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This study was investigated whether effective counselor characteristics, counselor self-
efficacy, gender, seniority, educational level, number of individual and group
counseling sessions in university education and supervision for individual and group
counseling significantly predict cognitive flexibility of counselors. The sample of the
study consisted of 521 counselors. Effective Counselor Characteristics Scale”,
“Counselor Self-Efficacy Scale”, “Cognitive Flexibility Inventory” and “Personal
Information Form” were employed to collect the study data. Linear Regression analysis
was used to analyze the data. As a result of the research, it was found that effective
counselor characteristics, counselor self-efficacy, seniority, educational level, number
of individual and group counseling sessions significantly predicted the cognitive
flexibility of counselors. However, as a result of the research, it was found that
whether or not to take supervision for individual counseling and group counseling, and
gender did not significantly predict the cognitive flexibility of counselors.
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Arastirmada etkili psikolojik danisman niteliklerinin, psikolojik danigman 6z
yetkinliginin cinsiyetin, kidemin, 6grenim dizeyinin, Universite egitiminde yapilan
bireysel ve grupla psikolojik danisma oturum sayisinin ve bireysel ve grupla psikolojik
danisma icin slpervizyon almanin, psikolojik danismanlarin bilissel esnekliklerini
anlaml bir bicimde yordayip yordamadigi incelenmistir. Arastirmanin érneklemini 521
psikolojik danisman olusturmaktadir. Arastirmada verilerini elde etmek igin “Etkili
Psikolojik Danisman Niteliklerini Degerlendirme Olgegi”, “Psikolojik Danisman Oz
Yetkinlik Olgegi”, “Bilissel Esneklik Envanteri” ve “Kisisel Bilgi Formu” kullanilmistir.
Verilerin ¢6ziimlenmesinde Dogrusal Regresyon analizi kullanilmistir. Arastirmanin
sonucunda, etkili psikolojik danisman niteliklerinin, psikolojik danigman 6z
yetkinliginin, kidemin, 6grenim dlzeyinin, bireysel ve grupla psikolojik danisma oturum
sayisinin psikolojik danismanlarin bilissel esnekliklerini anlamli diizeyde yordadigi
bulunmustur. Ancak, arastirmanin sonucunda, cinsiyetin, bireysel ve grupla psikolojik
danisma igin slipervizyon alip almamanin psikolojik danismanlarin bilissel esnekliklerini
anlamli diizeyde yordamadigi bulunmustur.
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Introduction

The present day is marked by very rapid changes in many fields from technology, politics, economy
and social field to culture, education and psychology. Like all professionals working in these fields,
counselors are also expected to adapt themselves to such changes. In addition to their capacity to adapt
to these rapid changes, it is also important for counselors to have cognitive flexibility so that they can
help their clients in a healthier way in the counseling process. In the literature, cognitive flexibility is
defined as an individual’s flexibility in the face of new conditions pertaining to a certain situation and
being aware of alternatives and feeling competent (Martin & Rubin, 1995; Martin & Anderson, 1998).
This definition puts emphasis on three important points. Firstly, cognitive flexibility is a skill that can be
acquired through experience and highlights learning processes. Secondly, cognitive flexibility involves
the adaptation of cognitive processing strategies. Thirdly, cognitive flexibility refers to the fact that a
person will adapt to new and unexpected environmental changes after s/he has been performing a task
for some time (Cafias, Fajardo & Salmeron, 2006). Stevens (2009) defines cognitive flexibility as the
potential to shift from one thought to another, to adapt to different situations or to view various
problems using multiple strategies. Dennis and Vander Wal (2010) underline that a person has the
ability to replace his or her thoughts in accordance with changing environmental conditions and define
cognitive flexibility as (1) the ability to perceive multiple alternative explanations for life occurrences
and human behavior; (2) the tendency to perceive difficult situations as controllable; and (3) the ability
to generate multiple alternative solutions to difficult situations. It is clear from the definitions that
cognitive flexibility is a vital skill that allows an individual to be flexible to adapt to new situations (Yazar
& Senyazar- Meterelliyoz, 2019) and to replace cognitive constructs (Dennis & Vander Wal, 2010: cited
in Demirtas, 2019); is associated with various goal-oriented behaviors, including creativity, problem-
solving, and decision-making (Gabrys, Tabri, Anisman & Matheson, 2018); makes life easier in difficult
situations (Ak¢ay-Ozcan & Kiran-Esen, 2016); and helps one to cope with crises (Yildiz-Akyol & Boyaci,
2020). Individuals with cognitive flexibility tend to be open to changes and display a pluralistic approach,
rather than being obsessive (Yazar & Senyazar- Meterelliyoz, 2019). They develop different strategies
(Demirtas, 2019). Moreover, they can approach problems from different perspectives (Altunkol, 2011).
Relevant research has shown that individuals who are cognitively more flexible usually have better
problem-solving (Ahn, Kim & Park, 2008; Bilgin, 2009; Johnson, 2016) and adaptive (Dreisbach &
Goschke, 2004) skills and that cognitive flexibility is positively correlated with trust (Martin & Anderson,
1998) and self-efficacy in relationships (Akgay-Ozcan & Kiran-Esen, 2016; Brewster, 2011; Celikkaleli,
2014; Kiran -Esen, Ozcan & Sezgin; 2017; Kim & Omizo, 2005). Therefore, it is clear that counselors
should possess the above-mentioned traits pertaining to cognitive flexibility, which are obviously
important for them to carry out the counseling process more effectively.

In the counseling process, the counselor should establish a collaborative relationship with the client
and once the client’s goal is identified, his or her problem needs to be defined and assessed in order to
create alternative solutions to the problem (Gladding, 2013; Hackney & Cormier, 2008). The
effectiveness of this relationship relies on the counselor’s acquired knowledge and skills, as well as
his/her personal traits. A counselor’s cognitive processes assist in the use of existing knowledge and
skills (Jennings & Skovholt, 1999). And cognitive flexibility depends on cognitive processes (Cafias,
Fajardo & Salmeron, 2006). At this point, flexibility pertaining to the cognitive processes of counselors
(Halsinki, 2009; Korkut-Owen, Tuzgdl-Dost & Bugay, 2014, Pope & Kline, 1999) and cognitive flexibility
(Buyruk-Geng, 2019) are among the vital qualities for counselors. Nystul (2015) argues that an effective
counselor should sensitively treat the client like an artist, a sensitivity which will help counselors to be
flexible toward their clients, to be creative, and to be able to adapt their techniques in accordance with
the clients’ needs. Research in neuropsychology has also demonstrated that cognitive flexibility is a
prerequisite to empathy, which shares the same cognitive processes with cognitive flexibility (Grattan
et al., 1994; Decety, 2007). Empathy is one of the most critical skills for counselors (Korkut-Owen,
Tuzgol-Dost & Bugay, 2014; Pope & Kline, 1999). Neuropsychologically, the notions of perspective-
taking, being able to generate and consider ideas and different response possibilities, incorporating
changing information into decision-making, choice of behavioral responses and understanding of others
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are all associated with cognitive flexibility (Eslinger, 1998). As a result, cognitive flexibility is a trait that
counselors should have (Buyruk-Geng, 2019).

Self-efficacy is another trait required for counselors (Larson & Daniels, 1998). Self-efficacy refers to a
person’s belief in or judgment of her or his own capacity and abilities to solve any problem s/he may be
confronted with, to fulfill any responsibility s/he may take or to display a certain level of performance
(Bandura, 2001). Counseling self-efficacy is defined as a counselor’s beliefs or judgments about her or
his capabilities to effectively counsel a client in the near future (Larson & Daniels, 1998). Counselor self-
efficacy has been reported to be most significant identifier of an effective counselor (Sharpley &
Ridgeway, 1993).

Counselor self-efficacy and its repercussions in the counseling process constitute an important
subject that has received a great deal of interest. Relevant research has shown that counselors’ personal
characteristics (Ozgiin, 2007; Yam & ilhan, 2016), empathic tendencies (Bentley, 2007), life satisfaction
(Curry, 2007; Durmus, 2015; Jang, 2009; Woods, 2009), job satisfaction (Durmus, 2015), supervision
experience (Cashwell & Dooley, 2001), satisfaction with their educational experiences (Erkan, 2011), and
experiences (Kocarek, 2001) are all correlated with counselor self-efficacy. Our literature review
revealed no research on how cognitive flexibility is influenced by counselor self-efficacy. Yet, there are
research findings that individuals with high self-efficacy beliefs have higher levels of cognitive skills and
cognitive flexibility (Bandura, 2001) and self-efficacy is a part of cognitive flexibility (Martin & Anderson,
1998). A strong belief in self-efficacy motivates a person to perform a particular skill or behavior in the
best way. Such individuals have stronger commitment to their goals, motivation, persistence in pursuing
particular goals, perseverance and flexibility in the face of difficulties (Holcomb-McCoy, Harris, Hines &
Johnston, 2008) and greater cognitive resources, strategic flexibility and efficacy in managing their
environments (Bandura, 1989).

For an effective counseling process, a counselor should not only have a high level of self-efficacy, but
also possess effective counselor characteristics. Opinions vary as to the particular characteristics that an
effective counselor should possess. Corey (2008) defines effective counselors as specialists with self-
control over their experiences and responses who can identify the most suitable techniques for their
clients in accordance with their needs; establish and maintain sound therapeutic relationships with their
clients; and approach life experiences from different perspectives. Another definition refers to an
effective counselor as someone who can maintain balance between her or his interpersonal
competencies and technical competencies and manages to integrate his or her scientific and
interpersonal competencies (Charkuff, 2011; Cormier & Cormier, 1991). Wampold (2011) listed
flexibility among the most important qualities of effective therapists, noting that an effective therapist
will adjust therapy by using a different theoretical approach or referral to another therapist if resistance
to the treatment is apparent or the client is not making adequate progress. The effective counselor
characteristics investigated in the present study were defined by Cormier and Cormier (1991; 1998) and
include self-awareness, flexibility, energy, intellectual competency, support, and goodwill. Of these
characteristics, intellectual competency requires that a counselor can think quickly and creatively and
also have the motivation and capacity to learn. Energy refers to a counselor’s ability to be and remain
effective in sessions even after seeing many clients successively. Flexibility is the counselor’s adaptive
ability to meet the client’s needs. The characteristic of support refers to a counselor’s ability to instill
hope in clients while encouraging them to make their own decisions at the same time. Goodwill pertains
to the counselor’s willingness to work constructively for the good of the client by ethically supporting his
or her independence. And self-awareness is the knowledge of self which also involves emotions, values
and behaviors. This characteristic is used to refer to the ability to identify the factors that influence
oneself and their particular influences (Cormier & Cormier, 1998).

An effective counselor does not simply stick to a single theory but determines which techniques and
methods to use according to the client’s needs (Corey, 2008; Sue & Sue, 2016). For this, the counselor
needs to be flexible (Cormier & Cormier, 1991). On the other hand, a significantly positive relationship
exists between effective counselor characteristics and self-efficacy (Yayla & ikiz, 2017). Effective
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counselors who feel themselves to be competent or have high self-efficacy are able to work with
different clients and different problems (Hackney & Cormier, 2008), are willing to adapt to new
situations (Larson & Daniels, 1998), and thus can display cognitive flexibility.

In addition to counseling self-efficacy and effective counselor characteristics, gender, seniority,
education level, the number of individual and group counseling sessions in university education, and
receiving supervision for individual and group counseling were also considered as important factors with
potential influence on counselors’ cognitive flexibility. To the authors’ knowledge, there is no research in
the literature aiming to identify the variables that influence counselors’ cognitive flexibility. Yet, studies
that examine the relationship between cognitive flexibility and gender in groups other than counselors
have reported different results. Some of these studies (Altunkol, 2011; Asici & ikiz, 2015) concluded that
men have higher cognitive flexibility, while others (Bassu-Daggecen, 2017; Diril, 2011; Bilgic & Bilgin,
2016; Celikkaleli, 2014; Yu, Yu & Lin, 2019; Oz, 2012) reported that men and women do not differ in
terms of cognitive flexibility. On the other hand, it has been reported that receiving supervision makes a
difference in the quality of counselor education (Uslu & Ari, 2005) and counselors who received
supervision tend to have higher levels of counselor self-efficacy when compared to those who did not
receive any supervision (Cashwell & Dooley; 2001). Similarly, it is also argued that counselors gain
experience in their profession by performing numerous individual or group counseling sessions
(Buyilkgoze-Kavas, 2011). However, there have been no attempts to investigate how counselors’
cognitive flexibility is influenced by seniority, education level, the number of individual and group
counseling sessions in university education, and receiving supervision for individual and group
counseling. Therefore, the present study is important for identifying the factors with potential influence
over the cognitive flexibility of counselors. For it may provide insights to counselor trainers and enhance
the quality of counseling services to identify the factors that influence cognitive flexibility, a trait that is
required to consider alternative solutions when working with different clients. For this purpose, this
study examines whether counselors’ cognitive flexibility is significantly predicted by effective counselor
characteristics, counselor self-efficacy, gender, seniority, education level, the number of individual and
group counseling sessions in university education, and receiving supervision for individual and group
counseling.

Method
Research Model
This is a descriptive, predictive and correlational study.
Study Group

The study group consists of 521 counselors who were selected using random sampling model. All of
the participants graduated from Psychological Counseling and Guidance programs at different
universities in Turkey and the Turkish Republic of Northern Cyprus. Of all the participants, 76.8% are
female (n=400) and 23.2% are male (n=121). As for education level, 71.98% of the participants have
undergraduate degree (n=375), %28.02 of participants have graduate degree (n=146). Of the counselors
who participated in the study, 63.92 % have 0-11 years (n= 333), 36.08% have 12 years or more years of
seniority (n=188). 68.14% (n=355) of the counselors who participated in the study had performed 1-15
individual counseling sessions during their university education, while 31.86% (n=166) had performed 16
or more individual counseling sessions. Furthermore, the rate of counselors who received supervision
for individual counseling sessions during their university education is 69.10% (n=360), while the rate of
those who did not receive any supervision is 30.90% (n=161). During their university education, 58.93%
(n=307) of the counselors had performed 1-10 group counseling sessions, while 41.07% (n=214) had
performed 11 or more group sessions. Moreover, 53.74% (n=280) of the counselors received supervision
for group counseling during their university education, while 46.26% (n=241) did not receive any
supervision.
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Data Collection

Prior to administering the data collection instruments, the participants read and signed/approved
the Informed Consent Form developed by the researchers. In addition, Ethical Board Approval was
obtained from Yildiz Technical University’s Academic Ethical Board before the study (2018/02). The data
collection instruments used for the research were transformed into a link for the participants to fill in
digitally using Google Forms. Data for 173 participants were retrieved digitally, while the data pertaining
to the remaining 348 participants were collected either through group or individual sessions. Group
sessions were performed during the meetings of Guidance Research Centers held at the beginning of
the two semester of 2017-2018 academic year prior to the training seminars of these centers.

Data Collection Instruments

The study data were collected using “Effective Counselor Characteristics Scale”, “Counselor Self-
Efficacy Scale”, “Cognitive Flexibility Inventory” and “Personal Information Form”, all of which had been
tested for validity and reliability.

Effective Counselor Characteristics Scale: The scale was developed by ikiz & Totan (2014) as Turkish
to assess flexibility, goodwill, self-awareness, energy, support, and intellectual competency
characteristics of counselors in Turkey. It is a 26-item, five-point Likert-type scale that consists of six
factors. CFA was performed to assess the validity of the scale. CFA confirmed the six-factor construct of
the Effective Counselor Characteristics Assessment Scale (x2:615.37; sd:259; x2/sd: 2.38; NFI:.95;
CFI:.97; GFI: .90; IFl : 96; RMSEA: .06; RFI :.92). Computed for the reliability analyses for the scale,
Cronbach’s Alpha coefficient was .90 and test-retest coefficient was .74 for the total score. Internal
consistency coefficients for the scale’s sub-dimensions were found to be .80 for intellectual
competency, .73 for energy, .70 for flexibility, .78 for support, .63 for goodwill, and .79 for self-
awareness. (ikiz & Totan, 2014). The researchers re-conducted the validity and reliability analyses for
the scale in the study group. The fit values obtained by a second order CFA performed on the Effective
Counselor Characteristics Assessment Scale (sd: 660.19; x2/sd :2.70; CFI ..95; NFI :.91; GFI: .91; AGFI:
.88; RMSEA: .06) were acceptable, which showed that the six-factor model is valid This study, on the
other hand, found the Cronbach’s Alpha coefficient for the scale to be .87 for the intellectual
competency dimension, .81 for the energy dimension, .83 for the flexibility dimension, .85 for the
support dimension, .82 for the goodwill dimension, .83 for the self-awareness dimension, and . 93 for
the total.

Counselor Self-Efficacy Scale: The scale was developed by Demirel (2013). It consists of two sub-
dimensions, i.e. “Effective service” and “Transmission for the client” and 13 items. It is a five-point
Likert-type assessment instrument. Exploratory factor analysis was performed to test the construct
validity for the scale and as a result, the two-factor construct consisting of effective service and
transmission for the client was found to be valid. Thus, the effective service sub-dimension consists of
nine items with item factor loadings ranging from .64 to .77. On the other hand, the sub-dimension of
transmission for the client consists of four items with item factor loadings ranging between .64 and .83.
The interfactor correlation coefficient was computed as .30. A total score can be obtained from the scale
and the possible score range is 13-65. A high score on the scale indicates that the counselor has a high
level of self-efficacy. In order to assess the scale’s validity in comparison with a similar scale, the General
Self Efficacy Scale was administered and the correlation between the two scales was found as .58.
Internal consistency coefficient was assessed by computing Cronbach’s alpha internal consistency
coefficients. The resulting coefficients were .88 for the effective service and .75 for the transmission for
the client. The resulting test retest reliability coefficients were .88 for the effective service and .89 for
the transmission for the client (Demirel, 2013).

As part of the present study, the scale was assessed for validity and reliability. The coefficients of
concordance obtained as a result of the Confirmatory Factor Analysis performed on the Counselor Self-
Efficacy Scale (sd= 660.19; x2/sd= 2.70; CFI=.99; NFI=.99; GFl= .91; AGFI= .94; RMSEA= .06) were
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within the acceptable range, which attests to the validity of the scale’s two-factor construct. The overall
Cronbach’s Alpha coefficient for the scale is .93.

Cognitive Flexibility Inventory: The scale was developed by Dennis &Vander Wal (2010) and was
translated into Turkish and adapted to Turkish culture by Sapmaz & Dogan (2013). The 20-item 5-point
Likert-type Scale has two sub-factors (alternatives and control). CFA was employed for validity
assessment by Sampaz & Dogan (2013). The fit index values obtained through CFA are x2:406.98,
sd:167, xz/sd:2.44, AGFI:.90, GFI:.92, NFI:.96, RFI:.95, CFI:.98, IFI:.98, RMR:.052, RMSE:.05. As a result of
the reliability analysis, Cronbach's Alpha coefficients were found to be .90 for the alternatives subscale,
.84 for the control subscale, .90 for the entire inventory. Test-retest reliability coefficients are .84 for the
control subscale, .90 for the alternative subscale .90 for the entire inventory.The researchers re-
conducted the validity and reliability analyses for the scale in the study group. The analysis yielded
acceptable fit values for the model (sd:163 x2/sd:2.92; CFI: .95; NFI: .93; GFI:.92; AGFI:.90; RMSEA: .06),
which shows that the relevant variable is valid. Cronbach's Alpha coefficients are .88 for the alternatives
subscale, .93 for the control subscale and .92 for the entire inventory.

Personal Information Form: The Personal Information Form developed by the researchers includes
questions aiming to identify the participants’ gender, seniority, education level, whether they had
performed counseling sessions during university education, and whether they had received supervision
for these sessions.

Data Analysis

SPSS 21 Statistical Software Pack was used for data analysis. And AMOS 24 Statistical Software Pack
was used for the validity analyses performed on the scales. Prior to the analyses, the dataset was
examined to see whether it meets the required assumptions for a simple linear regression analysis. For
this purpose, the researchers first examined whether the scores obtained from the “Cognitive Flexibility
Inventory” display a normal distribution with the help of Kurtosis and Skewness coefficients. Moreover,
Durbin-Watson Test was also performed to see whether there was autocorrelation, which causes
systematic errors. Also, the Tolerance Values and VIF-Variance Inflation Factor Values were also
examined to check for the presence of any multicollinearity between the independent variables. The
main assumptions were a normal distribution in the regression analysis, the presence of covariance, and
the absence of multicollinearity between the independent variables (Celik & Erar, 2013).

In the study, Cognitive Flexibility was taken as the dependent variable, while “Effective Counselor
Characteristics” and “Counselor Self-Efficacy” were taken as the independent variables. The scores
obtained from the “Effective Counselor Characteristics Scale” and the “Counselor Self-Efficacy Scale”
were coded as a dummy variable (Buyikoztiirk, 2015). For this purpose, the calculation was “mean score
-/+1 standard deviation”. The scores that were 1 standard deviation below the mean score were coded
as 0 (zero), while the scores that were 1 standard deviation above the mean score were coded as 1
(one). Also, the other independent variables in the study were coded as follows: For gender female=1,
male=0; for seniority low seniority (1-11 years)=1, high seniority (12 years or longer)=0; for receiving
supervision for individual counseling yes=1, no=0; for receiving supervision for group counseling yes=1,
no=0; for the number of individual counseling sessions, 1-15 sessions=1, 16 and more sessions=0; for the
number of group counseling sessions, 1-15 sessions=1, 16 and more sessions =0; and for education level,
undergraduate=1, graduate=0. Linear Regression Analysis was performed to analyze the data. The
significance level was taken as .05 for the study.

Findings

In order to solve the problem, it was first required to determine whether the scores obtained from
the Cognitive Flexibility Inventory displayed a normal distribution, for which the Kurtosis and Skewness
coefficients were examined for the scores and the results are shown in Table 1. Also, Durbin-Watson
Test was performed to see whether there was autocorrelation, which causes systematic errors. The
results of the Durbin-Watson Test are also shown in Table 1.
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Table 1.
Cognitive Flexibility Kurtosis and Skewness Values and Durbin-Watson Test

Variable n Skewness Kurtosi
s

Cognitive Flexibility 521 .09 .50

Variables Durbin-Watson Test

Effective Counselor Characteristics -Cognitive Flexibility 1.93

Counselor Self-Efficacy-Cognitive Flexibility 1.92

Gender-Cognitive Flexibility 1.99

Seniority-Cognitive Flexibility 2.00

Education Level-Cognitive Flexibilty 1.98

Number of Individual Counseling Sessions-Cognitive 1.99

Flexibility 1.99

Supervision for Individual Counseling-Cognitive Flexibility 1.98

Number of Group Counseling Sessions-Cognitive Flexibility 1.99

Supervision for Group Counseling-Cognitive Flexibility

As seen in Table 1, the Skewness coefficient is .09 and the Kurtosis coefficient is .50 for the Cognitive
Flexibility Scale. Skewness and Kurtosis values ranging between +2 and -2 in the dataset is acceptable
(Bachman, 2004). It is also seen in Table 1 that DW=1.93 for effective counselor characteristics—cognitive
flexibility and DW=1.92 for counselor self-efficacy. Also, DW=1.99 for gender—cognitive flexibility; DW=
2.00 for seniority—cognitive flexibility; DW= 1.98 for education level-cognitive flexibility; DW=1.99 for
the number of individual counseling sessions in university education—cognitive flexibility; DW=1.99 for
receiving supervision for individual counseling—cognitive flexibility; DW= 1.98 for the number of group
counseling sessions in university education—cognitive flexibility; and DW=1.99 for receiving supervision
for group counseling—cognitive flexibility. The Durbin-Watson Test confirmed the absence of
autocorrelation. For a Durbin-Watson Test value of 1.5 — 2.5 shows there is no autocorrelation (Tasdan
& Erdem, 2010). Multicollinearity was also explored by analysis between the independent variables and
the results were Tolerance Values=1.00 and VIF-Variance Inflation Factor Values=1.00. Tolerance values
should not be greater than .10, while it is statistically important that VIF-Variance Inflation Factor Values
should not be greater than 10 (Cokluk, Sekercioglu & Blyilikoztirk, 2016). The analyses revealed the
absence of the multicollinearity problem.

In order to determine whether counselors’ cognitive flexibility is significantly predicted by effective
counselor characteristics, counselor self-efficacy, gender, seniority, education level, the number of
individual and group counseling sessions, and receiving supervision for individual and group counseling,
linear regression analysis was performed and the results are given in Table 2. Table 2 also shows the
mean cognitive flexibility scores according to effective counselor characteristics, counselor self-efficacy,
gender, seniority, education level, the number of individual and group counseling sessions in university
education, and receiving supervision for individual and group counseling.
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Table 2.

The Results of Linear Regression Analysis and the Mean Scores for the Prediction of Counselors’ Cognitive
Flexibility Levels by Effective Counselor Characteristics, Counselor Self-Efficacy, Gender, Seniority,
Education Level, Number of Individual and Group Counseling Sessions Performed, and Receiving

Supervision for Individual and Group Sessions

2

Predictor B Standardized t P F P R R
Variable B

Constant 80.31 165.83 .00 120.84 .00 .45 .20
Effective 6.53 A5 10.99 .00

Counselor

Characteristics

Effective Counselor x SS

Characteristics

Low 78.46 7.71

High 89.29 8.31

Predictor B Standardized t P F P R R’
Variable B

Constant 79.23 121.48 .00 99.04 .00 44 .19
Counselor Self- 8.53 44 9.95 .00

Efficacy

Counselor Self-Efficacy X SS

Low 79.23 8.92

High 87.77 8.50

Predictor B Standardized t P F P R R’
Variable B

Constant 84.32 65.85 .00 .50 A48 .03 .00
Gender .70 .03 71 48

Gender X SS

Female 83.62 9.52

Male 82.92 9.31

Predictor B Standardized t P F P R R’
Variable B

Constant 80.35 64.83 .00 7.04 .01 12 .01
Seniority 2.28 12 2.65 .01

Seniority X SS

Less (0-11) 82.63 9.30

High (12-Usti) 84.91 9.61
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Predictor B Standardized t P F P R R
Variable B

Constant 80.77 64.71 .00 5.17 .02 .09 .01
Education Level 2.09 .09 2.74 .02

Education Level X SS

Undergraduate 82.87 9.42

Gradute (Master-PhD) 84.96 9.45

Predictor B Standardized t P F P R R?
Variable B

Constant 80.89 65.20 .00 4.80 .03 .09 .01
Number of 1.94 .09 2.19 .03

Individual

Counseling

Sessions

Number of Individual Counseling x SS

Sessions

1-15 Sessions 82.83 9.44

16 Sessions and More 84.77 9.43

Predictor B Standardized t P F P R R’
Variable B

Constant 80.61 64.28 .00 5.76 .02 A1 .01
Number of 2.02 A1 2.40 .02

Group

Counseling

Sessions

Number of Group Counseling ¥ SS

Sessions

1-10 Sessions 82.63 9.43

11 Sessions and More 84.64 9.43

Predictor B Standardized t P F P R R?
Variable B

Constant .83.72 .01 67.12 .00 .05 .82 .01 .00
Supervision for 21 .23 .82

Individual

Counseling

Supervision for Individual X SS

Counseling

Yes 83.52 9.35
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No 83.31 9.77

Predictor B Standardized t P F P R R’
Variable B

Constant 83.62 .01 64.98 .00 .02 .89 .01 .00
Supervision for 12 .14 .89

Group

Counseling

Supervision for Group X SS

Counseling

Yes 83.51 9.34

No 83.39 9.64

As seen in Table 2, effective counselor characteristics were found to be a significant predictor of
counselors’ cognitive flexibility levels (R=.45, R’= .20; F=120.84, p <.00; t= 10.99, p <.00). Table 2 also
shows that the mean cognitive flexibility score (X =89.29, Ss=8.31) of the counselors with a high level of
effective counselor characteristics is significantly (t= 10.99, p <.00) higher than the mean cognitive
flexibility score (X=78.46, Ss=7.71) of the counselors with a low level of effective counselor
characteristics. These results demonstrate that counselors with a high level of effective counselor
characteristics have higher cognitive flexibility levels.

As shown in Table 2, counselor self-efficacy was found to be a significant predictor of the cognitive
flexibility levels of counselors (R=.44, R’=.190; F=99.04, p<.00; t=9.95, p<.00). Table 2 also shows that
the mean cognitive flexibility score (X =87.77, $s=8.50), of counselors with high counselor self-efficacy is
significantly (t=9.95, p<.00) higher than the mean cognitive flexibility score (X=79.23, Ss=8.92) of
counselors with low counselor self-efficacy. These results demonstrate that counselors with high
counselor self-efficacy have higher levels of cognitive flexibility.

As seen in Table 2, gender is not a significant predictor of the cognitive flexibility levels of counselors
(R=.03, R’= .00; F=.50, p >.05; t= .71, p>.05). Table 2 also shows that the mean cognitive flexibility score
of female counselors (X=83.62, S5=9.52) is close to the mean cognitive flexibility score of male
counselors (X =82.92, S5=9.31).

As shown in Table 2, seniority was found to be a significant predictor of the cognitive flexibility levels
of counselors (R=.12, R’= .01; F=7.04, p<.01; t=2.65, p<.01). Table 2 also shows that the mean cognitive
flexibility score of the counselors with greater seniority (12 years or more) (X=84.91, $5=9.61) is
significantly (t= 2.65, p<.01) higher than the mean cognitive flexibility score of the counselors with less
seniority (0 to 11 years) (X =82.63, $5=9.30). These results demonstrate that the counselors with greater
seniority have higher levels of cognitive flexibility.

As seen in Table 2, education level is a significant predictor of the cognitive flexibility levels of
counselors (R=.09, R’= .01, F=5.17, p <.02; t= 2.74, p<.02). Table 2 also shows that the mean cognitive
flexibility score of the counselors with a graduate degree (master’s and PhD)( X =84.96, 5$5=9.45), is
significantly (t= 2.74, p <.02) higher than the mean cognitive flexibility score (X =82.87, Ss=9.42) of the
counselors with a graduate degree. These results suggest that counselors with a higher education level
have higher levels of cognitive flexibility.

As shown in Table 2, the number of individual sessions (R=.09, R’= .01; F=4.80, p <.03; t=2.19, p
<.03) and the number of group sessions held during university education (R=.11, R’= .01; F=5.76, p <.02;
t= 2.40 ,p <.02) were found to be significant predictors of the cognitive flexibility levels of counselors.
Table 2 also shows that the counselors who had held 16 or more individual counseling sessions during
university education have a mean cognitive flexibility score (n=166, X=84.77, Ss=9.43) which is
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significantly (t=2.19, p<.03) higher than the mean cognitive flexibility score (n=355, X =82.83, Ss=9.44) of
the counselors who had held 1 to 15 sessions. On the other hand, the counselors who had held 11 or
more group counseling sessions during university education were found to have a mean cognitive
flexibility score (n=214, X =84.64, Ss=9.43) which is significantly (t= 2.40, p <.02) higher than the mean
cognitive flexibility score (n=307, X =82.63, $5=9.43) of the counselors who had held 1 to 10 sessions. All
of these results suggest that counselors who had held more individual or group counseling sessions
during university education have higher levels of cognitive flexibility.

As seen in Table 2, it was found that receiving supervision for individual counseling (R=.01, R’= .00;
F=.05, p >.05; t= .23, p >.05) and receiving supervision for group counseling (R=.01, R’= .00; F=.02, p
>.05; t= .14, p >.05) are not significant predictors of the cognitive flexibility levels of counselors. Table 2
also shows that the mean cognitive flexibility score of the counselors who received supervision for
individual counseling (n=360, X=83.52, $5=9.35) and the mean cognitive flexibility score of the
counselors who did not receive supervision (n=161, X=83.31, S$5=9.77) are close to one another.
Similarly, the mean cognitive flexibility score of the counselors who received supervision for group
counseling (n=280, X =83.51, S5=9.34) and the mean cognitive flexibility score of the counselors who did
not receive supervision (n=241, X =83.39, $5=9.64) are also close to one another.

Discussion & Conclusion

As a result of the study, it was found that effective counselor characteristics positively and
significantly predict cognitive flexibility of counselors. The counselors with high levels of effective
counselor characteristics were found to have significantly higher levels of cognitive flexibility when
compared to the counselors with low levels of effective counselor characteristics. Thus, possessing
effective counselor characteristics leads to enhanced levels of cognitive flexibility for counselors.
Effective counselor characteristics have been described as one of the most important determinants of
the therapeutic relationship between the client and the counselor (Corey, 2008; Lawson et.al., 2007;
Venart, Vassos & Pitcher-Heft., 2007). Cormier & Cormier (1991) identified the characteristics of
effective counselors as self-awareness, energy, intellectual competency, support, goodwill, and
flexibility. Furthermore, effective counselors are individuals who are able to make choices that may
shape their lives, be aware of their previous decisions, do not resist change, make decisions about what
kind of change they want when they are not content with what they have, do not feel strictly bounded
by their previous decisions, notice their mistakes, and can approach life events from different
perspectives (Corey, 2008). On the other hand, Nystul (2015) argues that an effective counselor should
sensitively treat the client like an artist, a sensitivity which will help counselors to be flexible toward
their clients, to be creative, and to be able to adapt their techniques in accordance with the clients’
needs. Possessing these characteristics can be said to enhance counselors’ cognitive flexibility. For
individuals who are cognitively flexible are aware of options and suitable alternatives pertaining to any
situation, are flexible in their behaviors and willing to adapt to the situation at hand (Martin & Rubin,
1995; Martin & Anderson, 1998). When it comes to the counseling process, a counselor should be aware
of options and suitable alternatives and change his or her perception in accordance with the client’s
problem or s/he should be able to think quickly and creatively to display cognitive flexibility; to put it
differently, possess the intellectual competency identified as one of the characteristics of effective
counselors. Martin& Anderson (1998) noted that people who are aware of choices and alternatives in a
certain situation are more cognitively flexible than those who see only proper or correct behavioral
responses. On the other hand, Cafias, Fajardo & Salmeron (2006) underlined that cognitive flexibility
depends on attentional processes. One could argue that noticing the choices and attentional processes
require intellectual competency, which is on of the characteristics of effective counselors. Counselors
who are intellectually competent or can think quickly and creatively in the counseling process can see
more choices and offer different solutions to their clients in the light of suitable alternatives. In addition,
effective counselors who are flexible do not simply stick to a single theory but can apply different
techniques and methods according to the client’s needs. In other words, they are able to use the
treatment methods that are suitable for their clients’ problems so that they can comprehend and help
solving their problems.
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Our literature review found no research looking into the relations between effective counselor
characteristics and cognitive flexibility. Still, existing research demonstrates that there is a positive
relationship between problem-oriented or positive coping strategies cognitive flexibility (Bai, 2011;
Dennis & WanderVal, 2010; Johnson, 2016), that individuals who are more cognitively flexible have
better problem solving skills (Ahn, Kim & Park, 2008; Bilgin, 2009; Stevens, 2009), and that logical
decision-making levels increase with increasing cognitive flexibility levels (Bilgic & Bilgin, 2016).
Furthermore, neuropsychological research argue that cognitive flexibility is a prerequisite for empathy
and both share the same cognitive processes (Grattan & et.al., 1994; Decety, 2007). It has been reported
that empathy is a personal trait that counselors should possess (Korkut-Owen, Tuzgél-Dost & Bugay,
2014) and is even one of the three most important personal characteristics of prospective counselors
(Pope & Kline, 1999). Neuropsychologically, the notions of perspective-taking, being able to generate
and consider ideas and different response possibilities, incorporating changing information into
decision-making, choice of behavioral responses and understanding of others are all associated with
cognitive flexibility (Eslinger, 1998). All these traits correspond to the characteristics that an effective
counselor should have (Wampold, 2011). Consequently, based on the results of this study, it could be
argued that counselors who have more of these traits or have high levels of effective counselor
characteristics tend to have higher levels of cognitive flexibility.

As a study result, it was found that counselor self-efficacy positively and significantly predict
counselors’ cognitive flexibility. The counselors with a high level of counselor self-efficacy were found to
have significantly higher levels of cognitive flexibility when compared to those with low self-efficacy.
Defined as a counselor’s beliefs or judgments about her or his capabilities to effectively counsel a client
in the near future (Larson & Daniels, 1998) and shown as the most important identifier of an effective
counselor (Sharpley & Ridgeway, 1993), counselor self-efficacy may help increase a counselor’s
tendency to perceive difficult situations as controllable, as well as his or her skills to acknowledge that
there might be alternatives to the events and human behaviors in life and to generate multiple solutions
to difficult situations (Dennis & VanderWal, 2010). To put it differently, individuals who are cognitively
flexible are willing to adapt themselves to new situations they may encounter. And they feel themselves
as competent when it comes to situations for which they are flexible (Martin & Rubin, 1995; Martin &
Anderson, 1998). Counselors who feel themselves to be competent or have high self-efficacy are able to
work with different clients and different problems (Hackney & Cormier, 2008), are willing to adapt to
new situations, and thus can display cognitive flexibility. Many studies in the literature report that there
is a significant correlation between self-efficacy and cognitive flexibility (Akcay-Ozcan & Kiran Esen,
2016; Celikkaleli, 2014; Martin & Anderson, 1998; Martin & Rubin, 1995). Moreover, Wei et al. (2015)
reported a positively significant relationship between counseling self-efficacy and psychological
flexibility.

A counselor’s beliefs about self-efficacy involve the choice of counselor responses in counseling
sessions, the efforts of a counselor in the face of his or her failures, his or her persistence to overcome
any obstacle, risk-taking behaviors and decision-making (Larson & Daniels, 1998). Counselors with a high
level of self-efficacy may choose suitable techniques from among different options and display cognitive
flexibility (Martin & Anderson, 1998; Martin & Rubin, 1995). Consequently, we can argue that
counselors with high self-efficacy may be aware of different alternatives in their counseling sessions,
choose suitable techniques or can display cognitive flexibility.

As a result of the study, it was found that gender does not significantly predict counselors’ cognitive
flexibility. Certain studies in the literature report that male students have significantly higher levels of
cognitive flexibility when compared to female students (Altunkol, 2011; Asici & ikiz, 2015). However,
many other studies (Bassu-Daggecen, 2017; Bilgi¢c & Bilgin, 2016; Celikkaleli, 2014; Yu, Yu & Lin, 2019)
have concluded that no significant relationship exists between gender and cognitive flexibility, which is
in parallel with the results of the present study. Cognitive flexibility is known to be influenced by
parental attitudes (Bilgin, 2009) and personal traits (Bilgin, 2016). Therefore, it is possible that the
counselors’ levels of cognitive flexibility might have been influenced by the families that raised them,
the environments they grew up in or their personal traits, rather than their gender. On the other hand,
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female and male students studying in the departments of Counseling and Guidance arguably have the
same opportunities for education. Moreover, after graduation, they are in similar environments due to
the similarities of the institutions they work for. Consequently, their education, work and social
environments may have created equality for counselors from different genders in terms of cognitive
flexibility levels. In other words, even though their genders are different, they received a similar
education and live in similar social environments and this might be the reason why the counselors’
cognitive flexibility levels do not significantly differ according to gender.

As another result of the study, education level was found to positively and significantly predict the
counselors’ cognitive flexibility. Cognitive flexibility levels were found to be significantly higher among
the counselors with graduate (master’s and PhD) degrees when compared to those with undergraduate
degrees. Cafias, Fajardo & Salmeron (2006) particularly highlight the fact that cognitive flexibility
involves learning processes and is acquired through experience. Therefore, counselors should be trained
to be aware of choices and suitable alternatives and be flexible when faced with a new situation. The
counselors who receive a higher level of education and complete their master’s and PhD education
possess more theoretical knowledge, technical information and skills; thus, they may acquire a wider
perspective. Such knowledge and experience acquired help them adapt to unexpected environmental
changes more easily. Moreover, a counselor’s graduate education experience also affects the quality of
the therapeutic relationship s/he establishes with the client. Kivlighan et al. (1993) reported a positively
significant relationship between counselors’ flexibility and the therapeutic relationship as perceived by
the clients. As a consequence, holding a master’s and PhD degree increases counselors’ theoretical and
technical knowledge and improves their counseling skills. All of these reasons might be behind the study
result that the counselors with a master’s and PhD degree displayed significantly higher levels of
cognitive flexibility.

As another study result, seniority was found to positively and significantly predict the counselors’
cognitive flexibility. The counselors with greater seniority were found to have significantly higher levels
of cognitive flexibility when compared to those with less seniority. Individuals with cognitive flexibility
can easily shift from one thought to another, adapt to different situations, view different problems using
multiple strategies (Stevens, 2009), regulate their information processing strategies to adapt to the new
and unexpected situations in their environments (Cafias & et.al., 2003), and change their cognition to
adapt to new situations (Dennis & Vander Wal ,2010). In other words, cognitively flexible individuals
consider more scripts before they adapt their behaviors to new situations (Roloff & Berge, 1982; cited in
Martin and Anderson, 1998). In the light of all this, it could be argued that the counselors with greater
seniority have a multi-dimensional perspective as a result of their experience and thus have higher
cognitive flexibility.

As a result of the study, it was also found that the number of individual and group counseling
sessions in university education positively and significantly predict counselors’ cognitive flexibility. The
counselors who received more sessions were found to have significantly higher levels of cognitive
flexibility than the counselors who received less sessions. During the training, counselors perform
individual and group counseling sessions. Through these sessions, they learn to transfer the theoretical
and technical knowledge they are given in their training to actual counseling sessions. Their training
(Tang et al., 2004) and the sessions they perform (Atici, Ozyiirek & Cam, 2005; Leach, Stoltenberg-
McNeil & Eichenfield, 1997) improve the counseling skills and self-efficacy levels of counselors.
Performing more sessions during their training might have allowed counselors to more easily choose the
methods and approaches that are more suitable for their clients’ needs, thus helping them become
more flexible in cognitive terms. Consequently, the number of individual and group counseling sessions
in this study might have significantly predicted the counselors’ cognitive flexibility.

As another study result, it was found that receiving or not receiving supervision for individual and
group counseling does not significantly predict counselors’ cognitive flexibility. It is well-known that
supervision is a vital part of counselor training (Aladag, 2014; Buyruk-Gen¢ & Yiksel-Sahin, 2019;
Meydan, 2014; Ozyiirek, 2009) and makes a great difference in the quality of counselors’ training (Uslu
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& Ari, 2005; Ozyiirek, 2009). Receiving supervision also improves counselor self-efficacy (Cashwell &
Dooley, 2001). Moreover, flexibility of counselors enhances the quality of the therapeutic relationship
(Kivlighan et al., 1993). Therefore, supervision received by counselors is expected to increase their
cognitive flexibility. However, according to the results of this study, it was found that receiving or not
receiving supervision for individual and group counseling does not significantly predict counselors’
cognitive flexibility. This result reminds us of the problems regarding the quantity and quality of
supervision services in Turkey. Anjel & Ozkan (2009) found in a study with counselors that 45.6% of 371
participants received supervision during their training while 54.2% did not receive any training (Cited in
Sivis-Cetinkaya & Karairmak, 2012). Similarly, in a national screening study, Ozyiirek (2009) reported
that supervision is often given by incompetent supervisors to crowded student groups and in a way that
is not sufficiently effective. Therefore, the study result that receiving or not receiving supervision for
individual and group counseling does not significantly predict counselors’ cognitive flexibility can be
attributed to the quantitative and qualitative inadequacies in counseling supervision.

According to the study results, effective counselor characteristics, counselor self-efficacy, seniority,
education level, and the number of individual and group counseling sessions significantly predict
counselors’ cognitive flexibility, while gender and receiving or not receiving supervision for individual
and group counseling do not significantly predict counselors’ cognitive flexibility, which highlights the
need for attaching more importance to quantity and quality in counselor education. At this juncture, the
following suggestions can be made: Undergraduate and graduate students of Counseling and Guidance
departments can be made to practice with more clients in more sessions in the practical courses on
individual and group counseling. Holding more sessions may help counselors to gain effective counselor
characteristics, to feel more self-competent, and thus have higher levels of cognitive flexibility.
Performing sessions with more clients may also provide them with more opportunities to display
cognitive flexibility as they will encounter various client problems. The quantity of supervision could be
increased for both individual and group counseling in undergraduate and graduate Counseling and
Guidance programs of universities. In matters concerning promotion, faculty members’ contribution to
training counselors may also be considered in addition to the amount of their academic publications. It
is a crucial issue whether faculty members offer supervision to prospective counselors/counselors.
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Tiirkge Siirimui

Giris

Gunumuzde, teknolojik, politik, ekonomik, sosyal, kiiltiirel, egitsel ve psikolojik bircok alanda ¢ok hizl
degisimler yasanmaktadir. Bu alanlarda ¢alisan her meslek elemani gibi psikolojik danismanlarin da bu
degisimlere uyum saglamalari gereklidir. Psikolojik danismanlarin bu hizli degisimlere uyum
saglayabilmelerinin yaninda, psikolojik danisma siirecinde danisanlarina daha saglikli bir bicimde
yardimci olabilmelerinde biligsel esneklige sahip olmalari 6nemli gériinmektedir. Alan yazinda biligsel
esneklik, herhangi bir durumla ilgili olarak bireyin yeni durumlar karsisinda esnek olmasi, alternatif
¢06zim segeneklerinin ve yollarinin farkinda olmasi ve bu durumlar karsisinda kendisini yetkin hissetmesi
(Martin ve Rubin, 1995; Martin ve Anderson, 1998) olarak tanimlanmaktadir. Bu tanim Ug¢ 6nemli
noktaya vurgu yapmaktadir. Birincisi bilissel esneklik, deneyimle elde edilebilen ve 6grenme sireglerine
vurgu yapan bir beceridir. ikincisi, bilissel esneklik, bilgi isleme stratejilerinin uyarlanmasini icermektedir.
Ugiinciist, bilissel esneklik bireyin belirli bir gdrevi, belirli bir siire yerine getirdikten sonra beklenmeyen
yeni gevresel degisimlere uyum saglayacagini ifade eder (Cafas, Fajardo ve Salmeron, 2006). Stevens
(2009) bilissel esnekligin, bir disiinceden digerine gegebilme, farkli durumlara uyum saglayabilme veya
farkh sorunlara ¢ok yonli stratejilerle bakabilme potansiyeli oldugunu belirtmistir. Dennis ve Vander Wal
(2010) ise bilissel esnekligin bireyin degisen cevre kosullarina gére sahip oldugu bilisleri degistirebilme
yetisi oldugunu wvurgulamis ve bilissel esnekligi (1) yasamda ortaya c¢ikan durumlarin ve insan
davranislarinin alternatiflerinin olabilecegini algilama becerisi (2) zor durumlari kontrol edilebilir algilama
egilimi ve (3) zor durumlar ¢6zebilmek amaciyla ¢ok sayida ¢6zim lretme becerisi olarak agiklamistir.
Tanimlardan da goruldigu gibi, bilissel esneklik, bireyin yeni durumlara uyum saglamasinda esnek
olabilmesini saglayan (Yazar ve Senyazar- Meterelliyoz, 2019); bilissel yapilari degistirebilen (Dennis ve
Vander Wal, 2010: Akt; Demirtas, 2019); yaraticilik, problem ¢b6zme, ve karar verme dahil olmak tzere
cesitli hedeflere yonelik davranislarla iliskisi bulunan (Gabrys, Tabri, Anisman ve Matheson, 2018);
zorlayici durumlarda bireyin yasamini kolaylastiran (Akcay-Ozcan ve Kiran-Esen, 2016); ve kriz
durumlariyla basa ¢ikmasini saglayan (Yildiz-Akyol ve Boyaci, 2020) énemli bir beceridir. Bilissel olarak
esnek olan bireyler sabit fikirli olmayip, degisime acik ve ¢ogulcu bir yaklasim gosterirler (Yazar ve
Senyazar- Meterelliyoz, 2019). Farkli stratejileri gelistirirler (Demirtas, 2019). Ayrica, sorunlara farkli
bakis acilariyla yaklasabilirler (Altunkol, 2011). Yapilmis olan arastirmalarda da, bilissel olarak daha esnek
olan bireylerin problem ¢ézme (Ahn, Kim ve Park, 2008; Bilgin, 2009; Johnson, 2016) ve uyum (Dreisbach
ve Goschke, 2004) becerilerinin daha ylksek oldugu; bilissel esnekligin iliskide glven (Martin ve
Anderson, 1998) ve 6z yetkinlik (Akcay-Ozcan ve Kiran-Esen, 2016; Brewster, 2011; Celikkaleli, 2014;
Kiran -Esen, Ozcan ve Sezgin; 2017; Kim ve Omizo, 2005) ile pozitif iliski gdsterdigi belirtilmistir. iste;
bilissel esneklikle ilgili s6zi edilen bu 6zelliklere psikolojik danismanlarin sahip olmalari gerektigi ve
psikolojik danisma siirecini daha saglkli bir bicimde ylritmelerinde bu 6zelliklerin 6nemli oldugu
gorinmektedir.

Psikolojik danisma siirecinde danisanla isbirlikgi iliskinin kurularak, danisanin amaci belirlendikten
sonra, danisanin probleminin tanimlanmasi ve degerlendirilmesi, probleminin ¢6zimi igin ¢dzim
seceneklerinin olusturulmasi gerekir (Gladding, 2013; Hackney ve Cormier, 2008). Psikolojik danismanin
bilgi ve beceri alt yapisi, kisisel nitelikleri bu iliskinin etkililigini belirler. Psikolojik danismanin bilissel
suregleri bilgilerin ve becerilerin kullanilmasina yardimci olur (Jennings ve Skovholt, 1999). Bilissel
esneklik ise bilissel siireclere baglidir (Cafias, Fajardo ve Salmeron, 2006). Bu noktada psikolojik
danismanlarin bilissel siirecleri ile iliskili olabilecek esneklik (Halsinki, 2009; Korkut-Owen, Tuzgdél-Dost ve
Bugay, 2014, Pope ve Kline, 1999) ve bilissel esneklik (Buyruk-Geng, 2019) psikolojik danismanlarda
bulunmasi gereken onemli nitelikler arasinda gosterilmektedir. Nystul (2015) etkili bir psikolojik
danismanin danisanina sanatgi duyarlihg ile yaklasmasi gerektigini, bu duyarhhigin onlarin danisanlarina
karsi esnek olmalarina, vyaratict olmalarina ve teknikleri danisanlarin ihtiyaglarina goére
uyarlayabilmelerine yardimci olacagini belirtmistir. Néropsikoloji alaninda yapilan arastirmalar da bilissel
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esnekligin empati kurabilmek icin bir 6n gereklilik oldugunu ve empati ile bilissel esnekligin ortak bilissel
suregleri paylastigini gdstermistir (Grattan ve dig., 1994; Decety, 2007). Empati psikolojik danismanlarda
bulunmasi gereken en 6nemli 6zelliklerden birisidir (Korkut-Owen, Tuzgdl-Dost ve Bugay, 2014; Pope ve
Kline, 1999). Noropsikolojik olarak bakis agisi alma, fikirler ve farkli yanit olasiliklar Gretme ve
diisiinebilme, karar verme sirecinde degisen bilgileri slirece dahil etme, uygun davranissal tepkileri
segcme ve baskalarini anlama gibi kavramlar bilissel esneklik ile iliskilidir (Eslinger, 1998). Bu nedenle
bilissel esneklik, psikolojik danismanlarin sahip olmasi gereken bir 6zelliktir (Buyruk Geng, 2019)

Psikolojik danismanlarda olmasi gereken diger bir 6zellik 6z yetkinliktir (Larson ve Daniels, 1998). Oz
yetkinlik, bir kisinin karsilastigi bir problemi ¢ézmesi, aldig bir sorumlulugu yerine getirmesi ya da belirli
bir performansi géstermesi igin kendi kapasitesine ve yeteneklerine yonelik inanci ve yargisidir (Bandura,
2001). Psikolojik danisma 6z yetkinligi ise psikolojik danismanin yakin gelecekte danisani ile birlikte etkili
psikolojik danisma sireci gerceklestirmesine yonelik kapasitesi hakkindaki inang ve yargisi olarak ifade
edilmektedir (Larson ve Daniels, 1998). Psikolojik danisman 6z yetkinligi etkili bir psikolojik danismanin
en 6nemli belirleyicisi olarak gosterilmektedir (Sharpley ve Ridgeway, 1993).

Psikolojik danisman 6z yetkinligi ve bunun psikolojik danisma siirecine yansimalari, tizerinde durulan
dnemli bir konu haline gelmistir. Yapilan arastirmalarda psikolojik danismanin kisilik ézellikleri (Ozgiin,
2007; Yam ve ilhan, 2016), empati yetenekleri (Bentley, 2007), yasam doyumlari (Curry, 2007; Durmus,
2015; Jang, 2009; Woods, 2009), is doyumlari (Durmus, 2015), stipervizyon yasantisi gecirmesi (Cashwell
ve Dooley, 2001), egitim yasantilarina iliskin memnuniyetleri (Erkan, 2011), deneyimleri (Kocarek, 2001)
psikolojik danisman 6z yetkinligi ile iliskili bulunmustur. Literatlrde psikolojik danisman 6z yetkinliginin
bilissel esnekligi nasil etkiledigine dair bir arastirmaya rastlanilamamistir. Ancak yiksek 6z yetkinlik
inancina sahip olan insanlarin bilissel becerilerinin ve bilissel esnekliklerinin daha yiiksek oldugu
(Bandura, 2001); 6z yeterligin bilissel esnekligin bir pargasi oldugu (Martin ve Anderson, 1998) ifade
edilmistir. Yiksek 6z yetkinlik inanci bireyin belirli bir beceri veya davranisi en iyi sekilde ortaya
koymasinda giduleyicidir. Bu bireylerin amacglarina bagliliklari, glidiilenmeleri, amaclarina ulasmada
gosterdikleri ¢abalari, bir sorunla karsilastiklarindaki direncleri ve esneklikleri daha gliclidir (Holcomb-
McCoy, Harris, Hines ve Johnston, 2008); cevrelerini yonetme konusunda bilissel kaynaklari, stratejik
esneklikleri ve etkililikleri daha blyktir (Bandura, 1989).

Psikolojik danisma surecinin etkili olabilmesi igin, psikolojik danismanin yiiksek 6z yetkinlik diizeyine
sahip olmasinin yani sira etkili psikolojik danisman niteliklerine de sahip olmasi beklenmektedir. Etkili bir
psikolojik danismanin hangi 6zelliklere sahip olmasi gerektigi konusunda bir¢ok goris bulunmaktadir.
Corey (2008) etkili psikolojik danismanlari, kendi yasantilarini ve tepkilerini kontrol edebilen,
danisanlarina yardim ederken danisanlarinin ihtiyacglari dogrultusunda en uygun teknikleri belirleyebilen,
danisanlariyla iyi bir terapétik iliski kurabilen ve siirdiirebilen, yasanan olaylara farkli bakis acilariyla
yaklasabilen uzmanlar olarak tanimlamistir. Diger bir tanimlamada etkili psikolojik danisman, kisiler arasi
yeterlilikleri ve teknik vyeterlilikleri arasinda denge olusturabilen, hem bilimsel hem de kisisel
yeterliliklerini butlnlestirme konusunda basarili olabilen biri olarak belirtilmistir (Charkuff, 2011;
Cormier ve Cormier, 1991). Wampold (2011), etkili terapistlerin 6zelliklerini siralarken en 6nemli
ozellikleri arasinda esnekligi siralamis ve etkili bir terapistin danisaninin uygulanan miidahale yéntemine
direng géstermesi ya da bir ilerleme géstermemesi durumunda farkli bir kuramsal yaklasimi kullanmasi,
baska bir uzmana sevk etme gibi farkli yontemleri kullanmasi gerektigini belirtmistir. Bu arastirma
kapsaminda ele alinan etkili psikolojik danisman nitelikleri Cormier ve Cormier (1991; 1998) tarafindan
tanimlanmistir ve bir psikolojik danismanda bulunmasi gereken nitelikler olan 6z farkindalik, esneklik,
enerji, entelektiel yeterlik, destek ve iyi niyet niteliklerini icermektedir. Bu niteliklerden entelektiiel
yeterlik, bir psikolojik danismanin hizli ve yaratici diisinmesini ve ayrica 6grenme istegi ve yetenegi
olmasini gerektirir. Enerji, psikolojik danismanin pes pese bircok danisan gorse dahi oturumlarda etkili
olma ve bu durumu devam ettirebilme becerisidir. Esneklik, danisanin ihtiyaclarini karsilamak igin
psikolojik danismanin uyum gosterme becerisidir. Destek niteligi bir psikolojik danismanin danisanin
umudunu yesertirken, ayni zamanda danisanin kendi kararlarini vermede cesaretlendirme kapasitesine
sahip olmasini ifade etmek icin kullanilir. lyi niyet, danisanin bagimsizligini etik olarak destekleyerek,
yapic bir bicimde danisanin iyiligi adina ¢alisma arzusunu belirtir. Oz-farkindalik ise, duygulari, degerleri
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ve davranislari da igeren benlik bilgisidir. Kisiyi etkileyen unsurlarin neler oldugunun ve bu unsurlarin
onlari nasil etkilediginin farkina varma yetenegini agiklamak igin kullanilan niteliktir (Cormier ve Cormier,
1998).

Etkili bir psikolojik danisman sadece bir teoriye bagl kalmaz, kullanacagi teknikleri ve yontemleri
danisanin ihtiyacina gore belirler (Corey, 2008; Sue ve Sue, 2016). Bunun icgin psikolojik danismanin
esnek olmasi gerekmektedir (Cormier ve Cormier, 1991). Diger taraftan etkili psikolojik danisman
nitelikleri ile 6z yetkinlik arasinda pozitif anlamh bir iliski vardir (Yayla ve ikiz, 2017). Kendini yeterli
hisseden, baska bir ifade ile 6z yetkinligi ylksek olan etkili psikolojik danismanlar farkli danisanlarla ve
farkh sorunlarla galisabilirler (Hackney ve Cormier, 2008), yeni durumlara uyum saglamaya istekli olurlar
(Larson ve Daniels, 1998), boylelikle de bilissel esneklik sergileyebilirler.

Psikolojik danisma 6z yetkinligi ve etkili psikolojik danisman niteliklerinin yani sira cinsiyetin, kidemin,
6grenim dlizeyinin, Universite egitiminde yapilan bireysel ve grupla psikolojik danisma oturum sayisinin
ve bireysel ve grupla psikolojik danisma icin slpervizyon almanin, psikolojik danismanlarin bilissel
esnekliklerini etkileyip etkilemediginin ortaya konulmasinin énemli oldugu dusinilmustir. Literatiirde
psikolojik danismanlarin bilissel esnekligini etkileyen degiskenlerin neler oldugu ile ilgili bir arastirmaya
rastlanilamamistir. Ancak bilissel esnekligin cinsiyetle iliskisini psikolojik danismanlar disindaki gruplarda
inceleyen arastirmalar birbirlerinden farkli sonuglar ortaya koymustur. Bu arastirmalardan bazilari
(Altunkol, 2011; Asici ve ikiz, 2015) erkeklerin daha yiiksek bilissel esneklige sahip oldugu sonucuna
ulasirken; bazilari (Bassu-Daggecen, 2017; Diril, 2011; Bilgic ve Bilgin, 2016; Celikkaleli, 2014; Yu, Yu ve
Lin, 2019;0z, 2012) ise erkek ve kadinlar arasinda bilissel esneklik acisindan bir fark olmadigi sonucuna
ulasmislardir. Diger taraftan stpervizyon almanin psikolojik danismanlarin egitiminin kalitesinde fark
yarattigi (Uslu ve Ari, 2005) ve slipervizyon alan psikolojik danismanlarin almayanlarla kiyaslandiginda
daha yiksek psikolojik danisma 6z yeterliligine sahip olduklari (Cashwell ve Dooley; 2001) belirtilmistir.
Benzer sekilde bireysel ya da grupla ¢ok sayida psikolojik danisma uygulamasi yaparak psikolojik
danismanlarin alaninda tecriibe kazandiklari ifade edilmektedir (Bliylikgdze Kavas, 2011). Ancak kidemin
6grenim diizeyinin, Gniversite egitiminde yapilan bireysel ve grupla psikolojik danisma oturum sayisinin
ve bireysel ve grupla psikolojik danisma igin stpervizyon almanin, psikolojik danismanlarin bilissel
esnekliklerini nasil etkiledigi ortaya konulmamistir. Dolayisiyla bu arastirma, psikolojik danismanlarin
bilissel esnekliklerini etkileyebilecek degiskenleri ortaya koymak agisindan &nemlidir. Cunkd farkli
danisanlarla galisirken farkh ¢o6ziim segeneklerini géz onlinde bulundurmak igin gerekli olan bilissel
esnekligi etkileyen degiskenleri ortaya koymak psikolojik danisman egitimcilerine 1sik tutabilir ve
psikolojik danisma hizmetinin kalitesini arttirabilir. Bu amagla arastirmada etkili psikolojik danisman
niteliklerinin, psikolojik danisman 6zyetkinliginin, cinsiyetin, kidemin, 6grenim dizeyinin, Universite
egitiminde yapilan bireysel ve grupla psikolojik danisma oturum sayisinin ve bireysel ve grupla psikolojik
danisma igin slpervizyon almanin, psikolojik danismanlarin bilissel esnekliklerini anlamli bir bicimde
yordayip yordamadigi incelenmistir.

Yoéntem
Arastirmanin Modeli
Arastirma, betimsel, yordayici korelasyonel bir arastirmadir.
Calisma Grubu

Arastirmanin ¢alisma grubu, gelisiglizel 6rnekleme yontemi kullanilarak secilen 521 psikolojik
danismandan olusmaktadir. Katiimcilarin tamami Tirkiye veya Kuzey Kibris Tiirk Cumhuriyeti'nde
bulunan farkli Universitelerin Psikolojik Danisma ve Rehberlik programlarindan mezun olmuslardir.
Katihmcilarin  %76.8'i kadin (n=400), %23.2’si (n=121) erkektir. Arastirmaya katilan psikolojik
danismanlarin %71.98’i lisans (n=375), %28.02’si lisansilisti (n=146) derecesine sahiptir. Arastirmaya
katilan psikolojik danismanlarin % 63.92’si (n=333) 0-11 yil arasi kideme sahipken, %36.08'i (n=188) 12
yil ve Gistli kidem yilina sahiptir. Arastirmaya katilan psikolojik danismanlarin %68.14’G (n=355) Universite
egitimleri sirasinda 1-15 oturum arasinda, %31.86’sl (n=166) 16 oturum ve Ustl bireysel psikolojik
danisma uygulamasi yapmistir. Ayrica Universite egitimleri sirasinda bireysel psikolojik danisma
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uygulamalari igin spervizyon alan psikolojik danismanlar %69.10 (n=360) iken, slipervizyon almayan
psikolojik danismanlar %30.90°dir (n=161). Universite egitimleri sirasinda psikolojik danismanlarin
%58.93’U (n=307) 1-10 oturum arasinda, %41.07’si (n=214) 11 oturum ve Ustii grupla psikolojik danisma
uygulamasi yapmislardir. Ayrica Universite egitimleri sirasinda grupla psikolojik danisma uygulamalari
icin stpervizyon alan psikolojik danismanlar %53.74 (n=280) iken, slipervizyon almayan psikolojik
danismanlarin orani %46.26'dir (n=241).

Verilerin Toplanmasi

Veri toplama araglarn uygulanmadan 6nce katilimcilar, arastirmacilar tarafindan hazirlanmis olan
Bilgilendirilmis Onam Formu’nu okuyup imzalamislardir/onaylamislardir. Ayrica bu arastirma 6ncesinde
Yildiz Teknik Universitesi Akademik Etik Kurul’undan etik kurul onayi alinmistir (2018/02).

Arastirmada kullanilan veri toplama araglari, Google Formlar araciligi ile elektronik ortamda
doldurulabilecek sekilde bir link haline getirilmistir. Verilerin 173 tanesi elektronik ortamda toplanmistir.
Geri kalan 348 veri ya grup ya da bireysel uygulamalar seklinde toplanmistir. Grup uygulamalari
Rehberlik Arastirma Merkezlerinin 2017-2018 sene basi ve ikinci donem basi toplantilar ile bu
merkezlerin egitim seminerleri 6ncesinde gergeklestirilmistir.

Kullanilan Veri Toplama Araglari

Arastirmada gerekli verileri elde etmek igin gecerlik ve gilivenirlik ¢alismalari yapilmis olan “Etkili
Psikolojik Danisman Niteliklerini Degerlendirme Olcegi”, “Psikolojik Danisman Oz Yetkinlik Olgegi”,
“Bilissel Esneklik Envanteri” ve “Kisisel Bilgi Formu” kullaniimistir.

Etkili Psikolojik Danisman Niteliklerini Degerlendirme Olgegi (EPNiDO): Olcek, ikiz ve Totan (2014)
tarafindan, psikolojik danismanin sahip olmasi gereken; esneklik, iyi niyet, 6z farkindalik, enerji, destek
ve entelektiiel yeterlik 6zelliklerini belirleyebilmek amaciyla gelistirilmistir. Olgek 26 maddelik, 5’li Likert
tipi olup, 6 faktérliidir. Olcekten toplam puan elde edilebildigi gibi dl¢egin alt boyutlari ayri ayri da
kullanilabilmektedir. Olcekten alinabilecek en diisiik puan 26, en yiiksek puan 130’dur. Olgekten alinan
puanin ylkselmesi, psikolojik danismanlarin etkili psikolojik danisman niteliklerine daha yiliksek diizeyde
sahip oldugunu gésterir. Olgegin gecerlik calismasinda, DFA yapilmistir. DFA’da Etkili Psikolojik
Danisman Nitelikleri Olgegi’nin alti boyuttan olusan yapisinin dogrulandigi gériilmistiir (x2=615.37;
sd=259; x2/sd=2.38; NFI=.95; CFI=.97; GFl= .90; IFI= 96; RMSEA=.06; RFI=.92). Olgegin giivenirlik
analizleri icin yapiimis olan Cronbach Alfa katsayisi toplam puan igin .90; test tekrar test katsayisi
toplam puan igin .74’tiir (ikiz ve Totan, 2014).

Bu arastirma kapsaminda, olcegin gecerlik ve givenirlik ¢alismalari yapilmistir. Etkili Psikolojik
Danisman Nitelikleri Olcegi’ne uygulanan DFA sonucunda 6lcege iliskin olarak elde edilen uyum
katsayilarinin (sd= 660.19; x2/sd= 2.70; CFI=.95; NFI=.91; GFI= .91; AGFI= .88; RMSEA= .06) kabul
edilebilir degerler seviyesinde olmasi 6lcegin alti faktdrli yapisinin gegerli oldugunu géstermistir. Olcegin
Cronbach Alfa katsayisi toplami igin .93"tdr.

Psikolojik Danisman Oz Yetkinlik Olgegi: Olcek, Demirel (2013) tarafindan gelistirilmistir. “Etkili hizmet
sunma” ve “danisana iletme” olmak (zere iki alt boyuttan ve 13 maddeden olusur. 5’li likert tipi bir
dlgme aracidir. Olgegin gecerlik calismalari kapsaminda yapilan agimlayici faktér analizi sonucunda, etkili
hizmet sunma ve danisana iletme olarak adlandirilan iki boyutlu bir yapinin uygun oldugu bulunmustur.
Buna gore; etkili hizmet sunma alt boyutunda dokuz madde yer almakta ve madde faktor yikleri .64-.77
araliginda degismektedir. Danisana iletme alt boyutunda dort madde yer almakta ve madde faktor yiik
degerleri .64-.83 araliginda degismektedir. Faktorler arasindaki korelasyon katsayisi ise .30’dur. Olgekten
toplam puan elde edilebilmektedir. Olcekten alinabilecek puan 13 ile 65 arasinda degismektedir.
Olgekten alinan yiiksek puan yiiksek psikolojik danismanin yiiksek &z yetkinlik diizeyine sahip oldugunu
gostermektedir. Olcegin benzer dlgekler gecerligini belirlemek amaciyla Genel Yetkinlik inanci Olgegi
uygulanmistir ve iki élcek arasindaki korelasyon .58 olarak bulunmustur. Olgegin giivenirlik analizi icin
hesaplanan Cronbach Alfa i¢ tutarlik katsayisi etkili hizmet sunma faktori icin .88; danisana iletme
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faktord igin .75 olarak bulunmustur. Test tekrar test glvenirligini ise etkili hizmet sunma faktor icin .88;
danisana iletme faktor igin .89 olarak bulunmustur (Demirel, 2013).

Bu arastirma kapsaminda, 6lgegin gecerlik ve gilivenirlik ¢alismalari yapilmistir. Psikolojik Danisman
Oz VYetkinlik Olgegi'na uygulanan DFA analizi sonucunda olgege iliskin olarak elde edilen uyum
katsayilarinin (sd= 660.19; x2/sd= 2.70; CFI=.99; NFI=.99; GFl= .91; AGFI= .94; RMSEA= .06) kabul
edilebilir degerler seviyesinde olmasi 6lgegin iki faktorli yapisinin gegerli oldugunu géstermistir. Olcegin
Cronbach Alfa katsayisi toplami igin .93’tur.

Bilissel Esneklik Envanteri: Olcek, Dennis ve Vander Wal (2010) tarafindan gelistirilmistir. Tiirkgeye
Sapmaz ve Dogan (2013) tarafindan uyarlanmistir. 20 maddeden olusan 6lgek, 5’li Likert tipinde olup; iki
alt boyuttan (alternatifler ve kontrol) olusmaktadir. Olgcekten toplam bilissel esneklik puani, alternatifler
puani ve kontrol puani olmak {izere {i¢ farkli puan hesaplanabilmektedir. Olgekten alinabilecek en diisiik
puan 20, en yiksek puan 200’dir. Puanlarin yiksekligi bilissel esnekligin yiksek oldugunu
gostermektedir.  Olgegin gecerlik ¢alismasi igin DFA kullanilmistir. DFA ile elde edilen uyum indeksi
degerleri x2=406.98, sd=167, x2/sd=2.44, AGFI=.90, GFI=.92, NFI=.96, RFI=.95, CFI=.98, [FI=.98,
RMR=.052, RMSE=.05 olarak bulunmustur. Olgegin giivenirlik analizi sonucunda Cronbach Alfa katsayilari
alternatifler alt boyutu igin .90, kontrol alt boyutu igin .84, dlgegin timu igin .90 olarak bulunmustur.
Olgegin test- tekrar test giivenirlik katsayisi kontrol alt boyutu icin .84, alternatifler alt boyutu igin .90 ve
oOlgegin timu igin ise .90’dir (Sapmaz ve Dogan, 2013).

Bu arastirma kapsaminda olcegin gecerlik analizi igin DFA uygulanmistir. Yapilan analiz sonucunda
modelin uyum degerlerinin (sd=163 x2/sd=2.92; CFI= .95; NFI= .93; GFI=.92; AGFI=.90; RMSEA=.06)
kabul edilebilir degerler seviyesinde olmasi, dlgegin iki faktorla yapisinin gegerli oldugunu gostermistir.
Olgegin Cronbach Alfa katsayisi toplami icin .92"dir.

Kisisel Bilgi Formu: Arastirmacilar tarafindan hazirlanan Kisisel Bilgi Formu, arastirmaya katilan psikolojik
danismanlarin cinsiyetini, kidem yilini, 6grenim diizeylerini, Universite egitimleri sirasinda psikolojik
danisma uygulamasi yapip yapmadiklarini ve bu uygulamalar igin stpervizyon alip almadiklarini
belirlemeye yonelik sorular icermektedir.

Verilerin Analizi

Verilerin ¢6ziimlenmesinde SPSS 21 istatistik Paket Programi’ndan yararlanilmistir. Olgeklerin
gecerlik analizleri icin ise AMOS 24 istatistik Paket Programi kullanilmistir. Analizlere baslamadan énce
veri setinin basit dogrusal regresyon analizi yapmak icin gereken varsayimlari karsilayip karsilamadigi
incelenmistir. Bu dogrultuda, ilk olarak “Bilissel Esneklik Envanteri”nden elde edilen puanlarin normal
dagilim sergileyip sergilemedigi basiklik (Kurtosis) ve carpiklik (Skewness) katsayilari araciligiyla
incelenmistir. Ayrica, sistematik hatalara neden olan otokorelasyonun olup olmadigini gérmek igin,
Durbin-Watson Testi de yapilmistir. Yine, bagimsiz degiskenler arasinda c¢oklu baglanti sorunu olup
olmadigini belirlemek icin Tolerans Degerlerine ve VIF-Varyans Artis Degerlerine de bakilmistir.
Regresyon analizinde normal dagilimin olmasi, es varyansin olmasi ve bagimsiz degiskenlerin baglantisiz
olmasi temel varsayimlardir (Celik ve Erar, 2013).

Arastirmada, Bilissel Esneklik, bagiml degisken olarak ele alinmistir. “Etkili Psikolojik Danisman
Nitelikleri” ve “Psikolojik Danisman Oz Yetkinligi” ise bagimsiz degiskenler olarak ele alinmistir. “Etkili
Psikolojik Danisman Nitelikleri Olcegi” ve “Psikolojik Danisman Oz Yetkinligi Olcegi’nden elde edilen
puanlar, dummy (kukla) degiskeni olarak kodlanmistir (Blylkoéztiirk, 2015). Bunun igin; “ortalama puan -
/+1 standart sapma” olarak hesaplanmistir. Ortalamanin 1 standart sapma altinda olan puanlar 0 (sifir),
ortalamanin 1 standart sapma Uzerinde olan puanlar 1 (bir) olarak kodlanmistir. Ayrica, arastirmada
incelenen diger bagimsiz degiskenlerin kodlamalari da su sekilde yapilmistir: Cinsiyet icin kadin=1,
erkek=0; kidem igin kidemi az (1-11yil)=1, kidemi fazla (12 yil ve sonrasi)=0; bireysel psikolojik danisma
icin slipervizyon alma igin evet=1, hayir=0; grupla psikolojik danisma i¢in stiipervizyon alma igin evet=1,
hayir=0; yapilan bireysel psikolojik danisma oturum sayisi 1-15 oturum=1, 16 ve Ustl oturum=0; grupla
psikolojik danisma oturum sayisi 1-15 oturum=1, 16 ve Ustl oturum=0; ve 6grenim diizeyi icin lisans=1,
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lisansuistii=0 olarak kodlanmistir. Verileri analiz edebilmek i¢in Dogrusal Regresyon Analizi yapilmistir.
Arastirmada, anlamlilik diizeyi .05 olarak ele alinmistir.

Sonuglar

Problemin ¢6ziimi icin oOncelikle Bilissel Esneklik Envanterinden elde edilen puanlarin normal
dagihmda olup olmadigini belirlemek icin alinan puanlarin basiklk (Kurtosis) ve carpikhk (Skewness)
katsayilarina bakilmis ve elde edilen sonuglar Tablo 1'de gosterilmistir. Ayrica, sistematik hatalara neden
olan otokorelasyonun olup olmadigini gérmek igin, Durbin-Watson Testi de yapilmis ve testten elde
edilen sonuglar Tablo 1’de gosterilmistir.

Zzgls?ell l;'sneklik Carpiklik ve Basiklik Degerleri ile Durbin-Watson Testi

Degisken n Carpikhk Basiklik
Bilissel Esneklik 521 .09 .50
Degiskenler Durbin-Watson Testi
E.Psikolojik Dan. Nitelikleri-Bilissel Esneklik 1.93

Psikolojik Dan. Oz Yetkinlik-Bilissel Esneklik 1.92

Cinsiyet-Bilissel Esneklik 1.99

Kidem-Biligsel Esneklik 2.00

Ogrenim Diizeyi-Bilissel Esneklik 1.98

Bireysel Psik. Dan. Ot. Sayisi-Bilissel Esneklik 1.99

Bireysel Psik. Dan. Stipervizyon-Bilissel Esneklik 1.99

Grupla Psik. Dan. Ot.SayisI-Bilissel Esneklik 1.98

Grupla Psik. Dan. Stipervizyon-Bilissel Esneklik 1.99

Tablo 1’de gérildigi gibi, Bilissel Esneklik Olgegi icin Carpiklik (Skewness) katsayisina bakildiginda
.09; Basiklik (Kurtosis) katsayilarina bakildiginda, .50’dir. Veri grubunda carpiklik ve basiklik degerlerinin
+2, -2 araliginda olmasi kabul edilebilir bir durumdur (Bachman, 2004). Ayrica, Tablo 1./de goralduga
gibi, etkili psikolojik danisman nitelikleri—bilissel esneklik icin DW= 1.93; psikolojik danisman 6z yetkinlik
icin DW=1.92’dir. Cinsiyet—bilissel esneklik icin DW=1.99; kidem—bilissel esneklik icin DW= 2.00; 6grenim
diizeyi-bilissel esneklik icin DW= 1.98; lniversite egitiminde yapilan bireysel psikolojik danisma oturum
sayisi—biligsel esneklik igin DW=1.99; Bireysel psikolojik danisma igin siipervizyon alma—biligsel esneklik
icin DW=1.99; Universite egitiminde yapilan grupla psikolojik danisma oturum sayisi —bilissel esneklik igin
DW= 1.98 ve grupla psikolojik danisma igin stipervizyon alma—bilissel esneklik icin DW=1.99’dur. Durbin-
Watson Testi sonucunda da otokorelasyon olmadigi gérilmistir. 1,5 - 2,5 Durbin-Watson Testi degeri,
otokorelasyon olmadigini gosterir (Tasdan ve Erdem, 2010). Ayrica, bagimsiz degiskenler arasinda ¢oklu
baglanti sorunu olup olmadigini belirlemek icin yapilmis olan analiz sonucunda, Tolerans Degerleri=1.00,
VIF-Varyans Artis Degerleri=1.00 olarak bulunmustur. Tolerans degerlerinin .10’dan buylk olmasi
gerekirken; VIF-Varyans Artis Degerlerinin ise 10’dan biyik olmamasi istatistiksel olarak 6nemlidir
(Cokluk, Sekercioglu ve Bliyukoztirk, 2016). Analizler sonucunda, ¢oklu baglanti sorununun olmadigi
gorilmistir.

Etkili psikolojik danisman niteliklerinin, psikolojik danisman 6z yetkinliginin, cinsiyetin, kidemin,
6grenim dizeyinin, yapilan bireysel ve grupla psikolojik danisma oturum sayisinin, bireysel ve grupla
psikolojik danisma igin sipervizyon alip almamanin, psikolojik danismanlarin bilissel esnekliklerini
anlaml bir bicimde yordayip yordamadigini belirlemek icin dogrusal regresyon analizi yapilmis ve
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sonuglari Tablo 2.’de gosterilmistir. Ayrica, Tablo 2.’de etkili psikolojik danigsman niteliklerine, psikolojik
danisman 6z yetkinligine, cinsiyetine, kideme, 6grenim diizeyine, liniversite egitimi sirasinda yapilan
bireysel ve grupla psikolojik danisma oturum sayisina ve bireysel ve grupla psikolojik danisma igin
stipervizyon alip almamaya gore bilissel esneklik puan ortalamalari da verilmistir.

Tablo 2.

Etkili Psikolojik Danisman Niteliklerinin,  Psikolojik Danisman Oz Yetkinliginin, Cinsiyetin, Kidemin,
Ogrenim Diizeyinin, Yapilan Bireysel ve Grupla Psikolojik Danisma Oturum Sayisinin, Bireysel ve Grupla
Psikolojik Danismada Siipervizyon Almanin, Psikolojik Danismanlarin Bilissel Esneklik Diizeylerini
Yordamasina lliskin Dogrusal Regresyon Analizi ve Puan Ortalamalari Sonuglari

2

Yordayici B StandartB t P F P R R
Degiskenler

Sabit 80.31 165.83 .00 120.84 .00 .45 .20
Etkili.PD 6.53 .45 10.99 .00

Nitelikleri

Etkili.PD Nitelikleri X< SS

Dusuk 78.46 7.71

Yuksek 89.29 8.31

Yordayici B StandartB t P F P R R’
Degiskenler

Sabit 79.23 121.48 .00 99.04 .00 44 .19
PD Ozyetkinligi ~ 8.53 44 9.95 .00

PD Oz Yetkinlik % SS

Dustk 79.23 8.92

Yiksek 87.77 8.50

Yordayici B StandartB t P F P R R’
Degiskenler

Sabit 84.32 65.85 .00 .50 .48 .03 .00
Cinsiyet .70 .03 71 48

Cinsiyet X SS

Kadin 83.62 9.52

Erkek 82.92 9.31

Yordayici B StandartB t P F P R R’
Degiskenler

Sabit 80.35 64.83 .00 7.04 .01 12 .01
Kidem 2.28 12 2.65 .01

Kidem X SS

Az (0-11) 82.63 9.30

Yiiksek (12-Ustii) 84.91 9.61
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Yordayici B StandartB t P F P R R
Degiskenler

Sabit 80.77 64.71 .00 5.17 .02 .09 .01
Ogrenim 2.09 .09 2.74 .02

Duzeyi

Ogrenim Diizeyi X Ss

Lisans (L) 82.87 9.42

Lisansusti (YI-Dr) 84.96 9.45

Yordayici B StandartB t P F P R R’
Degiskenler

Sabit 80.89 65.20 .00 4.80 .03 .09 .01
Bireysel PD. 1.94 .09 2.19 .03

Oturum Say.

Bireysel PD Oturum Sayisi X SS

1-15 Oturum 82.83 9.44

16 Oturum-Ustii 84.77 9.43

Yordayici B StandartB t P F P R R’
Degiskenler

Sabit 80.61 64.28 .00 5.76 .02 A1 .01
Grupla PD. 2.02 A1 2.40 .02

Oturum Say1.

Grupla PD Oturum Sayisi X SS

1-10 Oturum 82.63 9.43

11 Oturum - Usti 84.64 9.43

Yordayici B StandartB t P F P R R’
Degiskenler

Sabit .83.72 .01 67.12 .00 .05 .82 .01 .00
Bireysel PD .21 .23 .82

Slpervizyon

Bireysel PD Siipervizyon X SS

Evet 83.52 9.35

Hayir 83.31 9.77

Yordayici B StandartB t P F P R R’
Degiskenler

Sabit 83.62 .01 64.98 .00 .02 .89 .01 .00
Grupla PD .12 14 .89
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Suipervizyon

Grupla PD Siipervizyon X SS
Evet 83.51 9.34
Hayir 83.39 9.64

Tablo 2’de gorildugu gibi, etkili psikolojik danisman niteliklerinin psikolojik danismanlarin biligsel
esneklik dizeylerinin anlamli bir yordayicisi oldugu bulunmustur (R=.45, R°= .20; F=120.84, p <.00; t=
10.99, p <.00). Ayrica Tablo 2’'de, etkili psikolojik danisman nitelikleri ylksek diizeyde olan psikolojik
danismanlarin bilissel esneklik puan ortalamasinin (X =89.29, $s=8.31), etkili psikolojik danisman
nitelikleri dusiik diizeyde olan psikolojik danismanlarin bilissel esneklik puan ortalamasindan (X =78.46,
Ss=7.71) anlamli duizeyde (t= 10.99, p <.00) yiksek oldugu da gorilmektedir. Bu bulgular, etkili psikolojik
danisman nitelikleri yiuksek duzeyde olan psikolojik danismanlarin biligsel esneklik diizeylerinin daha
yuksek oldugunu géstermektedir.

Tablo 2’de gorildigu gibi, psikolojik danisman 6z yetkinliginin psikolojik danismanlarin bilissel
esneklik diizeylerinin anlamli bir yordayicisi oldugu bulunmustur (R=.44, R’=.190; F=99.04, p<.00; t=9.95,
p<.00). Ayrica Tablo 2’de goruldigi gibi, psikolojik danisman 6z yetkinligi yiksek dizeyde olan psikolojik
danismanlarin bilissel esneklik puan ortalamasi (X =87.77, S5=8.50), psikolojik danisman 6z yetkinligi
dustik dizeyde olan psikolojik danismanlarin bilissel esneklik puan ortalamasindan (X =79.23, 55=8.92)
anlamli diizeyde (t=9.95, p<.00) yiiksek oldugu bulunmustur. Bu bulgular, psikolojik danisman 6z
yetkinligi yiksek diizeyde olan psikolojik danismanlarin bilissel esneklik diizeylerinin daha yiiksek
oldugunu gostermektedir.

Tablo 2’de gorildgi gibi, cinsiyetin psikolojik danismanlarin bilissel esneklik dizeylerinin anlamli bir
yordayicisi olmadigr bulunmustur (R=.03, R’= .00; F=.50, p >.05; t= .71, p>.05). Ayrica Tablo 2’de
goéruldigi gibi, kadin psikolojik danismanlarin bilissel esneklik puan ortalamasi (X =83.62, $§s=9.52) ile
erkek psikolojik danismanlarin bilissel esneklik puan ortalamasi (X =82.92, Ss=9.31) birbirlerine yakin
bulunmustur.

Tablo 2’de gorildigi gibi, kidemin psikolojik danismanlarin bilissel esneklik diizeylerinin anlaml bir
yordayicisi oldugu bulunmustur (R=.12, R’= .01; F=7.04, p<.01; t= 2.65, p<.01). Ayrica Tablo 2’de
goruldigu gibi, kidemi fazla (12 yil ve Usti) olan psikolojik danismanlarin bilissel esneklik puan
ortalamasinin (X =84.91, Ss=9.61), kidemi az (0 yil -11 yil) olan psikolojik danismanlarin bilissel esneklik
puan ortalamasindan (X =82.63, $s=9.30) anlamli diizeyde (t= 2.65, p<.01) yiiksek oldugu bulunmustur.
Bu bulgular, kidemi fazla psikolojik danismanlarin bilissel esneklik diizeylerinin daha yiiksek oldugunu
gostermektedir.

Tablo 2’de goruldigu gibi, 6grenim duzeyinin psikolojik danismanlarin biligsel esneklik diizeylerinin
anlamli bir yordayicisi oldugu bulunmustur (R=.09, R’= .01, F=5.17, p <.02; t= 2.74, p<.02). Ayrica Tablo
2’de goruldigu gibi, lisansustl (yuksek lisans ve doktora) mezunu olan olan psikolojik danismanlarin
bilissel esneklik puan ortalamasinin (X =84.96, $5=9.45), lisans mezunu olan psikolojik danismanlarin
bilissel esneklik puan ortalamasindan (X=82.87, $5=9.42) anlaml diizeyde (t= 2.74, p <.02) yiiksek
oldugu bulunmustur. Bu bulgular, 6grenim dizeyi yiiksek olan psikolojik danismanlarin bilissel esneklik
diizeylerinin daha yiiksek oldugunu goéstermektedir.

Tablo 2'de gorildigu gibi, Gniversite egitimi sirasinda yapilan bireysel psikolojik danisma oturum
sayisinin (R=.09, R’= .01; F=4.80, p <.03; t=2.19, p <.03) ve yapilan grupla psikolojik danisma oturum
sayisinin (R=.11, R’= .01; F=5.76, p <.02; t= 2.40, p <.02) psikolojik danismanlarin bilissel esneklik
diizeylerinin anlamli bir yordayicisi oldugu bulunmustur. Ayrica Tablo 2’de goruldtgi gibi Gniversite
egitimi sirasinda yapilan bireysel psikolojik danisma oturum sayisi 16 oturum ve Ustl olan psikolojik
danismanlarin bilissel esneklik puan ortalamasi (n=166, X =84.77, 55=9.43), 1 oturum-15 oturum olan
psikolojik danismanlarin bilissel esneklik puan ortalamasindan (n=355, X=82.83, S$5=9.44) anlamli
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diizeyde (t=2.19, p<.03) yiiksek oldugu bulunmustur. Universite egitimi sirasinda yapilan grupla
psikolojik danisma oturum sayisi 11 oturum ve Ustl olan psikolojik danismanlarin biligsel esneklik puan
ortalamasi (n=214, X=84.64, $s=9.43), 1 oturum-10 oturum olan psikolojik danismanlarin bilissel
esneklik puan ortalamasindan (n=307, X =82.63, $s=9.43) anlamli dizeyde (t= 2.40, p <.02) yiksek
oldugu bulunmustur. Bu bulgular, tniversite egitimi sirasinda fazla sayida bireysel ve grupla psikolojik
danisma vyapan psikolojik danismanlarin bilissel esneklik  diizeylerinin daha yuksek oldugunu
gostermektedir.

Tablo 2’de gériildigi gibi, bireysel psikolojik danisma igin siipervizyon alip almamanin (R=.01, R’=
.00; F=.05, p >.05; t= .23, p >.05) ve grupla psikolojik danisma igin siipervizyon alip almamanin (R=.01,
R’= .00; F=.02, p >.05; t= .14 , p >.05) psikolojik danismanlarin bilissel esneklik diizeylerinin anlamli bir
yordayicisi olmadigl bulunmustur Ayrica Tablo 2’de goritldigi gibi, bireysel psikolojik danisma igin
siipervizyon alan psikolojik danismanlarin bilissel esneklik puan ortalamasi (n=360, X =83.52, S5=9.35)
ile siipervizyon almayan psikolojik danismanlarin bilissel esneklik puan ortalamasi (n=161, X=83.31,
S$s=9.77) birbirine yakin bulunmustur. Grupla psikolojik danisma igin sipervizyon alan psikolojik
danismanlarin bilissel esneklik puan ortalamasi (n=280, X=83.51, $s=9.34) ile stpervizyon almayan
psikolojik danismanlarin biligsel esneklik puan ortalamasi (n=241, X=83.39, Ss=9.64) birbirine yakin
bulunmustur.

Tartisma ve Oneriler

Arastirmanin sonucunda, etkili psikolojik danisman niteliklerinin, psikolojik danismanlarin bilissel
esnekliklerini pozitif ve anlamli dizeyde yordadigi bulunmustur. Etkili psikolojik danisman nitelikleri
yiksek olan psikolojik danismanlarin bilissel esneklik diizeyleri, etkili psikolojik danisman nitelikleri distik
olanlarinkinden anlamli diizeyde yiiksek bulunmustur. Buna gore etkili psikolojik danigsman niteliklerine
sahip olmak psikolojik danismanlarin biligsel esnekliginin artmasini saglamaktadir. Etkili psikolojik
danisman nitelikleri danisan ve psikolojik danisman arasindaki terapétik iliskinin en 6nemli
belirleyicilerinden birisi olarak gosterilmektedir (Corey, 2008; Lawson ve dig., 2007; Venart, Vassos ve
Pitcher-Heft., 2007). Cormier ve Cormier (1991) etkili psikolojik danismanlarda bulunmasi gereken
nitelikleri, 6z farkindalik, enerji, entelektiel yeterlik, destek, iyi niyet ve esneklik olarak siralamislardir.
Ayrica etkili psikolojik danismanlar, yasamlarini bicimlendirecek tercihler yapabilen, dnceden vermis
olduklari kararlarin farkina varabilen, degisime direng gostermeyen, sahip olduklarini vyeterli
gormediklerinde nasil bir degisim istedikleri ile ilgili kararlar alabilen, dnceki kararlarina takilip kalmayan,
hatalarini fark edebilen, yasanan olaylara farkli bakis agilariyla yaklasabilen bireylerdir (Corey, 2008).
Diger taraftan Nystul (2015) etkili bir psikolojik danismanin danisanina sanatgi duyarhhgi ile yaklasmasi
gerektigini, bu duyarliligin onlarin danisanlarina karsi esnek olmalarina, yaratici olmalarina ve teknikleri
danisanlarin ihtiyaglarina goére uyarlayabilmelerine yardimci olacagini belirtmistir. Bahsedilen bu
niteliklere sahip olmanin psikolojik danismanlarin bilissel esnekligini arttiracagi disundlebilir. Cunkd
biligsel olarak esnek olan bireyler, herhangi bir durumla ilgili olarak seceneklerin ve uygun alternatiflerin
farkindadirlar, davraniglarinda esnektirler ve duruma uyum saglamaya isteklidirler (Martin ve Rubin,
1995; Martin ve Anderson, 1998). Psikolojik danisma sireci dusiintldigiinde, bir psikolojik danismanin
seceneklerin ve uygun alternatiflerin farkinda olmasi ve danisanin getirdigi probleme gore bilislerini
degistirebilmesi, yani bilissel esneklik gosterebilmesi icin hizli ve yaratici diislinmesi, baska bir ifade ile
etkili psikolojik danisman nitelikleri arasinda yer alan entelektiiel yeterlige sahip olmasi gerekir. Martin
ve Anderson (1998) belirli bir problem ya da durumla ilgili seceneklerin neler oldugunu goéz 6niinde
bulunduran bir kisinin, dogru davranisin ne oldugunu goéren bir kisiye gore daha fazla diistindigini
belirtmislerdir. Diger taraftan Cafias, Fajardo ve Salmeron (2006), bilissel esnekligin dikkat streglerine
bagh oldugunu vurgulamislardir. Secenekleri fark etmenin ve dikkat sireglerinin etkili psikolojik
danisman niteliklerinden biri olan entelektiiel yeterligi gerektirdigi soylenebilir. Psikolojik danisma
slirecinde entelektiiel agidan yeterli olan, yani hizli ve yaratici diisinen psikolojik danismanlar, daha fazla
sayida ¢O0zim secenegi gorebilirler ve uygun alternatifleri géz 6niinde bulundurarak, farkli ¢6ziim
seceneklerini danisanlarina sunabilirler. Bunun yani sira esnek olan etkili psikolojik danismanlar tek bir
teoriye bagh kalmadan, gerekli gordikleri farkl teknikleri ve yontemleri danisanlarina uyarlayabilirler.
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Bagka bir ifade ile danisanlarin sorunlarini anlamak ve ¢6zmelerine yardimci olmak igin, danisanlarinin
sorunlarina uygun miidahale yontemlerini uygulayabilirler.

Literatlirde etkili psikolojik danisman nitelikleri ile bilissel esneklik arasindaki iliskileri inceleyen bir
arastirmaya rastlanilamamistir. Ancak arastirmalar problem odakl veya olumlu basa g¢ikma stratejileri ile
bilissel esneklik arasinda pozitif bir iliskinin oldugunu (Bai, 2011; Dennis ve WanderVal, 2010; Johnson,
2016), bilissel olarak daha esnek olan bireylerin problem ¢6zme becerilerinin daha iyi oldugunu (Ahn,
Kim ve Park, 2008; Bilgin, 2009; Stevens, 2009) ve bilissel esneklik diizeyi arttikga mantikli karar verme
duzeyinin arttigimi  (Bilgic ve Bilgin, 2016) gostermistir. Ayrica noropsikoloji alaninda yapilan
arastirmalarda, empati kurabilmek icin biligsel esnekligin bir 6n gereklilik oldugu ve empati ile bilissel
esnekligin ortak bilissel siiregleri paylastig belirtilmistir (Grattan ve dig., 1994; Decety, 2007). Empatinin
psikolojik danisman adaylarinda bulunmasi gereken bir kisilik 6zelligi oldugu (Korkut-Owen, Tuzg6l-Dost
ve Bugay, 2014), Ustelik, psikolojik danisman adaylarinda bulunmasi gereken en 6nemli Ug Kkisilik
ozelliginden birisi oldugu (Pope ve Kline, 1999) belirtiimistir. Noropsikolojik olarak bakis agisi alma,
fikirler ve farkli yanit olasiliklari Gretme ve diisiinebilme, karar verme siirecinde degisen bilgileri siirece
dahil etme, uygun davranissal tepkileri se¢me ve baskalarini anlama gibi kavramlar bilissel esneklik ile
iliskilidir (Eslinger, 1998). Bahsedilen bu o6zellikler, etkili bir psikolojik danismanda bulunmasi gereken
ozellikler (Wampold, 2011) ile 6rtiismektedir. Bu nedenle arastirmanin sonucunda, bu 6zelliklere daha
cok sahip olan, baska bir ifade ile etkili psikolojik danisman nitelikleri yuksek olan psikolojik
danismanlarin bilissel esnekliklerinin daha yiksek oldugu sdylenebilir.

Arastirmanin sonucunda, psikolojik danisman 6z vyetkinliginin psikolojik danismanlarin bilissel
esnekliklerini pozitif ve anlamli diizeyde yordadigi bulunmustur. Psikolojik danisman 6z yetkinligi yiksek
olan psikolojik danismanlarin biligsel esneklik dizeyleri, 6z yetkinligi disiik olanlarinkinden anlamli
dizeyde yiksek bulunmustur. Psikolojik danismanin yakin gelecekte danisani ile birlikte etkili psikolojik
danisma siireci gergeklestirmesine yonelik kapasitesi hakkindaki inang ve yargisi (Larson ve Daniels,
1998) olarak tanimlanan ve etkili bir psikolojik danismanin en 6nemli belirleyicisi olarak gosterilen
(Sharpley ve Ridgeway, 1993) psikolojik danisman 6z yetkinligi, psikolojik danismanin zor durumlari
kontrol edilebilir algilama egilimi, hayatta karsilasilan olaylarin ve insan davranislarinin alternatiflerinin
olabilecegini algilama ve zor durumlari ¢ézebilmek icin ¢ok sayida ¢éziim liretme becerisinin (Dennis ve
VanderWal, 2010) artmasina yardimci olabilir. Bagka bir ifadeyle biligsel olarak esnek olan bireyler, yeni
durumlarla karsilastiklarinda, bu durumlara uyum saglamak igin isteklidirler. Esnek oldugu durumlar s6z
konusu oldugunda da kendilerini yetkin hissederler (Martin ve Rubin, 1995; Martin ve Anderson, 1998).
Kendisini yetkin hisseden psikolojik danismanlar da farkli danisanlarla ve farkli sorunlarla ¢alisabilirler
(Hackney ve Cormier, 2008), yeni durumlara uyum saglamaya istekli olurlar, boylelikle de bilissel
esneklik sergileyebilirler. Literatlirde pek ¢ok arastirmada 6z yeterlik ile bilissel esneklik arasinda anlamli
iliski oldugu belirtilmistir (Akcay-Ozcan ve Kiran Esen, 2016; Celikkaleli, 2014; Martin ve Anderson, 1998;
Martin ve Rubin, 1995). Ayrica Wei ve dig., (2015), psikolojik danisma 6z yeterligi ile psikolojik esneklik
arasinda pozitif anlaml bir iliski oldugunu géstermislerdir.

Psikolojik danismanin 6z yetkinlik inanglari psikolojik danisma oturumlari sirasinda segilecek tepkileri,
psikolojik danisman bir hata yaptiginda bu hatanin Ustesinden gelmek icin harcadigi ¢abayi, bir engeli
asmadaki kararlihgini ve risk alma davranisini, karar vermesini igerir (Larson ve Daniels, 1998). Oz
vetkinlik diizeyi ylksek olan psikolojik danismanlar, farkli secenekleri g6z 6éniinde bulundurarak uygun
teknikleri secgebilirler, bilissel esneklik sergileyebiriler (Martin ve Anderson, 1998; Martin ve Rubin,
1995). Sonug olarak, 6z yetkinlikleri yiksek olan psikolojik danismanlarin psikolojik danisma oturumlari
sirasinda farkl alternatifleri gz oniinde bulundurabilecekleri, uygun teknikleri segebilecekleri baska bir
ifade ile bilissel esnekliklik sergileyebilecekleri séylenebilir.

Arastirmanin sonucunda, cinsiyetin psikolojik danismanlarin bilissel esnekliklerini anlamh diizeyde
yordamadigi bulunmustur. Literatlirde erkek ogrencilerin bilissel esneklik diizeylerinin, kiz
o6grencilerinkine gére anlamli diizeyde daha yliksek oldugunu gosteren arastirmalara rastlanmistir
(Altunkol, 2011; Asici ve Ikiz, 2015). Ancak bu arastirmanin bulgularina paralel olarak pek c¢ok
arastirmada da (Bassu-Daggecen, 2017; Bilgic ve Bilgin, 2016; Celikkaleli, 2014; Yu, Yu ve Lin, 2019)
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cinsiyet ile bilissel esneklik arasinda anlamh bir iliski bulunmadigi sonucuna ulasilmistir. Biligsel esnekligin
anne baba tutumlarindan (Bilgin, 2009) ve kisilik 6zelliklerinden (Bilgin, 2016) etkilendigi bilinmektedir.
Bu nedenle psikolojik danigsmanlarin da biligsel esneklik diizeyleri cinsiyetten ziyade nasil bir ailede
bilyuduklerinden, nasil bir cevrede yetistiklerinden ya da sahip olduklari kisilik 6zelliklerinden etkilenmis
olabilir. Diger taraftan Psikolojik Danisma ve Rehberlik Anabilim Dalina giren kadin ve erkek 6grencilerin
ayni egitim firsatlarina sahip olduklari sdylenebilir. Ayrica mezun olduklarinda da galistiklari kurumlarin
benzerlikleri nedeni ile benzer gevrelerde bulunurlar. Dolayisiyla aldiklari egitim, bulunduklari ¢alisma
ortami ve sosyal gevre, psikolojik danismanlarda cinsiyetler arasinda bilissel esneklik diizeyi agisindan bir
esitlik saglamis olabilir. Bagka bir ifade ile cinsiyetleri farkli olsa da benzer egitimi almalari, benzer sosyal
cevrelerde bulunmalari nedeniyle psikolojik danismanlarin biligsel esneklik dizeyleri cinsiyete gore
anlaml bir farkhlik géstermemis olabilir.

Arastirmanin sonucunda, 6grenim dizeyinin psikolojik danismanlarin bilissel esnekliklerini pozitif ve
anlaml diizeyde yordadigi bulunmustur. Lisansusti (ytksek lisans ve doktora) mezunu olan psikolojik
danismanlarin bilissel esneklik dizeyleri, lisans mezunu olanlarinkinden anlamh diizeyde yiksek
bulunmustur. Cafias, Fajardo ve Salmeron (2006) bilissel esnekligin 6grenme sireglerini igerdigini ve
deneyimle elde edildigini 6zellikle vurgulamaktadir. Bu ylizden psikolojik danismanlarin seceneklerin ve
uygun alternatiflerin farkinda olmalari ve yeni bir durumla karsilastiklarinda esnek olmalari igin egitim
almalari gerekir. Daha fazla egitim alarak yiksek lisans ve doktorasini tamamlayan psikolojik danismanlar
daha fazla kuram bilgisine, teknik bilgiye ve beceriye sahip olurlar; bu sekilde daha genis bir bakis acisi
kazanabilirler. Kazandiklari bu bilgi ve deneyimlerle beklenmeyen cevresel yeniliklere daha kolay uyum
saglayabilirler. Diger taraftan psikolojik danismanin lisanststi egitim almis olmasi danisan ile kurulan
terapotik iliskinin niteligini de etkiler. Kivlighan ve dig. (1993), psikolojik danismanlarin esnekligi ile
danisanlarin algiladiklari terapétik iliski arasinda pozitif ydonde anlamli bir iliski oldugunu ifade etmistir.
Sonug olarak yiksek lisans ve doktora egitimi psikolojik danismanlarin kuramsal, teknik bilgilerini
arttirmakta ve psikolojik danisma becerilerini gelistirmektedir. Bu sebepler arastirma sonucunda ylksek
lisans ve doktora egitimini tamamlamis olan psikolojik danismanlarin anlamli dizeyde daha yiksek
bilissel esneklik géstermelerini saglamis olabilir.

Arastirmanin sonucunda, kidemin psikolojik danismanlarin bilissel esnekliklerini pozitif ve anlamli
dizeyde yordadigi bulunmustur. Kidemi fazla olan psikolojik danismanlarin bilissel esneklik dizeyleri,
kidemi az olanlarinkinden anlamli dizeyde yuksek bulunmustur. Bilissel olarak esnek bireyler bir
diisinceden digerine gegebilen, farkli durumlara uyum saglayabilen, farkh sorunlara ¢ok yonli
stratejilerle bakabilen (Stevens, 2009), cevrelerindeki yeni ve beklenmedik durumlarla ylzlesebilmek igin
bilgi isleme stratejilerini diizenleyebilen (Cafias ve dig., 2003) ve sahip oldugu bilisleri yeni durumlara
uygun olarak degistirebilen (Dennis ve Vander Wal (2010) bireylerdir. Baska bir ifade ile bilissel olarak
esnek olan bireyler karsilastiklari yeni durumlara davranislarini uyarlamadan énce, daha ¢ok senaryoyu
g6z onlinde bulundururlar (Roloff ve Berge, 1982’den aktaran Martin ve Anderson, 1998). Bu noktadan
hareketle kidemi fazla olan psikolojik danismanlarin tecriibeleri nedeni ile gok yonlu bakis agisina sahip
olduklari ve bu nedenle de bilissel esnekliklerinin de daha yiiksek oldugu sdylenebilir.

Arastirmanin sonucunda, Universite egitiminde yapilan bireysel ve grupla psikolojik danisma oturum
sayisinin  psikolojik danismanlarin bilissel esnekliklerini pozitif ve anlamh diizeyde yordadig
bulunmustur. Oturum sayisi fazla olan psikolojik danismanlarin bilissel esneklik diizeyleri, oturum sayisi
az olanlarinkinden anlamli diizeyde yiksek bulunmustur. Psikolojik danismanlar egitimleri esnasinda
bireysel ve grupla psikolojik danisma uygulamalari yaparlar. Egitimlerinde edindikleri kuram ve teknik
bilgiyi uygulamalar araciligiyla danisma oturumlarina aktarmayi 6grenirler. Aldiklari egitim (Tang ve dig.
2004) ve yaptiklari uygulamalar (Atici, Ozyiirek ve Cam, 2005; Leach, Stoltenberg-McNeil ve Eichenfield,
1997) psikolojik danismanlarin psikolojik danisma becerilerini ve yeterlik dizeylerini arttirir. Psikolojik
danismanlarin daha fazla sayida uygulama yapmasi danisanlarin ihtiyaglarina uygun olan yontem ve
yaklasimlari daha kolay se¢ebilmelerine olanak taniyarak, onlarin bilissel olarak daha esnek olmalarini
saglamis olabilir. Bu nedenle arastirmada bireysel ve grupla psikolojik danisma oturum sayisi psikolojik
danismanlarin bilissel esnekligini anlaml diizeyde yordamis olabilir.
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Arastirmanin sonucunda, bireysel ve grupla psikolojik danisma igin stpervizyon alip almamanin
psikolojik danismanlarin bilissel esnekliklerini anlamli diizeyde yordamadigi bulunmustur. Siipervizyonun
psikolojik danisman adaylarinin egitiminde ¢ok 6nemli bir unsur oldugu (Aladag, 2014; Buyruk-Geng ve
Yiiksel-Sahin, 2019; Meydan, 2014; Ozyiirek, 2009) ve psikolojik danismanlarin egitiminin kalitesinde
fark yarattigi belirtiimektedir (Uslu ve An, 2005; Ozyiirek, 2009). Ayrica siipervizyon almak, psikolojik
danisman 06z yetkinligini de arttirmaktadir (Cashwell ve Dooley, 2001). Diger taraftan psikolojik
danismanlarin esnekligi terapotik iliskinin kalitesini arttirmaktadir (Kivlighan ve dig. (1993). Dolayisiyla
psikolojik danismanlarin siipervizyon almalarinin bilissel esnekliklerini arttirmalari beklenebilir. Ancak bu
arastirma sonucunda supervizyon alip almama psikolojik danismanlarin biligsel esnekliklerinin anlamli
dizeyde yordamamistir. Bu sonug Tirkiye’de slipervizyon hizmetlerinde yasanan nicelik ve nitelik
sorunlarini akla getirmektedir. Anjel ve Ozkan (2009), psikolojik danismanlarla yaptiklari arastirmada 371
katihmcidan %45.6’sinin  egitimleri sirasinda slipervizyon aldiklarini, %54.2’sinin hi¢ slpervizyon
almadiklarini belirtmistir (Akt: Sivis-Cetinkaya ve Karairmak, 2012). Ozyiirek (2009) de gerceklestirmis
oldugu ulusal tarama calismasinda sipervizyonun c¢ogunlukla gerekli yeterlige sahip olmayan
slpervizorler tarafindan, genis 6grenci gruplariyla ve yeterince etkin olmayan bir sekilde verildigini
belirtmistir. Sonug olarak, arastirma sonucunda bireysel ve grupla psikolojik danisma igin stipervizyon
alip almamanin psikolojik danismanlarin biligsel esnekliklerini anlamli diizeyde yordamamasi, psikolojik
danismada stipervizyonun niceligindeki ve niteligindeki yetersizliklerden kaynaklanmis olabilir.

Arastirmanin sonucunda, etkili psikolojik danisman niteliklerinin, psikolojik danisman 6z yetkinliginin,
kidemin, 6grenim dizeyinin, bireysel ve grupla psikolojik danisma oturum sayisinin psikolojik
danismanlarin bilissel esnekliklerini anlamh dizeyde yordamis olmasi, diger taraftan cinsiyetin, bireysel
ve grupla psikolojik danisma igin slpervizyon alip almamanin psikolojik danismanlarin bilissel
esnekliklerini anlamh diizeyde yordamamis olmasi psikolojik danismanlarin egitiminde nicelige ve
nitelige daha fazla 6nem verilmesi gerekliligini 6n plana c¢ikartmaktadir. Bu noktada su oneriler
siralanabilir: Psikolojik Danisma ve Rehberlik lisans ve lisansisti 6grencilerinin bireysel ve grupla
psikolojik danisma uygulama derslerinde daha fazla sayida danisanla, daha fazla sayida oturum
yapmalari saglanabilir. Oturum sayisinin fazla olmasi etkili psikolojik danisman niteliklerin kazanilmasina,
psikolojik danismanin kendini daha yeterli hissetmesine ve dolayisiyla psikolojik danismanlarin daha
yiiksek bilissel esneklige sahip olmalarina olanak taniyabilir. Daha fazla sayida danisanla oturum yapmak
danismanlarin, cesitli danisan sorunlariyla karsilasmalarini  saglayacagi igin bilissel esneklik
sergilemelerine firsat taniyabilir. Universitelerin Psikolojik Danisma ve Rehberlik lisans, yiiksek lisans ve
doktora programlarinda hem bireysel hem de grupla psikolojik danisma igin slipervizyonun niceligi ve
niteligi arttirilabilir. Ylkselme basamaklarinda 6gretim Uyelerinin akademik yayin sayisina bakilmasinin
yani sira psikolojik danisman yetistirmeye yonelik katkisina bakilabilir. Ogretim Uyelerinin danisman
adaylarina/danismanlara supervizyon verip vermedikleri Uzerinde durulmasi gereken o6nemli bir
konudur.
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