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Oz

Bu arastirmada Tiirk¢e ders kitaplarinda yer alan etkinliklerin gelistirmeyi amacladigi diisiinme
becerileri agisindan nasil bir dagilim gosterdigi ve bu diisiinme becerilerinin incelenen etkinliklerde
hangi yonleriyle ele alindigini incelemek amaglanmaktadir. Arastirmada nitel arastirma
yontemlerinden biri olan dokiiman incelemesi yontemi benimsenmistir. Arastirmanin c¢alisma
kapsamii1 2018 yilinda giincellenen Tiirkce dersi O6gretim programlari sonrasinda kullanilan ve
Egitim Bilisim A& (EBA) platformundan erisime acik olup elektronik olarak ulasilabilen 8 adet
Tiirkge ders kitabinda yer alan toplam 3.452 etkinlik olusturmaktadir. Arastirmanin veri analizi
sirecinde tekrarli okuma, kodlama ve siirekli karsilastirma yontemi kullanilmistir. Arastirma
bulgular1 Tiirkce ders kitaplarinda yer alan etkinliklerin 21 farkli diigiinme becerisini gelistirmeyi
amagladigim gostermektedir. Tiirkge ders kitaplarinda en fazla gelistirilmesi amaglanan diisiinme
becerisi hatirlamadir. Cozlimleme, sorgulama, karsilagtirma, tartisma, yaratici yazma, problem

cozme ve degerlendirme diisiinme becerilerinin diisiik oranlara sahip oldugu goriilmektedir.
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Giris

Bilgi ¢ag1 olarak adlandirilan yirmi birinci yilizyilda bilgili olmak tek basina yeterli degildir.
Yasamin gittikce karmasiklasmasi bilginin beceriye doniistiiriilmesini zorunlu bir hale
getirmis ve becerilerinde gelisim saglamis bireylere duyulan ihtiyaci artirmistir (Mutluer
2013). S6z konusu beceriler 6zellikle elestirel ve yaratici diisiinme, etkili iletisim kurma,
problemlere ¢oziim Onerileri getirebilme, arastirma yapma, dogru kararlar verme, bilgi
teknolojilerini kullanabilme ve giriskenlik olarak siralanabilir (Durukan ve Demir, 2017). Bu
becerilere sahip olan bir birey giindelik hayat problemlerine karsi dogru stratejiler
kullanarak yaratici ¢6ziimler iiretebilmekte ve bunlari genelleyerek paylasabilmektedir
(Giines, 2012). Ust diizey diisiinme becerileri olarak adlandirilan bu beceriler dgrencilerin
hayatlarmin farkli asamalarinda yiizlestigi kosullar i¢inde ona rehberlik eder ve 6grenme

siirecinde onemli bir rol iistlenir.

Toplumsal yasamin bireyden iist diizey diisiinme becerilerini kullanmasi ve bu
becerileri gelistirip gelecekte ihtiya¢ duyulacak formlara doniistiirme beklentisi (S0ylemez,
2018) egitim politikalarinda alinan kararlar1 sekillendirmektedir. Cilinkii egitim, bireyin ve
toplumun beklentileri dogrultusunda sekillenen bir siiregtir. Bu etkinin en ciddi yansimasini
2005 y1li itibariyle yiiriirliige giren 6gretim programlarinda gérmek miimkiindiir. Ust diizey
diisiinme becerilerinin 6gretim programlarinin igsel bir pargasi olarak, disiplinin olanaklari
cergevesinde gelistirilmesi anlayis1 bu yildan itibaren uygulanan 6gretim programlarinin
tamaminda goriilmektedir. Benimsenen anlayis 6grencinin diisiinme becerisini gelistirme
konusunda araci bir rol istlenen igerikle mesgul olmasini, icerik bilgisini anlamli bir
bigimde kullanmasini amaglar (Fogarty ve McTighe, 1993). Ogretim programlarmin yaninda
iilkemizde 21.yiizyil becerileri ve Tiirkiye Yeterlilik Cercevesi kapsaminda yiiriitiilen

akademik ve politik ¢aligmalar1 da bu kapsamda degerlendirmek miimkiindiir.

Benimsenen Ogretme O0grenme yaklagiminda yasanan anlayis degisimi ile birlikte
ders kitaplar1 6grenme siirecinde 6grenciyi diisiinmeye sevk eden, sorgulayici bir yaklagim
kazanmasina ve farkli yaklasimlarla degerlendirmelerde bulunmasina rehberlik eden bir
Ogretim araci olarak karsimiza ¢ikmaktadir (Ocak ve Dai, 2010). Bu agidan Tiirkge dersi
kitaplarinda, 6gretim programinda benimsenen Ogrenme yaklagimi ile uyumlu olarak
ogrencilerin 6n Ogrenmelerini ortaya ¢ikaran, gelecek Ogrenmelere hazirlayan, giindelik
yasamlar1 ile bag kurmalarma ve dil becerilerini gelistirmelerini saglayan metin ve
etkinliklerin yer almasi bir gerekliliktir. Bunun yaninda ders kitaplarinda Tiirkce dersi

ogretim programinda yer alan temel becerileri gelistirmeyi amagclayan etkinlikler yer
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almalidir (Erdogan, 2014). Ogrencilerin kiiresellesen diinyanin yarattign kosullara uyum

saglayan karsilastig1 problemleri ¢ozebilen bireyler olmanin gerektirdigi donanimlara sahip
olmalarin1 saglamak ders kitaplarinin amagclart arasindadir (Ekinci, Celikpazu ve Aktas

2011).

Ders kitaplar1 6gretim programlar1 temelinde hazirlanan bir kaynak olarak 6gretme
ogrenme siirecinin en temel materyalidir (Biiyiikalan ve Yildirim, 2019). Aym1 zamanda
kolay erisilebilir ve islevsel bir materyali olarak kabul edilmektedir (Karadag ve
Tekercioglu, 2019). Okullarda yiiriitiilen 6gretme 6grenme siireci uygulamalarinda 6grenci
ve Ogretmenlere rehberlik etmektedir. Tiirkge Ogretiminde Ogretmenler tarafindan ders
kitaplarmin &ncelikli olarak kullamildigi bilinmektedir (Ozbay, 2003). Tiirkge dersinde
ogrencilerin temel dil becerilerinin gelistirilmesinde ders kitaplar1 ciddi bir role sahiptir.
Bunun nedeni Tiirk¢e derslerinde dil becerilerinin ¢ogunlukla ders kitaplarinda yer verilen
metinler ve bu metinler temelinde hazirlanmis olan etkinlikler araciligiyla Ogrencilere

kazandirilmasidir (Erdogan, 2014).

Yukarida isaret edildigi iizere ders kitaplar1 0gretme Ogrenme siirecinin niteligi
acisindan oldukca Onemlidir. Egitim bilimleri alaninda bu agidan Tiirk¢e ders kitaplari
iizerinde yapilmis olan yakin dénem arastirmalari incelendiginde ders kitaplarini 6gretmen
gorlsleri (Arslan ve Engin, 2019; Sigtimli, Mutlu ve Cinpolat, 2019); PISA okuma
becerileri yeterlik diizeyleri (Benzer, 2019); metinler (Caliskan, 2016); dil becerileri (Carkat,
2019); tema degerlendirme ve metin alt1 sorular1 (Cecen ve Kurnaz, 2015; Eroglu ve Kuzu,
2014; Sarar-Kuzu, 2013; Savaskan, 2016); etkinlikler (Cevik ve Giines, 2017; Karadag,
2019; Tosunoglu ve Demir, 2014; Ulum ve Taskaya, 2019); elestirel diisiinme becerilerini
karsilama diizeyi (Demir ve Bas, 2019); disiplinler aras1 yaklagim (Demir, 2018); okuma
kazanimlar1 (Deniz, Tarak¢i ve Karag6l, 2019); dinleme/izleme kazanimlar1 (Dolunay ve
Savas, 2016; Ozkanal ve Bayrak, 2016); 21. yiizyll becerileri (Giiltekin, 2019);
yapilandirmaci yaklasim (Kiiciikaydin ve Iscan, 2017); programdaki temel beceriler
(Kurudayioglu ve Soysal, 2019; Temizkan, 2014); program kazanimlari (Uggun, 2018)
temelinde inceleyen arastirmalar oldugu goriilmektedir. Ancak alanyazinda ders kitaplarini
1. siniftan 8.sinifa genis bir anlayis i¢inde ele alan bir arastirmaya rastlanmamistir. Tiirkge
ders kitaplarimin 6gretimin tiim kademelerinde programdaki anlayisa uygun bir anlayis
icinde gelistirilmesi gerekliligi dikkate alindiginda ders kitaplarinin genis bir simif diizeyi
orneklemi temelinde incelenmesi énemlidir. Ote yandan bu arastirmada ders kitaplarinda yer

alan etkinliklerin hangi diisiinme becerilerini gelistirmeyi amacgladigma yonelik bir
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¢ozlimlemenin yaninda her bir diisiinme becerisinin hangi kapsamda ele alindiginin da

incelendigini ifade etmek gerekmektedir.

Bu calisma ders kitaplarinin diisiinme becerilerini gelistirme konusundaki niteligini
ortaya koymay1 amag¢lamaktadir. Ders kitaplarinin iist diizey diisiinme becerilerini gelistirme
konusundaki niteligini degerlendirme yollarindan biri de her bir etkinligin gelistirmeyi
amagladig1 diisiinme becerileri temelinde incelemektir. Bu inceleme ve c¢oziimleme
araciligryla ders kitaplari ile etkilesim i¢indeki 6grencilerin bu siire¢ sonrasinda gelistirecegi
diisiinme becerilerinin neler oldugunu gérmek miimkiin olabilecektir. Arastirmada diistinme
becerilerinin hangi kapsamda ele alindig1 temelinde yapilan ¢oziimleme ile de diisiinme
becerilerinin olanaklarindan hangi oranda dogru ve etkili bir yolla yararlanildigi

degerlendirilebilecektir. Bu dogrultuda aragtirmada asagidaki sorularin cevabi1 aranmaistir:

1.1lkokul ve ortaokul diizeyinde Tiirkge ders kitaplarinda yer alan etkinlikler

gelistirmeyi amagladig1 diisiinme becerileri temelinde nasil bir dagilim géstermektedir?

2.1lkokul ve ortaokul diizeyinde Tiirkge ders kitaplarinda yer alan etkinliklerde

gelistirilmesi amaglanan diisiinme becerilerinin hangi yoniine odaklanilmigtir?
Yontem

Bu arastirmanin amaglar1 dogrultusunda, ¢aligma grubuna dahil edilen ders kitaplarinda yer
alan etkinlikler iizerinde bir incelemenin yiiriitiilmesi gerekmektedir. Arastirmada bu
nedenle nitel arastirma yoOntemlerinden biri olan dokiiman inceleme yOntemi
benimsenmistir. Scott ve Marshall’a (2015) gore, dokiiman incelemesi bireysel ya da resmi
dokiimanlarin aragtirma materyali olarak kullanilmasidir. Bu arastirmada 2018 yilinda
giincellenen Tiirkge dersi 6gretim programlari sonrasinda kullanilan ve Egitim Bilisim Ag1
(EBA) platformundan erisime acgik olup elektronik olarak ulasilabilen 8 adet Tiirk¢e ders
kitab1 incelenmis ve ¢Oziimlenmistir. Bu acidan arastirmada dokiiman incelemesi

yonteminin kullanilmasi uygun goriilmustiir.
Calisma Kapsam

Bu arastirmada 6lciit 6rneklem kullanilmistir. Olciit drneklem amach &rneklem tiirlerinden
biridir. Patton (2014), belli dlciitleri saglayan tiim durumlarin se¢imi olarak bu ornekleme
tiriinii  tamimlanmistir. Arastirma ornekleminin se¢iminde; ilkokul ve ortaokul Tirkge
derslerine ait 2018-2019 egitim 6gretim yilinda uygulanmakta olan ve EBA Platformundan
dijital olarak ulasilabilen ders kitaplar1 olmasi Slgiitleri belirlenmistir. Aragtirmanin ¢alisma

grubunu, 2018 yilinda kullanilan ve EBA platformundan erisime agik olup elektronik olarak
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ulagilabilen 8 Tiirk¢e ders kitab1 olusturmaktadir. Arastirmanin ¢alisma gurubunu olusturan

kitaplara yonelik bilgiler Tablo 1’de goriilmektedir.

Tablo 1. Arastirmada Incelenen Etkinliklerin Ogretim Kademeleri Temelinde Dagilimi

Kademe Incelenen Etkinlik Sayis1 Yayinevi
L.sinif 168 Milli Egitim Yayinevi
2.simif 337 Koza Yaymcilik
3.simf 386 Milli Egitim Yayinevi
4.smif 508 Milli Egitim Yayinevi
S.smf 595 Anittepe Yayincilik
6.s1m1f 447 Milli Egitim Yayinevi
7.s1mf 552 Milli Egitim Yayinevi
8.smif 459 Milli Egitim Yayinevi
Toplam 3.452

Verilerin Analizi

Arastirmanin veri analizi siirecinde tekrarli okuma, kodlama ve siirekli karsilastirma
yonteminin kullamildig1 ayrintili bir analiz siireci takip edilmistir. Arastirmanin analiz
siirecinde calisma kapsamina dahil edilen ilkokul ve ortaokul Tiirk¢e ders kitaplart Max
QDA programina yiiklenmistir. Tekrarli olarak okumalarin sonucunda ders kitaplarinda yer
alan etkinliklerin hangi diislinme becerisi ya da becerilerini gelistirmeyi amacladigina karar
verilmistir. Etkinlikleri hangi diisiinme becerisini gelistirmeyi amagladigina karar verilirken,
etkinlik lizerinde mesgul olan 6grencinin bu siirecte hangi diisiinme becerisinin gelismesinin
olasi oldugu sorusu yonlendirilmistir. Bu siirecte, Bayrak-Ozmutlu (2020) tarafindan
gelistirilen zihinsel beceri kod ve agiklamalarindan yararlanilmistir. Arastirma kapsaminda
Bayrak-Ozmutlu’nun (2020) arastirmasindan yararlanilan 12 diisiinme becerisi Tablo 2’de
gorildiigi gibidir. Arastirmada bu kod ve agiklamalarin disinda kalan 9 beceri,
arastirmacilar tarafindan analiz kapsaminda tanimlanmistir. Arastirmacilar tarafindan

gelistirilmis olan diisiinme becerilerine iliskin acgiklamalar Tablo 3’te goriildiigii gibidir.
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Analiz siirecine tema sonu degerlendirme sorular1 analize dahil edilmemistir. Etkinlikler,

gelistirmeyi amacladigi diistinme becerileri temelinde smiflandirilarak her bir diisiinme
becerisi i¢in ayrt bir dosya olusturulmustur. Tiirkge ders kitaplarinda gelistirilmesi
amaclanan 21 diistinme becerisi i¢in 21 farkli belge olusturulmustur. Bu siirecte diisiinme
becerileri temelinde simiflanan etkinlikler, tekrarli olarak okunmus ve smiflandirmadaki
tutarlilik kontrol edilmistir. Kodlar arasindaki tutarlilik kontroliiniin ardindan tabloda yer
alan etkinlikler, siniflar ve kademeler temelinde siniflandirilmistir. Diistinme becerilerinin
siif ve kademelere gore gosterdigi dagilim, betimleyici istatistiklerden yararlanarak
Ozetlenmistir. Arastirmanin ikinci alt problemini cevaplandirmak ic¢in ayni diigiinme
becerisini gelistirmeyi amaglayan her bir etkinlige “.... etkinlik ifadesinde, ... diisiinme
becerisinin hangi yoniine odaklanilmistir?”” sorusu yonlendirilerek bu temelde kodlanmaistir.
Bu kapsamda etkinlik temelinde diisiinme becerisinin hangi yonlerine odaklanildigi hangi
yonlerinin ise disarida birakildigini gérmek amaglanmistir. Bu ayni zamanda analiz
stirecinde ¢ikartilan diigiinme becerilerinin kapsamin1 gérmeyi miimkiin kilmistir. Diigiinme
becerisinin ders kitabinda kullanilan yonii temelinde etkinliklere verilen kodlara gore
yapilan siniflama kiimeleri iizerinde, siirekli karsilastirma yontemi uygulanarak gerekli
birlestirme ve ayirma islemleri yapilmistir. Tekrarli okumalarin ardindan kategoriler
degismeyen bir duruma gelinceye kadar bu islem siirdiiriilmiistiir. Analiz islemi siirecinde
kullanilan ve ¢ikartilan diisiinme becerilerine (kategorik yapilar) iliskin agiklamalar asagida

verilmistir:

Tablo 2. Analiz Kapsaminda Kullanilan Diigtinme Becerileri ve Tanimlart

Diistinme becerisi Tanim

Hatirlama Ogrencinin yonergeler dogrultusunda daha énce &grenmis oldugu
bilgileri zihinsel olarak geri ¢agirmasi ve sozlii ya da yazili olarak

ifade etmesi

Cikarimda Bulunma  Ogrencinin okudugu, dinledigi/izledigi igerikle kisisel anlam
olusturma siirecine dahil olmasi, bu silirecin igerdigi zihinsel
islemleri yerine getirmesi ve o igerikle ilintili art alan bilgisini

birlestirmesi (Bkz. Keene ve Zimmermann, 1997).

Ayirt Etme Ogrencinin okudugu, dinledigi/izledigi dilsel uyaranlar arasindan,

istenilen unsuru/ 6zelligi fark etmesi (bulmasi, belirlemesi) ve bu
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Tahmin Etme

Kural Uygulama

Degerlendirme

Anlam Temelli

Yapilandirma

Coziimleme

Problem Cozme

Sorgulama

Doniistiirme

Karsilastirma

unsura uygun tepkide bulunmasi

Ogrencinin okudugu, dinledigi/izledigi dilsel uyaranlara dayali

olarak kestirimlerde bulunmasi

Ogrencinin dil becerileri alanina giren islemsel bilgileri kuralina

uygun olarak hayata gecirmesi

Ogrencinin okudugu, dinledigi/izledigi dilsel uyaranlarin anlamini,
Onemini, niteligini ve niceligini birtakim Olglitler temelinde ele

almasi ve vardig yargiy1 yazili ya da sozlii olarak ifade etmesi

Ogrencinin verilen ydnergeye uygun olarak yapilandirdigi anlami

yazili ya da sozlii olarak ifade etmesi

Ogrencinin  okudugu,  dinledigi/izledigi  dilsel  uyaranlari
Ogelerine/temel pargalarina basamaklarima ayirmast ve bu

Ogeler/temel pargalar arasindaki iliskileri kavramasi

Ogrencinin okudugu, dinledigi/izledigi dilsel uyaranlarda ifade

edilen problemlere yonelik ¢oziim/coziimler gelistirmesi

Ogrencinin okudugu, dinledigi/izledigi dilsel uyaranlarin anlamina,
gecerligine ve giivenirliine iliskin sorular olusturmasi ve bu

kapsamdaki konusmalara katilmasi

Ogrencinin okudugu, dinledigi/izledigi yazil, gorsel, s6z ve harekete

dayali uyaranlar1 yonergeye uygun olarak birbirine doniistlirmesi

Ogrencinin okudugu, dinledigi/izledigi dilsel uyaranlarin bigim/
anlam agisindan benzer ya da farkli yanlarini ortaya ¢ikarmak igin

incelemesi
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Tablo 3. Analiz Kapsaminda Kullanilan Diisiinme Becerileri ve Tanimlart

Diistinme Becerisi

Tanim

Eslestirme

Gorsel Okuma

Neden-Sonug liskisi

Kurma

Yaratict Yazma

Tasarlama

Oz Degerlendirme

Bilgi Kaynaklarina

Ulagma

Yorumlama

Tartisma

Ogrencinin okudugu, dinledigi/izledigi uyaranlar arasinda yonergede
ifade edilen ozellikler agisindan ortaklik ve benzerlikler temelinde

eslestirmesi

Ogrencinin yazili metin harici afis, fotograf, grafik, harita, isaret,
karikatiir, resim, sembol, sekil, tablo vb. ogeleri anlamlandirmasi,

yorumlamasi ve bunlar1 yazili ve/veya sozlii olarak ifade etmesi

Ogrencinin dinledigi/izledigi ve okuduklarinda gegen eylemler
arasinda neden ve sonuca dayali iliski kurmas1 ya da bu iliskiyi fark

etmesi ve bunlar1 yazili ya da sozlii olarak ifade etmesi

Ogrencinin duygu, diisiince, izlenim ve hayallerini kurgusal ya da
kurgusal olmayan yollarla bilgilendirme amaci gilitmeden yazili

olarak ifade etmesi

Ogrencinin yonergeye uygun olarak belli bir amaca hizmet edecek
materyal ya da dilsel {iriinii zihinde canlandirmasi, bi¢imlendirmesi

ve zihinsel yaratimlarini yazili ya da sozlii olarak ifade etmesi

Ogrencinin dil becerilerine dayali olarak gosterdigi performansi
birtakim olgiitler temelinde ele alarak vardigi yargiyr yazili ya da

sozli olarak ifade etmesi

Ogrencinin yonergede ifade edilen konuya iligkin ikincil kaynaklara
ulasarak ulastigi bilgileri yazili, sozlii ya da gorsel yollarla ifade

etmesi

Ogrencinin okudugu, dinledigi/izledigi ozdeyis, atasozii, deyim,
deyis, s6z Obegi, metafor, dize gibi dilsel unsurlarin anlamlarina

iliskin agiklamalarda bulunmasi

Ogrencinin yodnergelerde ifade edilen tartismaya agik durum, kosul,
sart, problem, olasiliklarin olasi sebep ve sonuglar {izerinde fikir

tiretmesi, fikirlerini yazili ya da sozlii olarak ifade etmesi
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Coziimleme isleminin tamamlanmasinin ardindan iki arastirmaci bir araya gelmis ve

kodlayicilar arast uyum katsayist hesaplanmistir. Hesaplama sonrasinda kodlayicilar arasi

uyum katsayisi oran1 %97 olarak belirlenmistir.
Gecerlilik ve Giivenirlik Calismalari

Nitel arastirma yonteminin benimsendigi bu arastirmada gegerlilik ve giivenirlik ¢alismalari
kapsaminda asagidaki caligsmalar yiiriitilmiistiir. Nitel arastirmalarda gecerlilik ve giivenirlik
caligmalarindan biri olan inandiricilik, toplanan verilerin dogrulugu ve inandiriciligt
anlamina gelmektedir (Gtiler, Halicioglu ve Tasgin, 2014). Bu arastirmada 2018-2019
yilinda Tiirkiye’de devlet okullarinda okutulan ve EBA Genel Ag sayfasindan dijital olarak
ulagilabilen ders kitaplart incelenmistir. Arastirma kapsaminda ¢ozliimlenen veriler, ders
kitaplarinda basilip yaymmladig1 sekliyle alinmigtir. Bu agidan arastirmada incelenen
verilerin inandiricilik gerekliligini sagladigi soylenebilir. Nitel arastirmalarda inandiricilig
saglamanin bir diger yolu ¢alisma grubunun Ozellikleri, sayisi, nasil se¢ildigi, arastirma
kapsaminda kullanilan veri toplama arag¢ ve analiz tekniklerine yonelik ayrintili bilgilere yer
verilmesidir (Creswell ve Miller, 2000). Sozii edilen gereklilik kapsaminda arastirmanin
yontem baslig1 altinda yukarida so6zii gegen bilgiler ayrintili bigimde agiklanmistir. Nitel
arastirmalarda giivenirlik gerekliliklerinden biri kodlayicilar aras1 gilivenirliktir. Bu
gereklilik  kapsaminda c¢oziimlemeler iki arastirmaci tarafindan bagimsiz olarak
gerceklestirilmistir. Arastirmacilardan biri egitim programlar1 ve Ogretim, digeri Tiirkge
egitimi alaninda uzman 6gretim liyesidir. Arastirmanin giivenirlik hesaplamasinda Miles ve
Huberman (2016) tarafindan 6nerilen “Giivenirlik = Goriis Birligi / (Goriis Birligi + Goriis
Ayriligl) x 100 gilivenirlik formiiliinden faydalamilmistir. Giivenirlik hesaplamasi
aragtirmanin giivenirliginin %97 oldugunu gostermistir. Verilerin ¢oziimlenmesi siirecinde
her bir arastirmaci, etkinligi neden bu diisiinme becerisi ile kodladigina iligkin notlar
almistir. Kodlayicilar arast uyumun olmadigi etkinlikler ¢oziimleme siirecinde alinan bu
notlar ve alanyazin incelemelerine dayali olarak gelistirilen agiklamalar temelinde birlikte
degerlendirilmistir. Kodlanan her bir etkinlik {iizerinde uzlagsmaya varincaya kadar
degerlendirmeler siirdiiriilmiistiir. Bunun yaninda yontem bdoliimiinde kodlarin tanim ve
aciklamalarina yer verilmesi ve bulgular boliimiinde her koda ait dogrudan alintilarin

paylasilmasi yoluyla calismanin gegerliligi ve giivenilirligi artirilmaya ¢alisilmistir.
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Bulgular

Arastirmanin Birinci Alt Problemine iliskin Bulgular

Aragtirmanin ilk probleminde “Tiirk¢e ders kitaplarinda yer alan etkinliklerin gelistirmeyi

amacladigr diistinme becerileri kademelere gore nasil bir dagilim gostermektedir?”

sorusunun cevabi aranmistir. ifade edilen alt problemin cevabi Tablo 4’te goriilmektedir.

Tablo 4. Tiirk¢e Ders Kitaplarinda Yer Alan Etkinliklerin Gelistirmeyi Amagladigi Diisiinme

Becerileri Temelinde Dagilimi

Diistinme Becerileri 1.smif 2.smif 3.smif 4 simif Ortalama
f % f % f % f % f %
Anlam Temelli 2 1,19 10 2,97 2 052 2 0,39 16 1,14
Yapilandirma
Ayirt Etme 7 417 19 564 9 233 12 236 47 3,36
Bilgi Kaynaklarina 0 0,00 8 2,37 0 0,00 21 4,14 29 2,07
Ulasma
Cikarimda Bulunma 10 595 31 920 35 906 50 986 126 9
(Coziimleme 0O o000 1 030 4 104 2 0,39 7 0,5
Degerlendirme 5 2,98 0 0,00 5 1,30 2 0,39 12 0,86
Déniistiirme 0O o000 O o000 1 026 4 079 5 0,36
Eslestirme 18 10,71 37 1098 16 415 29 571 100 7,15
Gorsel/Grafik/Tablo 7 417 9 267 8 207 21 413 45 322
Okuma
Hatirlama 87 51,79 158 46,88 238 61,66 241 47,44 724 51,75
Neden-Sonug iliskisi 4 2,38 10 297 6 155 17 335 37 264

Kurma
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Kargilagtirma 1 060 3 08 o0 000 8 157 12 086
Kural Uygulama 14 833 12 35 17 440 31 610 74 529

Oz Degerlendirme 1 060 17 504 O o000 O 000 18 129

Problem C6zme 2 119 3 089 1 02 10 197 16 1,14
Sorgulama 0O o000 O 000 1 026 7 138 8 0,57
Tahmin Etme 8 476 16 475 32 829 39 768 95 6,8
Tasarlama 1 060 O 000 2 052 3 059 6 0,43
Tartigma 0 o000 O 000 1 026 2 0,39 3 0,21
Yaratict Yazma 1 0,60 3 0,89 8 2,07 5 0,98 17 1,22
Yorumlama 0 o000 O o000 O 000 2 039 2 0,14
Toplam 168 100 337 100 386 100 508 100 1.399 100
Diisiinme Becerileri S.smif 6.smif 7.smif 8.sinif Ortalama

f % f % f % f % f %

Anlam Temelli 32 538 32 671 22 399 30 654 116 557
Yapilandirma
Ayirt Etme 31 521 26 545 62 1123 45 09,79 164 7,87

Bilgi Kaynaklarina 25 420 13 273 14 254 6 131 58 2,78
Ulasma

Cikarimda Bulunma 51 8,57 25 524 59 10,69 43 937 178 855
Coziimleme 12 202 8 168 8 145 6 131 34 1,63

Degerlendirme 16 269 4 084 9 163 8 1,74 37 1,78
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Déniistiirme 7 1,18 9 18 5 091 4 087 25 1,2
Eslestirme 38 639 51 1069 22 399 35 763 146 7,01
Gorsel/Grafik/Tablo 15 252 18 3,77 9 163 10 218 52 245
Okuma

Hatirlama 218 36.64 160 33,53 189 34,22 174 3791 741 3558
Karsilastirma 6 1,01 6 126 16 2,90 4 0,87 32 1,54
Kural Uygulama 37 6,22 18 3,77 19 344 11 240 85 4,09
Neden-Sonug iliskisi 34 570 28 587 31 562 22 479 115 556
Kurma

Oz Degerlendirme 5 08 0 000 4 072 6 131 15 0,72
Problem ¢6zme 4 0,67 0 0,00 8 1,45 4 0,87 16 0,77
Sorgulama 8 134 8 168 3 05 5 109 24 115
Tasarlama 6 101 14 294 5 091 3 065 28 1,34
Tahmin Etme 23 387 16 335 34 6,16 22 479 95 456
Tartisma 7 1,18 1 0,21 6 1,09 0 0,00 14 0,67
Yaratict Yazma 16 269 32 6,71 19 344 11 2,40 78 3,74
Yorumlama 4 067 8 168 8 145 10 218 30 1,44
Toplam 595 100 477 100 552 100 459 100 2.083 100

Tablo 4’de gorildiigii gibidir. Ders kitaplarinda 21 farkli diisiinme becerisinin

gelistirilmesinin amaclandig1 goriilmektedir. Bu say1, 1. ve 2. sinifta 15; 3.smfta 17; 4.

sinifta 20; S.sinifta 21; 6.smifta 19; 7.smifta 21 ve 8.siifta 20°dir. flkokul Tiirkce ders

kitaplarinda yer alan etkinliklerin diisiinme becerileri temelinde gosterdigi dagilima yonelik

ortalamalar incelendiginde ilk ii¢ sirada yer alan etkinliklerin sirayla hatirlama, ¢ikarimda

bulunma ve eslestirme diisiinme becerilerine ait oldugu goriilmektedir. Ancak burada ilk
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sirada yer alan hatirlama diisiinme becerisi ile onu takip eden en yakin orana sahip olan

diistinme becerisi arasindaki farkin yaklasik %40 oldugunu ifade etmek gerekmektedir.
Incelemede ¢oziimleme, sorgulama, déniistiirme, karsilastirma, tasarlama, degerlendirme ve
tartisma diislinme becerilerinin ortalamasinin %1’in altinda oldugu goriilmektedir. Bunun
yaninda yaratict yazma, problem c¢ozme ve 0z degerlendirme diisiinme becerilerinin
ortalamasinin ise %?2’nin altinda oldugu goriilmektedir. Aragtirma bulgulari ilkokul Tiirk¢e
ders kitaplarinda yer alan lst diizey diisiinme becerileri kapsaminda degerlendirilebilecek
olan diisiinme becerilerinin tamamina yakinmnin %1 ve %2’nin altinda oldugunu

gostermektedir.

Ortaokul Tiirkce ders kitaplarinda yer alan etkinliklerin diisiinme becerileri temelinde
gosterdigi dagilima yonelik ortalamalar incelendiginde ilk ii¢ sirada yer alan etkinliklerin
sirayla hatirlama, ¢ikarimda bulunma ve ayirt etme diisiinme becerilerine ait oldugu
goriilmektedir. Ortaokul diizeyindeki kitaplarda da ilkokul diizeyindeki ile benzer bir
durumun goézlendigi goriilmektedir. SOyle ki ilk sirada yer alan hatirlama diisiinme becerisi
ile ikinci sirada yer alan ¢ikarimda bulunma diisiinme becerisi arasinda yaklasik %23’liik bir
fark vardir. Incelemede problem ¢dzme, 6z degerlendirme ve tartigma diisiinme becerilerinin
ortalamasimin %1’in altinda oldugu goriilmektedir. Bunun yaninda ¢éziimleme, sorgulama,
dontistiirme, karsilastirma, degerlendirme ve tasarlama diisiinme becerilerinin ise %2’ nin
altinda bir orana sahip oldugu goriilmektedir. Arastirma bulgular1 ortaokul Tiirk¢e ders
kitaplarinda %1 ve %2’nin altinda kalan oranlara sahip olan diisiinme becerilerinin
tamamina yakminmn {st diizey diisiinme becerileri kapsaminda degerlendirilebilecek

beceriler oldugunu gostermektedir.

Tiirkce ders kitaplarinda yer alan etkinliklerin smiflar temelinde dagilimi
incelendiginde diisiinme becerilerinin simif diizeyleri temelinde orantili bir dagilim
gostermedigi goriilmektedir. Incelenen ders Kkitaplarindaki etkinliklerin ~gelistirmeyi
amagladig1 diisiinme becerisi ortalamalar1 siniflarla paralel bir goriiniime sahip degildir.
Ornegin iist diizey diisiinme becerisi kapsaminda degerlendirilebilecek olan problem ¢dzme
becerisini gelistirmeyi amaglayan etkinlik sayisi ilkokul 1.smifta 2 iken 6. sinifta problem
cozme becerisini gelistirmeyi amaglayan bir etkinlie rastlanmamaktadir. Benzer bir
bicimde yaratici diisiinme becerisine bakildiginda, 6. 7. ve 8. sinifta simif seviyesi
ylikseldikce bu diisiinme becerisini gelistirmeyi amaclayan etkinlik sayisinin azaldig

gorilmektedir.
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Arastirmanin Ikinci Alt Problemine Iliskin Bulgular
Arastirmanin ikinci alt probleminde “Ilkokul ve ortaokul diizeyinde Tiirkge ders kitaplarinda
yer alan etkinliklerde gelistirilmesi amaglanan diisiinme becerilerinin hangi yoniine
odaklanilmistir?” sorusunun cevabi aranmistir. Asagida, Tiirkge ders kitaplarinda yer alan
etkinliklerde gelistirilmesi amaglanan 21 diisiinme becerisinin hangi yonleriyle kullanildigi

etkinlik 6rnekleriyle birlikte incelenmektedir.

Tiirkge ders kitaplarinda yer alan etkinliklerde hatirlama diistinme becerisinin bes
kullanim alani vardir. Bunlar: Okudugu, dinledigi ve izledigi igerigi anlatma; okudugu,
dinledigi ve izledigi icerige yonelik hatirlama diizeyindeki sorulara cevap verme; kavram,
olgu, olay ve kisilere iliskin bilgileri hatirlama; hayale ya da gercege dayali durum, olgu,
olay, kisilere yonelik duygu, diislince, hayal, his, istek, deneyim ve goriislerini ifade etme;

verilen metni bakarak yazma ve verilen metni ezberden okumadir.

Tiirkce ders kitaplarinda yer alan etkinliklerde c¢ikarimda bulunma diisiinme
becerisinin bes kullanim alani vardir. Bunlar: Okudugu, dinledigi/izledigi igerigin baslik,
ana fikir, ana diislince, ana duygu, tema ve konusunu belirleme; hayali ya da olas1 gercek
durumlar temelinde c¢ikarimlarda bulunma; okudugu dinledigi ve izlediklerinde gecen
karakterlerin Ozelliklerine yonelik ¢ikarimlarda bulunma; sozclik ya da sz gruplarinin
(deyim, atasozii), s6z sanatlarinin, gecis ve baglanti ifadelerinin dinledigi/izledigi ve
okudugu icerige olan katkisina yonelik ¢ikarimlarda bulunma ve dil kurallarinin (yazim,

noktalama) nedenlerine iliskin ¢ikarimda bulunmadir.

Tiirk¢ce ders kitaplarinda yer alan etkinliklerde eslestirme diisiinme becerisinin dort
kullanom alan1 vardir. Bunlar: Kavramlarla anlamlar1 eglestirme; noktama isaretlerinin
kullanim alanlarini 6rnekleriyle eslestirme; es anlamli ve zit anlamli kelimeleri eslestirme ve

gorsellerle anlamlarini eslestirmedir.

Tiirkge ders kitaplarinda yer alan etkinliklerde ayirt etme diisiinme becerisinin iki
kullanim alan1 vardir. Bunlar: Okudugu, dinledigi/izledigi icerikteki ifade edilen kisilik
ozelliklerini ayirt etme ve tiir, yapi, bicim ve anlamsal 6zellikler agisindan istenilen 6zelligi

ay1rt etmedir.

Tiirkge ders kitaplarinda yer alan etkinliklerde tahmin etme diisiinme becerisinin dort
kullanim alan1 vardir. Bunlar: Dinleyecegi, okuyacagi metnin gorsel ve bashigindan
hareketle dinlenilecek ya da okunulacak olan metin hakkinda tahminde bulunma; dinledigi,

okudugu metnin devamini tahmin etme; dinledigi/izledigi, okudugu metinlerde ifade edilen
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durumlar iizerinde tahminde bulunma ve anlamini bilmedigi kelime, kelime grubu, deyim ve

atasOzlerinin anlamini tahmin etmedir.

Tiirk¢e ders kitaplarinda yer alan etkinliklerde kural uygulama diisiinme becerisinin
ii¢ kullanim alan1 vardir. Bunlar: Istenilen 6zellikteki kelime ve kurali (noktalama isareti, ses
olaylar1) kullanarak ciimle kurmak; agiklanan ve orneklendirilen kurali yerine getirme ve
okudugu ctimlelerde var olan anlamsal ve bigimsel bozukluklarin yonergede agiklandigi gibi

diizeltilmesidir.

Tirkge ders kitaplarinda yer alan etkinliklerde gorsel okuma diisiinme becerisinin {i¢
kullanim alani vardir. Bunlar: Gorseli anlatma ve yorumlama; gorsele yonelik sorular

cevaplandirma ve birden fazla gorseli kullanarak hikaye/diyalog/fikra yazmadir.

Tiirk¢e ders kitaplarinda yer alan etkinliklerde neden sonug iligkisi kurma diisiinme
becerisinin iki kullanim alani vardir. Bunlar: Okudugu, dinledigi ve izlediklerinin
nedenlerine iliskin akil yiiritme ve okunan, dinlenen/izlenen igeriklerde ifade edilen

birbirinden farkli iki durum arasinda neden sonug iliskisi kurmadir.

Tiirk¢e ders kitaplarinda yer alan etkinliklerde yaratict yazma diislinme becerisinin
bes kullanim alani vardir. Bunlar: Hayali bir duruma yonelik izlenimlerini anlatma; verilen
bir konu temelinde siir, hikdaye, masal, fabl, mektup, telefon goriismesi yazma, anlatilan bir

olay1 farkli bigimde kurgulama; hikaye, masal, fikra tamamlama ve slogan yazmadir.

Tirkce ders kitaplarinda yer alan etkinliklerde degerlendirme diisiinme becerisinin
iki kullanim alani vardir. Bunlar: Metin ve gorselleri birtakim Olgiitler temelinde
degerlendirme ve okudugu, dinledigi/izledigi metinlerde ifade edilen olay/durum/kisilikleri

yonergede ifade edilenler temelinde degerlendirmedir.

Tiirkce ders kitaplarinda yer alan etkinliklerde tasarlama diisiinme becerisinin bes
kullanim alanmi vardir. Bunlar: Bir problemin ¢odziimiine yonelik iiriin/proje tasarlama;
oyun/oyun alani tasarlama; grafik tasarlama; imza tasarlama ve alet ve kullanma kilavuzu

tasarlamadir.

Tiirkge ders Kitaplarinda yer alan etkinliklerde 6z degerlendirme diisiinme becerisinin
bir kullanim alani vardir. Bu: Birtakim 6lgiitler ile okuma, yazma, konusma becerilerini

degerlendirmedir.

Tiirkge ders kitaplarinda yer alan etkinliklerde anlam temelli yapilandirma diigiinme

becerisinin {i¢ kullanim alan1 vardir. Bunlar: Belirli bir konu baglaminda verilen yonergeleri
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uygun olarak hazirlikli bir konusma hazirlama, yapma; belirli bir konu baglaminda

bilgilendirici bir metin yazma ve okudugu, dinledigi ve izledigi i¢erigi 6zetlemedir.

Tiirkge ders kitaplarinda yer alan etkinliklerde bilgi kaynaklarina ulagma diisiinme
becerisinin bir kullanim alan1 vardir. Bu: Verilen bir konuya iligskin yardimla ya da bagimsiz

olarak birincil ya da ikincil bilgi kaynaklarina ulasmasidir.

Tiirk¢e ders kitaplarinda yer alan etkinliklerde ¢oziimleme diisiinme becerisinin dort
kullanim alan1 vardir. Bunlar: Bir isi islem yonergelerini ayirmak; yazili metni unsurlarina

ayirmak; varlik kadrosunu ¢éztimlemek ve ciimleyi dgelerine ayirmaktir.

Tiirk¢e ders Kitaplarinda yer alan etkinliklerde problem ¢ozme diisiinme becerisinin
iki kullanim alani vardir. Bunlar: Cevresinde yasanan problemleri fark etme, tanimlama, akil
yiiritme ve hayali bir kahramanin sosyal ve duygusal problemlerinin ¢6ziimiine yonelik akil

yurtitmedir.

Tiirkce ders kitaplarinda yer alan etkinliklerde sorgulama diisiinme becerisinin iki
kullanim alani1 vardir. Bunlar: Okudugu, dinledigi/izledigi ile ilgili sorular olusturma ve

okudugu, dinledigi/izledigi igerigin tutarliligini sorgulamadir.

Tiirkce ders kitaplarinda yer alan etkinliklerde doniistiirme diisiinme becerisinin dort
kullanim alani vardir. Bunlar: Okudugu, dinledigi/izledigi metni canlandirma; uzamsal

diisiinme; bir tiirli farkli bir tiire doniistiirme ve grafik olusturmadir.

Tirkge ders kitaplarinda yer alan etkinliklerde karsilastirma diisiinme becerisinin
dort kullanim alan1 vardir. Bunlar: Okudugu, dinledigi/izledigi metinde gecen kahramanlarin
karakter ozelliklerini karsilastirma; okudugu, dinledigi/izledigi metinde yer alan 6gelerin
fiziksel Ozelliklerini karsilagtirma; okudugu, dinledigi/izledigi metinleri konu, tiir, bi¢im
ozellikleri agisindan karsilagtirma ve gergege dayali ya da olast kurgular temelinde

yaratilmig iki durumu karsilagtirmadir.

Tiirkge ders kitaplarinda yer alan etkinliklerde yorumlama diisiinme becerisinin bir
kullanim alan1 vardir. Bu: Ozdeyis, atasozii, deyim, deyis, sdz Obegi, metafor, dize gibi

unsurlarin anlamlarina iligkin agiklamalarda bulunmadir.

Tiirkce ders kitaplarinda yer alan etkinliklerde tartisma diisiinme becerisinin bir
kullanim alanm1 vardir. Bu: Tartismaya acik durum, kosul, sart, problem, olasiliklarin olas1

sebep ve sonugclar1 lizerinde fikir liretme, fikirlerini yazili ya da sozlii olarak ifade etmedir.
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Tartisma ve Sonug¢

Bu aragtirma ders kitaplarinda yer alan dil becerileri etkinliklerinin diisiinme becerileri
gelistirme konusundaki durumunu belirlemeyi amacglamaktadir. Bu kapsamda 1-8. simif
Tirkgce ders kitaplarinda yer alan toplam 3.452 etkinlik incelenmistir. Etkinlikler
ogrencilerde gelistirmeyi amagladig1 diisiinme becerileri temelinde analiz edilmistir.
Arastirmanin sundugu veriler, dil becerilerinin diisiinme becerileri gelistirme konusunda
sahip oldugu potansiyelin ders kitaplari agisindan hangi oranda dogru ve etkili bir bigimde
kullanildiginin sorgulanmasini miimkiin kilmaktadir. Arastirmada Tiirk¢e ders kitaplar ile
21 farkli diisiinme becerisinin gelistirilmesinin amaclandig1 goriilmektedir. Ilkokul
diizeyinde ilk ii¢ sirada yer alan etkinliklerin sirayla hatirlama, ¢ikarimda bulunma ve
eslestirme; ortaokul diizeyinde yer alan etkinliklerin sirayla hatirlama, ¢ikarimda bulunma

ve ayirt etme diisiinme becerileri oldugunu gostermektedir.

Arastirma bulgulart ilkokul ve ortaokul diizeyinde Tiirk¢e ders kitaplarinda yer alan
ve digerlerine oranla daha karmasik zihinsel islemler gerektiren diisiinme becerilerinin
neredeyse tamaminin sahip oldugu oranin %?2’nin altinda oldugunu goéstermektedir.
Alanyazinda bu konuda yapilmis ¢ok sayida arastirma calismanin bu bulgusunu destekler
niteliktedir. Ornegin Cecen ve Kurnaz (2015), arastirmasinda Tiirkce ders kitaplarinda
degerlendirme ve yaratma basamaginda yer alan sorularin oraninin %1 oldugunu
belirlemistir. Benzer sekilde Sengiil (2005) metne dayali sorular iizerine yaptigi
arastirmasinda, alt diizey diisiinme becerilerinden iist diizeydekilere dogru gidildik¢e, soru
sayisinin biiyiik oranda diistiigii sonucuna ulasmistir. Sarar-Kuzu (2013) Tiirkce ders
kitaplarindaki metin alt1 sorularindan iist diizey zihinsel siireglere ait sorularin diisiik bir
orana sahip oldugunu ifade etmistir. Baska bir arastirmada ders kitaplarinda alt diizey
biligsel beceri basamaklar1 olan hatirlama, anlama ve uygulama lehine dengesizlik oldugu
dile getirilmektedir (Dolunay ve Savas, 2016). Kiiciikaydin ve Iscan (2017) ise Tiirkce
ogrenci c¢aligma kitabinda yer alan etkinliklerin 6grenenlere temel diizeyde beceriler
kazandirmaya yonelik oldugu sonucuna ulasirken Yagmur (2009) Tiirk¢e ders kitaplarinin
Ogrencilerin st diizey bilissel becerilerini gelistirmedigini ifade etmistir. Cevik ve Gilines
(2017) Tiirkce ders kitabinda yer alan etkinliklere yonelik olarak yaptig1 aragtirmasinda dil
bilgisi etkinliklerinin otomatik tekrarlari igerdigi, bazilarinin ¢oktan se¢meli, climle cevirisi,
tanimlama, es anlamlilar1 bulma vb. igerikte hazirlandigin1 ortaya c¢ikarmistir. Bu tiir
etkinliklerin ¢abuk ezberlendigi ve dil 6grenmeye fazla katkis1 olmadig: bilinmesine ragmen

yaygin kullanildigr ifade edilmektedir (Cevik ve Giines, 2017).
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Diisiinme becerilerine yonelik bulgulara daha detayli olarak bakilacak olursa, ders

kitaplarinda 6grencileri arastirma ve incelemeye yonlendiren etkinlilerin sadece “arastiriniz”
yonergesi ile biten soru ciimleleri olarak yer aldigini belirtmek gerekmektedir. Etkinlikler,
bu haliyle arastirma ve inceleme siirecinin adimlarin1 ve gerekliliklerine yonelik higbir
yonlendirme ya da agsamalandirma icermemektedir. Bunun yaninda temalar temelinde sarmal
bir anlayis i¢inde bu beceriyi gelistirmeye yonelik yapilandirtlmis hicbir etkinlige
rastlanmamaktadir. Etkinliklerde 6grencilerin hangi kaynaklardan bilgi toplayabilecegi, bu
bilgilerin gegerlik ve giivenirligi konusunda ne tiir sorgulamalar yapabilecegi ya da 6nlemler
alabilecegi, bu bilgileri nasil kaydedecegi ve rapor haline getirecegine yonelik higbir
yonlendirme bulunmamaktadir. Bunun yaninda Ogrencileri aragtirma ve incelemeye
yonlendiren etkinlik sayisinin da oldukca diisiik yilizdelere sahip oldugu (ilkokul %2.1,
ortaokul, %2.78) goriilmektedir.

Arastirmada elestirel diisiinme kapsaminda degerlendirilebilecek olan sorgulama ve
problem ¢ézme diisiinme becerilerinin oranmin %1’in altinda oldugu goriilmustiir. Benzer
bir bulguyu bulan Benzer (2019) Tiirk egitim sistemine 2006 Tiirkge Dersi Ogretim
Programi ile girmis olmasina ve aradan gecen 14 yila ragmen ders kitaplarinda elestirel
diistinme gibi becerilerin kullanilmamasinin diislindiiriicii oldugu yorumunda bulunmustur.
Dolunay ve Savas’in (2016) bulgularinda ise ortaokul 6, 7 ve 8. siif Tiirkce dersi 6grenci
caligma kitaplarinda elestirel diisiinme becerisini gelistirebilecek etkinlikler olmadigi tespit
edilmistir. Ogretmenlerin ders Kkitaplarina yonelik goriislerinin incelendigi baska bir
arastirmada (Giin, 2012), 6gretmenlerin %65’inin okuma etkinliklerini, 6grencinin elestirel
ve yaraticl diisinme giiclinii gelistirme konusunda yetersiz bulduklar1 ortaya c¢ikmustir.
Temizkan (2014) arastirmasinda Tiirk¢e ders kitaplarindaki metinlerde problem ¢ozme
becerisine ¢ok az oranda yer verilmesinin diisiindiiriicii oldugu yorumunda bulunmus ve
elestirel diisiinmenin ders kitaplarinda ¢ok diizensiz bir dagilim gdsterdigini ifade etmistir.
Tiirkge ders kitaplarindaki metinlere yonelik baska bir arastirmada, Basoglu ve Mutlu
(2012), 7. ve 8. smf Tiirkce ders kitaplarinda yer alan metinlerin ¢ogunlukla; 6grenciyi
diistindiirmekten uzak, merak duygusunu kamgilamayan ve bilgilerin hazir olarak sunuldugu
metinler oldugunu ifade etmistir. Benzer bir calismay1 Tiirkce Dersi Ogretim Programi
lizerinde yiirliten SoOylemez (2018) ise elestirel diisiinmenin az sayida yer aldigi

kazanimlarda yaratici diisiinme ve problem ¢6zmenin ihmal edildigi yorumunu yapmaistir.

Arastirmada yaratic1 diisiinme becerilerini gelistirmeyi amacglayan kazanimlarin

tamamina yakininin yaratici yazma konusunda oldugu goriilmiistiir. Bunun yaninda bu
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kapsama giren etkinliklerin 6grencilerde yaratic1 diistinme becerilerini gelistirme iizerinde

0zel olarak tasarlanmig etkinlikler olmadigini ifade etmek 6nemlidir. Bu etkinlikler daha ¢ok
Ogrencilerin yaratici yazma ¢aligmalarini gerceklestirebilmelerini amaglayan yonergelerden
olusmaktadir. Etkinliklerin Oncesinde ya da sonrasinda yaratici diistinme becerilerini
gelistirmeyi amaglayan yonlendirme, degerlendirme ya da bilgilendirmeler yer
almamaktadir. Bu yoOniiyle s6z konusu etkinliklerin Ogrencilerin yaratict diigiinme
becerilerini sistematik bir yolla gelistirme o6zelliginden yoksun oldugu goriilmistiir.
Analizler ders kitaplarinda yaratic1 diisiinme becerisini gelistirmeyi amaclayan etkinliklerin
oranlarinin ilkokulda %3.38, ortaokulda %4.28 oldugunu gostermistir. Bu konuda bir
inceleme gerceklestiren Temizkan (2014) Tiirkce ders kitaplarinda yaratici diigiinmenin
oldukga yetersiz bir oranda yer aldigini ifade etmistir. Dolunay ve Savas (2016) ise dinleme
etkinlikleri icerisinde yaratma basamagina ait etkinliklerin sayisinin ¢ok diisiikk oldugu
aciklamasinda bulunmus, Cegen ve Kurnaz (2015) Tirkge ders kitaplarinda yaratma

basamaginda yeterli sayida soru bulundurulmasi gerektigini ifade etmistir.

Arastirmada birtakim diisiinme becerilerinin kendi aralarinda ve smiflar temelinde
dengeli bir dagilima sahip olmadig1 goriilmiistiir. Tiirkge ders kitaplarinda goézlenen bu
durumun bilimsel bir dayanaginin olup olmadiginin sorgulanmasi gerekmektedir. Benzer
bulguyu dile getiren Dolunay ve Savas (2016), dinleme etkinliklerinin dagiliminda bilissel
beceri basamaklart arasinda ugurum oldugunu ifade etmistir. Yine etkinlikleri gelistirmeyi
amacladi1 zeka tiirleri agisindan inceleyen Bayram ve Baki (2014) arastirmasinda
etkinliklerin orantil1 bir dagilima sahip olmadigim tespit etmistir. Incelemede %60.37 sozel-
dil zeka, %15 mantik-matematik zeka alanlarinda yogunluk oldugu ifade edilmistir (Bayram
ve Baki, 2014). Tirkce ders kitabindaki kazamimlar1 beceriler temelinde inceleyen
arastirmalar da benzer bulgular1 yansitmaktadir (Biiyiikkalan ve Yildirim, 2019; Bayrak-
Ozmutlu, 2020).

Ders kitaplarindaki etkinliklerle ilgili bulgulardan bir digeri de etkinlik tiirlerindeki
tek tipliliktir. Etkinliklerin yaklasik yarisinin {i¢ diisiinme becerisine odaklanmasinin
yaninda, l.ve 8. sinifa kadar benzer yonerge ve agiklamalardan olustugu goézlenmistir.
Ornegin ¢ikarimda bulunma diisiinme becerisi ile ilgili etkinliklerin tamamina yakini konu
bulma, ana fikri/ana duyguyu bulmaya yonelik etkinliklerden olugmakta her sinifta ayni
yonergeler bulunmaktadir. Arastirmasinda ders kitaplarinda PISA’da c¢okgca sorulan
degerlendirme ve derinlemesine ¢oziimleme diizeyindeki sorularla karsilasilmadigini ifade

eden Benzer’in (2019) bulgular1 da bu calismanin bulgulariyla ayni yondedir. Ayni
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caligmada ders kitaplarindaki metin alt1 sorularin bilgiye ulasma ve bilgiyi hatirlama

diizeyinde yogunlastig1 ifade edilmektedir. Cecen ve Kurnaz (2015) da ders kitaplarindaki
tema degerlendirme sorularinin agirlikli olarak bir tiirde oldugunu belirterek bu durumu
Tiirkce Dersi Ogretim Programi’nin bireysel farkliliklari dikkate alan ve dlgmede farkli
degerlendirme yontemlerinin benimsendigi anlayisi yeterince yansitmadigi yoniinde
yorumlamistir. Dag (2007) ise ders kitaplarinda yer alan etkinliklerin tek diize oldugunu,
birbirine benzedigi ve tekrarlandigini saptamistir. Cevik ve Giines (2017) de arastirmasinda
dil bilgisi etkinliklerinde g6zlenen tek tiplilige yonelik degerlendirmelerde bulunmustur.
Etkinliklerdeki tep tiplilige yonelik bir diger bulgu Kili¢, Baki ve Yildirim’a (2014) aittir.
Aragtirmada ders kitabinda agirlikli olarak sozel-dil ve mantik-matematik zekasina dayali
etkinliklere yer verildigi diger zekd alanlarina ise gereken Onemin verilmedigi ifade
edilmistir. Coskun (2013) da yaptig1 calismasinda tek yanith sorular disinda okuyucunun
farkli metinlerdeki bilgileri iligkilendirerek yanitlayabilecegi soru tiirlerine higcbir sinif
diizeyinde yer verilmedigini, etkinliklerin st diizey okuma becerilerini kapsamadigini
belirtmistir. Bozkurt, Uzun ve Lee (2015) ise Tiirk¢e ders kitaplarindaki en fazla rastlanan

soru tiplerinin bilgiye ulagma-hatirlama diizeyinde oldugunu belirlemislerdir.

Arastirma bulgularina dayali olarak su Onerilerde bulunmak miimkiindiir. Talim
Terbiye Kurulu’nun ders kitab1 degerlendirme Olglitlerine diisiinme becerilerinin de dahil
edilmelidir. Ders kitaplarindaki etkinliklerin basinda 6gretmenlerin yiirlitecegi ¢alismalara
kilavuzluk etmesi amaciyla etkinligin hangi kazanim ile ilgili oldugu ve hangi diisiinme
becerisini gelistirmeyi amagladigia yonelik yonerge ve aciklamalara yer verilmesi 6nemli
bir gerekliliktir. Etkinlikler gelistirilirken Tiirk¢e dersinin diisiinme becerilerini gelistirme
konusunda sahip oldugu olanaklarin dikkate alinmasi 6nem tagimaktadir. Etkinliklerde
temele alinan her kazanimin ve dil becerisinin diisiinme becerisini gelistirme konusundaki
potansiyeli dikkate alinmalidir. Ders kitaplar1 1.siniftan 8.sinifa kadar ortak bir anlayis
icinde birbirini tamamlayan sarmal bir anlayis i¢inde gelistirilmelidir. Her diisiinme becerisi
I.smiftan 8.smifa kadar 6gretme ve 6grenme ilkeleri temelinde planlanmis etkinliklerle
gelistirilmelidir. Ust diizey diisinme becerileri ¢ok sayida diisinme becerisinin es zamanl
ya da sirali olarak kullanimini gerektirdiginden s6z konusu diisiinme becerisinin dogasina
uygun bir bicimde etkinlikler; hazirlik, uygulama ve degerlendirme adimlar: altinda gerekli
yonlendirme ve bilgilendirmeler igermelidir. Ust diizey diisinme becerilerinin sadece bir
soru yonergesi ile gelistirilemeyeceginin farkinda olunmali ve ders kitaplarinin hazirlanma

siireci bu kapsamda degerlendirilmeli ve ydnlendirilmelidir. Ogretmene kilavuzluk eden
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dogru bir anlayis i¢inde yapilandirilmis bir ders kitabinin st diizey diisiinme becerilerinin

gelisimi konusunda sahip oldugu gii¢ ve olanaklar ¢ok fazladir.

Etik Kurul izin Bilgisi: Bu ¢calismada dlcek ve anket kullanmiimadig icin etik kurul iznine
ihtiva¢ duyulmamustir.

Cikar Catismasi: Yazarlarin beyan edecegi bir ¢ikar ¢catismasi yoktur.

Yazar Katkisi: Birinci yazar, problem durumunun belirlenmesi, verilerin toplanmast ve
verilerin analizi agsamalarinda; ikinci yazar, ¢alisma kapsamwmin belirlenmesi, problem
durumunun belirlenmesi ve verilerin analizi asamalarinda ¢alismaya katki saglamistir. Ote
yandan tiim yazarlar, alanyazin incelemesi, tartisma ve raporlama agamalarinda ¢alismaya

katki saglamistir.
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Introduction

In the twenty-first century, called the age of information, being informed is not sufficient
alone. The progressively more complicated life makes it mandatory to transform information
into skills and has increased the need for individuals with developed skills (Mutluer, 2013).
These skills may be listed as critical and creative thinking, especially, effective
communication, ability to recommend solutions to problems, ability to research, to make
correct decisions, use information technologies and take initiative (Durukan & Demir,
2017). Individuals with these skills may produce creative solutions using correct strategies
when faced with daily life problems and may share these by generalizing (Giines, 2012).
These skills, called upper level thinking skills, guide students within the conditions they face

in different stages of life and undertake important roles in the learning process.

The expectation that individuals will need to use upper-level thinking skills in social
life and development and conversion of these skills into forms that will be needed in the
future (S6ylemez, 2018) shapes decisions made within educational policies. This is because
education is a process shaped in line with the expectations of individuals and society. It is
possible to see the most serious reflection of this effect in the curriculum which entered
operation since 2005. The understanding of upper-level thinking skills as an integral part of
the curriculum and development within the framework of opportunities within the discipline
began to be applied throughout the whole curriculum from this year. The adopted
understanding accepted content as a tool for students to acquire upper-level thinking skills
(Swartz & Perkins, 2016). The aim of this process is that while students are busy with
content, undertaking a mediating role in terms of development of thinking skills, they use
content knowledge in a meaningful way (Fogarty & McTighe, 1993). In addition to the
curriculum, it is possible to assess the academic and political studies completed within the
scope of 21% century skills and the Turkish Qualifications Framework in our country within

this scope.

Social transformation, affecting decisions and implementations in the teaching and
learning process, causes serious transformations to occur in the structure and functioning of
textbooks. With the change in understanding experienced with the adopted teaching-learning
approach, textbooks each become a teaching tool contributing to the student’s configuration
process for knowledge, directing their thinking, assisting in acquiring a critical viewpoint

and assessments from multiple perspectives (Ocak & Dai, 2010). From this aspect, Turkish
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textbooks should include activities that will reveal student’s previous learning in accordance

with the curriculum, prepare them for later learning and ensure they can develop
relationships between the text and daily life and develop basic language skills. Additionally,
activities should be included in textbooks which develop the basic skills included in the
Turkish curriculum (Erdogan, 2014). Raising students to be individuals who will adjust to
conditions of a globalizing world and produce solutions to all types of problems should be
among the primary aims of textbooks (Ekinci, Celikpazu, & Aktas 2011).

Textbooks are the most basic material in the teaching-learning process as they are the
reference prepared based on the curriculum (Biiyiikalan & Yildirim, 2019). In Turkish
education, the most easily accessible and functional material appears to be textbooks
(Karadag & Tekercioglu, 2019). In planned education, textbooks guide what students learn
and what teachers teach. In Turkish teaching, teachers are known to primarily use textbooks
among use of tools and materials (Ozbay, 2003). Textbooks play an important role in
students acquiring basic language skills during Turkish lessons, especially, because most
language skills in Turkish lessons are acquired by students through texts included in the

textbooks and activities related to these texts (Erdogan, 2014).

As mentioned above, textbooks are very important in terms of the quality of the
teaching-learning process. From this aspect, it appears many studies have been completed
about Turkish textbooks in this field of educational sciences. Recent research about this
topic has investigated teacher opinions about textbooks (Arslan & Engin, 2019; Stgimlii,
Mutlu, & Cinpolat, 2019); adequacy for PISA reading skills (Benzer, 2019); texts (Caliskan,
2016); linguistic skills (Carkit, 2019); theme assessment and questions under texts (Cecen &
Kurnaz, 2015; Eroglu & Kuzu, 2014; Sarar-Kuzu, 2013; Savaskan, 2016); activities (Cevik
& Giines, 2017; Karadag, 2019; Tosunoglu & Demir, 2014; Ulum & Taskaya, 2019); level
of meeting critical thinking skills (Demir & Bas, 2019); interdisciplinary approach (Demir,
2018); reading acquirements (Deniz, Tarak¢i, & Karagdl, 2019); listening/watching
acquirements (Dolunay & Savas, 2016; Ozkanal & Bayrak, 2016); 21% century skills
(Giiltekin, 2019); constructivist approach (Kiigiikkaydin & Iscan, 2017); basic skills in the
curriculum (Kurudayioglu & Soysal, 2019; Temizkan, 2014); and curriculum acquirements
(Uggun, 2018). However, there is no research encountered in the relevant literature which
investigates Turkish textbooks based on the thinking skills targeted for development by
activities in the textbooks. This investigation makes it possible to assess the quality of
textbooks in relation to ensuring development of thinking skills. This research investigates
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activities in textbooks based on the scope they deal with. Additionally, there is no research

encountered which deals with the study group with a broad understanding from 1% grade to
8" grade. Considering the need for Turkish textbooks to be developed within an appropriate
understanding for all stages of teaching, it is considered important to investigate textbooks
on the basis of a large range of class levels. As a result, this study included investigation of
activities included in Turkish textbooks used at both primary school and secondary school

levels.

This study aimed to reveal the quality of textbooks in relation to development of
thinking skills. The most accurate way to reveal the quality of textbooks in terms of
development of upper level thinking skills is to complete analysis on the basis of thinking
skills targeted for development in every activity. Due to this analysis, it will be possible to
see what thinking skills students will develop after interacting with the textbooks and the
proportions of skills at upper level and at basic level. In the research, analysis based on the
scope that thinking skills are dealt with will assess the rate to which opportunities related to
thinking skills are used accurately and effectively. It is thought that this analysis in terms of
thinking skills in Turkish textbooks will contribute to the field of textbook investigation and
Turkish education in terms of forming an assessment criterion for textbooks. In this research

aiming to sought answers to the following questions.

1. What is the distribution of thinking skills targeted for development in activities in

Turkish textbooks at primary and secondary school level?

2. What aspect is the focus for thinking skills targeted for development in activities

in Turkish textbooks at primary and secondary school level?
Method

This research aims, an investigation needed to be carried out on activities included in
textbooks in the scope of the study. As a result, the research adopted the document
investigation method, one of the qualitative research methods. According to Scott and
Marshall (2015), document investigation uses individual or official documents as research
material. In this research, a total of 8 books used in Turkish lessons which began to be used
in 2018 and were accessed digitally on the EBA platform were investigated and analyzed.
From this aspect, it was considered appropriate to use the document investigation method in

the research.
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Scope of the Study

In this research criteria sampling was used, one of the targeted sampling types. Criteria
sampling is defined as selection of all cases abiding by certain criteria (Patton, 2014).
Selection of the research sample used the criteria of textbooks used for primary and
secondary school Turkish lessons in the 2018-2019 educational year and being digitally
accessible on the EBA platform. The study group in the research comprised 8 Turkish
textbooks which entered use in 2018 and were open for access in electronic form on the
EBA platform. Information about books comprising the study group in the research can be

seen in Table 1.

Table 1. Distribution of Teaching Level for Activities Investigated in the Research

Level Number of Activities Publisher

Investigated

1st grade 168 Milli Egitim Yayinevi
2nd grade 337 Koza Yaymcilik
3rd grade 386 Milli Egitim Yayinevi
4th grade 508 Milli Egitim Yayinevi
5th grade 595 Anittepe Yayincilik
6th grade 447 Milli Egitim Yayinevi
7th grade 552 Milli Egitim Yayinevi
8th grade 459 Milli Egitim Yayinevi
Total 3,452

Analysis of Data

The data analysis process in the research used repeated reading, coding and continuous
comparison methods to follow a detailed analysis process. In the analysis process for the

research, primary and secondary school Turkish textbooks included in the scope of the study
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were uploaded to the Max QDA program. As a result of repeated reading, decisions were

made about which thinking skill or skills were targeted for development in activities
included in the textbooks. When deciding which thinking skills were targeted for
development in activities, the question of which thinking skill could be developed during the
process of a student completing these activities was asked. The research interrogated each
activity with the questions “what mental process is the student expected to perform based on
the linguistic stimuli read, heard or watched during the activity?” In this process, thinking
skill codes and explanations developed by Bayrak-Ozmutlu (2020) were used. Within the
scope of the research, the 12 thinking skills based on the research by Bayrak-Ozmutlu
(2020) are shown in Table 2. The remaining 9 skills apart from these codes and explanations
were identified and coded by the researchers during the analysis. Explanations of thinking
skills identified by the researchers are given in Table 3. In the analysis process, thinking
skills targeted for development were determined and written in boxes in a two-column table
beside the acquirements. This process was applied to all 3,452 activities and assessment
questions were not included in analysis until the end. Activities classified on the basis of the
thinking skill targeted for development had a separate electronic document created for each
thinking skill. Twenty-three different documents were created for the 21 thinking skills
targeted for development in Turkish textbooks. In this way, it was possible to see all
activities targeting development of the same thinking skill one after the other. In this
process, activities classified based on thinking skills were read repeatedly and consistency of
classification was checked. After checks for consistency between codes, acquirements on the
table were classified based on classes and levels. The distribution of thinking skills
according to grade and level was summarized using descriptive statistics. To answer the
second subproblem in the research, activities aiming to develop the same thinking skill were
interrogated with the question “in ... activity, which aspect of ... thinking skill is the
focus?” Within this scope, the aim was to see which aspects of activity-based thinking skills
were the focus and which were excluded. At the same time, it made it possible to see the
scope of the thinking skills determined during the analysis process. Each activity
investigated in this stage of the analysis was coded based on the question above. For class
clusters according to codes for acquirements based on the aspect of the thinking skill used in
the textbook, the continuous comparison method was applied with necessary combination
and separation processes performed. After repeated reading, the process continued until the
point where the categories stopped varying. Explanations about the analysis process used

and the determined thinking skills (categoric structures) are given below.
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Table 2. Thinking Skills and Definitions Used in the Analysis

Thinking Skill

Definition

Recall

Making Inferences

Differentiation

Prediction

Applying Rules

Evaluation

Meaning-Based

Construction

Analysis

Problem-Solving

Interrogation

Students’ mental recall of previously-learned knowledge in line with

directives and verbal or written expression

Students’ creating personal meaning with content that is read,
heard/watched, completing all mental functions during this process
and combining with background information associated with that

content (see. Keene and Zimmermann, 1997)

Students noticing (finding, determining) the desired element/feature
among linguistic stimuli read, heard or watched and making the

appropriate reaction to this element

Students making predictions based on linguistic stimuli that are read,

heard/watched

Students using functional information in the linguistic skills area in

accordance with rules

Students dealing with meaning, importance, quality and a range of
quantitative criteria for linguistic stimuli which are read, heard or

watched and written or verbal expression of their judgements

Students’ written or verbal expression of configured meaning in

accordance with directives

Students separation of linguistic stimuli read, heard/watched into
elements/basic parts or stages and understanding the relationships
between these elements/basic parts

Students’ development of solution/s to problems expressed as

linguistic stimuli which are read, heard/watched

Students’ creation of questions related to the meaning, validity and

reliability of linguistic stimuli which are read, heard/watched and
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Conversion

Comparison

participation in discussion within this scope

Students’ conversion of written, visual, verbal and movement-based
stimuli that are read, heard/watched into others in accordance with

directives

Students investigation to reveal similar or different aspects in terms

of form/meaning of linguistic stimuli which are read, heard/watched

Table 3. Thinking Skills and Definitions Used in the Analysis

Thinking Skill

Definition

Matching

Visual Reading

Forming Cause-
Outcome

Relationships

Creative Writing

Design

Self-Assessment

Students’ matching features between read, heard/watched stimuli by
making connections and interest based on commonalities and

similarities in line with directives

Students’ ability to understand, interpret elements apart from written
text like pictures, photographs, posters, symbols, shapes, marks,
maps, tables, graphs, caricatures, etc. and express in writing and/or

verbally

Student’s creating cause and outcome-based relationships between
past events that they heard, watched or read or awareness of these

relationships and written or verbal expression of these

Students’ written expression of feelings, thoughts, observations and
dreams without information purposes through fiction or non-fictional

routes

Students” mental imagining and shaping of material or linguistic
product serving a certain purpose in line with directives and written

or verbal expression of this mental creation

Students’ written or verbal expression of judgements about their

performance based on language skills dealing with a range of criteria
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Accessing Students’ accessing secondary sources related to the topic in the

Information Sources  directives and written, verbal or visual expression of this information

Students’ explanations in relation to the meaning of linguistic
Interpretation elements like adages, proverbs, idioms, sayings, phrases, metaphors,
and verses that they read, heard/watched

Discussion Students’ ability to produce ideas based on situations, provisions,
conditions, problems, causes and outcomes of possibilities open to

debate and written or verbal expression of these ideas.

After completing the analysis process, two researchers met and the intercoder
compatibility coefficient was calculated. As a result of calculations, it was determined the
intercoder compatibility coefficient was 97%. All activities coded differently by the two
researchers were investigated. In this process, notes and explanations made by researchers
during the analysis process related to codes were investigated. This process was repeated for
each activity coded differently by the two researchers. Common assessments continued until

there were no incompatible codes remaining.
Validity and Reliability Studies

In this research adopting the qualitative research method, validity and reliability studies
were completed as follows. One of the validity and reliability studies used for qualitative
research of persuasiveness means the accuracy and persuasiveness of the collected data
(Giiler, Halicioglu, & Tasgin, 2014). In the research, textbooks used in state schools in
Turkey in 2018-2019 and with digital access on the EBA platform were investigated. Data
analyzed in the scope of the research were taken in the form published in the textbooks.
From this aspect, it can be said that data investigated in the research abided by the
persuasiveness requirement. Another way to ensure persuasiveness in qualitative research is
to explain in detail the group numbers and features, how they were chosen, data collection
tools used in the research and analysis techniques (Creswell & Miller, 2000). Within the
scope of this requirement, this information is explained in detail under the method heading.
Intercoder reliability is one of the reliability requirements in qualitative research. Within the
scope of this requirement, analysis was independently completed by two researchers. One of
the researchers is an expert in educational programs and teaching and the other is an expert

in the field of Turkish education. Calculation of the reliability in the research used the
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reliability formula of Reliability = Consensus / (Consensus + Divergence) x 100 proposed

by Miles and Huberman (2016). As a result of calculations, reliability was determined to be
97%. During data analysis, each researcher took notes related to why each activity was
coded with the particular thinking skill. The analysis process for activities with no intercoder
compatibility was based on assessment of explanations based on these notes and literature
investigations. Assessments continued until consensus was reached for coding of each
activity. Additionally, codes are stated openly and clearly during presentation of findings
and supported with direct citations in an attempt to increase the validity and reliability of the

study.
Findings
Findings related to First Subproblem in the Research

The first problem in the research sought the answer to the question of “what is the
distribution of thinking skills targeted for development in activities in Turkish textbooks
according to class level?” The distribution of thinking skills targeted for development in
activities in Turkish textbooks according to grade is shown in Table 4.

Table 4. Distribution on the Basis of Thinking Skills Targeted for Development in Activities

included in Turkish Textbooks

Thinking Skills Istgrade  2ndgrade  3rdgrade  4th grade Mean

f % f % f % f % f %

Meaning-Based 2 119 10 297 2 052 2 039 16 1,14

Construction
Differentiation 7 417 19 5,64 9 233 12 2,36 47 3,36

Accessing 0O 000 8 237 0 000 21 414 29 2,07

Information Sources
Making Inferences 10 59 31 920 35 0906 50 986 126 9
Analysis 0 0,00 1 0,30 4 1,04 2 0,39 7 0,5

Evaluation 5 298 0 000 5 130 2 039 12 0,86
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Conversion 0O o000 O o000 1 026 4 0,79 5 0,36
Matching 18 10,71 37 1098 16 415 29 571 100 7,15
Visual/Graph/Table 7 417 9 267 8 207 21 413 45 3,22
Reading

Recall 87 51,79 158 46,88 238 61,66 241 47,44 724 51,75
Forming Cause- 4 238 10 297 6 155 17 335 37 2,64
Outcome

Relationships

Comparison 1 060 3 08 0 000 8 15 12 0,86
Applying Rules 14 833 12 356 17 440 31 6,10 74 5,29
Self-Assessment 1 060 17 504 0 000 O 000 18 1,29
Problem-Solving 2 119 3 08 1 02 10 197 16 1,14
Interrogation 0O o000 O 000 1 026 7 1,38 8 0,57
Prediction 8 476 16 475 32 829 39 768 95 6,8
Design 1 060 0 o000 2 052 3 059 6 0,43
Discussion 0O o000 O o000 1 026 2 0,39 3 0,21
Creative Writing 1 060 3 08 8 207 5 098 17 1,22
Interpretation 0O o000 O o000 O 000 2 0,39 2 0,14
Total 168 100 337 100 386 100 508 100 1.399 100
Thinking Skills 5th grade  6th grade 7th grade 8th grade Mean

f % f % f % f % f

%
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Meaning-Based

Construction
Differentiation

Accessing

Information Sources

Making Inferences

Analysis
Evaluation
Conversion

Matching

Visual/Graph/Table

Reading

Recall
Comparison
Applying Rules

Forming Cause-
Outcome

Relationships
Self-Assessment
Problem-Solving
Interrogation
Design

Prediction

32

31

25

51

12

16

38

15

218 36,64 160 33,53 189 34,22 174 3791

37

34

23

5,38

521

4,20

8,57

2,02

2,69

1,18

6,39

2,52

1,01

6,22

5,70

0,84

0,67

1,34

1,01

3,87

32

26

13

25

o1

18

6

18

28

14

16

6,71

5,45

2,73

5,24

1,68

0,84

1,89

10,69

3,77

1,26

3,77

5,87

0,00

0,00

1,68

2,94

3,35

22

62

14

59

22

16

19

31

34

3,99

11,23

2,54

10,69

1,45

1,63

0,91

3,99

1,63

2,90

3,44

5,62

0,72

1,45

0,54

0,91

6,16

30

45

43

35

10

11

22

22

6,54

9,79

1,31

9,37

1,31

1,74

0,87

7,63

2,18

0,87

2,40

4,79

1,31

0,87

1,09

0,65

4,79

116

164

58

178

34

37

25

146

52

741

32

85

115

15

16

24

28

95

529

5,57

7,87

2,78

8,55

1,63

1,78

1,2

7,01

2,45

35,58

1,54

4,09

5,56

0,72

0,77

1,15

1,34

4,56
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Discussion 7 118 1 021 6 109 O 0,00 14 0,67
Creative Writing 16 269 32 6,71 19 344 11 240 78 3,74
Interpretation 4 067 8 168 8 145 10 218 30 1,44
Total 595 100 477 100 552 100 459 100 2.083 100

The distribution based on thinking skills targeted for development in activities in
Turkish textbooks is shown in Table 4. It appears textbooks aimed to develop 21 different
thinking skills. In this way, 15 thinking skills were included for 1%t and 2" grade, 17 for 3"
grade, 20 for 4" grade, 21 5" grade, 19 for 6" grade, 21 for 7" grade and 20 for 8" grade.

When mean values are investigated for distribution of activities included in primary
school Turkish textbooks based on thinking skills, activities in the top three places involved
skills related to recall, explanation, making inferences and matching. The investigation
found the thinking skills of analysis, interrogation, conversion, comparison, design,
evaluation and discussion had mean values below 1%. Additionally, the creative writing,
problem-solving and self-assessment thinking skills had mean value below 2%. The research
findings show that all upper level thinking skills included in primary school Turkish

textbooks are below 1% and 2%.

When mean values according to distribution of activities in secondary school Turkish
textbooks based on thinking skills are investigated, activities in the top three places were
observed to involve thinking skills of recall, making inferences and differentiation. The
investigation found the mean values for problem-solving, self-assessment and discussion
thinking skills were below 1%. Additionally, analysis, interrogation, conversion,
comparison, evaluation and design thinking skills had mean values below 2%. The research
findings show that all thinking skills with values below 1% and 2% in secondary school

Turkish textbooks were upper level thinking skills.

The distribution of activities in Turkish textbooks on the basis of grade shows that
there was no proportional distribution of thinking skills based on grade level. The mean
values for thinking skills targeted for development in activities in the investigated textbooks
do not have parallel appearance with the classes. For example, the number of activities
targeting development of the problem-solving skill, which may be assessed within the scope

of upper level thinking skills, was 2 for 1% grade in primary school, while there was no
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activity targeting development of problem-solving skills in 6" grade. Similarly, when

creative thinking skills are examined, it appears that as class levels rise from 6%, 7" and 8"
grade, the number of activities targeting development of this thinking skill reduced.

It appears that more than half of activities in the investigated textbooks targeted
development of three thinking skills. These thinking skills are recall, making inferences and
matching. Nearly all of the making inferences thinking skill activities in textbooks were
configured in the same way in each grade as reading comprehension studies about the

finding the main thought/emotion and topic.
Findings Related to the Second Subproblem in the Research

The second subproblem in the research sought the answer to the question “what aspects of
thinking skills are targeted for development in Turkish textbooks?”” Below, the aspects of the
21 thinking skills targeted for development in activities in Turkish textbooks are

investigated along with activity examples.

There were five areas of use for the recall thinking skill in activities included in
Turkish textbooks. These were recall of content that was read, heard or watched; answering
questions about recall levels of content that was read, heard or watched; and recall of
information about concepts, cases, events and people, expression of feelings, thoughts,
dreams, intuition, desires, experience and opinions of imagined or reality-based situations,
cases, events and people, writing while looking at the text; and reading the text from

memory.

There were five areas of use for the making inferences thinking skill in activities
included in Turkish textbooks. These were determining the title, main idea, main thought,
main emotion, theme and topic of content that was read, heard or watched; making
inferences based on imagined or possible real situations; making inferences about the
features of a character that was read, heard or watched; making inferences about the
contribution of a word or phrase (saying, proverb), rhetoric and transition and connection
phrases in content that is heard, watched and read; and making inferences about the reasons

for language rules (spelling, punctuation).

There were four areas of use for matching thinking skills in activities in Turkish
textbooks. These were matching concepts with meanings; matching areas of use for
punctuation with examples; matching synonyms and antonyms; and matching pictures with

meanings. There were two areas of use for the differentiation thinking skill in activities
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included in Turkish textbooks. These were differentiation of personality traits expressed in

content that was read, heard or watched and differentiating the desired feature in terms of

type, structure, form and semantic traits.

There were four areas of use for the prediction thinking skill included in Turkish
textbooks. These were making predictions about the text based on the picture and title for a
text that will be heard/read; predicting the continuation of a heard/read text; making
predictions about the situations expressed in texts that are heard, watched or read; and

predicting the meaning of words, phrases, sayings and proverbs with unknown meaning.

There were three areas of use for the applying rules thinking skill in activities
included in Turkish textbooks. These were forming sentences using words and rules with the
desired features (punctuation, sound events); explaining a language rule with examples and
requesting the same rule be followed; and requesting correction of errors in form or meaning

in sentences as explained in the directives.

There were three areas of use for the visual reading thinking skill in activities
included in Turkish textbooks. These were explaining and interpreting visuals; answering

questions about visuals; and writing a story/dialogue/joke using more than one visual image.

There were two areas of use for the forming a cause-outcome thinking skill in
activities included in Turkish textbooks. These were reasoning in relation to the causes of
what was read, heard or watched and forming cause-outcome relationships between two

different situations in what was read, heard or watched.

There were five areas of use for the creative writing thinking skill within activities
included in Turkish textbooks. These were explaining observations about an imaginary
situation; writing a poem, story, fairytale, fable, letter or telephone interview based on the
given topic; setting up a narrated event in a different form; completing stories, fairy tales,

jokes; and writing a slogan.

There were two areas of use for the evaluating thinking skill in activities included in
Turkish textbooks. These were evaluating text and visuals based on a range of criteria and
evaluating events/situations/personalities represented in texts that are read, heard or watched
based on directives. There were five areas of use for the design thinking skill in activities
included in Turkish textbooks. These were product/project design related to solving a
problem, design of toys/playgrounds, graphic design, signature design, design of speeches

and writing processes and design of tools and user guides.
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There was one area of use for the self-assessment thinking skill in activities included

in Turkish textbooks and this was to assess reading, writing and speaking skills by
comparison with a range of criteria. There were three areas of use for meaning-based
construction thinking skills in activities included in Turkish textbooks. These include
preparing and making a speech in accordance with directives given in the context of a
certain topic; writing an informative text within the context of a certain topic; and

summarizing content that is read, heard or watched.

There was one area of use for the accessing information sources thinking skill in
activities included in Turkish textbooks and this was accessing primary or secondary
information sources with assistance or independently about a given topic. There were four
areas of use for the analysis thinking skill in activities included in Turkish textbooks. These
were separating a job into process directives; differentiating the elements of a written text;

analyzing the living organisms; and differentiating elements of a sentence.

There are two areas of use for the problem-solving thinking skill in activities
included in Turkish textbooks. These were noticing, identifying and solving problems
experienced in surroundings; thinking logically about solutions to real-life problems; and
thinking logically about solutions to social and emotional problems of imagined

protagonists.

There were two areas of use for the interrogation thinking skill in activities included
in Turkish textbooks. These were creating questions related to what was read, heard or
watched and interrogating the consistency of content that was read, heard or watched. There
were four areas of use for conversion thinking skills in activities included in Turkish
textbooks. These were re-enacting text that was read, heard or watched; spatial thinking;

conversion from one type to another; and creating graphs.

There were four areas of use for the comparison thinking skill in activities included
in Turkish textbooks. These were comparing the character traits of protagonists mentioned
in a text that was read, heard or watched; comparing the physical features of elements
included in a text that was read, heard or watched; comparing texts that were read, heard or
watched in terms of topic, type and form; and comparing two situations based on reality or

possible fictions.

There was one area of use for the interpretation thinking skill in activities included in

Turkish textbooks and this was making explanations related to the meaning of elements like



534 E. Bayrak Ozmutlu, & P. Kanik Uysal / Pamukkale University Journal of Education, 52, 518-543, 2021
adages, proverbs, idioms, phrases, metaphors, and verses. There was one area of use for the

discussion thinking skill in activities included in Turkish textbooks and this was producing
possible cause and outcomes of situations open to debate, conditions, provisions, problems

and probabilities and expressing these ideas in writing or verbally.
Discussion and Conclusion

This research aimed to determine the status of linguistic skill activities included in textbooks
for development of thinking skills. Within this scope, a total of 3.452 activities included in
Turkish textbooks from 1%-8" grade were investigated. Activities were analyzed based on
thinking skills that were targeted for development. In this way, it may be possible to see the
thinking skills with potential for development by textbooks among students from 1% grade to
8" grade. With this, it will be possible to see which thinking skills dominate and which are
neglected, rates for lower level and upper level thinking skills and comparatively view the
distribution based on classes. Data presented in the research make it possible to interrogate
the potential in relation to development of thinking skills with linguistic skills and the rate to
which textbooks are used accurately and effectively. The research observed that 21 different
thinking skills were targeted for development in Turkish textbooks. The activities in the top
three places for primary and secondary school levels involved recall, explanation and

making inferences thinking skills.

The research found that nearly all upper level thinking skills had rates below 1% and
2% in Turkish textbooks at primary and secondary school level. Much research about this
topic in the literature supports these findings. For example, research by Cecen and Kurnaz
(2015) determined that the rate of questions including the assessment and creation stages in
Turkish textbooks was 1%. Similarly, Sengiil (2005) concluded that moving from lower
level thinking skills toward upper level ones, the number of questions largely reduced in
research about text-based questions. Sarar-Kuzu (2013) stated that Turkish textbooks had
low rates of questions involving upper level mental processes in questions below text.
Another research mentioned imbalance in textbooks toward the lower level cognitive skill
stages of recall, comprehension and application (Dolunay & Savas, 2016). Kiiciikaydin and
Iscan (2017) concluded that learning through activities in Turkish student workbooks was
about acquiring basic level skills, while Yagmur (2009) stated that Turkish textbooks did not
develop the upper level cognitive skills of students. Cevik and Giines (2017) revealed that
linguistic knowledge activities involved automatic repetition, some were prepared as

multiple choice, sentence translation, identification, finding synonymes, etc. in research about
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activities included in Turkish textbooks. Though these types of activities do not contribute

much to rapid memorization and language learning, they were stated to be commonly used
(Cevik & Giines, 2017).

If findings related to thinking skills are examined in more detail, it should be stated
that activities directing students towards research and investigation in textbooks include
question sentences ending with the directive “research this topic”. Activities in this form do
not include any direction or staging about the steps and requirements of research and
investigation processes. Additionally, there was no structured activity to develop this skill
within an intertwined understanding based on themes. Activities contain no direction about
which resources students can collect information from, what interrogation should be
performed or precautions taken about the validity and reliability of this information, or about
how this information should be recorded and reported. Additionally, the number of activities
directing students towards research and investigation have very low percentages (2.1% in

primary school, 2.78% in secondary school).

It appears the rate of interrogation and problem-solving thinking skills which can be
assessed within the scope of critical thinking was below 1% in the research. Benzer (2019)
found similar findings and concluded that it was thought-provoking that in spite of 14 years
since the entry into use of the 2006 Turkish Lesson Curriculum in the Turkish education
system, textbooks did not use skills like critical thinking. Dolunay and Savas (2016)
identified that there were no activities to develop the critical thinking skills of students in
workbooks for 6™, 7" and 8" grade Turkish lessons. Another research investigating the
opinions of teachers about textbooks (Giin, 2012) revealed that 65% of teachers thought
reading activities were insufficient in terms of development of critical and creative thinking
among students. Research by Temizkan (2014) interpreted the very low rates of inclusion for
problem-solving skills in texts in Turkish textbooks as thought-provoking and stated that
critical thinking displayed a very irregular distribution in textbooks. In another study about
texts in Turkish textbooks, Basoglu and Mutlu (2012) stated that most texts included in 7%
and 8" grade Turkish textbooks did not encourage students to think, did not stimulate
curiosity and were texts presenting prepared information. A similar study completed about
the Turkish Lesson Curriculum by Soylemez (2018) made the interpretation that
acquirements including low numbers related to critical thinking neglected creative thinking
and problem solving. Anxiety about remaining faithful to acquirements and direct efficacy

on acquirements when preparing textbooks causes repeated activities to be included in each
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class level and while the class level changed the activity content remained the same. For

example, the ‘make a prepared speech’ acquirement in fifth grade involves a student who
has not prepared activities with lower cognitive loads (researching, preparing text, using
ways to develop thinking to support thoughts, etc.) is expected to achieve these
acquirements in each class level directly, or just make a prepared speech. A study by
Karadag and Tekercioglu (2019) made similar statements, that Turkish textbooks were

prepared with outcome-focused activities without paying attention to cognitive loads.

It appeared that nearly all of the acquirements targeting development of creative
thinking skills in the research were about creative writing. Additionally, it is important to
state that none of the activities within this scope were specially designed activities to
develop the creative thinking skills of students. Most of these activities comprised directives
targeting students’ ability to complete creative writing work. There was no direction,
assessment or information aiming to develop creative thinking skills before or after the
activities. From this aspect, there appears to be a deficiency in terms of a systematic
development route for the creative thinking skills of students. The rate of activities targeting
development of creative thinking skills in the analyzed textbooks was 3.38% for primary
school and 4.28% for secondary school. Temizkan (2014), who completed an investigation
of this topic, stated that Turkish textbooks included very inadequate rates of creative
thinking activities. Dolunay and Savas (2016) found the number of activities in the creative
stage among listening activities were very low. Cecen and Kurnaz (2015) stated the need to

include sufficient numbers of questions in the creation stage in Turkish textbooks.

In the research, there appeared not to be a balanced distribution of a range of
thinking skills both within themselves and on a grade basis. It is necessary to question
whether this situation observed in Turkish textbooks has a scientific basis or not. Dolunay
and Savas (2016) stating similar findings concluded that there was a gap in the cognitive
skill stages in the distribution of listening activities. Bayram and Baki (2014) investigated
types of intelligence targeted for development in activities and identified that activities did
not have proportional distribution in their research. The investigation stated that frequencies
were 60.37% for verbal-linguistic intelligence and 15% for logic-mathematical intelligence
areas (Bayram & Baki 2014). Similar findings are reflected in research based on
acquirements and skills in Turkish textbooks (Bayrak-Ozmutlu, 2020; Biiyiikalan &
Yildirim, 2019).
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Another finding related to activities in textbooks is that the activities are of a single

type. In addition to nearly half of activities focusing on three thinking skills, similar
directives and explanations were present from 1% to 8" grade. For example, nearly all
activities related to the making inferences thinking skill comprised activities about finding
the topic, main idea/main emotion with the same directives in each class level. Findings by
Benzer (2019) were similar, stating that questions in textbooks were not encountered at the
level of the most common assessments and in-depth analysis questions on PISA. The same
study found that the questions under text in textbooks focused on the level of accessing
knowledge and recall of information. Cegen and Kurnaz (2015) stated that questions were
dominantly one type in their thematic assessment of textbooks and interpreted that this did
not sufficiently reflect the individual differences noted in the Turkish Lesson Curriculum
and understanding of different evaluation methods for measurement. Dag (2007) identified
that activities included in textbooks were uniform, similar to each other and repetitive.
Research by Cevik and Giines (2017) found evaluation was based on a single type as
observed for linguistic skill activities in their research. Another finding about the single type
of activities belongs to Kilig, Baki, and Yildirim (2014). In the research they stated that
activities based on verbal-language and logic-mathematic intelligence dominated textbooks
and the necessary importance was not given to other areas of intelligence. A study by
Coskun (2013) stated that apart from single-response questions, there was no inclusion of
question types where readers had to associate information in different texts at any class level
and that activities did not encompass upper level reading skills. Bozkurt, Uzun, and Lee
(2015) determined that the most commonly encountered question types in Turkish textbooks
were at the level of accessing information-recall. It appears that this information in the

relevant literature and the findings obtained in this study overlap.

It is possible to make the following recommendations based on the research findings.
It was concluded that low rates of activities in textbooks involve upper level thinking skills.
At this point, the importance of the need (Benzer, 2019) to investigate textbooks on the basis
of thinking skills targeted for development by the Board of Education is underlined. An
important necessity is to provide information about the acquirement related to the activity
and which thinking skill is targeted for development at the start of activities in textbooks.
The Turkish lesson leads the lessons where critical thinking skills can be best acquired by
students (Temizkan, 2014). From this aspect, when developing activities, it is important to

note the potential in terms of development of thinking skills in Turkish lessons. Attention
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should be paid to the potential for thinking skill development along with each acquirement

and linguistic skill taken as the basis for the activities. Textbooks should be developed
within a complementary intertwined common understanding from 1t grade to 8" grade.
Each thinking skill should be developed with planned activities based on teaching and
learning principles from 1% grade to 8" grade. As upper level thinking skills involve the
simultaneous or sequential use of many thinking skills, activities should include necessary
directives and information under the preparation, implementation and assessment steps in
activities appropriate to the nature of this thinking skill. Awareness should note that upper
level thinking skills cannot be developed by just a question directive and textbooks should
be evaluated and oriented in this scope during the preparation process. A textbook structured
with the correct understanding has significant potential in terms of guiding the teacher about

development of upper level thinking skills.
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