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The study examines whether counselors’ levels of professional pride and 

job satisfaction significantly differ according to gender, education level, 

receiving supervision for individual counseling, receiving supervision for 

group counseling, seeing university education as adequate, the job title 

used, and seniority. The study group consisted of 661 counselors. Of the 

participants, 71.6% are female (n=473) and 28.4% (n=188) are male; and 

as for their age ranges, 71.3% (n=471) are between 21-30 years, 20.0% 

(n=132) are between 31-40 years, 7.6% (n=50) are between 41-50 years, 

and 1.2% (n=8) are between 51-60 years of age. The “Professional Pride 

Scale”, the “Job Satisfaction Scale”, and a “Personal Information Form” 

were used to collect the study data. Data analysis was based on 

MANOVA, Games-Howell Test, Scheffe Test, and Discriminant 

Analysis. The results demonstrate that the counselors’ mean scores in 

professional pride and job satisfaction do not significantly differ 

according to gender and receiving supervision for individual and group 

counseling. On the other hand, significant differences were found 

between the counselors’ mean scores in professional pride and job 

satisfaction according to education level, seeing university education as 

adequate, and the job title used. As for seniority, the counselors’ mean 

score in professional pride significantly differed, while their mean scores 

in job satisfaction did not significantly differ according to seniority. The 

study results are discussed in light of the literature and certain 

suggestions are made accordingly. 
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Introduction 

The professions that provide mental health services include psychiatrists, clinical 

psychologists, psychiatric nurses, and counselors. Counselors are specialists in providing 

counseling services (Patterson and Welfel, 1994).  Counseling is a professional relationship 
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that empowers diverse individuals, families, and groups to accomplish mental health, 

wellness, education, and career goals (ACA- American Counseling Association, 2016). 

Serving as a counselor requires possessing the theoretical and practical knowledge and skills 

(Yüksel-Şahin, 2019). Concordance between their capabilities, knowledge and skills during 

practice and the activities required by the profession allows counselors to have positive 

feelings toward their profession and feel in harmony with it. Positive feelings of counselors 

toward their professional identity have been termed as professional pride in the literature. 

Swickert (1997) highlighted feeling proud of the profession when defining counselors’ 

professional identity. Professional pride has been defined as the feelings of respect for one’s 

own and others’ professions (Kernaghan, 2001) and positive emotions felt for being supported 

for one’s professional achievements (Jahsen, 2010). According to Vermeeren En Van Geest 

(2012), employees who are proud of their profession are individuals who make use of their 

experiences and knowledge acquired through education, comply with the rules of professional 

ethics, and have professional motivation.  

Having professional pride is closely associated with the training, professional applications, 

and professional identity of counselors (Haverkamp, Robertson, Cairns, and Bedi, 2011). 

Remley and Herlihy (2007) refer to the concept of professional pride as one of the six sub-

dimensions of the professional counselor identity. A comprehensive professional counselor 

identity consists of the following sub-dimensions: a)having knowledge and understanding 

about the history of the profession, b) understanding the philosophical foundations of the 

profession, c) knowing the professional responsibilities and defined roles of counselors as 

well as the distinctions between counseling and other mental health professions, d) feeling 

proud of being a member of the profession, e) participating in professional organizations and 

defending the profession, and f) being informed about the code of ethics for the counseling 

profession. Among these dimensions, concept of professional pride refers to appreciating the 

profession’s philosophy, values and history, feeling proud when practicing the profession and 

communicating this pride to others. Professional pride is an important factor for developing a 

comprehensive professional counselor identity. Professionals can feel proud of their 

profession by appreciating its historical development, fulfilling their currently applied 

professional roles and responsibilities, and through working for professional development 

(VanZandt, 1990). Myers, Sweeney and White (2002) argue that counselors with strong 

professional identities appreciate their profession as a result of their professional perceptions, 

qualities and knowledge. Individuals’ efforts to fulfill their professional roles, improve 

themselves professionally and participate in professional activities result from professional 

pride.  

Scanlan, Meredith, and Poulsen (2013) noted that a person will have greater professional 

commitment, job satisfaction, and more positive feelings about his/her profession when s/he is 

performing the profession in an effective manner. It is another very important factor for 

counselors to have positive feelings for being a member of the profession with sufficient 

knowledge and skills and experience job satisfaction by participating in working life with 

professional pride. Positive reframing of one’s profession, positive and negative affectivity, 

and professional pride increase an individual’s job satisfaction levels (Hayes, Bonner and 

Pryor, 2010). Baggerly and Osborn (2006) argued that counselors with high professional self-

efficacy have fewer negative feelings and ideas about their profession and greater job 

satisfaction. Job satisfaction occupies a significant place in human life and is defined as the 

degree to which individuals are happy with their occupations. In addition, self-evaluation of 

the degree to which one is satisfied with the practiced profession and its opportunities is an 

important indicator of satisfaction or dissatisfaction with one’s profession (Çetinkanat, 2000; 
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Tezer, 1991). Hoppock defines job satisfaction as employees' emotional reactions towards 

their job (Mercer, 1997). According to Şimşek-Akgemci and Çelik (2007), job satisfaction is 

the happiness felt by one for being productive with his/her professional circle, to which s/he 

happily belongs, and making monetary gains for such production. Miner (1992) construes the 

concept of job satisfaction in a more general sense as all the feelings and thoughts held about 

a profession by the members of that profession may be worth evaluating in this regard.  

Job satisfaction depends on how much an individual values various factors such as the 

capabilities and skills required by professional tasks, cleanliness, order and interpersonal 

relations in the work environment, income level, reward and recognition, social security, 

promotion chances, authority and responsibility, competition, and the chance to distinguish 

oneself, as well as  daily working hours (Alçekiç, 2001). If one can see the tangible product of 

his/her work, then his/her feelings of pride become a source of satisfaction. Furthermore, job 

satisfaction is greater if an employee receives material and immaterial recompense for his/her 

efforts. The greater the degree to which one’s job corresponds to his/her values, the higher the 

job satisfaction gets (Şimşek-Akgemci and Çelik, 2007). Job satisfaction leads to positive 

effects on both mental health and professional qualities and productivity (Locke, 1998; 

Karadağ, Sertbaş, Güner, Taşdemir and Özdemir, 2002). In a similar vein, Matrunola (1996) 

noted that reduced satisfaction with one’s profession results in increased negative affectivity 

such as anger, stress and sorrow, which may in turn cause a decline in one’s professional 

qualities and motivation. On the other hand, job satisfaction fills the members of the 

profession with feelings of achievement and content (Galanou, Georgakopoulos, Sotiropoulos 

and Dimitris, 2010). Professionals develop positive feelings and ideas about their jobs when 

their professional expectations are met (Kadıoğlu, 2014). Obviously, people who are satisfied 

with their professions are more productive, creative and effective in their professional 

practice. Counselors’ thoughts, feelings and behaviors are also influenced by whether they are 

satisfied with their profession. In Turkey, counseling presents some challenges as a 

developing profession. Among such challenges are prejudices and lack of understanding, 

unrealistic expectations, unclear boundaries of the profession, low pay, the high number of 

students per counselor, and too much paperwork. All these create negative thoughts and 

feelings about the profession among its members and negatively affects their professional 

pride and job satisfaction (Tuzgöl-Dost and Keklik, 2012). Recent years have witnessed an 

increase in research on professional pride (Borst and Lako, 2017; Kim, Lee, Jeon and Kim, 

2019; Leeman and Volman, 2019; Vikström and Johansson, 2019) and job satisfaction 

(Torres, 2019; Samuel, Sharma and Sharma, 2020) in international literature. On the other 

hand, in Turkey, there is much less research on counselors’ professional job (Recepoğlu and 

Tümlü, 2015; İnce and Şahin, 2016; İbrahim and Dikmenli, 2019), and a limited number of 

studies have been conducted on counselors’ professional pride (Apakay and Karaırmak, 2019; 

Gümüş, 2017). Therefore, the present study aims to examine counselors’ levels of 

professional pride and job satisfaction according to gender, education level, receiving 

supervision for individual counseling, receiving supervision for group counseling, seeing 

university education as adequate, the job title used, and seniority. We believe that this study 

will contribute to the literature as it examines the factors that affect counselors’ professional 

pride and job satisfaction, attempts to reveal the positive and negative conditions they are 

faced with while performing their profession, and aims to improve the quality of 

psychological counseling profession. It is also believed to contribute to the profession’s 

development and the well-being of psychological counselors by identifying the factors that 

negatively affect counselors’ levels of professional pride and job satisfaction. 

The main problematic of the study is then the question “do counselors’ professional pride and 
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job satisfaction significantly differ according to certain variables?”. In order to make a 

detailed inquiry about the problem question/purpose, we sought answers to the following sub-

problems/purposes. 

(1) Do the counselors’ levels of professional pride and job satisfaction significantly differ 

according to gender?  

(2) Do the counselors’ levels of professional pride and job satisfaction significantly differ 

according to education level?  

(3) Do the counselors’ levels of professional pride and job satisfaction significantly differ 

according to receiving supervision for individual counseling?  

(4) Do the counselors’ levels of professional pride and job satisfaction significantly differ 

according to receiving supervision for group counseling? 

(5) Do the counselors’ levels of professional pride and job satisfaction significantly differ 

according to seeing university education as adequate? 

(6) Do the counselors’ levels of professional pride and job satisfaction significantly differ 

according to the job title used?  

(7) Do the counselors’ levels of professional pride and job satisfaction significantly differ 

according to seniority? 

Methodology  

Research Model 

This study uses the survey research model, which is a quantitative research model. 

Survey model is a research model that is used to find out the participants’ opinions or 

interests, skills, abilities, attitudes and alike about a specific subject or situation and is often 

conducted on relatively larger samples to study the intervariable correlations (Karasar, 2009). 

Study Sample 

The study universe consists of 4310 psychological counselors working at public 

schools (kindergartens-primary schools-secondary schools-high schools) and Guidance 

Research Centers in İstanbul, Turkey. The participants include 661 counselors who were 

selected using convenient sampling method. All of these participants graduated from the 

Psychological Counseling and Guidance Departments at different universities in Turkey or 

the Turkish Republic of Northern Cyprus. Our criteria required  the participants to graduate 

from the departments of psychological counseling guidance and received the individual and 

group counseling applications course during their undergraduate training. Table 1 shows the 

information on the participants.  

Table 1: Information on the Participants 
Variables n % 

Gender 

Female 

Male 

 

473 

188 

 

71.6 

28.4 

Age 

21-30 years old 

31-40 years old 

41-50 years old 

51-60 years old 

 

471 

132 

50 

8 

 

71.3 

20.0 

7.6 

1.2 

Seniority 

0-5 years 

 

316 

 

47.8 
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6-11 years 

12-17 years 

18-23 years 

24 years and above 

228 

55 

47 

15 

34.5 

8.3 

7.1 

2.3 

Educational institution 

Pre-school 

Primary school 

Middle school 

High school 

Guidance and Research Center 

 

33 

156 

243 

189 

40 

 

5.0 

23.6 

36.8 

28.6 

6.1 

Assessment (Data Collection) Instruments Used in the Study  

Counselor Professional Pride Scale: The Professional Pride Scale is a subscale of the 

Counselor Professional Identity Measure developed by Emerson (2010). This subscale was 

adapted to Turkish by Gümüş (2017) under the title “Counselor Professional Pride Scale” 

(CPPS). The six-item Likert-type scale is a unidimensional scale with 11 items. In order to 

test the construct validity of the CPPS, it was subjected to exploratory factor analysis (EFA) 

with principal components analysis. The unrestricted analysis indicated an 11-item, three-

factor (common variance 57%) structure. Yet, the analysis was repeated as certain items had 

very low loadings. When the analysis was restricted to a single factor, the common variance 

accounted for was 39% and item loadings ranged between .27 and .82. The scale has a 

Cronbach’s Alpha coefficient of .76. 

Job Satisfaction Scale: Developed by Kuzgun, Sevim and Hamamcı (2005), this scale is a 

five-point Likert-type scale with 20 items. The high assessment scores obtained by the scale 

indicate a high level of job satisfaction. The results of the factor analysis performed to assess 

the scale’s construct validity revealed that the items’ factor loadings range between .47 and 

.88. Furthermore, the two items identified through the analysis account for a total variance of 

48.6%. On the other hand, correlation of each item score with the total score was above .30. 

The Cronbach’s Alpha coefficient for the scale was found to be .90. 

Informed Consent Form and Personal Information Form: Prior to the administration of the 

scales, an Informed Consent Form was used to obtain consent of the participants, all of whom 

participated in the study voluntarily. The Personal Information Form involves questions to 

identify the counselors’ gender, age, professional experience, education level, the job title 

they use, the number of supervision sessions taken for individual and group counseling 

throughout university education, and self-perceptions about the adequacy of university 

education.  

Data Collection Process 

In order to examine whether the counselors’ levels of professional pride and job 

satisfaction significantly differ according to gender, education level, receiving supervision for 

individual counseling, receiving supervision for group counseling, seeing university education 

as adequate, the job title used, and seniority, the “Counselor Professional Pride Scale”, the 

“Job Satisfaction Scale”, and the “Personal Information Form” were used as the data 

collection instruments in the study. Required permissions to use the data collection 

instruments were obtained via e-mail from the developers and adaptors of the Counselor 

Professional Pride Scale and the Job Satisfaction Scale. Upon obtaining permissions for the 

scales, the researchers then obtained a “Research Permit” from the Social Sciences Institute of 

Yıldız Technical University and the “Ethics Committee Approval” from the Academic Ethics 

Committee of Yıldız Technical University indicating that no unethical practice is involved. In 
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addition, another permit was obtained from Istanbul Provincial Directorate of National 

Education since the study data would be collected from the psychological counselors working 

in preschools, primary, secondary, and high schools and the Guidance Research Centers in 

Istanbul, all of which are run by the Ministry of National Education (MoNE). The data 

collection process started in October 2018 and ended in March 2019.  

Also, the assessment instruments were converted into a link using Google Forms to be 

completed in an electronic format. 110 of the responses were collected in an electronic 

environment. The remaining 551 data were collected either through group and individual 

administering of the data collection process and a total of 662 individuals were reached in this 

regard. Group administrations were carried out prior to the meetings held by the Guidance 

Research Centers at the beginning of both semesters of 2018-2019 academic year and also 

before their in-service training sessions. Prior to the group administration of the assessment 

instruments, we contacted the director of the relevant Guidance Research Center to obtain 

permission for administering the very process before the meeting/seminar. Individual 

administrations were done by visiting the schools and reaching the counselors working there. 

Prior to each administration session, the researcher introduced herself and the study’s purpose 

and significance. Potential participants were informed that participation is voluntary, no 

individual assessment would be made, they would not be asked for any identity information, 

and the data would only be used for scientific purposes. The volunteers then signed the 

“Informed Consent Form”, which includes these explanations as well as information 

pertaining to the research, and completed the dataset.  

Data Analysis 

SPSS 22 software was used for data analysis. In order to ascertain whether the scores 

on the “Counselor Professional Pride Scale” and the “Job Satisfaction Scale” as the dependent 

variables of the study show a normal distribution, the skewness and kurtosis coefficient values 

were calculated for the scale scores. The Box M Test was used to test the homogeneity of 

variance and covariance matrices (Büyüköztürk, 2002). As a result of the analysis, MANOVA 

Wilks Lambda (λ) Test was performed in cases where variance-covariance homogeneity was 

achieved, while MANOVA-Pillai’s Trace Test was applied in cases where variance-

covariance homogeneity was not achieved, without for the requirement for  this condition. In 

the presence of any significant difference as a result, Games-Howell and Scheffe 

complementary tests were performed to identify the groups with the difference. In addition, 

Discriminant Analysis Test was applied in cases where the results of the MANOVA Test 

were significant and the results of the ANOVA Test were insignificant. The significance level 

was taken to be .05 for the study. 

Results 

In order to ascertain whether the scores obtained in the “Counselor Professional Pride 

Scale” and the “Job Satisfaction Scale” as the study variables have a normal distribution, we 

calculated the skewness and kurtosis coefficients for the scores. The skewness coefficients are 

S=.76 for the Professional Pride Scale and S=.57 for the Job Satisfaction Scale. And the 

kurtosis coefficients are K=.68 for Professional Pride and K=.07 for Job Satisfaction. Having 

skewness and kurtosis values ranging from -2 to +2 is acceptable indicating that the dataset 

shows a normal distribution (Bachman, 2004). The Box’s M Test performed to test the 

homogeneity of the variance and covariance matrices yielded the following results: Box’s M 

= 3.32 (p>.05) for gender, Box’s M = 23.11 (p<.05) for education level, Box’s M = 33.56 

(p<.05) for receiving supervision for individual counseling, Box’s M = 29.89 (p<.05) for 



Participatory Educational Research (PER), 8 (4);1-23, 1 December 2021 

Participatory Educational Research (PER) 

 
-7- 

receiving supervision for group counseling, Box’s M = 12.94  (p=. 05) for seeing university 

education as adequate, Box’s M = 20.34 (p<.05) for the job title used, and Box’s M = 13.95 

(p>. 05) for seniority. Moreover, the intervariable correlation coefficients are smaller than .70, 

which attests to the absence of multiple connections among the variables.  

The study sought an answer to the question “Do counselors’ levels of professional pride and 

job satisfaction significantly differ according to gender, education level, receiving supervision 

for individual counseling, receiving supervision for group counseling, seeing university 

education as adequate, the job title used, and seniority?” To find the answer, MANOVA- 

Wilks Lambda (λ) Test and MANOVA-Pillai’s Trace Test were carried out and the analysis 

results are given in the following Tables.  

Table 2. The Results of the MANOVA-Wilks Lambda Test on the Differences among 

Counselors’ Professional Pride and Job Satisfaction according to Gender 
Source Variables Sum of 

Squares 
Sd Mean of 

Squares 
   F  p η 2 

Gender 
 

P. Pride  12.62 1 12.62 .48 .49 .00 

J. Satisfaction 10.01 1 10.01 .07 .79 .00 

Wilks Lambda (λ) Test= .998, F calcutated (2, 658) = .61 p> .05, η 2 = .00 

 Gender  N x̄ Ss 

P. Pride  Female 
Male 

473 
188 

46.85 
46.55 

4.98 
5.55 

J. Satisfaction Female 
Male 

473 
188 

75.89 
76.16 

11.46 
11.93 

As seen in Table 2, the counselors’ professional pride and job satisfaction scores do not 

significantly differ according to gender. The impact value was also low (Wilks Lambda λ 

Test= .998, F calculated (2,658) = .61, p>.05, η 2 = .00).  

Table 3. The Results of the MANOVA-Pillai’s Trace Test on the Differences among 

Counselors’ Professional Pride and Job Satisfaction according to Education Level 
Source Variables Sum of 

Squares 
Sd Mean of 

Squares 
   F  p η 2 

Education 
Level 

P. Pride  152.176 2 76.09 2.89 .06 .01 

J. Satisfaction 299.022 2 149.657 1.11 .33 .00 

Pillai’s Trace Test = .02, F calcutated (4, 1316) = 3.01 p<.05, η 2 = .01 

 Education  n x̄ Ss 

P. Pride  Undergraduate 

Master’s 

PhD 

487 

164 

10 

46.81 

46.87 

42.90 

4.91 

5.47 

9.21 

J. Satisfaction Undergraduate 

Master’s 

PhD 

487 

164 

10 

75.58 

77.14 

75.80 

11.71 

11.25 

11.43 

As seen in Table 3, the counselors’ professional pride and job satisfaction scores significantly 

differ according to education level. The impact value was found to be low (Pillai’s Trace Test 

= .02, F calculated (4, 1316) = 3.01 p< .05, η 2 = .01). However, according to the ANOVA 

results given as an extension of MANOVA in Table 1, it was found that the counselors’ 

professional pride scores (F calculated= 2.89, p> .05,    η 2 = .01) and job satisfaction scores 

(F calculated= 1.11, p> .05, η 2 = .00) do not significantly differ according to education level. 

The impact of magnitude (Eta Square) values are η2 = .01 for professional pride and η 2 = .00 
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for job satisfaction with a low level of calculated impact. 

As seen in Table 3, upon obtaining significant results for the MANOVA Test and 

insignificant results for the ANOVA Test, a Discriminant Analysis Test was performed and 

the results are shown in Table 4. Discriminant Analysis Test was applied to the professional 

pride and job satisfaction scores so as to identify the source of the difference. 

Table 4. The Results of the Discriminant Analysis Test for Education Level 

The Results of the Canonical Discriminant Function Test for the Function Calculated for Education Level 

    Function 

 

 

Eigenvalue 

 

 

% 

Variance 

 

Canonical 

Correlation 

 

Wilks’ 

Lambda 

 

X2 

 

 

Sd 

 

 

p 

 

 

    1 

    2 

.02 

.00 

83.5 

16.5 

.12 

.06 

.982 

.997 

12.00 

1.99 

4 

1 

.02 

.16 

Standardized Canonical Discriminant Function Coefficients and Structure Matrix Results for the Discriminant 

Function 

Factors 

 

 

Professional Pride 

Job Satisfaction 

Standardized Canonical Discriminant 

Function Coefficients  

              1                                   2 

            1.24                               .21 

           -.92                                .86                              

Structure Matrix 

 

            1                         2 

           .68                     .73* 

          -.17                    .99* 

Correct Categorization Ratio: 43.7% 

In discriminant analysis, a discriminant function is generated (implicit variable) using a linear 

combination of one or more quantitative predictive variables/independent variables. The 

significance level of the discriminant function is assessed based on canonical correlation, 

eigenvalue and Wilks Lambda (λ) values (Çokluk, Şekercioğlu and Büyüköztürk, 2016). As 

shown in Table 4, two functions were generated. Eigenvalues are .02 for the first function and 

.00 for the second function, which are low values. Although it is not clearly defined, an 

eigenvalue over .40 is accepted as “good” for the Canonical Discriminant Function Test 

(Çakmak and Gürdal, 2015). As a result, the functions generated for education level do not 

provide good discrimination.  

As seen in Table 4, the canonical correlation value for the discriminant function is.12 for the 

first function and .06 for the second function. Canonical correlation is the relationship 

between professional pride and job satisfaction as the discriminant function using the groups 

based on education level. A canonical correlation of zero indicates the lack of any relations 

between the function and the groups. A higher correlation value indicates a high level of 

relationship (Çokluk, Şekercioğlu and Büyüköztürk, 2016). The squared canonical correlation 

value gives the accounting ratio. In other words, the first discriminant function obtained in the 

model accounts for 01%of group discrimination, while the second discriminant analysis 

accounts for 00% of group discrimination. This finding indicates that the discriminant 

functions are 01% effective in separating groups. 

As seen in Table 4, the Wilks Lambda (λ) Test and Chi-Square (X2) Test values were 

examined to ascertain whether the function based on education level is significant. As a result 

of the analysis, the values of Wilks Lambda (λ) Test=.98 and X2=12.00, p< .05 for the first 

function were found to be significant. This means that the function’s separation power is 

significantly high and the groups are separated with a discriminant function. On the other 

hand, according to the analysis results, the Wilks Lambda (λ) Test=.99 and X2=1.99, p> .05 
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values were not found to be significant for the second function. In other words, the separation 

power of the second function is insignificant.  

The Standardized Canonical Discriminant Function coefficients indicate the partial 

significance of the independent variables-predictive variable when estimating the impact of 

each dependent variable (on education level). This corresponds to the Beta Coefficient in 

regression analysis (Çokluk, Şekercioğlu and Büyüköztürk, 2016). For this purpose, we 

calculated the Standardized Canonical Discriminant Function Coefficients and Structure 

Matrix and these results are also shown in Table 4. For Standardized Canonical Discriminant 

Function coefficients, small values indicate low contribution, while large values indicate great 

contribution (Siyez and Kaya, 2011). Structure matrix is used to determine the significance of 

independent variables. This matrix indicates the correlation of each independent variable-

predictive variable (professional pride and job satisfaction) with the discriminant function. As 

is clear from the Standardized Canonical Discriminant Function Coefficients given in Table 4, 

the highest coefficients on the first function are professional pride (SKDFK= 1.24) and job 

satisfaction (SKDFK= .92), respectively. The highest coefficients on the second function are 

job satisfaction (SKDFK= .86) and professional pride (SKDFK= .21), respectively. As shown 

by the results of the structure matrix, the independent variable with the highest correlation 

with the first discriminant function obtained is professional pride (YM=.68), which is 

followed by job satisfaction (YM=.17). On the other hand, the independent variables with the 

highest correlation with the second discriminant function is job satisfaction (YM=.99*), 

followed by professional pride (YM=.73).  

A second look at Table 3 in light of all this information will show that the mean professional 

pride score for the counselors with a bachelor’s degree (x̄=46.81) and the mean professional 

pride score for the counselors with a master’s degree (x̄=46.87) are similar. Yet, the mean 

professional pride score for the counselors with a PhD degree (x̄=42.90, Ss=9.21, n=10) is 

relatively lower. The professional pride of the PhD-holder counselors is separated from that of 

the counselors with bachelor’s and master’s degrees.  

Table 3 also shows that the mean job satisfaction score of the counselors with a bachelor’s 

degree (x̄=75.58) and the mean job satisfaction score of the counselors with a PhD degree 

(x̄=75.80) were found to be similar. On the hand, the counselors with a master’s degree have a 

higher mean job satisfaction score (x̄=77.14). Consequently, the job satisfaction of the 

counselors with a master’s degree is separated from that of those with bachelor and PhD 

degrees. Moreover, the correct categorization ratio for the analysis is 43.7%. 

Table 5. The Results of the MANOVA-Pillai’s Trace Test on the Differences among 

Counselors’ Professional Pride and Job Satisfaction according to Receiving Supervision for 

Individual Counseling 
Source Variables Sum of 

Squares 
Sd Mean of 

Squares 
   F  p η 2 

Individual 
Counseling for 
Super. 

P. Pride  256.002 6 42.667 1.62 .14 .02 

J. Satisfaction 437.057 6 72.843 .54 .78 .01 

Pillai’s Trace Test = .028, F calculated (12, 1308) = 1.54 p> .05, η 2 = .01     

 Supervision n x̄ Ss 

 

P. Pride  

I have not received supervision 

1-5 Sessions 

6-10 Sessions 

11-15 Sessions 

136 

175 

213 

60 

45.88 

46.38 

47.42 

47.37 

5.03 

5.77 

4.88 

4.33 
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16-20 Sessions 

21-25 Sessions 

26 Sessions and More 

48 

15 

14 

46.75 

46.93 

47.64 

4.88 

5.84 

4.83 

 

J. Satisfaction 

I have not received supervision 

1-5 Sessions 

6-10 Sessions 

11-15 Sessions 

16-20 Sessions 

21-25 Sessions 

26 Sessions and More 

136 

175 

213 

60 

48 

15 

14 

75.73 

75.82 

75.74 

75.80 

77.18 

75.26 

80.85 

11.97 

11.89 

11.50 

11.75 

11.78 

7.07 

8.24 

As seen in Table 5, the counselors’ professional pride and job satisfaction scores do not 

significantly differ according to receiving supervision for individual counseling. And the 

impact value was found to be low (Pillai’s Trace Test = .028, F calculated (12, 1308) = 1.54 

p> .05, η 2 = .01).  As seen from the ANOVA results given as an extension of the MANOVA 

results in Table 1, the counselors’ professional pride (F calculated= 1.62, p> .05, η 2 = .02)  

and job satisfaction (F calculated = .54, p> .05, η 2 = .01) scores were found to not 

significantly differ according to receiving supervision for individual counseling. The impact 

of magnitude (Eta Square) values is  η2 = .02 for professional pride and η 2 = .01 for job 

satisfaction, indicating a low calculated impact. 

Table 6. The Results of the MANOVA-Wilks Lambda Test on the Differences among 

Counselors’ Professional Pride and Job Satisfaction according to Receiving Supervision for 

Group Counseling 
Source Variables Sum of 

Squares 
Sd Mean of 

Squares 
   F  p η 2 

Group 
Counseling for 
Superv. 

P. Pride  54.640 6 9.107 .34 .91   .00 

J. Satisfaction 329.604 6 54.934 .40 .88 .00 

Wilks Lambda (λ) Test= .991, F calculated (12, 1306) = .52 p> .05, η 2 = .01 

 Supervision  n x̄ Ss 

 

P. Pride  

I have not received supervision 

1-5 Sessions 

6-10 Sessions 

11-15 Sessions 

16-20 Sessions 

21-25 Sessions 

26 Sessions and More 

281 

160 

167 

27 

15 

4 

6 

46.80 

46.56 

46.77 

46.63 

47.47 

47.00 

49.33 

5.07 

5.49 

5.26 

4.84 

3.70 

3.37 

1.21 

 

J. Satisfaction 

I have not received supervision 

1-5 Sessions 

6-10 Sessions 

11-15 Sessions 

16-20 Sessions 

21-25 Sessions 

26 Sessions and More 

281 

160 

167 

27 

15 

4 

6 

75.77 

76.71 

75.56 

75.22 

75.00 

80.75 

79.50 

11.96 

10.86 

11.75 

10.73 

12.90 

14.24 

10.48 

As seen in Table 6, the counselors’ professional pride and job satisfaction scores do not 

significantly differ according to receiving supervision for group counseling. The impact value 

was low (Wilks Lambda (λ) Test= .991, F calculated (12, 1306) = .52 p> .05, η 2 = .01). As 

seen in the ANOVA results given in the MANOVA extension in Table 1, the counselors’ 

professional pride scores (F calculated= .34, p> .05, η 2 = .00) and job satisfaction scores (F 

calculated= .40, p> .05, η 2 = .00) do not significantly differ according to receiving 

supervision for group counseling. The magnitude of impact (Eta Square) values were 

calculated as η2 = .00 for professional pride and η 2 = .00 for job satisfaction. 
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Table 7. The Results of the MANOVA-Pillai’s Trace, Games Howell Tests on the 

Differences among Counselors’ Professional Pride and Job Satisfaction according to Seeing 

University Education as Adequate 
Source Variables Sum of Squares Sd Mean of 

Squares 
   F  p η 2 

Seeing 

Education as 

Adequate 

P. Pride  521.635 2 260.817 10.11 .00 .03 

J. Satisfaction 2193.629 2 1096.817 8.34 .00 .03 

Pillai’s Trace Test = .039, F calculated (4, 1316) = 6.58 p< .05, η 2 = .02 

 Seeing Education as Adequate  n x̄ Ss 

 

P. Pride  

Inadequate 

Moderately Adequate 

Highly Adequate 

193 

381 

87 

45.45 

47.16 

47.97 

5.63 

4.87 

4.66 

 

J. Satisfaction 

Inadequate 

Moderately Adequate 

Highly Adequate 

193 

381 

87 

73.88 

76.13 

79.89 

12.86 

10.94 

10.35 

     

Games-Howell Test Seeing Education as Adequate      1      2 3 

 

P. Pride  

Inadequate                  (1) 

Moderately Adequate (2) 

Highly Adequate        (3) 

       - 1.72* 

- 
2.52* 

.80 

- 

 

J. Satisfaction 

Inadequate                  (1) 

Moderately Adequate (2) 

Highly Adequate        (3) 

       - 2.25 

- 
6.02* 

3.77* 

- 

As seen in Table 7, the counselors’ professional pride and job satisfaction scores significantly 

differ according to whether they perceive university education as adequate. The impact value 

was calculated to be low (Pillai’s Trace Test = .039, F calculated (4, 1316) = 6.58 p< .05, η 2 

= .02). As is shown by the ANOVA results given in the MANOVA extension in Table 1, the 

counselors’ professional pride scores (F calculated= 10.11, p< .05, η 2 = .03) and job 

satisfaction scores (F calculated= 8.34, p< .05, η 2 = .03) significantly differ according to 

whether they see university education as adequate. The impact of magnitude (Eta Square) 

values are η2 = .03 for professional pride and η 2 = .03 for job satisfaction with a low 

calculated impact. The results of the Games-Howell Test demonstrate that the counselors who 

perceive university education as inadequate have a lower mean professional pride score than 

those of the counselors who perceive university education as moderately and highly adequate; 

the counselors who perceive university education as inadequate have a lower mean job 

satisfaction score than the counselors who perceive university education as moderately and 

highly adequate. 

Table 8. The Results of the MANOVA-Pillai’s Trace, Games Howell Tests on the 

Differences among Counselors’ Professional Pride and Job Satisfaction according to the Job 

Title Used  
Source Variables Sum of Squares Sd Mean of 

Squares 
   F  p η 2 

the Job Title P. Pride  804.652 3 268.217 10.55 .00 .05 

J. Satisfaction 2780.759 3 926.920 7.09 .00 .03 

Pillai’s Trace Test = .055, F calculated (6, 1312) = 6.15 p< .05, η 2 = .03 

 Title n x̄ Ss 

 

P. Pride  

Psychological counselor 

Counselor 

School  psychological counselor 

Guidance Specialist 

308 

94 

223 

36 

47.38 

44.10 

46.92 

47.44 

5.06 

5.79 

4.68 

4.91 
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J. Satisfaction 

Psychological counselor 

Counselor 

School psychological counselor 

Guidance Specialist 

308 

94 

223 

36 

77.70 

71.60 

75.49 

75.71 

11.12 

13.08 

11.22 

10.72 

Games-Howell 

Test 

Title   1 2 3           

 

P. Pride  

Psychological counselor              (1) 

Counselor                                    (2) 

School  psychological counselor (3) 

Guidance Specialist                     (4) 

  - 3.27* 

   - 

   - 

   - 

   - 

 

J. Satisfaction 

Psychological counselor              (1) 

Counselor                                    (2) 

School  psychological counselor (3) 

Guidance Specialist                     (4) 

  - 6.10* 

   - 

   - 

2.82 

   - 

As seen in Table 8, the counselors’ professional pride and job satisfaction scores significantly 

differ according to the job title used. The impact value was low (Pillai’s Trace Test = .055, F 

calculated (6, 1312) = 6.15 p< .05, η 2 = .03).  As is clear from the ANOVA results given in 

the MANOVA extension in Table 1, the counselors’ professional pride scores (F calculated= 

10.55, p< .05, η 2 = .05) and job satisfaction scores (F calculated= 7.09, p< .05,  η 2 = .03) 

significantly differ according to job title. The magnitude of impact (Eta Square) values are η2 

= .05 for professional pride and η 2 = .03 for job satisfaction, with a low calculated impact. 

The results of the Games-Howell Test demonstrate that the mean professional pride score was 

found to be lower for the counselors who use “counselor” as their job title, when compared to 

the counselors who use “psychological counselor” as their job title; the mean job satisfaction 

score of the counselors who use “counselor” as their job title is lower than that of those who 

use the title of “psychological counselor”.  

Table 9. The Results of the MANOVA-Pillai’s Trace Test on the Differences among 

Counselors’ Professional Pride and Job Satisfaction according to Seniority  
Source Variables Sum of 

Squares 
Sd Mean of 

Squares 
   F  p η 2 

 

Seniority             

P. Pride  825.159 4 206.290 8.11 .00  .05 

J. Satisfaction 867.159 4 216.790 1.61 .17 .01 

Wilks Lambda (λ) Test= .941, F calculated (8,1310) = 5.07 p< .05, η 2 =.03 

 Seniority  n x̄ Ss  

 

P. Pride  

0-5 years                       

6-11  years                 

12-17  years               

18-23  years               

24  years  and above 

316 

228 

55 

47 

15 

47.55 

46.21 

43.96 

46.55 

49.66 

4.86 

5.05 

5.53 

5.62 

4.77 

 

 

J. Satisfaction 

0-5 years                       

6-11  years                 

12-17  years               

18-23  years               

24  years  and above 

316 

228 

55 

47 

15 

75.96 

76.18 

73.25 

76.40 

81.40 

11.67 

11.27 

12.47 

10.31 

13.95 

 

Scheffe Test  Seniority   1    2    3                 4                  5 

 

P. Pride 

0-5 years                   (1)                   

6-11  years                (2) 

12-17  years              (3) 

18-23  years              (4) 

24  years  and above (5) 

  -    - 

   - 

 3.58* 

   - 

   - 

      -                   - 

      -                   - 

      -             5.70* 

      -                   - 

      -                   - 

As seen in Table 9, the counselors’ professional pride and job satisfaction scores significantly 
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differ according to seniority. The impact value was low (Wilks Lambda (λ) Test= .941, F 

calculated (8,1310)  = 5.07 p< .05, η 2 = .03 ). As shown by the ANOVA results given in the 

MANOVA extension in Table, professional pride scores (F calculated= 8.11, p< .05, η 2 = 

.05) significantly differ among the counselors according to seniority. However, job 

satisfaction scores (F calculated= 1.61, p> .05, η 2 = .01) do not significantly differ according 

to seniority. The magnitude of impact (Eta Square) values are η2 = .05 for professional pride 

and η 2 = .01 for job satisfaction, with a low calculated impact. As demonstrated by the results 

of the Scheffe Test, the mean professional pride score was higher for the counselors with 0-5 

years of work experience than those with 12-17 years of work experience, while the 

counselors with 12-17 years of work experience had a lower mean professional pride score 

than those with a work experience of 24 and more years. 

Discussion 

The study results showed that the counselors’ professional pride and job satisfaction 

levels do not significantly differ according to gender. In a limited number of studies 

investigating counselors’ professional pride according to gender, Littlefield (2016) found that 

professional pride does not significantly differ according to gender. However, Borst and Lako 

(2017) found a significant difference between the professional pride levels of public servants 

according to gender. A possible reason for such difference may have to do with the fact that 

the study was conducted with a different professional group and there was a close number of 

female and male participants in the sample group. Female participants constitute the majority 

of the counselors in the sample both in our study and Littlefield’s (2016) study.  

Our study results also revealed no significant difference between genders in the counselors’ 

job satisfaction levels. In support of our finding, Bayrı (2006), Ekşi, Ismuk and Parlak (2015), 

Kadıoğlu (2014), Uslu (1999), Wiggins (1984) and Tahincioğlu (2018) also found that job 

satisfaction levels of school counselors do not significantly differ according to gender. A 

majority of the counselors in Turkey work in schools. And this study was also conducted with 

school counselors. School counselors from both sexes are offered the same opportunities, and 

hence the lack of any difference between genders occurs. Yet, Hamamcı, Oskargil-Göktepe 

and İnanç (2005), Gündoğdu (2013), and Bhat and Zargar (2015) found in their research that 

job satisfaction is predicted by gender, while Köksal (2019) found that male counselors have 

significantly higher job satisfaction levels than female counselors. 

Based on the study results, we found that the counselors’ professional pride levels do not 

significantly differ according to their education status. The counselors with a PhD degree 

were found to have a lower level of professional pride when compared to those with master’s 

and bachelor’s degrees. The low level of professional pride among the PhD degree holders 

could be attributed to the fact that the Ministry of Education does not make any changes in 

title and payment for school counselors despite any improvement in their education levels. In 

addition, school counselors may experience cases where their professional expectations are 

not met despite their higher education levels, they do not own an adequate understanding of 

the profession, and they have problems regarding professional boundaries, all of which might 

create negative feelings among them about their profession. Yüksel-Şahin (2008) and Tuzgöl-

Dost and Keklik (2012) identified the most common challenges facing counselors as the lack 

of knowledge about counseling and guidance services, biased attitudes, and lack of 

collaboration with the guidance services on the part of other education stakeholders working 

in their schools, as well as unclear job definitions. Among a limited number of studies dealing 

with counselors’ professional pride, some arrived at different results from our study findings. 
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For instance, Lewis and Hatch (2008) suggested that when supported with education, school 

counselors will have a strong professional identity and thus have positive feelings for their 

profession. On the other hand, Gümüş (2017) concluded that professional pride does not 

differ according to education level, a result which could be attributed to the fact that Gümüş 

(2017) conducted the research with school counselors who both work in Turkey and have 

bachelor’s and master’s degrees.  

As a result of our study, we found that the counselors’ job satisfaction levels significantly 

differ according to education level. Job satisfaction was found to be higher among the 

counselors with a master’s degree than those with bachelor and PhD degrees. A literature 

review shows different study results. Wiggins (1984); Brown, Swigart, Bolen, Hall, and 

Webster (1998); Koç (1998); and Gambrell, Rehfuss, Suarez, and Meyer (2011) all concluded 

that job satisfaction does not differ according to education level. On the other hand, Yelboğa 

(2007) suggests that employees with higher education levels tend to care about productivity 

more in their professional practice and have more positive affectivity toward their jobs. Metle 

(2001), DeMato and Curcio (2004), Gürbüz (2007), Durmuş (2015), and Köksal (2019) found 

as a result of their studies that education level is a significant factor for increased job 

satisfaction. In contrast, Park and Kim (2002) and Kantar (2008) concluded that increased  

education level results in a decrease in job satisfaction. Individuals experience job satisfaction 

if they arrive at a positive result in the sense that their gains through education are equal to or 

more than those of others but have job dissatisfaction in the opposite case. Job satisfaction is 

higher among the counselors with master’s degree in our study, a result which might have to 

do with the fact that counseling education is offered at the undergraduate level in Turkey and 

therefore, the number of PhD degree holders in particular is relatively low. Moreover, 

inadequate opportunities for practicum and supervision in counseling education in Turkey 

could also have resulted in reduced job satisfaction among PhD graduates. In addition, due to 

the incongruence between the annual number of graduates of the counseling and guidance 

programs and the number of those appointed to public positions, bachelor’s degree holders 

complete their master’s education until they get appointed and start working during or after 

their master’s education, which may be another reason for the high job satisfaction levels 

among the master’s degree holders.   

We found in our study that the counselors’ levels of professional pride and job satisfaction do 

not significantly differ according to whether they received supervision for individual and 

group counseling. Crutchfield and Borders (1997); Events (1997); Agnew, Vaught, Getz and 

Fortune (2000); and Azeem (2010) concluded in their research that counselors have more 

positive feelings toward the profession and greater job satisfaction when they participate in 

supervision sessions. In a similar vein, Özyürek (2009) and Yüksel-Şahin (2019) also argue 

that it is important for counselors to have the opportunity to put into practice the theoretical 

knowledge they gained during supervision and applied courses at university so that they can 

feel competent and effective in their professional practice. Thus, counselors who feel self-

competent and qualified professionally can practice the profession with positive feelings and 

fulfill their professional expectations (Emerson, 2010). Our study results that the counselors’ 

levels of professional pride and job satisfaction do not differ according to receiving 

supervision for individual and group counseling, which might have links with the 

inadequacies in undergraduate and graduate counseling education in Turkey with regard to 

supervision and practical training. Counseling education in the US, for instance, is only 

offered at graduate level in universities and involves three stages. The first stage is 

“prepracticum”, which defines the theoretical part of education, while the second stage is 

“practicum” defining applied education and the third stage is “internship”. The 
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“prepracticum” stage involves the theoretical teaching of counseling principles, techniques, 

and skills, while at the “practicum” stage, counselors are expected to complete a minimum of 

100 hours of supervised counseling sessions in which the knowledge and skills taught in 

classes are applied to clients. At the “internship” stage, counselors are supposed to complete a 

minimum of 600 hours of supervised counseling (CACREP, 2016). In Turkey, the courses 

targeting dissemination of theoretical information are 134 hours in total and of these courses, 

the theoretical courses such as counseling theories and the principles and techniques of 

counseling are similar to prepracticum courses. The applied courses including those on 

individual counseling and vocational guidance applications, fieldwork, internship, and 

observation in schools are 26 hours in total. Currently, there is no inter-university standard as 

to how many sessions are required for these applied courses, where they should be held, and 

the frequency and methodology of supervision, which constitutes an important problem in 

counseling education (Meydan, 2014; YÖK, 2018). Siviş-Çetinkaya and Karaırmak (2012) 

also underline that individual counseling applications in undergraduate programs are 

compulsory for all counseling and guidance programs in every university but it is not clearly 

known with what methodology and quality the supervision is provided and even whether it is 

provided in all universities. On the other hand, PhD programs that train academic specialists 

do not offer any theoretical and applied courses on supervision; therefore, there are problems 

concerning the quality of academic specialists in the field. According to the national 

standards, basic and advanced competency is required for group counseling. At the basic 

level, prospective counselors are required to possess the competencies for constructing the 

group process, group aims and dynamics, and mastery over the theories, principles, 

techniques and skills of group counseling both in theory and practice, and so on. In addition, 

prospective counselors are also required to have a minimum of ten hours of group experience 

as a group member within an academic semester. At advanced level, prospective counselors 

are required to perform supervised work for a minimum of 30 hours in business-oriented and 

psycho-educational groups and work as a group leader in group counseling for a minimum of 

45 hours under supervision (CACREP, 2016). Although there is no standard for group 

counseling applications in Turkish universities, most universities are offering theoretical and 

practical information in a three-hour group counseling course (Meydan, 2014).  

Based on our findings, we concluded that counselors’ professional pride and job satisfaction 

levels significantly differ according to whether they perceive university education as 

adequate. Counselors who see university education as inadequate had lower levels of 

professional pride and job satisfaction when compared to those who see university education 

as moderately or highly adequate. In their studies, Balcı (2017) and Boyacı (2018) identified 

the weaknesses of counselor education as focusing on theory at the expense of practical 

aspects, lack of supervision, the short duration of school internships and limited activities for 

prospective counselors during internship, and the inadequate number of elective courses 

offered to students. Under such circumstances, counselors feel inefficient both in individual 

and group counseling settings. Paisley and Borders (1995) note that counselors with 

inadequate university training usually need supervision when faced with different problems at 

work and when working with different cases. Adequacy of undergraduate education of 

counselors is a determining factor for the emergence of needs and problems. In cases when 

such needs are not met and problems are not solved, it is accentuated that counselors will 

experience negative feelings and thoughts in their practice and will be deprived of  job 

satisfaction. Likewise, Aydemir-Sevim and Hamamcı (1999) and Uslu (1999) found that job 

satisfaction is higher among counselors who feel professionally competent. Tuzgöl-Dost and 

Keklik (2012) argue that by improving the adequacy of counseling and guidance programs, 

counseling applications will become more active and counselors will have greater job 
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satisfaction with qualified counseling service. In another study, Larson (1998) concluded that 

counselors’ professional interest and commitment is increased when they practice as effective 

counselors as a result of their university training. All these findings can explain the fact that 

counselors who see their university training as adequate also perceive themselves as 

professionally competent and thus have positive feelings and thoughts during their practice.  

In our study, we found that counselors’ professional pride and job satisfaction levels 

significantly differ according to the job title they use. Based on the results, counselors who 

use the job title of counselor have lower professional pride and job satisfaction than those 

using the psychological counselor title. In Turkey, the problem of job title for the staff to 

perform Psychological Counseling and Guidance services goes as far back as the start of these 

services in the country (Arslan and Sommers-Flanagan, 2018). The job title problem still 

persists since there is no mention of the “Counselor” position in the State Personnel Law 

(Turkish Psychological Counseling and Guidance Association, 2013). Although various titles 

have been used over the years for the alumni of counseling and guidance programs who are 

employed in schools in Turkey such as education specialist, school counselor, counselor, 

guidance worker, and psychological counseling and guidance specialist (Doğan, 1996; 

Yüksel-Şahin, 2019), most academic specialists agree upon the title of “Psychological 

Counselor” (Yeşilyaprak, 2007; Yüksel-Şahin, 2019). Even though counselors are not 

teachers by profession, the “counselor” job title was created for counselors by the Ministry of 

National Education for employment purposes in 1983 and the title was still the same in the 

guidance services regulation published in 2017 (www.mevzuat.meb.gov.tr) (Yüksel-Şahin, 

2012). Being labelled with different titles and roles in the literature and in practice adversely 

affects counselors’ professional identity and job satisfaction (Yeşilyaprak, 2000; Aldemir and 

İlhan, 2018).  In fact, in a study on the titles used by counselors, Gümüş (2017) argued that 

this problem about titles in Turkey constitutes a great obstacle for the counselors’ professional 

identity. Furthermore, similarly to our research results, the author concluded that the 

counselors who use “psychological counselor” as a job title have more positive feelings and 

thoughts about their profession, have greater professional competence and are more proud of 

their profession when compared to those who use the title “guidance teacher”. 

In our study, we also found that counselors’ professional pride levels significantly differ 

according to seniority. Thus, the counselors with 0-5 years of experience in the field have 

higher professional pride levels than those with 12-17 years of experience. And the counselors 

with 12-17 years of experience have lower professional pride than those with an experience of 

24 years and above. Schultz and Schultz (2007) argue that during their first years of career, 

people are excited about learning their roles and responsibilities, improving themselves, and 

putting their theoretical knowledge into practice. This may lead counselors in their first years 

of service to have positive feelings about their profession, devote themselves to their practice, 

and be proud of the profession, which may result in greater professional pride. Such positive 

feelings are on the rise again after long years of service, which might have to do with fulfilled 

expectations at the end of one’s career. In a similar vein, we also found that counselors’ job 

satisfaction levels significantly differ according to seniority. Thus, counselors with an 

experience of 24 years and more were found to have greater job satisfaction when compared 

to all other seniority groups. It is suggested that individuals have fulfilled their expectations 

after spending a long time in their career. For this very reason, Ronen (1978), Oshagbemi 

(2000), Garret and Karım (2005), Sadık (2014), and Bhat and Zargar(2015) all concluded in 

their research on job satisfaction that seniority is a determining factor for job satisfaction. In 

their studies dealing with job satisfaction among counselors, Kadıoğlu (2014) and Ekşi, and 

Ismuk and Parlak (2015) also found that counselors who have spent a longer time in their 
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careers experience greater professional satisfaction when compared to other seniority groups, 

while in another study on teachers’ job satisfaction, Klecker (1997) concluded that teachers 

with an experience of 26 years and above have greater job satisfaction than others. Yet, in 

other research with different findings than our study results, DeMato and Curcio (2004) found 

that school counselors in general are satisfied with their professional practice but their self-

perceived satisfaction was less than the previous decade.  

Conclusion and Suggestions 

According to our study results, counselors’ levels of professional pride and job 

satisfaction were found to not differ significantly according to gender or  receiving 

supervision for individual and group counseling. On the other hand, their professional pride 

and job satisfaction significantly differ according to education level, seeing university 

education as adequate, and the job title they use. As for seniority, counselors’ professional 

pride levels significantly differ, but their job satisfaction levels do not significantly differ 

according to years of professional experience. The study variables are limited to the traits 

assessed by the Counselor Professional Pride Scale and the Job Satisfaction Scale. In this 

context, further researchers could be suggested to study counselors’ professional pride and job 

satisfaction using different data collection instruments. Moreover, the study participants are 

limited to the psychological counselors employed in the public schools (viz. preschools, 

primary, secondary, and high schools) and Guidance Research Centers run by the Ministry of 

Education. Accordingly, researchers can be suggested to study and carry out comparative 

research on the professional pride and job satisfaction of counselors working in organizations 

other than educational institutions. Since professional pride is a recent area of focus in the 

literature; therefore, we believe that it will be useful to conduct studies on the subject with 

different variables. A very limited number of counselors who are pursuing their PhD studies 

or have already earned their PhD degrees. Thus, new research could be conducted on sample 

groups with equal distribution in education level. It is also important to work towards 

accreditation in counselor education as we elaborated on in the study; to increase the hours of 

applied courses; to improve the quality of supervision for counseling; and to replace the 

“teacher” title with the “school counselor” title.  

Note 

This article was produced from the first author’s doctoral dissertation under the 

supervision of the second author.  
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