literary products for children between the ages of 4-12
(Dilidlizgiin, 2004: 18). It is necessary to put emphasis on children’s literature in order to
introduce children to good quality books and make them comprehend features of literature
and language with an intuitive sense. Therefore, products for children’s literature are
expected to present children with good quality texts and to build a reading culture over
time (Sever, 2003: 11).

“Children’s literature is, principally, a form of literature. It is the most sophisticated
form of writing within literature in terms of its literary value. It is a new genre in literature
that can attract readers of all ages with its language, expression and form” (Sirin, 2000:
10). All principles related to the formation of literature are also necessary for children's
literature. But it differs from adult literature. Because children’s books are written for a
different audience, with different skills, different needs, and different ways of reading
(Hunt, 2005: 3). That’s why, what is expected from children’s literature is not to perceive
children as objects to be shaped but respect them as adults and express their concerns and
experiences, and that can function as a bridge to encourage self-expression will serve a
significant purpose (Neydim, 2003: 94). Books with a good quality are needed to fulfill
this function for children. Opportunities based on recognizing and understanding messages
of literary texts and pictures should be provided for children to apply and test their
cognitive and affective behaviors (Sever, 2003: 11-12). While doing this, it should also be
of a quality that creates the child's reading enjoyment, literary and artistic preferences,
gives the child the opportunity to imagine, be inspired, and vicarious experiences, gives
the child the ability to reason, and improves the child's understanding and empathy sense
(Lynch-Brown & Tomlinson, 1999: 3-4). And also, children's books should be appropriate
to the number of words in the child's language vocabulary and should have sentence
structures and forms of expression that they can comprehend (Kantarcioglu, 1991: 13).
Moreover, books should include a scientific perspective regarding children's ability to
synthesize in terms of perception and cognition. This is because children’s literature plays
an important role in introducing them to writing, in developing perception and cognition,
and in being literate. All these indicate that children’s literature should be investigated
from different aspects. In this context, it is necessary to conduct content-oriented studies
on theses in the field of children's literature in the related literature.

Books for children and young adults as important instruments for literature
education can raise an awareness of literature. In other words, children’s books with good
quality are forms of a transitional literature which gives children initial opportunities to ask
questions (Diliduizgun, 2003). Thus, literary products for children and studies on children's
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literature are of great importance as they provide a significant reality for children by giving
them tasks of implementation, self-evaluation and perception-cognition.

Literature review

There is a growing number of studies on education as a result of the developments
in the field. With this regard, it becomes more important to question quality of these
studies. A number of academic studies have been investigated in the field of Turkish
education from different viewpoints: Master's and doctoral theses in the field of teaching
Turkish, papers at international scientific conferences, articles (Sevim & Iscan, 2012;
Sevim & Ozdemir Erem, 2012; Sahin, Kana & Arrivaloglu, 2013; Arrivaloglu, Sahin &
Goktas, 2013; Aktas & Uzuner Yurt, 2015; Bozkurt & Uzun, 2015; Boyact & Demirkol,
2018; Turan, Sevim & Tunagir, 2018), methods in language teaching (Eski, 2019),
listening skill (Dogan & Ozgakmak, 2014), e-books (Alpkiray & Samur, 2018), critical
reading (Cam Aktas, 2015), visual literacy (Tanriverdi & Apak, 2013), speaking skill
(Potur & Yildiz, 2016; Alver & Tastemir, 2017), media literacy (Erdem, 2018), reading
skill (Akaydin & Cecen, 2015; Ceran, Aydin & Onaricioglu, 2018; Degirmenci
Giindogmus, 2018; Ozdemir, 2018; Yildiz, Coban Sural & Boz, 2019), poetry (Seref,
2019), Turkish language and literature education (Veyis, 2020 ), teaching Turkish to
foreigners (Buyukikiz, 2014; Biger, 2017; Kiciuk & Kaya, 2018; Tirkben, 2018) and
writing education (Tok & Potur , 2015).

A number of studies have been conducted on children’s literature in Turkey. Giirel
and Simsek (2005) and Altunya (2012) created a bibliography on Turkish children's
literature. A total of 230 theses are included in the bibliography on children's literature by
Gurel and Simsek (2005). Altunya (2012) reviewed and analyzed graduate theses between
1974-2011 chronologically. Coskun, Oz¢akmak and Balc1 (2011) complied 233 graduate
theses on children’s literature and discussed the trends in teaching Turkish. In that study,
Balc1 (2012) classified and evaluated graduate theses (267 theses) on children's literature
between 1981-2010 according to their type, preparation period and research topics. Yazici
(2013) examined 249 theses, accessed from the database of Council of Higher Education
(CoHE), in many aspects such as research topic, type of research, and department. Fidan
(2019) evaluated graduate theses on children's literature in terms of values education. Balta
(2019) investigated 278 theses on children's literature between 2011-2018, and Ertekin and
Camlibel Cakmak (2019) compiled and reviewed 56 graduate theses on illustrated
children's books for preschool children. However, it seems that the studies conducted are
limited to national theses without any comparison to international theses. This study is
expected to provide a deeper insight for researchers as it reviews both national and
international theses.

There is a need to identify the trends (about research topic, research method, data
collection tools etc.) in studies on children’s literature for researchers who aim to study on
children's literature. That’s why, the aim of this study is to determine the similarities and
differences according to research topics, research designs, data collection tools, etc.
between national and international graduate theses about children’s literature. In
accordance with the main problem, these sub-questions were examined:
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1. What is the distribution of the year of the national and international graduate
theses since 2010?

2. What is the distribution of the gender of researchers of the national and
international graduate theses?

3. What is the distribution of postgraduate level of the national and international
graduate theses?

4. What are the research topics of the graduate national and international theses?

5. Which research designs were chosen at national and international graduate
theses?

6. Which data collection tools were used at national and international graduate
theses?

7. Which study groups/samples were attained at national and international graduate
theses?

Methodology

Research design and publication ethics

The research design for this study is a descriptive scanning model. The aim of
descriptive research is to investigate a phenomenon or situation in detail and to attempt to
describe what it is by examining its relationship with other previous phenomena or
situations (Karakaya, 2014: 59). Descriptive science involves observation, recording,
determining the relationship between cases and making generalizations from unvarying
principles (Yildirrm & Simsek, 2006). The study was conducted in four stages. (i)
Developing a framework for the descriptive analysis: At this stage, a framework for data
analysis was developed based on the conceptual framework of the study in order to
determine the themes to classify the data. (ii) Processing the data: At this stage, the
reviewed data obtained based on the general framework developed in the previous stage
was read and organized. (iii) Defining the findings: At this stage, the organized data was
defined and listed under appropriate categories. (iv) Interpretation of the findings: At this
stage, the defined data were explained and associated. In this study, theses published
between 2010 and 2019 accessed through the national database of Council of Higher
Education (CoHE) and international database of ProQuest were analyzed in terms of
several variables. The most recent thesis included in the study was published in June 2019,
which is the limitation of the study. In this process, the authors complied with Research
and Publication Ethics.

Data collection and analysis

The keywords "child", "literature", "children's literature" and “juvenile literature”
were used to collect the data. The data were collected within the framework of the
following criteria: a) Theses available in CoHE national thesis database and ProQuest
database, b) theses related to children’s literature, c) theses published between 2010
(01.01.2010) and 2019 (30.06.2019), (d) theses for master and doctoral programs. With
these criteria, 220 theses in the national database and 209 theses in the international
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database were accessed. A total of 80 theses were excluded as there were repetitive
manuscripts and the language to be included was only English for international theses,
which decreased the number from 289 to 2009.

Content analysis was utilized for the data analysis. Content analysis can be broken
down into the stages of specifying the purposes, identifying the locations of the related
data, developing a logical structure, deciding on the categories for coding, quantification
and interpretation (Blyukoztirk et al, 2016, 252-255). Firstly, it was ensured that each
study included the relevant purpose. Following this, the criteria to follow were specified.
With this purpose, similar studies on the content analysis of theses and articles were
reviewed together with the forms that were used (Sozbilir, Kutu & Yasar, 2012; Kurt &
Erdogan, 2015).

Procedure
In the light of the studies mentioned above, a form was developed to cover all the
studies on children's literature. This form consists of eleven categories including
descriptive information about thesis and researcher's identity, research design / method and
research topic (Table 1):
Table 1. Titles for Analysis of National and International Theses

Thesis Title and Number

Place of Publication (National, International)

Thesis Acceptance Year

Gender of the Researcher (male, female)

Graduate Level (Master’s, Doctoral)

Research Design

Data Collection Tool (observation, interview, document analysis, questionnaire, test, scale, passing grade,
other)

Study Group/Sample (students, preservice teachers, teachers of Turkish, primary school teachers, printed
materials, other)

Research Topic

After the form was created and a logical structure was developed for the analysis of
the theses, the content of each thesis was coded into the form with regard to the categories
defined previously. A coding session was held attended by the researchers to ensure
validity followed by a subsequent coding in accordance with the defined categories with
each researcher responsible for equal set of theses. Then, a second session was held in
order to ensure a consistent coding. Each researcher re-coded 20% of theses chosen
randomly. In this process, which was conducted to ensure that the codes were consistent
with each other, an internal consistency calculation was made. In the calculations made
using the reliability formula of Miles and Huberman (1994), the reliability coefficient was
at 90%. The interpretation of the obtained findings through quantification was the final
step of the content analysis.
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Results

Distribution of theses according to gender

The distribution of the researchers by gender is given in Figure 1. As can be seen in
Figure 1, female researchers in both national and international theses constitute more than
half of the distribution.

Figure 1. Distribution of National and International Theses by Gender

Distribution of National Distribution of International
Theses by Gender Theses by Gender
® Female ™ Male H Female = Male Unknown
13% 4%

36%
64%

Sixty-four percent of the national theses were conducted by female researchers and
36% by male researchers. Similarly, the majority of the international theses were
conducted by female researchers with a percentage of 83% while the percentage of male
researchers is only 13%. However, information as to the gender of 4% could not be found.
As biographies of the researchers are not included in the manuscripts, the
acknowledgement section was reviewed; however, no clues were available. In some cases,
such expressions as “wife” or “husband” in acknowledgement sections can provide
information. The obtained biographical information was also confirmed on internet.
However, gender information was stated as “unknown” in cases where no information was
obtained despite an intense search.

83%

Distribution of theses according to publication years

The distribution of the theses by their publication year is given in Figure 2.
National and international theses do not seem to have a balanced distribution from 2010 to
2019:

Figure 2. Distribution of National and International Theses by Publication Years

36 29253233, 2424
50 | 27227112529192516 50 4 20
N = e , ST
Frequency of National Freq_uency of
Theses International Theses
m2010m2011 m2012m2013 m 2014 m2010m2011 m2012m2013 m2014
B2015m2016 m2017 = 2018 m 2019 B2015m2016 m2017 = 2018 m 2019

It can be seen in Figure 2 that 2011 was the year when the highest number of
studies were conducted (f:36) followed by 2015 (f:29), 2010 and 2012 (f:27), 2014 and
2017 (f:25), 2016 (f:19), 2018 (f:16), 2013 (f:11) and 2019 (f.5) respectively. The reason
for why the number of the theses was lowest in 2019 seems to be because the scope of the
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study was limited to theses conducted until June. On the other hand, much less studies
seem to have been conducted in 2013 when compared to the other years.

The highest number of international theses were conducted in 2013 (f:33) and 2012
(f:32) followed by 2010 (f:29), 2011 (f:25), 2015 and 2016 (f:24), 2018 (f.20), 2014 (f:14),
2017 (f:5) and 2019 (f.3) respectively. The number of theses was lowest in 2019, like in
national theses, as the scope of the study was limited to theses conducted until June.
However, only 5 theses were conducted in 2017, which is an indication that researchers
conducted the least studies on “children’s literature” in that year when compared to other
years. Moreover, the number of theses seems to have decreased by 40% in 2014 regarding
the amount in 2013.

Distribution of theses according to graduate levels

The distribution of theses by graduate levels is given in Figure 3. There seems to be
a notable difference between national and international theses regarding their graduate
levels:

Figure 3. Distribution of National and International Theses by Graduate Level

Graduate Level of Graduate Level of
National Theses International Theses
m Master's mPhD ® Master's mPhD

15 18%
%.
85 82%

While 85% of national theses are at masters’ level, only 15% of them were
conducted at doctoral level. In this sense, there is a clear contrast between national and
international theses as 18% of international theses were at master’s level and 82% were at
doctoral level. The national theses on children’s literature were mainly master’s theses
while international theses were mostly doctoral theses.

Distribution of theses according to research design and data collection tools

According to their philosophies the studies are classified from two perspectives:
qualitative and quantitative studies (Buyukoztlrk et al, 2016: 12). As the mixed method is
a combination of qualitative and quantitative approaches and concepts, three types of
research design are considered for classification. The distribution of national and
international theses by the research design they adopted is given in Table 2.

Table 2. Research Designs in National and International Theses

Method Frequency of Studies %

55 S Qualitative  Interview 7 3.19%

g 3 % Observation - 0%
8~ Content Analysis 168 76.36%

s 8 E Quantitative  Questionnaire 8 3.64%

= © (%]

g 0 2 3 Scale - 0%

[72] (5]

gELE Test 4 1.82%
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Mixed Qualitative-qualitative 16 7.271%
Quantitative-quantitative 3 1.36%
Qualitative-quantitative 14 6.36%
Total 220 100%
£s Qualitative  Interview 4 1.91%
= % Observation - 0%
o 5 Content Analysis 153 73.21%
© = Quantitative  Questionnaire - 0%
c £ Scale - 0%
2 4
35 Test - 0%
o Qo .
= Review 1 0.48%
5 _5 Mixed Qualitative-qualitative 24 11.49%
s 3 % Quantitative-quantitative 4 1.91%
g =
g S E Qualitative-quantitative 23 11.00%
Total 209 100%

It is clearly seen that qualitative research design was used dominantly in national
theses (f:175, 79.55%). In line with the qualitative research design, there were frequent
literature reviews and the reviewed data was obtained through content analysis. This rate
in international theses is 75.12% and, like in national theses, descriptive analysis was
prevalent. On the other hand, no clear statement was available in 36 national and 105
international theses as to which method was used. However, a deeper investigation into
these theses showed that they utilized content analysis through document analysis. It is
noteworthy that these theses were from departments of literature as the theses from
departments of educational sciences had a separate section on methodology and clearly
stated the research methods and data collection tools.

Observation as a qualitative research method was not considered as a separate and
independent method but integrated into quantitative methods as a mixed method type.
Although interviews were utilized independently in some theses (national f:7; international
f:4), interview was a frequently used qualitative tool in mixed method studies.

Among quantitative research methods, the preferred research design was often
experimental design. A total of 12 national theses and 5 international theses made use of
experimental research design. The theses that utilized only a questionnaire or only a test as
a data collection tool are among only national theses. In international theses, however,
these tools were used as a part of mixed method research and were supported with another
qualitative or quantitate tool.

Mixed methods research was utilized in national theses and international theses
with the rates of 15% and 25% respectively. In mixed research designs, according to
Morse (2003), qualitative and quantitative paradigms can be given equal status or
dominant status or can be integrated into concurrent or sequential mixed methods research
(Baki & Gokgek, 2012: 10-11). Therefore, in addition to combination of qualitative and
quantitative paradigms, it was found that qualitative and qualitative or quantitative and
guantitative research designs were preferred. In this regard, three classifications were
identified: qualitative+qualitative, quantitative+quantitative and qualitative+quantitative.
The least favorable research paradigm both in national and international theses was
quantitative+quantitative. The number of qualitative+qualitative research designs, on the
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other hand, was marginally higher than qualitative+quantitative designs with a 0.91%
difference for national theses and 0.49% for international theses. This indicates that use of
these two designs showed similar rates.

It seems that differences among the national and international theses in terms of
research design and methods played a role in the distribution of data collection tools. The
number of data collection tools differed from the number of theses particularly due to the
implementation of mixed research methods/design.

Figure 4. Data Collection Tools in National and International Theses

Data Collection Tools in National Theses

180
160
140
120
100

80

60

40
20
o Bl == -
Conteqt Observation | Interview Questionnair Scale Test Other
Analysis e
m Data Collection Tool 168 3 25 15 13 6 6
Data Collection Tools in International Theses

200

180

160

140

120

100

80

60

40

O =
Content Observatio Interview [Q0eSHOMIa goo Test Passimg Other
Analysis n ire Grade

| = Data Collection Tool | 178 18 37 21 8 7 2 29

As can be seen in Figure 4, content analysis was the most preferred data collection
tool for both of the theses types. The frequency rates of national and international theses
seem to be similar (National-f:168; International-f:178). This is followed by observation
and questionnaire respectively. While the frequencies of observation and questionnaire
were 25 and 15 respectively in national theses, observation and questionnaires were
utilized for 37 and 21 times respectively in international theses. While this frequency order
was followed by scale, test and observation in national theses, the order in international
theses was followed by observation, scale, test and passing grade respectively. National
and international theses do not seem to differ greatly in terms of utilizing scales and tests
(National- > f: 19; International- > f:15). However, there are differences in terms of
observation. Observation was used more in international theses compared to national
theses. It is also notable that passing grade was used in international theses as a data
collection tool. In addition, several multi-dimensional data collection tools were also used
such as voice and video recordings of oral reading speed, responses given to understand a
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text, pictures drawn by children about a novel, diaries and reflective journals, digital
recordings, web analysis, field notes, researcher notes, video recordings, discussion
recordings, reports, logbooks/training records, photographs, vignettes, sessions for
choosing books and electronic records of correspondence. In national theses, on the other
hand, tools that are included under the title of “others” are forms for evaluating and
recording documents. This shows that international theses differ from national theses in
terms of variation in data collection tools.

Distribution of theses according to study groups/samples

Study groups/ samples in national and international theses consist of “students,
teacher candidates, teachers, printed materials and others” categories. “Students” category
covers a wide range of students from each level including pre-school and higher education.
However, teacher candidates were classified as a separate category from students of higher
education institutions. Teacher candidates were from several departments such as Early
Childhood Education, Turkish Language Teaching and English Language Teaching and
Mathematics Teaching. Printed materials include printed books as well as studies on
magazines and newspapers. The distribution of national and international theses by study
groups is given in Figure 5.

Figure 5. Study Groups in National and International Theses

Study Groups in National Theses
200
150
100

50
o |

Teacher Printed
Students Candidates Teachers Materials Others
® Study Groups in National Theses 22 1 10 183 6
Study Groups in International Theses
200
150
100
50
o |——
Teacher Printed
Students Candidates Teachers Materials Others
u Study Groups in International 26 14 15 170 14
Theses

As is seen in Figure 5, the most preferred study groups were printed materials in
both national and international theses. Printed materials were investigated in 183 of
national theses and 170 of international theses. This study group is followed by students.
Study groups of 22 national and 26 international theses consist of students. Both theses
types were conducted with students from different levels of education. For instance,
preschoolers in 3 theses, primary school students in 14 theses, middle-school students in 5
theses, high school students in 2 theses and higher education students (other than teacher
candidates) in 2 theses were chosen as study groups in international theses. While the
number of international theses with teacher candidates as a study group was 15, the
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number of national theses in the same category were 10. Although the studies conducted
with teachers are similar in frequency, national and international theses differ greatly in
terms of utilizing teacher candidates as a study group. A total of 14 international theses
were conducted with teacher candidates while only 1 national thesis was conducted with
the same group. The frequency rate in international theses is similar to studies conducted
with teachers (Teachers }f: 15; Teacher Candidates- > f:14). In national theses, audio
materials were also used as a study group (f:6). In international theses, on the other hand,
use of various study groups is notable: native Japanese and English speakers,
psychologists, rabbi, social services specialists, writers, illustrators, critics and publishing
house owners, parents, school principals and consultants, specialists in blogs, exhibitions,
media, and readings.

Distribution of theses according to research topics

Common and different research topics in national and international theses are given
in Table 3.

Table 3. Research Topics in National and International Theses

Common Topics Different topics

Children's literature’s relation to various disciplines Children’s literature and children’s library

14 n
[<5] [<5]
§ Fiction in children’s literature Children’s literature and cultural é
— transmission/reflection -
g Function of children’s literature in education Children’s literature and social reality, sociology <
2 )
= =
S Children’s literature and writer Children’s literature and games §
2 o}
£ Character as an element of children’s literature Children’s literature and museums IS
e}
c
©  Ideology and children’s literature Location as an element of children’s literature
<
c
2 Historical context and children’s literature Children’s literature and quality of books
<
< Visual elements and children’s literature Relationship between children’s and adult’s literature
Distinctive characteristics of children’s literature Time as an element of children’s literature
Children’s literature and periodicals Children’s literature and religious reflection
Text types in children’s literature Children’s literature and sexuality
Children’s literature and contrastive children’s Children’s literature and the child’s world
literature Children’s literature and readers
Children’s literature and language use Children’s literature and humor
Children’s literature and translation Children’s literature and environmental awareness
Messages in children’s literature
Themes in children’s literature §
(5]
e
Elements that weaken children’s literature =
<
. . . . c
Children’s literature in different countries o
S
<
pd

Theoretical approaches towards children’s literature

Children’s literature and drama

As listed in Table 3, national and international theses share 14 common research
topics while they differ in terms of 21 research topics. International theses, regarding the
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topics that differ, seem to have a greater scope (f:15) compared to national theses (f:6). In
this vein, frequency of the research topics that international theses dealt with is Y f: 29
while this rate is ) f: 20 for national theses.

Figure 6.1. Distribution of Research Topics in National Theses

25
. Research Topics in National Theses 20
40 15
gg I 10
i P E——— = :
$ & & & & ¢ & & & o 0
PO S ¢ & ¢ F & & e & .© o ~ o & o @ X
G T T TS RO A S
$ S S & & % <& & &« ¢ & R
i & & F &« S
X 9
Q@\rv &*e & & AN és& \\§<z, R
< Q@ & ,Qo&

Figures 6.1 and 6.2 provide the frequencies of national and international theses’
distribution of research topics. As is shown in Figure 6.1, the most common research topic
in national theses is the function of children’s literature in education (f:46). This is
followed by research on children’s literature writers (f:28) and text types in children’s
literature (f:23). The fourth most common research topic is distinctive characteristics of
children’s literature (f:21) followed by periodicals (f:19), messages (f:18), translation and
children’s literature (f:11), children’s literature and different countries (f:9), themes (f:8),
its relation to various disciplines and language use (f:6), characters, ideology, historical
context and visual elements (f:5), theoretical approach and contrastive children’s literature
(f:3), fiction, drama and aspects that weaken children’s literature (f:1) respectively.

Figure 6.2. Distribution of Research Topics in International Theses

5 B Research Topics in International Theses
8
40 7
6 |
30 2 i
20 |
: i
10 3 i
0 2
A A 3 o PO & b e 1
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A & S Q" & & & » & F S ¢
o 5 S o &8 OF 8 FFFS ¢ LY S
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It can be seen in Figure 6.2 that the most common research topic in international
theses is the reflections of ideologies on children’s literature (f:39). The second most
common topic is function of children’s literature in education (f:26). Studies on characters,
as one of the basic elements in children’s literature, also stand out (f:24). These are
followed by cultural transmission/reflection (f:19), relation to various disciplines (f:18),
historical context (f:17), fiction and writers (f:12), social reality/sociology (f:10),
distinctive characteristics of children’s literature and religious reflection (f:7), the child’s
world, quality of books and text types (f:4), children’s library, visual elements, location,
relation to adults’ literature, contrastive children’s literature, translation and readers (f:2),
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games, museums, periodicals, time, language use, sexuality, humor and environmental
awareness (f:1).

Differences in relation to sub-fields of research topics between national and
international theses are also noteworthy. Among national theses whose research topic was
relation of children’s literature to other disciplines, the addressed disciplines are social
sciences (f:3), social pedagogy (f:1), geography (f:1), health science (disability, f:1) while
these disciplines are psychology (f:8), media (f:2), mathematics (f:1), music (f:1),
journalism (f:1), social studies (f:1), philosophy (f:3) and narratology (f:1) in international
theses.

It was found that national theses on the functions of children’s literature in
education attempted to associate the following aspects with children’s literature: teaching
reading (f:12), values education (f:20), affective education (empathy, leadership,
achievement motivation, f:4), listening education (f:2), nutrition education (f:1), character
education (f:2), concepts education (f:1), foreign language teaching (f:3) and native
language teaching (f:1). In international theses, on the other hand, the following aspects
were addressed from the view of children’s education: teacher education (f: 4), morals
education (f:2), reading education (f: 8), teaching mathematics (f:4), special education
(f:1), child-care education (f:1), democracy education (f:1), social studies education (f:1),
character education (f:2), program development (f:1) and science education (f:1).

In national theses on ideology, sub-fields of children’s rights (f:1), politics (f:1) and
sexism (f:3) were addressed: However, the scope of sub-fields in international theses on
the same research topic seems to be broader with the following aspects: politics (f:2),
feminism and woman image (f:5), gender roles and perceptions (f:3), discrimination and
gender apartheid (f:6), racism (f:13), banned books (f:1), republicanism (f:1), fascism (f:1)
and nationalism (f:3).

In relation to cultural transmission and reflection, which were commonly studied in
international theses but not addressed in national theses, it was found that the researchers
often dealt with multiculturalism and comparisons of local and hybrid cultures. Social
reality, another research topic which was not addressed in national theses, was discussed in
international theses in terms of homosexuality, mixed-race, local community, social class
and myths.

A total of 23 national theses were conducted on text types. The sub-fields in them
are comic books (f:2), poems (f:1), tales (f:9), fairy tales/lullabies (f:2), novels (f:5),
religious advice books (f:2), epics (f:1) and biographies (f:1). Only a few text types were
addressed in international theses: science fiction (f:1), transmedia texts (f:1), poems (f:1)
and didactic texts (f:1). It is interesting that religious reflection was not investigated in
national theses while international theses addressed such issues as Judaism, Christianity
and religious ideologies.

Distinctive characteristics of children’s literature were handled in national theses in
terms of basic principles of children’s literature (f:13), suitability to the child and child’s
reality (f:8) while the same research topic was discussed in international theses in terms of
child’s reality (f:1), concept of child, child image (f:4) and creativity (f:1). Moreover,
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within the context of the child’ world, effects of periods on child characters (f:1),
menstrual cycle (f:1), child’s needs (f:1) and puberty (f:1) were discussed.

Messages and themes in children’s literature, aspects that weaken children’s
literature, different countries and children’s literature and theoretical approach to
children’s literature are common only in national theses. In terms of different countries and
children’s literature, studies were conducted on literary works from Kosovo (f: 2),
Macedonia (f: 1), Bulgaria (f: 1), Iran (f: 1), Spain (f: 1), Iraq (f: 1) and Kashgar Turks (f:
1) and Arabs (f: 1).

While national theses discussed visual elements in children’s literature in terms of
pictures (f:2), digital illustration (f:1) and design (f:2), there are only 2 international theses
on this topic. Only 5 national theses were conducted on characters as basic elements of
children’s literature while the number of international theses on the same topic is 24.
Characters were investigated and evaluated from several aspects in international theses.
Some of these aspects are as follows: man, woman and child, orphan, bad, disabled and
savior/heroes, secondary (supporting) characters, princess, mad scientist, humanized
animal characters, personality and ethnic traits of characters, search for identity and belief
status.

Discussion

In this study aiming to analyze national and international theses conducted between
2010 and 2019 on children’'s literature, a total of 429 theses including 220 national and 209
international theses were investigated. Firstly, the distribution of theses regarding gender
of the authors was identified. More than half of the national and international theses were
found to have been conducted by female authors. It has been reported in the study by
Yildiz (2018) that female academicians, both in Turkey and United States, are highly
interested in social matters. This supports the finding that most of the studies on children’s
literature were conducted by female researchers.

When it comes to the distribution of theses by year, the findings show that the
distribution of both national and international theses from 2010 to 2019 is not balanced.
The number of national theses was highest in 2011 while 2013 and 2012 were the years
with the highest number of international theses. In Yazict’s study (2013), a total of 76
theses were accessed that were conducted between 2010 and 2012 (November 2012). This
indicates that 14 more theses were added to the system between November 2012 and
December 31, 2012. Additionally, Yazici (2013) reports that the theses published between
2010 and 2012, just two years, are more than the theses published between 2000 and 2009.
In this study as well, the number of theses published between 2010 and 2012 is 90 while
130 theses were published between 2013 and 2019 (until June), which shows that the
period between 2010 and 2012 is a productive interval in terms of theses on children’s
literature. For international theses, the period between 2010 and 2013 seems to be
productive while there is a notable decrease in the number between 2014 and 2017.

When compared in terms of graduate level, master’s theses are more at national
level while doctoral theses are prevalent at international level. According to Higher
Education Information Management System, there are 394174 master’s students and

© 2021 JLERE, Journal of Language Education and Research, 7(1), 34-77



48 Sevil HASIRCI AKSOY & Aslihan KUCUKAVSAR

96199 doctoral students in Turkey (yok.gov.tr, 2019). The fact that master’s students are
four times higher than doctoral students is in line with the domination of master’s theses.
However, it was found that international theses are composed of mainly doctoral theses,
which can be explained by the interest of several departments in children’s literature
studies. Departments of Literature Thought and Culture, Language and Literacy, English
Language and Literature, and Departments of Educational Sciences including Preschool,
Primary School, Language Skills and Curriculum appear to be interested in studies on
children’s literature, which can positively influence the number of theses. The fact that
doctoral programs are offered two ways as either EAD or PhD in several countries can also
have an effect. Still, several other variables should be considered as to the differences
between graduate levels; researchers at doctoral level may be more interested in children’s
literature studies or scope of the studies conducted may be assumed to be appropriate to
only doctoral level.

In terms of the research design that national and international theses adopted,
qualitative approaches were found to be more preferred with an extensive use of content
analysis. In the studies conducted by Sahin, Kana and Varisoglu (2013), Ertekin and
Camlibel Cakmak (2019) and Balta (2019), qualitative approaches were reported to be
more favorable. In Boyact and Demirkol’s study (2018) as well, qualitative studies were
found to be more common with the rate of 39%. In this respect, the findings related to the
national theses in this study are similar to the reported findings in literature. According to
Hsu (2005) and Demir and Kogyigit (2018), international studies tend toward quantitative
and qualitative, and the most commonly used design is qualitative, which supports this
study’s findings as to the prevalence of qualitative design in international theses.

The results indicate that mixed methods design was adopted more in international
theses with a rate of 25% than in national theses, which utilized the design with a rate of
15%. Sozbilir, Kutu and Yasar (2012), in their study on the trends in science education
research in Turkey, conclude that 66.8% of 1249 studies were quantitative, 30% were
qualitative and 3.2% were mixed design. However, they considered only qualitative and
quantitative design as a type of mixed design research. The rate of mixed methods design
in this study is 6.36%. Therefore, utilizing mixed methods research seems not to be a
popular trend in Turkey for the time being. It was concluded in the same study, related to
the trends in data collection tools in Turkey, that the number of studies which used more
than two data collection tools is few. This conclusion is not different in terms of the
findings pertaining to national theses on children’s literature given the fact that only seven
theses collected data through three instruments. For international theses, a mixed methods
research trend is relatively obvious with one fourth of the reviewed theses that adopted a
mixed methods design. Besides, there are studies (f:2) that utilized six data collection tools
while the trend is often three data collection tools. Truscott et al. (2010) examined the
prevalence of mixed method research in the studies published in 11 leading
English-language international and U.S. national educational journals between 1995-2005,
and concluded that, out of 2381 studies (on literacy, mathematics, social studies, and
science), 332 (14%) utilized mixed methods. It was observed in this study that qualitative
and quantitative design was used in 11% of international theses, which is in line with the
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reported literature. Ross and Onwuegbuzie (2010) also report that mixed methods research
accounted for 33% of the articles published in journals, and that almost half of these
studies were qualitative in orientation. Qualitative oriented mixed methods approach in
international theses (11.49%) constitute approximately the half, which suggests that this
type of mixed methods research is preferred in international literature.

The most popularly used data collection tool, both in national and international
theses, is content analysis followed by interviews and questionnaires. The use of
questionnaires as the single data collection tool in national theses is more than
international theses in number. A number of studies have reported frequent uses of
document analysis, interviews and questionnaires (Varisoglu, Sahin & Goktas, 2013; Cam
Aktas, 2016; Biger, 2017; Dundar & Hareket, 2017; Erdem, 2018; Turkben, 2018; Balta,
2019; Veyis, 2020). Therefore, prevalence of document analysis or questionnaires as data
collection tools reveals the need for more multi-dimensional tools in national theses.
Although document analysis is also prevalent in international theses, the number of theses
that utilized various data collection tools is not few (f:39). For this reason, there is a need
for variation in data collection tools for national theses.

Considering the population/sampling or study groups in national and international
theses, the most popular type is printed materials, and the studies conducted with teachers
are at similar rates for both these types. However, studies conducted with teacher
candidates is more prevalent among international theses. It is reported in the study by
Goktas et al. (2012) that the most preferred study group is teacher candidates and teachers.
On the other hand, international theses included various study groups (psychologists,
rabbis, social services specialists, writers, illustrators, critics and publishing house owners,
parents, school principals and consultants, and specialists in blogs, exhibition, media, and
reading).

In terms of the distribution of research topics, the most common topic in national
theses is the function of children’s literature in education while international theses dealt
with ideological reflections on children’s literature the most. Balta (2019) states that theses
with a main focus on children’s literature often deal with informative and educational
messages. Balc1 (2012) reports that the most popular research topic in children’s literature
is literary texts with an emphasis on the increasing trends in children’s literature and
Turkish education over the years. The findings obtained in this study also show that
children’s literature studies related to education in general and Turkish education in
particular still continue to be conducted. Furthermore, Yazic1 (2013) claims that one of the
significant focus points of children’s literature theses is on how a theme, message and or
educational function is reflected in a particular literary work or several works from the
same author.

Messages in children’s literature, themes in children’s literature, aspects that
weaken children’s literature, children’s literature in different countries, theoretical
approach to children’s literature, children’s literature and drama are research topics
addressed in national theses. Children’s library, cultural transmission/reflection, social
reality-sociology, games, children’s museums, locations in children’s literature, quality of
books, relationship between children’s literature and adults’ literature, time, religious
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reflection, sexuality, child’s world, readers, humor, environmental awareness are research
topics in international theses. The varied scope of international theses is notable. While
national theses dealt with children’s rights, politics and sexism in terms of ideology,
international theses seem to have a wider scope in this matter: politics, feminism and
woman image, gender roles and perceptions, discrimination and gender apartheid, racism,
banned books, republicanism, fascism and nationalism. Also, a number of topics that were
not discussed in national theses were addressed in international theses such as
multiculturalism, comparisons of local and hybrid cultures, homosexuality, social class and
myths.

Social reality plays a significant role in the examination of these topics in
international theses. The Council on Interracial Books for Children (CIBC), which was
established in 1965 on the heels of Human Rights Movement in 1960, have played a
critical role in the promotion of children’s literature which can reflect the multi-racial
society. In addition to addressing issues of racism and sexism in children’s literature,
CIBC has an interest in the place of African Americans, Asians, Latinos, Native
Americans and woman in children’s literature (Banfield, 1998). Thus, these issues were
prevalently addressed as a result of a multi-racial and multi-cultural society. This is also
reflected in addressing characters. International theses discussed characters from various
points of views: man, woman and child, orphan, bad, disabled and savior/heroes,
secondary (supporting) characters, princess, mad scientist, humanized animal characters,
personality and ethnic traits of characters, search for identity and belief status. Such an
analysis on characters seems to be superficial in national theses. So, national theses need to
question on “what realities” the literary products written for children are structured,and
based on what realities a childhood policy is developed. National theses should be
structured and developed on the basis of international theses in terms of both research
topics and research procedures.

Conclusion

Research topics in national theses seem to follow the same cycle approaching
children’s literature from a theoretical point of view. Topics on principles, components and
developments in children’s literature were addressed. However, it is also essential to
perceive children as adults, to know about children’s world and their needs and to study on
the impacts of children’s developmental periods on personality traits. National theses also
seem to have failed to study on children’s natural curiosity and creativity. Distinctive
characteristics of children’s literature should not be narrowed down to basic principles of
children’s literature, suitability to the child and child’s reality but more issues such as child
concept, child image and creativity should be addressed. Considering children’s
identification with characters, more studies should provide an in-depth analysis on
characters. It is therefore crucial to expand the research topics in further theses on
children’s literature.

It is also recommended for further theses on children’s literature to make use of
mixed methods research rather than quantitative designs, to indicate research methods and
design clearly together with data collection tools and to include basic facts about the theses
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in the abstract section. These requirements can only be fulfilled by following guidelines
for thesis writing accurately and making sure that they are fulfilled. Guidelines are
important for thesis writing so as to ensure appropriate organization that is in line with the
issues and that these issues are clearly stated in the scientific research. Regarding the
differences between theses in terms of format and content, these guidelines should be
clear, accepted by all universities and functional.
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Giris

Cocuk diinyasinin dogalligini, ¢ocuk duyarliligini ve gergekligini iyi kavrayarak
edebiyat iirlinlerine yansitmak 6énemlidir. Bu yiizden ¢ocuk edebiyatinin ayri bir 6nem ve
oncelikle degerlendirilmesi gerekmektedir. Ciinkii “yazinsal degeri olan, c¢ocuk
gerceklerini duyarli olarak ele alan, ¢ocuklara okuma sevgisi ve aligkanligi verebilecek ve
onlara nitelikli okur kimligi kazandirabilecek sanatsal degeri olan bu edebiyat, 4-12 yas
arast c¢ocuklara yonelik yazinsal iirlinleri kapsamaktadir” (Dilidlizgiin, 2004: 18).
Cocuklar: nitelikli kitaplarla karsilastirmak, edebiyatin ve dilin 6zelliklerini kavratabilmek,
sezgisel bicimde verebilmek i¢in ¢ocuk edebiyatina ayri bir deger vermenin geregini
ortaya ¢ikarmaktadir. Bu nedenle ¢ocuk edebiyati iiriinleri, ¢ocuklar1 nitelikli metinleri
yoneltmeyi basarabilen, onlara zamanla okuma kiiltiirii kazandirabilen bir sorumluluk
ustlenmelidir (Sever, 2003: 11).

“Cocuk edebiyat1 dnce edebiyattir. Edebiyat yonii ile edebiyatin i¢inde en incelikli
bir yazarlik bicimidir. Her yastan okurun ilgisini ¢ekebilen, okunabilen, dili, anlatimi ve
bicimi ile edebiyatin i¢inde yeni bir tiirdiir.” (Sirin, 2000: 10). Edebiyatin olusumuyla ilgili
biitiin ilkeler ¢ocuk edebiyati i¢in de gereklidir. Ancak yetiskin edebiyatindan farklidir.
Ciinkii ¢cocuk edebiyati; farkli beceriler, farkli gereksinimler ve farkli okuma bicimleriyle
farkli bir hedef kitle i¢in yazilmistir (Hunt, 2005: 3). Bu nedenle ¢ocuk edebiyatindan
beklenen; c¢ocugu bicimlendiren nesne olarak gérmeyen, onu birey yerine koyan ve
yasadiklarini, kaygilarini anlatan, kendini anlatabilmesine koprii olusturabilecek bir isleve
sahip olmasidir (Neydim, 2003: 94). Bu islevi yerine getirebilmek i¢in nitelikli ¢ocuk
kitaplarma gereksinim vardir. Bu kitaplar, ¢ocuklara yazinsal metinlerin ve resmin
iletilerini tanima ve anlamaya dayali bilissel ve duyussal boyutlu davranislarim
uygulayabilecegi, sinayabilecegi olanaklar sunmalidir (Sever, 2003: 11-12). Bunu
yaparken ayni zamanda ¢ocukta okuma keyfi yaratan, cocuga diisleme, esinlenme ve farkli
deneyimler yasama olanag1 sunan, usavurma yetisi kazandiran, yazinsal ve giizelduyusal
secenekler yaratan ve ¢ocugun anlayis ve 6zdesleyim duygusunu gelistiren, nitelikte
olmalidir (Lynch-Brown ve Tomlinson, 1999: 3-4). Ayrica ¢ocuk kitaplari, ¢ocugun dil
dagarcigindaki sozciik sayisina uygun, kavrayabilecegi tiimce yapisinda ve anlayabilecegi
anlatim bi¢iminde olmalidir (Kantarcioglu, 1991: 13). Ayn1 zamanda kitap ¢ocugun duyus
ve diisliniisteki sentez yetisine iliskin bir bilimsellik i¢ermelidir. Ciinkii cocugun yazinla
tanismasinda, duyma-diisiinme sorumlulugu edinmesinde ve okuryazar olmasinda g¢ocuk
yazin1 onemli bir rol oynamaktadir. Biitiin bunlar ise ¢ocuk edebiyatim1 farkli yonleriyle
irdelemek geregini ortaya c¢ikarmaktadir. Bu baglamda, alanyazindaki ¢ocuk edebiyati
alanindaki tezler {izerine igerige yonelik ¢alismalar yapilmasi gerekmektedir.

Yazin egitiminin 6nemli bir araci olarak ¢ocuk ve genglik kitaplari, ¢ocuklara yazin
bilinci kazandirma islevine sahiptir. Bir baska deyisle, nitelikli cocuk kitaplar1 ¢cocuklara
yazin ile hesaplasabilme olanaginin kapilarini agan bir gecis yazimidir (Dilidiizgiin, 2003).
Bu nedenle ¢ocuk yazimi {iriinleri ve ¢ocuk yazini {izerine yapilan ¢alismalar; ¢ocuklara
uygulama, kendini sinama ve duyma-diisiinme sorumlulugu vermesi agisindan énemli bir
gerceklik sunmakta ve bu gerceklik yoniiyle de onem tasimaktadir.
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Alanyazin taramasi

Glinitimiizdeki egitim alanindaki gelismelere kosut olarak bilimsel arastirmalarin
say1st giderek artmaktadir. Bu noktada, caligmalarin niteliginin sorgulanmasi geregi ortaya
cikmaktadir. Tiirk¢e egitimi alanina donilik olarak alanyazinda belli agilardan akademik
caligmalar {izerine inceleme yapildig1 gorilmektedir: Tiirkcenin egitimi-0gretimi
alanindaki yiiksek lisans ve doktora tezleri, uluslararasi bilimsel toplantilardaki bildiriler,
makaleler (Sevim ve Iscan, 2012; Sevim ve Ozdemir Erem, 2012; Sahin, Kana ve
Varisoglu, 2013; Varisoglu, Sahin ve Goktas, 2013; Aktas ve Uzuner Yurt, 2015; Bozkurt
ve Uzun, 2015; Boyact ve Demirkol,2018; Turan, Sevim ve Tunagiir, 2018), dil
ogretiminde yontem (Eski, 2019), dinleme becerisi (Dogan ve Ozcakmak, 2014), e-kitap
(Alpkiray ve Samur, 2018), elestirel okuma (Cam Aktas, 2015), gorsel okuryazarlik
(Tanriverdi ve Apak, 2013), konusma becerisi (Potur ve Yildiz, 2016; Alver ve Tastemir,
2017), medya okuryazarligi (Erdem, 2018), okuma becerisi (Akaydin ve Cegen, 2015;
Ceran, Aydm ve Onaricioglu, 2018; Degirmenci Giindogmus, 2018; Ozdemir, 2018;
Yildiz, Coban Sural ve Boz, 2019), siir (Seref, 2019), Tiirk dili ve edebiyati1 egitimi
(Veyis, 2020), yabancilara Tiirkge 6gretimi (Biiylikikiz, 2014; Biger, 2017; Kiigiik ve
Kaya, 2018; Tlrkben, 2018) ve yazma egitimi (Tok ve Potur, 2015).

Tiirkiye’de cocuk edebiyati ilizerine yapilan ulusal tezlerle ilgili bir¢ok calisma
bulunmaktadir. Giirel ve Simsek (2005) ile Altunya (2012), Tiirk cocuk edebiyat1 iizerine
bir kaynak¢a olusturmustur. Giirel ve Simsek’in (2005) g¢ocuk edebiyati konusunda
hazirladiklart bibliyografyada 230 tez yer almaktadir. Altunya (2012), 1974-2011 yillan
arasindaki yiiksek lisans doktora ve dogentlik tezlerini yil siralamasi baglaminda ele
almistir. Coskun, Ozcakmak ve Balci’nin (2011) galigmasinda ise Tiirkce egitimindeki
egilimler tizerinde durulmus; 1981-2010 yillar1 arasinda ¢ocuk edebiyat1 alantyla ilgili 233
lisansiistii tez belirlenmistir. Balc1 (2012) calismasinda, 1981-2010 yillar1 arasinda ¢ocuk
edebiyati konusunda hazirlanan lisansiistii (267 tez) tezleri tiir, hazirlanma donemi ve
konularma gore siniflandirp degerlendirmistir. Yazici (2013), YOK veri tabanindan
ulastig1 249 tezi; konu, tiir, bilim dali gibi birgok agidan incelemistir. Fidan (2019), ¢cocuk
edebiyat1 eserlerini degerler egitimi yoOniinden inceleyen lisansiistii tezleri
degerlendirmistir. Balta (2019), 2011-2018 yillar1 arasindaki c¢ocuk edebiyati iizerine
yapilmis 278 tezi; Ertekin ve Camlibel Cakmak (2019), okuldncesi doneme seslenen
resimli ¢ocuk kitaplarina doniik 56 lisanstistii tezi incelemistir. Ancak yapilan ¢alismalara
bakildiginda, ulusal diizeydeki tezlerle simirli kaldigi ve uluslararasi alandaki tezlerle
karsilagtirmali bir bicimde degerlendirme yapilmadig: goriilmektedir. Bu ¢alismanin hem
ulusal hem de uluslararasi tezleri bir arada ele almas1 yoniiyle aragtirmacilara 151k tutacagi
diistiniilmektedir.

Cocuk edebiyat1 ile ilgili calismak isteyenler icin ¢ocuk edebiyatina yonelik
arastirmalardaki egilimleri (konu, arastirma yontemi, veri toplama araglari, Vvb.)
belirlemede kaynak olusturabilecek calismalara gereksinim duyulmaktadir. Bu nedenle bu
calisgmanin amaci, cocuk edebiyatina iliskin ulusal ve uluslararasi tezleri arastirma
konulari, arastirma desenleri, veri toplama araglari, vb. agisindan karsilagtirmaktir. Bu
temel amag dogrultusunda su sorulara yanit aranmistir:
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1. 2010-2019 yillar1 arasinda yayimlanan ulusal ve uluslararasi tezlerin cinsiyet
dagilimi nedir?

2. Ulusal ve uluslararasi tezlerin yillara gore dagilimi nedir?

3. Ulusal ve uluslararasi tezlerin lisansiistli diizey dagilimlari nedir?

4. Ulusal ve uluslararasi tezlerde hangi arastirma desenleri kullanilmaktadir?
5. Ulusal ve uluslararasi tezlerde hangi veri toplama araglari kullanilmaktadir?

6. Ulusal ve uluslararasi1 tezlerde hangi ¢alisma gruplari/6rneklem birimleri
tizerinde ¢aligilmaktadir?

7. Ulusal ve uluslararasi tezlerin arastirma konular1 nedir?
Yontem

Arastirma deseni ve yayin etigi

Bu arastirma, betimsel tarama modelinde bir arastirmadir. Betimsel arastirmalarda
“ele alinan olaylar ve durumlar, ayrintili bir bi¢imde arastirilmakta, daha dnceki olaylar ve
durumlarla iliskisi incelenerek ‘ne’ olduklar1 betimlenmeye calisilmaktadir (Karakaya,
2014: 59). Betimsel tarama modelinde bilimin gozlem, kaydetme, olaylar arasindaki
iligkileri belirleme ve kontrol edilen degismez ilkeler iizerinde genellemelere varma
nitelikleri s6z konusudur. Yani bilimin betimleme islevi 6n plandadir (Yildirim ve Simsek,
2006). Arastirmada dort asamadan olusmustur. (i) Betimsel tarama igin bir gergeve
olusturulmasi: Bu agsamada arastirmanin kavramsal ger¢evesinden yola cikilarak veri
analizi i¢in bir c¢erceve olusturulmustur. Bdylece verilerin hangi temalarin altinda
sunulacagi belirlenmistir. (ii) Verilerin islenmesi: Bu asamada, bir onceki asamada
olusturulan genel ¢erceveye gore elde edilen tarama verileri okunarak diizenlenmistir. (iii)
Bulgularin tanimlanmasi: Bu asamada diizenlenen verilerin tanimlanmas1 ve gerekli olan
yerlere maddeler halinde belirtilmistir. (iv) Bulgularin yorumlanmasi: Bu asamada
tanimlanan bulgularin agiklanmasi, iligkilendirilmesi ve agiklanmasi yapilmistir. Yapilan
bu calismada da YOK ulusal veri tabani1 ve ProQuest uluslararasi tez veri tabaninda yer
alan, 2010-2019 yillar1 arasinda yayimlanan tezler c¢esitli degiskenler agisindan
coziimlenerek acgiklanmaya calisilmistir. Yapilan calismada ¢oziimlenen tezlerin 2019 yili
Haziran ayina kadar olmasi aragtirmanin sinirliligint olusturmaktadir.

Verilerin toplanmasi ve ¢oziimlenmesi

9 13

Aragtirmada verilerin toplanmasinda “cocuk”, “edebiyat” ‘“cocuk edebiyat1”,
“cocuk yazin1” anahtar sozctikleri kullanilmistir. Ardindan su 6l¢iitler ¢ercevesinde veriler
toplanmustir: a) YOK ulusal tez veri tabani ve ProQuest veri tabaninda ulasilabilir olmast,
b) ¢ocuk edebiyatina iligkin olmasi, ¢) 2010-2019 (01.01.2010-30.06.2019) yillar1 arasinda
yapilmis olmasi, d) yiiksek lisans ve doktora tezleri olmasi. Bu dlgiitler kullanilarak ulusal
veri tabaninda 220 teze, uluslararasi veri tabanindan toplam 209 teze ulasilmistir.
Uluslararasi tezlerde dil smirlamasinin Ingilizce tutulmasi ve bazi tezlerin birkac kez
yinelenmesi nedeniyle say1 289 tezden 209’a diismiistiir.
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Verilerin ¢dziimlenmesinde icerik analizinden yararlanilmistir. Igerik analizi;
amagclarin belirlenmesi, konu ile ilgili verilerin yerlerinin belirlenmesi, mantiksal bir
yapiin gelistirilmesi, kodlama ulamlarinin belirlenmesi, sayisallagtirma ve yorumlama
basamaklarindan olusmaktadir (Biiyiikdztiirk, vd., 2016: 252-255). ilk olarak, her bir
caligmanin ilgili amact igerip igermedigi, ardindan calismalarin yer alacagi Olglitler
belirlendi. Bunun i¢in Oncelikle alanyazinda tez ve makalelerin igerik ¢oziimlemesine
doniik arastirmalar ve bu arastirmalarda kullanilan formlar incelendi (So6zbilir, Kutu ve
Yasar, 2012; Kurt ve Erdogan, 2015).

Uygulama suireci

Bu caligmalardan yola ¢ikilarak ¢ocuk edebiyati alaninda yapilan arastirmalarin
tamamini kapsayacak bi¢cimde bir form diizenlenmistir. Bu form, tezlerin ve aragtirmacinin
kimligine iliskin tanmimlayici bilgileri, tezlerdeki arastirma desen/yontemleri ve konu
alanini i¢eren on bir bagliktan olusmaktadir (Tablo 1):

Tablo 1. Ulusal ve Uluslararas1 Tezleri Inceleme Basliklari

Tezin Ad1 ve Numarasi

Tezin Yapildig1 Yer (Yurtigi, yurtdisi)

Tezin Kabul Y11

Arastirmaci Cinsiyeti (Kadin, erkek)

Lisansisti Duzeyi (Yiksek lisans, doktora)

Aragtirma Konusu

Veri Toplama Araci (Gozlem, goriisme, dokiiman analizi, anket, test, 6lgek, ders gegme notu, diger)

Calisma Grubu/Orneklem (Ogrenciler, 8gretmen adaylari, Tiirkge dgretmenleri, simif 63retmenleri, basili
materyaller, diger)

Aragtirma Konusu

Tezlerin c¢odziimlenmesine iliskin bir form belirlenerek mantiksal bir yapi
olusturduktan sonra formda yer alan her bir baglik dogrultusunda tezlerin igerikleri
kodlanmaya baslandi. Ardindan arasgtirmanin gecerligini saglamak i¢in, kodlamalara
baslamadan oOnce de bir ortak kodlama oturumu yapildi, ardindan tezleri paylasarak
belirlenen ulamlar dogrultusunda kodlama yapildi. Daha sonra ikinci bir oturum
gerceklesti ve kodlamalar arasindaki tutarlifa bakildi. Her bir arastirmaci, rastlantisal bir
bigcimde segilen tezlerin %20’sini yeniden kodladi. Bu kodlamalardaki i¢ tutarlilifi
saglamak amaciyla yapilan bu uygulamada kodlamalar arasindaki uyum hesaplandi. Miles
ve Huberman’in (1994) giivenirlik formiilii kullanilarak yapilan hesaplamalarda bu uyum
yiizdesi %90 olarak belirlenmistir. Elde edilen bulgularin sayisallastirilarak yorumlanmasi
da icerik cozumlemesinin son basamagini olusturmustur.

Bulgular

Tezlerin cinsiyete gore dagilimi

Arastirmacilarin cinsiyetlere gére dagilimina Sekil 1°de yer verilmistir. Sekil 1°de
de goriildiigli iizere, hem ulusal hem de uluslararas1 tezlerde kadin arastirmacilar,
dagilimin yarisindan fazlasini olusturmaktadir.
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Sekil 1. Ulusal ve Uluslararas1 Tezlerin Cinsiyet Dagilimlari

Uluslararasi Tezlerin

Ulusal Tezlerin Cinsiyet Dagilim

Cinsiyet Dagilinm

= Kadin ® Erkek = Bilinmiyor
®m Kadin ™ Erkek

36%
64%

Ulusal tezlerin %64’{i kadin arastirmacilar tarafindan, %36’s1 erkek arastirmacilar
tarafindan yapilmistir. Uluslararasi tezlerde de benzer bigimde kadin arastirmacilar 6ne
cikmaktadir. Kadin arastirmacilarin oran1 %83 iken erkek arastirmacilar %13 oranindadir.
Bununla birlikte uluslararasi tezlerde arastirmacilarin %4 ’iiniin cinsiyet bilgisine

13% 4%

83%

ulasilamamistir. Tezler icerisinde 6zge¢mise yer verilmedi8i i¢in tesekkiir boliimiine
bakilmig; bu boliimde de cinsiyetlerine iligkin herhangi bir yansitict ifadeye
rastlanmamistir. Ornegin; Eslere yonelik tesekkiir durumunda “wife” ya da “husband”
ifadesi bir 6n bilgi saglamaktadir. Arastirmacinin bilgisunar veri tabanindan yola ¢ikilarak
bu bilgilerin dogrulugu da aranmistir. Ancak bunun disinda kalanlar arasinda her ne kadar
arama yapilsa dahi arastirmacinin bilgisine ulagilamama durumunda “bilinmiyor” diye
belirtilmistir.

Tezlerin yayimlanma yillarina gore dagilim

Arastirmalarin yayimlanma yilina gére dagilimina Sekil 2’de yer verilmistir. Ulusal
ve uluslararast tezlerin 2010°dan 2019’a kadar dengeli bir dagilim gdstermedigi
gorulmektedir:

Sekil 2. Yillara Gore Ulusal ve Uluslararast Tezlerin Dagilimi

50 273‘6 7I 1259162515
0

50 , 29253233, 2424 2
0 _ a =

Uluslararasi Tezlerin

Ulusal Tezlerin Siklik Dagilim1 Siklik Dagilimi
m 2010 m 2011 = 2012 m 2013 m 2014 2010 m 2011 = 2012 m 2013 m 2014
m 2015 = 2016 = 2017 = 2018 = 2019 2015 = 2016 = 2017 = 2018 m 2019

Ulusal tezlerin yillara gore dagilimina bakildiginda, en ¢ok 2011 yilinda yapildig:
belirlenmistir (f:36). Bunu sirasiyla 2015 (f:29), 2010 ve 2012 (f:27), 2014 ve 2017 (f:25),
2016 (f:19), 2018 (f:16), 2013 (f:11) ve 2019 (£.5) yillar1 izlemektedir. 2019 yili, haziran
ayma kadar olan tezlerin ele alinmasi nedeniyle sayr acisindan en son sirada yer
almaktadir. Ancak 2013 yilinda diger yillara oranla ¢ok daha az g¢aligma yapildig:
gorilmektedir.

Uluslararasi tezlerin yillara gore dagiliminda ise 2013 (f:33) ve 2012 (f:32) yillarn
one c¢ikmaktadir. Bu oranlari, 2010 (£:29), 2011 (f:25), 2015 ve 2016 (f:24), 2018 (£.20),
2014 (f:14), 2017 (f:5) ve 2019 (£.3) yillart izlemektedir. 2019 yil1, ulusal tezlerde oldugu
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gibi haziran ayninin sonuna kadar tezlerin ele alinmasi nedeniyle en son sirada yer
almaktadir. Ancak 2017 yilinda yalnizca 5 tezin olmasi, diger tiim yillara oranla bu yilda
“cocuk edebiyat1” alaninda tezlerin en az yapildiginin bir gostergesidir. 2014 yilinda ise
2013 yilina oranla yaklasik %40 oraninda bir azalma belirlenmistir.

Tezlerin lisansustu dizeylerine gore dagilimi

Sekil 3’te lisansiistii diizeylere gore tezlerin dagilimi yer almaktadir. Bu baglamda
ulusal ve uluslararasi tezlerin dagilimindaki farklilik géze carpmaktadir:

Sekil 3. Ulusal ve Uluslararas1 Tezlerin Lisansiistii Diizeye Gore Dagilim

Ulusal Tezlerin

. PR Uluslararasi Tezlerin
Lisansiistii Diizeyi

Lisansiistii Diizeyi
® Yiiksek lisans ® Yiiksek lisans m Doktora
m Doktora

15

‘@

85 82%

18%

Ulusal tezlerin %85°1 yiiksek lisans diizeyinde iken %15°1 doktora diizeyinde
yapilmigtir. Ancak uluslararasi tezlerde bu durum tam bir kosutluk gostermektedir. %18’1
yliksek lisans diizey ve %82’si doktora diizeyindedir. Cocuk edebiyati alaninda ulusal
tezlerde yiiksek lisans galismalari agirlikli iken uluslararasi tezlerde doktora diizeyi 6n
plandadir.

Tezlerin aragtirma deseni ve veri toplama araglaria gore dagilimi

Temel aldiklar1 felsefeye, bakis agisinda gore nitel ve nicel olmak iizere
aragtirmalar 1ki agidan smiflandirilmaktadir (Biytkoztirk, vd., 2016, s.12). Karma
yontemin ise nicel ve nitel yaklagim, yontem ve kavramlarin bir bileskesi olmas1 nedeniyle
aragtirma desenleri 3 baglamda ele alinip incelenmistir. Ulusal ve uluslararasi tezlerin
yontem Ozellikleri Tablo 2’de ele alinmstir:

Tablo 2. Ulusal ve Uluslararasi Tezlerin Arastirma Desenleri

Method Calismalarm Sikligi %

g g Nitel Goriisme 7 %3.19

3 Gozlem - %0

Z F Icerik analizi 168 %76.36

- 5 Nicel Anket 8 %3.64

£ > Olcek - %0

E g Test 4 %1.82
T o Karma Nitel+nitel 16 %7.27

EREC Nicel+nicel 3 %1.36
(2]

=& 5 Nitel-+nicel 14 %6.36

Tablo 2. Devami

Toplam 220 %100
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g § Nitel Gériisme 4 9%1.91
% S Qézlem - %0
< F Igerik analizi 153 %73.21
g Nicel Anket - %0
53 Olgek - %0
S Test . %0
= Tarama 1 %0.48
£5 -  Kama Nitel+nitel 24 %11.49
i; R Nicel-+nicel 4 %1.91
S5A <% Nitel+nicel 23 %11.00
Toplam 209 %100

Oncelikle ulusal tezlere bakildiginda, baskin olarak nitel arastirma deseninden
yararlanildig1 belirlenmistir (f:175, %79.55). Nitel arastirma desenine bagli olarak siklikla
alanyazin taramadan yararlanilmis ve tarama verileri igerik analizi ile elde edilmistir.
Uluslararas1 tezlerde ise bu oran %75.12°dir ve ulusal tezlerde oldugu gibi betimsel
coziimleme agirlikli olarak calisilmistir. Bununla birlikte bu ¢alismalar arasindan 36 ulusal
tezde, 105 uluslararasi tezde hangi yontemin kullanildig: agik bir bi¢imde belirtilmemistir.
Anacak bu tezler incelendiginde dokiiman incelemesi yoluyla icerik analizinin yapildigi
belirlenmistir. Bu tezlerin edebiyat alanindaki anabilim dallarinda yiiriitiilen tezler olmasi
ise bir baska dikkat ¢ekici yondiir. Cilinkii egitim bilimleri alanlarindaki tezlerde yontem
basliginin ayri bir bicimde ele alinmas1 gozetilmis, bu sayede arastirmalarin yontemleri ve
veri toplama araglarina dogrudan ulasilmistir.

Nitel aragtirma yontemlerinden gozlem ayri1 ve bagimsiz bir yontem olarak ele
alinmamis; karma yontem i¢inde nicel yontemlerin biriyle iliskilendirilmistir. Gortisme
yonteminin bagimsiz olarak ise kosuldugu tezlerin (ulusal f:7; uluslararasi f:4) yani sira
karma yontemde goriisme siklikla bagvurulan nitel aragtirma yontemleri arasindadir.

Nicel arastirma yontemleri i¢inde deneysel arastirmalara daha ¢ok yer verilmistir.
Ulusal tezlerde 12, uluslararasi tezlerde ise 5 arastirmada deneysel arastirma desenlerinden
yararlanilmigtir. Yalnizca anket ya da testin veri toplama araci olarak ise kosuldugu
arastirmalar, ulusal tezlerde goriilmektedir. Uluslararas: tezlerde ise karma yontemlerde
kullanilmis ve bu yontemleri nitel ya da nicel baska bir yontemle iligkilendirerek ele almak
yeglenmistir.

Karma arastirma deseninden ulusal tezlerde yaklasik %15 oraninda, uluslararasi
tezlerde ise yaklasik %25 oraninda yararlanilmistir. Morse’ye (2003) gore karma aragtirma
tasarimlari, nitel ve nicel yontemlerin sirali ve baskin olma durumuna goére sunulabilir ve
eszamanli ya da sirali karma yontem arastirmalarinda yontemler, nicel ya da nitel
paradigmalar igerisinde birlesebilmektedir (Baki ve Gokgek, 2012, s.10-11). Bu nedenle
tezlerle ilgili yapilan incelemelerde, nitel ve nicel arastirmalarin bileske tasariminin yani
sira nitel ve nitel ya da nicel ve nicel arastirma tasarimlarinin yeglendigi de belirlenmistir.
Bu nedenle ii¢ yonlii olarak smiflanidirilmistir: nitel+nitel, nicel+nicel ve nitel+nicel.
Gerek ulusal gerekse uluslararasi tezlerde en az nicel+nicel arastirma tasarimina yer
verilmigtir. Nitel+nitel arastirma tasarimi, nitel+nicel arastirma tasarimina gore ¢ok az bir
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farkla 6ne ¢ikmaktadir. Ulusal tezlerde bu fark %0.91 iken uluslararasi tezlerde %0.49’dur.
Bu nedenle bu iki tasarimin benzer oranlarda ise kosuldugu sdylenebilir.

Ulusal ve uluslararasi tezlerdeki arastirma desen ve yontemlerindeki farklilasmalar,
veri toplama araglarma da yansmmistir. Ozellikle karma arastirma desen/yontemin ise
kosulmasi ile birlikte veri toplama araclarinin sayisi, toplam tez sayisi ile farklilik
goOstermektedir.

Sekil 4. Ulusal ve Uluslararas1 Tezlerdeki Veri Toplama Araglari

Ulusal Tezlerdeki Veri Toplama Araci

180
160
140
120
100
80
60
40
20
o [
Igerik
Analizi
168 3 25 15 13 6 6

Gozlem | Goriisme | Anket Olgek Test Diger

® Veri Toplama Araci

Uluslararasi Tezlerdeki Veri Toplama Araci

200
180
160
140
120
100
80
60
40
20

Igerik
Analizi

.

Gozlem

Goriisme

Anket

Olgek

Test

Ders
Gegme
Notu

Diger

178

18

37

21

29

| H Veri Toplama Araci

Sekil 4’te de goriildiigli lizere, veri toplama araci olarak her iki grafikte icerik
analizi 6ne c¢ikmaktadir. Ulusal tezler ile uluslararasi tezlerin siklik oranlarinin benzer
oldugu goriilmektedir (Ulusal-f:168; Uluslararasi-f:178). Bu durumu sirasiyla gériisme ve
anket izlemektedir. Ulusal tezlerde goriisme 25, anket 15 kez ise kosulurken uluslararasi
tezlerde goriismeden 37, anketten ise 21 kez yararlanildigi belirlenmistir. Ancak bu
siralamay1 ulusal tezlerde Glgek, test ve gozlem izlerken uluslararasi tezlerde gozlem,
olgek, test ve ders gecme notu izlemektedir. Olgek ve testten yararlanma acisindan toplam
say1 yoniiyle ulusal ve uluslararasi tezlerde biiylik bir oranda farklilagsma goriilmemistir
(Ulusal- >'f: 19; Uluslararasi- Y f:15). Ancak bu durum, gozlemde oldukga farklidir. Ulusal
tezlere oranla uluslararasi tezlerde gozlemin daha c¢ok ise kosuldugu sdylenebilir.
Uluslararasi tezlerde, ders gegme notunun da veri toplama araci olarak kullanilmas: dikkat
cekicidir. Ayrica video ve ses kaydi ile sesli okuma hiz1 kayitlari, metni anlamaya dontik
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verilen yanitlar, cocuklarin romana iliskin ¢izdigi resimler, gilinlilk ve yansitic1 giinliik,
dijital kayitlar, web analizi, alan notlari, arastirmaci notlar1, video kaydi, tartisma kayitlari,
raporlar, seyir defteri-egitim tutanagi, fotograflar, skegler, kitap se¢im prosediirleri, dijital
yazigma kayitlar1 gibi ¢ok yonlii araclara da bagvurulmustur. Ulusal tezlerde ise “diger” ad1
altinda verilen oran, metin degerlendirmeye donikk formlar1 ve kiinye formlarini
yansitmaktadir. Bu agidan bakildiginda, uluslararasi tezler veri toplama araglarindaki
farklilagma yoniinden 6ne ¢ikmaktadir.

Tezlerdeki ¢alisma grubu/6rneklem birimlerinin dagilim

Ulusal ve uluslararasi tezlerde ¢alisma grubunu/6rneklemini “6grenci, 0gretmen
adaylar1, 6gretmenler, basili materyaller ve diger” ulamlar1 olusturulmustur. “Ogrenci”
ulami, okuldncesinden yiiksekogretime kadar her diizeydeki 6grencileri kapsamaktadir.
Ancak yiiksek6gretim 6grencileri arasinda 6gretmen adaylari ile ¢alisildiysa bu grup ayri
bir ulamda ele alinmustir. Ogretmen adaylar1 kapsaminda okuldncesi 6gretmenligi, Tiirkge,
Ingilizce gibi dil derslerinin 6gretmenli§i ve matematik Ogretmenligi gibi alanlardaki
ogrenciler yer almaktadir. Basili materyaller igerisinde kitaplarin yani sira dergiler ve
gazetelerle ilgili yapilan ¢aligmalar da bulunmaktadir. Ulusal ve uluslararasi tezlerin
caligma grubu dagilimina Sekil 5°te yer verilmistir.

Sekil 5. Ulusal ve Uluslararasi Tezlerdeki Calisma Grubu

Ulusal Tezlerdeki Calisma Grubu

200

150
100
50
o NN S—
. . Ogretmen | ... Basih .
Ogrenci adaylar Ogretmenler materyaller Diger
B Ulusal Tezlerdeki Calisma .
Grubu 22 1 10 183 6
Uluslararas: Tezlerdeki Calisma Grubu
200
150
100
50
o N sess _ ssss —
O . | Ogretmen |Ogretmenle| Basih Dis
grenct adaylar1 r materyaller 18t
. .
B Uluslararasi Tezlerdeki Calisma 26 14 15 170 14
Grubu

Sekil 5’e bakildiginda, ulusal ve uluslararasi tezlerin her ikisinde de en ¢ok basili
materyaller tlizerinde calisildigi belirlenmistir. Ulusal tezlerin 183’{inde, uluslararasi
tezlerin ise 170’inde basili materyallerden yararlanilmistir. Bunu Ogrencilerle yapilan
caligmalar izlemektedir. 22 ulusal ve 26 uluslararasi tezin c¢alisma grubunu Ogrenciler
olusturmaktadir. Her ikisinde de farkli 6grenim diizeyindeki Ogrencilerle g¢aligilmistir.
Ornegin; uluslararas: tezlere bakildiginda, 3 tezde okuldncesi dgrencisi,14 tezde ilkokul
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Ogrencisi, 5 tezde ortaokul 6grencisi, 2 tezde lise 0g8rencisi ve 2 tezde yiiksekdgretim
Ogrencisi (6gretmen aday1 disindaki ¢alisma grubu) ile calisildigr belirlenmistir. Bir diger
caligma grubu olan 6gretmenlerle ¢alisma yapan uluslararasi tez sayis1 15 iken ulusal tez
10°dur. Siklik agisindan 6gretmenlerle yapilan ¢alismalarin benzer oranda olmasina karsin
Ogretmen adaylan ile yapilan ¢alismalar arasinda onemli oranda bir farklilasma vardir.
Ulusal tezlerde yalnizca 1 tezde Ogretmen adaylari ile c¢alisildigi belirlenmisken
uluslararasi tezlerde 14’tiir. Uluslararasi tezlerdeki bu siklik orani, 6gretmenlerle yapilan
caligma oram ile benzerlik gostermektedir (Ogretmenler Yf: 15; Ogretmen adaylari-
>f:14). Ulusal tezlerde ¢alisma grubu olarak ayrica s6zlii materyallerden de
yararlanilmistir (f:6). Uluslararasi tezlerde ise farkli ¢alisma gruplar1 dikkat ¢ekmektedir:
anadili Japonca ve Ingilizce olan bireyler, psikolog, haham ve sosyal hizmet uzmana,
yazar, ¢izer, elestirmen ve yayinevi sahipleri, veliler, okul miidiirleri ve danismanlar, blog,
sergi, medya ve okuma uzmani, vb.

Tezlerdeki ¢alisma konularimin dagilim

Calisma konularmin ulusal ve uluslararas1 tezlerdeki ortak olan yonleri ile
farkliliklarina Tablo 3’te yer verilmistir.

Tablo 3. Ulusal ve Uluslararasi Tezlerin Genel Konu Bagliklar

Ortak Konular Farkli Konular

Lg Cocuk edebiyatinin ¢esitli disiplinlerle iliskisi Cocuk edebiyati ve ¢ocuk kiitiiphanesi LE
i Cocuk edebiyatinda kurmaca Cocuk edebiyat: ve kiiltiirel aktarim/yansima i
% Cocuk edebiyatinin egitimdeki islevi Cocuk edebiyati ve toplum gergekligi, sosyoloji %
E Cocuk edebiyati ve yazar Cocuk edebiyati ve oyun :(3
?5’ Cocuk edebiyat1 6gelerinden karakter Cocuk edebiyati ve miize N
g Cocuk edebiyati ve ideoloji Cocuk edebiyati 6gelerinden mekan
> Cocuk edebiyati ve tarihsel baglam Cocuk edebiyati ve kitaplarin niteligi
Cocuk edebiyati ve gorsel 6geler Cocuk edebiyati ve yetiskin edebiyati arasindaki iligki
Cocuk edebiyatina 6zgii 6zellikler Cocuk edebiyati 6gelerinden zaman
Cocuk edebiyati ve siireli yayinlar Cocuk edebiyati ve dinsel yansima
Cocuk edebiyatinda metin tiirleri Cocuk edebiyati ve cinsellik
Cocuk edebiyati ve karsilagtirmali ¢ocuk edebiyati Cocuk edebiyati ve ¢ocuk diinyasi
Cocuk edebiyati ve dilsel kullanim Cocuk edebiyati ve okur
Cocuk edebiyati ve ceviri Cocuk edebiyati ve mizah
Cocuk edebiyati ve gevre bilinci
Cocuk edebiyatinda ileti
Cocuk edebiyatinda izlek (tema) -
Cocuk edebiyatin1 zayiflatan dgeler E’
©
Farkl1 iilkelerdeki ¢ocuk edebiyati %

Cocuk edebiyatina kuramsal yaklagim

Cocuk edebiyati ve drama
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Tablo 3’e¢ bakildiginda, 14 konu alani acisindan ulusal ve uluslararasi tezlerin
benzerlik gostermesine karsin 21 konu alaninda ayrimlastigi gériilmektedir. Bu farkliliklar
yoniiyle ulusal tezlere oranla (f: 6) uluslararasi tezler daha ¢ok 6ne ¢ikmaktadir (f:15). Bu
acidan uluslararasi tezlerin ¢ocuk edebiyatini ele aldigi konularin dagilimi ) f: 29 iken
ulusal tezlerde Y f: 20°dir.

Sekil 6.1. Ulusal Tezlerin Konu Dagilimi

Ulusal Tezlerin Calisma Konulari 25
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Ulusal ve uluslararasi tezlerin konu dagilim sikliklarina Sekil 6.1 ve Sekil 6.2°de
yer verilmistir. Sekil 6.1°e bakildiginda, ulusal tezlerde en ¢ok c¢ocuk edebiyatinin
egitimdeki islevine yer verildigi goriilmektedir (f:46). Bunu ¢ocuk edebiyati yazarlar ile
ilgili arastirmalar (f:28) ve ¢ocuk edebiyatindaki metin tirleri (f:23) izlemektedir.
Ardindan sirastyla su konular ele alinmistir: cocuk edebiyatina 6zgii ozellikler (f:21),
stireli yayinlar (f:19), ileti (f:18), geviri ¢ocuk edebiyat1 (f:11), farkli iilkelerdeki gocuk
edebiyati (f:9), izlek (f:8), cesitli disiplinlerle iliskisi ve dilsel kullanim (f:6), karakter,
ideoloji, tarihsel baglam ve gorsel 6geler (f:5), kuramsal yaklasim ve karsilastirmali gocuk
edebiyat1 (f:3), kurmaca, drama ve zayiflatan dgeler (f:1).

Sekil 6.2. Uluslararasi Tezlerin Konu Dagilimi
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Sekil 6.2’de ise uluslararas1 tezlerde en c¢ok cocuk edebiyatina ideolojinin
yansimalari lizerinde duruldugu goriilmektedir (f:39). Cocuk edebiyatinin egitimdeki islevi
ise ikinci sirada yer alan ¢alisma konusudur (£:26). Cocuk edebiyatinin temel 6gelerinden
biri olan karakter iizerine yapilan ¢alismalar da 6ne ¢ikanlar arasindadir (f:24). Ardindan
bunu sirastyla su konular izlemektedir: kiiltiirel aktarim/yansima (f:19), ¢esitli disiplinlerle
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iliskisi (f:18), tarihsel baglam (f:17), kurmaca ve yazar (f:12), toplum gercekligi-sosyoloji
(f:10), cocuk edebiyatina 6zgii 6zellikler ve dinsel yansima (f:7), ¢ocuk diinyasi, kitaplarin
niteligi ve metin tirleri (f:4), cocuk kiitliphanesi, gorsel 6geler, mekan, yetiskin edebiyati
ile arasindaki iliski, karsilastirmali cocuk edebiyati, ceviri ve okur (f:2), oyun, miize, siireli
yayinlar, zaman, dilsel kullanim, cinsellik, mizah ve ¢evre bilinci (f:1).

Konu dagilimlariin alt alanlarina bakildiginda da farkliliklar géze ¢arpmaktadir.
Cocuk edebiyatinin ¢esitli disiplinlerle iliskisinde ulusal tezlerde sosyal bilgiler (f:3),
sosyopedagoji (f:1), cografya (f:1), saglik bilimi(engellilik, f:1) alanlar1 6ne c¢ikarken
uluslararasi tezlerde psikoloji (f:8), medya (f:2), matematik (f:1), miizik (f:1), gazetecilik
(f:1), sosyal bilgiler (f:1), felsefe (f:3) ve anlatibilim (f:1) ile iligkiyi ele alan ¢alismalar yer
almaktadir.

Cocuk edebiyatinin egitimdeki islevine yoOnelik ulusal tezlerde okuma egitimi
(f:12), degerler egitimi (f:20), duyussal alan egitimi (empati, liderlik, basar1 giidisii, f:4),
dinleme egitimi (f:2), beslenme egitimi (f:1), karakter egitimi (f:2), kavram 6gretimi (f:1),
yabanci dil 6gretimi (f:3) ve anadili 6gretimi (f:1) ile cocuk edebiyatinin iliskilendirildigi
belirlenmistir. Uluslararasi tezlerde 6gretmen egitimi (f: 4), duyarlik ve ahlak egitimi (f:2),
okuma egitimi (f: 8), matematik 6gretimi (f:4), 6zel egitim (f:1), cocuk egitimi-yetistirme
(f:1), demokrasi egitimi (f:1), sosyal bilgiler egitimi (f:1), karakter egitimi (f:2), program
gelistirme (f:1) ve bilim egitimi (f:1) baglaminda ¢ocuk edebiyati ele alinmstir.

Ideoloji ile ilgili aligmalarda ulusal tezlerde cocuk haklar1 (fi1), siyaset (f:1) ve
cinsiyet¢ilik (f:3) ele alinirken uluslararasi tezlerde bu konu alanindaki cesitlilik dikkat
cekmektedir: siyaset (f:2), feminizm ve kadin imgesi (f:5), cinsiyet rolleri ve algisi (f:3),
ayrimcilik ve cinsiyet ayrimeciligt (f:6), wkeihik (f:13), yasaklanan kitaplar (fi1),
cumhuriyet¢ilik (f:1), fasizm (f:1) ve ulusalcilik (f:3).

Uluslararasi tezlerde en ¢ok 6ne ¢ikanlar arasinda yer alan, ancak ulusal tezlerde
yer verilmeyen kiiltiirel aktarim ve yansima baglaminda genelde cokkiiltiirliiliik, yerel ve
melez kiiltlir karsilastirmalart {izerinde duruldugu belirlenmistir. Bir diger ulusal tezlerde
ele alinmayan konu alan1 olan toplum gergekligi ise escinsellik, karma 1rk, yerli halk,
sosyal sinif ve mitler baglaminda ele alinmistir.

Cocuk edebiyatinda metin tiirleri olarak ulusal tezler 23 aragtirmayla dikkat
cekmektedir: ¢izgi roman (f:2), siir (f:1), oyki (f:9), masal/ninni (f:2), roman (f:5),
nasihatname (f:2), destan (f:1) ve biyografi (f:1). Uluslararas1 tezlerde ise birka¢ metin tiirii
iizerinde durulmustur: bilimkurgu (f:1), transmedya metinleri (f:1), siir (f:1) ve didaktik
metinler (f:1). Dinsel yansimanin ise ulusal tezlerde ele alinmamasi dikkat cekici.
Uluslararas1 tezlere bakildiginda Yahudilik, Hristiyanlik ve dinsel ideoloji acisindan
incelemeler yapilmstir.

Cocuk edebiyatina 6zgii 6zellikler, ulusal tezlerde ¢ocuk edebiyati temel ilkeleri
(f:13), ¢ocuga gorelik ve cocuk gergekligi (f:8) baglaminda ele alinirken uluslararasi
tezlerde cocuk gercekliginin (f:1) yani sira ¢ocukluk kavrami ve ¢ocuk imgesi (f:4) ile
yaraticihik (f:1) tizerinde durulmustur. Ayrica c¢ocuk diinyas1 baglaminda c¢ocuk
karakterlerdeki donem etkisi (f:1), &det donemi (f:1), cocuk gereksinimleri (f:1) ve
ergenlik kavramina (f:1) da yer verilmistir.
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Cocuk edebiyatinda ileti ve izlek, yalnmizca ulusal tezlerde 6ne ¢ikmaktadir. Ayni
durum, ¢ocuk edebiyatin1 zayiflatan 6geler, farkli tilkelerdeki ¢ocuk edebiyati ve gocuk
edebiyatina kuramsal yaklasim agisindan da gegerlidir. Farkli iilke ve toplumlardaki ¢ocuk
edebiyati yapitlariyla karsilastirma baglaminda; Kosova (f:2), Makedonya (fi1),
Bulgaristan (f:1), Iran (f:1), Ispanyol (f:1), Irak (f:1) ile Kasgar Tiirkleri (f:1) ve Araplar
(f:1)’1n diinyasindaki ¢cocuk edebiyat1 yapitlarinin incelemesi yapilmistir.

Cocuk edebiyatinda gorsel dgeler, ulusal tezlerde resim (f:2), dijital resimleme (f:1)
ve tasarim (f:2) baglaminda ele alinirken uluslararasi tezlerde bu konu alani yalnizca 2
caligma ile sinirhidir. Cocuk edebiyatinin temel Ggelerinden biri olan karakterlerin ise
ulusal tezlerde yalnizca 5 arastirmada, uluslararasi tezlerde ise 24 ¢aligmada ele alindigi
belirlenmistir.  Uluslararas1 tezlerde karakterler bircok yoOniiyle incelenmis ve
degerlendirilmistir. Bunlardan bazilar1 sunlardir: erkek, kadin ve cocuk; yetim, koti,
engelli ve kurtaric1 (kahraman) karakterler, ikincil (yardimci) karakterler, prenses
karakteri, ¢ilgin bilim adami karakteri, insanlastirilmis hayvan karakterleri, karakterlerin
kisilik ve etnik 6zellikleri, kimlik arayis1 ve inang durumlari, vb.

Tartisma

Cocuk yazin1 iizerine yapilan ulusal ve uluslararast tezleri inceleyen bu
arastirmada, 2010-2019 yillar1 arasinda 220 ulusal tez ve 209 uluslararasi tez olmak Uzere
toplam 429 tez incelenmistir. Bu incelemede oncelikle arastirmacilarin cinsiyet dagilimina
bakilmistir. Hem ulusal hem de uluslararasi tezlerde kadin arastirmacilar, dagilimin
yarisindan fazlasim1 olusturmaktadir. Yildiz’mm (2018) arastirmasinda da kadin
akademisyenlerin gerek lilkemizde gerekse Amerika’da sosyal alanlara agirlikli olarak
yoneldigi ve bunun kadrolasmaya yansidigi vurgulanmaktadir. Bu agidan ¢ocuk odakl
edebiyatla ilgili arastirmalarin kadin agirlikli olma durumunu destekler niteliktedir.

Aragtirmanin bir diger yonii olan tezlerin yillar igindeki dagilimina bakildiginda ise
gerek ulusal gerekse uluslararasi tezlerin 2010°dan 2019’a kadar dengeli bir dagilim
gostermedigi belirlenmistir. Ulusal tezlerde 2011, uluslararasi tezlerde 2013 ve 2012 yili,
en ¢ok tezin yapildig yillardir. Yazicr’nin (2013) calismasinda 2010-2012 (Kasim 2012)
yillart arasinda toplam 76 teze ulagilmistir. Bu durum Kasim 2012 ile 31.12.2012 arasinda
14 tezin daha sisteme eklendiginin bir gostergesidir. Ustelik Yazic1 (2013), 2010-2012
yillar1 arasinda yalnizca iki yillik siirede yazilan tezlerin 2000-2009 yillar1 arasinda
caligilan toplam tezlerin yarisindan fazla oldugunu belirlemistir. Bu arastirmada da yine
2010-2012 yillar1 arasinda 90 tez varken 2013-2019 (Haziran) arasinda 130 tez oldugu,
buna gore 2010-2012 yillar1 arasinin ¢ocuk edebiyatina yonelik tezler agisindan oldukga
hareketli bir donem oldugu sdylenebilir. Uluslararasi tezlere bakildiginda da yine 2010-
2013 yillarinin tez sayisinin agisindan 6ne ¢iktigi; 2014 ve 2017 yillarinda ise dikkat ¢ekici
bir bi¢imde tez oranlarinda azalma oldugu goriilmektedir.

Lisansiistli diizey agisindan karsilastirildiginda, cocuk edebiyati alaninda ulusal
tezlerde yiiksek lisans calismalari, uluslararasi tezlerde ise doktora c¢alismalari 6n
plandadir. Ulkemizde Yiiksekdgretim Bilgi Yoénetim Sistemi’ne bakildiginda, yiiksek
lisans Ogrenci sayist 394.174 iken doktora dgrenci sayisit 96.199°dur (yok.gov.tr, 2019).
Yiiksek lisans Ogrencisinin, doktora Ogrenci sayisinin yaklasik 4 katt olmasi, ulusal
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tezlerdeki yiiksek lisans c¢alismalarinin  baskinligin1  destekler niteliktedir. Ancak
uluslararasi tezlere bakildiginda ise doktora ¢alismalarinin agirlikli oldugu goriilmekte ve
bu durum, birgok ana bilim dalindaki programlarda ¢ocuk edebiyati ¢alismalarinin
yiiriitiilmesi ile aciklanabilir: Edebiyat, Diisiince ve Kiiltiir, Dil ve Okuryazarlik, Ingiliz
Dili ve Edebiyati, Egitim Bilimleri Ana Bilim Dallar1 yani Okul Oncesi, ilkdgretim, Dil
Becerileri, Ogretim Programi ve Ogretim gibi bircok ana bilim dalinda ¢ocuk edebiyatina
yer verilmesi, bu alandaki tez sayisin1 olumlu yonde etkileyebilir. Ayrica yurtdiginda
doktora programinin iki yonlii olmasi1 (EdD ve PhD) da etkili olabilir. Yine de lisansiistii
diizey arasindaki fark iizerinde baska degiskenler de g6z Oniine alinmalidir: ¢ocuk
edebiyati alanina daha ¢ok doktora diizeyinde yonelme, yapilan tezlerin kapsaminin
doktora diizeyini karsilar nitelikte olabilecegini diisiinme, vb.

Aragtirma deseni acisindan ulusal ve uluslararasi tezlere bakildiginda ise en ¢ok
nitel arastirma yaklasiminin; nitel arastirmalar iginde ise en ¢ok icerik analizinin
benimsendigi belirlenmistir. Sahin, Kana ve Varisoglu (2013), Ertekin ve Camlibel
Cakmak (2019) ile Balta’nin (2019) g¢alismasinda da nitel arastirmalarin one ¢ikigi
belirlenmistir. Yine Boyaci ve Demirkol’un (2018) calismasinda %39 oraniyla en ¢ok nitel
aragtirmalarin kullanildigi belirtilmektedir. Bu agidan ulusal tezlerde ulagilan sonuglarla
benzerlik gostermektedir. Hsu (2005) ile Demir ve Kogyigit (2018), uluslararasi
alanyazinda nicel arastirmalardan nitele dogru bir arastirma egilimi oldugu ve nitel
aragtirmalarin en c¢ok benimsendigi sonucuna ulasmistir. Uluslararas1 tezlerdeki nitel
arastirma egilimini destekler niteliktedir.

Karma desenin ise uluslararasi tezlerde ulusal tezlere oranla daha cok ele alindig:
goriilmektedir. Ulusal tezlerde oran %15 iken uluslararasi tezlerde %25°tir. Sozbilir, Kutu
ve Yasar (2012), Tiirkiye’deki bilim egitimi arastirmasindaki egilimi belirlemek amacryla
caligmasinda ele aldig1 1249 arastirmanin %66.8’inin nicel, %30 unun nitel, %3.2’sinin ise
karma desen oldugunu belirlemistir. Ancak karma desen igerisinde nitel ve nicel arastirma
desen tasarimini ele almis; bu baglamda bu arastirmada ulasilan %6.36 oraniyla
karsilastirildiginda Tiirkiye’de hald karma arastirma desenine pek yer verilmedigi
sOylenebilir. Ayrica ayni arastirmada Tirkiye’deki veri toplama araglart da ele alinmais;
ikiden fazla veri toplama aracini ise kosan arastirmalarin az sayida oldugu sonucuna
ulagilmistir. Aym1 durum, ¢ocuk edebiyati baglaminda ele alinan ulusal tezler igin de
gecerlidir. Yalmizca 7 tezde ii¢ veri toplama aracinin ise kosuldugu belirlenmistir.
Uluslararasi tezlere bakildiginda ise karma arastirma yontemlerine olan egilimin daha ¢ok
yansidig1, incelenen tezlerin 4’linlin karma aragtirma desenini benimsedigi belirlenmistir.
Ayrica karma desende genellikle ii¢ olmak iizere veri toplama arac1 6’ya kadar ¢ikan
arastirmalarla (f:2) karsilagilmistir. Truscott, vd. (2010), 1995-2005 yillari arasinda 6nde
gelen 11 uluslararasi Ingilizce ve ABD ulusal egitim arastirma dergisinde yayimlanan
karma yontem arastirmalarinin yayginligini incelemis ve 2381 c¢alismanin (okuma yazma,
matematik, sosyal bilgiler ve fen alanlari) 332'sinde (%14) karma yontem kullanildigi
belirlenmistir. Uluslararasi tezlerde nitel ve nicel arastirma desen tasariminda %11°lik bir
orana ulasilmis ve bu acidan sonuglar benzerlik gostermektedir. Yine Ross ve
Onwuegbuzie’nin (2010) c¢aligmasinda 1998-2008 yillart arasinda karma arastirmalarin
dergilerin %33’linlii olusturdugu ve bu arastirmalarin yaklagik yarisinin nitel egilimli
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olduguna ulasilmistir. Uluslararasi tezlerde de nitel temelli karma arastirmalarin %11.49
orantyla yaklasik yarisin1 olusturmasi, uluslararasi alanyazinda nitel yonde karma
arastirma tasarimlariin da yeglendigini gostermektedir.

Veri toplama araci agisindan bakildiginda ise hem ulusal hem de uluslararasi
tezlerde, en ¢ok igerik analizi kullanilmis, bunu gériisme ve anket izlemektedir. Ulusal
tezlerde veri toplama araclarindan yalnizca anket kullanim orani uluslararasi tezlerden
fazladir. Dokiiman analizi, goriisme ve anket kullanim sikligi, alanyazindaki birgok
caligmada da belirlenmistir (Varigsoglu, Sahin ve Goktas, 2013; Cam Aktas, 2016; Biger,
2017; Dlndar ve Hareket, 2017; Erdem, 2018; Turkben, 2018; Balta, 2019; Veyis, 2020).
Dolayistyla veri toplama araclarmin agirlikli olarak dokiiman analizi ya da anket
cergevesinde bicimlenmesi, ulusal calismalarda daha ¢ok yonli veri toplama aracina
gereksinim duyuldugunu ortaya c¢ikarmaktadir. Uluslararasi tezlerde, her ne kadar
dokiiman analizi 6ne ¢iksa da farkli veri toplama araglariyla iliskilendiren c¢aligmalarin
sayist azimsanmayacak niteliktedir (f:39). Bu nedenle ulusal ¢alismalarda veri toplama
araglar1 yoniinden ¢esitlilige gereksinim duyulmaktadir.

Ulusal ve uluslararasi tezlerin evren/6rneklem ya da galisma grubuna bakildiginda,
en ¢ok basili materyaller lizerinde ¢alisildigi; her ikisinde dgretmenlerle yapilan ¢aligsmalar
benzer orandayken Ogretmen adaylari ile yapilan calismalarda uluslararasi tezler one
ciktig1 belirlenmistir. Goktas, vd.’nin (2012) ¢alismasinda da ¢alisma grubu olarak en ¢ok
Ogretmen adayr ve Ogretmenler oldugu belirlenmistir. Ancak uluslararasi tezlere
bakildiginda, farkli ¢alisma gruplari1 (psikolog, haham ve sosyal hizmet uzmani, yazar,
cizer, elestirmen ve yayinevi sahipleri, veliler, okul miidiirleri ve danigsmanlar, blog, sergi,
medya ve okuma uzmani, vb.) ile ¢alisildig1 goriilmektedir.

Konu dagilimi1 agisindan ulusal tezlerde en ¢ok ¢ocuk edebiyatinin egitimdeki
islevine, uluslararasi tezlerde ise en ¢ok ¢ocuk edebiyatina ideolojinin yansimalarina yer
verilmistir. Balta (2019), odak noktast ¢ocuk edebiyati olan tezlerin konularinin agirlikl
olarak egiticilik/egitsel ileti oldugunu belirtmistir. Balc1i (2012) calismasinda, g¢ocuk
edebiyat1 triinlerinde edebi (yazinsal) tiirler konusunu en ¢ok c¢alisilan konu olarak
belirlemis, yillara gore cocuk edebiyati ve Tiirkge egitimi konusundaki artiga dikkat
cekmistir. Bu ¢aligmanin bulgular1 da ¢ocuk edebiyatinin genelde egitim ve 6zelde Tiirkce
egitimi ile iliskili tez ¢aligmalarmin siirdiigiinii gostermektedir. Ayrica Yazici (2013),
belirli bir yapit1 ya da bir yazarin birden fazla yapitini ele alarak buradaki belirli bir izlegin
(tema), iletinin, egitsel islevin izini arayan tezlerin ¢ocuk edebiyati alanindaki akademik
caligmalarin agirlik noktasini olusturdugunu belirtmektedir.

Cocuk edebiyatinda ileti, ¢ocuk edebiyatinda izlek (tema), ¢ocuk edebiyatini
zayiflatan ogeler, farkli tilkelerdeki ¢ocuk edebiyati, cocuk edebiyatina kuramsal yaklagim,
cocuk edebiyati ve drama, ulusal tezlerde yer alan konulardir. Cocuk edebiyati ve gocuk
kiitiiphanesi, ¢ocuk edebiyati ve kiiltiirel aktarim/yansima, ¢ocuk edebiyati ve toplum
gercekligi, sosyoloji, ¢ocuk edebiyati ve oyun, ¢ocuk edebiyati ve miize, ¢cocuk edebiyati
ogelerinden mekan, ¢ocuk edebiyati ve kitaplarin niteligi, ¢ocuk edebiyati ve yetiskin
edebiyati arasindaki iliski, ¢ocuk edebiyati 6gelerinden zaman, ¢ocuk edebiyati ve dinsel
yansima, ¢ocuk edebiyati ve cinsellik, cocuk edebiyati ve ¢ocuk diinyasi, ¢cocuk edebiyati
ve okur, ¢cocuk edebiyat1 ve mizah, cocuk edebiyati ve ¢evre bilinci, uluslararasi tezlerde
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yer alan konulardir. Uluslararas1 konularin gesitliligi 6n plana ¢ikmaktadir. Ideoloji ile
ilgili ¢alismalarda ulusal tezlerde ¢ocuk haklari, siyaset ve cinsiyet¢ilik ele alinirken
uluslararasi tezlerde bu konu alanindaki ¢esitlilik dikkat cekmektedir: siyaset, feminizm ve
kadin imgesi, cinsiyet rolleri ve algisi, ayrimcilik ve cinsiyet ayrimciligi, irkeilik,
yasaklanan kitaplar, cumhuriyetgcilik, fagizm ve ulusalcilik. Ayrica uluslararasi tezlerde
Oone c¢ikan ve ulusal tezlerde ele alimmayan birgok konu da oOne ¢ikmaktadir:
cokkiiltiirliiliik, yerel ve melez kiiltiir karsilagtirmalari, escinsellik, sosyal sinif ve mitler...

Uluslararasi tezlerde bu konularin ele alinmasinda, toplumsal ger¢eklik énemli rol
oynamaktadir. Ornegin; 1965 yilinda Cocuklar igin Irklar Aras1 Kitaplar Konseyi (The
Council on Interracial Books for Children) kurulmus ve 1960 yilinda baslatilan Insan
Haklar1 Hareketi’nin bir uzantisi olarak bu konsey, ¢ok irkli toplumu yansitacak ¢ocuk
edebiyatinin gelistirilmesinde rol oynamaktadir. Ayrica ¢ocuk edebiyatindaki irk¢ilik ve
cinsiyetcilik konularin1 ele almasinin yani sira basta Afrikali Amerikalilar olmak {izere
Asyalilar, Latinler, Yerli Amerikalilar ve kadinlarin c¢ocuk edebiyatinda ele alinisini
incelemektedir (Banfield, 1998). Dolayisiyla cok 1rkli, ¢ok kiiltiirlii toplumsal yasamin
geregi, bu tiir konular baskin olarak ele alinmaktadir. Bu baskinlik konular igerisinde
karakterlerin ele alinmasina da yansimistir. Uluslararas: tezlerde karakterler farkl
yonleriyle incelenmistir: erkek, kadin ve c¢ocuk; yetim, kotli, engelli ve kurtarici
(kahraman) karakterler, ikincil (yardimc1) karakterler, prenses karakteri, ¢ilgin bilim adami
karakteri vb. Ulusal tezlerde karakterler iizerine ¢alismalar yiizeysel kalmistir. Dolayisiyla
ulusal tezlerde c¢ocuklar i¢in yazilan yapitlarin “hangi gerceklik”lere dayanilarak
yapilandirildigi ve hangi gergeklikler iizerinden bir g¢ocukluk politikasi gelistirildigi
sorusu, ele alinmasi gereken Onemli sorular arasindadir. Ulusal tezlerin gerek konu,
gerekse arastirma asamalart yoniinden uluslararasi tezlerin incelenerek yapilandirilmasi,
alanyazin agisindan 6nem tagimaktadir.

Sonug

Ulusal tezlerdeki ¢aligma konularina bakildiginda, tezlerin ayni dongii iginde
ilerledigi, cocuk edebiyatina kuramsal olarak yaklasildigi goriilmektedir. Cocuk
edebiyatinin ilkeleri, 6geleri, gelisimi ele alinmaktadir. Ancak ¢ocugu bir birey olarak
degerlendirmek, cocuk diinyasim1 tamimak, cocugun gereksinimlerini bilmek, g¢ocuk
karakterlerde gelisim donemlerinin etkisini arastirmak gerekmektedir. Cocugun dogasinda
olan merak ve bununla gelisen yaraticilik tizerinde ¢alisilmamasi da bir eksiklik olarak
degerlendirilebilir. Cocuk edebiyatina 6zgli 6zellikler, ¢cocuk edebiyati temel ilkeleri,
cocuga gorelik, ¢ocuk gercekligi ile sinirlandirilmayarak ¢ocukluk kavrami, ¢ocuk imgesi
ve yaraticilik {lizerinde de durulmalidir. Cocugun karakterlerle 6zdesim kurdugu goz
onlinde bulundurularak karakterle ilgili ¢aligmalarin arttirilmasi ve daha derinlemesine
calisilmast gerekmektedir. Bu nedenle cocuk edebiyatina iliskin hazirlanacak tezlerde
konu ¢esitliliginin arttirilmasi 6nemlidir.

Cocuk edebiyatinda yapilacak tezlerde nitel arastirma yoOntemlerinin yani sira
karma arastirma yontemine de egilim gosterilmesi; arastirma deseninin ve yOnteminin
belirtilmesi, veri toplama araglarinin verilmesi ve 6zetlerde gereken bilgilerin bulunmasi
da One c¢ikan Oneriler arasindadir. Bunlar1 yapabilmenin yolu, tez yazim kurallarim
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uygulamak ve dogru bigimde uygulatmaktan ge¢gmektedir. Tez yazim kilavuzlari, bilimsel
caligmalarda yer almas1 gerekenleri belirterek belli bir diizen iginde yapilmasini saglamak
icin hazirlanmaktadir. Tezlerdeki bigim, icerikle 1ilgili farkliliklar g6z Oniinde
bulunduruldugunda, bu kilavuzlarin anlasilir, tiim iiniversitelerce kabul edilebilir, islevsel
duruma getirilmesi gerekmektedir.
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